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ABSTRACT

This study investigates the use of Facebook Groups as a temporary learning management system 
(LMS) for a general education Art Appreciation course during a transitional academic period. Conducted 
over an 18-week semestral term, the research involved first- and second-year students from various col-
lege programs, most of whom came from working-class families and had prior experience with formal 
LMS platforms.

This study employed a qualitative-descriptive research design, supported by descriptive quantitative 
analysis. Open-ended survey responses formed the primary data source, which were analyzed themat-
ically, while frequency counts of student responses highlighted general trends. Triangulation through 
teacher records, student submissions, and online engagement logs validated the findings. The design is sit-
uated within a mixed-method orientation, emphasizing qualitative interpretation with quantitative support.

Findings revealed that Facebook Groups provided a familiar, accessible, and interactive environment, 
though issues such as limited structure and potential distractions were noted. The study was framed by 
Constructivism, Connectivism, the Technology Acceptance Model (TAM), and Media Richness Theory, 
which guided the interpretation of both qualitative insights and platform use.

This research highlights the potential of social media platforms as flexible, low-cost instructional 
alternatives, especially in times of LMS unavailability. Implications point toward the need for adaptable 
pedagogical strategies and equity-focused design in online education. The study offers practical recom-
mendations for educators considering nontraditional platforms in blended or emergency learning contexts.

Keywords: Facebook group, temporary learning management system, art appreciation, asynchro-
nous learning, student engagement

INTRODUCTION
The use of digital platforms in education 

surged significantly after the COVID-19 pandemic, 
as online tools became essential for ensuring 
instructional continuity. Gencel et al. (2023) gath-
ered the opinions of faculty members and found 
that more than half of the respondents viewed 
social media positively when considering its role 
as an educational support tool. Similarly, Reid and 

Mang (2023) provided strong evidence for integrat-
ing social media into higher education to foster 
critical thinking. While De Guzman et al. (2025) 
found no direct link between social media use and 
academic performance, their study suggested that 
social media could still contribute positively to 
learning outcomes.

Emerging studies like these in the past three 
years demonstrate that social media platforms 
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such as Facebook have been explored as potential 
alternatives to traditional Learning Management 
Systems (LMSs), likely due to their accessibility 
and familiarity among students.

Following the lifting of pandemic-related 
restrictions in the Philippines, a memorandum 
circulated that mandated the resumption of in-
person instruction in higher education institutions 
(Commission on Higher Education [CHED], 2022). 
In response, new administrators at a private univer-
sity assumed that maintaining a robust LMS was 
no longer essential and opted to replace the existing 
platform with a more affordable system that inte-
grated both enrollment and instructional functions. 
However, the new system was underdeveloped and 
had yet to demonstrate its effectiveness as a com-
prehensive LMS.

At the beginning of the semester, an unexpected 
surge in student enrollment and a shortage of avail-
able classroom space necessitated the continuation 
of online classes. Compounding these issues were 
delays in migrating student data into the new 
system—a process projected to remain incom-
plete well into the academic term. Consequently, 
many students were unable to access the LMS, and 
instructors encountered a platform that was par-
tially functional and lacked intuitive navigation.

Faced with these logistical and technologi-
cal challenges, educators at the school sought 
alternative digital solutions to ensure instruc-
tional continuity. Many turned to social media 
platforms—particularly Facebook Groups—as 
supplemental tools for asynchronous learning, 
material distribution, and student engagement. 
These platforms were used alongside synchronous 
sessions conducted via Google Meet and Zoom to 
support ongoing course delivery.

While this shift initially arose out of neces-
sity, its implications extend beyond the pandemic. 
The use of Facebook Groups as a stopgap solution 
uncovered key insights about instructional flexibil-
ity, digital equity, and student engagement—factors 
that continue to shape discussions on inclusive 
and adaptable learning environments. Studying 
Facebook Groups in this context can inform future 
decisions about integrating low-cost, familiar tech-
nologies into mainstream pedagogy, especially for 
schools navigating limited resources, uneven digi-
tal access, or unstable infrastructure.

