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Abstract

Background/purpose. The paper explores entrepreneurship education
opportunities and challenges in South Africa universities. South Africa’s
historical legacy of inequality, poverty, and unemployment forced
authorities to introduce entrepreneurship curricula in universities to
inculcate entrepreneurial skills regardless of racial background to solve
social problems. However, numerous challenges surround the
successes of entrepreneurial education in higher institutions.

Materials/methods. The study is grounded in the Change Points
approach to explore entrepreneurial education opportunities and
challenges in South African universities. Entrepreneurship education
literature review where search strings generated 1,395 hits. After
screening, 1,340 articles were excluded, and 55 articles were selected
for review and included in the write-up.

Results. Challenges identified range from shallow curricula that
contradict market demands to leadership incompetence in delivering
curriculum content, mismanagement, and embezzlement, resulting in
a lack of funds to provide practical entrepreneurship skills. Historically
disadvantaged universities' environments are also not conducive to
entrepreneurial learning. We argue that despite massive investment in
resources, staff, and infrastructure, the entrepreneurship education
outcomes are unfavourable; entrepreneur graduates are ‘half-baked’,
lack innovative and creative skills, undertake ‘copycat’ businesses, and
become job seekers rather than job creators. They contribute to
existing unemployment, inequality, and poverty. The paper therefore
recommends curricula redesign to produce the skills needed in the
labour industry. Higher institutions' management should provide
leadership skills to lecturers, financial management and auditing should
be strengthened, and industries and universities should collaborate to
‘produce’ quality entrepreneurs.

Conclusion. The paper believes that implementing such measures can
help reduce the current 34.7 percent unemployment rate.

Ed Process Int J | Volume 17 (2025) | Article Number: e2025359



http://www.edupij.com/
http://edupij.com/
http://edupij.com/
https://doi.org/10.22521/edupij.2025.17.359
mailto:vorlaw@gmail.com
https://creativecommons.org/licenses/by/4.0/

Vorvornator and Midiniso | i

1. Introduction

The paper examines the opportunities and challenges of entrepreneurship education in higher
education institutions in South Africa. Entrepreneurship has become critically important to various
economies around the world, including those on the African continent (Sarkar et al., 2017; Ajide &
Soyemi, 2022). This is due to the significant contributions that entrepreneurial activities have made
to these economies, creating job opportunities and thereby reducing high unemployment and
poverty rates, which have become a common feature in some economies. Entrepreneurial activities
contribute to an increase in a nation’s economic growth and development (Agbim, 2020).

Despite the important roles played by entrepreneurs, ongoing debates persist regarding the
definition of an entrepreneur or what entrepreneurship entails (Vrbka, 2020). While some scholars
examine entrepreneurship as the ability to take risks beyond what is usually encountered to start a
business (Salikin et al., 2014), others assert that an entrepreneur is an individual, who can set up a
business, and/or willingness to take a financial risk with the hope to make profits (Agbim, 2020). This
implies that an individual should be innovative, take risks, and accurately predict the market
mechanism (demand and supply) to produce goods and services in short supply, thereby meeting
market demands. This study’s focus on areas such as simulation-based learning, project-based
learning, and gamification to equip students at higher education institutions is what sets it apart from
similar research. Because, the traditional classroom set-ups where teaching and learning always
concentrate on the formal curricula over lived their stay (Vaithianathan et al., 2024).

The paper adopts the Change Points approach by Weiss (1995) to explain the opportunities and
challenges in entrepreneurship education in South Africa’s higher institutions of learning. The Change
Points approach explores significant process of thinking through challenges such as unemployment,
poverty and inequality, document programmes, and interventions, about how it will work, the people
it will benefit, and the conditions, that is required to produce quality entrepreneur graduates who
will contribute to the South Africa’s economy (Jones & Rosenberg, 2022). The Change Points
approach is typically designed in phases of program development, based on evidence, beliefs, and
assumptions (Jones & Rosenberg, 2022).

In Africa, as elsewhere, entrepreneurship is recognized as an "engine for innovation”, job
creation, and enhancement of economic growth and development (Kwaku Amoah, 2018). Hongbo et
al.'s (2018) study revealed that 98 percent of domestic entrepreneurs in Cote d'lvoire contributed to
18 percent of the country's gross domestic product (GDP) and accounted for 20 percent of job
opportunities. Nuwagaba (2015), cited in Amoah et al. (2023), argued that entrepreneurship
transforms Tanzania’s economy from a command to a market economy.

