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Abstract
The main objective of the present study was to investigate the effect of a Structural Family Therapy (SFT)-based
psychoeducation program on family functioning in families of children with attention deficit hyperactivity
disorder (ADHD). This study was an experimental study based on the pre-test, post-test, and follow-up test
model, with experimental and control groups. Family functionality, which was the study's dependent variable,
was measured with the Mc Master Family Assessment Device (FAD). The independent variable of the research
was the psychoeducation program applied only to the experimental group. The research consisted of parents
who have children between 7-10 years of age diagnosed with ADHD. An 11-week psychoeducation program
developed by the researcher based on SFT was offered to the experimental group. Mann-Whitney U and
Wilcoxon Signed-Rank tests were used to analyze the data. The results obtained from the study found out a
significant difference (p<.05) between the post-test scores of the control and experimental group. In addition, a
significant difference (p <.05) was found between the FAD scores of the parents in the experimental group
before and after the experiment. The results show that the SFT-based psychoeducation program for parents is
effective in increasing family functionality.
Keywords: Family, Family functionality, System, Psychoeducation, ADHD

Introduction
Family institution, which can meet almost all the needs of human beings, which is a biopsychosocial being, has
vital importance in the development of individuals. Gladding (2014) drew attention to the biological and
psychological bond between the members and defined the family as the unity of individuals who have
emotional, historical, and economic unity among themselves and who feel like members of the same house. The
family, which has the characteristics of a social laboratory, on the one hand, offers rich resources that support
the development of its members; on the other hand, it has to deal with conflicts that will hinder the development
of its members.
Since families face life stressors, theories and models related to family counseling and psychology have
gradually increased. One of the family counseling theories, Salvador Minuchin’s Structural Family Therapy
(SFT), is one of the leading theories that examines family relationships and the effects of these relationships on
psychopathology and proposes a treatment model (Minuchin, 1974). According to Minuchin, based on General
Systems Theory (Bertalanffy), families are systems that function with transactional patterns (Minuchin, 1974;
Nichols, 2013). Each family creates its subsystems about the number of members it has. Concepts such as
closeness, hierarchy, boundaries, and flexibility in Minuchin’s theory are accepted as basic parameters in family
counseling (understanding and treating various psychological problems). Cohesion includes how many family
members see each other together and as a whole (Minuchin, 1974). The level of closeness in the family is
shaped by the effectiveness of the communication between the members. When the unity among the members is
evaluated on one dimension, one of the ends shows a low (disengaged) and the other a high (enmeshed) level.
Functional families are in balance between two extremes in terms of proximity (Colapinto, 2019; Gladding,
2014). Hierarchy, which is expressed with concepts such as one member’s influence over the other, authority,
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and dominance in the family, refers to the ability to determine the relations and rules in the family system
(Aponte & Van Deusen, 1981; Chappelle & Tadros, 2021). In functional families, parents can effectively use
the authority they have created in cooperation for the healthy development of children and can provide
behavioral control. The hierarchical structure differs in troubled families. While children with conduct disorder
reject parental authority, they may have more power than their parents due to the inverted hierarchy (Anderson
& Gavazzi, 1990; Colapinto, 1979; Gehring & Feldman, 1988; Wetchler & Hecker, 2014). Boundaries, which
protect family integrity and are a kind of emotional barrier, regulate the interaction between subsystems by
managing closeness and hierarchy in the family (Minuchin, 1974). In open and flexible boundaries that support
the family's functionality, members can share their feelings and thoughts using effective communication skills
(Tura, 2020). The flexibility of the borders and the family system contributes to the healthy management of the
family’s situational and developmental changes and supports problem-solving skills. Low flexibility indicates
resistance to change and authority, while high flexibility indicates an uncontrolled and chaotic structure in the
family (Minuchin, 1974). In summary, according to SFT, functional families are healthy families who can fulfill
the tasks expected of them. Relationships between members, family roles, boundaries, rules, and behavior
patterns are healthy and the development of members is supported in the family.
