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STUDIJY KOKYBE:
STUDIJUY
REZULTATUY
PARADIGMA

SANTRAUKA

Studijy rezultatai yra nepaprastai svarbus studijy kokybés pa-
rametras. Jie atspindi studijy ir darbo rinkos poreikiy sarysj,
lemia vidine studijy programos studijy turinio sarangg ir ren-
gimo logika: studijy tiksly seka, jy konkretuma, studijy turinj,
metodus, studenty pasiekimy vertinimo kriterijus ir metodika,
studijoms reikalingus materialinius, intelektualinius, laiko ir fi-
nansinius iSteklius. Studijy rezultatai palengvina programos
apibudinima, jos vidinj ir iSorinj jvertinima, tarnauja standarty
bei kokybés sistemos palaikymui ir tobulinimui, yra svarbus
jgyvendinant lengvai palyginamy kvalifikacijy ir diplomy pri-
pazinimo sistemg Europos aukstojo mokslo erdvéje. Siame
straipsnyje bandoma iSsamiau atskleisti studijy rezultaty reiks-
me studijy kokybei ir pagrjsti svarbiausius studijy kokybés ver-
tinimo metmenis studijy rezultaty paradigmoje.

PAGRINDINIY SAVOKY APIBREZIMAI

» Deéstytojo dalykinés srities kvalifikacjja — déstomo studijy
dalyko/modulio ziniy, gebéjimy ir pozitriy sistema.

» Déstytojo kvalifikacija — dalykinés, mokslinés ir didaktinés
srities kvalifikacijy sistema.

» Déstytojo didaktinés srities kvalifikacija—- studijy dalyko/mo-
dulio ar studijy programos rengimo ir realizavimo gebéjimai.
» Déstytojo mokslinés srities kvalifikacija— gebéjimas atlieka-
mais tyrimais plétoti savo dalykinés bei didaktinés srities kva-
lifikacijas.

* Kompetencija— zmogaus funkcinis gebéjimas atlikti tam tik-
ra profesinés veiklos dalj (operacijg ar uzduotj) realioje ar imi-
tuojamoje situacijoje remiantis atitinkamy Ziniu, gebéjimy ir
poziuriy sistema. Profesinei veiklai atlikti reikalingy kompe-
tencijy sistema vadinama kvalifikacija.

* Kvalifikacija— Zzmogaus tinkamumo tam tikrai profesinei veik-
lai atlikti formalaus pripazinimo laipsnis, kurj lemia turimos Zi-
nios, gebeéjimai ir nuostatos. Kvalifikacijos turinj sudaro kom-
petencijy sistema.

* Kompetentingumas— kokybiskas ir patikimas profesinés veik-
los atlikimas, kurj laiduoja turima kvalifikacija ir toje veikloje
igyta patirtis.

» Studjjy pasiekimai- studijy metu studento jgytos Zinios, ge-
béjimai ir vertybés — subjektyvus studijy rezultatai.

» Socialiné partnerysté — aukstojo mokslo institucijos, visuo-
meniniy ir verslo organizacijy bendradarbiavimas siekiant ko-
kybiSko specialisty parengimo.

e Studjjy dalykas/modulis — studijy programos sudétiné da-
lis, suteikianti tam tikry kompetencijy, butiny konkrec¢iam issi-
slavinimui ir/ar kvalifikacijai jgyti.

THE QUALITY

OF HIGHER EDUCATION:
PARADIGM OF STUDY
OUTCOMES

ABSTRACT

Study outcomes are animmensely important parameter of higher educa-
tion quality. They reflect the relationship between studies and labour
market needs; determine the framework and internal logics of study
programme curriculum: sequence of study objectives, their particularity,
study content, methods, student achievement assessment criteria and
methodology, material, intellectual, time and financial resources neces-
sary for studies. Study outcomes facilitate the description of the study
programme, its internal and external evaluation, serve the maintenance
of standards and quality system, and are important in implementing an
easily comparable qualification and diploma recognition system in the
European higher education area. This article is intended to reveal the
importance of study outcomes for study quality in a more comprehen-
sible way and to substantiate the main aspects of quality assessment of
higher education in study outcomes paradigm.

DEFINITIONS OF KEY WORDS

» Teacher qualification in the subject area— a system of knowledge,
skills and approaches of the study subject/module.

» Teacher qualification - a system of qualifications in the subject,
scientific and didactical area.

e Teacher qualification in didactical' area- skills in study subject/
module or study programme design and realization.

e Teacher qualification in the scientific area — skills to develop
qualifications in the subject and didactical area by performing research.

» Competency — human’s functional ability to carry out a certain
part of professional activity (operation or assignment) in a real or
imitated situation on the basis of a system of appropriate
knowledge, skills and approaches. A system of competencies to
perform a professional activity is called a qualification.

* Qualification — a formal degree recognising person’s suitability
to perform a certain professional activity, based on the available
knowledge, skills and dispositions. The content of qualification
consists of the system of competencies.

» Competence — a qualified and reliable performance of profes-
sional activity, ensured by the available qualification and expe-
rience, acquired in this area.

e Study achievements — student’s knowledge, skills and values
acquired during the studies — subjective study outcomes.

e Social partnership — cooperation between higher education
institutions, societal and business organizations aiming at
preparation of qualified specialists.

» Study subject/module— a constituent of study programme which
provides certain competencies necessary for the acquisition of
particular education and/or qualification.

' Didactics in Lithuania as well as in many other countries is un-
derstand as the theory of curriculum design and teaching/
learning both.
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 Studljy dalyko/modulio studjjy turinys - studijy programos
studijy turinio dalis, apimanti savarankiSkus studijy rezulta-
tus, tikslus, dalyko turinj, metodus, pasiekimy vertinimo krite-
rijus ir metodika, bltina konkreciam issislavinimui ir/ar kvalifi-
kacijai jgyti.

e Studjjy kokybé — aukstosios mokyklos suteikiamy salygu
tinkamumas asmens saviugdai plétoti ir kvalifikacijai jgyti.

» Studjjy programa— strukturuotas ir nuoseklus teoriniy ir prak-
tiniy studijy parametry (studijy rezultaty, tiksly, turinio, désty-
mo ir studijavimo metody, priemoniu, akademinio personalo
bei materialiniy iStekliy) visuma, taip pat Sios visumos aprasy-
mas, sudarantis vieninga sistema ir nusakantis reikalavimus
konkreciam issilavinimui ir/ar kvalifikacijai jgyti.

e Studljy programos studjjy turinys — studijy procesas, saly-
gojantis tam tikro lygio kvalifikacijos pripazinima.

» Studijy programos vadovas — mokslinj ir akademinj varda,
turintis déstytojas, planuojantis, organizuojantis, jgyvendinan-
tis ir tobulinantis studijy programos studijy kokybe bei jos kon-
kurencinguma aukstojo mokslo sistemoje.

 Studljy rezultatai — objektyvus visuomenés ir darbo pasau-
lio reikalavimai, atsispindintys studijy iSdavoje jgyjamose kom-
petencijose, kurios bitinos, kad absolventui baty pripazinta
kvalifikacija.

* Studljy turinys- visy aukstosios mokyklos akademinés ben-
druomenés nariy pastangy suma, kuria siekiama realizuoti stu-
dijy procesag, kad ir kur jis vykty — aukstojoje mokykloje ar uz
jos riby. Skiriamas studijy dalyko arba studijy programos stu-
dijy turinys.

[VADAS

Siame straipsnyje neieskoma ,teisingy” atsakymuy j
klausimus, kokios ir kodél biitent tokios turéty bati auks-
tojo mokslo studijos, kokia studijy filosofija — absolven-
ty rengimas darbo rinkai (,,funkciniy kompetenciju“ ple-
toté) ar prielaidy demokratinés visuomenés plétotei
(»pazintiniy kompetencijy“ plétote) uztikrinimas — turé-
ty dominuoti. Akivaizdu, kad demokratijos plétoté ir bu-
simy absolventy jsidarbinimas yra tarpusavyje susije ir
vienodai svarbus studijy tikslai. ISsilavinimo vertingu-
mas tiesiogiai siejasi su jo pritaikomumu asmens ir vi-
suomeneés poreikiy tenkinimui. ISsilavinimas turi turéti
konkrety turinj ir praktinj pritaikomuma. Trecia vertus,
Lietuvoje privalomo i$silavinimo kaip fenomeno, judéji-
mas istorinés slinkties paradigma mokymosi ir studijy
ilgéjimo kryptimi yra akivaizdus: nuo privalomo pradi-
nio iSsilavinimo iki privalomo septynmecio, o véliau as-
tuonmecdio ir deSimtmecio mokymosi pagrindinéje mo-
kykloje. Galima prognozuoti, kad netrukus privalomo
iSsilavinimo cenzu taps vidurinis iSsilavinimas, dar vé-
liau ir pirmoji aukstojo mokslo pakopa. Sparti mokslo ir
technologijy pazanga leidzia tai prognozuoti.