This study aimed to (1) assess the effective-
ness of Facebook Groups as a temporary LMS for 
teaching Art Appreciation by analyzing students’ 
responses and performance, and (2) identify effec-
tive strategies associated with its use based on the 
quality and correctness of students’ outputs and 
graded work. By examining its advantages, limita-
tions, and impact on student engagement, the study 
provides insights into the viability of Facebook 
Groups as an instructional tool in higher education.
OBJECTIVES

Specifically, the study sought to answer the fol-
lowing questions:

1.	 What advantages and benefits do students 
perceive in using Facebook Groups as a 
temporary learning management system for 
Art Appreciation?

2.	 What challenges and limitations did students 
encounter while using Facebook Groups 
for asynchronous learning, particularly 
concerning accessibility, organization, 
and engagement?

3.	 What suggestions do students offer to 
enhance their learning engagement in 
the platform?

4.	 How do students’ experiences and 
feedback validate the effectiveness of 
Facebook Groups as a temporary learning 
management system for Art Appreciation?

5.	 Which instructional strategies were 
most effective in fostering engagement, 
creativity, and student success within 
Facebook Groups?

THEORETICAL FRAMEWORK
This study was grounded in Constructivist 

Learning Theory, Connectivism, the Technology 
Acceptance Model (TAM), and Media Richness 
Theory to explore the viability of Facebook Groups 
as a temporary learning management system 
(LMS) in teaching Art Appreciation.

Constructivist Learning Theory (Piaget, 
1964; Vygotsky, 1978) emphasizes that students 
learn best through active engagement and social 
interaction. This theory was applied in the study 
by examining how Facebook Groups foster col-
laborative learning, student discussions, and the 
coconstruction of knowledge. These dynamics 
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occur through comment threads, group posts, and 
peer feedback, and the study analyzed student out-
puts and responses to assess how learning may 
have been facilitated through these interactions.

Connectivism (Downes, 2012; Siemens, 2005) 
posits that knowledge is distributed across net-
works, and learning occurs through the ability to 
navigate and connect those networks. Facebook 
Groups, as networked spaces, supports this frame-
work by providing students with access to peers, 
digital resources, and ongoing dialogues. This per-
spective informed the study’s exploration of how 
students utilized these networks to create, share, 
and construct knowledge.

The Technology Acceptance Model (TAM; 
Davis, 1989) offers a framework for evaluating the 
perceived usefulness and ease of use of technology. 
In this study, TAM was used to assess student per-
ceptions and behaviors to determine whether they 
view Facebook Groups as an effective alternative 
to traditional LMS platforms. The analysis focused 
on accessibility, functionality, and user experience 
in relation to Facebook Groups.

Media Richness Theory (Daft & Lengel, 
1986) evaluates the capacity of a communica-
tion medium to effectively convey information. 
Facebook Groups, with its support for multime-
dia content, threaded discussions, and real-time 
or asynchronous feedback, was assessed based on 
how well it facilitated the delivery of instructions, 
materials, and teacher presence. This theory helps 
interpret how effectively Facebook Groups sup-
ports various forms of instructional interactions 
and content delivery.

Together, these theories provide a compre-
hensive framework for understanding Facebook 
Groups—not only as a digital tool but also as a 
dynamic learning environment shaped by cognitive, 
social, technological, and communicative factors.
EARLIER STUDIES

Research on the use of Facebook and Facebook 
Groups in education dates back to 2011, with 
early studies exploring their potential as educa-
tional tools and alternatives to traditional Learning 
Management Systems (LMSs). While previous 
research has examined Facebook’s role in student 
engagement, LMS functionality, and collaborative 
learning, this study distinguishes itself by focus-
ing specifically on the use of Facebook Groups for 

Art Appreciation classes. Building on these foun-
dational studies, this research contributes to the 
existing literature by assessing the effectiveness of 
Facebook Groups in fostering artistic discussions, 
student engagement, and learning. The works of 
Hew (2011), Wang et al. (2012), and Manca and 
Ranieri (2016) provide key insights that align with 
and support the findings of this study.
Facebook as an Educational Tool

