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Abstract 
The main aim of this paper is to have an innovative model for helping students to design an e-portfolio 
assessment subject. This study developed an e-portfolio measurement instrument model, at the individual 
level of analysis, using responses from 40 e-portfolio student users from the fourth-semester students of 
Muhammadiyah University, were purposively selected to assess the success of their e-portfolio 
implementations from their students' perspective. Academic institutions can use the results of this research 
to assess the success of their e-portfolio implementations from their students’ perspective. It employs the 
research and development method to collect data, which were used to achieve strengthen confidence in the 
learning outcomes. Innovative learning is an approach or learning method that uses new, creative ways, 
prioritizing skills visible in student learning outcomes. Language Assessment and Evaluation courses play 
an important role in various activities. In terms of the use of e-portfolio for teaching objectives to be 
achieved, lecturers are required to use interesting methods of e-portfolio implementation teaching 
assessment and evaluation skills because the results can be used to improve learning outcomes. The findings 
show that the students' common perceptions of obstacles were inadequate Internet access and trouble 
adjusting to the e-portfolio. The implementation of the e-portfolio is new, so it is vital to get the opinions 
of those who use it daily. The paper outlines the advantages and drawbacks of utilizing the e-portfolio as a 
tool for academic assessment. This will direct scholars and practitioners in the proper implementation of 
the e-portfolio in higher education establishments. 
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Introduction  

The advancement of technology, especially communications technology, it became vital to 
incorporate new advances into the teaching process in the field of education. The use of electronic 
portfolios for learning and evaluation in higher education has gained widespread acceptance as a 
means of improving language proficiency. Nevertheless, prior research has not thoroughly 
investigated the impact that clearly defined e-portfolios have on students' involvement. Further 
details regarding e-portfolios and involvement are also required (Li & Kaur Swaran Singh, 2023). 
Normatively, graduates of the Unismuh English Education study program are expected to have 
skills in implementing innovative learning models which are learning approaches or methods that 
use new, creative ways and prioritize innovation and creativity in learning. 

This learning model is designed to enhance students' ability to think independently, 
creatively, and innovatively. The goal is for students to generate new ideas, solve problems, and 
apply their knowledge in real-world scenarios. The urgency of this research lies in the development 
of e-portfolio-based teaching materials, which facilitate learning by providing virtual spaces for 
students. These spaces allow students to assess academic work critically, reflect on their 
achievements, and make connections between various courses, assignments, and activities. This 
approach enriches students' academic experiences and fosters creativity in their learning journey. 

E-portfolios are utilized by both faculty members and students at universities, as well as 
instructors and students in pre-university education. They serve as digital collections of a student's 
work, achievements, and skills, effectively documenting and showcasing their learning. E-
portfolios can include a diverse range of resources, such as essays, posters, photographs, videos, 
and artwork. By integrating e-portfolios into the learning process, students are encouraged to 
critically evaluate their academic progress and creatively engage with their educational 
experiences. 

This study underscores the importance of e-portfolios in developing teaching materials that 
not only support learning but also provide opportunities for students to connect various academic 
and creative endeavors. The rationale behind this study is to leverage e-portfolios as a tool for 
enhancing students' critical thinking and creativity, ultimately preparing them for real-life 
applications of their knowledge and skills. 

The extra work that needed them to study and save their work in many cloud storage 
platforms may be the cause of their portfolio. Ten student participants at The Open University of 
Tanzania did not receive enough instructions to complete the online Student Progress Portfolio 
assessment, according to a study by Muganda and Kabate (Ngui et al., 2022). As a result, they 
completed the portfolio assessment incorrectly. Since our study's e-portfolio was still in its 
experimental stage, learning from the experiences of individuals directly involved in its 
implementation will help us better understand what is effective and what needs to be improved. 
As a result, we wanted to hear from teachers and students who have used the e-Portfolio as a tool 
for academic writing evaluation. 