The presence of a member with a developmental disorder in the family may negatively affect the family system,
and whether the system is healthy can affect the development and treatment of the member with this disorder in
many ways (Johnston & Mash, 2001). Attention deficit hyperactivity disorder (ADHD) is one of the most
widespread childhood neurodevelopmental disorders characterized by heterogeneous symptoms such as
inattention, impulsivity, and hyperactivity (Morris et al., 2020). The presence of a child with ADHD can create
serious problems in the family system (Hetchman, 1981), and may adversely affect the parent-child relationship,
especially in childhood (Epstein et al., 1983). In studies conducted with families of children with ADHD, high
family stress (Norvilitis et al., 2002; Rogers et al., 2009) and low family functionality were detected (Börekçi,
2017; Churchill et al., 2018; Gökçen et al., 2011; Malkoff et al., 2011; Margari et al., 2013; Özyurt et al., 2015;
Penuelas-Calvo et al., 2021; Scahill et al., 1999; Soysal et al., 2013; Uran & Kılıç, 2020). In the treatment of
ADHD symptoms, the application of psychotherapy and psychosocial methods that include the family system as
well as drug therapy prevents the child and other members from developing more serious problems (Aman,
2000; Hoza et al., 2000; Satterfield et al., 1987). In addition, there is a relationship between the level of family
functions and the child's symptoms with ADHD (Breaux & Harvey, 2019; Cussen et al., 2012; Horn et al.,
1987). In their study, Matos et al. (2009) observed a decrease in hyperactivity and inattention and an increase in
effective parenting skills as a result of parent-child interaction therapy. In another study examining three
different family therapy programs using behavior management training, problem-solving and communication
training, and SFT, all three approaches were found to reduce family conflict and intensity of anger at the time of
conflict in parents of a child with ADHD (Barkley et al., 1992). Studies conducted with families of children
with different problematic behaviors showed that STF improved family functionality and integrity (Perosa &
Perosa, 1981; Szapocznik et al., 1989).
When all these data are evaluated, the effects of physical, emotional, and social problems that a child with
ADHD, a neurodevelopmental disorder, may experience, first manifests themselves in the family system, and
disorders in the system may trigger the child’s symptoms. Considering that psychoeducation programs are
practices designed to improve the quality of life of family members and their ability to cope with problems
(Jones & Passey, 2004), the psychoeducation program to be given to the parents of a child with ADHD will
pave the way to regulating dysfunctional family relationships and to a healthy family system. From this point of
view, the main objective of the study was to investigate the effectiveness of the psychoeducation program
developed on the basis of SFT to increase family functioning in parents with ADHD children. To achieve this
goal, the following hypotheses were made:
1. The FAD post-test scores of the parents who received the SFT-based psychoeducation program were
significantly lower than the parents who did not receive this education.
2. The post-test scores of parents who received SFT-based psychoeducation programs were lower than pre-test
score distributions.
3. There is no significant difference between the FAD post-test scores of parents with the SFT-based
psychoeducation program and the FAD follow-up test scores applied eight weeks later.
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Method
Research Model
A quantitative research method was applied to examine the effect of STF-based psychoeducation programs on
family functioning in families of ADHD children. The study used pre-test, post-test, and follow-up test control
group design, which is one of the quasi-experimental methods. Subjects were matched in terms of demographic
characteristics, and they were divided into two as experimental and control groups with the neutral assignment
(Büyüköztürk et al., 2020). The study's independent variable was the STF-based psychoeducation program
applied only to the parents in the experimental group, and the dependent variable was family functions.
Study Group
The present study's findings were obtained from parents of children with ADHD who were registered at the
Counseling and Research Center and Special Education and Rehabilitation Center in Kocaeli city. The volunteer
parents were determined with the preliminary information given to the parents. The parents included in the
study were 109 parents, 72 females and 37 males, who had children between 7-10 years of age diagnosed with
ADHD. For the group to have similar characteristics, the parent who participated in the psychoeducation must
live in the same house with their spouse and child, and must not have attended any family training before or at
present. In addition, the child’s not having any comorbidity other than ADHD and continuing drug therapy for
at least two months were determined as the criteria for participation in the study. First of all, the needs analysis
form created to prepare the psychoeducation program was sent to the parents of children with ADHD (N=109)