Hew (2011) explored how students and teach-
ers utilize Facebook for learning, engagement, 
and collaboration, highlighting its role as an 
informal learning platform. Hew’s study empha-
sized Facebook’s accessibility and interactive 
features, which promote student participation out-
side traditional classroom settings. Similarly, the 
findings of this study align with Hew’s conclu-
sions, as students appreciated the ease of access 
and social nature of Facebook Groups. The plat-
form facilitated discussions, resource sharing, and 
peer-to-peer interaction, making learning more 
dynamic. However, the absence of structured LMS 
features such as progress tracking and assessment 
tools posed challenges. This limitation reinforces 
Hew’s argument that while Facebook can support 
learning, it is most effective when supplemented 
with additional tools and platforms that provide the 
necessary educational structures.
Facebook Groups as a Learning 
Management System

Wang et al. (2012) examined Facebook Groups 
as a potential alternative to traditional LMS plat-
forms, focusing on its ability to foster collaboration, 
knowledge sharing, and student engagement. 
Their study acknowledged Facebook’s familiarity 
and ease of use but also pointed out key draw-
backs, including limited organizational tools, 
lack of grading functionalities, and ineffective 
notification systems.

The findings of this research support Wang et 
al.’s conclusions, as Facebook Groups proved useful 
for facilitating discussions and sharing instruc-
tional materials. However, similar to Wang et al.’s 
observations, this study also identified issues with 
information retrieval, fragmented discussions, and 
difficulty in tracking student progress. These find-
ings align with Wang et al.’s recommendation that 
for Facebook Groups to function effectively as an 
LMS, structured implementation—such as clear 
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guidelines, external assessment tools, and instruc-
tor-led organization—is necessary.
Student Engagement and Interaction on Facebook

Manca and Ranieri (2016) investigated the 
impact of social media on student engagement, crit-
ical thinking, and pedagogical effectiveness, while 
also addressing institutional resistance and privacy 
concerns. Their research compared Facebook with 
other platforms and examined how educators inte-
grate social media into their teaching strategies.

This study echoes Manca and Ranieri’s find-
ings, particularly regarding the potential of social 
media to enhance student engagement. Students in 
this study actively participated in discussions and 
activities, taking advantage of Facebook’s interac-
tive nature. However, engagement levels varied, 
with some students struggling with motivation and 
structured tasks—an issue also noted by Manca 
and Ranieri. These findings reinforce the argument 
that while Facebook can promote participation and 
social learning, it requires thoughtful instructional 
design and additional support mechanisms to ensure 
meaningful engagement and academic success.
Synthesis

Earlier studies highlight both the potential and 
limitations of Facebook as an educational tool. 
Hew (2011) emphasized its role in informal learn-
ing, engagement, and collaboration. This study 
similarly found that Facebook Groups promoted 
accessibility and interaction, but it extends Hew’s 
work by showing that such benefits can also be real-
ized within formal academic contexts when guided 
by structured facilitation. Thus, while both studies 
underscore Facebook’s capacity for engagement, 
this research refines the insight by demonstrat-
ing that instructor presence plays a critical role in 
converting informal interactions into meaningful 
learning opportunities.

Wang et al. (2012) examined Facebook Groups 
as an LMS alternative, recognizing its value in fos-
tering collaboration and content sharing, but also 
pointing out the lack of grading tools and organi-
zation. This study confirms that limitation, yet it 
adds nuance by revealing that students themselves 
perceived the absence of assessment features as 
undermining the academic credibility of Facebook 
Groups. In other words, while Wang et al. high-
lighted structural gaps, this study contributes the 
perspective of learners, showing that these gaps 

directly influence how seriously students view the 
platform as an academic space.

Manca and Ranieri (2016) explored Facebook’s 
impact on student engagement and critical think-
ing, identifying both its potential and challenges, 
such as motivation issues and the need for instruc-
tional design. This study echoes their findings 
but clarifies that the challenge was less about ini-
tial motivation and more about sustaining deeper 
engagement. Students in this context actively 
participated, yet their critical thinking plateaued 
without consistent scaffolding from teachers. This 
distinction suggests that Facebook can mobilize 
participation but requires deliberate pedagogical 
interventions to maintain cognitive rigor.