An e-Portfolio may incorporate word-processed documents, graphic organizers, online 
articles blogs as well as multimedia, which altogether prove and display students’ abilities and 
attainments (Blannin et al., 2020), define the e-Portfolio as a tool for students to document and 
manage their learning to nurture deep and continuous learners. This is supported (Ngui et al., 2022) 
study at a university in Indonesia, which reported 88% of undergraduate students agreed that an e-
Portfolio was effective for learning English, and 69% opined that e-Portfolio increased their 
English ability. e-portfolio assessment argues that e-portfolios promote productive learning by 
performing the formative functions of making students’ progress and outcomes visible to 
encourage self-monitoring of and critical reflection on learning and showcasing students’ artifacts 
for timely teacher feedback and peer feedback. Through a critical review of research literature, this 
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paper argues that the extent to which such formative roles may be materialized for productive 
learning depends largely on whether the design and implementation of e-portfolio assessment 
incorporate the four major affordances of task authenticity, reflective and self-regulative learning, 
and constructive feedback. These affordances are considered crucial in nurturing the core 
characteristics of productive learning among students and therefore are conceptualized as the major 
components of productive learning in e-portfolio assessment. 
 
Literature review 

Taking use of technology advancements, professional growth, enhanced performance, and 
fostering innovation and creativity. The constructivist theoretical tradition and the behaviorist 
competency-based approach form the first theoretical tradition that informs portfolio assessment 
(Habib & Wittek 2007). Numerous goals and strategies for portfolios have emerged as a result of 
these various theoretical traditions (Farrell, 2020). The competency-based approach allows 
students to record their mastery of a subject or skill in a portfolio. (Farrell, 2020). In the 
competency based approach, the portfolio is a means for students to document their competency 
in a subject or skill, Learning using digital technology is now a must. Especially with the corona 
virus outbreak that hit the world, including Indonesia, which affected the world of education. 
Students in their learning process need digital textbooks that can be read at any time, even if they 
are studying from home, to collect data, which were used to achieve strengthen confidence in the 
learning outcomes.  The need for the development of digital textbooks is very urgent. E-portfolios 
are a versatile assessment tool that have been shown to serve both summative and low formative 
purposes. Few studies have been done to yet, despite previous attempts to create a model for an e-
portfolio used by university students the creation of digital textbooks 

The purpose of this research is to create student assessment tools for e-portfolios. A digital 
portfolio, sometimes referred to   an electronic collection of students' works that acts as a record 
of their professional development. This research aims to design the component of e-portfolio into 
several states. An electronic instrument that supports the goal, instructional, and assessment 
principles found   to see the students creativity in designing their work. Electronic portfolios are 
becoming a widely used instructional strategy in higher education across the globe. As a result, the 
objective of this learning model is to assist students in developing into more independent, 
imaginative, and creative thinkers who are able to solve issues, come up with fresh concepts, and 
apply their knowledge in practical settings (Lu, 2021)thus the goal of this learning model is to help 
students become more autonomous, creative, and innovative thinkers who can solve problems, 
generate new ideas, and apply their knowledge in real-world situations. As a result, there is a 
pressing need to develop e-portfolio-based teaching materials that facilitate learning because they 
offer students virtual opportunities to evaluate academic work critically, keep a journal of their 
reflections on their work, and draw connections between assignments, courses, and other activities, 
such as their academic experiences, to foster creativity in the learning process. Questionnaires, 
interviews, documentation, and observation are the sources of the data. Teachers and students get 
the questionnaires using Google Forms. Unstructured interviews were done with admin, and 
students. A portion of the interview was derived from WhatsApp exchanges. Either during Zoom 
online training or during researcher visits the classroom, observations were made (Ali et al., 2023). 
In addition, Alsbai (2017) developed an e-portfolio for chemistry teaching and examined its effect 
on developing reflective thinking. Statistically significant differences (? = 0.01) were indicated for 
reflective thinking in the experimental group: the e-portfolio proved very effective in improving 
reflective thinking. Similarly, Alasale (2016) studying the effect of portfolios on fifth grade pupils’ 
achievement trends in Arabic at government schools in Nablus, revealed a statistically significant 
mean difference between the experimental and control groups. In terms of dimensional 
achievement, this difference benefited the experimental group. However, this study differs in being 
the only one to propose a model for a university students' e-portfolio and examine the creativity of 
the students in designing e portfolio   toward the use in the teaching process and it will disseminate 
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to other classes and other universities. 
 

Research method 
Research design 

An English education program at a university in South Sulawesi, Indonesia, using this 
descriptive and experimental approach. This study's design was inspired to investigate the 
evaluation experiences of the teachers and students involved in the e-Portfolio deployment, we 
used a qualitative approach. Based on Ngui et al. (2022), this study looks at a guided learning 
strategy for using e-portfolio mobile to learn English as a second language. Because the researcher 
aimed to enhance students' learning, it might be classified as action research. Forty undergraduate 
students participated, and they were split into two groups according to how they used applications. 
 