via the Google form. Based on the data obtained from the form, the program was prepared and parents were
called by telephone and invited to the special education center to advertise the program. After the information
meeting about the prepared psychoeducation program was held, the parents who met the research criteria and
volunteered for the study were determined. A total of 40 parents, 20 of whom were in the experimental group
and 20 in the control group, who were determined through unbiased assignment, formed the research study
group. Both groups consisted of 20 people, 12 (60%) female and 8 (40%) male. Five of the parents in the
experimental group graduated from secondary school, seven graduated from high school and eight graduated
from university. Six of the parents in the control group were secondary school graduates, seven of them were
high school graduates and seven were university graduates. There was no comorbidity or developmental
diagnosis in the children of all parents in both groups. The mean age of the participants was 37.
Data Collection Tool
Mc Master Family Assessment Device (FAD)
Mc Master Family Assessment Device was developed by Epstein, Baldwin, and Bishop (1983) to determine
which items of family functions could not be fulfilled. It was adapted into Turkish by Bulut (1990). The scale,
which consisted of 60 items, included family functions such as “general functioning” (12 items), “roles” (11
items), “behavior control” (9 items), “communication” (9 items), “affective involvement” (7 items), “affective
responsiveness” (6 items) and “problem solving” (6 items). The lowest score taken from the scale was 60, and
the highest score was 240. High scores obtained from the scale indicated unhealthy family functionality. Items
in the scale, which can be applied to all family members over the age of 12, were answered considering the last
two months (Bulut, 1990). The validity of the scale was applied to normal families (N=208) and families of
psychiatric patients (N=98), and the subtest mean scores of the normal families were found to be lower than the
mean scores of the families of psychiatric patients (p<.001) (Öner, 1994). The Cronbach’s alpha coefficients for
the scale’s internal consistency were found .86 for general functioning, .80 for problem-solving, .71 for
communication, .59 for affective responsiveness, .52 for behavior control, .42 for roles, and .38 for affective
involvement.
Psychoeducation Program
Preparation of the Psychoeducation Program
To carry out the experimental study, a psychoeducation program was prepared to increase family functionality.
Psychoeducation is a type of group with educational content that provides its members with coping skills for
determined purposes (DeLucia-Waack, 2006; Jacobs et al., 2006). Psychoeducational groups consisting of
planned and structured activities are cognitive (Kahraman & Tanrıkulu, 2019; Morgan & Hensley, 1998),
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affective (Fristad et al., 1996; Ulman, 2000), and existential (Ay, 2019; Fedele et al., 2013; Pomeroy et al.,
1997).
The main purpose of the STF-based psychoeducation program is to increase the family functionality of families
of a child with ADHD. For this purpose, a literature review was conducted to increase family functionality.
According to the review of the related literature, STF is an effective approach in reorganizing the family
structure and functions in different problematic situations related to the family (Barkley et al., 1992; Gottlieb,
2013; Griffith & Griffith, 1987; Mingfei et al., 2012; Szapocznik et al., 1989; Weaver et al., 2013; Yang &
Pearson, 2002; Zafra, 2017; Zhu & Peng, 2009). The psychoeducation program applied to parents is structured
according to SFT.
The determination of the modules and titles of the program, which was developed to increase family functions,
was carried out through a needs analysis study. The needs analysis study was carried out through a special
education center after obtaining the necessary permissions from the Ministry of National Education. As a result
of the review of the relevant literature, it was seen that communication, clear roles, understanding emotions,
problem-solving, showing interest, parental attitudes, setting rules, and togetherness were factors related to
family functioning (Alacahan, 2010; Epstein et al., 1983; Freistadt & Strohschein, 2013; Light & Trust, 2007;
Morawska & Sanders, 2009; Twin, 2009; Wang & Zhou, 2015). The general information form with 12
questions, which was created by considering the results obtained from the research, was applied to the parents
(N=109) via the Google form. The data obtained from the form were collected under 28 categorical themes and
converted into tables showing the frequency numbers of the views and thoughts of the parents. Common and
similar categorical themes were determined and these themes were re-synthesized by induction and turned into
main themes. To determine the consistency of the content of the program modules created and their
appropriateness in terms of scope, opinions were obtained from a total of six academicians, three of whom were
