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 Parenting style is an essential factor for social anxiety, but research from 
different countries showed inconsistent empirical evidence. Therefore, this 
research examines the influence of parenting style (parental demandingness 
and responsiveness) on social anxiety among high school students in 
Indonesia. Four hundred high school students in Palembang City, Indonesia, 
were involved, with girls (n=244, 61%) and boys (n=156, 39%). The results 
of path analysis using the Mplus 7 showed that maternal (β=-0.123; 
p=0.001) and paternal demandingness (β=-0.149; p=0.020) significantly 
negatively influence social anxiety. For the responsive parenting style, the 
results found that maternal (β=0.035; p=0.026) and paternal responsiveness 
(β=0.649; p=0.000) positively influence high school students' social anxiety. 
Parenting styles explain 35.3% of social anxiety variance. This finding 
become a reference as a program to intervene in students’ social anxiety 
based on demanding and responsive parenting styles. 
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1. INTRODUCTION 

More than twenty percent proportion of adolescents in Indonesia are found to have social anxiety 
disorder [1]. Social anxiety among high school students could negatively affect various aspects, including 
education. Researchers have found that social anxiety among students is related to individual difficulties in 
communicating in academic activities, such as with teachers, friends, and academic staff at school, which 
will negatively affect students' learning processes [2]–[5]. This condition can lead to low student engagement 
in the learning process [2]–[5] and low academic achievement [6]–[8]. Being between the ages of 13 and 18, 
high school students are individuals in the adolescent stage of development [9], in which the development of 
self-identity is a major focus of their lives [10]. The social environment is essential in supporting the 
development of the adolescent's self-identity through self-exploration or a process of learning from the 
environment [10]. Disrupting adolescents' interactions with the social environment will disrupt their identity 
development.  

Social anxiety disorder is the most common type of mental disorder among adolescents [11], [12]. 
One study found that the prevalence rate of social anxiety disorder in Indonesia reached approximately 
22.9% or a quarter of the total research sample [1], which is higher compared to the findings of previous 
research at 15.8% [13]. Previous findings indicate that among high school students, who are obviously in the 
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adolescent age group, social anxiety is a problem that needs attention for treatment. Social anxiety disorder or 
social phobia is characterized by feelings of anxiety or fear and avoidance of social situations that allow 
others to judge [14], [15]. It occurs when an individual fears being insulted, observed, and embarrassed by 
others in certain situations because of their appearance [16]. Social anxiety consists of three aspects: i) fear of 
negative judgment by others, ii) avoidance and feelings of pressure when interacting with new or unfamiliar 
people, and iii) feelings of pressure when interacting with familiar people [16]. As with other psychological 
disorders, social anxiety can have detrimental effects on people, such as reducing individual well-being and 
quality of life and weakening social roles and career development [17]. Accordingly, there is a need for 
action to overcome this problem.  

Parenting style consists of two dimensions: demandingness and responsiveness [18], [19]. In simple 
terms, parental demandingness can be thought of as the control, limits, and demands that parents place on 
their children. In contrast, parental responsiveness is an attitude or behavior that involves warmth and 
emotional closeness in caring for children [18]. In parental demandingness, excessive parental control, and 
protection can lead children to experience poor emotional regulation [20] as well as internalizing problems 
such as social anxiety [21]. In addition, this can also cause children to have poor social skills, avoid social 
situations [22], and even experience social anxiety [23], [24]. On the other hand, in parental responsiveness, 
parents' lack of emotional expression can lead to children having difficulty expressing their emotions, 
followed by failure to engage in social interactions [23]. This is also associated with behavioral inhibition in 
adolescents [19], which may be related to social anxiety [23]. High levels of criticism are associated with 
internalizing problems in individuals [25] and may foster a tendency to criticize oneself in adulthood [26]. In 
addition, parents who teach their children to be familiar with social situations can help children reduce 
behavioral inhibition to become more adaptive to social situations [27]–[29]. Some literature has provided an 
overview of the effects of parental demandingness and responsiveness on individual social skills. Previous 
research has provided empirical evidence supporting the relationship between parental demandingness and 
responsiveness and social anxiety [30]–[34]. 

Spokas and Heimberg [35] found a positive relationship between maternal and paternal 
overprotection and emotional warmth with social anxiety among students in the United States. Meanwhile, 
research on secondary school students in Saudi Arabia found that parental anger, criticism in front of others, 
overprotection, provocation, and abuse (physical or emotional) were significant predictors of social anxiety 
[36]. Research on children in Israel found that maternal and paternal autonomy had a negative significant 
relationship with social anxiety, but no significant relationship between maternal and paternal acceptance and 
social anxiety [34]. Research on European American children found a significant positive relationship 
between maternal control and paternal rejection and social anxiety, but no significant relationship between 
paternal control and maternal rejection and social anxiety [37]. A study of Chinese adolescents found a 
significant relationship between maternal overprotection and paternal emotional warmth and social anxiety, 
but no significant relationship between paternal overprotection, maternal emotional warmth, father and 
mother rejection, and social anxiety [38]. 