Sio tyrimo hipotezé pirmiausia rémési prielaida, kad
Lietuvos aukstyjy mokykly déstytojai palyginti neblo-
gai iSmano savo déstomo studijy dalyko studijy turinj,
turi tam tikras tyrimy planavimo, organizavimo ir reali-
zavimo kompetencijas, kurias jgyja magistranturos ar
doktoranturos studijy metu, taciau jy didaktinés kom-
petencijos studijy dalyko ar studijy programos studijy
turinio rengimui ir realizavimui yra nepakankamai iSple-
totos. Dél objektyvumo butina pripazinti, kad hipote-
zés moksliniam patvirtinimui ar paneigimui atliekama

» Study subject/moaule curriculum — a part of study programme
curriculum including independent study outcomes, objectives, subject
content, methods, achievement assessment criteria and methodology,
necessary for the acquisition of particular education and/or qualification.

» Quality of higher education — suitability of conditions provided
by higher education institution for person’s self-development and
qualification acquisition.

» Study programme — a entirety of structurised and consistent
theoretical and practical study parameters (study outcomes,
objectives, content, teaching and studying methods, means, aca-
demic personnel and material resources), also the description of
this entirety, creating a unified system and outlining requirements
for concrete education and/or qualification acquisition.

» Study programme curriculum— study process which determines
the recognition of qualification on a certain level.

 Study programme supervisor— a teacher who holds a scientific
and an academic degree, who plans, organises, implements and
develops study programme study quality and its competitiveness
in the system of higher education.

» Study outcomes — objective requirements of the society and the

world of work, reflected in the competencies necessary for the
recognition of the graduate’s qualification, acquired as a result of
studies.

e Curriculum - the sum of the efforts of all higher education school
academic community members, seeking to realise the study process
irrespective of where and when itis happening —at a higher education
institution or outside it. Two terms are distinguished: study subject/
module curriculum and study programme curriculum.

INTRODUCTION

This article is not intended to search for “right” answers to the
questions about what kind of higher education studies, what
kind of study philosophy — training the graduates for the la-
bour market (“development of functional competencies”) or
ensuring conditions for the development of a democratic so-
ciety (“development of cognitive competencies”) — should
dominate and why. It is evident that the development of de-
mocracy and employment of the prospective graduates are
interrelated and equally important study objectives. The worth
of educational background is directly related to its adaptabil-
ity in meeting personal and societal needs. Educational back-
ground should have a concrete content and practical adapt-
ability. Furthermore, it is evident that compulsory education
in Lithuania as a phenomenon has moved alongside the para-
digm of historical development towards the direction of elon-
gation of learning and studies: from compulsory primary edu-
cation to compulsory seven-year education and later to eight-
year and ten-year compulsory education in the basic school.
Rapid advancement of science and technologies allows prog-
nosticating that soon the census of compulsory education
will be upper-secondary education and soon afterwards —the
first stage of higher education.

The hypothesis of the research first of all was based on
the assumption that Lithuanian higher education school
teachers have a comparatively good knowledge of the
study subject content and have certain research planning,
organization and realization competencies, acquired in
Master or Doctoral studies; however, their didactical com-
petencies for the design and realization of the study sub-
ject or study programme curriculum are insufficiently de-
veloped. With respect to objectivity it is necessary to ac-
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mazai nuosekliy, sistemiSky ir logiSkai pagristy tyri-
muy. Déstytojy didaktinés srities kvalifikacijai skirti tyri-
mai yra negausus ir atsitiktiniai. Siame straipsnyje ban-
dysime nubréZzti tokio bdsimo tyrimo metmenis.

Dalis Lietuvos akademinés bendruomeneés per ma-
zai vertina déstytojo didaktinés srities kvalifikacijos
svarbg studijy kokybei. Mazokai démesio skiriama ir
batinybei tirti ] fenomena, gauty tyrimy rezultaty pa-
grindu formuluoti déstytojy profesinio tobuléjimo po-
reikius ir juos tenkinti destytojy didaktinio tobuléjimo
centruose (apie pastaryjy veiklg Lietuvos aukstojo
mokslo institucijose kol kas néra kalbama). Nemazai
deéstytojy yra jsitikine, jog jiems pakanka gerai iSma-
nyti déstomo studijy dalyko studijy turinj bei gebeéti
atlikti mokslinius tyrimus, kurie salygoja jy dalykinés
srities kvalifikacijos tobuléjima,.

Siame straipsnyje nesieksime i§samesnés didak-
tinés srities kvalifikacijos sampratos teorinés analizés.
Ji paliekama ,uz kadro®, pateikiant tik apibrézima ir
viliantis, kad skaitytojas didaktinés srities kvalifikaci-
jos samprata ,atkoduos* i$ straipsnio turinio. Straips-
nio autoriai supranta, kad ateityje bitina pateikti iSsa-
mesne teorine déstytojo didaktines srities kvalifikaci-
jos fenomeno analize. Siame straipsnyje pirmiausia
siekta: a) atskleisti studjjy rezultaty reikSme ir vaid-
menj studijy turinio rengimo ir realizavimo kokybei;
b) parengti empirinio tyrimo metmenis siekiant nusta-
tyti studijy programy kokybe studijy rezultaty para-
digmoje, kad véliau buty galima c) gauti pirminius duo-
menis apie universitety ir kolegijy studijy programy
vadovy didaktinj kompetentinguma, rengiant ir reali-
zuojant studijy programy studijy turinj, ju atviruma so-
cialinei aplinkai nacionaliniu ir tarptautiniu lygiu bei
pan. ISsamesni tokiy tyrimy rezultatai leisty ateityje for-
muluoti universitety ir kolegijy studijy programy va-
dovy bei déstytojy mokymosi poreikius ir tobulinti jy
didaktines kvalifikacijos kompetencijas.

Straipsnyje ,studiju programa® suprantama kaip
studijy turinio, salygojancéio tam tikros kvalifikacijos
pripazinima (tuo ,studijy programa“ skiriasi nuo ,stu-
dijy dalyko®), apradymas (,apraiSka“ arba dokumen-
tas, kuriame pateikiama svarbiausia informacija apie
tai kaip studijy turinys reiSkiasi ir kas jame gali bati
matuojamabei vertinama). ,Studijy turiniu“ laikomi visi
pamatuojamiir nepamatuojamiveiksniai (,butis®), da-
rantys jtakg studentui studijy proceso metu. Vadinasi,
galime skirti ,studijy dalyko studijy turinj“ ir ,studijy
programos studijy turinj®.

1
TRUMPA LIETUVOS AUKSTOJO MOKSLO
SISTEMOS CHARAKTERISTIKA

Lietuvoje egzistuoja binariné aukstojo mokslo siste-
ma, skiriamos universitetinés ir neuniversitetinés stu-
dijos (Auk$tojo mokslo jstatymas, 2000). Universiteti-
nés studijos vyksta universiteto statusa (universitetuo-
se arba akademijose) turinCiose aukstojo mokslo ins-
titucijose, o neuniversitetinés studijos — kolegijose. Uni-
versitetai ir kolegijos teikia skirtingo profilio aukstajj
iSsilavinimg, sudaromos skirtingos galimybés siekti
auks$tesniy kvalifikaciniy laipsniy.

Universitetiniy studijy paskirtis — rengti plataus pro-
filio specialistus, pasirengusius analitinei projektinei

knowledge that in order to confirm or reject the hypothesis
in a scientific way too little consistent, systematic and logi-
cally grounded research has been performed. Research into
teacher didactical area qualifications is episodic and not
abundant. This article is intended to outline a draft for such
prospective research.

Part of Lithuanian academic community place too little value
upon the impact of teacher didactical qualifications upon the
study quality. Little attention is devoted to the necessity to re-
search this phenomenon and, on the basis of the obtained
research outcomes, to formulate teacher professional deve-
lopment needs and satisfy them in teacher didactical develop-
ment centres (the activity of such centres has not been dis-
cussed in the Lithuanian higher education institutions yet). A
number of teachers are convinced that it is enough to have a
good knowledge of the subject study content and be able to
perform scientific research, which in its turn causes the develop-
ment of their subject area qualification.

This article is not intended to provide a comprehensive analy-
sis of the didactical area qualification concept. It is left as if a
“voice-over”, presenting only a definition and expecting that a
reader will “decode” the concept of didactical qualification from
the content of the article. The authors of the article realise that it
is necessary to present a more comprehensive theoretical teacher
didactical qualification phenomenon analysis in the future. This
article, first of all, is intended to: a) reveal the importance of sftuady
outcomes and their role in the quality of study programme cur-
riculum development and realization; b) prepare an outline for
empirical research aiming at determining study programme qual-
ity in the study outcome paradigm, so that later it would be pos-
sible to c) obtain initial data about the didactical competence of
university and college study programme supervisors in prepar-
ing and realising study programme curriculum, their openness
to the social environment on the national and international lev-
els, and etc. More comprehensive findings of such research
would lead to the formulation of university and college study pro-
gramme supervisors and teachers learning needs and develop-
ment of their didactical qualification competencies in the future.

In the article, “study programme” is understood as a
description of study content which determines the recogni-
tion of a certain qualification (in this way “study programme”
differs from “study subject”), a “manifestation” or a docu-
ment where the most important information is presented on
how the study programme is expressed and what can be
measured and assessed there. Study programme curricu-
lum is comprised of all the measurable and non-measur-
able factors (“existence”) which exert impact upon the stu-
dentin the study process. It is evident then that a differentia-
tion can be made between the “study subject content” and
“study subject curriculum® or between “study programe
content” and “study programe curriculum”.

