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SANTRAUKA

Siame straipsnyje apragomas laipsniskas savai-
minio ir neformaliojo mokymosi pripaZzinimo
Europoje procesas. Nors diskusija apie tai, kaip
nustatyti, vertinti ir pripazinti ne formalio-
siose $vietimo institucijose jgytus mokymosi
pasiekimus tesiasi, $iuo metu daugelyje Saliy
jvairis bandymai jau virsta tikrove. Ypatin-
gas démesys straipsnyje skiriamas mokymo-
si pripazinimo procesams ir jy palyginimui
su formaliojoje $vietimo sistemoje taikomais
vertinimo bei testavimo budais. Pagrindinéje
straipsnio dalyje aprasoma dabartiné Europos
patirtis. Jvardijamos trys svarbiausios Saliy
grupés: $alys, kuriose mokymosi pripazinimas
yra neatsiejama nacionalinés kvalifikacijy sis-
temos dalis; $alys, kuriose $ie poky¢iai yra ban-
dymy ir testavimo lygmenyje; ir $alys, kur mo-
kymosi pripazinimas néra prioritetiné veiklos
sritis. Paskutinéje dalyje kalbama apie tuos is-
$ukius, su kuriais susiduria $j procesa paspar-
tinti norintys socialiniai dalininkai. Straipsnis
remiasi ,,Europos savaiminio ir neformaliojo
mokymosi aprasu® Sis aprasas buvo pradétas
ruosti 2006-2007 m. vykusio i§samaus tyrimo,
kurj koordinavo CEDEFOP ir Europos Komi-
sija, eigoje. Aprase', kurj uzbaigé ECOTEC,
! Internetinis adresas: http://www.ecotec.com/europeanin-
ventory/2007.html

VALIDATION OF NON-
FORMAL AND INFORMAL
LEARNING IN EUROPE:
KEY DEVELOPMENTS AND
CHALLENGES

ABSTRACT

This article addresses the gradual introduc-
tion of arrangements for validation of non-
formal and informal learning in Europe.
While the debate on how to identity, assess
and recognise learning achievements ac-
quired outside formal education and train-
ing institutions has been going on for several
decades, we can now observe that these ap-
proaches are becoming a practical reality in
an increasing number of countries. The arti-
cle pays particular attention to the character-
istics of validation processes and how these
can be compared to assessment and testing
in the formal education and training system.
The main part of the article addresses the
actual developments in Europe. Three main
groups of countries are identified; those were
validation has been turned into a regular
part of national qualifications systems; those
countries where these practises are emerg-
ing, although still at a test and piloting stage;
and those countries where validation is given
low priority. The final part of the article ad-
dresses a series of challenges stakeholders
trying to take forward validation. The article
is based on extensive research coordinated
by Cedefop and the European Commission
in the period 2006-2007 in relation to the
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pateikiamas dabartinis Sioje srityje vykstanciy
poky¢iy vaizdas.

PAGRINDINIY SAVOKY APIBREZIMAI

o Kvalifikacija - formalus (pazyméjimas,
diplomas, mokslinis laipsnis) vertinimo ir
pripaZzinimo proceso rezultatas, kurj patvir-
tina kompetentinga institucija nusprendusi,
kad asmuo pasieké mokymosi standartus
atitinkancius mokymosi rezultatus ir/arba
yra pakankamai kompetentingas tam tikros
profesinés veiklos srityje (Cedefop, Glossary,
2008).

o Mokymosi pasiekimy pripaZinimas — kom-
petentingos institucijos patvirtinimas, kad
individualas formaliojoje, neformaliojoje ar
savaiminio mokymosi aplinkoje jgyti mo-
kymosi pasiekimai (Zinios ir jgudziai) buvo
jvertinti vadovaujantis i§ anksto numatytais
kriterijais ir atitinka pripazinimo standarto
reikalavimus. PripaZinus atitikimg reikala-
vimams paprastai iSduodamas pazyméjimas.
o Mokymosi rezultatas — konstatavimas to,
ka besimokantysis zino, suvokia arba geba
atlikti mokymosi proceso pabaigoje (Cedefop,
Glossary, 2008).

o Neformalusis mokymasis — mokymasis, ku-
ris vyksta specialiai tam neskirtos, bet supla-
nuotos (kalbant apie mokymosi uzdavinius,
laikg ir profesionalig pagalba) veiklos metu.
Besimokanciojo pozitriu tai yra sgmoningas
procesas (Cedefop, Glossary, 2008).

o Savaiminis mokymasis - tai, ko i$moksta-
ma kasdienés profesinés veiklos, veiklos $ei-
moje ir laisvalaikio metu. Toks mokymasis
néra specialiai organizuotas ar strukttriskai
apibréztas: ¢ia neformuluojami mokymosi
uzdaviniai, neplanuojamas laikas, nenuma-
toma profesionali pagalba. Besimokanciojo
atzvilgiu savaiminis mokymasis daZniausiai
yra nesamoningas procesas (Cedefop, Glossa-
ry, 2008).

‘European Inventory on validation of non-
formal and informal learning’ Carried out by
ECOTEG, this inventory' provides an updat-
ed overview over developments in this field.

DEFINITIONS OF KEY WORDS

o Qualification - the formal outcome (certifi-
cate, diploma or title) of an assessment and
validation process which is obtained when a
competent body determines that an individ-
ual has achieved learning outcomes to given
standards and/or possesses the necessary
competence to do a job in a specific area of
work (Cedefop, Glossary, 2008).

o Validation of learning achievements — con-
firmation by a competent body that learning
achievements (knowledge, skills) acquired
by an individual in a formal, non-formal or
informal setting have been assessed against
predefined criteria and are compliant with
the requirements of a validation standard.
Validation typically leads to certification.

o Learning outcome — a statement of what a
learner knows, understands or is able to do at
the end of a learning process (Cedefop, Glos-
sary, 2008).

o Non-formal learning - learning which is
embedded in planned activities not explicitly
designated as learning (in terms of learning
objectives, learning time or learning sup-
port). Non-formal learning is intentional
from the learner’s point of view (Cedefop,
Glossary, 2008).

o Informal learning — learning resulting from
daily activities related to work, family or lei-
sure. It is not organised or structured in terms
of objectives, time or learning support. Infor-
mal learning is in most cases unintentional
from the learner’s perspective (Cedefop, Glos-
sary, 2008).

! Available at http://www.ecotec.com/europeaninvento-
ry/2007.html
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[VADAS

Europoje daugéja Saliy, kurios pabrézia uz
formalaus $vietimo institucijy riby (pvz.,
darbe, laisvalaikiu ar namuose) vykstancio
mokymosi atpazinimo ir pripazinimo svar-
ba. Taigi mokymosi pasiekimy pripazinimas
gali bati vertinamas kaip viena i§ pagrin-
diniy Europos $aliy strategijos priemoniy,
garantuojanciy mokymosi visa gyvenima
idéjos jgyvendinimag naudojantis jvairiuose
gyvenimo kontekstuose ir etapuose jgytus
mokymosi pasiekimus.

Kitas svarbus klausimas: kaip bendrus
strateginius uzdavinius paversti praktiniais
asmenims tarnaujanciais sprendimais. Kai
kurios Salys émési Siuos klausimus spresti
jau praéjusio amziaus devintojo deSimtme-
¢io pabaigoje (Cedefop, Bjornavold, 2000)
ir pasieké svarbiy rezultaty; kitos vis dar
yra pradiniy diskusijy ir plétros etape. Yra
ir tokiy $aliy, kurios nenori taikyti pripazi-
nimo procediiros ir kai kuriais atvejais netgi
nuogastauja, kad $is procesas gali pakenkti
arba priestarauti kitoms $vietimo, lavinimo
ir mokymosi priemonéms.

Kalbant apie neformaliojo ir savaimi-
nio mokymosi pripazinimo Europoje atei-
ties galimybes, labai svarbu gerai suprasti §j
grieztai diferencijuotg procesg; suvokti fak-
torius, paai$kinancius progreso $ioje srityje
stoka, vengima arba visiskga nenorg taikyti
pripazinimo procedury.

Straipsnio tikslas — pateikti Sioje srityje
vykstanéiy poky¢iy apzvalga Europoje®. Tuo
tikslu bus analizuojami $ie klausimai:

> Sis straipsnis remiasi ,,Europos neformalaus ir savaiminio
mokymosi apra$u®, kurj nuo 2002 m. kartu ruosia Euro-
pos Komisija ir Cedefop (Internetinis adresas: http://www.
ecotec.com/europeaninventory/2007.html). Siame aprase
pateikiama detali informacija apie pokycius, vykstancius
kiekvienos i§ 32 $aliy, dalyvaujanciy, Svietimo ir mokymo
2010 procese, valstybinio ir privataus sektoriaus $vietimo
institucijose.

INTRODUCTION

A growing number of European countries
are emphasising the importance of making
visible and giving appropriate value to the
learning taking place outside formal educa-
tion and training institutions, for example at
work, in leisure time activities and at home.
Validation can thus be seen as one of the
key-instruments in national policies to make
lifelong learning a reality, making it possible
to combine learning outcomes from different
contexts and stages of life.

Moving from general policy objectives
to practical solutions serving individuals is
another matter. While some countries have
been working on solutions in this field since
the late 1980s (Cedefop, Bjornavold, 2000)
and have achieved important results, others
are still at an early stage of discussion and
development. Others again are reluctant to
introduce validation and in some cases ex-
pressing fear that these approaches may un-
dermine or come into conflict with other
education, training and learning measures.

When discussing the future potential
of validation of non-formal and informal
learning in Europe it is important to try to
better understand this strongly differenti-
ated process; which factors explain lack of
progress, reluctance and (even) resistance to
validation?

The purpose of this article is to give an
overview over European developments in
this field This will be done by addressing the
following issues:

« National motivations for pursuing va-
lidation of non-formal and informal learning.

* This article is based on data provided by the European In-
ventory on Validation of non-formal and informal learning
developed by the European Commission and Cedefop since
2002 (Available at http://www.ecotec.com/europeaninven-
tory/2007.html ). The European inventory provides detailed
information on developments in each of the 32 countries
taking part in the Education and Training 2010 process,
both in the public and the private sector.
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« Nacionalinio lygmens motyvacija sie-
kiant neformaliojo ir savaiminio mokymosi
pripaZinimo.

o Mokymosi pripazinimas
strategijos kontekste.

o Mokymosi pripazinimo proceso ele-
mentai ir jy rysys su kvalifikacijy sistemomis.

« Europos $aliy neformaliojo ir savaimi-
nio mokymosi realijos.

o Mokymosi pripazinimo strategijos
2010 m. ir véliau elementai — pagrindiniai
mokymosi pripazinimo metody ir sistemy
plétra salygojantys veiksniai.

Tikrosios atskiry pilie¢iy mokymosi pri-
pazinimo patirties mastas yra labai glaudziai
susijes su nacionaliniy kvalifikacijy sistemy
»atvirumu® ir tuo, ar uz mokyklos riby jgy-
ti mokymosi pasiekimai laikomi teisétu pa-
grindu pazyméjimui ar diplomui gauti. Eu-
ropos kvalifikacijy sarangos (EKS) postamis
sparc¢iai Nacionaliniy kvalifikacijy sistemy
(NKS) visoje Europoje plétrai (2005-2008)
sukeélé didziulj susidoméjima mokymosi pri-
pazinimo procesu ir §iuo metu yra vienintelis
svarbus veiksnys, salygojantis poky¢ius Sioje
srityje.

europinés

1

NACIONALINIO IR EUROPINIO
LYGMENS MOTYVAI SIEKIANT
NEFORMALIOJO IR SAVAIMINIO
MOKYMOSI PRIPAZINIMO?

Nors nacionalinio pobadzio motyvai remti
neformaliojo ir savaiminio mokymosi pri-
pazinimg 32 Salyse, dalyvaujanciose $vieti-
mo ir mokymo 2010. procese, yra skirtingi
tiek strategine, tiek praktine prasme, taciau
akivaizdu, kad pastaraisiais metais visos $ios
Salys ima vis aktyviau ir aktyviau dalyvauti
§iame procese.

* Sioje dalyje remiamasi informacija 2007 m. Europos ne-
formalaus ir savaiminio mokymosi apraso, ECOTEC,
Birmingemas.

o Validation in the European policy
context.

o Characteristics of the validation pro-
cess and how it relates to qualifications
systems.

o Actual developments in European
countries as regards validation of non-formal
and informal learning.

« Elements in a validation strategy 2010
and beyond - key issues influencing further
development of methods and systems for
validation.

The extent to which validation has become
a practical reality for individual citizens is
closely related to the ‘openness’ of the national
qualifications system and whether learning
achievements acquired outside schools are ac-
cepted as a legitimate basis for a certificate or
diploma. The rapid development of National
Qualifications Frameworks (NQF) across
Europe in response to the European Qualifi-
cations Framework (EQF) has (in the period
2005-2008) led to a growing interest in valida-
tion and may now be seen as the single most
important factor influencing developments in

this field.

1

NATIONAL AND EUROPEAN
MOTIVATIONS FOR PURSUING
VALIDATION OF NON-FORMAL AND
INFORMAL LEARNING?

National motivations for endorsing valida-
tion of informal and non-formal learning
Progress in terms of policy and practice var-
ies across the 32 countries taking part in the
Education and Training 2010 process, yet it
is clear that there has been a significant in-
crease in activity in validation in the last few
years.

* This chapter builds on the draft summary report (Decem-
ber 2007) of the 2007 European Inventory on non-formal
and informal learning, ECOTEC, Birmingham.
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1.1. NACIONALINIO LYGMENS MOTYVAI
Zvelgiant i§ nacionalinio lygmens perspekty-
vos, galima nurodyti nemazai priezasciy, pa-
aiskinanciy $iuos poky¢ius:

Pozityviis  pokyciai  formalios Svietimo
sistemos prieinamumo ir efektyvumo srityse.
Kita svarbi neformaliojo ir savaiminio mo-
kymosi pripazinimo priezastis yra galimybé
jgyti formalig kvalifikacijg tiesiogiai jsiliejant
j studijy programas. Tai padeda i$vengti pa-
sikartojimy ir didina $vietimo sistemos efek-
tyvuma (Feutrie, 2005). 2007 mety aprasas
parodé, kad kai kuriose $alyse pripazinimo
procesas yra taikomas kaip mobilumo prie-
laida ir ,,antrojo karto“ galimybé tiems, kurie
nori iki galo realizuoti savo mokymosi po-
tencialg. Apskritai, aukstojo mokslo srityje,
padaryta pazanga yra neryski, taciau kai ku-
rios $alys gerokai pazengé i priekj buitent mo-
kymosi pripazinimo kaip prielaidos lengviau
pradeéti ir testi formaligsias studijas srityje. Sie
poslinkiai yra tiesiogiai susije su pastangomis
susieti kvalifikacijas su platesniu mokymosi
rezultaty ir mokymosi aplinky spektru tuo
paciu darant jtaka Nacionaliniy kvalifikacijy
sistemy plétrai.

Ziniy ekonomikos poreikiai, atsispindintys
ir jmoniy veikloje. Darbo rinkos turéjo tapti
lankstesnés ir skirti daugiau démesio naujo-
véms, keldamos naujus i$$tkius zmogiskojo
kapitalo plétrai. Pripazinimas gali buti taiko-
mas atsizvelgiant j jvairiy ekonomikos sekto-
riy poreikius, pvz., j trikumus, siejamus su
jgudziais, arba i profesines kvalifikacijas re-
glamentuojancius jstatymus. Akivaizdu, kad
privataus sektoriaus socialiniai dalininkai ir
atskiros jmonés - atkreipé démesj j pripazini-
mo proceso privalumus (Jackson et. al., 2007;
Dyson and Keating, 2005). Siuo metu pripa-
zinimo procedaros vis dazniau taikomos per-
sonalo kvalifikacijai tobulinti ir efektyviam
jmoniy i$tekliy naudojimui planuoti.