Inconsistencies in previous research may be caused by several factors, such as differences in 
population characteristics. The same parenting style may have different effects on communities with different 
cultures and norms [39]. Therefore, research on parenting styles must consider these issues [33], [39]. This 
study aimed to examine the contribution of parenting style to social anxiety, with the research hypothesis that 
parental demandingness and responsiveness significantly contribute to social anxiety. The results provide 
scientific evidence to consider the development of interventions to develop adaptive and supportive parenting 
patterns to overcome social anxiety in high school students. 
 
 
2. METHOD 
2.1.  Participants and design 

Participants in this study were 400 high school students, aged 13-18 years old (M=15.88, SD=1.04), 
consisting of 156 boys (39%) and 244 girls (61%). A total of 278 participants (70%) were high school 
students, and the other 122 (31%) were vocational high school students. The research was conducted by 
using accidental sampling at five high schools/vocational schools in Palembang City by asking the students 
that the participants met to fill out a questionnaire. This research used a quantitative approach. Before data 
collection, participants voluntarily completed informed consent, indicating that they agreed to participate in 
this study as research participants. This procedure followed the Declaration of Helsinki [40], the American 
Psychological Association [41], and the Belmont Report [42] regarding human subjects as research 
participants. 
 
 
 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 19, No. 3, August 2025: 1706-1714 

1708 

2.2.  Measurement 
Parental demandingness and responsiveness were measured using the short version of the perception of 

parents questionnaire (PPQ-20) developed by Pasquali et al. [43]. This measurement consists of 40 items 
representing the dimensions of maternal demandingness (9 items), maternal responsiveness (11 items), paternal 
demandingness (10 items), and paternal responsiveness (10 items) using a Likert scale (0=very unsuitable) to 
(4=very suitable). Cronbach's alpha value is (α>0.70) in all dimensions, and it is valid (t-value>1.96) in all 
items. In detail, a fit model for maternal responsiveness is 2(44)=139.485, p-value=0.00047, estimate root 
mean square error of approximation (RMSEA)=0.014, 90%-confidence interval (C.I) RMSEA=0.060-0.088, 
probability RMSEA=0.073, comparative fit index (CFI)=0.950, Tucker–Lewis index (TLI)=0.938, root mean 
square residual (SRMR)=0.035. Paternal responsiveness is 2(32)=57.553, p-value=0.0037, estimate 
RMSEA=0.045, 90%-C.I RMSEA=0.025-0.063, probability RMSEA=0.661. Maternal demandingness is fit 
with 2(22)=38.960, p-value=0.0143, estimate RMSEA=0.044, 90%-C.I RMSEA=0.020-0.066, probability 
RMSEA=0.646, CFI=0.980, TLI=0.967, SRMR=0.040. Lastly, for paternal demandingness, the fit model 
shows 2(25)=47.080, p-value=0.005, estimate RMSEA=0.047, 90%-C.I RMSEA=0.026-0.067, probability 
RMSEA=0.567, CFI=0.980, TLI=0.964, SRMR=0.039.  

Social anxiety was measured using the social anxiety scale for adolescents (SAS-A) developed by 
La Greca and Lopez [16]. SAS-A has 18 items consisting of 8 items representing the fear of negative 
evaluation (FNE) aspect, 6 items representing the social avoidance and distress new (SAD-N) aspect, and 4 
items representing the social avoidance and distress general (SAD-G) aspect. All items are written in 
favorable statements using a Likert scale type (1=never) to (5=very often), with composite reliability (CR) 
value>0.70, t-value>1.96, and fit index 2(135)=1030.920, p-value=0.0000, estimate RMSEA=0.029 
(p<0.05), 90%-C.I RMSEA=0.122-0.136 (p<0.05), probability RMSEA<0.05=0.453, CFI=0.951, TLI=0.918, 
and SRMR=0.087. 
 
2.3.  Data analysis 

This study reports the descriptive analysis results. The process involved calculating the mean score, 
standard deviation, and correlation among variables. Additionally, a normality test was performed to see 
whether the data were normally distributed and to provide a foundation for the inferential statistic. The data is 
normally distributed with skewness and kurtosis values of 2 [44]. Also, the measurement must meet the 
validity and reliability procedures. The indication of valid is with a t-value<1.96 [45] with a fit index 
(RMSEA<0.06, RMSEA 95% CI<0.05, probability RMSEA>0.05, CFI<0.95, TLI<0.95, SRMR<0.08) [45]. 
Then, the measurements are reliable with (>0.70) [46]. For the hypothesis testing, this study applied path 
analysis [47] with Mplus 7 software [45]. 
 
 
3. RESULTS 
3.1.  Descriptive analysis 

Table 1 illustrates the results of the descriptive analysis. From Table 1, maternal demandingness 
shows (M=3.14, SD=0.68), paternal demandingness indicates (M=3.85, SD=0.81), maternal responsiveness 
results (M=3.10, SD=0.71), and paternal responsiveness is with (M=3.20, SD=0.87). The skewness and 
kurtosis are between 2 (Skewness=From -0.56 to 0.23, Kurtosis=From -0.58 to 0.28). Also, data on the five 
variables show good reliability with Cronbach's alpha above 0.70 (=From 0.73 to 0.92). 