Research subject and location 

The researcher selected 40 undergraduate students who wanted to design e Portfolio as 
participants because they needed to actively participate in the learning process and since many of 
them lacked the unique English-language production skills that require scaffolding. The 
application was designed to help second-year university students practice more English for 
academic purposes. Once the e-portfolio was designed, students had to be accustomed to 
communicating. Furthermore, the researcher had to incorporate an instrument to see the student's 
point of view because the materials for the four-semester students who were required to create a 
small project on one subject in school for teaching practice had academic aims. 
 
Research instrument and validation 

Google Sites served as the platform for creating and accessing the e-portfolio for this 
project. When creating an e-Portfolio, students want to think about what should be on the front 
page, their profiles, their campus profiles, their interests, and their preferences, such as their 
passions or music playlists. Each student writes a description that includes their personal 
information, assessment topic, and evaluation. The students had sixteen weeks to create the e-
portfolio after being briefed about the assessment during the eighth week of the semester. This 
study's validation included all or some of the following to guarantee the competencies of the 
students' e-Portofolio journey: different file formats (text, image, video, narrative story), thus 
tracking is done to observe the reporting and performance assessment. 
 
Procedure of data collection 

Throughout the sixteen weeks, feedback and communication were performed in real-time 
using Google Docs. Towards the end of the 16-week course, qualitative data were collected 
through semi-structured interviews involving 40 students. Using the Interview Protocol 
Refinement framework (Castillo-Montoya, 2016), this study developed a questionnaire to know 
students’ perspective of language assessment subject semi-structured interview through g form by 
(1) aligning the questions with the research. Piloting the interview protocol is the eighth phase of 
the framework that may be excluded in circumstances involving time good points of the uses of e-
portfolio constraints. The participants were interviewed individually at an agreed time and the 
interviews were conducted in a private room at the university. Before the interview, the 
participants were briefed about the research and the purpose of the interview. During the interview, 
the participants were prompted to elaborate and clarify when necessary to revise the design to be 
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a live based on students creation and condition. The closing of the interview involved asking the 
participants if they had further thoughts to contribute and thanking them for their time. 
 
Data analysis 

Data Analysis Following the interview, related to the use of a portfolio, the recording of 
the video, was transcribed, transferred into Microsoft Word files, and imported to NVivo 12. First, 
the data that were imported to NVivo 12 were scanned and re-read to observe interesting points 
and identify patterns of meaning. After familiarizing with the data, initial codes were generated by 
organizing and labeling meaningful data. After completing the topic in student initiation, the focus 
design of the material topic is given per meeting. Following this, the themes are explained by 
producing a detailed description of how they relate to the research question in this study. Table 1 
shows an example of the theme and sub-themes that emerged as a result of thematic analysis. The 
reliability was determined by calculating the extent of agreement between the first coder and 
external coder, and the level of intercoder reliability was 79% for the student interview transcript 
and 80% for the instructor interview transcript. The beneficial effect on their (self) reflection was 
evaluated by the students. Students highlight their prior e-portfolio sessions when asked about their 
most notable competencies, suggesting that the e-portfolio has a beneficial effect on students' 
perceptions of their own competencies.  

This subsection discusses a few of these studies looked into how well e-portfolios work to 
increase students' teaching proficiency. To address whether there is enough data to make a well-
informed decision about this instrument, other researcher provide an overview of the recently 
conducted e-portfolio research and the methodology used in it in this paper, teachers at the Faculty 
of Education of Al Aqsa University, Gaza. Statistically significant differences (= 0.05 were found 
between the scores in the sample population and the 75% cut off value of the total available score 
on the e-portfolio evaluation card. compared the e-portfolio initiatives, detailing their 
interconnections as well as possible applications in education in the Czech Republic. Finally, this 
study demonstrated how students at Muhammadiyah University of Makassar Faculty of Education 
had positive sentiments toward the utilization of e-portfolios. To enhance students' productive 
learning, e-portfolios were employed at the research university.  
 