Galimybés socialiai izoliuotiems arba is
darbo rinkos iskritusiems Zmonéms. Pripa-
zinimas gali padéti socialiai izoliuotiems

1.2. NATIONAL LEVEL MOTIVATIONS
At national level, a number of reasons explains
these developments:

Improving access to and efficiency in the
formal education system. Providing direct ways
to gain formal qualifications or ‘door openers’
to education courses and avoid repetition and
inefficiencies within the education system is
another key reason for validation of informal
and non-formal learning (Feutrie, 2005). The
2007 Inventory shows that a number of coun-
tries have introduced validation as a means
of facilitating mobility and of providing indi-
viduals with a ‘second chance’ to reach their
full learning potential. In higher education,
although progress has perhaps generally been
slow, a number of countries have made signifi-
cant advances, in particular with regards the
use of validation to facilitate entry to courses.
These developments can are closely linked to
the efforts to open up qualifications to a wider
span of learning outcomes and learning set-
tings, in many cases resulting in the develop-
ment of National Qualifications Frameworks.

The needs of the knowledge economy/ also
reflected in enterprises: Labour markets have
had to become more flexible, and have provid-
ed a greater profile to innovation, with ensu-
ing challenges for human capital development.
Validation can, for instance, be used to address
needs in different sectors of the economy, e.g.
in relation to skills shortages or in order to
comply with regulations regarding profession-
al qualifications. Increasingly, stakeholders in
the private sector - the social partners as well
as individual companies — have come to recog-
nise the benefits of validation (Jackson et. al.
2007; Dyson and Keating, 2005). Today, vali-
dation is increasingly used, to facilitate staff
development and to ensure the most effective
allocation of resources within the business.

Providing opportunities for disadvantaged
or excluded people: Validation can help the
socially excluded in particular to re-integrate
into the labour market and society as a whole.
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zmonéms i§ naujo jsilieti j darbo rinka ir
pacig visuomene. Kai kuriose $alyse pripa-
zinimas ir toliau laikomas socialiai izoliuo-
ty grupiy - pabégéliy, bedarbiy ar vyresnio
amziaus Zmoniy — paramos priemone (Kok,
2003; Council of the European Union, 2004;
European Commission, 2007). Kai kuriose
Salyse yra jvardytos prioritetinés grupés ir
tam tikrais atvejais Sioms grupéms apribotos
pripazinimo galimybés (finansavimas). Pri-
pazinimas taip pat padeda sukurti lygias gali-
mybes socialiai izoliuoty grupiy nariams, nes
pripazinimo procediiros uztikrina lygiateisis-
kuma $vietimo sistemoje ir darbo rinkoje.

Gyventojy senéjimo ir migracijos pro-
blemos. Si priezastis yra susijusi su anksc¢iau
aptartu socialiai izoliuoty grupiy faktoriumi.
Demografiniai faktoriai i$ tikryjy rodo, kad
nemazai zmoniy rizikuoja patekti j socialiai
izoliuotyjy grupe. Pripazinimas gali padéti
minétoms grupéms jsilieti j darbo rinka ir
laisvai joje judéti taip kovojant su nedarbu,
iSplitusiu dél demografiniy poky<iy.

Naujy technologijy plétros procesuose pa-
bréZiama neformaliuoju ir savaiminiu bidu
jgyty techniniy jgudziy svarba. Akivaizdu,
kad asmenys turi gebéti taikyti naujas tech-
nologijas savo darbo vietoje ir kad $ios kom-
petencijos turi bati pripazintos su naujy
technologijy taikymu susijusiose profesijose.
Tiesiogiai su naujomis technologijomis su-
sijusiuose sektoriuose formaliojo Svietimo
formos gali neatitikti technologiniy pokyciy
tempo ir su juo susijusios jgiidziy plétros. Sia-
me kontekste pripazinimas leidzia patvirtinti
asmens technines kompetencijas ir i§siaiskin-
ti jgadziy trakumus bei mokymosi darbo vie-
toje poreikius.

Didesnis socialiniy dalininky aktyvumas
yra geresnio informuotumo rezultatas. Doku-
mentaij, kuriais remiamasi $iame straipsnyje
rodo didéjanc¢iag mokymosi pripazinimo svar-
ba ir jo jtakg visose 32 Salyse, dalyvaujanciose
Svietimo ir mokymo 2010 procese. Jau yra
tyrimy apie teigiamag pripazinimo poveikj

Validation continues to be recognised in some
countries as a tool to support disadvantaged
groups, such as refugees, the unemployed and
older workers (Kok, 2003; Council of the Eu-
ropean Union, 2004; European Commission,
2007). In certain countries, priority target
groups have been identified and in some cases,
(funding for) validation initiatives (has) have
been restricted to these groups. Validation is
also seen to support the promotion of equality
of opportunity for disadvantaged groups as it
helps to establish equality in the education and
training system and the labour market.

Increasing ageing of the population and mi-
gration levels: This is linked to the above-men-
tioned factor regarding disadvantaged groups.
Indeed, demographic factors are accentuating
the number of people at risk of exclusion who
can benefit from validation. Validation can
help these groups by improving access to and
mobility within the labour market, thus help-
ing to combat unemployment which is linked
to demographic change.

The development of new technologies accen-
tuates the appreciation of technical skills gained
through informal and non-formal means.
There is a need to enable individuals to use new
technologies in the workplace and to facilitate
the recognition of competences in professions
where the use of new technologies is predomi-
nant. In sectors which are dependent on the use
of new technologies, formal education / training
may not be well suited to keep up with the pace
of technological change and emerging needs for
skills development. Validation is developed in
this context as an alternative option to ensure
individuals are able to gain recognition for their
technical competencies and to identify skills
gaps and training needs in the workplace.

Greater awareness has led to greater use
and involvement of stakeholders: The docu-
mentation underpinning this article great
demonstrates the increasing importance and
influence of validation across the 32 countries
taking part in the Education and Training 2010
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$vietimo sistemoms ir politikai. Paaiskéjo,
kad nemazai privataus ir treciojo sektoriaus
socialiniy dalininky dalyvauja pripazinimo
procediry (valstybiniame sektoriuje) kiri-
mo darbe siekdami, kad ,,buty iSgirsti“ ir kad
buty atsizvelgta j jy nuomoneg bei poreikius.

Kadangi pripazinimas atveria kvalifika-
cijy sistemoms platesnj mokymosi patirties
diapazong, jis gali buti laikomas pagrindi-
ne mokymosi visg gyvenimgq prielaida. Visos
auk$ciau iSvardytos pripazinimo jteisinimo
siekimo priezastys gali bati sujungtos i viena
»metapriezastj, kuri yra visa gyvenimg (ir
visose gyvenimo srityse) trunkantis moky-
masis. Tai patvirtinta 2007 m. Europos apra-
$e, kur pripazinimas daznai laikomas esmine
nacionaliniy visa gyvenima trunkancio mo-
kymosi strategijy dalimi.

1.2. EUROPINIO LYGMENS MOTYVAI IR
INICIATYVOS

Nacionalinius pripazinimo jteisinimo sieki-
mo motyvus tam tikra prasme atspindi ir ska-
tina europiniai strateginiai sprendimai. 2002
m. paskelbtame Europos Sgjungos Komisijos
komunikate mokymosi visg gyvenima klau-
simais (,Europos mokymosi visa gyvenima
erdvé®) pabréziama, kad mokymosi (jskaitant
neformalyjj ir savaiminj mokymasi) vertini-
mas yra pagrindiné visa gyvenima ir visur
vykstan¢io mokymosi idéjos jgyvendinimo
priemoné’. Mokymosi vertinimo svarba dar
karta buvo akcentuota Europos Sajungos
$vietimo ir darbo reikaly ministry (2002
m. geguzés ir birzelio mén.) rezoliucijoje.
Dviejy sri¢iy ministry jsitraukimas j §j pro-
cesg rodo, kad vertés suteikimas mokymuisi
yra ypac svarbus abiem sritims ir gali tapti
$vietimo, mokymo, mokymosi ir darbo jun-
giamaja grandimi. Konkreti bendros veiklos
* Europos lygmenyje $is klausimas pirma kartg buvo anali-
zuojamas 1995 m. Baltojoje knygoje ,,Mokymas ir moky-
masis; besimokancios visuomenés linkme®. Neskaitant gana
ribotos eksperimentinés veiklos, kurig rémé Leonardo da

Vinéi ir Socrates programos, 1995 m. iniciatyva nepadaré
didesnio praktinio ar politinio poveikio.

process. There is also now an emerging litera-
ture on how validation can improve education
systems and policies. It appears that a number
of private and third sector stakeholders have
become involved in the development of (pub-
lic) validation initiatives, in order to ensure that
their ‘voice is heard” and that their views and
needs are taken into account.

Validation, by opening up qualifications
systems to a broader range of learning experi-
ences, can be seen as a key to lifelong learning:
All the above reasons for pursuing validation
can to a large extent, be integrated into one
‘meta-reason’ which is the need to facilitate
Lifelong (and Lifewide) Learning. This is con-
firmed by 2007 European Inventory, where
validation is often seen as an intrinsic part of
national Lifelong Learning (LLL) strategies.

1.2. EUROPEAN MOTIVATIONS AND
INITIATIVES

The national motivations for pursuing valida-
tion are to a certain extent reflected in - and
stimulated by - European policies. The EU
Commission Communication on lifelong
learning (‘A European area of lifelong learn-
ing’) published in 2002 points to valuing learn-
ing (including non-formal and informal learn-
ing) as a key to making lifelong and lifewide
learning a practical reality’. This emphasis
on valuing learning was reaffirmed in resolu-
tions by the EU education and employment
ministers (in May and June 2002). The in-
volvement of both education and employment
ministers signal that valuing learning is seen
as highly relevant to both areas and poten-
tially as a bridge between education, training,
learning and work. A concrete follow up was
adopted in December 2002 when Education
and Training Ministers passed a resolution on
* The first time this theme was addressed at European level
was in 1995 in the White Paper on “Teaching and learning;
towards the learning society’ Apart from limited experimen-
tal activity supported by the Leonardo da Vinci and Socrates

programmes, the 1995 initiative had limited practical and
political impact.
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tasa buvo 2002 m. gruodzio ménesj paskelb-
ta $vietimo ministry rezoliucija ,Aktyves-
nis bendradarbiavimas profesinio rengimo
srityje“ (paskatinusi ,,Kopenhagos procesa”
profesinio rengimo srityje). Si rezoliucija
pakvieté valstybes nares formuoti ...bendrus
neformaliojo ir savaiminio mokymosi pripaZi-
nimo principus, kurie garantuoty didesnj jvai-
riose Salyse ir jvairiais lygmenimis taikomy
poZitiriy suderinamumg.

Pasibaigus ilgoms diskusijoms, kuriose
dalyvavo valstybiy nariy atstovai ir Europos
socialiniai partneriai, Europos Taryba 2004
m. geguzés ménesj patvirtino bendry euro-
piniy principy neformaliajam ir savaiminiam
mokymuisi nustatyti ir pripazinti sarasa. Eu-
ropiniai neformalaus ir savaiminio mokymo-
si nustatymo bei pripazinimo principai yra
paremti Siais fundamentaliais susitarimais:

‘Increased co-operation in vocational educa-
tion and training’ (initiating the ‘Copenhagen
process’ in vocational education and training).
This resolution invited Member States to de-
velop '...a set of common principles regarding
validation of non-formal and informal learning
with the aim of ensuring greater compatibility
between approaches in different countries and
at different levels’.

Following extensive discussions involv-
ing representatives of the Member States and
the European social partners, a set of common
European principles for the identification and
validation of non-formal and informal learn-
ing were adopted by the European Council
in May 2004. The European Principles for the
identification and validation of non-formal
and informal learning are based on the follow-
ing fundamental agreements:

1lentelé. Bendrieji europiniai neformaliojo ir savaiminio mokymosi nustatymo ir pripaZinimo principai

Table 1. The Common European principles for identification and validation of non-formal and informal learning

« Pripazinimas turi bati savanoriskas.
« Validation must be voluntary.

« Turéty buti gerbiamas asmeny privatumas.
« The privacy of individuals should be respected.

« Turéty buti uztikrintos visiems vienodos prieinamumo ir taikomos tvarkos salygos.

« Equal access and fair treatment should be guaranteed.

« Pripazinimo sistemy karime turéty dalyvauti socialiniai dalininkai.

« Stakeholders should establish systems for validation.

« Sistemose turéty buti numatyti asmeny konsultavimo mechanizmai.
« Systems should contain mechanism for guidance and counselling of individuals.

« Sistemos turéty remtis kokybés uztikrinimo procediiromis.

« Systems should be underpinned by quality assurance.

« Pripazinimo procesas, procediros ir kriterijai turi buti teisingi, skaidras ir remtis kokybés uztikrinimo
procedaromis.

« The process, procedures and criteria for validation must be fair, transparent and underpinned by quality
assurance.

« Sistemos turéty gerbti teisétus socialiniy dalininky interesus ir siekti subalansuoto dalyvavimo.

« Systems should respect the legitimate interests of stakeholders and seek a balanced participation.

« Pripazinimo procesas turi buti ne$aliSkas ir uzkirsti kelig interesy konfliktams.
« The process of validation must be impartial and avoid conflicts of interest.

« Turi buti garantuotas pripazinimo proceduras jgyvendinanciy asmeny kompetentingumas.
« The professional competence of those who carry out assessments must be assured.
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Nors uz $ios srities strateginius ir prakti-
nijus sprendimus atsako atskiry $aliy valdzios
institucijos ir socialiniai dalininkai, darosi
vis aiSkiau, kad visos $alys susiduria su tais
paciais i$$tukiais. Mokymosi pasiekimy pri-
pazinimo grupés (Svietimo ir mokymo 2010
proceso kontekste) jkirimas sudaré prielai-
das sistemingai keistis patirtimi ir toliau tes-
ti pradétg darba bendry europiniy principy
rengimo srityje; §iuo metu ruoSiamos Euro-
pos neformaliojo ir savaiminio mokymosi pri-
pazinimo rekomendacijos. Siose rekomenda-
cijose pateiktos europine patirtimi paremtos
pripazinimo sistemy kiirimo gairés ir metody
atrankos kontrolinis sgrasas. Kiekvienai $aliai
ir joje esantiems socialiniams dalininkams
paliekama teisé nuspresti, ar jie nori vado-
vautis $iomis rekomendacijomis; rekomen-
dacijy vertingumas priklausys nuo to, kaip ir
kiek jos padés uzfiksuoti ir paskleisti geraja
patirtj.

2

NEFORMALIOJO IR SAVAIMINIO
MOKYMOSI PRIPAZINIMO PROCESO
ELEMENTAI IR JY SASAJOS SU
KVALIFIKACIJY SISTEMOMIS

2000 m. Cedefop straipsnyje ,Mokymosi
darymas matomu“ (Cedefop, Bjornavold,
op.cit.) i§skiriami trys pripazinimo proceso
etapai: neformaliojo ir savaiminio moky-
mosi pasiekimy nustatymas, vertinimas ir
pripazinimas. Sis proceso issluoksniavimas
tik patvirtina fakta, kad netgi tais atvejais,
kai pripazinimo procesas baigiasi formalaus
pazyméjimo ar kvalifikacijos suteikimu, mo-
kymosi pasiekimy nustatymas ir vertinimas
yra ypac svarbis. Pripazinimo proceso ko-
kybé labai priklauso nuo to, kaip atliekamas
mokymosi pasiekimy - dazniausiai samo-
ningai nesuvokty - nustatymas ir vertini-
mas. Uz formaliy Svietimo institucijy riby
vykstantis mokymasis gali buti apibadintas

While it is up to national authorities and
stakeholders to decide on policies and practises
in this field, it is becoming increasingly clear
that countries share many of the same chal-
lenges. The establishment (in the context of the
Education and Training 2010 process) of the
Cluster on ‘Recognition of Learning Outcomes’
has made it possible to pursue a systematic ex-
change of experiences and also to start the work
on a follow up to the European principles and a
set of European Guidelines for the validation of
non-formal and informal learning is now being
developed. These guidelines provide a refer-
ence point and check list for the development
of validation methods and systems, making it
possible to systematically take into account and
build on the experiences across Europe. It will
be entirely up to each country and each stake-
holder to decide whether they want to use the
guidelines, their value and status will be based
on their ability to capture existing experiences
and communicate sound practises.