Amoah et al. (2023) further noted that domestic entrepreneurs in Tanzania contributed 60
percent of the nation’s GDP and created jobs in the economy. This reduces unemployment and
improves people’s living standards. In South Africa, the government considers domestic
entrepreneurship as a means to achieve the National Development Plan’s (NDP) goals and objectives
by 2030 (Moholwana, 2015). This is revealed by NDP’s record that entrepreneurship is targeted to
create 90 percent of the nation’s jobs by 2030 (Mohalwana, 2021).

Despite entrepreneurship's contribution to the nation’s economy, entrepreneurs face challenges
such as lack of funding, lack of friendly business environment, poor access to markets, legal and
regulatory environment, lack of business management skills, tax burden, cultural differences, and
inaccessibility to start-up capital (Korsi, 2022; Fatoki,2013; Khosa & Kalitanyi, 2015; Tengeh & Asoba,
2016).

The South African government recognised the importance of entrepreneurship education as a
viable solution to the challenges of inherited apartheid and the current unprecedented
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unemployment rate, and introduced entrepreneurship curricula at the nation’s higher education
institutions (Department of Higher Education and Training, 2015). Entrepreneurship education at
universities aims to equip citizens with entrepreneurial skills, create jobs, reduce poverty and
inequality, improve economic growth and development, and enhance the balance of payments
(BOP). The improved BOP is a situation where a nation’s export exceeds its import. Resources and
manpower were provided to instill entrepreneurship skills in the students (Ngote et al., 2016).

However, over three decades, poverty, inequality, and unemployment rate are still endemic. As
of 2022, Statistics South Africa reported that the unemployment rate in the country was 34.7 percent,
and 32.1 percent in the third quarter of 2024 (Statistics South Africa, 2024). This sparks outrage and
debates across the country, prompting a nationwide assessment of the impacts of entrepreneurship
education in higher institutions. What challenges are affecting entrepreneurial education in higher
institutions, before it cannot achieve its mandate? And what are the opportunities available for the
government to tap into and address the challenges to achieve its goals? This study aims to examine
the available opportunities and challenges faced by entrepreneurship education at the higher
institutions of South Africa.

Apart from the empirical academic contributions to the existing body of knowledge, the paper
will benefit the industry players, South African government, and policy practitioners to formulate
policies to promote effective delivery of entrepreneurial education in higher institutions; which will
have positive effects on South Africa’s economy regards to job creations, and economic growth and
development in the long run. The paper is structured as follows: theoretical framework, literature
review, and methodology. Thereafter, results, discussions, conclusion and suggestions. The next
section presents the theoretical framework of the study

2. Theoretical Framework

The paper adopts the Change Points approach by Weiss (1995) to explain the opportunities and
challenges in entrepreneurship education in South Africa’s higher institutions of learning. The Change
Points approach explains the process of thinking through challenges, documenting programs and
interventions to determine how they will work, the people they will benefit (citizens), and the
conditions (resources, staff, and infrastructure) required to make them successful (Jones &
Rosenberg, 2022). The theory of change is typically designed in phases of program development,
based on evidence, beliefs, and assumptions (Jones & Rosenberg, 2022). Some theories of change
aim to address practical situations (such as unemployment, poverty, and inequality) and are
scientifically tested, inform us about how to positively influence people’s behaviors.

Change Points approach embodies two characteristics. First, everyday life, such as poverty,
unemployment, and inequality, does not present itself as a series of discrete moments; it is a
changing point that is not simply given by empirical reality. Rather, they are identified as analytically
and pragmatically as potential issues that need to be addressed. Secondly, the Change Points are
interconnected rather than disjointed across space and time. This implies that what happens in one
moment of action helps bring the needed different possibility at another moment. Therefore, to
make a logical conclusion, it can be established that the Change Points approach produces an
unworkably complex web of connections.

The change point approach contains 'explanatory power'; this means it explains why particular
actions will lead to specific outcomes (Reinholz & Andrews, 2020). The change points approach
indicates how a programme is supposed to work out and achieve its expected goals. However, it does
not explain how and why a particular programme will bring about change.

The Change Points approach helps in more effective program delivery and assesses the merits
and demerits, and its ability to evaluate outcomes you want to achieve. It is a programme that assists
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in justifying government or philanthropic spending, and communicates outcomes to the stakeholders
(Church & Rogers, 2006). It elaborates on the set of conditions, activities and processes that can bring
the expected outcomes; and can be tested, and interrogated through evaluation. It provides the
opportunities to engage with the programme staff, implementors, and beneficiaries to:

o formalise strategies, knowledge, and experiences
e to explore the shared vision of the entire programme

e and, to identify the key enablers and barriers to achieve success (Aromatario et al., 2019;
Funnell & Rogers, 2011).