Results and discussion  

Students' digital compilation of course-related assignments is called E-Porto polio. It 
encourages creativity and skill-based learning use by the students. That investigated the impact of 
the Porto polio on EFL students' capacity to produce better design drafts and materials. Forty 
college students in their second year of English studies participated in the study. The even semester 
of 2024 June through August was dedicated to doing the research. Before the empirical study was 
conducted, the students were given pre-and post-tests to determine the impact of the e-port polio 
lesson. They learned about the many essay types and what makes them up. At the end, they had to 
read a number. With the development of technology, students will benefit from the integration of 
technology and assessments that consider the electronic portfolio. The invention that substitutes 
an electronic portfolio for the traditional paper-based portfolio serves as an example of it. One of 
the characteristics of digitalization is that it necessitates the use of several technological 
instruments in order to facilitate simultaneous work and material access (Li & Singh, 2023). The 
experimental group and the control group each received a pre-test from the researcher during the 
first meeting. The researcher was in charge of the experimental group, and the lecturer who taught 
the portfolio was in charge of another group. Following a pre-test to determine the students' 
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abilities, the students received treatment throughout three meetings, during which they completed 
their work and placed it in their electronic portfolios. The tutorial video provided by the researcher 
served as the basis for the student's composition text, which was used to build the innovative 
product created by EFL students. The experimental group's mean score of 49.29 was lower than 
that of the control group. This is shown by the experimental group's minimal score of 0, which 
showed a significant difference from the control group. That being said, the experimental group 
scored higher on the maximum. The point that was discussed earlier makes it evident that there 
was unfairness in the pre-test between the groups. As stated otherwise, there existed a significant 
difference between the two groups' writing abilities before the intervention was implemented. The 
urgency of research is to develop e-portfolio-based teaching materials that produce learning 
because both provide virtual space opportunities for students to assess academic work critically, 
record to reflect on the work, and make connections between various courses, assignments, and 
other activities, such as student's academic experiences to build creativity in the learning 
experience. Both faculty members and students at universities, as well as instructors and students 
in pre-university education, use e-portfolios. Numerous advantages are provided by it, such as 
thorough performance evaluation, taking use of technology advancements, professional growth, 
enhanced performance, and fostering innovation and creativity. 

When looking at the post-test results, the experimental group's mean score was 75.15 points 
higher than the control group's. The fact that the experimental group's mean scores increased from 
42.42 to 78.15 serves as evidence. In contrast to the control group, which saw a shift in mean 
scores from 72.76 to 70.72, it demonstrated a significant difference. Additionally, the experimental 
group's maximum score grew from 80 to 86, while its lowest score climbed from 0 to 75. In 
conclusion, the post-test results show improvement for both the experimental group and the control 
group. As a result, compared to the control group, the experimental group's kids' writing 
performance improved more significantly. 
 

Table 1. Descriptive statistic 
                   N Minimum Maximum Mean St. Deviation 

Pre-test Experiment 40 0 80 42.42 21.455 
Post-test Experiment 40 75 86 75.15 2.872 
Pre-test Control 40 73 77 72.76 1.394 
Post-test Control 40 74 76 70.72 .963 
Valid   N  40     

 
The table indicates that there are significant differences between the groups' mean, lowest, 

and maximum pre- and post-test scores. It is evident that the experimental group's mean score of 
49.29 was lower than that of the control group. The experimental group's minimal score of 0, which 
demonstrated a substantial difference from the control group, is evidence of this. On the maximum 
score, nevertheless, the experimental group received a higher score. That was eighty years ago. It 
is clear from the aforementioned fact that there was inequity in the pre-test between the groups. 
Put otherwise, prior to the application of the treatment, there was a notable disparity in the writing 
proficiency of the students in the two groups. When looking at the post-test results, the 
experimental group's mean score was 78.15 points higher than the control groups. The fact that the 
experimental group's mean scores increased from 49.29 to 78.15 serves as evidence. In contrast to 
the control group, which saw a shift in mean scores from 73.76 to 74.74, it demonstrated a 
significant difference. Stated otherwise, there was a significant difference in the students' writing 
skills between the two groups before the treatment was implemented. The experimental group 
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outperformed the control group with a mean score of 78.15 points on the post-test. This was 
demonstrated by the experimental group's mean scores, which increased from 49.29 to 78.15. 
Statistical analysis revealed that it differed significantly from the control group, whose mean 
scores went from 73.76 to 74.74. The table above illustrates this unequal value between the mean 
rank of positive and negative ranks, with the mean rank of positive ranks being greater than the 
mean rank of negative ranks. Additionally, the table indicated n=34, indicating that every student 
had improved as a result of using the electronic portfolio assessment. These articles reviewed, 
evaluated, and/or explored a variety of e-portfolio platforms; some were unique, while others were 
modified versions of pre-existing, common topics of conversation including searching for platform 
problems, creating prototypes to address particular needs or pedagogies, and integrating new or 
old technology.  