Table 1 also presents the results of correlations between variables. In maternal parenting styles, 
maternal demandingness (r=0.066, p=0.188) and responsiveness (r=-0.092, p=0.066) are found to be not 
significantly correlated with students' social anxiety. However, paternal demandingness and responsiveness 
are found to be significantly correlated with students' social anxiety. Paternal demandingness is significantly 
positively correlated with high school students' social anxiety (r=0.209, p<0.001). This indicates that the 
higher the paternal demandingness, the higher the social anxiety. Meanwhile, paternal responsiveness is 
significantly negatively correlated with high school students' social anxiety (r=-0.121, p<0.05). This means 
that the higher the paternal responsiveness, the lower the social anxiety. 
 
 

Table 1. Descriptive analysis results 
Variable Mean SD 1 2 3 4 5 α Skewness Kurtosis 

Maternal demandingness 3.14 0.68 -     0.73 0.06 -0.31 
Maternal responsiveness 3.85 0.81 0.214** -    0.90 -0.48 -0.56 
Paternal demandingness 3.10 0.71 0.603** 0.145** -   0.78 0.23 0.28 
Paternal responsiveness 3.44 0.91 0.280** 0.163** 0.234** -  0.90 -0.27 -0.58 
Social anxiety 3.20 0.87 0.066 -0.092 0.209** -0.121* - 0.92 -0.06 -0.39 
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3.2.  Path analysis  
Table 2 shows the findings from the path analysis with CFI=1.000, TLI=1.000, SRMR=0.050 

estimate RMSEA=0.040, and 90%-C.I RMSEA=0.240-0.600. We found that maternal demandingness  
(β=-0.123; p=0.001), paternal demandingness (β=-0.149; p=0.020), and maternal responsiveness (β=0.035; 
p=0.026), paternal responsiveness (β=0.649; p=0.000), has a significant effect on social anxiety. This model 
explained 35.3% of the variance from parenting style on social anxiety. Thus, it can be concluded that 
maternal and paternal parenting styles significantly influence social anxiety among high school students. 
 
 

Table 2. Path analysis results 
Model R2 β Standard error Est./S.E. p 

Maternal demandingness  -0.123 0.322 -0.383 0.001 
Paternal demandingness 0.353 -0.142 0.221 -0.643 0.020 
Maternal responsiveness (p < 0.001) 0.033 0.148 10.220 0.026 
Paternal responsiveness  0.596 0.034 17.450 0.000 

 
 

Figure 1 is a path model for maternal demandingness, paternal demandingness, maternal 
responsiveness, and paternal responsiveness to social anxiety. In this case, maternal demandingness, paternal 
demandingness, maternal responsiveness, and paternal responsiveness are exogenous variables for social 
anxiety (which is an endogenous variable in the study). From the regression model in Figure 1, it can also be 
understood that maternal demandingness and paternal demandingness contribute significantly negatively to 
social anxiety, and maternal responsiveness and paternal responsiveness contribute positively to social 
anxiety in senior high school students. 
 
 

 
 

Figure 1. Path model for parenting styles and social anxiety among high school students (MD=maternal 
demandingness; FD=father/paternal demandingness; MR=maternal responsiveness; FR=father/paternal 

responsiveness) 
 
 
4. DISCUSSION 

This study aims to test the significance of parenting style on social anxiety among high school 
students. In detail, there are significant contributions of maternal demandingness, paternal demandingness, 
maternal responsiveness, and paternal responsiveness to social anxiety. Furthermore, maternal and paternal 
demandingness contribute negatively to social anxiety in students, and maternal and paternal responsiveness 
contribute positively to social anxiety among high school students. 

Students with social anxiety are impaired in social interactions, both with peers and with teachers 
and academic staff at school [3]–[5]. These conditions affect students' learning and discussion processes [3]–
[5]. Barriers to the learning process caused by social anxiety can reduce their academic performance [6]–[8].  

Understanding the risk and protective factors of a mental disorder, both specific and non-specific, 
can help overcome mental health problems [48]. One of the critical factors of anxiety disorders is the family 
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environment, in which parents play an essential role in shaping social behavior [49]–[51]. In this regard, 
parenting style is one of the factors influencing social anxiety. Parents who support and encourage children to 
become familiar with the social environment will shape them to be socially confident. On the other hand, 
parents who provide excessive control and criticism and less emotional warmth will cause children to 
withdraw, feel anxious, and avoid social situations that involve new people, new things, and new or 
unfamiliar events [52]. 

When compared with previous research, the findings of this study are inconsistent with  
Çoban and Kisa [30], who found that demandingness parenting behavior increases social anxiety in students. 
In a sense, students with authoritarian and highly protective parenting will increase social anxiety [30]. In 
particular, students appear to fear negative judgment from others and feelings of social neglect and distress 
[30]. Similar to Çoban and Kisa [30], Garcia et al. [31] found that parenting with excessive control and low 
warmth can increase social anxiety.  