Overall, these studies collectively underscore 
the educational value of Facebook, particularly in 
enhancing engagement and collaboration. This study 
supports that consensus while also advancing the 
conversation by highlighting how student percep-
tions of credibility, sustained engagement, and the 
role of instructional presence shape the effectiveness 
of Facebook Groups in academic settings. These 
refinements help situate Facebook not merely as a 
supplement to learning but as a platform whose edu-
cational impact depends on careful integration with 
structured pedagogical and assessment practices.
METHODOLOGY

This study, conducted over an 18-week semes-
tral course, employed a qualitative-descriptive 
research design with supportive quantitative 
components to examine student experiences with 
Facebook Groups as a temporary LMS in Art 
Appreciation classes. The qualitative approach 
served as the primary framework, capturing the 
depth of students’ perceptions, challenges, and 
suggestions for improving the platform as an edu-
cational tool, while quantitative data provided 
complementary evidence to strengthen the validity 
of the findings.
Qualitative Approach

Data were collected through open-ended ques-
tions distributed via Google Forms to students 
enrolled in Art Appreciation classes that com-
bined synchronous and asynchronous sessions. 
These questions explored students’ perceptions 
of Facebook Groups’ effectiveness, the chal-
lenges they encountered, and their suggestions 
for improvement. Responses were analyzed using 
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thematic analysis, which allowed for the identifi-
cation and categorization of patterns in student 
feedback under themes such as accessibility, 
engagement, organization, and instructional 
effectiveness. This method facilitated an in-depth 
understanding of the nuances of student interaction 
with the platform.
Quantitative Components

To supplement the qualitative findings, quan-
titative data were drawn from teachers’ class 
records (e.g., assignment grades, quiz scores, 
project outputs, timeliness of submissions, and 
attendance) and participation metrics within the 
Facebook Groups (e.g., number of posts, fre-
quency of interactions). These data provided 
descriptive indicators of student performance and 
engagement, which were then triangulated with 
the qualitative responses to validate and enrich 
the study’s conclusions.
Frequency Count for Validation

A frequency count of positive and negative 
responses to the open-ended questions was con-
ducted to identify recurring themes and trends in 
student feedback. This procedure supported the 
qualitative findings by quantifying how frequently 
certain challenges or benefits were mentioned, 
thereby adding an additional layer of insight into 
student experiences.
Triangulation of Data Sources

To ensure the validity of the findings, the study 
used triangulation by incorporating multiple data 
sources. These included:

•	 Teachers’ Class Records: Specific data 
points such as assignment grades, quiz 
scores, project outputs, timeliness of sub-
missions, and consistency of attendance in 
synchronous sessions were analyzed. These 
indicators of student performance were then 
compared with the feedback provided in the 
Google Forms responses to determine possi-
ble correlations between academic outcomes 
and students’ perceptions of using Facebook 
Groups as a learning platform.

•	 Students’ Social Media Posts: Posts within 
the Facebook Groups were examined to 
assess the quality and frequency of student 
engagement, collaborative participation, and 

the overall academic environment facilitated 
by the platform.

•	 Submitted Forms: The responses from the 
Google Forms were compared to students’ 
performance and social media activity 
to check for consistency and validate the 
qualitative findings.

This triangulation approach provided a more 
comprehensive view of Facebook Groups’ effec-
tiveness as a temporary LMS, ensuring that the 
study’s conclusions were well-supported by mul-
tiple data sources.
Participants

The participants consisted of 94 first- and 
second-year college students actively enrolled in 
Art Appreciation classes across various academic 
programs, including Business Programs, Health 
and Allied Medical Programs, and Architecture 
and Engineering Programs. These students were 
selected based on their section’s participation 
in Facebook Groups for instructional activities, 
discussions, and assignment submissions. By 
including students from diverse academic disci-
plines, the study aimed to gather a broad range of 
perspectives and experiences regarding the use of 
Facebook Groups as a learning tool.
RESULTS AND DISCUSSION