1
BRIEF CHARACTERISTIC OF LITHUANIAN
HIGHER EDUCATION SYSTEM

In Lithuania there exists a binary higher education system
which offers university and non-university studies (Law on
Higher Education, 2000). University studies are provided at
higher education institutions that hold university status (uni-
versities or academies), whereas non-university studies are
provided at colleges. Universities and colleges offer higher
education of a different profile and create different opportu-
nities to pursue higher qualification degrees.
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ir praktinei profesinei veiklai, moksliniams tyrimams bei
akademiniam darbui auks$tojo mokslo sistemoje, suge-
bancius prisitaikyti prie skirtingy veiklos krypéiy ir ilgg
laikg iSlaikyti konkurencinguma darbo rinkoje. Universi-
tetuose organizuojamos trijy pakopy studijos: pirmos
(bakalauras), antros (magistrantura ir specialiosios pro-
fesinés studijos) ir treCios pakopos (doktorantura, rezi-
dentdira ir meno aspirantira) (Aukstojo mokslo jstaty-
mas, 2000).

Neuniversitetiniy studijy paskirtis — rengti specialis-
tus, jgyjancius aukstajj iSsilavinima tiesioginei praktinei
profesinei veiklai, konkreciai darbo vietai gamybos, ver-
slo, paslaugy, administravimo ar kitokio profilio institu-
cijose (Aukstojo mokslo jstatymas, 2000). Neuniversite-
tinés studijos yra j praktine veiklg orientuotos auksto-
sios pirmos pakopos profesinés studijos, kai be auks-
tojo iSsilavinimo jgyjama dar ir profesiné kvalifikacija.
Po Siy studijy galimybé nuosekliai pereiti j antrajg uni-
versitetiniy studijy pakopa nesuteikiama.

Universitetiniy studijy programos orientuotos j moks-
lu gristas studijas, gily teorinj parengima, paremtg moks-
liniy tyrimy medziaga, o neuniversitetiniy studijy progra-
mos orientuotos | konkrety praktinj parengimg profesi-
jai, paremtg praktiniais darbo jgudziais ir ziniomis apie
pazangias technologijas. Skirtingos studijy programy
pakraipos lemia ir skirtingg studijy programos studijy
dalyky struktura:

* universitetiniy studijy programy studijy dalyky tu-
rinyje daugiausia démesio skiriama teorinéms studijoms
ir savarankiSkoms darbo formoms naudojantis moksli-
nés informacijos Saltiniais bei tyrimo metodais. Prakti-
niai uzsiémimai ir laboratoriniai darbai labiau orientuoti
j moksliniy uzdaviniy sprendimo modeliavima ir tiriamojo
darbo jgudziy jgijima.

* neuniversitetiniy studiju programy studijy dalyky
turinyje daugiausia démesio skiriama teoriniu parengi-
mu grindziamy praktiniy Ziniy ir profesiniy jgudziy for-
mavimui. Praktiniai uzsiémimai vyksta kolegijy labora-
torijose ar dirbtuvése modeliuojant procesus ar realias
situacijas ir/arba jmonése, mokantis darbo vietoje (Tar-
gamadzé A. ir kt., 2000).

Nuosekliyjy neuniversitetiniy ir pirmosios pakopos
universitetiniy studijy programy studijy turinys sudaro-
mas pagal studijy krypties reglamenta, kurio paskirtis —
nustatyti tos krypties studijy rezultatus (nustatomos zi-
nios, mokéjimai ir jgudziai, kurie turi bati jgyjami studi-
juojant tam tikros krypties programose), tikslus, sutei-
kiamas kvalifikacijas, studijy dalyky turinj, metodus, for-
mas ir kt. | atitinkamos krypties neuniversitetiniy studijy
reglamento dalj turi buti jtraukti ir atitinkamy profesinio
rengimo standarty reikalavimai, nurodytos jgyjamos dar-
bo rinkos poreikius atitinkancios kompetencijos ir spe-
cializacijos.

Vadinasi, universitetinése studijose daugiau déeme-
sio skiriama tyrimy organizavimo praktikai, kuriy metu
jsisavinami teoriniai dalyko pagrindai, jy pritaikymo jvai-
riose situacijose budai, modeliuojami atskiri profesinés
veiklos elementai, mokomasi taikyti teorines zZinias prak-
tikoje. Kolegijose daugiau démesio skiriama praktiniams
uzsiémimams realiose darbinése situacijose, ¢ia studen-
tas susipazjsta su darbo vietos specifika, darbo organi-
zavimu, jgyja konkrecios darbinés veiklos jgldziy.

Universitetinése ir neuniversitetinése studijose taiko-
mi bendrieji studijy programy rengimo principai. IS pa-
grindiniy studijy programos komponenty iSskiriama stu-

The purpose of university studies is to educate specia-
lists of a broad profile, ready for analytical project and
practical professional activity, scientific research and aca-
demic work in the system of higher education, able to
adapt to different activity fields and maintain competi-
tiveness in the labour market for a long time. Universities
organise studies on three levels: the first level - Bachelor
studies, the second level - Master and Special profes-
sional studies, and the third level - Doctoral studies,
Residenture studies and Doctoral studies of Art (Law on
Higher Education, 2000).

The purpose of non-university studies is to prepare spe-
cialists with higher education for direct practical professional
activity, concrete working place in the manufacturing, busi-
ness, service or any other profile institutions (Law on Higher
Education, 2000). Non-university studies are first level pro-
fessional studies oriented to practical activity, providing both
professional qualification and higher education. These stu-
dies do not provide opportunity for sequential transfer to
the second university study level.

University study programmes are oriented to science-
based studies, deep theoretical education, based on scien-
tific research material, whereas non-university study pro-
grammes are oriented to concrete practical preparation
for a profession, grounded on practical work skills and
knowledge about advanced technologies. Different study
programmes determine a different structure of study pro-
gramme study subjects:

* University study programme study subject content
is mainly focused on theoretical studies and independent
work forms, using information resources and research
methods. Practical sessions and laboratory work are more
oriented to modelling scientific problems and acquisition
of research work skills.

* Non-university study programme study subject con-
tent is mainly focused on the formation of practical know-
ledge and professional skills based on theoretical prepa-
ration. Practical sessions are performed in college labora-
tories or workshops modelling the processes or real situa-
tions and/or in enterprises learning on the job-place
(Targamadze A. et al, 2000).

The study curriculum of subsequent non-university and
first level university study programmes is designed accord-
ing to the study field guidelines; its purpose is to deter-
mine study outcomes in this field (knowledge, abilities and
skills which should be acquired studying in a certain field
programme), objectives, provided qualifications, study
subject content, methods, forms and etc. The requirements
of professional education standard, the indicated acquired
competencies and specialisations that meet labour mar-
ket needs should also be included in non-university study
guidelines of an appropriate field.

It is obvious that more attention is devoted in univer-
sity studies to research organization practice, during which
the theoretical basics of the subject are acquired, as well
as ways of their application in various situations; separate
professional activity elements are modelled and experi-
ence is gained how to apply theoretical knowledge in prac-
tice. In colleges more attention is devoted to practical ses-
sions in real work situations where the student gets ac-
quainted with the specificity of the workplace, work or-
ganization and acquires concrete work skills.

General study programme development principles are
applied both at universities and at non-university studies.
With regard to the main components of the study pro-

99



100

AUKST0JO MOKSLO KOKYBE « THE QUALITY OF HIGHER EDUCATION » 2005/2

denty pasiekimy vertinimo sistemos dalis, apimanti
baigiamujy darby ar/ir valstybiniy egzaminy rengimo
ir vertinimo ypatumus, kurie universitetuose ir kolegi-
jose yra skirtingi.

2
STUDIJY REZULTATY VAIDMUO
STUDIJY PROGRAMY RENGIME

Studijy rezultaty apibrézimas yra naudingas visoms stu-
dijy kokybe suinteresuotoms visuomenes grupéms. Stu-
dijy rezultatai suteikia iSsamig informacijg apie zinias,
supratima ir gebéjimus, kuriuos turi buti jgijes absolven-
tas, sékmingai uzbaiges studijas ar tam tikrg studijy pa-
kopa. Studijy rezultatai atspindi studijy ir darbo rinkos
poreikiy sarysj, akademinés bendruomenés atstovy ben-
dradarbiavima su socialiniais partneriais, lemia vidine stu-
dijy programos saranga, ir rengimo logika bei jos koky-
be: studijy tiksly seka bei konkretuma, studijy dalyky
turinj ir metodus, studenty pasiekimy vertinimo kriterijus
ir vertinimo metodika, studijoms reikalingus materialinius,
intelektinius, laiko ir finansinius iSteklius bei kt. Kita ver-
tus, apibrézti studijy rezultatai palengvina studijy pro-
gramos suvokima, jos vidinj ir iSorinj jvertinima ir kvalifi-
kacijy pripazinima, yra labai naudinga standarty ir koky-
bés sistemai palaikyti ir tobulinti.