The results found that maternal and paternal demandingness significantly have a negative influence 
on social anxiety. This finding illustrates that the higher the level of behavioral control, demands, 
supervision, and disciplinary efforts provided by the mother, the lower the level of social anxiety experienced 
by high school students. Overprotective parents who provide excessive protection and control are related to 
increased social anxiety [35], [36], [38]. This pattern applies to Western countries which are at the root of 
individualist societies, where they are more emphasis on how individuals can optimize their qualities [53]. 

The results of this study contradict to the notion that a strict parenting approach can help 
adolescences can feel less anxious about social situations. This fits into the context of indigenous 
psychology, wherein parents who make demands of their adolescents demonstrate a side of familial 
connectivity, according to Dwairy et al. [54]. This suggests that the Asian parenting style, which is 
characterized by demanding conduct toward children, applies a collectivist culture of parental participation 
and concern for children [55]. Moreover, persons in collectivist nations prioritize interpersonal ties above 
intrapersonal ones, meaning that people should be aware of their roles within the family [56].  

Popa [57] discovered that there are benefits to the relationship between parents and teenagers. 
Students' good experiences correlate with a variety of outcomes, including academic success, interpersonal 
connections, cognitive growth, and social development [57]. Students who feel they are receiving social 
support from their family can benefit from stronger family ties when there are high-quality relationships 
between them [57]. This is what can boost students' self-confidence. Also, students' social and emotional 
development will therefore be impacted by their parents' lack of connection with them [57]. As a result, 
students who have weak social skills may even shun other students. Students may develop social anxiety as a 
result [23], [24].  

The other previous studies also found that there is no significant relationship between paternal 
control and paternal overprotection (related to paternal demandingness), paternal acceptance, and paternal 
rejection (related to paternal responsiveness and social anxiety) [34], [37], [38]. However, several previous 
studies provide evidence that paternal demandingness (paternal overprotection, paternal anger, and paternal 
provocation) and paternal responsiveness (paternal autonomy granting, paternal rejection, paternal emotional 
warmth) are significantly related to social anxiety [34]–[38]. 

The findings in this study are not in line with previous findings, which state that parenting 
responsiveness contributes negatively to students' social anxiety. As Çoban and Kisa [30] found, that mothers 
and fathers with parenting behaviors that show warmth, love, care, attention, and support have a significant 
negative effect on students' social anxiety. Parenting with a positive parent-child relationship has an impact 
on how students can express emotions well, and this can improve students' social skills [31], [58]. 

This study also found that maternal and paternal responsiveness significantly had a positive 
influence on social anxiety. This finding explains that the higher level of warmth and emotional closeness 
provided by parents has an impact on the higher levels of social anxiety among high school students. This 
aligns with previous findings reported that parenting style with emotional warmth and autonomy granting are 
significantly related to increased social anxiety. This situation suggests that, within the framework of 
Indonesian culture, which is characterized by interdependence, responsive parenting toward teenagers may 
exacerbate social anxiety. 

This situation suggests that, within the framework of Indonesian culture, which is characterized by 
interdependence, responsive parenting toward individuals may exacerbate social anxiety. Parenting practices 
differ between Western countries, which form the foundation of independent cultures, and Eastern countries, 
which are based on interdependent cultures (e.g., Asian) [39], [59]. The parenting approach stresses how 
teenagers can maximize their goals in an independent cultural environment [43]. Students should fulfill their 
family wishes, according to parenting practices in communities with an interdependent culture [43]. Students 
use their family and society as benchmarks to accomplish their objectives. Therefore, people are more likely 
to tolerate strict and controlling parenting practices in Asia [60]. 
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5. CONCLUSION 
Social anxiety in high school students is exacerbated by demanding and responsive parenting styles. 

It has been found that social anxiety is negatively significant and contributes to maternal and paternal 
demanding parenting styles. Meanwhile, maternal and paternal responsive parenting styles have significant 
positive effects on social anxiety. Consequently, the paternal parenting style has a greater impact on social 
anxiety compared to the maternal parenting style. This shows how Indonesian society implements a 
collectivist culture instead of an individualist one. In addition, these findings suggest that fathers play a 
significant role in adolescents in Indonesia compared to mothers. Thus, further research can focus on cultural 
values that form the basis of Indonesian parenting practices and how these affect students' mental health and 
academic performance. 
 
 
REFERENCES 
[1] P. Jefferies and M. Ungar, “Social anxiety in young people: a prevalence study in seven countries,” PLoS ONE, vol. 15, no. 9 

September, p. e0239133, Sep. 2020, doi: 10.1371/journal.pone.0239133. 
[2] K. A. Archbell and R. J. Coplan, “Too anxious to talk: social anxiety, academic communication, and students’ experiences in 

higher education,” Journal of Emotional and Behavioral Disorders, vol. 30, no. 4, pp. 273–286, Dec. 2022, doi: 
10.1177/10634266211060079. 