This study explored the use of Facebook Groups 
as a temporary Learning Management System in 
a General Education course on Art Appreciation. 
Anchored on Constructivist Learning Theory, 
Connectivism, the Technology Acceptance 
Model (TAM), and Media Richness Theory, the 
study emphasized students’ lived experiences to 
understand how a social media platform can facil-
itate educational engagement in the absence of a 
formal LMS.
Advantages of Facebook Group as a Temporary 
LMS in Art Appreciation

Students consistently recognized Facebook 
Groups as accessible, user-friendly, and well-
suited to their needs. Familiarity with the platform 
reduced the learning curve, and its visual and inter-
active features complemented the artistic nature of 
the course. The ease of uploading multimedia—
such as photos, videos, and links—allowed for 
varied and dynamic content delivery, aligning with 
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Media Richness Theory, which values formats that 
support multiple cues and personalization.
Table 1. 
Advantages and Benefits of Using Facebook Groups

Advantage/
Benefit Details

Accessibility and 
Familiarity

Facebook is widely used, requiring no 
additional software or accounts.

Ease of 
Communication

Students can interact through comments, 
posts, and Messenger for faster feedback.

Convenience in 
Submissions

Assignments can be posted easily 
without complex submission steps.

Multimedia Support
It allows sharing of images, videos, and links, 

which is useful for an art-related course.

Engagement and 
Interaction

Students can engage with peers through 
likes, shares, and discussions.

Temporary Viability
It is useful as a stopgap measure when 

a formal LMS is unavailable.
 
Note. Based on student responses from Art Appreciation classes (N = 94).

The informal tone of Facebook fostered open 
communication, helping students feel at ease 
and more willing to engage in discussions. The 
platform’s design also supported asynchronous 
interaction, which was crucial given varied internet 
connectivity. According to Constructivist Theory, 
such interaction facilitates knowledge construction 
through active dialogue and reflection.

Students also reported that the comment threads 
in posts allowed for threaded conversations and 
spontaneous exchange of ideas, which aligns with 
Connectivist learning, where learning is distributed 
across a network and knowledge is coconstructed in 
real time.
Challenges and Limitations: Accessibility, 
Organization, and Sustained Engagement

Despite these advantages, students identified 
several limitations. Facebook’s timeline struc-
ture often buried older announcements under 
newer posts, making it difficult to retrieve materi-
als or track deadlines. To address these concerns, 
the instructor employed Facebook’s “Featured” 
function to reorganize posts and sequence les-
sons. Lessons were numbered and pinned for 
easier navigation. Nevertheless, the absence of 
LMS-specific features such as grading tools and 
submission tracking highlighted the platform’s 

shortfalls—issues that TAM users might interpret 
as reducing its perceived usefulness.
Table 2. 
Challenges and Limitations of Facebook Groups for Asynchronous Learning

Challenges/Limitations Details

Unreliable Notifications
Students missed announcements 

due to inconsistent alerts.

Difficulty in Finding Posts
Materials and assignments got 

buried in the timeline.

Internet Accessibility 
Issues

Students faced unstable internet, 
making access difficult.

Lack of Motivation/
Engagement

Some students struggled with 
participation due to distractions.

Limited Tracking 
of Submissions

It has no built-in system to track 
assignment submissions.

Not a Structured LMS
It lacks features like grading tools, 

discussion boards, or module tracking.
 
Note. Based on student responses from Art Appreciation classes (N = 94).

The lack of an integrated assignment tracker 
or grading tool continued to cause confusion in 
monitoring requirements and performance. Some 
students also faced intermittent internet access, 
making synchronous sessions and consistent par-
ticipation challenging. Others noted distractions 
inherent to Facebook’s nonacademic environ-
ment—notifications, unrelated content, and the 
temptation to scroll. These findings underscore the 
limitations of the Technology Acceptance Model in 
environments where external variables (e.g., con-
nectivity, distractions) significantly affect perceived 
usefulness and ease of use. Moreover, Facebook 
lacks the robust features of a true LMS, such as 
analytics, quiz tools, or gradebooks, which limits 
its scalability for more complex course require-
ments. These challenges could directly affect the 
consistency of students’ output submissions.
Submission Patterns and Peer Support: Insights 
from Output Data

Output submission analysis across four sec-
tions revealed substantial variation, with important 
implications for learning engagement and instruc-
tional design. As shown in Table 3, Section B 
demonstrated the highest and most consistent rate 
of output submission across all terms (94%), while 
Section A recorded the lowest average (62%).
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Table 3. 
Output Submission Rates Per Section per Term

Section Prelim 
Outputs

Midterm 
Outputs

Final 
Outputs

Average 
Percentage

A 52% 73% 61% 62%

B 94% 94% 94% 94%

C 77% 91% 85% 84%

D 80% 96% 91% 89%
 
Note. Submission rates based on teacher’s class records for four sections (N = 94).