2

CHARACTERISTICS OF THE
PROCESS OF VALIDATION OF
NON-FORMAL AND INFORMAL
LEARNING AND HOW IT RELATES TO
QUALIFICATIONS SYSTEMS

The 2000 Cedefop publication ‘Making learn-
ing visible (Cedefop, Bjornavold, op.cit.) dis-
tinguishes between three main phases of the
validation process; identification, assessment and
recognition of non-formal and informal learn-
ing. This distinction reflects the fact that even
in cases where validation results in a formal
certificate or qualification, the identification and
assessment stages preceding the formal recogni-
tion are critical to the overall process. The qual-
ity of the validation process very much depends
on how the initial identification and assessment
of the - frequently tacit - learning is handled. The
learning taking place outside formal education
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kaip nestandartizuotas ir daznai paremtas
kompleksine, kiekvienam asmeniui savi-
ta mokymosi patirtimi ir badais. Uztikrinti
mokymosi nustatymo ir vertinimo kokybés
pagristuma, patikimuma ir tikétinumag gali
padéti gerai apgalvoti poZiiriai ir metodai.
Laipsni$kas mokymosi pripazinimo pro-
cediry jvedimas Europos $alyse padéjo su-
vokti, kad auksc¢iau jvardyti etapai gali bati
analizuojami kaip atskiri komponentai. Jeigu
vienais atvejais mes kalbame apie uzbaigta
procesa, kuriam pasibaigus suteikiama for-
mali kvalifikacija arba i§duodamas pazyme-
jimas, tai kitais atvejais gali buti siekiama tik
nustatyti mokymosi pasiekimus nesiejant jy
su formaliais pazyméjimy iSdavimo reikalavi-
mais. Sie pripazinimo proceso elementai va-
dinami jvairiai, pavyzdziui, ,kompetencijos
iSmatavimas®, ,kompetencijos vertinimas®
»Ziniy nustatymas®, ,jgadziy testai“ ir t. t.
Erpenbeck ir Rosenstiel (2003) i$samiai api-
budina Siuos budus ir juos siejancias sasajas.
Auksciau apradyti skirtumai tarp nu-
statymo ir vertinimo ir tarp pripazinimo
daznai yra laikomi dviem skirtingais su pri-
pazinimo procesu susijusiais poziiriais j ver-
tinima - formuojamuoju ir sumuojamuoju.
Pagrindinis sumuojamojo vertinimo tikslas
yra paruosti informacija apie esamus moky-
mosi pasiekimus, kad juos buty galima for-
malizuoti i§duodant pazyméjimg, todél $is
vertinimas yra kvalifikacijas suteikianciy ins-
titucijy ir organizacijy struktaros dalis. For-
muojamuoju vertinimu, priesingai, siekiama
praplésti ir pagilinti besimokanciojo Zinias ir
jgudzius. Formuojamasis vertinimas leidzia
gauti griztamaja informacija apie mokymosi
procesg, nusakydami jo privalumus ir traku-
mus, kuriais galima pasinaudoti planuojant
asmens ar organizacijos veiklos tobulinima.
Kaip jau buvo minéta, formuojamasis verti-
nimas apima keletg funkcijy ir yra taikomas
jvairiais atvejais, pvz., asmeny konsultavimo
ir profesinio orientavimo ar Zmogiskyjy is-
tekliy valdymo. Nors $iy dviejy vertinimo

and training systems can be characterised as
non-standardised and is frequently based on
complex, individually specific learning experi-
ences and pathways. Ensuring the quality of
these identification and assessment processes,
expressed in terms of validity, reliability and
credibility, requires a careful consideration of
the methods and approaches developed to han-
dle the identification and assessment stages.

The gradual introduction of validation in
European countries has been accompanied by a
realisation that each of the above stages can in-
deed be treated as ‘self contained. While we in
some cases speak of a complete process leading
to a formal certificate or qualification we will in
other cases experience processes where the iden-
tification of learning is seen as a goal in itself, not
linked to any formal certification process. These
elements of validation are referred to in differ-
ent ways and by a variety of names, for example
‘competence measurement, ‘competence assess-
ment, ‘knowledge diagnosis, ‘skills tests” etc. A
comprehensive presentation of these approach-
es, and the links between them, is presented in
Erpenbeck and Rosenstiel (2003).

The above distinction between identifica-
tion and assessment on the one hand, recogni-
tion on the other hand, is frequently referred
to as the distinction between formative and
summative approaches to validation. The pri-
mary purpose of summative assessment is to
generate a concluding statement about learn-
ing achieved to date and is explicitly about the
formalisation and certification of the learning
achievements and are thus linked to and inte-
grated into institutions and bodies authorised
to award qualifications. The primary purpose
of formative assessment is, on the other hand,
to enable the learner to broaden and deepen
their learning. Formative approaches to as-
sessment will provide feed back to the learning
process or learning career, indicating strengths
and weaknesses and providing a basis for per-
sonal or organisational improvement. As al-
ready indicated formative assessments fulfil a
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formy iSskyrimas yra tikslingas analitine
prasme, kitais atvejais | tai reikéty Zvelgti at-
sargiau. Patirtis rodo, kad pripazinimo pro-
cediirose tuo paciu metu taikomi poziariai j
vertinima. Neseniai atliktas portugaly KPVS
(Kompetencijy pripazinimo, validavimo ir
sertifikavimo) sistemos jvertinimas parodé,
kad, pavyzdziui, mokymosi pripazinimas su-
sijes su mokymosi motyvacija.

Pastaruoju metu pastebéta, kad formuo-
jamojo ir sumuojamojo vertinimo taikymo
proporcijos jvairiose Europos $alyse skiriasi.
Kai kurios salys - tinkamas pavyzdys galéty
biti Svedija — neturi centralizuotos naciona-
linés pripazinimo sistemos. Veiklos plétra yra
susijusi su vietinémis, regioninémis ar sekto-
rinémis iniciatyvomis, atspindin¢iomis tiksli-
niy grupiy poreikius. Vis dar nesusitarta dél
neformaliojo ir savaiminio mokymosi pasie-
kimy integravimo j nacionalines kvalifikacijy
sistemas.

Nors formuojamojo vertinimo reiks-
mingumas yra negincytinas, daugeliu atvejy
atskiry $aliy politiniais sprendimais pripazi-
nimo klausimais yra siekiama atverti kvalifi-
kacijas bei kvalifikacijy sistemas uz formalaus
mokymosi sistemy riby jgytiems mokymosi
pasiekimams?®.

Tad galima daryti iSvada, kad baty
naudinga supriesinti neformaliojo ir savai-
minio mokymosi ir formaliy sistemy mo-
kymosi pasiekimy pripazinimo procesus.
Visy pirma siekiant parodyti, jog egzistuoja
ir neformaliojo bei savaiminio mokymosi
pripazinimo proceduros, ir antra, siekiant
padéti pagrjsti neformaliojo ir savaimi-
nio mokymosi pripazinimo teisétumg, nes
abiem atvejais taikomi tie patys standartai
bei lyginimo etalonai. Pirmajame paveiks-
le juodomis rodyklémis parodyta, kaip abi

5 Siame poskyryje apzvelgiami Europos neformaliojo ir
savaiminio mokymosi pripazinimo metmenys, kurie buvo
pristatyti ir aptarti 2007 gruodzio mén. 13-14 dienomis
vykusiame susitikime ,,Mokymosi pasiekimy pripazinimo
grupé“ (Svietimas ir mokymas 2010).

number of important functions and is used in
numerous settings ranging from guidance and
counselling to human resource management
in enterprises. While useful for analytical pur-
poses, it should be noted that the distinction
between formative and summative should be
treated with some care. In practise, most vali-
dation approaches will simultaneously contain
both elements. Recent evaluations of the Por-
tuguese RVCC (Recognition, Validation and
Certification of Competencies) system show,
for example, the impact of validation on the
motivation for further learning.

During recent years, the balance between
formative and summative approaches has
developed differently in different European
countries. In some countries - Sweden is a
good examples - no centralised, national vali-
dation system has (so far) been set up. Devel-
opments have been based on local, regional
and sectoral initiatives addressing particular
target groups and needs. A general opening up
of the national qualifications system to non-
and informally acquired learning achieve-
ments has still to be agreed.

While the formative approach is impor-
tant, national policies on validation have in
most cases been linked to and motivated by
the wish to open up qualifications and quali-
fications systems to learning achievements ac-
quired outside the formal systems®.

Following from the above, it is useful to
set the validation of non-formal and informal
learning against the validation process for
the formal system. Firstly because it empha-
sises the existence of the validation process
for informal and non-formal learning and
secondly because it helps to show that vali-
dation of non-formal and informal learning
can establish its legitimacy through the use

® This sub-chapter reflects the draft European Guidelines on
validation of non-formal and informal learning, presented
to and discussed in the 13-14 December 2007 meeting of
the (Education and Training 2010) ‘Cluster on recognition
of learning outcomes.
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$ios sistemos susijusios tarpusavy. Paveiks-
lo vir$uje vaizduojama formalioji sistemos
dalis, apacioje - neformalioji. Sistemoje
dalyvaujantys besimokantieji siekia patekti
(paveiksle pavaizduotas) sistemos de$inén
pusén, kur jiems suteikiamas jy mokymasi
liudijantis pazyméjimas. Paveiksle $is ,ke-
lias“ pazymeétas juoda rodykle i§ kairés j
desine. Abiem atvejais asmuo turi galimybe
pasirinkti, kaip/kur mokytis ir pademons-
truoti mokymosi pasiekimus. Apskritai, da-
lyvavimas neformaliojo ir savaiminio moky-
mosi pripazinimo procese besimokanciajam
suteikia daug daugiau galimybiy nei forma-
liajame. Tai sglygota to, kad kompleksiskes-
nis yra tiek pats pripazinimo procesas, tiek
jo metu jgytos mokymosi patirtys. Pilkos
spalvos langeliuose, esanciuose apatinéje
lentelés dalyje, pateikiamas platus pasirin-
kimo galimybiy spektras. Formaliosiose
sistemose tiek mokymasis, tiek mokymosi
pripazinimo procediros laikytinos papras-
tesnémis. Kadangi neformaliojo ir savaimi-
nio mokymosi pripazinimo procesas yra su-
planuotas taip, kad jj lanksciai baty galima
pritaikyti kiekvieno besimokanciojo atveju,
apibendrinancio vertinimo elementas Siame
pripazinimo procese yra svarbiausias patiki-
mumo garantas ir todél turi remtis formaliy
sistemy standartais. Lenteléje raudonos ro-
dyklés parodo ty paciy standarty taikyma
skirtingiems mokymosi pripazinimo pro-
cesams. Bendryjy standarty taikymas uzti-
krina dviem skirtingais budais jvertinty ir
pripazinty mokymosi rezultaty nuosekluma
ir palyginamuma.

Siuo metu atskiry $aliy kvalifikacijy
struktiiros raidoje akcentuojama, jog ne-
formalyjj ir savaiminj mokymasi butina
susieti su tais paciais standartais, kurie
taikomi formaliojo $vietimo institucijose.
Taciau tam, kad standartai galéty apim-
ti didesne mokymosi situacijy jvairove, jy
formuluotése turéty buti jvardijami moky-
mosi rezultatai.

of the same standards or benchmarks that
are used in the formal process. Figure 1 is a
schematic diagram that aims to show in the
broad terms how the formal and informal
systems can align with each other. At the top
of the diagram we can see the formal system
and at the bottom we can see the informal
system. As learners participate in these sys-
tems they move to the right hand side where
they can obtain certification of their learning.
The black arrows show this pathway from left
to right. In both systems the individual has
choices about their learning and how it can
be made visible. Generally the nature of vali-
dation processes outside the formal system
presents many more choices for the learner
than in the formal system. This is because the
process of validation as well as the learning
careers may be more complex. The grey box-
es at the bottom of the diagram show some
of this complexity in terms of the choices
learners can make. In the case of the formal
system, the learning and validation environ-
ment is likely to be simpler. Whilst the vali-
dation process for non-formal and informal
learning is designed to be more sensitive to
the circumstances of an individual learner, it
is essential for status and trust that the sum-
mative element of the validation is based on
the same standards which apply in the for-
mal system. The red arrows in the diagram
signal the use of the common standards by
the different validation processes. This use of
common standards provides consistency and
comparability of outcomes of the two differ-
ent assessment and validation approaches.

Recent developments of National Qualifi-
cations Frameworks have emphasised the need
to link the validation of non-formal and infor-
mal learning to the same standards as those
used by formal education and training. This re-
quires, however, that these shared standards are
defined in terms of learning outcomes, allow-
ing for a greater variety of learning experiences
and pathways (see also discussion below).
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Ty padiy standarty taikymas yra labai
svarbus ir dél bendrojo pripazinimo pro-
ceso patikimumo. Atvejai, kai pripazinimo
proceso metu suteikta kvalifikacija laikoma
antrarise, gali stipriai sumenkinti pasitike-
jimga $ia procediira; ty paciy standarty taiky-
mas uztikrina, kad neformaliojo ir savaimi-
nio mokymosi pasiekimy pagrindu ir/arba
formaliojo mokymosi pagrindu suteiktos
kvalifikacijos atitinka tuos pacius kokybés
kriterijus.

Taigi pripazinimo proceso kokybé (pati-
kimumas ir pagristumas) priklauso ne vien
tik nuo neformaliuoju bei savaiminiu budu
jgyty mokymosi pasiekimy nustatymo ir
vertinimo metody. Labai svarbu ir tai, kaip
taikomi metodai siejasi su kvalifikacijy siste-
momis ir kiek jie atspindi nustatytus veiklos
standartus ir normas.

2.1. ASMUO PRIPAZINIMO PROCESE
Pirmajame Europos institucijy neformaliojo
ir savaiminio mokymosi pasiekimy pripazi-
nimo procedury principe pabréziama, kad
asmuo savanoriskai apsisprendzia dalyvau-
ti Siame procese (bei yra pati svarbiausia jo
dalis), o asmens Zziniy, jgudziy ir patirties
nustatymo rezultatai yra jo nuosavybé. Pri-
pazinimo proceso procediirose numatyta
apeliacijos galimybé apsaugo asmenj nuo
galimy pripazinimo procediros vykdytojy
interesy konflikty.

2 lenteléje pateikta informacija apie jvai-
rius pripazinimo proceso etapus ir pasirin-
kimo galimybes pereinant i§ vieno etapo j
kitg bei pateikta i§sami asmenims siitlomy
galimybiy apzvalga.

2.2. STANDARTY SVARBA PRIPAZINIMO
PROCESE

Norint susieti kvalifikacijas su platesniu
mokymosi procesy ir mokymosi aplinky
spektru, reikalingas bendras atskaitos tas-
kas. Neformaliojo ir savaiminio mokymosi

Referring to the same standards is impor-
tant for the overall credibility of validation. A
situation where validation is seen as resulting
in second rate qualifications could seriously
undermine trust; using the same standards
underlines that qualifications awarded on the
basis of non-formal and informal learning re-
flect the same quality criteria as those awarded
on the basis of formal learning.

Understanding validation is thus not only
a question of understanding the quality (reli-
ability and validity) of the methods for identi-
fication and assessment of non- or informally
acquired learning achievements. It is just as
much a question of how integrated these ap-
proaches are with qualifications systems and
to which extent they refer to established per-
formance standards and norms.