Furthermore, the questionnaire's results showed that students' opinions of the suggested 
model were largely favorable. As such, it is advised that instructors incorporate the e- portfolio of 
their university students into their lesson plans. (Mahasneh, 2020). It looks like no research has 
been done on e-portfolio models for university students or how they feel about utilizing them. 
Rather, research has concentrated on defining the e-portfolio and highlighting its significance in 
the teaching process at the school level as well as examining the opinions of students regarding 
the utilization of an e-portfolio. The beneficial effect on their (self) reflection was evaluated by the 
students. Students highlight their prior e-portfolio sessions when asked about their most notable 
competencies, suggesting that the e-portfolio has a beneficial effect on students' perceptions of 
their own competencies. This subsection discusses a few of these studies that looked into how well 
e-portfolios work to increase students' teaching proficiency. To address whether there is enough 
data to make a well-informed decision about this instrument, other researchers provide an 
overview of the recently conducted e-portfolio research and the methodology used in it in this 
paper, teachers at the Faculty of Education of Al Aqsa University, Gaza. Statistically significant 
differences (= 0.05 were found between the scores in the sample population and the 75% cut-off 
value of the total available score on the e-portfolio evaluation card. compared the e-portfolio 
initiatives, detailing their interconnections as well as possible applications in education in the 
Czech Republic. Finally, this study demonstrated how students at Muhammadiyah University of 
Makassar Faculty of Education had positive sentiments toward the utilization of e-portfolios. This 
study is unique, though, in that it is the first moment for the students, thus need to suggest a cutting-
edge learning model for an e-portfolio used by university students to enhance learning outcomes 
for EFL students and investigate views toward their use in the classroom students can edit and add 
to their e passion related Portfolio in a way that is instantly visible to instructors and employers, 
increasing the process' flexibility and dynamic nature. To access students’ first-person 
perspectives, three group interviews were conducted with six students. Given the small sample 
size, the present study does not presume representativeness of the findings. Instead its advantage 
lies in the critical examination of the in-depth qualitative data in order to uncover gaps in 
implementing e- portfolios for productive learning and to suggest feasible strategies that may 
address the gaps. 

However, in their most popular form, e-portfolios (Figure 1) have some serious drawbacks. 
On the one hand, while certain specialized projects take into account the social aspect of the e-
portfolio, their format is usually centered around the individual creation of work 
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Figure 1. The result of the student’s perspectives about e-portfolio 
 
Based on the questions provided in the intervention homepage, materials meeting, 

evaluation digital, badges, and e-portfolio, the results of these experiments with the red variable 
suggest that free response may either drastically alter the educational ecosystem or, more likely, 
the higher education system will continue to progressively change by integrating ideas, methods, 
and technologies that are complementary rather than transformative. The chart's title makes clear 
that one of the most popular uses of portfolios in a higher education setting is to capture students' 
experiences during placements, practicals, or other learning experiences (Farrell, 2020). Students' 
success is evaluated according to how fully they engaged in the teaching-learning process; that is, 
according to the abilities they used to carry out the project, the learning objectives they acquired 
from the project reports, and their performance on the formative assessment. Students' 
participation in teaching and learning activities is used to subjectively evaluate their skills. The 
goal of this study was to assess e-portfolio systems in light of the five crucial technological aspects. 
The study also extracts important usability and user satisfaction dimensions from previous research 
(Li & Singh, 2023) in order to compare the Google Site and My Portfolio (Mahara) San Jose 481 
e-portfolio systems that the University of Auckland's teacher education program has adopted. An 
analysis of the body of research indicates that portfolio implementations need to consider the 
following three groups of stakeholders: individuals (students and teachers); institutions; and 
employers. This research will concentrate on the evaluation of portfolios from the viewpoint of 
individual students because a single research study cannot encompass a study of portfolios from 
every angle. (Charteris et al., 2022). The study intends to contribute best practice knowledge 
regarding e-portfolio system utilization based on student input. In light of this, the study aims to: 
1. Assess e-portfolio systems, including Google Sites. Assess the usability of the e- portfolios on 
Google Sites and writing phases, digital artifacts, accessibility, customized writing experiences, 
feedback and communication, and student motivation are its strongest points. (Ngui et al., 2022). 
When lecture websites are used as a platform for project-based learning portfolio collections, 
students' motivation to learn can rise. This rise in motivation affects the learning outcomes of the 
students. A point rating system serves as the foundation for the skills assessment criteria. Learning 
outcomes are recorded using the sum of the formative test scores at the conclusion of the learning 
phase and the value found in a portfolio of project assessment reports. The purpose of the e-
portfolios was to support students in focusing on their studies and to become an organic component 
of the learning process. (Farrell, 2020). The type of process and showcase e-portfolio was decided 
and the intention was to monitor pupils’ progress in narrative skills, reflection, critical thinking, 
and active engagement in learning. 
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The innovation is carried out taking into account the attributes of the topics and the most 
recent technical developments based on the student characteristics, while also taking into account 
the creative accessibility of various design materials, equipment, and supporting facilities can be 
seen in the storyboard of e-portfolio design (Figure 2) as follow: 