Change Points approach is employed to exemplify how such programmes might move beyond
the individuals to attend to social and material constituent of practices (Southerton et al., 2011). It
aims to express a shift in governmental understanding of situations from “the expression of an
individual's values and attitudes” to “the observable expression of [a] social phenomenon" (Spurling
et al., 2013, p. 47). Of particular note was a recognition of systematic interdependencies practices,
and the production and consumption (market mechanism), and wider socio-political, cultural,
economic, and material developments, which entails demand. This approach is informed by the
practice theories, and in this paper, we engage in critical debates about the challenges inherited from
the apartheid government (unemployment, poverty, and inequality) with practice theory
(entrepreneurship education in higher institutions in South Africa), to solve the problems (Keller et
al., 2016). Therefore, the Change Points approach is deemed appropriate to provide the necessary
explanation and solutions to the challenges inherited from the apartheid government, as well as to
evaluate the resources invested in higher institutions for entrepreneurship education and their
possible outcomes.

Recognising the challenges inherited from the apartheid government by the first Black South
African government, they realise the need to adopt the Change Points approach to address these
challenges. Hence, the introduction of entrepreneurial education in higher institutions of learning
aims to produce qualified graduate entrepreneurs who can add value to the economy. Are the
resources invested and policies implemented making an impact on the entrepreneur graduates and
the economy? Is entrepreneurship education in universities equipping students with the
entrepreneurial skills they needed? These are the questions the paper aims to answer. The next
section presents the literature review of the study.

3. Literature Review

Arguments and frame context of discourse about entrepreneurial education in South African
universities are presented to put the study into perspective. The experiences of apartheid are
indelible marks across all spheres of human endeavours in South Africa. This has affected the
economy, infrastructural distribution, and human resources development since the marginalised
group (Black South Africans) were denied mainstream education and economy (Crush, 2022). In 1994,
with the ushering in of democracy, the inequality, poverty, and high unemployment inherited by the
first Black South African government informed the education planners, stakeholders, and
policymakers, who channelled resources to the nation’s economic growth and development (Ngote
et al., 2016). Entrepreneurship education in higher education was considered a 'Change Point' and a
viable option for equipping human resources and nation development. Regarding curricula, they
were redesigned and resources were assembled to facilitate the rollout of entrepreneurship
education across the nation (Department of Higher Education and Tertiary Education, 2016). In other
words, South Africa realised the need to channel its resources to equip students with entrepreneurial
skills in higher institutions to contribute meaningfully to the nation’s economy (Khosa & Khalitanyi,
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2015). Hence, curricula and programs were put in place to facilitate the take-off of entrepreneurship
education across the nation (Crush et al., 2015).

However, the programme faced challenges such as a lack of human resources, inadequate
infrastructural development, improper curriculum delivery, and embezzlement, among others
(Tengeh, 2013). Because the entrepreneurs who graduate do not contribute to the economy by
creating jobs. There is an instead a surge in the unemployment rate, at 34.7 percent (Statistics South
Africa, 2022).

In other words, the sub-standard entrepreneurs are produced by nation’s higher institutions.
This has contributed to the high youth unemployment in the country, as graduate entrepreneurs add
to the existing number of unemployed graduates. This has been a concern, as large resources and
funds are channeled into entrepreneurship education, yet the results are minimal, make it
worthwhile to investigate. Below are the arguments for entrepreneurial education opportunities and
challenges in higher institutions in the existing literature:

Opportunities for Entrepreneurs’ Education in Higher Institutions

The opportunities are the possible outcomes that result from the effective operation of an
entrepreneurial education system in South Africa’s higher institutions.

Entrepreneurship Is the Main Driver of the Nation’s Economy

Entrepreneurship education is considered a key driver of unemployment reduction, inequality,
and poverty in Africa. According to Kwaku Amoah (2018) and Apenteng and Doe (2014),
entrepreneurs on the African continent are noted to contribute approximately 70 percent of jobs and
employment. Abor and Quartey’s (2010) research conducted on entrepreneurs in Ghana revealed
that entrepreneurs’ GDP contributions to the nation’s economy are 70 percent, and it is believed that
about 92 percent of Ghanaian businesses are made of SMEs. In the same publication, they asserted
that 91 percent of SMEs, which are formal business entities, contributed between 52 and 57 percent
to the nation’s economy, with an employment generation rate of 61 percent (Abor & Quartey, 2010).
It implies an effective entrepreneurship education contributes positively to any nation’s economy.
Therefore, South Africa’s government decision for entrepreneurship education in higher institutions
is a step in the right direction to equip citizens with entrepreneurial skills. This will enable citizens to
contribute to the nation’s economic growth and development, thereby reducing social ills inherited
from the apartheid government.