2.1.THE VALIDATION PROCESS AND THE
INDIVIDUAL

The first European Principle for validation of
non formal and informal learning puts the in-
dividual at the centre of the validation process
and insists that the process of making visible
the full range of knowledge, skills and experi-
ences held by an individual is carried out in a
way that remains voluntary and that the results
of validation remain the property of the indi-
vidual. A right of appeal against decisions is
included and later the individual is protected
against conflicts of interest amongst those car-
rying out the validation.

Table 2 illustrates the different stages in-
volved in validation and how choices have to be
made at each single cross-road. Table 2 offers a
more detailed overview over the choices faced
by individuals.

2.2. THE CRITICAL ROLE OF STANDARDS
IN VALIDATION

Opening up qualifications to a broader set
of learning processes and contexts requires
a common reference point. Validation of

49



50  AUKSTOJO MOKSLO KOKYBE - THE QUALITY OF HIGHER EDUCATION - 2009/6

2 lentelé. Individualaus pasirinkimo galimybés pripaZinimo procese

Table 2. Choices faced by individual learners in validation

PRIPAZINIMO
PROCESO ETAPAS

STAGE OF
VALIDATION

Prie$ imantis
veikti

Pre-Initiation

Pradzia
Initiation
Pasirengimas

dokumenty patei-
kimui

Pre-documenta-
tion

Dokumentavimas

Documentation

PASIRINKIMO GALIMYBES
CHOICE TO BE MADE

Verta ar neverta imti rimtai
mastyti apie ankstesnj
mokymasi

Whether or not to begin the
process of thinking seriously
about prior learning

Bendrais bruozais nusakyti
turimas Zinias ir jgudzius
To identify in outline the
knowledge and skills that
have been learning

Kaip suzinoti apie doku-
mentavimo etapo reikala-
vimus? Ar verta toliau testi
dokumentavimo etapg?

How to find out about

the requirements of the
documentation process?
Whether to proceed to
documentation?

Koks geriausias jrodanciy
dokumenty rinkimo ir
sisteminimo budas? Kiek
dokumenty reikia? Kg daryti
su tomis sritimis, kur ty
dokumenty nepakanka?

Ar pateikti patvirtinancius
dokumentus pripazinimui?
How best to carry out
evidence gathering and
mapping? What is sufficient
in terms of evidence? What
to do about areas of insuffi-
cient evidence?

Whether to submit for
validation?

PASTABOS
NOTES

Cia labai svarbi motyvacija. Asmeninés apsisprendimo
priezastys gali buti noras sustiprinti savo vertés pajau-
tima arba ekonominés aplinkybés, pvz., naujo darbo
paieska arba dalyvavimas atrankoje j tam tikrg forma-
liojo mokymosi programg. Kartais mintis apie moky-
mosi pripazinima gali paskatinti darbdaviai, keisdami
praktinés profesinés veiklos pobudj ir suteikdami naujy,
kompetencijos patvirtinimo reikalaujanciy galimybiy
The motivation to begin the process is important here.
Personal reasons can be based on boosting self-esteem
or for economic reasons such as getting a new job or
through the recruitment process for a formal learning
programme. Sometimes employers can initiate this thin-
king about validation through changes to work practices
and presenting new opportunities that require proof of
competences.

Atskaitos taskas Siame etape yra formaliai kvalifikacijai
ar konkreciai profesinei veiklai taikomi standartai

The standards that are expected for formal qualification
or for a job represent a starting point for identification

Nutarti dalyvauti dokumentavimo etape gali padéti tiks-
li, savalaiké ir prieinama informacija bei konsultacijos.
Nuostatos toliau mokytis taip pat labai svarbios priimant
$j sprendima.

Accurate, timely and accessible information, advice and
guidance are critical to the decision to proceed with the
documentation process. It is also critical to the decision
to undertake any supplementary learning.

Asmeniui $is etapas pats svarbiausias visame pripazini-
mo procese. Jo metu iSkilusius klausimus (susijusius su
turiniu ar dokumentavimo procesu) butina aptarti su
patyrusiu konsultantu. Tai padés i$siai$kinti, ar pakanka
surinkty patvirtinan¢iy dokumenty. Ar reikés papildo-
mo mokymosi paaikés dokumentavimo metu. Cia taip
pat reikés kvalifikuoty patarimy.

From the perspective of the individual this is the
substantial part of the validation exercise. Issues arising
during the process need to be discussed with expert
counsellors (on subject content and documentation pro-
cess). Decisions on sufficiency of evidence will be based
on these discussions.

The need for additional learning will become clear du-
ring documentation. Here too advice will be required.
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PRIPAZINIMO
PROCESO ETAPAS | PASIRINKIMO GALIMYBES PASTABOS
STAGE OF CHOICE TO BE MADE NOTES
VALIDATION
Pateikimas Ar pateikti patvirtinantys Reikalingi ne$aliski patarimai dél pakankamo patvirtinan-
pripazinimui dokumentai atitinka pripazi- | ¢iy dokumenty kiekio ir jy pagrindimo pokalbio metu.

Submission for

nimo proceso standartus?
Kaip pasiruosti pokalbiui?
Does the evidence meet the

validation standards for validation?
How best to prepare for
interview questions?

Pripazinimas Kaip pasiekti geriausia
rezultatg?

Validation How Dbest to facilitate a posi-

Siekimas gau-

tive outcome?
Ar siekti kvalifikacija patvir-

Independent advice on sufficiency and how best to orally
support the evidence base is needed.

Galimi rezultatai yra kreditas, dalinés ir/arba pilnos kvali-
fikacijos pripaZinimas.

Credit, partial qualification or full qualification are the
outcomes.

Reikalinga informacija apie pazyméjimo suteikimo prideé-
tine verte.

Advice on the added value of certification is needed

Gerai zinoma, kad mokymasis ir kvalifikacijos gavimas
skatina mokytis toliau siekiant aukstesnés kvalifikacijos

ti kvalifikacija tinancio dokumento?

patvirtinantj

dokumentg

Certification Whether to seek
certification?

Tolesnis kvalifika- | Apsisprendimas imtis toles-

cijos siekimas niy veiksmy

Further Decision to make the next

qualification step

It is well known that learning and qualification is
likely to lead to the desire for more learning and more

qualification.

pripazinimas priklauso nuo to, kaip $is ats-
kaitos taskas - standartas - apibréZiamas ir
interpretuojamas. Jeigu standarto turinys
siauras, jame gali bati nenumatyta nestan-
dartizuoto uz mokymo institucijos riby vyks-
tancio, ta¢iau su Siuo standartu glaudziai su-
sijusio, mokymosi. Apskritai, kvalifikacijos ir
neformaliojo ir savaiminio mokymosi pripa-
zinimas yra susije su dviem® standarty kate-
gorijomis — profesijos ir $vietimo standartais.
Sias dvi standarty kategorijas kitaip dar bty
galima pavadinti atitinkamai jsidarbinimo ir
mokymo bei mokymosi reikalavimais, kurie
funkcionuoja pagal skirtingus désningumus,
atspindincius skirtingus prioritetus, motyva-
cijg ir tikslus.

o Profesiniuose standartuose apibreé-
ziami ir klasifikuojami svarbiausi Zmoniy
¢ Kai kuriose $alyse, pavyzdziui JK, vertinimo standartai yra
parengti kaip trecia atskira standarty kategorija.

non-formal and informal learning depends on
how this reference point - standard - is defined
and interpreted. A too narrow standard may
clash with the non-standardised but in many
cases highly relevant learning taking place
outside schools. In general, qualifications —
and validation of non-formal and informal
learning - relate to two® main categories of
standards; occupational and education-training
standards. These two categories can also be de-
scribed as employment and teaching/learning
specifications respectively and operate accord-
ing to different logics, reflecting different sets
of priorities, motivations and purposes.

o Occupational standards are classifica-
tions and definitions of the main jobs that
people do. Following the logic of employment,

¢ In some countries, for example the UK, we can see that
assessment standards are developed as a third, separate cat-
egory of standards.
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atliekami darbai. Vadovaujantis jsidarbini-
mo galimybiy désningumais, $iuose stan-
dartuose pagrindinis démesys skiriamas
tam, kg Zmonés turi atlikti, kokiais budais ir
kiek kokybiskai jie tai atliks. Dél $ios prie-
zasties profesijy standarty formuluotés turi
apibrézti su kompetencijomis susijusius
mokymosi rezultatus’. Tokios standarty for-
muluotés taikomos visose Europos $alyse,
taciau jy (standarty formuluodiy) Zodiné
raiSka ir pateikimo badas yra skirtingi. Pro-
fesijos standartai yra darbo rinkos ir §vie-
timo jungiamoji grandis, kadangi $vietimo
standartai (programos ir metodai) kuriami
pasitelkiant pirmuosius.

+ Vadovaujantis mokymo/si proceso
désningumais galima teigti, kad $vietimo
standartai svarbiausig démesj turéty skirti
tam, ka Zmonés turi iSmokti, kokiais badais
jie to i$moks ir kaip bus vertinamas moky-
mosi rezultaty turinys ir jy kokybé. Tuo tiks-
lu akcentuojamas indélis j mokymo ir moky-
mosi procesa (dalykas, programa, mokymo
metodai, procesas ir vertinimas). Svietimo
standarty formuluotése paprastai pateikiami
mokymo ir kvalifikacijy reikalavimai. Pavyz-
dziui, norint tapti kvalifikuotu santechniku,
tam tikrg konkrety laikg reikia studijuo-
ti nurodytus dalykus tam tikroje mokymo
institucijoje ir naudotis nurodytu vadovéliu
arba zinynu. Siuo metu profesiniy standarty
formuluotés (apibtidinancios kompetencijas)
salygoja $vietimo standarty rasymo pokycius
ir skatina pateikti juos kaip mokymosi rezul-
tatus, kurie apibrézia tai, ka Zmogus zino ir
gali atlikti darbo vietoje.

Jeigu mokymosi pripazinimas taps in-
tegralia kvalifikacijy sistemy (ir strukta-
ry) dalimi, jos turés vadovautis tais paciais
standartais kaip ir formalioji sistema. Tai
kelia problemy, kadangi daugelis neforma-
liojo ir savaiminio mokymosi pozitriy yra
7 Detalesnés informacijos apie su mokymosi rezultatais susi-

jusius dalykus ieskokite Cedefop (2008): ,,Europos $vietimo
politikos ir praktikos orientavimas j mokymosi rezultatus

these standards focus on what people need to
do, how they will do it, and how well they do
it. Occupational standards thus have to be
written as competences and formulated in
terms of outcomes’. They exist in all European
countries but each nation has its own style of
derivation and presentation of the standards.
Occupational standards form a bridge be-
tween the labour market and education be-
cause educational standards (syllabuses and
pedagogies) can be developed from them.

o Education-training standards, follow-
ing the logic of education and training, will
focus on what people need to learn, how they
will learn it, and how the quality and content
of learning will be assessed. The main inter-
est is thus formulated in terms of input (sub-
ject, syllabus, teaching methods, process and
assessment). Educational standards are nor-
mally written as teaching specifications and
qualification specifications. For example to be
a skilled plumber you need to study these sub-
jects at this type of institution for this many
years and use this text book or manual. Now
occupational standards, written as compe-
tences are forcing a change in the way educa-
tional standards are to be written - as learning
outcomes which are statements of what a per-
son knows and can do in the work situation.

If validation is going to become an in-
tegrated part of qualifications systems (and
frameworks) they need to operate according
to the same standards as the formal system.
This creates a problem as most approaches to
validation of non-formal and informal learn-
ing tend to relate to the second category of
standards, those designed specifically for the
education and training system. The critical
question is thus whether these standards are
defined through the specification of teach-
ing input or through the specification of out-
comes, reﬂecting a competence-orientation?
7 For a detailed study of the issues related to learning out-

comes, see Cedefop (2008): “The shift to learning outcomes
in European education and training policies and practises.
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siejami su standartais, kurie specialiai pa-
rengti $vietimo sistemai. Tokiu atveju labai
svarbu atkreipti démesj j tai, kas nurodyta
$iy standarty formuluotése: mokytojo indé-
lis ar j kompetencija orientuoti mokymosi
rezultatai. Nors profesinio rengimo srityje
dazniausiai vadovaujamasi kompetencijomis
pagristu pozitriu (dél glaudesniy rysiy su
profesijos standartais), dabartiniai bendrojo
lavinimo ir aukstojo mokslo standartai ne
visada yra tinkami neformaliojo ir savaimi-
nio mokymosi pasiekimy pripazinimo pro-
cediiroms. Mokymosi pripazinimo taikymo
Europoje sékmeé labai priklausys nuo to, kaip
bus formuluojami standartai ir kiek jy for-
muluotés atspindés mokymosi rezultatus
arba kompetencijas.

2.3. PRIPAZINIMO METODAI IR
PRIEMONES: SVARBIAUSIA PRIEMONE -
PASIEKIMY APLANKAS?

2005 m. ,Eurpiniame aprase“ buvo pateikta
tyrime dalyvavusiy Saliy taikomy mokymosi
rezultaty nustatymo, dokumentavimo, verti-
nimo metody apzvalga ir apibrézti metody
tipai (taip pat Zr. Colardyn ir Bjornavold
2004; 2005). 2005 m. ,,Europiniame aprage®
nurodyti $ie metodai:

o Testai ir egzaminai. Neformaliojo
ir savaiminio mokymosi pasiekimy nusta-
tymas ir pripazinimas taikant formaliosios
sistemos egzaminavimo metodika.

o Deklaratyvieji metodai. Savo kom-
petencijy nurodymas ir uzfiksavimas, kurias
patvirtina treCias asmuo, patikrings saves
vertinimo rezultatus.

o Stebéjimas. Jrodymy apie asmens
kompetencijas surinkimas stebint jo kasdie-
ne veikla darbo vietoje.

o Imitacija ir darbo vietoje surinkti
irodymai. Imitacija - tai asmens Zinias ir

8 Sis poskyris remiasi Europos neformaliojo ir savaiminio
mokymosi pripazinimo metmenimis, ECOTEC, Birminge-
mas (2007 m. gruodis).

While the competence-based approach to a
large extent seems to be used for vocational
education and training (due to the fact that
the link to occupational standards normally
will be stronger), existing standards used for
general and higher education are not always
well suited for validation of non-formally and
informally acquired learning achievements. A
successful introduction of validation across
Europe will therefore very much depend on
the way standards develop and to which extent
they are defined and described through learn-
ing outcomes or competences.

2.3.VALIDATION METHODS AND

TOOLS - THE PORTFOLIO AS THE KEY
INSTRUMENT?®

The 2005 European Inventory gave an over-
view of the different methods and approaches
to identification, documentation and assess-
ment which had been found across the study
countries and defined a typology of methods
(see also Colardyn and Bjornavold, 2004;
2005). The typology of approaches given in the
2005 Inventory is as follows:

o Tests and examinations. The identifi-
cation and validation of informal and non-
formal learning through or with the help of
examinations in the formal system.

o Declarative methods. Based on indi-
viduals’ own identification and recording of
their competencies, normally signed by a third
party, in order to verify the self-assessment.

o Observation. Extracting evidence of
competence from an individual while they
are performing everyday tasks at work.

« Simulation and evidences extracted
from work. Simulation is where an individual
is placed in a situation that fulfils all the cri-
teria of the real-life scenario in order to have
their competencies assessed. For a process of
evidences extracted from work, a candidate

8 This sub-chapter is based on (December 2007) draft sum-
mary report of the 2007 European Inventory on non-formal
and informal learning, ECOTEC, Birmingham.
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gebéjimus jvertinti sukurta tikroviskos prak-
tinés veiklos kriterijus atitinkanti situacija.
Kompetencija patvirtinanc¢iais jrodymais
gali bati darbo vietoje surinkti fiziniy arba
intelektualiy mokymosi rezultaty jrodymai.
Jie gali buti susije su situacijomis darbe, sa-
vanoriska veikla, $eima ar kitomis aplinko-
mis. Remdamasi $iais jrodymais trecioji Salis
patvirtina kompetencijos pripazinima.