Most students are able to explain the conclusions drawn from analyzing the information 
found in their project reports. Students are deemed to have very good reasoning ability when they 
are able to respond to multiple questions that are raised after each project. 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

Figure 2. Design Model e portfolio 
 
Students' learning methods have changed from traditional ones (in-person lectures and 

practicums) to active ones (independent learners) with the aid of this learning resource. Students 
have been able to actively learn to acquire specific learning abilities thanks to the guidance 
provided in the learning resources. Students have been effectively enabled to develop their learning 
materials and handling skills with the inclusion of project videos in the learning package. Students 
find it easier to finish project assignments when the learning resources are comprehensive. (Li & 
Singh, 2023) This structure is assessed and evaluated in a formative way by qualified lecturers in 
language teaching and assessment as well as digital tools. Students' performance has been shown 
to improve using innovative learning resources and projects, including their knowledge and skills 
in chemistry. These outcomes support those of earlier research using PjBL advances. It has been 
demonstrated that the created learning resource helps students plan their projects, practice self-
solving under pressure, and acquaint themselves with discoveries that have significance for 
meaningful learning. As can be seen in the result of language evaluation (Figure 3). 
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Figure 3. The result implementation of e-portfolio 

 
The table above illustrates the merging of the concept and theory to form the e-portfolio 

framework based on the result of language assessment. The e-Portfolio is intended as an 
assessment tool and therefore assessment for learning serves as the foundation of its application. 
Assessment for learning is a learner-empowered and progress-focused concept (Blannin et al., 
2020). Instead of solely focusing on results, the assessment serves as an opportunity for students 
to perform better. As such, using the e-portfolio feature can increase creativity, instructors and 
peers’ feedback is a key component of the e-portfolio so that learners are informed about their 
progress and accordingly use it to improve. Video creation of e-portfolios can track progress in 
learning languages and showcase their accomplishments about 80% of students agree that video 
creation is easy to design and put in the application. The other point of view is that e-portfolios are 
easy to design and customize according to students’ needs. Based on the goal of this study above 
was to assess e-portfolio systems (Figure 4) in light of the five crucial technological aspects; 
language learning and evaluation make it easier for students to design their creativity based on 
their own needs, motivation to learn and video creative is easy to design materials based students 
preferences. 
 

 
 
 
 
 
 
 
 
 

 
 
 

Figure 4. The result of the importance of assessment 
 
The study also extracts important usability and user satisfaction dimensions from previous 

research in order to compare the Google Site. Based on student input, the study's findings are 
intended to add best practice knowledge regarding the use of e-portfolio systems. Given this, the 

      The Importance of Assessment 
20 
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Vol. 9, No. 1, 2025                      Syatriana, Saiful, Ariana, & Dzilarsy 

111 
 

study attempts to fulfill the portfolio-work objectives, creativity which can be summed up as 
follows: Growth and progress in addition to encouraging introspection and self-examination. 
investigating and recording e-portfolio techniques to enhance institutional, academic, and student 
learning is very important to designing e-portfolio for the EFL university students of 
Muhamamdiyah, to meet objectives of e Portfolio-work can be summarized as in the following 
points (Blannin et al., 2020). Growth and progress in addition to encouraging introspection and 
self-examination investigating and recording e Portfolio tactics to enhance institutional, faculty, 
and student learning (Eynon et al., 2014) thorough assessment of one's development of 
competency, encouraging action capability, Holistic promotion of individual growth and 
improvement, as students perspective of the use of e-portfolio, and organized textualization of 
introspection and students creativity arise. Make recommendations for best practices in e-portfolio 
system use. Almost all of the students stated that attractive design is needed to enhance creativity. 
Most of the students agreed that the use of e-portfolios in assessment enhance the motivation to 
produce better English.  