from the Department of Psychological Counseling and Guidance, two from the Department of Special
Education, and one from Program Development. Based on the feedback received, the psychoeducation program
was updated and given its final form.
Content of the Psychoeducation Program
The SFT-based psychoeducation program lasted for 11 sessions, with one session per week for parents who
have a child aged 7-10 years with ADHD. Table 1 (below) presented the topics covered during the 11 weeks. At
the beginning of each session, warm-up activities were applied and each session of the previous week was
summarized. Parents were given homework in certain weeks, and techniques such as question-answer, case
study, and brainstorming were applied in different sessions. Sessions lasted approximately 90 minutes. In the
first session, a meeting event was held with the parents who participated in the training. After the parents’
expectations from the program were discussed, information was given about the training process and sessions.
For the success of the group process, group rules were created with the participants. Parents were asked what
they knew about ADHD, and after their sharing, theoretical information about ADHD was conveyed. The
session was ended by taking feedback on the feelings and thoughts of the participants about the first session. In
the second session, behavioral and family problems observed in families of children with ADHD were
discussed. After sharing the most common problem from each parent, the definition of the conflict was made
and the session continued with conflict resolution skills. In the third session, they started to talk about effective
communication. For effective communication content, topics such as verbal and nonverbal messages, Ilanguage, and full message delivery were shared, and then activities for each skill were applied to the parents.
At the end of the session, using the I-language was given to the parents as homework. The fourth session started
with the sharing and evaluation of the homework given in the previous week. The role of parents in the family
was studied using methods such as question-answer, discussion, and brainstorming, and then the topic of
parental attitudes was taught to the parents. An application on the influence of parents in creating an effective
parental subsystem was conducted and the activity was evaluated in the last session. In the fifth session, clear,
unclear, and strict boundaries between family members were explained with examples. The importance and
effect of the democratic attitude in the formation of a clear family boundary were studied with question-answer
and case study techniques. The sixth session started with the sharing of feelings within the family. Empathic
response skills in healthy emotion sharing were studied through case studies involving interaction with a child
with ADHD. The effect of sharing emotions on the emotional closeness of family members to each other was
explained with question-answer and brainstorming techniques. At the end of the session, the sharing of emotions
exercise was given to the parents as homework. The seventh session started with the evaluation of homework.
Then, the topic of spending time together as a family was shared. Common activities inside and outside the
house, members' participation in these activities, child's behavior and expectations were explained through case
studies, discussions and question and answer methods. Observation of common items was assigned as
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homework. The eighth session began with the evaluation of homework. Then, the role of parents in setting the
rules in the family was addressed and the difficulties in setting the rules for the child were shared. Practices
were carried out for the parents to create healthy and flexible authority. An environment for evaluation and
discussion on the subject has been created. In the ninth session, the issue of coalitions and triangulations within
the unhealthy groupings within the family was explained in various ways. The effects of these groupings on
family cohesion were explained and the topic was discussed with the participation of the members. The
importance of the subject was emphasized by giving examples of healthy associations between members. In the
tenth session, the influence of parents on the child’s behavior was discussed. Studies on determination,
consistency, appropriate language, and flexibility in behavior control were conducted through case studies of
ADHD. In the eleventh session, the termination activity was applied. It was ensured that the participating
parents and the leader shared their feelings and thoughts about the training process. The psychoeducation
process was ended by sharing the information about the follow-up study to be carried out eight weeks later.
Table 1. Topics of the Psychoeducation Program by Session
Sessions
Topics
Sessions
1st Session
Introduction/Group
6th Session
Rules/ADHD/Theoretical
Information
2nd Session
Problems and Conflict Resolutions
7th Session
in Family
3rd Session
Communication Skills
8th Session
4th Session
Parent Rules and Attitudes
9th Session
5th Session
Democratic Attitudes and
10th Session
Limitation
11th Session