« Pasiekimy aplanko metodas. Tai nuo-
seklus individo Zinias ir jgadzius iliustruo-
jantis jvairiy dokumenty ar darby pavyzdziy
komplektas, paruostas taikant jvairius meto-
dus ir priemones.

Sie metodai sudaro 1 paveiksle pavaiz-
duoto pripazinimo proceso kontekstg. Ats-
kiruose jo etapuose vartojamos skirtingos
priemonés ir metodai. Ribos tarp $iy skir-
tingy metody kartais labai neaiskios. Taigi
siekiant patikimesniy ir svaresniy rezultaty,
kai kuriuose pripazinimo procesuose remia-
masi keliais vertinimo metodais. Taip pat la-
bai svarbu pazymeéti ir tai, kad dél $iy metody
apimties galima ir smulkesné jy klasifikacija.
To pavyzdys gali bati pasiekimy aplanko me-
todas (Zeichner ir Wray, 2000).

Pasiekimy aplankas yra ypatingos svar-
bos neformaliojo ir savaiminio mokymo-
si pripazinimo priemoné. Tai susije su $io
metodo teikiamomis galimybémis paciam
asmeniui aktyviai dalyvauti renkant moky-
mosi jrodymus ir su tuo, kad ¢ia taikoma
metody ir formy jvairové sustiprina $ios me-
todikos pagristumg. Tai, kad daugelyje Saliy
pasiekimy aplankas yra laikomas svarbiau-
siu pripazinimo sistemos elementu, tik dar
kartg patvirtina jo tinkamumag. Literatiiros
$altiniuose, kuriuose raoma apie pasiekimy
aplanka teigiama, kad pasirinkimo galimy-
biy suteikiantis aplanko formavimo procesas
skatina vertinti savo pasiekimus ir taikyti
tam tikrus kokybés kriterijus (Dysthe ir En-
gelsen, 2004). Tai buvo patvirtinta ir ,,Euro-
piniame aprase. Apskritai, pastebéta, kad,
vertintojy teigimu, gerai paruostg pasiekimy

collects physical or intellectual evidence of
learning outcomes. This may relate to work
situations, voluntary activities, family or oth-
er settings. This evidence then forms the basis
of a validation of learning achievements by a
third party.

o Portfolio method. Using a mix of
methods and instruments employed in con-
secutive stages to produce a coherent set of
documents or work samples showing an in-
dividual’s knowledge and skills in different
ways.

These categories have to be seen in the
context of the validation process outlined in
Figure 1 and the different tools and meth-
ods will be used at different stages of this
process. The boundaries between these dif-
ferent approaches are not always clear-cut.
Thus, some validation initiatives may make
use of more than one of these approaches,
for example, combining them to achieve,
for instance, greater validity or reliability of
results. It is also important to highlight that
these categories are relatively broad, and fur-
ther distinctions can be drawn within some
of them. Such is the case, in particular, of
portfolio methods (see Zeichner and Wray,
2000).

The portfolio is of particular relevance to
validation of non-formal and informal learn-
ing. This is both due to the fact that the port-
folio allows the individual candidate to con-
tribute actively to the collection of evidence
it also offers a mix of approaches strengthen-
ing the overall validity of the approach. This
is confirmed by the fact that many countries
have introduced the portfolio as a central
element in their validation systems. There
is much evidence in the portfolio literature
that the selection process included in port-
folio building promotes self-assessment and
focuses students’ attention on quality criteria
(Dysthe and Engelsen, 2004), as also docu-
mented in the European Inventory. In gen-
eral, we have seen that a good portfolio for
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aplanka yra nesunku vertinti dél to, kad jame
pateikiami konkretis mokymosi rezultaty
pavyzdziai (Peters, 2005). Pasiekimy aplan-
ko ruo$imas, aplenkiant vertinimo etapg,
paprastai prasideda nuo ,,dokumentavimo®
Taciau netgi ir Siame etape patvirtinantys
dokumentai yra renkami ir tvarkomi vado-
vaujantis veikianciais standartais. Dél $iy
priezasciy pasiekimy aplankas yra labai svar-
bi priemoné, leidzianti padaryti mokymasi
matomu tiek formuojamiesiems tiek sumuo-
jamiesiems tikslams.

3

NEFORMALIOJO IR SAVAIMINIO
MOKYMOSI PRIPAZINIMO PADETIS
EUROPOJE 2007-2008 M.

Jau buvo minéta, kad mokymosi pripazini-
mo jgyvendinimo Europoje tempai yra labai
skirtingi, nes $alys yra skirtinguose bendro
$io proceso suvokimo ir praktinio jo taiky-
mo etapuose. Apibendrinant su $iuo klausi-
mu susijusius poky¢ius, pastebétus 2007 m.
pabaigoje, visas Salis galima suskirstyti j tris
grupes’:

« Salis, kuriose asmenys jau gali arba gre-
itai galés pasinaudoti mokymosi pripazinimo
teikiamomis galimybémis;

o $alis, kuriose mokymosi pripazinimas
yra formavimosi stadijoje;

o Salis, kuriose pastebimos tik mokymosi
pripaZinimo uZuomazgos.

Svarbu atkreipti démesj j tai, kad padétis
nuolat kei¢iasi ir kad didesnj doméjimasi pri-
pazinimo procesu paskatino NKS sukiirimas.
Atsizvelgiant j dabartines tendencijas galima
teigti, kad po 1-2 mety padétis ¢ia gali bati
gerokai pakitusi.

° 2007 Europos apra$ui skirtame ECOTEC paruostame
prane$ime i$skiriamos keturios $aliy grupés: $alys, esancios
auksciausioje, vidutinéje, Zemesniojoje ir pradinéje moky-
mosi pripazinimo taikymo pakopoje. Siame straipsnyje pa-
sirinktas paprastesné 2005 m. Aprase pateiktas skirstymas j
tris grupes.

validation, in the eyes of assessors, is charac-
terised by being easy to assess because it is fo-
cused on specific matched learning outcomes
(see also Peters, 2005). The preparations for
a portfolio frequently starts already at the
stage of ‘documentation, thus preceding the
assessment stage. Even at this stage, however,
evidence is gathered and organised accord-
ing to agreed standards. This establishes the
portfolio as a very important instrument for
making learning visible, for formative as well
as summative purposes.

3

VALIDATION OF NON-FORMAL AND
INFORMAL LEARNING IN EUROPE
SITUATION 2007/2008

We have described the development of vali-
dation in Europe as a multi-speed process
where countries are at different stages in
terms of practical implementation and over-
all acceptance. Summarising the situation by
the end of 2007 we can observe that countries
have reached three main levels of develop-
ment’. We distinguish between countries
where

« Validation has become or is close to be-
coming a practical reality for individuals.

« Validation is emerging as a practical
reality.

« Validation is at an initial stage of
development.

It is important to note that the situation is
changing continuously and that - in particu-
lar - the development of NQFs has led to in-
creased attention to validation. It is therefore
possible, given the current tendencies, that we
will able to observe a different situation in 1-2
years.

° In the summary report written for the European Inventory
2007 by ECOTEC, countries are divided into four groups,
countries at high, medium, low and initial levels of develop-
ment. In this analysis we have chosen to retain the somewhat
simpler categorisation introduced in the 2005 Inventory, us-
ing three main categories.
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3.1. AUKSCIAUSIA |GYVENDINIMO
PAKOPA : SALYS, KURIOSE ASMENYS
JAU GALI PASINAUDOTI MOKYMOSI
PRIPAZINIMO TEIKIAMOMIS
GALIMYBEMIS

Siai grupei priklausanciose 3alyse (2007 m.
gruodis) sistemingas praktinis pripazinimo
proceso taikymas numatytas politiniuose
sprendimuose ir sukuria asmenims galimybes
nustatyti ir/arba pripazinti jy mokymosi pa-
siekimus. Tai rodo, kad nuo politiniy sprendi-
my jau pereita prie realios praktinés veiklos.
Siai grupei priklauso Belgija, Danija, Estija,
Suomija, Pranciizija, Airija, Olandija, Norve-
gija, Portugalija, Slovénija, Rumunija, Ispanija
ir Jungtiné Karalyste.

Visose aukséiau i$vardytose $alyse mo-
kymosi pripazinimas placiai taikomas kaip
mokymosi visg gyvenimg skatinimo prie-
moné. Kai kurios $alys turi jteisintas ir po-
litiniais sprendimais pagrijstas mokymosi

4 |entelé. Pirmajai grupei priklausanciy Saliy pavyzdziai
Table 4. Example countries with a high degree of development

SALIS
COUNTRY
Prancuzija

3.1. HIGH DEGREE OF

IMPLEMENTATION - COUNTRIES WHERE
VALIDATION HAS BECOME A PRACTICAL
REALITY FOR INDIVIDUALS

Countries included in this group (December
2007) have put in place validation policies
and practises making it possible for indi-
viduals to have their learning achievements
identified and/or validated on a systematic
basis. This means that validation has moved
from the level of general policy statements to
the level of tangible practises. Countries like
Belgium, Denmark, Estonia, Finland, France,
Ireland, Netherlands, Norway, Portugal, Slove-
nia, Romania, Spain and the UK belong in this
category.

In all these countries we can observe a
high degree of acceptance of validation as an
instrument supporting lifelong learning. In
most countries we find legal structures sup-
porting validation methods, together with a

TAIKOMOS MOKYMOSI PRIPAZINIMO INICIATYVOS
OVERVIEW OF VALIDATION INITIATIVES IN PLACE
Prancuzija tapo pirmaja mokymosi pripazinima jteisinusia $alimi, kai 1934 m. ¢ia buvo priim-

tas jstatymas, suteikiantis galimybe praktinés patirties turintiems asmenims gauti inZinieriaus

diploma.

Validation des Acquis de 'Expérience (VAE) savoka, kuri buvo jvesta 2002 m. paskelbus ,,Socialinés
modernizacijos aktg", yra svarbiausia Prancuzijoje taikoma neformaliojo ir savaiminio mokymosi
pripazinimo sistema. Visi ne maziau kaip trejy mety profesinés ir darbinés ar savanoriskos veiklos
patirtj turintys pilie¢iai turi teise dalyvauti VAE (pripazinimo) proceduroje ir siekti savo Ziniy ir

jgadziy pripazinimo.

Neformaliojo ir savaiminio mokymosi pagrindu gali buti suteikta bet kuri $alyje pripaZzinta kvali-
fikacija. VAE procediiroje numatytos galimybés suteikti pilng kvalifikacijg arba patvirtinti atskiras

tos kvalifikacijos dalis.

2002-2005 m. laikotarpiu kvalifikacija buvo suteikta daugiau kaip 50 000 Zmoniy: didZioji dalis jy
kreipési i$kart po pripazinimo proceso jteisinimo. Galima daryti prielaida, kad toks didelis pradi-
nis susidoméjimas buvo paskatintas per ilga laika susikaupusiy poreikiy, kuriy po to sumazéjo’.

Svarby vaidmenj diegiant nauja struktiirag 2002 m. patvirtintg VAE jstatymu Socialinés moder-
nizacijos aktu atlieka socialiniai partneriai; daugelis imoniy sudaré salygas savo darbuotojams
individualiai arba grupémis pasitvirtinti praktinéje veikloje suformuotus jgiidzius®

Prancazijoje galima rasti ir gery savanoriskos patirties vertinimo pavyzdziy. Vienu jy gali buti
savanorisky jgadziy fiksavimo knyga, kurios idéja nuo 1998 m. palaiko Nacionaliné universitety

kluby sajunga.

! Cf. http://pdf.mutual-learning-employment.net/pdf/FR07/discussion_paper_FRO7.pdf
2 Zr. UNICE, CEEP ir UEAPME (2005) Visg gyvenimg trunkancios kompetencijy ir kvalifikacijy plétros veiksmy struktira, Ver-

tinimo ataskaita, Briuselis.
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SALIS TAIKOMOS MOKYMOSI PRIPAZINIMO INICIATYVOS
COUNTRY OVERVIEW OF VALIDATION INITIATIVES IN PLACE
France France was the first Member State to introduce legislation with respect to validation, when in

1934 a law was passed to enable individuals to obtain an engineering diploma on the basis of
professional experience.

Today, the concept of Validation des Acquis de 'Expérience (VAE), which was introduced in
the 2002 Social Modernisation Act, is the main system in France for validation of informal and
non-formal learning. All citizens with at least three years of paid or voluntary experience have
a right to pursue a VAE (validation) procedure of their skills and competences.

Non-formal and informal learning can be considered as a basis for the award of all types of
nationally-recognised qualification. VAE can be used as a basis to award full qualifications, or
alternatively as units (“parts”) of a full diploma.

A total of over 50,000 qualifications were awarded through VAE between 2002 and 2005, most
of them immediately after the new law was enacted. This drop can be explained by a presumed
accumulation of demands for validation, later adjusted to a state of normality’.

The social partners play an important role in the implementation of the new framework for
VAE established by the 2002 Law on Social Modernisation and at company level, many firms
have facilitated their employees’ access to validation of experience-based skills, either through
an individual initiative or on a collective basis.*

There are also some examples of good practice in the assessment of voluntary experiences

in France, such as the notebook to record voluntary skills, which has been supported by the
National Union for University Clubs (UNCU) since 1998.

Suomija Visapusé neformaliojo ir savaiminio mokymosi pripazinimo strukttra Suomijoje egzistuoja
jau nuo praéjusio amziaus devintojo desimtmecio vidurio, kai buvo sukurta kompetencijomis
pagrista pradinio, aukstesniojo ir specializuoto profesinio mokymo sistema. Kompetencijomis
pagrista kvalifikacija gali buti suteikta neatsizvelgiant i tai, kaip ir kur buvo igytos Zinios ir
jgudziai; $ios procediiros tikslas yra ankstesnio mokymosi pripazinimas.

Be jau minétos kompetencijomis grindziamos kvalifikacijy sistemos, praéjusio amziaus pa-
skutinio deSimtmecio viduryje buvo priimta nemazai jstatymy, kuriuose numatytas asmeny
priémimas j formaligsias bet kurio lygmens studijas, remiantis ankstesne jy patirtimi net jeigu
jie neatitinka formaliy priémimo reikalavimy.

Aukstojo mokslo institucijos turi teising neformaliojo ir savaiminio mokymosi rezultaty pripa-
Zinimo struktara.

Asmeny, siekian¢iy kompetencijomis grjsty kvalifikacijy, skai¢ius didéja; 1997 -2006 metais
jis sieké 365 000. 199 000 ankstesnio mokymosi pripazinimo siekusiems Zzmonéms buvo su-
teikta pilna kvalifikacija, o 82 000 kvalifikacijos buvo patvirtintos i§ dalies.

Finland Finland has had a comprehensive structure to validate informal and non-formal learning in
the context of adult education and training since the mid-1990s, when a competence-based
qualification system for initial, further and specialist VET was first established. Competence-
based qualifications can be awarded regardless of how and where the skills and knowledge
have been acquired; recognition of prior learning is at the very core of this procedure.

In addition to the competence-based qualification system, a number of different laws were
passed in the nineties, all providing individuals with a possibility to access formal studies at
different levels - on the basis of their prior experience - even if they do not meet the formal
entry criteria.

A legal framework is in place for the validation of informal and non-formal learning in higher
education institutions.

The number of individuals accessing competence-based qualifications is growing and between
1997 and 2006, reached just under 365,000 individuals. Of this total, some 199,000 obtained a
full qualification and nearly 82,000 were partly qualified.

Saltinis / Source: European Inventory, 2007

* Cf. http://pdf. mutual-learning-employment.net/pdf/FR07/discussion_paper_FRO07.pdf
* See UNICE, CEEP and UEAPME (2005). Framework of Actions for the Lifelong Development of Competencies and Qualifica-
tions, Evaluation Report. Brussels.
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pripazinima skatinancias struktiiras. Visuose
sektoriuose - vie$ajame, privaciajame ir tre-
¢iajame - suformuoti ir taikomi uz formalio-
jo $vietimo sistemos riby jgyty kompetencijy
pripazinimo metodai. Pripazinimo metody
tinkamuma patvirtina tai, kad jais aktyviai
naudojamasi. Pirmosios grupés Salyse taiko-
my pripazinimo iniciatyvy aprasas ir keletas
ju patirties pavyzdziy pateikiama 4 lenteléje.