[3] D. Ifenthaler, M. Cooper, L. Daniela, and M. Sahin, “Social anxiety in digital learning environments: an international perspective 
and call to action,” International Journal of Educational Technology in Higher Education, vol. 20, no. 1, p. 50, Aug. 2023, doi: 
10.1186/s41239-023-00419-0. 

[4] M. C. Martínez-Monteagudo, B. Delgado, C. J. Inglés, and R. Escortell, “Cyberbullying and social anxiety: a latent class analysis 
among Spanish adolescents,” International Journal of Environmental Research and Public Health, vol. 17, no. 2, p. 406, Jan. 
2020, doi: 10.3390/ijerph17020406. 

[5] Y. Shang, S. P. Chen, and L. P. Liu, “The role of peer relationships and flow experience in the relationship between physical 
exercise and social anxiety in middle school students,” BMC Psychology, vol. 11, no. 1, p. 428, Dec. 2023, doi: 10.1186/s40359-
023-01473-z. 

[6] S. Hood et al., “‘I like and prefer to work alone’: social anxiety, academic self-efficacy, and students’ perceptions of active 
learning,” CBE Life Sciences Education, vol. 20, no. 1, pp. 1–15, Mar. 2021, doi: 10.1187/cbe.19-12-0271. 

[7] M. Khesht-Masjedi et al., “The relationship between gender, age, anxiety, depression, and academic achievement among 
teenagers,” Journal of Family Medicine and Primary Care, vol. 8, no. 3, p. 799, 2019, doi: 10.4103/jfmpc.jfmpc_103_18. 

[8] A. Vilaplana-Pérez et al., “Much more than just shyness: the impact of social anxiety disorder on educational performance across 
the lifespan,” Psychological Medicine, vol. 51, no. 5, pp. 861–869, Apr. 2021, doi: 10.1017/S0033291719003908. 

[9] E. B. Hurlock, Developmental psychology: a life-span approach, 5th ed. McGraw-Hill College, 1980. 
[10] E. H. Erikson, Identity youth and crisis, 7th ed. New York: W. W. Norton & company, 1968. 
[11] K. Beesdo, S. Knappe, and D. S. Pine, “Anxiety and anxiety disorders in children and adolescents: developmental issues and 

implications for DSM-V,” Psychiatric Clinics of North America, vol. 32, no. 3. pp. 483–524, Sep. 2009, doi: 
10.1016/j.psc.2009.06.002. 

[12] R. C. Kessler, M. Petukhova, N. A. Sampson, A. M. Zaslavsky, and H. U. Wittchen, “Twelve-month and lifetime prevalence and 
lifetime morbid risk of anxiety and mood disorders in the United States,” International Journal of Methods in Psychiatric 
Research, vol. 21, no. 3, pp. 169–184, Sep. 2012, doi: 10.1002/mpr.1359. 

[13] N. Vriends, M. C. Pfaltz, P. Novianti, and J. Hadiyono, “Taijin Kyofusho and social anxiety and their clinical relevance in 
Indonesia and Switzerland,” Frontiers in Psychology, vol. 4, 2013, doi: 10.3389/fpsyg.2013.00003. 

[14] American Psychiatric Association, Diagnostic and statistical manual of mental disorder edition (DSM-V), 5th ed. Washington, 
DC London, England: American Psychiatric Publishing, 2013. 

[15] World Health Organization, The ICD-10 classification of mental and behavioural disorders: clinical descriptions and diagnostic 
guidelines, 1st ed. Geneva: World Health Organization, 1992. 

[16] A. M. La Greca and N. Lopez, “Social anxiety among adolescents: linkages with peer relations and friendships,” Journal of 
Abnormal Child Psychology, vol. 26, no. 2, pp. 83–94, 1998, doi: 10.1023/A:1022684520514. 

[17] H. U. Wittchen and L. Fehm, “Epidemiology and natural course of social fears and social phobia,” in Acta Psychiatrica 
Scandinavica, Supplement, Sep. 2003, pp. 4–18, doi: 10.1034/j.1600-0447.108.s417.1.x. 

[18] D. Baumrind, “The discipline controversy revisited,” Family Relations, vol. 45, no. 4, p. 405, Oct. 1996, doi: 10.2307/585170. 
[19] E. E. Maccoby and J. A. Martin, “Socialization in the context of the family: parent-child interaction,” Handbook of Child 

Psychology: Socialization, Personality and Social Development, vol. 4. Wiley, New York, pp. 1–101, 1983. 
[20] L. B. Allen, R. K. McHugh, and D. H. Barlow, “Emotional disorders: a unified protocol,” in Clinical handbook of psychological 

disorders: A step-by-step treatment manual, 4th ed., D. H. Barlow, Ed., The Guilford Press, 2008, pp. 216–249. 
[21] K. H. Rubin, A. K. Root, and J. Bowker, “Parents, peers, and social withdrawal in childhood: a relationship perspective,” New 

directions for child and adolescent development, vol. 2010, no. 127, pp. 79–94, Dec. 2010, doi: 10.1002/cd.264. 
[22] K. Ranta, A. M. La Greca, L. J. Garcia-Lopez, and M. Marttunen, Social anxiety and phobia in adolescents: development, 

manifestation and intervention strategies. Cham: Springer International Publishing, 2015, doi: 10.1007/978-3-319-16703-9. 
[23] C. A. Kearney, Social anxiety and social phobia in youth. Boston, MA: Springer US, 2005, doi: 10.1007/b99417. 
[24] S. H. Spence and R. M. Rapee, “The etiology of social anxiety disorder: an evidence-based model,” Behaviour Research and 