Business Opportunities and Innovations

Wach’s (2020) research reveals that entrepreneurs are noted for innovations and job creations.
Kement (2021) defines innovation as the process of introducing new products into market
mechanisms that are in short supply. However, the type of innovation businesses come out with
depends on entrepreneurs’ ability, skills and agility; also resources availability, and the firm’s size,
above all the environmental structures that is political and institutional structures (Kloosterman,
2010), since enterprises do not operate in vacuums’ (Rath, 2006). It means that entrepreneurship
education at higher institutions should be vibrant to equip learners with required entrepreneur skills
and acumen. This means students should not be trained to operate ‘copycat’ businesses, but rather
should be equipped to think outside the box; be originators and innovators of ideas to produce goods
and services that are in short supply. It implies that diversification and intensification should be
hallmarks for would-be entrepreneurs. Without the required skills in entrepreneurship, the economy
may contract, resulting in unemployment, poverty, and higher inflation.

https://doi.org/10.22521/edupij.2025.17.359 Published online by Universitepark Press


https://doi.org/10.22521/edupij.2025.17.359

Vorvornator and Midiniso | b

Entrepreneurs’ Roles in Corporate Social Responsibilities (CSRs)

Entrepreneurs are found to undertake corporate social responsibility (CSR) services, such as
donating computers, providing scholarships to brilliant but needy students, supporting sports events,
building and constructing schools and bridges, implementing electrification projects, and extending
clean piped water to deprived communities and towns (Ezzi et al., 2020). Ezzi et al. (2020) argue that
the strong social responsibility of entrepreneurs leads to positive organisational performance, making
enterprises competitive and vibrant in their communities and towns (Niu et al., 2022).

Considering the benefits of CSRs, managers strive to design benefits for enterprises’
stakeholders, such as employees, in terms of skills development, remuneration, and professional
development (Akimov et al., 2016), from the perspective of attractive employer value propositions
(Samoliuk et al., 2021). Amaeshi et al’s. (2016) research elaborated that formerly, the enterprises did
not undertake CSRs as part of their operations. Because of that, most businesses collapsed since they
were separated from communities and towns. However, since businesses incorporated CSRs as part
of their business goals, the gap between communities and businesses is closed. Because the
businesses realised that they are microcosms within a macrocosm. This means both businesses and
the community are interdependent, or depend on each other in one way or another. Without
community, businesses would not operate, and without businesses, the community would ‘struggle’
to get basic goods and services. Therefore, the decision by the Black South African government to
produce quality entrepreneurs will, in the long run, assist the state in developmental projects, since
the would-be entrepreneurs will extend their CSRs to the communities.

Entrepreneurs’ Contributions to Economic Growth and Development

Economic growth and development have become the hallmarks of successive governments in
both developing and developed nations (Orel et al., 2022). Economic growth refers to an increase in
a nation’s productivity, characterized by growth in GDP at a given time. Further, economic
development encompasses the living standards of citizens, including their access to education,
health, housing, water, and electrification (Orel et al., 2022). According to Kongolo’s (2010) research,
economic development is a process that improves economic, social, and human rights, as well as the
welfare and well-being of people (Androniceanu et al., 2019). Muriithi's (2017) research reveals that
economic development is a means and process designed to positively uplift the economic well-being
of the indigenous. Muriithi (2017) further elaborated that economic development calls for job
creation, innovation, economic diversification, and the creation of business opportunities and wealth.

Economic development is achieved through effective entrepreneurial education at higher
institutions, enabling nations to produce entrepreneurs who can add value to the economy
(Androniceanu et al., 2021). In situations where nations lack quality entrepreneurs, the economy
declines, and it triggers unemployment, poverty, international migration, inequality, and inflation,
among other problems. The inheritances from the apartheid government, which comprise poverty,
unemployment, and inequality, the decision by the first Black government to implement
entrepreneurship education in the higher institutions is to ensure positive contributions to the
economy. Because the entrepreneurship education will equip students who are not likely to be
redundant and job seekers, as was the case during the apartheid, but rather job creators and ‘assets’,
to the nation.

Challenges Faced by Entrepreneurial Education in Higher Institutions

Challenges are obstacles that retard effective entrepreneurial education teaching and learning
in South Africa’s higher institutions. These range from inadequate infrastructural development,
shoddy curricula, lack of competency among teachers, and personal gains on the part of managers.
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Inadequate Infrastructure Development

The introduction of entrepreneurship education in higher institutions was not without challenges
(Fatoki, 2014). Most of the challenges are related to infrastructural development, particularly in
previously disadvantaged universities (Chreim et al., 2018). These universities lack the necessary
resources and facilities to transfer entrepreneurship skills and conduct practical lessons (Duan et al.,
2021). Entrepreneurship education lessons are delivered in a manner similar to traditional theory
subjects. Vorvornator’s (2022) research reveals that the practical aspect of entrepreneurial
education, which could equip learners, was lacking because of inadequate infrastructure
development on university campuses. Hardly are entrepreneurship education practices. At times,
educators improvise resources for teaching purposes, which means that the actual entrepreneurship
skills transferred to students are below the required standard. Entrepreneurship students graduate
without acquiring skills in entrepreneurial practical approaches. They become ‘liability’
entrepreneurs who cannot innovate, lacking the skills to supply goods and services that are in short
supply in the market. Some entrepreneur graduates, after completion, add to the existing
unemployment rate. This negatively affects their contributions to the economy after they complete
their studies.