3.2. VIDUTININE JGYVENDINIMO
PAKOPA: SALYS, KURIOSE MOKYMOSI
PRIPAZINIMAS YRA FORMAVIMOSI
STADIJOJE

Siai grupei priklausancios salys (2007 m. gruo-
dis) turi numatyti ir jgyvendinti sistemine ats-
kiry asmeny mokymosi pasiekimy nustatymo
ir pripazinimo tvarka. Daugelis $iy $aliy jau
stengiasi sukurti tokias galimybes. Galima
teigti, kad $iai grupei priklauso Austrija, Ce-
kija, Islandija. Italija, Vokietija, Vengrija, Lie-
tuva, Liuksemburgas, Lenkija, Svedija ir Malta.

Sios grupés $alys pastaruoju metu teisiniais
arba politiniais sprendimais patvirtino struk-
taras mokymuisi pripazinti ir jau ruosiasi $j
procesa jgyvendinti arba kaupia patirtj iSban-
dydamos jvairius nacionalinése struktirose
numatytus metodus. [vairiuose sektoriuose pa-
siektas pripazinimo proceso realizavimo laips-
nis yra skirtingas, taciau palyginti su pirmaja
grupe, ¢ia akivaizdus mazesnis susidoméjimas
mokymosi pripazinimo metodais. Galima tike-
tis, kad neformaliojo ir savaiminio mokymosi
pripazinimas artimiausiais metais ¢ia ims vai-
dinti svarbesnj vaidmenj. 5 ir 6 lentelése apibi-
dinama kai kuriy $ios grupés $aliy mokymosi
pripazinimo padétis ir pateikiami trumpi jy
taikomy pripazinimo iniciatyvy aprasai.

Saliy, kuriose aptinkamos mokymosi pri-
pazinimo sistemy uzuomazgos, svarbiausi ypa-
tumai yra:

« neseniai jteisinta mokymosi pripazi-
nimo struktira arba strategija;

strong policy framework. All different sec-
tors — public, private and the third sector -
have developed and applied methods to vali-
date learning achievements acquired outside
the formal education system. The high degree
of acceptance of validation methods is also il-
lustrated by high levels of take-up. Practical
examples of countries in this category and a
brief description of the validation initiatives in
place in them can be found in the Table 4.

3.2. MEDIUM LEVEL OF DEVELOPMENT-
COUNTRIES WHERE VALIDATION IS
EMERGING

Countries included in this group (December
2007) have still to put in place practises mak-
ing it possible for individual citizens to have
their learning achievements identified and/or
validated on a systematic basis. Most of these
countries are, however, in the process of estab-
lishing approaches making this possible. The
level of activity varies considerably within this
group. Countries like Austria, the Czech Re-
public, Iceland, Italy, Germany, Hungary, Lithu-
ania, Luxembourg, Poland, Sweden and Malta
can be said to belong in this category.

This group of countries have either recent-
ly set up alegal or policy framework for valida-
tion and are currently in the process of starting
to implement it or have had experience of pilot-
ing a variety of different methodologies on the
basis of which they are currently developing a
national approach. The degree of acceptance
may also vary from sector to sector but overall
the take-up of validation methods remain low-
er than in the previous group of countries. In
many of these countries it could, however, be
expected that validation of informal and non-
formal learning will play a greater role in the
coming years. The Tables 5 and 6 below out-
lines the situation of a number of countries in
this category and provides a brief description
of the validation initiatives they have in place.

The countries described as having emerg-
ing systems of validation have either:
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5 lentelé. Svedija. Besiformuojanti nacionaliné mokymosi pripaZinimo sistema
Table 5. Sweden: An emerging national system for validation

SALIS TAIKOMOS MOKYMOSI PRIPAZINIMO INICIATYVOS
COUNTRY OVERVIEW OF VALIDATION INITIATIVES IN PLACE
Svedija Svedijoje neformaliojo ir savaiminio mokymosi pripazinimas yra laikomas svarbiausiu mokymosi

visa gyvenimg strategijos objektu. Taciau $iuo metu neformaliojo ir savaiminio mokymosi pripaZi-
nimo nereglamentuoja $ios $alies jstatymai.
2003 m. paskelbto ,,]statymo dél mokymosi pripazinimo projekte (Validering m.m. - fortsatt
utveckling av vuxnas ldrande) vyriausybé nurodé, kad dar per anksti reglamentuoti mokymosi
pripaZzinima. Vyriausybé suprato, kad, prie$ priimant jstatymus ir patvirtinant mokymosi pripa-
Zinimo tvarka, reikia skirti daugiau laiko diskusijoms ir bandomiesiems projektams, kuriy metu
bty sukaupta tinkama patirtis. Taigi atsakomybé uz mokymosi pripazinima $iuo metu yra stipriai
decentralizuota iki vietinio ir regioninio lygmens. Dél §io proceso decentralizacijos ir mokymosi
pripaZzinimo paslaugas teikianciy institucijy bei jy taikomy metody ir modeliy jvairovés, asme-
nims sunku jvertinti skirtingy paslaugos tiekéjy veiklos kokybe, teisétuma bei lygiavertiskuma.
AtsiZzvelgiant j tai buvo jkurta ir 2004-2007 m. veiké Svedijos nacionaliné mokymosi pripaZinimo
komisija, kuri ne tik skatino regioninj bendradarbiavima, bet ir ripinosi tinkamy kokybiska mo-
kymosi pripazinimo proceso formavima ir jgyvendinima uztikrinan¢iy metody atranka’.
Municipaliniame suaugusiy $vietimo lygmenyje 2000 m. mazdaug 2 300 Zmoniy pasitvirtino savo
Zinias ir jgaidZius, o 2005 m. §is skai¢ius i$augo mazdaug iki 8 0002
Sweden The validation of informal and non-formal learning is considered to be a key issue in Sweden with

respect to the overall lifelong learning strategy. However, no national regulation currently exists
with respect to validation of non-formal and informal learning.
In the 2003 Bill on Validation (Validering m.m. - fortsatt utveckling av vuxnas lirande) the govern-
ment stated that is was too early to regulate validation. The government felt that more time should
be given to pilot projects to gather more experiences, and to further discussion before deciding on
regulations and passing acts. Thus, the responsibility for validation is currently heavily decentrali-
sed to local and regional level. Due to the much decentralised nature of validation and varied na-
ture of validation providers and their methods and models, it is difficult for individuals to identify
the level of quality, legitimacy and equivalence of operations carried out by individual providers.
As a result, the National Swedish Commission on Validation has been set up for the period 2004-
2007 not only to enhance regional cooperation, but also to describe and propose suitable methods
for the development and implementation of quality-assured validation®.
In 2000, approximately 2,300 people had their competence, knowledge and skills validated and in
2005 this number increased to approximately 8,000 people within municipal adult education®.

Saltinis / Source: European Inventory, 2007

! Tarpiné Svedijos nacionalinés mokymosi pripazinimo komisijos ataskaita, 2006 m. gruodzio 15 d.

2> CEDEFOP (2004). Svedijos profesinio mokymo sistemos teminé apzvalga. CEDEFOP, Thessaloniki. Internetinis adresas:

http://www.refernet.de/documents/al3_refernet_thematic-overview_schweden.pdf Puslapis aplankytas 2007 m. geguzés 28 d.

? Interim report of the Swedish national commission on validation, 15 December 2006.

+ CEDEFOP (2004).Thematic overview, the vocational education and training (VET) system of Sweden. CEDEFOP, Thessaloniki.

Available at http://www.refernet.de/documents/al3_refernet_thematic-overview_schweden.pdf Site visited 28th May 2007.

« neseniai imtasi akivaizdziy reik§min- o recently adopted a legal framework
gy praktinio pobudzio veiksmy siekiant su- or strategy for validation;
kurti veiksmingg neformaliojo ir savaimi- o recently taken significant, practi-
nio mokymosi pripazinimo struktira; cal steps to create a framework capable
o pripazinimo struktiiros taikomos atski- of recognising informal and non-formal
riems $vietimo sektoriams (pvz., tik suaugu- learning;
siy $vietimui arba profesiniam rengimui) arba o is limited to specific educational sec-
tikslinéms grupéms (pvz., bedarbiams). tors (e.g. adult or vocational training only)
Visa tai, kas pasakyta, iliustruojama Ze- or target groups (e.g. the unemployed).

miau pateiktais pavyzdziais (6 lentelé). The following examples illustrate Table 6.
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6 lentelé. Liuksemburgas. Mokymosi pripaZinimas kaip besiformuojanti sistema

Table 6. Luxembourg: validation as an emerging reality

SALIS
COUNTRY
Liuksem-
burgas

Luxembourg

TAIKOMOS MOKYMOSI PRIPAZINIMO INICIATYVOS

OVERVIEW OF VALIDATION INITIATIVES IN PLACE
1998 m. patvirtintame ,Nacionaliniame veiksmy plane nedarbui jveikti“ numatyta, kad reikia
sukurti bilan de compétences arba individualiy jgadziy audito procedirs, t. y. metoda, kuris
padéty Zzmonéms jsivertinti savo Zinias ir jgadZius ir tuo pagrindu susiety juos su atitinkama
profesine veikla ar studijy programomis. 2002 m. ,,Nacionaliniame veiksmy plane nedarbui
iveikti“ buvo numatyta, kad reikia sukurti profesiniy jgidziy vertinimo - bilan d’insertion
professionnelle (BIP) metoda, skirtg tiems, kurie iesko darbo'.
Minéti metodai skirti tik bedarbiams.
Neformaliojo ir savaiminio mokymosi pripazinimas palaipsniui pradétas taikyti ir formalaus
mokymosi pasiekimams vertinti. [statymuose, kuriais buvo vadovaujamasi 2003 m. kuriant
Liuksemburgo universiteta yra straipsnis, kuris suteikia galimybe biisimam studentui pragyti
validation des acquis de Iexperience — neformaliojo ir savaiminio mokymosi patvirtinimo,
prilyginamo formaly issilavinimg patvirtinan¢iam pazyméjimui arba kitoms taikomoms
patvirtinimo formoms?.
Suaugusiy mokymosi organizavima reglamentuojan¢iame réglement grand-ducal (2000 m.
liepos 17 d.; nauja redakcija 2007 m. geguzés 18 d.) dokumente tam tikrais atvejais numatomos
galimybés formaliy reikalavimy neatitinkantiems kandidatams patekti j studijy programas tuo
atveju, jeigu jie turi mokymosi pripazinimo procediromis patvirtintos patirties®.
Liuksemburgo Parlamentui svarstyti $iuo metu pateiktas svarbus jstatymas, kuriuo sitiloma
reformuoti formalig valstybés profesinio rengimo sistema. Istatyma patvirtinus bus sukurta
Prancazijos modelj primenanti neformaliojo ir savaiminio mokymosi pripazinimo jstatyminé
bazé.
The National Action Plan for employment adopted in 1998 saw the creation of a ‘bilan de com-
pétences’ or individual skills audit, i.e. a tool to help people evaluate their own skills and com-
petences, and hence match these to appropriate jobs or training programmes. The National
Action Plan for employment of 2002 saw the creation of a similar tool for assessing vocational
skills, the ‘bilan d’insertion professionnelle’ (BIP), specifically for job-seekers*.
The bilan de compétences and the bilan d’insertion professionnelle are only available for the
unemployed
Validation of non-formal and informal learning is also gradually being introduced as a
way of accessing formal learning. The legislation creating the University of Luxembourg in
2003 includes an article allowing a prospective student to request a validation des acquis de
lexperience, which is effectively a validation of non-formal and informal learning of the candi-
date, as a substitute to certification or other proof of having undertaken the formal education
required for entry to the university®.
Furthermore, the Réglement grand-ducal (17 June 2000, revised 18 May 2007) regarding the
organisation of adult learning allows, in certain cases, the admission to courses for candidates
who do not meet the regular requirements, providing that they have relevant previous profes-
sional experience, which can be validated®.
A major bill has now been submitted to the Luxembourg Parliament, proposing reforms of the
formal state professional training system. When approved (approval is likely to take place in
2008), the legislation will build on existing provision to create a system of validation of non-
formal and informal learning which is similar to the French model.

Saltinis / Source: European Inventory, 2007

! Ziiréti Plan d’action national en faveur de lemploi 2002.

2 Ziareti loi du 12 aout 2003 - Université de Luxembourg.

3 Zitiréti Réglement grand-ducal du 17 juin 2000 portant organisation de 'apprentissage pour adultes.

* See the Plan d’action national en faveur de lemploi 2002.
* See the loi du 12 aout 2003 - Université de Luxembourg.
®See the Reglement grand-ducal du 17 juin 2000 portant organisation de 'apprentissage pour adultes.
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3.3. PRADINE JGYVENDINIMO
PAKOPA: SALYS, KURIOSE
PASTEBIMOS TIK MOKYMOSI
PRIPAZINIMO UZUOMAZGOS

Siai grupei priklausan¢ios 3alys (2007 m.
gruodis) mokymosi pripazinimo procesa
daznai apibadina kaip nauja dalyka, tai, kas
lemia visg $vietimo, jsidarbinimo procesy tu-
rinj. Kai kuriose $alyse galima pastebéti, kad
mokymosi pripazinimas yra daug priestara-
vimy sukelianti tema, kartais netgi sukelianti
nacionaliniy socialiniy dalininky, pavyz-
dziui, §vietimo sistemos, pasipriesinimg. Siai
grupei galima priskirti Bulgarijg, Kroatijg,
Kiprg, Graikijg, Latvijg, Lichtensteing, Slova-
kijg ir Turkijg.

Siose alyse socialiniai dalininkai suvokia
mokymosi pasiekimy, jgyty uz formaliojo
mokymosi institucijy riby nustatymo, verti-
nimo ir pripazinimo sistemos nauda, taciau
néra priimty politiniy ar praktiniy sprendi-
my, kurie inicijuoty neformaliojo ir savai-
minio mokymosi pripazinimg. Siuo metu
daromi bandymai yra paskatinti Europos
Sgjungos sprendimy ir finansuojami i§ ES
fondy arba yra inicijuoti privataus sektoriaus
atstovy. Nacionaliniy kvalifikacijy sistemy
karimas derinant jas prie EKS keicia padétj,
todél daugelyje Sios grupés $aliy jau svarsto-
ma galimybé integruoti mokymosi pripazini-
ma j kvalifikacijy sistemas.

7 lenteléje pateikiama pavyzdziy i$ $iai
grupei priklausanciy Saliy.

4
NUO2010M.MOKYMOSIPRIPAZINIMO
STRATEGIJOS ELEMENTAI

Si trumpa 2007 m. mety pabaigoje padaryta
Europos $alyse jteisinty politiniy ir praktiniy
su mokymosi pripazinimo klausimais susiju-
siy sprendimy apzvalga rodo, kad Sioje srityje
padaryta gana ryski pazanga. Daugéja $aliy,
kurijose sukuriamos ir pradedamos naudoti

3.3. LOW LEVEL
OF ACTIVITY - COUNTRIES
AT THE INITIAL STAGES
OF DEVELOPMENT
Countries included in this group (December
2007) frequently describe validation as a new
theme and as something yet to influence the
overall education, training and employment
agenda. In some countries we can observe that
validation is a controversial theme, sometimes
triggering resistance from national stakehold-
ers, for example in education and training. In
this group we can include countries like Bul-
garia, Croatia, Cyprus, Greece, Latvia, Lichten-
stein, the Slovak republic and Turkey.