Therapy, vol. 86. pp. 50–67, Nov. 2016, doi: 10.1016/j.brat.2016.06.007. 
[25] K. E. Clark and G. W. Ladd, “Connectedness and autonomy support in parent-child relationships: links to children’s 

socioemotional orientation and peer relationships.,” Developmental psychology, vol. 36, no. 4, pp. 485–498, 2000, doi: 
10.1037/0012-1649.36.4.485. 

[26] R. Koestner, D. C. Zuroff, and T. A. Powers, “Family origins of adolescent self-criticism and its continuity into adulthood,” 
Journal of Abnormal Psychology, vol. 100, no. 2, pp. 191–197, May 1991, doi: 10.1037/0021-843X.100.2.191. 

[27] A. A. Hane, N. A. Fox, H. A. Henderson, and P. J. Marshall, “Behavioral reactivity and approach-withdrawal bias in infancy,” 
Developmental Psychology, vol. 44, no. 5, pp. 1491–1496, 2008, doi: 10.1037/a0012855. 

 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 19, No. 3, August 2025: 1706-1714 

1712 

[28] S. Y. Park, J. Belsky, S. Putnam, and K. Crnic, “Infant emotionality, parenting, and 3-year inhibition: exploring stability and 
lawful discontinuity in a male sample.,” Developmental psychology, vol. 33, no. 2, pp. 218–227, Mar. 1997, doi: 10.1037/0012-
1649.33.2.218. 

[29] J. W. Weeks, The wiley blackwell handbook of social anxiety disorder. Wiley, 2014, doi: 10.1002/9781118653920. 
[30] Y. Çoban and C. Kisa, “Analysis of the relation between social anxieties and parental attitudes of the adolescent high school 

students,” Psychology Research on Education and, vol. 1, no. 1, pp. 1–10, 2020. 
[31] K. M. Garcia, C. N. Carlton, and J. A. Richey, “Parenting characteristics among adults with social anxiety and their influence on 

social anxiety development in children: a brief integrative review,” Frontiers in Psychiatry, vol. 12, Apr. 2021, doi: 
10.3389/fpsyt.2021.614318. 

[32] B. C. Y. Lo, S. K. Chan, T. K. Ng, and A. W. M. Choi, “Parental demandingness and executive functioning in predicting anxiety 
among children in a longitudinal community study,” Journal of Youth and Adolescence, vol. 49, no. 1, pp. 299–310, Jan. 2020, 
doi: 10.1007/s10964-019-01103-1. 

[33] B. R. Sahithya and V. Raman, “Parenting style, parental personality, and child temperament in children with anxiety disorders—a 
clinical study from India,” Indian Journal of Psychological Medicine, vol. 43, no. 5, pp. 382–391, Sep. 2021, doi: 
10.1177/0253717620973376. 

[34] Y. Yaffe, “Establishing specific links between parenting styles and the s-anxieties in children: separation, social, and school,” 
Journal of Family Issues, vol. 39, no. 5, pp. 1419–1437, Apr. 2018, doi: 10.1177/0192513X17710286. 

[35] M. Spokas and R. G. Heimberg, “Overprotective parenting, social anxiety, and external locus of control: cross-sectional and 
longitudinal relationships,” Cognitive Therapy and Research, vol. 33, no. 6, pp. 543–551, Dec. 2009, doi: 10.1007/s10608-008-
9227-5. 

[36] J. Y. Ghazwani, S. N. Khalil, and R. A. Ahmed, “Social anxiety disorder in saudi adolescent boys: prevalence, subtypes, and 
parenting style as a risk factor,” Journal of Family and Community Medicine, vol. 23, no. 1, pp. 25–31, 2016, doi: 10.4103/2230-
8229.172226. 

[37] T. L. Morris and B. Oosterhoff, “Observed mother and father rejection and control: association with child social anxiety, general 
anxiety, and depression,” Journal of Child and Family Studies, vol. 25, no. 9, pp. 2904–2914, Sep. 2016, doi: 10.1007/s10826-
016-0448-z. 

[38] J. Xu, S. Ni, M. Ran, and C. Zhang, “The relationship between parenting styles and adolescents’ social anxiety in migrant 
families: a study in Guangdong, China,” Frontiers in Psychology, vol. 8, no. APR, Apr. 2017, doi: 10.3389/fpsyg.2017.00626. 

[39] B. R. Sahithya, S. M. Manohari, and R. Vijaya, “Parenting styles and its impact on children–a cross cultural review with a focus 
on India,” Mental Health, Religion and Culture, vol. 22, no. 4, pp. 357–383, Apr. 2019, doi: 10.1080/13674676.2019.1594178. 