Bolonijos proceso dokumentuose akcentuojama
studijy rezultaty svarba kuriant lengvai palyginamy
kvalifikacijy ir diplomy pripazinimo sistema. Studijy
rezultatai, atsispindintys kompetencijose (angl. comn-
petencies), yra viena svarbiausiy vieningos europinés
aukstojo mokslo erdvés sukirimo prielaidy.

Lietuvos aukstojo mokslo sistemoje studijy rezul-
taty principas yra palyginti naujas veiksnys, aktualus
ir svarbus universitetiniy bei neuniversitetiniy studijy
programy kokybei uztikrinti.

Studijy rezultatai apima Zinias, supratima ir gebéji-
mus, kuriuos turi pasiekti studentas, sékmingy studijy
etapo pabaigoje. Tie rezultatai atspindi objektyvius dar-
bo rinkos ir/ar visuomenés keliamus reikalavimus stu-
dijy turiniui, kurie apibréziami per jgyjamy kompeten-
cijy sistema — suteikiama kvalifikacijg (Lauzackas R.,
Pukelis K., 2000). Kvalifikacijg arba atitinkamy kompe-
tencijy sistema (studijy rezultatus) nustato ir uzsako so-
cialiniai partneriai — tam tikry visuomenés ir darbo pa-
saulio organizacijy, bendradarbiaujanciy su aukstaja
mokykla, atstovai. Studijy rezultatai yra pagrindinis, pir-
minis atskaitos taskas studijy programos rengimo pro-
cese. Jie apima studijy programos ir konkreciy studijy
dalyky studijy tiksly formulavima bei jy eili§kumo stu-
dijy procese nustatyma, studijy tiksly pasiekimui tinka-
mg studijy dalyky turinio, déstymo ir studijy metody
bei priemoniy parinkima, studijy trukme, studenty pa-
siekimy vertinimo kriterijus ir metodus ir kt. Studijy re-
zultaty apibrézimas pirmiausia yra socialiniy partneriy
— darbdaviy, profesiniy asociacijy, profesiniy sajungu,
politiky prerogatyva, nes jie ne tik finansuoja studijas,
bet budami ,vartotojais” yra suinteresuoti parengiamy
specialisty kokybe.

Neabejotina, kad apibréziant studijy rezultatus itin
svarbus tiesioginiy studijy dalyviy — absolventy, stu-
denty ir déstytojy — vaidmuo. Aukstojo mokslo siste-
mos atstovai kartu su socialiniais partneriais apibre-
zia ir tikslina studijy rezultatus, kurie tampa “standar-

gramme it is possible to distinguish student achievement
assessment part which includes peculiarities of the final work
or/and state examination preparation and assessment; how-
ever, they are different at universities and at colleges.

2
ROLE OF STUDY OUTCOMES
IN STUDY PROGRAMME DEVELOPMENT

The definition of study outcomes is useful for all framework and
societal groups interested in study quality. Study outcomes pro-
vide comprehensive information about knowledge, understan-
ding and skills that the graduate should have acquired after suc-
cessful completion of studies or a certain study level. Study out-
comes reflect the relationship between studies and labour mar-
ket needs, cooperation between the representatives of the aca-
demic community with social partners; it determines the frame-
work and internal study programme development logics and its
quality: the sequence of study objectives and their concrete na-
ture, study subject content and methods, student achievement
assessment criteria and assessment methodology, material, in-
tellectual, time and financial resources necessary for studies and
etc. On the other hand, the defined study outcomes make it
easier to understand a study programme, its internal and exter-
nal assessment and qualification recognition; they are also very
useful for the maintenance and development of the standards
and quality system.

The importance of study outcomes in creating a system
of recognition of easily comparable qualifications and diplo-
mas is emphasised in the documents of the Bologna pro-
cess. Study outcomes reflected in competencies form is one
of the most significant assumptions for the development of
a common European higher education area.

The principle of study outcomes is a relatively new fac-
tor in the Lithuanian system of higher education, relevant
and important for university and non-university study pro-
gramme quality assurance.

Study outcomes include knowledge, skills, understanding
and values which should be acquired at the end of success-
ful study process. These outcomes reflect objective require-
ments rose for the curriculum by the labour market and/or
society and defined through the system of acquired compe-
tencies — a provided qualification (Lauzackas R., Pukelis K.,
2000). Qualification or a system of appropriate competencies
(study outcomes) is determined and contracted by social
partners — representatives of certain organizations in the so-
ciety and the world of work that cooperate with higher edu-
cation institution. Study outcomes are the basic point of refe-
rence in the study programme development process. They
include the formulation of the study programme and concrete
study subjects and determining of their priorities in the study
process, choice of the proper study subject content, teaching
and studying methods and aids necessary to achieve study
objectives, study duration, student achievement assessment
criteria and methods, and etc. Study outcomes definition is,
first of all, a prerogative of social partners, i.e. employers, pro-
fessional associations, trade unions and politicians as they
not only finance studies but, as consumers, are also interested
in the quality of the prepared specialists.

No doubt that the role of direct study participants, i.e.
graduates, students and teachers, is of utmost importance
in defining study outcomes. Representatives of higher edu-
cation system together with social partners define and re-
vise study outcomes which become a “standard” in assess-



KESTUTIS PUKELIS, NORA PILEICIKIENE

STUDIJY KOKYBE: STUDIJY REZULTATY PARADIGMA + THE QUALITY OF HIGHER EDUCATION: PARADIGM OF STUDY OUTCOMES

tu” vertinant studenty pasiekimus ir pripazjstant jiems
kvalifikacija. Kita vertus, socialinés partnerysté uztikrina
aukstojo mokslo institucijy ir jos padaliniy bendradar-
biavima su darbo pasaulio atstovais ir kitomis suintere-
suotomis visuomenes grupémis.

Studijoms, kurios grindziamos studijy rezultatais, bu-
dingi Sie ypatumai: a) aiskiai apibrezti studijy rezultatai;
b) studentas yra studijy proceso aSis; c) svarbiausias
studijy kokybés kriterijus yra studenty studijy pasieki-
my atitikimas studijy rezultatams (apibréztoms kompe-
tencijoms), o ne pats studijy turinys, studijy metodai ar
ju trukmé. ISvardinti parametrai reiSkia, kad ne tik socia-
liniai partneriai, bet ir déstytojai bei studentai turi buti
jtraukiami j studijy rezultaty planavima, kurie lemia bu-
simy studijy kokybe. Vadinasi, uz studijy kokybe yra at-
sakingi tiek socialiniai partneriai, tiek déstytojai, absol-
ventai ir studentai.

Aiskus studijy rezultatai yra svarbi pradiné pozicija
rengiant bei tobulinant studijy turinj. Neretai net moksli-
néje literaturoje studijy tikslai (angl. study objectives or
learning objectives) painiojami su studijy rezultatais
(angl. study outcomes or learning outcomes) arba stu-
dijy rezultatai su studenty studijy pasiekimais (student
achievements or learning achievements). Studijy tikslai
yra ketinimai, kuriuos reikia pasiekti per tam tikrg studi-
ju laikotarpj; studijy rezultatai— objektyvus visuomenés
ir darbo pasaulio reikalavimai studijy iSdavoje jgyjamoms
kompetencijoms, kuriy pagrindu absolventui pripazjs-
tama kvalifikacija. Studenty studijy pasiekimaiyra sub-
jektyvioji studijy rezultaty dalis. Studento studijy pasie-
kimai gali virSyti apibréztus studijy rezultatus arba gali
ju nesiekti, nes tai yra studento studijy pastangu, gabu-
mu, gebéjimuy, déstytojy kvalifikacijos, institucijos ma-
terialiniy ir finansiniy iStekliy ir kity veiksniy egzistavimo
ir ju veikimo studijy metu pasekmé. Studijy rezultaty pa-
siekimas yra minimalus, taiau butinas studijy tikslas.
Studijy rezultatai brézia objektyvias studijavimo trajek-
torijas, kurioms turi paklusti déstytojo formuluojami stu-
diju tikslai kaip subjektyviy déstytojo tiksly atspindys stu-
dijy programos koncepcijoje (Adam S., 2004 a). R. Lau-
zackas (2000) taip pat tvirtina, kad rengiant arba tobuli-
nant studijy turinj pirmiausiai apibréziami studijy rezul-
tatai (butinos jgyti kompetencijos arba tolimieji tikslai),
o tik po to formuluojami studijy tikslai bei kiti studijy tu-
rinio parametrai.

Jei studijy turinyje rySys tarp objektyviy studijy re-
zultaty ir subjektyviy déstytojo formuluojamy studijy tiks-
ly yra silpnas arba visai neegzistuoja, kalbéti apie studi-
ju kokybe, palyginamuma ir pripazinima néra prasmeés
kaip ir tuo atveju, kai studijy rezultatai néra apibréZzti ar-
ba jy apibrézimas neatspindi objektyvaus pasaulio rei-
kalavimy konkreciai studijy programai.