In these countries the benefits of having
a scheme to identify, assess and recognise
learning gained outside formal education
may now be recognised by the stakeholders
involved but as yet there is little in terms of
policy or practice which actually facilitates
the validation of informal and non-formal
learning. To the extent that initiatives can be
observed, these are driven forward either by
the European agenda, EU-funded projects or
private / third sectors. The work on National
Qualifications Frameworks in response to the
EQF has however changed the situation, and
many of these countries are now consider-
ing validation as an integrated part of future
NQFs.

The table 7 gives examples of countries
which fall into this category.

4
BEYOND 2010 - ELEMENTS
IN A STRATEGY ON VALIDATION

This snap-shot of European validation poli-
cies and practises at the end of 2007 shows
that significant progress has been made in re-
cent years. Increasingly countries are putting
in place methods and systems making it pos-
sible for individuals to have their non- and
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7 lentelé. Salys, kuriose pastebimos tik mokymosi pripaZinimo uzuomazgos
Table 7. Countries at the initial stages of development

SALIS
COUNTRY
Kroatija

Croatia

Latvija

Latvia

TAIKOMOS MOKYMOSI PRIPAZINIMO INICIATYVOS

OVERVIEW OF VALIDATION INITIATIVES IN PLACE
Neformaliojo ir savaiminio mokymosi pripazinimo klausimas Kroatijoje dar tik pradedamas
aptarinéti. Ta¢iau dél integracijos j Europos Sajunga ir privataus bei treciojo sektoriaus iniciatyvy
pastaraisiais metais jau buvo imtasi kai kuriy veiksmy.
Nesenai buvo jkurta Suaugusiy $vietimo agentira, kuri turés buti atsakinga uz neformaliojo moky-
mosi stebéjima, analize ir jvertinima.
Profesinio rengimo agentiros pradétame naujy kvalifikacijy kiirimo procese atsizvelgiama ir i ne-
formalyjj bei savaiminj mokymasi. Be to, Kroatijoje kuriama kvalifikacijy struktira, kuri suvokia-
ma kaip svarbus parengiamasis darbas siekiant neformaliojo ir savaiminio mokymosi pripazinimo.
Siuo metu besimokantieji jau gali kaupti mokymosi pasiekimus patvirtinan&ius jrodymus indi-
vidualiame kvalifikaciniy pasiekimy ir darbo patirties fiksavimo buklete, kuris vadinamas radna
knjiZica. Taciau,kol néra formalaus reikalavimo, kad tik akredituotos programos baty jtrauktos i
§1 bukleta, uz $iuos jrasus atsakingos vietinés valdzios jstaigos paprastai pripaZjsta tik sertifikuotas
$vietimo programas.
The issue of validation of non-formal and informal learning in Croatia is only beginning to surface.
However, some developments have been made in recent years, mostly driven by the process of
European integration and initiatives from the private and the third sector.
One of the chief institutions envisaged to be responsible for monitoring, analysis and evaluation in
the field of non-formal education - the Agency for Adult Education - was established recently.
The Agency for Vocational Education and Training has begun a process of developing new qua-
lifications which is taking into account non-formal and informal learning. In addition, work has
started on defining the Croatian Qualifications Framework, which is understood in Croatia as an
important prerequisite for validation of non-formal and informal learning
Currently, learners can store evidence of their prior learning in their individual record of achieve-
ment of qualifications and work experience, which is kept in a booklet called radna knjiZica. Ho-
wever, while there is no formal requirement that only accredited programmes can be entered into
the radna knjiZica, in practice the local government offices which do enter items into the knjiZica
normally accept only certified education programmes.
Latvija neturi neformaliojo ir savaiminio mokymosi koncepcijos ir su ja susijusios jstatyminés bazeés.
Nepaisant to, dvide$imtojo amziaus pabaigoje iSryskéjusio mokymosi visa gyvenima koncepcijos
rémuose daugiau démesio imta skirti ir neformaliajam bei savaiminiam mokymuisi. Ta¢iau mokymo-
si pripazinimo klausimas (svarbu pabrézti, kad savoka ,,pripazinimas” arba jos ekvivalentai Latvijoje
pradéti vartoti visai neseniai) Latvijoje yra eksperimenty ir abejoniy etape.
Jau yra praktiskai jgyvendinta keletas specifiniy mokymosi pripaZinimo iniciatyvy, pvz., mokytoju
kvalifikacijos tobulinimo ir valstybinés kalbos Ziniy patvirtinimas suteikiant kvalifikacijos dokumenta.
Sios iniciatyvos remiasi arba turi rysky neformaliuoju ir savaiminiu badu jgyty Ziniy vertinimo ir
pripazinimo elementg.
Privaciame sektoriuje akivaizdZiai suvokiama, kad reikia sudaryti salygas darbuotojy jgtidZiams tobu-
linti, bet visa tai priklausys nuo $io sektoriaus atstovy aktyvumo inicijuojant neformaliojo ir savaimi-
nio mokymosi pripazinimo plétra.
There remains an absence of a legislative base and a national concept in Latvia as regards informal and
non-formal education and learning.
On the other hand, by the end of the 1990s, within the framework of the concept of lifelong learning,
more attention has been paid to informal and non-formal learning. As regards the question of valida-
tion (it is necessary to note that in Latvia the term “validation” or its equivalents have not been used
until recently) Latvia remains at the stage of experimentation and uncertainty.
Several specific validation initiatives have been implemented in practice for a while already, such as
the development of a teachers qualification and a certification of knowledge of the state language.
These are mainly based on or have a very strong integral part of assessment and validation of know-
ledge acquired through non-formal and informal learning.
In the private sector, there is clearly an awareness of the importance of enabling employees to develop
their skills but it remains to be seen how actors from the sector will respond to this by developing
initiatives for the validation of informal and non-formal learning.

Saltinis / Source: European Inventory, 2007
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neformaliojo ir savaiminio mokymosi metu
jgyty mokymosi pasiekimy nustatymo ir/
arba pripazinimo sistemos ir metodai. 2007
m. spalio ménesj Europos Parlamente vyku-
si diskusija Europos kvalifikacijy struktaros
klausimais parodé, kad mokymosi pripa-
zinimas yra integrali Europos visa gyveni-
mg trunkan¢io mokymosi strategijos dalis.
Taciau musy atlikta apzvalga parodé ir tai,
kad mokymosi pripazinimo jgyvendinimo
tempai yra labai skirtingi, nes jvairiose $a-
lyse $io proceso jgyvendinimas yra pasiekes
skirtingas pakopas, todél pazanga $ioje srityje
negali buti laikoma savaime suprantamu da-
lyku. 2007 m. lapkri¢io ménesj, kai Europos
Sajungai pirmininkavo Portugalijos atstovas,
Lisabonoje jvyko konferencija ,,Mokymosi
vertinimas - europiné neformaliojo ir sa-
vaiminio mokymosi pripazinimo patirtis ',
kurioje buvo aptarta dabartiné padétis ir meé-
ginta numatyti Europos mokymosi pripazi-
nimo strategijos veiksnius nuo 2010 m. Buvo
isskirta 10 $iy svarbiausiy i$$ukiy:

1 i880kis. BET KURIOS MOKYMOSI
PRIPAZINIMO STRATEGIJOS
SVARBIAUSIAS AKCENTAS TURI BUTI
ASMUO

Planuojant ir jgyvendinant mokymosi pri-
pazinimo procediiras butina atsizvelgti | tai,
kad besimokantis asmuo turi bati $io proceso
centru. Pripazinimo procesas negali remtis
nesubalansuotais mokytojo ir mokinio santy-
kiais; aktyvus kandidato dalyvavimas turi bati
numatytas jvairiuose mokymosi pasiekimy
nustatymo ir vertinimo proceso etapuose. Ka-
dangi neformaliojo ir savaiminio mokymosi
pasiekimai daznai yra tik numanomi, bitina,
kad asmuo aktyviai dalyvauty diskusijose,
vertinty save, apmastyty ir dokumentuoty
savo patirtj. Reikia parinkti ir paruosti to-
kius metodus ir sistemas, kurie galéty aprépti
sudétinga nestandartizuota neformaliojo ir

' Internetinis adresas: http://www.eu2007.pt/UE/VEN/Re-
unioes_Eventos/Outros/aprendizagem.htm

informally acquired learning achievements
identified and/or validated. The debate (Oc-
tober 2007) of the European Parliament on
the adoption of the European Qualifications
Framework underlined that validation more
than ever is seen as an integrated part of
the European strategy on lifelong learning.
However, our snap-shot also illustrates that
validation is indeed a multi-speed process
where countries have reached very different
stages of development and where progress
can not be taken for granted. The conference
of the Portuguese EU-Presidency on ‘Valu-
ing learning — European experiences in the
field of validation of non-formal and infor-
mal learning’ in Lisbon November 2007
addressed the current situations and tried
to identify the main elements in a Europe-
an strategy on validation, looking beyond
2010. The following 10 key challenges were
emphasised:

Key challenge 1: THE INDIVIDUAL

HAS TO BE AT THE CENTRE OF ANY
STRATEGY ON VALIDATION

When designing and implementing valida-
tion, the individual learner must be at the
centre of the process. Validation cannot be
based on an imbalanced teacher-learner re-
lationship but must actively involve the can-
didate in the different stages of the identifica-
tion and assessment process. The frequently
tacit character of the non- and informally ac-
quired learning achievements makes it nec-
essary to involve the candidate in an active
process using a combination of dialogue,
self assessment, systematic reflection and
documentation to capture the experiences
in question. Methods and systems must be
set up and designed in such a way that they
are able to take into account the complex and
non-standardised character of non-formal
and informal learning. The 2004 European

12 Available at http://www.eu2007.pt/UE/VEN/Reunioes_
Eventos/Outros/aprendizagem.htm
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savaiminio mokymosi sritj. 2004 m. Europos
mokymosi pripazinimo principuose pabré-
ziama, kad pripazinimo rezultatai turéty (daz-
niausiai) biti asmens nuosavybé.

2 i33kis.MOKYMOSI PRIPAZINIMUI
JGYVENDINTI YPAC SVARBUS MOKYMO-
SI REZULTATY AKCENTAVIMAS POLITI-
NIUOSE IR PRAKTINIUOSE SVIETIMO
KLAUSIMUS REGLAMENTUOJANCIUOSE
SPRENDIMUOSE

Tam, kad neformaliojo ir savaiminio moky-
mosi pripazinimas tapty kvalifikacijy sistemy
ir struktary dalimi, batina pereiti prie moky-
mosi rezultaty. Norint sustiprinti neforma-
liojo ir savaiminio mokymosi pripazinimo
pozicijas, reikia atskirti $iuo metu glaudziai
susijusias formaligsias mokymo programas
ir kvalifikacijy suteikimo procediras. Tokio
atskyrimo naudg rodo Prancuzijos pavyzdys,
kai susiejus kvalifikacijas su platesniu moky-
mosi rezultaty ir mokymosi aplinky spektru,
tarp jy ir su neformaliuoju ir savaiminiu mo-
kymusi darbo vietoje, gerokai padidéjo moky-
mosi pasiekimy pripazinimo siekianciy asme-
ny skai¢ius. Turi bati akcentuojamos asmens
Zinios, suvokimas ir tai, kg jis geba atlikti, o
ne mokymo proceso turinys ar trukmé. Mo-
kymosi pripazinimo procesas taps labai su-
deétingas, jeigu reikés vadovautis jdétomis pa-
stangomis paremtais standartais; tikétina, kad
formaliojo, neformaliojo ir savaiminio moky-
mosi rezultatai gali buti vienodi, ta¢iau jy jgi-
jimo budai nei$vengiamai turi bati skirtingi.

3 i33ukis. STANDARTAMS PRIPAZINIMO
PROCESE TENKA YPAC SVARBUS
VAIDMUO

Pripazinimas visuomet siejamas su standar-
tu. Standarty vaidmuo yra lemiamas, nes nuo
ju priklauso, ar bus pasitikima pripazinimo
rezultatais. Jeigu standartas yra labai siau-
ras ir ribotas turinio bei patikimumo pras-
me, jis gali daryti neigiamg jtaka perkélimo

principles on validation underline, in line
with this, that the results of validation should
(normally) be the property of the individual.

Key challenge 2: A SHIFT TO LEARNING
OUTCOMES IN EDUCATION AND
TRAINING POLICIES AND PRACTISES IS
CRUCIAL FOR VALIDATION

The shift to learning outcomes is critical
in allowing validation of non-formal and
informal learning to become an integrated
and normal part of qualifications systems
and frameworks. The strong link between
formal education and training programmes
and certification must be weakened in order
to allow for a ‘mainstreaming’ and normali-
sation of validation of non formal and in-
formal learning. This is exemplified by the
French case where the opening up of qualifi-
cations to a broader range of learning expe-
riences, including non-formal and informal
learning at work, has dramatically increased
the number of individuals seeking valida-
tion. The focus must be on what an individ-
ual knows, understands or is able to do, not
on the inputs or duration of a teaching pro-
cess. Validation will be extremely difficult
if it has to relate to input-based standards;
while the outcomes of formal, non-formal
and informal learning may be equivalent,
the processes leading to these outcomes will
necessarily be different.

Key challenge 3: THE ROLE OF
STANDARDS IS CRITICALTO
VALIDATION

Validation will always involve a reference to
a standard. The character of these standards
is crucial and will largely decide whether the
results of validation are trusted or not. If a
standard is too localised and restricted in its
coverage and credibility, it may have a negative
impact on transferability (see also point 5). If
a standard is too general and inflexible, it may
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galimybéms (taip pat ziaréti 5 punkta). Jeigu
standartas per platus ir nelankstus, mokymosi
pripazinimo proceso metu bus sunku uzfik-
suoti individualios mokymosi patirties esme.

Kad buty sudarytos tinkamos mokymosi
pripazinimo salygos, visy pirma reikalingos
naujos mokymosi rezultatus arba kompe-
tencijas apibudinancios standarty formu-
luotés. Nors $is darbas i§ esmés jau vyksta,
dar daug ka reikia nuveikti, ypa¢ bendrojo
lavinimo ir aukstojo mokslo srityse. Kartais
mokymosi pripazinimas vertinamas skep-
tiskai dél to, jog galvojama, kad praplétus
kvalifikacijas neformaliojo ir savaiminio
mokymosi rezultatais gali nukentéti bendra
kvalifikacijy kokybé. Vienintelis badas nu-
raminti skeptikus yra garantijos, kad nefor-
maliojo ir savaiminio mokymosi rezultaty
pagrindu suteikta kvalifikacija atitinka tuos
pacius kokybés kriterijus, kurie taikomi for-
maliojo mokymosi aplinkoms. Susitarimas
dél bendry, visoms mokymosi formoms
tinkamy standarty yra ypac svarbus tokios
strategijos elementas.

4 i33ukis. PRIPAZINIMO PROCESE

TURI BUTI SUBALANSUQTOS
FORMUOJAMOJO IR SUMUOJAMOJO
VERTINIMO FUNKCIOS

Mokymosi pripazinimo proceso analizé rodo
formuojamojo ir sumuojamojo vertinimo
funkcijy derinimo svarbg. Nors sumuojamojo
vertinimo (,,sertifikavimo®) svarba yra negin-
¢ytina; taciau patirtis rodo, kad formuojamo-
jo (,,mokymosi skatinimo®) vertinimo aspek-
tams taip pat reikéty skirti daugiau démesio.
Pirma, neabejotina, kad formuojamasis verti-
nimas yra atskira pripazinimo proceso dalis;
mokymosi patirties nustatymas yra svarbus
etapas, nes jis rodo paties asmens ir socialiniy
dalininky poreikj i$vysti akivaizdzius moky-
mosi rezultatus. Antra, taip pat neabejotina,
kad formuojamojo ir sumuojamojo vertinimo
klausimai pripazinimo procese yra glaudziai

prevent the validation from capturing the es-
sence of the individual learning experiences.