Interviews and feedback highlighted that 
Section B benefitted from weekly reminders via 
Messenger, typically posted by their class presi-
dent. Students from this section also cited strong 
peer interactions as key motivators for staying 
on track with tasks. In contrast, Section A’s low 
output suggested a lack of reinforcement, unclear 
communication channels, and challenges with 
platform navigation.

These differences align with Constructivist 
and Connectivist learning theories, both of which 
emphasize the importance of social context, col-
laboration, and digital connectivity. Section D 
showed progressive improvement, likely reflecting 
increased adaptation over time. Section C, how-
ever, experienced a drop during finals, potentially 
due to academic fatigue and external demands.

These patterns emphasize that successful 
asynchronous learning requires more than content 
delivery. Leadership within peer groups, timely 
feedback, and visible teacher presence play vital 
roles in maintaining student engagement and pro-
ductivity. The data supports earlier claims about 
the importance of structured yet flexible digital 
learning communities.
Validation of Facebook Groups as an Effective 
Temporary LMS

Student feedback, analyzed both qualitatively 
and quantitatively, revealed that Facebook Groups 
served effectively as a stopgap LMS. Shreffler 
and Huecker (2023) emphasized that frequency 
of responses supports objective evaluation, while 
Jawad (2024) noted that identifying recurring pat-
terns reveals dominant user experiences.

As shown in Table 4, the most common 
strengths identified were ease of access, social 
interaction, and visual learning—all central 
to TAM, Constructivism, and Media Richness 
Theory. Similarly, common limitations under-
scored the importance of formal structure and 
content management tools.
Student Suggestions for Enhancing 
Learning Engagement

The students’ suggestions reflect student agency 
in managing their learning environment, consistent 

Table 4. 
Student Experiences and Feedback on the Effectiveness of FB Groups & Their Suggestions for Its Effective Use

Key Aspect
Responses

Analysis & Interpretation Students’ Suggestions
Positive Negative

Ease of access and familiarity 40+ 10+
Accessible for most, but 

connectivity remained a barrier.
Technical support resources and guidance 

on troubleshooting common issues

Communication and 
notifications

20+ 15+
Communication was efficient, 

but notification issues led 
to missed deadlines.

Posting in multiple places like FB Group, 
Messenger, GC; using hashtags, scheduling 

reminders; collaborative tools

Engagement and participation 15+ 10+
Facebook facilitated interaction, 

but distractions and time 
management affected outcomes.

Provide time management support: 
weekly planners, reminders, and deadline 

schedules should be emphasized

Organization of materials 10+ 25+
Facebook lacked LMS-like 

structure, making it hard to 
track materials efficiently.

Integrating LMS features such as 
organized content, assignment 

submissions, and grade tracking

Long-term viability 10+ 20+
Effective in the short term, 

but many desired a dedicated 
LMS for sustained use.

Using a robust LMS, NeoLMS or 
Google Classroom, providing 
dedicated technical support

 
Note. Frequency counts. thematic analysis, and suggestions are based on Google Forms survey responses (N = 94).
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with Constructivist and Connectivist paradigms. 
They recommended instructional strategies to 
compensate for the limitations shown in Table 
2 and the negative responses shown in Table 4. 
The suggestions included organizing content with 
hashtags, scheduling reminders, and linking to col-
laborative tools like Google Docs and Padlet. These 
recommendations align with Connectivist think-
ing, recognizing learning as an activity distributed 
across platforms and technologies. Students also 
proposed gamified engagement strategies—polls, 
quizzes, and visual tasks—which further leveraged 
the platform’s social and media-rich capabilities in 
line with Media Richness Theory.
Effective Instructional Strategies for Engagement, 
Creativity, and Student Success

Strategies such as interactive discussions, 
multimedia resources, and structured posting 
schedules were found to improve student partici-
pation and creativity. Table 5 shows the students’ 
most preferred instructional strategies for learning 
Art Appreciation.
Table 5. 
Most Effective Instructional Strategies for 
Engagement, Creativity, and Success

Strategy Description

Multimedia Learning
Using images, videos, and digital 

artworks helped in visual learning.