Shoddy Curricula Implementation

Another Change Points approach to apartheid inherited poverty, inequality, and unemployment
is the curricula. Research revealed that the curricula comprise the expected skills and knowledge to
be taught, as well as what learners do in the programme of study (Azmat, 2012). Curricula serve as a
guide and detailed programme that need to be implemented to equip students. This means that in-
depth curriculum design, incorporating knowledge with appropriate methods of teaching and
learning, may equip learners with the requisite skills (Azmat, 2012). The curricula designed for
entrepreneurship education in South Africa’s higher institutions are shallow, and they do not reflect
many details about the needs of the market mechanism (demand and supply) (Azmat, 2012). This
implies there is a mismatch between the market mechanism and entrepreneur graduates (products)
which universities churn out (Cho et al., 2019).

This suggests that entrepreneur graduates often become ‘half-baked’, failing to meet the
demands of the market environment, which leads to demand exceeding supply. Entrepreneurs’
graduates also add up to the existing unemployed graduates in the economy who are seeking
employment, instead of them (entrepreneurs’ grandaunts) being job creators, but not job seekers.
Many entrepreneurs graduate each year, but the market demands are not met because of poorly
designed curricula. Entrepreneurship graduates often struggle to have a positive impact on the
nation’s economy, which can lead to economic decline instead of expansion. To address this,
entrepreneurship education is implemented to achieve this goal (Cho et al., 2019).

Teachers Lack Competency Skills

Human resources competency to deliver curricula was another challenge (Ngota et al., 2016).
Teachers and personnel employed to deliver the curriculum’s content often lack the technical know-
how, acumen, competency, and professional qualifications (Ngota et al., 2016). The lack of specialists
and competent lecturers in the field of entrepreneurship education contributes to the low-quality
productivity of students (Tengeh, 2013). Hence, it poses challenges to employers to employ the
entrepreneurs’ graduates to contribute meaningfully to South Africa’s economy, let alone to start
their own businesses. This implies that the resources and infrastructure investment in higher
institutions to develop entrepreneurs to contribute to the economy becomes wasted. Entrepreneurs
from higher institutions' grandaunts become a liability instead of assets that contribute to economic
growth and development.
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Personal Gains on the Part of Managers

The malfeasance, corruption, mismanagement, nepotism, and embezzlement of available funds
and resources provided by the authorities and managers led to a lack of finances to provide practical
entrepreneurial skills to students, which was also identified as a challenge (Robb & Fairlie, 2007,
Vorvornator & Mdiniso, 2022). Managers of funds for entrepreneurial education projects at
universities designed dubious avenues and siphoned state resources available for entrepreneurship
education in higher institutions for their personal use (Robb & Fairlie, 2007). Teaching and learning
were hindered since the resources needed for effective curriculum content delivery were not
available (Holguin et al., 2007). Managers' acts of corruption and embezzlement have a negative
impact on the future of citizens and the unborn generation. In comparing corruption and prostitution,
it is observed that the act of prostitution is far less detrimental than corruption, as the consequences
of prostitution affect individuals. In contrast, corruption can destroy communities, societies, and
nations (Robb & Fairlie, 2007). What are the opportunities and challenges for entrepreneurship
education in South African universities? The next section presents the methodology of the study.

4. Methodology

The study employs an entrepreneurial education literature review (LR) to examine the
opportunities and challenges of entrepreneurship education in South African universities. Vartanian
(2010, p. 21) explains that LR is “the process of accessing published secondary data. The definition
depicts two distinct characteristics. This implies that the LR adopts only published data, not primary
information. The published material is broadly used, consisting of journals, books, articles,
organisational, and non-organisational reports (Maxwell, 2021). The second characteristic reveals
that the LR is employed “in-house’”, not in the field (Vartanian, 2010. p. 11). This means data was
collected from the existing literature.

Several search engines such as Google Scholars, JSTOR, Scopus, Web of Science, EBSCOhost,
Research Gate, entrepreneurship websites such as Startup Grind, Young Entrepreneur Council (Y.E.C),
and Business Council for International Understanding, and journals namely: Journal for Small Business
Management, Family Business Review, Journal of business Ethics among others, and search terms
namely: ‘entrepreneurs’, ‘entrepreneurship education’, ‘entrepreneurs’ opportunities’,
‘entrepreneurs’ challenges’, and ‘entrepreneurship higher institutions’, were employed.