Studijy rezultaty pagrindu yra formuluojami svarbiau-
si studenty pasiekimy vertinimo kriterijjai, kuriais remian-
tis parengiama studenty studijy pasiekimy vertinimo me-
todika. Su studijy pasiekimy vertinimo metodika studen-
tai supazindinami studijy pradzioje. Tuo tikslu gali biti
parengtas keliy valandy ar didesnés apimties jvadinis
studijy programos kursas, kurio metu aptariami pagrin-
diniai studijy programos studijy turinio parametrai. Stu-
dijy pasiekimy vertinimo paskirtis — nustatyti studento
studijy pasiekimus teoriniame ir praktiniame lygmeny-
je. Vadinasi, nesant apibrézty studijy rezultaty, negali-
ma nei nustatyti vertinimo kriterijuy, nei parinkti vertinimo
metody, nei parengti vertinimo priemoniy. Tik apibre-

ing student achievements and recognising their qualifi-
cation. On the other hand, social partnership ensures
cooperation of higher education institutions and its units
with the representatives of the world of work and other
interested societal groups.

Studies which are based on study outcomes are pe-
culiar of the following features: a) clearly defined study
outcomes; b) students is the focus of the study process;
c) the most important criterion of the quality of higher
education is the adequacy of student study achievement
to the study outcomes (to defined competencies), not
the study content, study methods or their duration. The
named parameters mean that not only social partners
but also teachers and students themselves should be
involved in the planning of study outcomes which deter-
mine the quality of future studies. It is evident that the
responsibility for the study quality rests with all — social
partners, teachers, graduates and students.

Clear defined study outcomes form an important star-
ting point in designing and developing study programme
curriculum. Often even in scientific literature study objectives
(or learning objectives) are mixed with study outcomes (or
learning outcomes) or study outcomes are confused with
student achievemnents (or learning achievements). Study
objectives are the purposes which need to be achieved dur-
ing a certain study period; sfudy outcomes are objective re-
quirements of the society and the world of work for the stu-
dent achievements as a result of studies that form the basis
for qualification recognition. Student study achievernentsform
asubjective study outcome part. Student study achievements
can exceed the defined study outcomes (competencies) or
can come short, as they are the consequence of existence
and effect of certain factors during the studies, such as stu-
dent’s study effort, aptitude, skills, teacher qualification, ma-
terial and financial resources of the institution and others.
Study outcome achievement is a minimal but necessary study
objective. Study outcomes draw objective studying trajecto-
ries to which must submit study objectives as a reflection of
subjective study objectives in the study programme concept
formulated by teacher (Adam S., 2004 a). R. Lauzackas (2000)
also claims that designing or developing study programme
curriculum, first, study outcomes (competencies that should
be acquired or final goals) should be defined and only then
study objectives and other study programme curriculum pa-
rameters should be formulated.

If the relationship between the objective study out-
comes and subjective teacher formulated study objec-
tives is weak or does not exist at all in the study pro-
gramme curriculum, there is no sense speaking about
study quality, comparability and recognition the same
as in that case when study outcomes are not defined or
their definition does not reflect the requirements of ob-
jective world for a particular study programme.

On the grounds of the study outcomes the most im-
portant student achievement assessment criteria are for-
mulated, used as the basis in developing student study
achievement assessment methodology. Students are ac-
quainted with study achievement assessment methodo-
logy at the beginning of the studies. For this purpose, an
introductory study programme course of several hours or
of longer duration could be designed; during this course,
the main study programme curriculum parameters are dis-
cussed. The purpose of study achievement assessment
is to identify student’s study achievements on the theo-
retical and practical levels. If study outcomes are not de-
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zus studijy rezultatus atsiranda atskaitos taskas Siems
veiksmams atlikti. Esant tiksliai ir aiSkiai apibréztiems
studijy rezultatams studentams sudaromos prielaidos
suprasti, kokiy kompetencijy jsisavinimo jie turi siek-
ti, kaip bus vertinami jy studijy pasiekimai (Dodridge
M.J., 2003). Taip realizuojama prasmes dimensija stu-
dijose, plétojama studenty motyvacija bei siekiai stu-
dijy rezultatus paversti savo asmenybes savastimi —
igyjamomis kompetencijomis. Butent atitinkamy visuo-
meneés ir darbo pasaulio atstovy reikalavimy, sufor-
muluoty aiSkiai apibréztuose studijy rezultatuose, in-
teriorizacija (Ziniy ir gebéjimy pavertimas asmenybés
savastimi) ir internalizacija (socialiniy, kulturiniy ir kity
vertybiy bei idealy pavertimas asmenybés savastimi)
ir sudaro ugdymo bei profesinio rengimo, kaip Zzmo-
gaus perkeitimo misijos alfg ir omega.

Studijy rezultaty apibrézimas turi bati tikslus ir kon-
kretus, nes studijy kokybe tiesiogiai priklausys nuo
studijy rezultaty kokybés. Patys studijy rezultatai, re-
miantis B. Bloomo (1956) taksonomija, paprastai nu-
sakomi veikiamosios risies veiksmazodziy formomis,
nurodanciomis iSmokimo lygius: Zin/as, supratima, pri-
taikymag, analize, sinteze ir vertinima. Tinkamai apibrez-
ti studijy rezultatai turéty bati nusakomi zodziais, ku-
rie: a) nurodo, kg studijuojantysis gebés atlikti sék-
mingai uzbaiges studijas; b) apibidina konkrecias
priemones, su kuriomis studentas gebes veikti, ir si-
tuacijas kuriose jis dirbs; c) nusako reikalaujama veik-
los buda, kuriuo galima pademonstruoti, kg studen-
tas pasieke studijy iSdavoje. (Moon J., 2002).

Bolonijos proceso dokumentuose (Report of UK
Bologna Seminar Using Learning Outcomes, 2004;
Report of Latvia Bologna Seminar on Recognition,
2004) pabréziama, kad studijy rezultatai svarbus: a)
studijy programos studijy turinio rengimui; b) studen-
ty pasiekimy vertinimui; ¢) studijy kokybeés uztikrini-
mui ir standartams bei d) nacionalinei ir tarptautinei
Svietimo sistemos plétotei.

Aiskus ir tikslus studijy rezultaty apibrézimas stu-
diju programos rengimo lygmenyje uztikrina studijy
programg sudaranciy studijy dalyky ar moduliy dar-
ng, padeda atskleisti persidengimus tarp kompeten-
Ciju, jgyjamuy studijuojant skirtingus studijy dalykus, ir
palengvina studijy turinio projektavima ir realizavima.
Remiantis studijy rezultatais, apibréziami studijy tiks-
lai, derinami skirtingi tos pacios studijy programos stu-
dijy dalykai ir prognozuojama studijy pazangos jzval-
ga. Studijy rezultatuose atsispindi esminis rySys tarp
destymo, studijavimo ir vertinimo. Déstytojams studi-
ju rezultatai nurodo, kokias Zinias, supratima ir jgu-
dzius studijy programos studijy turinys ar konkretus
studijy programos studijy dalykas turi suteikti studen-
tui, apibrézia déstymo, studijavimo ir vertinimo meto-
dus (Adam S., 2004 a). Studentams tiksliai apibréz-
tuose studijy rezultatuose jau pacioje studijy pradzio-
je nurodoma, kuria kryptimi tikslinga projektuoti savo
studijas, kokiy kompetencijy jsisavinimo i$ jy laukia-
ma uzbaigus studijas, kas salygoja studijy efektyvu-
mg (Ramsden P, 2000; Palujauskiené A., Petkeviciu-
té N., Tereseviciené M., ir kt. 2000).

Studijy kokybés uztikrinimo ir standarty lygmeny-
je studijy rezultatai didina skaidruma ir standarty pa-
lyginimo galimybes tarp kvalifikaciju. Studijy rezulta-
tai, iSreiksti jgyjamomis kompetencijomis, salygoja
profesijy standarty, kvalifikacijy apibrézima bei verti-

fined, it is neither possible to identify assessment criteria nor
choose assessment methods or develop assessment tools.
Having defined study outcomes, a point of reference to per-
form these actions appears. If the study outcomes are pre-
cisely and clearly defined, assumptions are created for un-
derstanding what competencies should be acquired and how
study achievement should be assessed (Dodridge M.J., 2003).
In this way, the dimension of meaning is realised in the stud-
ies, student motivation and pursuits to make study outcomes
a part of one’s self — the acquired competencies - are devel-
oped. Interiorisation of appropriate requirements, raised by
the society and the representatives of the world of work, for-
mulated in clearly defined study outcomes (transforming
knowledge and skills into one’s self), and internationalisation
(transforming of social, cultural and other values and ideals
into one’s self) create alpha and omega of education and vo-
cational education and training as a human’s development
mission.

A study outcome definition should be exact and concrete
as quality of higher education directly depends on the qual-
ity of study outcomes. Study outcomes themselves, on the
basis of B. Bloom’s (1956) taxonomy, are usually defined by
the verb forms in active mood which define levels of learn-
ing: knowledge, understanding, application, analysis, syn-
thesis and evaluation. Properly defined study outcomes
should be described by the following words: a) indicate what
the student will be able to perform having successfully com-
pleted the studies; b) describe concrete means the student
will be able to work with and situations where he will work
in; c) define the necessary activity method which can dem-
onstrate what the student has achieved upon completion of
the studies (Moon J., 2002).