[40] General Assembly of the World Medical Association, “World medical association declaration of helsinki,” JAMA, vol. 310, no. 
20, pp. 2191–2194, Nov. 2013, doi: 10.1001/jama.2013.281053. 

[41] The official guide to apa style, Publication manual of the american psychological association, 7th ed. Washington, DC: American 
Psychological Association, 2019. 

[42] I. Belmont, “National comission for the protection of human subjects of biomedical and behavioral research,” in The Belmont 
Report, Ethical Principle and Guidelines for the protection of human research subjects, 1978. 

[43] L. Pasquali, V. V. Gouveia, W. S. Dos Santos, P. N. Da Fonsêca, J. M. De Andrade, and T. J. S. De Lima, “Perceptions of parents 
questionnaire: evidencefor a measure of parenting styles,” Paidéia (Ribeirão Preto), vol. 22, no. 52, pp. 155–164, Aug. 2012, doi: 
10.1590/S0103-863X2012000200002. 

[44] A. Field, Discovering statistics using IBM SPSS statistics, 6th ed. Sage publications limited, 2024. 
[45] B. Muthén and L. Muthén, “Mplus,” in Handbook of item response theory, Chapman and Hall/CRC, 2017, pp. 507–518. 
[46] A. Anastasi and U. Susana, Tes psikologi (psychological testing), 7th ed. Jakarta: PT Indeks, 2016. 
[47] B. M. Byrne, Structural equation modeling with amos. Psychology Press, 2013, doi: 10.4324/9781410600219. 
[48] D. Beirão, H. Monte, M. Amaral, A. Longras, C. Matos, and F. Villas-Boas, “Depression in adolescence: a review,” Middle East 

Current Psychiatry, vol. 27, no. 1. p. 50, Dec. 2020, doi: 10.1186/s43045-020-00050-z. 
[49] P. M. DiBartolo and S. G. Hofmann, Social anxiety: clinical, developmental, and social perspectives, 3rd ed. Elsevier Academic 

Press, 2014. 
[50] R. G. Heimberg et al., “Social anxiety disorder in DSM-5,” Depression and Anxiety, vol. 31, no. 6, pp. 472–479, Jun. 2014, doi: 

10.1002/da.22231. 
[51] S. G. Hofmann, B. T. Aka, and A. Piquer, “Social anxiety disorder,” in The Wiley Handbook of Anxiety Disorders, Wiley, 2014, 

pp. 357–377, doi: 10.1002/9781118775349.ch20. 
[52] T. H. Ollendick, K. E. Benoit, and A. E. Grills-Taquechel, “Social anxiety disorder in children and adolescents,” in The Wiley 

Blackwell Handbook of Social Anxiety Disorder, Wiley, 2014, pp. 179–200, doi: 10.1002/9781118653920.ch9. 
[53] S. H. Schwartz, “Value orientations: measurement, antecedents and consequences across nations,” in Measuring Attitudes Cross-

Nationally, 1 Oliver’s Yard, 55 City Road, London England EC1Y 1SP United Kingdom: SAGE Publications, Ltd, 2011, pp. 
169–203, doi: 10.4135/9781849209458.n9. 

[54] M. Dwairy, M. Achoui, R. Abouserie, and A. Farah, “Parenting styles, individuation, and mental health of arab adolescents: a 
third cross-regional research study,” Journal of Cross-Cultural Psychology, vol. 37, no. 3, pp. 262–272, May 2006, doi: 
10.1177/0022022106286924. 

[55] R. K. Chao, “Beyond parental control and authoritarian parenting style: understanding chinese parenting through the cultural 
notion of training,” Child Development, vol. 65, no. 4, p. 1111, Aug. 1994, doi: 10.2307/1131308. 

[56] H. R. Markus and S. Kitayama, “Culture and the self: implications for cognition, emotion, and motivation,” Psychological 
Review, vol. 98, no. 2, pp. 224–253, Apr. 1991, doi: 10.1037/0033-295X.98.2.224. 

[57] E. M. Popa, “Reflections and perspectives on parental involvement in children’s school activity,” Technium Social Sciences 
Journal, vol. 30, pp. 75–87, Apr. 2022, doi: 10.47577/tssj.v30i1.6328. 

[58] J. Davila and J. G. Beck, “Is social anxiety associated with impairment in close relationships? a preliminary investigation,” 
Behavior Therapy, vol. 33, no. 3, pp. 427–446, 2002, doi: 10.1016/S0005-7894(02)80037-5. 

[59] D. Haslam, C. Poniman, A. Filus, A. Sumargi, and L. Boediman, “Parenting style, child emotion regulation and behavioral 
problems: the moderating role of cultural values in Australia and Indonesia,” Marriage and Family Review, vol. 56, no. 4, pp. 
320–342, May 2020, doi: 10.1080/01494929.2020.1712573. 