The study identified 1,395 relevant publications; 1,384 of these were obtained through an
electronic search, and 11 were identified through a backward and forward search. The inclusion and
exclusion process was carried out through an assessment of eligibility criteria. This involves
synthesizing the articles based on the entrepreneurship education, research objectives, and research
questions for the study. Through an eligibility assessment, a total of 55 articles i.e. (1,395-1,340),
were selected through the following criteria: a) the articles that concentrated on either
entrepreneurs’ opportunities and challenges; b) focused on entrepreneurial education; c) published
in 2008 or later; d) published in English (Creswell, 2013). The sixteen years were considered
significant because they marked the phenomenon of the Great Depression, an unprecedented global
economic meltdown. This was the period of high unemployment, housing prices and stocks
plummeted, and the lives of millions were disrupted. Many scientific studies have been published to
help economies recover from their downturn (Song & von Wachter, 2014).

Templier and Paré (2015) identify six steps in conducting LR, namely: a) identifying the objectives
and research questions; b) finding the relevant articles; c) making an inclusion; d) exploring articles;
e) data extracting, and f) data analysing. All articles considered not relevant were excluded through
examining abstracts, full-text, languages, and methods that are not related to this study. After the
eligibility check, we proceeded to the data extraction and analysis stage. Data extraction deals with
coding relevant articles related to entrepreneurship education opportunities and challenges in South
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African universities. We employed 'framework analysis', which is a methodological procedure that
extracts and analyzes entrepreneurship education literature. Because, it provides a structured
approach and guiding process that facilitates both the extraction and analysis of relevant data. The
procedure Ritchie and Spencer (2002) described as “sifting, charting and sorting materials according
to key themes and issues”. In a specific term, the familiarisation process was conducted to gain in-
depth knowledge about the importance of articles, identify a thematic framework, and categorise
memos based on the concepts and ideas that emerged from the entrepreneurship education
literature review. Indexing is achieved by sifting through information related to specific themes.
Charting the information was used to sort out relevant headings and subheadings during the thematic
framework stage (Creswell, 2013). Mapping and interpretation comprise gathering and analyzing all
the criteria features of the dataset, and performing a synthesis of the information.

Several articles selected for the study employed a range of quantitative, qualitative, and mixed
methodologies. A meta-analysis was not conducted for the quantitative and mixed research data
because the research methods did not share the same variables. Textual information was mapped
and coded accordingly by employing a framework analysis approach. The theories and LR present
broader pictures, baseline information, and an understanding of the previous literature on
entrepreneurship education opportunities and challenges in South African universities (Maxwell,
2021). Entreprenurship education LR helps to avoid duplication of existing works by authors.
However, a limitation is that not all academic search engines were employed, so some existing
literature may be inaccessible to us. Figure 1 shows the article selection procedure presented below.

Step 1 Step 2 Step 3

Literature search Eligibility and exclusion Inclusion

Database search total, Excluded after Total number of

(narrowing string) N=1395, title/abstract screening, manuscripts included
n=195. for literature review and

JSTOR, n=263 write-up (1,395-1340)
Duplicates removed, =55

Google Scholar, n=345. B aG

L= =404 Removed on full-text

Web of Science, n=108 screening, n=268.

Research Gate, n=264 Excluded after language
editing, n=256

Back and forward

search, n=11. Excluded based on

methods, n=275. Total
excluded, n=1340.

Figure 1. Articles Selection Procedure
5. Results

Findings on entrepreneurship education opportunities and challenges in South African higher
institutions are presented in two folds, which consist of opportunities and challenges. The study’s
findings reveal that entrepreneurship education in higher institutions is a vital means of bringing
about positive change in any nation, whether developed or developing, to improve its economy (Abor
& Quartey, 2010). This means that without an effective entrepreneurial sector, the economy may
experience stagnation or recession (Kloosterman, 2010). A recession is characterized by two
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consecutive quarters of economic activity decline, which leads to higher prices, unemployment, and
a decline in employment. Citizens become uncomfortable with unfavourable economic conditions,
which could spark migration to another country.

Entrepreneurship education globally serve as a main economic driver in reducing unemployment
and increasing employment (Apenteng & Doe, 2014). This is achieved through economic growth and
development (Orel et al., 2022). Economic growth refers to an increase in the production of goods
and services, whereas economic development is characterized by an improvement in people's living
standards (Orel et al., 2022). This implies that economic growth is primarily concerned with
productivity, while economic development focuses on access to quality water, education, health, and
infrastructure development (Muriithi, 2017). Research indicates that nations with high per capita
income have effective entrepreneurs who innovate, intensify and diversify to contribute significantly
to the nation’s economy (Abor & Quartey, 2010). This implies that for a nation to develop
entrepreneurship education at the higher institutions, it needs to be taken seriously to equip human
resources to overcome the challenges of poverty, unemployment, and inequality (Orel et al., 2022).