The documents of the Bologna process (Report of UK
Bologna Seminar Using Learning Outcomes, 2004; Report
of Latvia Bologna Seminar on Recognition, 2004) stress that
study outcomes are important for: a) study programme cur-
riculum design; b) student achievement assessment; c) as-
surance of higher education quality and standards d) devel-
opment of national and international education system.

A clear and exact definition of study outcomes on the study
programme curriculum development level ensures the cohe-
rence between study subjects or modules which comprise
the study programme content helps to reveal the overlapping
between competencies acquired studying different study sub-
jects and facilitates study content design and realization. On
the grounds of the study outcomes, study objectives are de-
fined, different subjects of the same study programme are
cohered and insight into study advancement is forecasted.
Study outcomes reflect an essential relationship between
teaching, studying and assessment. For teachers, study out-
comes indicate what knowledge, skills, understanding and
values study programme curriculum or concrete study pro-
gramme study subject should provide to the student, defines
teaching, studying and assessment methods (Adam S., 2004
a). At the very beginning of the studies, the precisely defined
study outcomes designate to the students which direction to
project their studies to, what competencies they should ac-
quire after the completion of the studies, what are the causes
of study efficiency (Ramsden P, 2000; Palujauskiené A.,
Petkeviciuté N., Teresevi¢iené M., and others, 2000).

On the level of quality of higher education assurance and
standards, study outcomes increase transparency and stand-
ard comparability opportunities between qualifications. Study
outcomes, expressed by acquired competencies, determine
the definition and assessment of professional standards and
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nima, atskiry kvalifikacijy standarty palyginimo galimy-
bes bei jy pripazinima. Studijy rezultatai tampa svarbiau-
siu kriterijumi kuriant ir vertinant standartus nacionali-
niame ir tarptautiniame lygmenyje.

Nacionalinés ir tarptautinés Svietimo sistemos lyg-
menyje studijy rezultatai salygoja studenty mobilumo
augimg, palengvina diplomy bei kvalifikacijy pripazini-
ma, gerina suteikiamy kvalifikacijy skaidruma. Visa tai
palengvina kredity sistemos diegima. Studijy rezultatai
sudaro galimybes organizuoti studijas skirtingomis stu-
dijy formomis (Adam S., 2004 b).

3 .

STUDIJY REZULTATY REIKSME
KVALIFIKACIJU PRIPAZINIMUI IR
ISIDARBINIMUI

Globalizacijos procesai didina mobiluma darbo rinkoje,
todeél kvalifikacijy bei diplomy pripazinimo problema tam-
pa vis aktualesneé. Studijy rezultatai yra vienas svarbiau-
siy kriterijy siekiant kvalifikacijy ir diplomy pripazinimo
tarptautinéje darbo rinkoje, nes pripazinimo esme su-
daro ne kiekybiniai kriterijai, tokie kaip studijy trukmé,
tipas, bet kokybiniai kriterijai — studijy metu jgytos zi-
nios, supratimas, mokéjimai ir jgudziai zinias efektyviai
taikyti teorinéms ir praktinéms problemoms spresti.

|vairios galimybés studijy rezultaty dokumentavimui
ir erdve pripazinimui jau egzistuoja per numatytas prie-
mones (kredity sistema, diplomo priedélis ir kt.). Sie-
kiant pripazinimo nesiimama niveliuoti Europos auksty-
ju mokykly studijy turinio ar studijy organizavimo pro-
ceso, tadiau Sie parametrai, darantys tiesiogine jtaka stu-
dijy rezultatams, negali likti nuoSaléje. Galutinis tikslas
yra panaikinti skirtumus Europos aukstojo mokslo erd-
véje tarp atitinkamy studijy programy studijy rezultaty,
t.y. igyjamy kompetencijy (de Bruin L., 2002).

Studijy rezultatai palengvina skirtingy Svietimo sis-
temy programy panasumy bei skirtumy identifikavima,
yra svarbiausia priemoneé studijy programoms palygin-
ti, apibréziant ir palyginant jgyjamas kvalifikacijas. Stu-
dijy rezultaty principo taikymas studijy programy rengi-
me ir realizavime sudaro prielaidas studijuoti skirtingas
sistemas turin¢iose aukstojo mokslo institucijose ir pil-
no akademinio bei kvalifikacinio studijy pripazinimo.

Europos aukstosios mokyklos pripazjsta, kad studi-
jy iSdavoje jgyjamos kvalifikacijos turi sudaryti prielai-
das asmens profesinés karjeros plétotei darbo pasauly-
je, kuri yra svarbiausia jo asmenybés savirealizacijos,
vadinasi, ir gyvenimo prasmés, salyga. Siandien dau-
gelyje pasaulio $aliy laikomasi nuomonés, kad sékmin-
gas jsidarbinimas yra vienas i$ studijy kokybeés kriteriju.
Tarptautinéje darbo rinkoje studijy rezultaty adekvatu-
mas tarptautinei dimensijai lemia sékminga jsidarbini-
ma visoje Europoje ir pasaulyje. Dél Sios priezasties stu-
dijy programos turi biti ne tik grindziamos darbo rinkos
poreikiais, bet ir gerai parengtos didaktiniu pozidriu (Bri-
call M., 2001).

Isidarbinimas studijy kokybés prasme reiskia: a) is-
vystyta kurybinj mastymag; b) gebéjima suvokti ir siste-
miskai bei metodiskai spresti problemas; c¢) socialiniy
igtdziy plétote, d) saviugdos jgudzius (Lourtie P, 2001;
Osterwalder K., 2001). Jei auk$tosios mokyklos studijy
programos struktura ir kiekvienas jos elementas buna
grindziamas aiskiai apibréztais studijy rezultatais, stu-

qualifications, separate qualification standard comparabi-
lity opportunities and their recognition. Study outcomes
become the most important criterion in creating and as-
sessing standards on the national and international levels.

On the level of national and international system of edu-
cation, study outcomes determine the growth of student
mobility, facilitate recognition of diplomas and qualifications,
and improve the transparency of the provided qualifications.
All this facilitates the implementation of a credit system.
Study outcomes create opportunities to organise studies
in different study forms (Adam S., 2004 b).

3

IMPORTANCE OF STUDY OUTCOMES
FOR QUALIFICATION RECOGNITION
AND EMPLOYABILITY

Globalization processes increase mobility in the labour mar-
ket, therefore, the problem of qualification and diploma re-
cognition has become even more relevant. Study outcomes
form one of the main criteria in pursuit of qualification and
diploma recognition in the international labour market since
the essence of recognition consists not on quantitative crite-
ria, such as study duration and study type, but on qualitative
criteria, such as knowledge, understanding, and abilities ac-
quired during studies, as well as skills to apply this knowl-
edge efficiently in solving theoretical and practical issues.

Various opportunities for study outcome documenta-
tion and space for recognition exist through the foreseen
measures (a credit system, a diploma supplement and
etc.). Aiming at recognition, European higher education
institution study programme curriculum or study organisa-
tion process is not intended to be levelled; however, these
parameters cannot be left outside as they exert direct im-
pact upon study outcomes. The final goal is to eliminate
the differences in the European higher education area be-
tween corresponding study programme study outcomes,
i.e. acquired competencies (de Bruin L., 2002).

Study outcomes facilitate the identification of similarities
and differences in various educational systems and are the
most important measure for comparability of study pro-
grammes defining and comparing the acquired qualifications.
Application of a study outcome principle in study programme
curriculum design and realization creates conditions for study-
ing at various higher education institutions with different sys-
tems of education and ensure possibilities for receiving full
recognition of academic degrees and qualification.

European higher education institutions admit that qualifi-
cations acquired as a result of studies should create condi-
tions for the development of person’s professional career in
the world of work, which is the most important condition for
person’s self-realization and, consequently, for the meaning
of life. Today an opinion exists in many countries of the world
that successful employment is one of the criteria of higher
education quality. In the international labour market, study
outcome adequacy to international dimension determines
successful employment in the whole Europe and the world.
Due to this reason study programmes curriculum should be
grounded on labour market needs and should also be well-
prepared with regard to the didactic approach (Bricall M.,
2001).

Employment with respect to quality of higher education
means: a) development of creative thinking; b) ability to
perceive and solve problems in a systematic and methodo-
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dijos turéty padeti studentams plétoti iSvardytus ge-
beéjimus.

Studijy programy studijy turinio orientavimas dar-
bo rinkos poreikiams reikalauja plétoti jy atvirumag
nacionaliniu ir tarptautiniu lygiais. Studijy programy
studijy turinio atvirumas socialinei aplinkai atsispin-
di studenty bei déstytojy mobilume, dalyvavime tarp-
tautiniuose ir nacionaliniuose tyrimy bei studijy pro-
jektuose ir pan. Realizuojama atvirumo koncepcija
sudaro prielaidas déstytojams keistis profesine pa-
tirtimi, jg kurybiskai jvertinti, plétoti studijy programy
ar jy konkreciy kursy pasiula, praturtinti jy turinj, stu-
dentams jgyti alternatyviy ziniy ir patirties, stiprina
universiteto (fakulteto/katedros) rySius su uzsienio
aukstosiomis mokyklomis ir kitais socialiniais part-
neriais.