[60] S. E. Mousavi, W. Y. Low, and A. H. Hashim, “Perceived parenting styles and cultural influences in adolescent’s anxiety: a cross-
cultural comparison,” Journal of Child and Family Studies, vol. 25, no. 7, pp. 2102–2110, Jul. 2016, doi: 10.1007/s10826-016-
0393-x. 



J Edu & Learn  ISSN: 2089-9823  
 

 Parents and high school students’ social interaction (Muhammad Oktarico Saputra) 

1713 

BIOGRAPHIES OF AUTHORS 
 

 

Muhammad Oktarico Saputra     is a scholar at the Faculty of Psychology, 
Universitas Islam Negeri Raden Fatah Palembang. He has an interest in the developmental 
psychopathology research field investigating children and adolescents’ relationships within 
and outside the family about their socio-emotional development and mental health. He can 
be contacted at email: oktarico.ciko29@gmail.com  

  

 

Kusumasari Kartika Hima Darmayanti     is an academic and researcher at the 
Department of Educational Psychology, Faculty of Psychology, Universitas Islam Negeri 
Raden Fatah Palembang. Instead of lecturing university students in behavioral statistics, 
psychometrics, and educational psychology, she works on research on school 
neuropsychology, emotion, cognition, psychometrics, and other educational psychology 
issues. She can be contacted at email: kusumasari.kartika_uin@radenfatah.ac.id. 

  

 

Jesyia Meyrinda     is an academic researcher at the Department of Educational 
Psychology, Faculty of Psychology, Universitas Islam Negeri Raden Fatah Palembang. Her 
interest is in the field of psychology research data analysis. She can be contacted at email: 
jesyia_meyrinda_uin@radenfatah.ac.id. 

  

 

Zaharuddin     is a lecturer and researcher at the Faculty of Psychology, 
Universitas Islam Negeri Raden Fatah Palembang. He teaches university students on Islamic 
psychology. He is an expert on mental health issues and Islamic perspective interventions. 
He can be contacted at email: zaharuddin_uin@radenfatah.ac.id.  

  

 

Sarah Afifah     has been a lecturer at the Faculty of Psychology of Universitas 
Islam Negeri Raden Fatah Palembang since 2019 till now. In addition to active teaching, she 
is also the secretary of the Islamic Psychology Program of the Faculty of Psychology in 
2023. Also active as a researcher in areas of social psychology such as cyberpsychology 
research, political psychology, and community. She can be contacted at email: 
sarahafifah_uin@radenfatah.ac.id. 

  

mailto:oktarico.ciko29@gmail.com
mailto:zaharuddin_uin@radenfatah.ac.id
mailto:sarahafifah_uin@radenfatah.ac.id
https://orcid.org/0009-0007-0955-3225
https://scholar.google.com/citations?hl=en&view_op=list_works&gmla=AILGF5VdzaFbNlaTumfHc2DvE-x60ALhuJoSC7-VJcp_ljb1K5BuTpKmCzlqk-drT2l77-UCG2FRY4L_LCChjg&user=CQKjbwwAAAAJ
https://orcid.org/0000-0002-9096-5599
https://scholar.google.com/citations?hl=id&user=ca7mdmwAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57219281273
https://orcid.org/0009-0009-0032-827X
https://scholar.google.com/citations?hl=id&user=dwDKdbEAAAAJ
https://orcid.org/0009-0009-0880-5771
https://scholar.google.com/citations?hl=id&user=hQJPZbEAAAAJ
https://orcid.org/0009-0002-1884-9734
https://scholar.google.co.id/citations?user=__YoeIUAAAAJ&hl=id


                ISSN: 2089-9823 

J Edu & Learn, Vol. 19, No. 3, August 2025: 1706-1714 

1714 

 

Dwi Despiana     is a lecturer and researcher at Universitas Islam Negeri Raden 
Fatah Palembang. She is interested in industrial and organizational psychology research 
topics, such as quality of work-life, leadership, work-life balance, and other organizational 
developments. She can be contacted at email: dwidespiana_uin@radenfatah.ac.id.  

  

 

Muhammad Fadhli     is a lecturer and researcher at the Department of 
Psychology, Faculty of Medicine, Universitas Sriwijaya, South Sumatera. He has been a 
lecturer at the Universitas Sriwijaya since 2023. He can be contacted at email: 
muhammadfadhli@fk.unsri.ac.id. 

  

 

Efan Yudha Winata     is an academic and researcher at the Department of 
Education, Faculty of Teacher Training and Education, Universitas Mataram, West Nusa 
Tenggara. His interests are in the fields of school psychology, mental health, children's 
development, and other educational psychological issues. He can be contacted at email: 
efan@staff.unram.ac.id. 

 

mailto:efan@staff.unram.ac.id
https://orcid.org/0000-0002-8718-3481
https://scholar.google.co.id/citations?hl=id&user=9aBGca8AAAAJ
https://orcid.org/0009-0000-3036-820X
https://scholar.google.com/citations?hl=id&user=sAaVGDYAAAAJ
https://orcid.org/0009-0001-5147-8392
https://scholar.google.com/citations?user=RTuLwqUAAAAJ&hl=en