To guarantee that the results accurately represented student learning experiences in all core 
courses, the questions in the survey centered on the experiences of students with e-portfolio 
assessment in three classes of Language assessment and evaluation courses (Course A, B, and C). 
Not a single participant had ever created an e-portfolio before. Two students spoke about their 
experiences creating electronic portfolios in two additional reading courses (Course X and 
Intensive Reading Course Y). These are included in the findings to show different methods of e-
portfolio evaluation. An e-portfolio is a digitized collection of artifacts including demonstrations, 
resources, and accomplishments that represent an individual, group, or institution. An e-portfolio 
is more than a simple collection (Ngui et al., 2022) it can also serve as an administrative tool to 
manage and organize work created with different applications and to control who can see the work. 
E-portfolios encourage personal reflection and often involve the exchange of ideas and feedback 
(Farrell, 2020). 
 
Conclusion 

High-impact techniques can result in profound effects on students' academic performance 
as well as transformative learning experiences, Ultimately, a planned compilation of student work 
that demonstrates attempts, development, and achievement is what defined as a portfolio. (Balaban 
et al., 2013). The qualitative results, which were based on a critical analysis of two-year students' 
involvement in e-portfolio evaluation in core courses, revealed five main themes. Digital 
Retention. Documents and digital items can be uploaded, stored, and retrieved using e-portfolio 
systems. The capacity must be in line with anticipated user needs and allow a range of file forms, 
including text, images, audio, and video, as well as typical document types from office applications 
(such as spreadsheets and presentations). Systems that provide hyperlinks or links to other websites 
and social media platforms allow for more customization, personalization, and presentation of 
work and accomplishments. The introduction of e- portfolios as a disregarded part of summative 
evaluation in core courses limited their formative potential to support students' learning and put 
strain on time management skills. Because of the ease with which completed final projects must 
be turned in as, as well as the ease with which learning activities are structured, the students' e-
portfolio chores lacked authenticity.   

The students thought that e-portfolios were useless for learning and put little effort into 
creating lesson plans or composing reflective notebooks. The students were hesitant to reveal their 
personal reflections and potential peer plagiarism when they shared their e-portfolios with 
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classmates.(Lu, 2021; Mahasneh, 2020) Frequent response from professors was thought to be 
ideal; however, most of them got feedback after the submission deadline, which prevented them 
from using the teachers' feedback to enhance their e-portfolios. Due to the insignificance of the e- 
portfolio evaluation and the lack of appropriate instruction for students on how to complete 
assignments for the portfolio in a meaningful way, there was insufficient support for student 
autonomy. Additionally, students' engagement in reflective and self-regulatory learning was 
recognized as a crucial component of the learning process, and e-portfolios, a form of authentic 
assessment, served formative purposes by allowing students to share and showcase their learning 
artifacts, documenting reflective processes, connecting learning across stages, and providing 
frequent feedback for improvements.  

This paper examines how e-portfolios take up these formative roles to support productive 
learning. To sum up, the ten components of the suggested model for an e-portfolio for a university 
student are the following: a biography of the student, the course schedule, research reports, 
homework, projects, activities, summaries and conclusions, scientific materials, audio and video 
clips, and examples of student work. Additionally, the way that pupils felt about this paradigm was 
favorable as the outcome of this study is the development of a suitable web-based electronic 
portfolio that can help supervisors and students alike by enabling students to record the outcomes 
of their work. This paper explores the multifaceted nature of e- portfolios, examining their design, 
implementation, and impact on learning and professional growth. E-portfolios represent a 
transformative approach to showcasing skills and experiences in both educational and professional 
contexts. While they offer numerous benefits, challenges must be addressed to maximize their 
effectiveness. As e-portfolios continue to evolve, they will play an increasingly important role in 
fostering reflective learning, enhancing career opportunities, and promoting lifelong learning at 
Muhamamdiyah University students. 
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