Wach (2020) and Kloosterman (2010) find that entrepreneurs’ effective contributions to an
economy depend on the socio-political institutions operating in the country. Kloosterman (2010)
explained that unfavourable socio-politico institutions retard the entrepreneurs’ innovation skills,
whereas favourable socio-politico institutions trigger the innovation skills. This implies that
authorities can create unfavourable conditions for entrepreneurs' innovations, thereby weakening
the nation’s economy. Unfavourable socio-political institutions lead to an increase in unemployment
and a decrease in employment, inflation and economic decline (Kloosterman, 2010). This situation
may spark citizens migration to other nations to seek greener pastures. Whereas favourable socio-
political institutions improve economic prosperity, which leads to an increase in employment and a
decrease in unemployment, a reduction in the prices of goods and services, as well as an increase in
production (Kloosterman, 2010). This improves the citizens’ living standard and attracts migrants
from other nations to the economy (Rath, 2006).

Ezzi et al’s (2020) research also reveals a friendly socio-politico institutional framework that leads
to economic prosperity, enabling entrepreneurs to extend their CSRs to individuals, communities,
and societies. Akimov et al’s. (2016) research elaborated that workers’ wages and salaries are
increased to improve their living standards. The brilliant but needy students are sponsored to schools,
and marginalised and disadvantaged individuals in societies are extended a helping hand through CSR
initiatives. These individuals could have been a burden on the nation if the CSR's initiative had not
been extended to them. Support for sporting events and infrastructure construction, which should
have been the authorities' sole responsibility, is provided through CSR initiatives. This alleviates the
nation's government's plight and enhances its economic development. The paper’s findings reveal
that entrepreneurial graduates' innovation and creativity skills pose challenges in the economy, as
these skills are not typically imparted through teaching and learning in higher education institutions
(Horvath et al., 2021). This affects the ability of entrepreneur graduates to think critically and create
business opportunities in the real world as entrepreneurs (Horvath et al., 2021). Lack of
innovativeness and creativity leads to ‘copycat’ businesses that do not add any economic value, but
create a perfectly competitive markets that lead to high competition in the market.

Findings on Entrepreneurship Education Challenges

The study’s findings on challenges identify that inadequate infrastructure development retards
‘input’ that needs to be delivered in the entrepreneurship educational set-up. This implies that, since
there are no adequate resources and infrastructure, entrepreneurial practical activities need to be
executed to equip students with entrepreneurship skills that are poorly taught (Chreim et al., 2018).
Students are taught theories rather than practical skills, whereas labour industries and employers

https://doi.org/10.22521/edupij.2025.17.359 Published online by Universitepark Press


https://doi.org/10.22521/edupij.2025.17.359

Vorvornator and Midiniso | Il

need practical implementation of ideas rather than theory. Entrepreneur graduates complete higher
institutions with a half-baked education for the labour industry. This makes it difficult for them to
contribute their quota for economic growth and development. This results in a mismatch in the field
of work, rendering entrepreneurship education redundant at higher institutions (Fatoki, 2014).

Teachers, who are the implementers of entrepreneurship education, often lack entrepreneurial
practical skills during schooling days (Ngota et al., 2016). They went through the theory aspect of
entrepreneurship education, as they did not have an idea about the practical approaches. In some
instances, some educators did not have qualifications in entrepreneurship education before teaching.
They were employed due to a shortage of personnel to implement entrepreneurship education in
higher institutions. Others are employed due to nepotism, which affects their input in
entrepreneurship education at higher institutions (Holguin et al., 2007).

Managers' actions and behavior in curriculum implementation significantly impact the effective
delivery of entrepreneurship education in South Africa's higher education institutions. Due to
inadequate probity and accountability, managers mismanaged funds allocated for the effective
implementation of entrepreneurship education, by prioritizing self-interest (Ngota et al., 2016). We
establish that despite massive investment in resources, staffs, and infrastructure to equip South
Africans with entrepreneurial skills, the outcome is unfavourable. Entrepreneur graduates are ‘half-
baked’, and they are job seekers rather than job creators, adding to the existing unemployment rate,
inequality, and poverty.