Apskritai paémus studijy programos atvirumas di-
dina aukstosios mokyklos ar jos konkretaus fakulte-
to/katedros konkurencinguma, nes gerina tyrimy ir
déstymo kokybe, lengviau pritraukia fondus tiriama-
jai veiklai finansuoti ir prisideda prie vieningos Euro-
pos aukstojo mokslo erdvés sukirimo, efektyvesnés
absolventy integracijos | bendra Europos darbo rin-
ka, plétoja darbo jégos mobiluma.

4
STUDIJY PROGRAMUY RENGIMAS IR
TOBULINIMAS

Studijy tikslas — padeéti studentui pasiekti numatytus
studijy rezultatus ir jgyti norima kvalifikacija. Kokybis-
komis studijomis laikytinos tokios studijos, kai visi stu-
dijy parametrai (studijy tikslai, studijy turinys, désty-
mo ir studijy metodai ir t. t.) yra suderinti su tiksliai
apibréZztais studijy rezultatais (Tereseviciené M., 1998;
Jensen E., 1999; Ramsden P, 2000; Kraujutaityté L.,
Peckaitis S., 2003; Adam S., 2004).

Visy studijy programos parametry jungiamoji gran-
dis yra studijy rezultatai. Studijy programos paramet-
rai privalo turéti priezastinj ry§j: studijy rezultatai — stu-
dijy tikslai — studijy turinio déstymas ir studijos — stu-
denty pasiekimy vertinimas. Studenty studijy pasie-
kimai ne visuomet atitinka apibréztus studijy rezulta-
tus.

Konkrecios studijy programos studijy turinio ren-
gimas ar tobulinimas turi bati laikomas teoriskai pa-
gristu, organizuotu bei metodiskai nuosekliu proce-
su, susidedanciu i§ vienas po kito logine seka einan-
Ciy etapy (Lauzackas R., 1997). Detalizuojant studijy
programos rengimo darbg galima iSskirti Siuos eta-
pus (Lauzackas R., 2000; Kraujutaityté L., PeCkaitis
S., 2003; Slater R., 2003):

1. Studijy programos siekiai (gali buti aspiracinio
pobidzio). Siekiniai nurodo kryptj, kuria vyks studijy
procesas (Slater R., 2003).

2. Apibréziami iSmatuojami studijy rezultatai.

3. Pagal studijy rezultatus formuluojami studijy
tikslai.

Esmine studiju programos karimo dalj apima stu-
dijy rezultaty ir i§ jy formuluojamy studijy tiksly api-
brézimas. Studijy rezultatai yra reikSmingi ir kity stu-
dijy programos parametry (studijy dalyky turinio, prie-
moniy, metody, pasiekimy vertinimo kriterijy ir kt.) at-
zvilgiu.

logical way; c) development of social skills, d) self-education
skills (Lourtie P, 2001; Osterwalder K., 2001). If the structure
of higher education institution study programme and its each
element is grounded on clearly defined study outcomes, stud-
ies should help students to develop the named skills.

Study programme curriculum orientation towards labour
market needs requires developing their openness on the na-
tional and international levels. Study programme curriculum
openness to the social environment is reflected in student
and teacher mobility, participation in international and national
research and study projects, and etc. Realising the concept
of openness, the conditions are created for teachers to share
their professional experience, evaluate it creatively, develop
the supply of study programmes or their concrete courses,
enrich their content; for students conditions are created to
acquire alternative knowledge and experience, strengthen uni-
versity (faculty/department) relationships with foreign higher
education institutions and other social partners.

In general, study programme openness increases com-
petitiveness of higher education institution or its concrete
faculty/department, as it improves the quality of research
and teaching, facilitates the attraction of various funds to
finance research activity and contributes to the creation of a
common European higher education area, efficient gradu-
ate integration into the common European labour market
and develops labour market mobility.

4
STUDY PROGRAMME CURRICULUM DESIGN
AND DEVELOPMENT

The objective of the studies is to help a student to achieve
the foreseen study outcomes and acquire the desired quali-
fication. Qualitative studies are such studies when all the
parameters of study programme curriculum (study objec-
tives, study subject content, teaching and study methods,
and etc.) cohere with precisely defined study outcomes
(TereseviCiené M., 1998; Jensen E., 1999; Ramsden P, 2000;
Kraujutaityté L., PeCkaitis S., 2003; Adam S., 2004).

Study outcomes are the linking element of all study pro-
gramme curriculum parameters. Study programme parameters
should have a causal relationship: study outcomes — study
objectives— study subject content, teaching and studies meth-
ods — student achievement assessment. Student study achieve-
ments are not always adequate to the defined study outcomes.

Design or development of a concrete study programme
should be considered a theoretically grounded, organised
and methodologically consistent process, consisting of logi-
cally sequential stages (Lauzackas R., 1997). Elaborating
study programme design, the following stages can be dis-
cerned (Lauzackas R., 2000; Kraujutaityté L., PeCkaitis S.,
20083; Slater R., 2003):

1. Study programme purposes (can be of aspiration na-
ture) are identified. Purposes indicate the direction of the
study process (Slater R., 2003).

2. Measurable study outcomes are defined.

3. Study objectives are formulated according to the study
outcomes.

An essential part of the study programme design con-
sists of the definition of study outcomes and study objec-
tives formulated out of the study outcomes. Study outcomes
are also significant with regard to other parameters of the
study programme (study subject content, means, achieve-
ment assessment criteria, and etc.).
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4. Studijy rezultatai ir juos atitinkantys studijy tikslai
suskirstomi j sritis pagal giminingumo pozym|.

5. Giminingy studijy rezultatai ir studijy tikslai gru-
puojami j atskirus studijy dalykus/modulius, turin€ius at-
skirus studijy dalyku/moduliy rezultatus, tikslus, turinj,
metodus ir kt.

6. Jvertinus studijy dalykuy/moduliy esmines charak-
teristikas, nustatoma dalyky/moduliy apimtis valando-
mis ir kreditais. Atskiry studijy dalyky rezultatai bei tiks-
lai skaidomi pagal sritis ir lygmenis (Bloom B.S. 1956;
Krathwohl D.R., Bloom B.S., Masia B.B. 1964).

7. Numatomi studijy rezultaty pasiekimy vertinimo
metodai, formos ir priemonés.

Studenty studijy pasiekimy vertinimo tikslas — nu-
statyti, ar studentas pasieké apibréztus studijy rezulta-
tus, t.y. ar jgijo numatytas kompetencijas ir remdamasis
jomis geba paaiskinti tam tikrus reiSkinius ir procesus
bei pritaikyti juos praktinei veiklai (Lauzackas R., Tere-
seviciené M., 2003).

8. Atsizvelgiant j nustatytus studijy rezultatus, tiks-
lus ir pasiekimy vertinimo metodus, numatomi desty-
mo bei studijy metodai, budai, priemonés ir reikalingi
iStekliai.

9. Atliekamas visy studijy dalyky/moduliy studijy truk-
meés optimizavimas atsizvelgiant j planuojamus studijy
dalyko/ modulio rezultatus, tarpdalykinius rySius, turi-
mus resursus ir kt.

Siekiant uztikrinti glaudy studijy rezultaty rysj su dar-
bo rinkos poreikiais, jos materialing baze bei praktiniy
studijy efektyvuma, studijy programa baigusiy absolven-
ty jsidarbinimo pagal specialybe didinima, bei progra-
mos konkurencinguma, studijy programos komitetas turi
nuolat keistis informacija, palaikyti rysj su visais studijy
rezultatais suinteresuotais socialiniais partneriais — stu-
dentais, absolventais, darbdaviais, atitinkamomis vals-
tybés institucijomis, profesiniy sajungu ir asociaciju, ki-
ty suinteresuoty visuomenés grupiy atstovais ir t. t.
(Lauzackas R., 2000).

Lietuvoje socialinés partnerystés sgvoka kol kas su-
vokiama jvairiai, nes vis dar ne visai aiSkios socialiniy
partneriy funkcijos, jie per mazai jtraukiami j studijy pro-
ceso aukstosiose mokyklose organizavima, Kita vertus,
tinkamai organizuoti socialiniy partneriy veiklg sudétin-
ga, nes Salyje mazoka stipriy profesiniy organizacijy,
Siuolaikiniy jmoniu, kurios suvokty ir turéty dalyvavimo
tokioje veikloje tradicijg ir patirtj. Pasauliné patirtis rodo,
kad socialiniy partneriy dalyvavimas studijy programy
komitety darbe yra svarbus: mazina studijy rezultaty ato-
trakj nuo darbo pasaulio poreikiy, didina tam tikros stu-
dijy programos absolventy jsiliejimo j darbo rinkg per-
spektyvas ir kt.