To facilitate validation, standards have
first and foremost to be (re) defined and de-
scribed in the form of learning outcomes or
competences. While this to a certain extent
already is happening, substantial work re-
mains to be done in this field, not least in
general and higher education. We can some-
times observe that validation approaches are
met with scepticism, reflecting a fear that
the overall quality of qualifications may be
reduced by opening up towards non-formal
and informal learning. The only way to meet
this concern is to be very clear that a quali-
fication awarded on the basis of non-formal
and informal learning has to meet the same
demanding quality criteria as learning tak-
ing place in the formal system. The agree-
ment on clear standards applicable to all
forms of learning is a critical element in
such strategy.

Key challenge 4: VALIDATION MUST
BALANCE THE FORMATIVE AND

THE SUMMATIVE FUNCTIONS OF
VALIDATION

The analysis of the validation process illus-
trates the important combination of forma-
tive and summative functions in validation.
While the summative (‘certifying’) function
is important, all experiences show that the
formative (‘promotion of learning’) aspects
need to be taken seriously into account. First-
ly it is clear that the formative aspects of vali-
dation can be treated as a separate part; the
identification of learning experiences is im-
portant in itself, reflecting the need to make
learning outcomes visible to the individual
him or herself and to other stakeholders. Sec-
ondly it is clear that the summative and for-
mative aspects of validation are interlinked;
entering into a formal certification pro-
cess is frequently accompanied by a strong
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susije; pasiryzimas dalyvauti formaliajame
pazyméjimy iSdavimo procese rodo tvirtg as-
mens motyvacija mokymasi testi toliau. Tobu-
linant mokymosi pripazinimo procesg ateity-
je, reikia mastyti apie abi vertinimo funkcijas,
jy atskyrima ir derinima.

5 isSukis. PERKELIAMUMAS YRA
PRIVALOMAS REIKALAVIMAS
Pripazinimo procesas turi palengvinti mo-
kymosi rezultaty perkélimg i§ vienos aplin-
kos | kita. Tuo atveju, kai vietiniai spren-
dimai gali bati naudingi formuojamojo
vertinimo tiksly prasme (pavyzdziui, kai
siekiama i$siaiskinti jmonés plétros atveju
jigytas zinias ir jgiidZius), jy metu gauty re-
zultaty svarba gali bati apribota. Siekiant to,
kad mokymosi pripazinimas padéty spresti
su nuolatine kaita ir mobilumu susijusias
problemas, daugiau démesio turi bati ski-
riama perkélimui ir atitinkamy socialiniy
dalininky jsipareigojimams. PripaZzinimo
proceso rezultaty perkélima uztikrina jy pa-
tikimumas ir tikétinumas.

6 issukis. BUTINA METODIKOS
KONVERGENCIJA

Kadangi mokymosi pripazinimas Europos
$alyse tampa realybe, sukaupiama vis daugiau
ir daugiau su $ia veikla susijusios metodinés
patirties. Tai ypac svarbu kalbant apie pasie-
kimy aplanko, saves vertinimo ir dialogo me-
todus. Artimiausiu laiku reikéty sistemingai
dalintis ir naudotis $ia patirtimi; tai turéty
palengvinti mokymosi pripaZinimo procese
patvirtinty mokymosi rezultaty perkélimg ir
pripazinima bei sustiprinty jy patikimuma.
Dabartiniy Europoje taikomy metody deri-
nimas atspindi esminius neformaliojo ir sa-
vaiminio mokymosi ypatumus; siekiant nu-
statyti neformaliojo ir savaiminio mokymosi
pasiekimus, kandidatas skatinamas aktyviai
dalyvauti Siame procese ir pademonstruoti
savo jgytas zinias ir jgadzius.

motivational effect and a wish to continue
learning. Future developments of validation
need to take into account both functions of
validation and clarify how they can be sepa-
rated and be combined.

Key challenge 5: TRANSFERABILITY IS A
‘MUST’

Validation must facilitate transfer of learn-
ing outcomes from one setting to another.
While local solutions may be valuable for
formative purposes, for example to iden-
tify the acquired knowledge and skills in an
enterprise development setting, their wider
relevance will be restricted. If validation is
to respond to the challenges of increased
change and mobility, approaches must pay
attention to transferability and be based on
a broad involvement and commitment of
relevant stakeholders. To be transferable, re-
sults from validation must be credible and
be trusted.

Key challenge 6: METHODOLOGICAL
CONVERGENCE IS NECESSARY

As validation gradually is turning into a
practical reality in European countries, an
increasing amount of methodological expe-
riences is being accumulated. This applies in
particular to experiences related to portfolio
methodology, self assessment and dialogue
based approaches. These experiences need
to be systematically shared and exploited in
the coming period; this will make transfer
and acceptance of the results of validation
easier and strengthen overall credibility.
The current methodological convergence
in Europe also reflects the character of non-
formal and informal learning; identification
and assessment of non-formal and informal
learning requires that the candidate partici-
pates actively in the process and is encour-

aged to demonstrate his or her knowledge
and skills.
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7 i8ukis. MOKYMOSI PRIPAZINIMO
PROCESE TURI BUTI ATSIZVELGTA
ETIKOS DALYKUS

Vis dazniau émus taikyti mokymosi pripa-
zinimo proceso procediras iSkilo ir su tuo
susijusiy etikos dalyky. Nors j tai i§ dalies at-
sizvelgta 2004 m. priimtuose ,,Bendruose Eu-
ropos principuose®, akivaizdu, kad mokymosi
pripazinimo procese gali iskilti asmens pri-
vatumo i$saugojimo poreikis. Kartais moky-
mosi pripazinimo procesas gali buti susijes su
tokiais asmens gyvenimo aspektais, kuriems
tas procesas gali pakenkti. Toks pavyzdys gali
bati, pavyzdziui, bandymas i$siaiskinti kai
kuriy paslaugy sferos profesijy darbuotojy
asmeninj pozitrj ir jy jsitikinimus. Tokiais
atvejais pripazinimo procese turi buti nubréz-
tos tam tikros ribos, o asmeniui suteikta teisé
kontroliuoti procesg ir tai, kaip bus naudoja-
mi gauti rezultatai.

8 i$3ukis. TURI BUTI ATSIZVELGTA |
ISLAIDY IR GAUTOS NAUDOS SANTYK]
Su neformaliojo ir savaiminio mokymosi fik-
savimo sudétingumu susije isSukiai gali pa-
skatinti taikyti labai jmantrius mokymosi pa-
siekimy nustatymo ir vertinimo metodus ir
bidus. Nors gali atrodyti, kad tai batina norint
uztikrinti rezultaty svaruma ir patikimuma,
$iy bady taikymo kaina (laikas ir pinigai) gali
neatitikti paties asmens ir kity socialiniy dali-
ninky gauto bendro rezultato. Dél to yra ypac
svarbu atidziai ir sistemingai stebéti jvairias
patirtis ir jy kainos bei naudos balansa. Sios
sgvokos skirtingiems socialiniams dalinin-
kams gali reiksti ne tuos pacius dalykus, todél
ju negalima jvertinti vien tik pinigine iSraiska.

9 i33ukis. MOKYMOSI PRIPAZINIMO

BUDUY IR SISTEMY DARNOS KLAUSIMAS
Didelé dalis su mokymosi pripazinimu susiju-
sios veiklos buvo susijusi su projekty ir trum-
palaikiy programy jgyvendinimu. Tokios
veiklos formos sudaro puikias patikrinimo ir

Key challenge 7: VALIDATION HAS TO
TAKE INTO ACCOUNT ETHICAL ISSUES
Following the increased use of validation,
the ethical issues related to these practices
are coming to the forefront. While partly ad-
dressed by the Common European principles
in 2004, it is clear that validation in some
cases may come in conflict with the need
for protection of privacy. Sometimes valida-
tion touches upon domains of personal life
where it can cause harm. This is illustrated
by efforts, for example in some service sector
occupations, to identify and assess personal
attitudes and convictions. In these cases it is
important to address the boundaries of vali-
dation and the right of the individual to con-
trol the process and the use of the results of
validation.

Key challenge 8: COST-BENEFIT ISSUES
HAVE TO BE ADDRESSED

The challenges related to capturing the com-
plexity of non-formal and informal learning
may give rise to highly sophisticated methods
and approaches for identification and assess-
ment. While this can be defended from the
perspective of validity and reliability, the costs
of these approaches in terms of time and mon-
ey may come into conflict with the overall re-
turns for the individual candidate and for other
stakeholders. It is therefore necessary to look
carefully and systematically into the various
experiences and the balance between costs and
benefits. The meaning of these concepts may be
different for different stakeholders and cannot
exclusively be expressed in monetary terms.

Key challenge 9: THE SUSTAINABILITY
OF VALIDATION APPROACHES AND
SYSTEMS IS AN ISSUE

A significant part of the activity related to va-
lidation has been taken forward through pro-
jects and limited duration programmes. Whi-
le this approach provides a good opportunity
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eksperimentavimo galimybes, taciau kelia ir
nemazai problemy, nes jy jgyvendinimo metu
nesukuriamos ilgalaikés mokymosi pripazini-
mo sistemos ir biidai. Per didelis pasitikéjimas
trumpalaikiais projektais ir programomis su-
menkino pripazinimo proceso skaidruma;
asmenys néra garantuoti $iy paslaugy pasto-
vumu ir tuo, ar $iy projekty metu gauti moky-
mosi pasiekimy patvirtinimai turés kokig nors
ilgalaike verte. Dél to labai svarbu numatyti
vyraujanc¢ias mokymosi pripazinimo proceso
kryptis ir ilgalaikes $io proceso perspektyvas.

10 is3akis. NEFORMALIOJO

IR SAVAIMINIO MOKYMOSI
PRIPAZINIMO KRYPCIY NUMATYMAS -
NACIONALINIY KVALIFIKACIJOS
SARANGY VAIDMUO

Nacionaliniy kvalifikacijos sagrangy Europos
Salyse karimas yra labai naudingas formuo-
jant poziurj j neformalyjj ir savaiminj moky-
masi. Anksciau kvalifikacijos buvo paremtos
$vietimo standartais, kuriy formuluotése
buvo akcentuojamos jdétos pastangos (mo-
kymo ypatumai, trukmé, mokymosi vieta ir t.
t.). Siuo atveju atmetamas nestandartizuotas
ir atskiram asmeniui budingas uz formalio-
jo $vietimo institucijy riby vykstantis moky-
masis. Taciau nesenai atliktas palyginamasis
tyrimas (Cedefop, 2008) parodé, kad visose
Europos $aliy $vietimo srityse pastebimas
alivaizdus postkis prie mokymosi rezultaty.
Svarbiausia varomaja jéga zengiant Sia kryp-
timi gali bati laikomas NKS jvedimas, kuris
gali suformuoti galimybes jvairesniems mo-
kymosi rezultatams, tarp jy ir neformaliojo
bei savaiminio mokymosi, pripazinti.

Svarbiausiomis nacionaliniy kvalifikacijy
sgrangy funkcijomis (Bjornavold and Coles,
2008, op.cit.) turéty buti:

o Nacionaliniy standarty ir rekomenda-
cijy, skirty mokymosi rezultaty (kompetenci-
juy) formuluotéms sukiirimo palengvinimas.

« Kvalifikacijy siejimas vienos su kita ir
kvalifikacijy sistemy ,,pralaidumas®

for testing and experimentation, it has caused
problems in terms of developing permanent
systems and approaches to validation. An
over-reliance on limited duration projects/
programmes has reduced the overall transpa-
rency of validation; individuals cannot trust
that these services will be taken forward on a
permanent basis and they question whether
the results of these approaches will be of any
value on a longer term basis. It is therefore
important to discuss how validation can be
‘mainstreamed’ and given a permanent and
predictable role.

Key challenge 10:'MAINSTREAMING'
VALIDATION OF NON-FORMAL AND
INFORMAL LEARNING - THE ROLE

OF NATIONAL QUALIFICATIONS
FRAMEWORKS

The development of National Qualifications
Frameworks across Europe is of relevance to
the development of approaches to validation
of non-formal and informal learning. Tradi-
tionally, educational and training standards
underpinning qualifications have been writ-
ten from an input perspective, addressing
teaching specifications, duration and loca-
tion of the learning process etc. This effec-
tively excludes the non-standardised and
individually specific learning taking place
outside formal education and training. How-
ever, recent comparative research (Cedefop,
2008) shows that a significant shift towards
learning outcomes is taking place in all ar-
eas of education and training across Europe.
The introduction of NQFs can be seen as one
of the most important drivers in this direc-
tion and could facilitate the opening up to a
broader set of outcomes, including those ac-
quired through learning in non-formal and
informal settings.

The main functions of National Qualifi-
cations Frameworks can be said to be the fol-
lowing (according to Bjornavold and Coles,
2008, op.cit.):
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o Mokymosi prieinamumo, perkélimo ir
progreso mokantis galimybiy skatinimas.

¢ Mokymo ir mokymosi kokybés
skatinimas.

Visos $ios funkcijas yra susijusios su to-
lesne mokymosi pripazinimo metody ir sis-
temy raida.

ISVADOS

Visos Europos Sgjungos $alys, nepaisant to,
kokj mokymosi pripazinimo raidos ir jgy-
vendinimo etapg jos yra $iuo metu pasieku-
sios, suvokia butinybés vertinti kuo platesnj
mokymosi rezultaty spektra svarbg. Dauge-
liu atvejy mokymosi pripazinimas sukuria
galimybes integruoti uz formaliojo §vietimo
institucijy riby jgytus mokymosi pasieki-
mus j nacionalines kvalifikacijy sistemas ir
struktiiras. Tad galima teigti, kad mokymo-
si pripazinimas - tai bidas susieti jvairias
mokymosi rezultaty ir mokymosi aplinky
formas, kvalifikacijy sistemy ,pralaidumo®
stiprinimo priemoné ir aiskiy individualaus
mokymosi kryp¢iy pasirinkimo metodas.
Skiriasi tik atskiry Saliy konkretiis reaga-
vimo budai j $iuos i$§ukius ir reformy jgy-
vendinimo tempas. Verta atkreipti démesj j
tai, kad tik keletas $aliy - jeigu apskritai ta
galima teigti — atvirai neigia neformaliojo ir
savaiminio mokymosi pripazinimo svarba.
Vadinasi, sékminga mokymosi visa gyveni-
mga strategija reiskia, kad asmenims turéty
bati suteikiamos kuo platesnés mokymo-
si galimybés, kad jie galéty perkelti ir/arba
jungti savo mokymosi pasiekimus ir siekti
pazangos sistemy ribose judédami tiek ho-
rizontalia, tiek vertikalia kryptimis. Batent
dél siy (t. y. individualiy) tiksly neformalio-
jo ir savaiminio mokymosi pripazinimas yra
toks svarbus.

o To facilitate establishment of national
standards and references for learning out-
comes (competences).

o To relate qualifications to each oth-
er and to pursue permeable qualifications
systems.

« To promote access to learning, transfer
of learning and progression in learning.

o To promote the quality of education,
training and learning.

Each of these may be directly related to the
further development of methods and systems
for validation.

CONCLUSIONS

Whatever stage countries have reached in terms
of developing and implementing validation,
hardly any country argues against the impor-
tance and necessity of valuing as broad a scope
of learning outcomes as possible. In most cases
validation is linked to an opening up of national
qualifications systems and frameworks to learn-
ing outside the formal education and training
institutions. In this sense validation is seen as
a way to bridge different forms of learning
achievements and setting, as a tool for strength-
ening the permeability of qualifications systems
and as a way to avoid dead ends and coherent
individual learning pathways. What differs be-
tween the various countries is their practical
response to these challenges and the speed at
which they are carrying out reforms. It is worth
noting that very few - if any - countries explic-
itly argue against the relevance of validation of
non-formal and informal learning. A success-
ful lifelong learning strategy thus implies that
individuals should be given increased access
to learning, that they should be able to transfer
and combine the outcomes of learning and that
it should be possible for them to progress ver-
tically as well as horizontally within systems. It
is for these (individual) purposes validation of
non-formal and informal learning is important.
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