Topics
Sharing Emotions and
Emotional Intimacy
Spending Time together
Setting Rules and Power
Intra-Family Groupings
Behavior Control and
Flexibility
Closing Meeting

Data Collection Process
The SFT-based psychoeducation program was conducted face-to-face with parents who have a child between 710 years of age with ADHD registered in the Counseling and Research Center and Special Education Center in
Kocaeli, and volunteer to participate in the training. The psychoeducation program lasted for 11 weeks, with 90
minutes each session, once a week. The parents' contact informationparents' contact information registered to
the Counseling and Research Center was reached, and a needs analysis form was sent via the Google form. In
order to introduce the psychoeducation program created after the data was obtained, the parents were called by
phone and invited to the Special Education Center. The voluntarily participated parents were randomly divided
into experimental and control groups. The psychoeducation program was carried out within the scope of Kocaeli
University Scientific Research Projects and was carried out within the project schedule. Before starting the
psychoeducation, FAD was administered to the parents in two groups as a pre-test. It was seen that both groups
were close to each other in terms of pre-test scores. Afterward, an STF-based psychoeducation program was
applied only to the experimental group. It was stated that if they wanted to participate in the control group, the
same training would be held for them in the next term. After the 11-week psychoeducation was completed, FAD
was applied to all the parents in two groups as a post-test. Eight weeks after the post-test application, the FAD
follow-up test was applied to the experimental group.
The explanation of the change in the dependent variables of research with the independent variable is called
internal validity (Büyüköztürk et al., 2020). In the present study, some factors might threaten the internal
validity of explaining the change in family functionality, which was the dependent variable, with the SFT-based
psychoeducation program, which was the independent variable. Regarding these factors that pose a threat to
internal validity, the following issues were taken into consideration in this study. 4 parents, matched for various
demographic characteristics, were randomly divided into experimental and control groups. The creation of the
matching and control group helped to purify the research as much as possible from the maturation effect. In
addition, for the parents participating in the selected sample group to have similar characteristics, living in the
same house with their spouse and child, not having participated in any family education before or currently,
were determined as participation criteria.
Moreover, the participant's child must not have any co-diagnosis other than ADHD and must be on medication
for at least 2 months. To eliminate the threat of the data collection process to internal validity, the researcher
herself carried out this process. Considering that the training process took about 3 months, it was estimated that
the pre-test effect could also be broken.
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Data Analysis
Within the scope of the present research, SPSS 22.0 program was used to analyze the pre-test, post-test, and
follow-up test data applied to the experimental and control groups. Wilcoxon Signed-Rank and Mann-Whitney
U tests were for unrelated measurements because the number of research participants was small and the
distribution did not show a normal distribution. The Mann-Whitney U test is a test used to identify whether the
scores obtained from two unrelated samples differ significantly from each other (Büyüköztürk, 2010). Since the
number of participants in two groups and the FAD scores of the participants was not normally distributed
(p<.05), the significance of the difference between the groups was analysed with the Mann-Whitney U test.
FAD within-group changes of the experimental and control groups were analysed with the Wilcoxon SignedRank test. This test, on the other hand, is a test used to compare data obtained from measurements made at
different times from the same sample group (Büyüköztürk, 2010). The 95% confidence interval and p<0.05
value were considered statistically significant for the analyses.
Ethical Issues
Ethical permission of the research was obtained from the ethics committee of Kocaeli University, Institute of
Social Sciences, numbered 10017888-020. In addition, permission numbered 87078259-605.01-E.15841560
was obtained from the Kocaeli Provincial Directorate of National Education to determine the parents to
participate in the study and carry out the practices in the special education center.