Peer Interaction
Liking and commenting on each other’s 

work encouraged participation.

Use of Messenger/ 
Group Chats

Direct communication made 
instructions clearer.

Flexible Submission 
Methods

Uploading assignments as comments, posts, 
or messages made it easier for students.

Instructor 
Engagement

Quick responses from instructors 
helped clarify lessons.

Creative Assignments
Hands-on activities, such as digital art and 

reflections, increased student interest.

Note. Strategies identified from student feedback collected via Google Forms (N = 94).

As shown in Table 5, some of the most effective 
instructional strategies for engagement, creativity, 
and success identified by the students are multime-
dia learning, peer interaction, use of messenger/

group chats, flexible submission methods, instruc-
tor engagement, and creative assignments.

Specifically, these strategies also relate to 
techniques such as visual storytelling, instructor-
led critiques, and guided discussions that foster 
creativity and deeper understanding. Interactive 
comment threads promote active learning and 
peer feedback. The use of Facebook features like 
polls, image-based prompts, and reactions contrib-
ute to sustained engagement. These practices echo 
Constructivist principles, as students built knowl-
edge through dialogue and critical reflection, while 
also taking advantage of media-rich affordances.

For assessment, Google Forms was used 
to administer quizzes and gather ref lective 
responses—an external solution aligned with 
Connectivist logic, showing that meaningful learn-
ing often requires combining tools and platforms 
based on situational needs.

Parallel to the research objectives, the discussion 
focused on the students’ perceived advantages and 
benefits from the use of Facebook groups, the chal-
lenges and limitations they experienced, validation 
of Facebook Groups’ effectiveness based on their 
feedback, their suggestions for enhancing their own 
learning engagement, and instructional strategies 
for engagement and success that they identified.
CONCLUSION

This study demonstrates that Facebook 
Groups, though not originally intended as a for-
mal learning management system, served as a 
viable and pragmatic alternative for delivering 
Art Appreciation instruction during a transitional 
period. Students’ experiences highlighted both the 
platform’s strengths—accessibility, familiarity, 
and real-time peer interaction—and its limitations, 
such as organizational inconsistencies and poten-
tial distractions.

The findings reinforce the applicability of 
Constructivist and Connectivist theories, as stu-
dents actively constructed knowledge through 
collaborative digital engagements. The Technology 
Acceptance Model was evident in their general 
willingness to use a familiar, user-friendly plat-
form, while Media Richness Theory helped explain 
their preference for Facebook’s interactive, multi-
media features over more static, text-based systems.

Although student feedback was not uni-
formly positive, the predominance of favorable 
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responses—combined with alignment between 
their perceptions and performance—supports the 
platform’s effectiveness as a temporary solution in 
the absence of a more robust LMS. These findings 
underscore the need for instructional flexibility, 
particularly in contexts marked by socioeconomic 
constraints and limited access to formal digital 
infrastructure.

Looking beyond the pandemic, this research 
invites educators and institutions to rethink 
the traditional boundaries of online learning 
environments. Social media platforms, when pur-
posefully curated and pedagogically sound, can 
complement—or even temporarily substitute—
conventional LMS platforms. However, their 
effective use requires thoughtful instructional 
design, clear communication of expectations, and 
alignment with institutional objectives.

Future studies should explore the long-term 
impacts of using such platforms on student learn-
ing outcomes, teacher workload, and digital 
well-being, especially in hybrid or blended learn-
ing contexts. For now, this study contributes to the 
growing discourse on educational equity, peda-
gogical innovation, and the creative utilization of 
digital spaces for meaningful, inclusive learning.
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