3,

ISVADOS ARBA EMPIRINIO

STUDIJY KOKYBES TYRIMO METMENYS
STUDIJY REZULTATY PARADIGMOJE

Matome, kad studijy rezultaty reikSmé ir jy vaidmuo stu-
dijy kokybei yra milziniSka. Studijy rezultatai vaidina svar-
by vaidmenj gerinant studijy programy rengimo ir jy re-
alizavimo kokybe ir siekiant kvalifikacijy bei diplomy pri-
pazinimo besiformuojancdioje vieningoje europinéje
aukstojo mokslo erdvéje. AiSkus ir tikslus studijy rezul-
taty apibréztumas yra bitina (nors ir nepakankama) stu-

4. Study outcomes and corresponding study objectives
are discerned into areas according to the feature of relatedness.

5. Related study outcomes and study objectives are
grouped into separate study subjects/modules, which
achieve separate study subjects/module outcomes, ob-
jectives, content, methods, and etc.

6. Having evaluated the essential characteristics of study
subjects/modules, the volume of subjects/modules is deter-
mined in hours and credits. Separate study subject outcomes
and objectives are divided according to areas and levels (Bloom
B.S. 1956; Krathwohl D.R., Bloom B.S., Masia B.B. 1964).

7. Study outcomes achievement assessment methods,
forms and means are foreseen.

The objective of the student study achievement assess-
ment is to determine if a student reached the defined study
outcomes, i.e. if he has acquired the foreseen competencies
and on this basis is able to explain certain phenomena and
processes and apply them to practical activity (Lauzackas
R., Tereseviciené M., 2003).

8. With regard to the set study outcomes, objectives and
achievement assessment methods, teaching and study meth-
ods, ways, means and necessary resources are determined.

9. Optimisation of all subjects/module study duration
is performed taking into account the planned study sub-
ject/module outcomes, interdisciplinary relations, available
resources, and etc.

Aiming at ensuring a close study outcome relationship
with the labour market needs, its material basis and the
efficiency of practical studies, increase in the employabil-
ity of the study programme graduates according to the
acquired speciality and programme competitiveness, the
study programme committee should constantly share in-
formation, maintain links with all stakeholders — social part-
ners interested in study outcomes - students, graduates,
employers, respective state institutions, trade union and
association representatives, and etc. (Lauzackas R., 2000).

In Lithuania, the concept of social partnership has been
understood differently as the functions of social partners
are still not clear; their involvement into organization of
the study process in higher education institutions is inad-
equate. On the other hand, it is rather difficult to organise
the activities of social partners properly; there are few
strong professional organisations and modern enterprises
which could perceive and have traditions and experience
of participating in such activities. The world-wide experi-
ence indicates that social partner participation in the work
of study committees is important: it reduces the gap be-
tween study outcomes and the demands of the world of
work, increases the perspectives of graduates of a certain
study programme to enter the labour market, and etc.

5

CONCLUSIONS OR OUTLINE

OF EMPIRICAL RESEARCH

OF QUALITY OF HIGHER EDUCATION
IN THE STUDY OUTCOME PARADIGM

It is evident that the importance of study outcomes and their
role for study quality is immense. Study outcomes play an
important role in improving the quality of study programme
design and realization and aiming at recognition of qualifica-
tions and diplomas in the development of common Euro-
pean higher education area. Clear and precise study out-
come characterisation is a necessary (though insufficient)

105



106

AUKST0JO MOKSLO KOKYBE « THE QUALITY OF HIGHER EDUCATION » 2005/2

dijy kokybés salyga. Vadinasi, turéti moksliSkai pagris-
tg informacijg apie studijy programy kokybe universi-
tetuose ir kolegijose labai svarbu. Uz studijy progra-
my kokybe Cia paprastai atsako studijy programy va-
dovai. Nuo jy didaktinés kvalifikacijos priklauso studi-
ju programy studijy turinio rengimo ir realizavimo ko-
kybe, todél iStyrus, kaip universitetuose ir kolegijose
remiamasi studijy rezultatais studijy programoms reng-
tiir realizuoti, buty galima susidaryti vaizdg apie studi-
ju kokybe, studijy programy vadowvy ir déstytojy di-
daktinio mokymosi poreikius.

Studijy rezultaty atitikimas objektyviems visuome-
nés ir darbo pasaulio reikalavimams, aiskus ir tikslus
ju apibréztumas priklauso nuo veiksmingo socialiniy
partneriy ir akademinés bendruomeneés bendradarbia-
vimo. Toks bendradarbiavimas atsispindi studijy pro-
gramy komitety veikloje, todel tyrimo iSdavoje buty
svarbu gauti duomenis apie tai, kaip aukStosiose mo-
kyklose sudaromi studijy programy komitetai, kokie
socialiniai partneriai jtraukiami j ju veikla, kokiy socia-
liniy partneriy nuomoné yra svarbi studijy kokybei uz-
tikrinti, kokias funkcijas Siuose komitetuose atlieka
akademinés bendruomenés atstovai, o kokias - so-
cialiniai partneriai ir akademinés bendruomenés na-
riai drauge.

Studijy kokybé nemazai priklauso nuo déstytojy
didaktinés srities kvalifikacijos, todél tyrimo iSdavoje
svarbu gauti duomenis apie déstytojy ir studijy pro-
gramy vadovy didaktinj pasirengima rengti ir tobulinti
studiju programy kokybe: kokig studijy turinio rengi-
mo didaktine logika jie naudoja, kokie ju nuomone yra
svarbiausi studijy turinio parametrai, be kuriy negali-
ma parengti kokybiskos studijy programos, kokie
veiksniai daugiausiai lemia studijy kokybe, kokius stu-
dijy turinio parametrus reikéty pirmiausiai tobulinti ir
pan. Tokie duomenys leisty nustatyti aukStujy mokyk-
ly déstytojy didaktinés srities kvalifikacijos tobulinimo
poreikius. Kita svarbi informacija — kokiy kompetenci-
ju igijimas ir plétoté pirmiausia akcentuojama studijy
turinyje? Sie duomenys leisty susidaryti tam tikra vaiz-
da apie filosofijg ir moksling metodologija, kuria grin-
dziamas studijy turinys.

Svarbus studijy kokybés kriterijus — studijy rezul-
taty atitikimas nacionalinei ir tarptautinei dimensijai,
todél aukstosios mokyklos atvirumas — dalyvavimas
jvairiuose nacionalinio ir tarptautinio masto projektuo-
se, studenty bei déstytojy tarptautinis mobilumas - yra
svarbi studijy kokybés uztikrinimo salyga. Déstytojai,
studijy programy vadovai, studentai, auk$tosios mo-
kyklos vadovai, bendraudami su savo kolegomis ir so-
cialiniais partneriais i$ kity Salies ir uzsienio aukstujy
mokykly, jgyja galimybe lyginti svarbiausius studijy
programy parametrus, juos atitinkamai tobulinti. Or-
ganizuojant studijy kokybés empirinj tyrima, studijy re-
zultaty paradigmoje tikslinga gauti duomenis ne tik
apie minétus, bet ir kitus studijy turinio parametrus,
jtakojancius studijy kokybe.

precondition for the quality of higher education. It appears that
it is very important to have scientifically grounded information
about the quality of study programmes at universities and col-
leges. Study programme supervisors are the persons who are
usually responsible for the quality of study programmes and
the quality of study programme curriculum design and realiza-
tion depends on their didactical qualification. Therefore, it is
important to explore if study programme design and realiza-
tion is based on study outcomes at universities and colleges
as this research would provide the view about the study qual-
ity and about the study programme supervisors and teachers
didactical learning needs.

The adequacy of study outcomes to the objective require-
ments of the society and the world of work, their clear and
precise definition depend on efficient collaboration of social
partners and academic community. Such collaboration is re-
flected in study programme committee activity, therefore, as a
result of research, the data on the following issues would be of
utmost importance: how such study programme committees
are formed at higher education institutions; what social part-
ners are involved into their activity; the opinion of what social
partners is significant to ensure study quality; what functions
are played in these committees by the representatives of aca-
demic community and what functions are played by social
partners together with the members of academic community.

Quality of higher education at large depends on teacher
didactical qualification; therefore, the obtained research data
about didactical qualification of teachers and study programme
supervisors to design and develop study programme quality
would be essential: what didactical logics of curriculum de-
sign is used, which are, in their opinion, the most important
curriculum parameters, indispensable for the preparation of a
qualitative study programme, what factors mainly determine
the study quality, what curriculum parameters should be de-
veloped in the first place, and etc. Such data would allow de-
termining higher education institution teacher didactical quali-
fication development needs. Another kind of important infor-
mation is the data about which competencies should be given
priority in the study programme curriculum. These data would
allow to have a certain picture about the philosophy and sci-
entific methodology the study programme curriculum is
grounded on.

An important quality of higher education criterion is study
outcome adequacy to national and international dimension;
therefore, openness of higher education school — participation
in various national and international projects, student and teacher
international mobility — is an important condition for assurance
of higher education quality. Teachers, study programme super-
visors, students, heads of higher education institutions, cooper-
ating with their colleagues and social partners from other higher
education institutions in the country and abroad, acquire a pos-
sibility to compare the most important study programme pa-
rameters and develop them accordingly. Organising empirical
research into quality of higher education in the study outcome
paradigm, it is necessary to obtain the data not only about the
above mentioned parameters but also about other parameters
of study programme curriculum which influences study quality.
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