Overall, the paper argues that entrepreneurship education at higher institutions has the
potential to contribute to the economic development of both developed and developing nations,
ultimately leading to improved living standards for citizens. However, challenges such as personal
interests overriding organisational goals, policy implementors’ and educators' incompetence, which
lead to entrepreneurs’ theories being taught over entrepreneurial practice, affect the quality of
entrepreneur graduates churned out in South African higher institutions. This results in the demand
of labour-intensive industries not being met. This leads to massive unemployment in the country and
underdevelopment.

6. Discussion

Inherited apartheid legacies such as poverty, inequality, and unemployment in South Africa’s first
Black government led to the adoption of entrepreneurship education as a change point to achieve
economic growth and development (Weiss, 1995). The democratic government assembled
resources, designed policies, held conferences, and educated citizens on the need to embrace the
programme; to achieve economic growth and development; improve citizens' living standards, and
bridge the inequality gap. However, the implementation and execution were ineffective, which
affects the quality of entrepreneurs’ education quality in South Africa’s universities

The Change Points approach is one of the theories that emphasizes on finding practical and
pragmatic solutions to societal challenges (Jones & Rosenberg, 2022). It identifies the elements that
can be available to achieve practical solutions to existing challenges. However, entrepreneurs'
education in the higher institutions was also implemented as the normal traditional curricula, which
entails rote teaching and learning, instead of practical skills training, project-based learning, and
gamification. This prevented students from equipping themselves with entrepreneurial skills.

The Change Points also emphasized interconnected rather than disjointed actions. However,
during the implementation and execution of entrepreneurship education, universities and industries
did not collaborate to determine the manner in which the programme could be implemented to
produce quality students. This leads to a mismatch in the entrepreneurship education quality
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'‘production' from the universities to fill the skills shortage in the industry, hence, it leads to an
increase in unemployment rate (Reinholz & Andrews, 2020).

The Change Points approach prioritizes effective delivery and the ability to evaluate and monitor
projects. But there were instances where funds allocated for effective entrepreneur education
teaching and learning were embezzled and mismanaged by individual’s and officials. Moreover,
people are employed without merits but rather based on mediocrity. This affects effective delivery
of entrepreneurship education in the higher institutions, hence students are half baked in their
completion of the course (Reinholz & Andrews, 2020).

The Change Points approach consists of formalized strategies, which explore shared visions of
the entire programme and identify enablers and barriers to achieve the desired results (Southerton
et al., 2011). These qualities were lacking in the entrepreneurial education implementation in South
African universities. Entrepreneurial education was rolled out with shoddy curricula, incompetent
lecturers, and some of the disadvantaged universities have inadequate infrastructure for effective
take-off. Despite a formidable effort to adopt a Change Points approach to address apartheid's
inherited challenges, entrepreneurial education was a failure from the outset, as the necessary
measures were not implemented to serve as a basis for effective entrepreneurial education.
(Reinholz & Andrews, 2020). All in all, ineffective adoption and implementation of the Change Points
approach to solve inherited apartheid challenges led to massive resources investment with no
desired results.

7. Conclusion

The paper explored entrepreneurship education opportunities and challenges in South African
higher institutions. It is revealed that entrepreneurship education at universities is the key to any
nation's economic prosperity. The study's findings reveal that effective entrepreneurship education
enhances expansion in the economy, which affects economic growth and development; increases in
the GDP, improves BOP, and people’s living standard. Infrastructural development receives its fair
share which attracts investors into the economy and makes the nation competitive on the global
stage. Regards, employment increases, unemployment reduces, and inflation reduces. However,
entrepreneurship education challenges in the higher institutions revealed that shoddy curricula
designed by policymakers, a lack of competent personnel to implement entrepreneurship skills, and
greedy managers who prioritize own welfare rather than the organization; squandered the university
resources for personal gains, pose challenges for effective implementation of entrepreneurship
education. The entrepreneur education at the universities with massive resources invested and
policies implemented does not equip students with the entrepreneurial skills. Students complete
entrepreneurial education, instead of being job creators they become job seekers. They end up
contributing to the unemployment rate in the country. We argue that despite massive investment in
resources, staff, and infrastructure to equip South African citizens with entrepreneurship skills, the
outcome is unfavourable. Entrepreneurial grandaunts are ‘half-baked’, and they are job seekers
rather than job creators, adding to the existing unemployment rate, inequality, and poverty.

8. Suggestions

The paper, therefore, recommends collaboration between labour industry and curricula planners
to reflect the skills shortage needed in the labour industry. This would imply that universities would
churn out entrepreneurs who will fill the supply gap in the labour industry without recreating
redundancy. Higher education institutions' management should provide leadership skills and
workshops to lecturers to equip them with entrepreneurial skills, to enhance effective teaching and
learning. Additionally, financial management skills and auditing should be strengthened. The paper
believes that with such measures in place, the current 34.7 percent unemployment rate among
youths and graduates can be curbed in the country.
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