Findings
Before the findings of the hypotheses of the research, descriptive statistics of the subscales and total scores of
the groups from the FAD (Table 2 below) and the Mann-Whitney U test results of the pre-test scores of the
participants (Table 3 below) were presented.
Table 2. Descriptive Analysis of FAD Subscales and Total Scores of Parents in Control and Experimental
Groups
Sub-scales
Problem Solving
Communication
Roles
Affective
Involvement
Affective
Responsiveness
Behavior Control
General
Functioning
Total Score

Group
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control

n
20
20
20
20
20
20
20
20
20
20
20
20
20
20
20
20

Pre-test
̄X
Ss
16.58
6.48
16.10
6.60
24.04
7.80
23.42
9.27
31.30
9.62
30.78
10.34
16.82
5.40
15.50
5.70
21.20
4.42
20.18
5.14
27.00
6.58
24.77
8.05
34.50
11.45
29.92
12.92
171.44
51.75
160.67 58.02

Post-test
̄X
Ss
11.62
3.84
16.07
5.58
17.07
5.80
24.06
8.78
22.40
4.70
30.42
10.77
11.20
4.96
16.50
5.58
16.40
2.20
20.78
4.94
17.40
4.30
25.50
8.25
18.52
9.52
29.70
11.17
114.61
35.32
163.03
55.07

Follow-up Test
X̄
Ss
10.36
16.20
21.62
11.06
16.22
17.20
17.56
110.22
-

3.46
5.80
5.16
3.98
2.38
3.12
6.40
30.03
-

*p>0.05
In Table 2 (above), it was seen that the subscales of the participants in the experimental group and the total pretest mean scores decreased in the post-test. In the follow-up test, it was determined that the decrease continued
relatively. There was no decrease in the pre-test and post-test scores of the parents in the control group.
At the beginning of the experimental process, the effectiveness of which was investigated, the pre-test results
were compared to observe if there was a difference between the control and experimental groups. The MannWhitney U test was used to analyse the significance of the difference between the groups since the number of
parents in two groups and the parents’ FAD scores were not normally distributed (p<.05).
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Table 3. Mann-Whitney U Test Results of FAD Subscales, Total Pre-Test Scores of the Control and
Experimental Groups
Sub-scales
Problem Solving
Communication
Roles
Affective
Involvement
Affective
Responsiveness
Behavior Control
General
Functioning
Total Scale
*p>0.05

Group

N

Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control
Experimental
Control

20
20
20
20
20
20
20
20
20
20
20
20
20
20
20
20

Mean
Rank
22.60
18.40
23.60
17.40
21.28
19.72
21.28
19.72
21.00
18.70
20.75
18.40
23.60
19.00
20.75
20.20

Sum of
Ranks
452.00
368.00
472.00
348.00
425.50
394.50
425.50
394.50
420.00
374.00
415.00
368.00
472.00
380.00
415.00
405.00

U

p

158.00

.246

138.00

.092

184.50

.680

184.50

.680

182.00

.620

152.5

.220

135

.076

195

.892

Table 3 (above) showed no significant difference between the FAD subscales and the total pre-test mean scores
in the control and experimental groups. According to this result revealed that the family functionality levels of
the parents in the two groups were equal.
The first hypothesis of the study was “FAD post-test scores of parents who received SFT-based
psychoeducation program were significantly lower than the post-test scores of parents who did not receive an
education." Table 4 below showed the findings related to this hypothesis.
Table 4. Mann-Whitney U Test Results of Control and Experimental Groups on FAD Subscales and Total PostTest Scores
Mean
Sum of
Sub-scales
Groups
N
Rank
Ranks
U
p
Problem Solving
Experimental
20
17.21
280.0
54.00
.032*
Control
20
23.79
410.0
Communication
Experimental
20
16.82
274.5
50.50
.015*
Control
20
24.18
415.5
Roles
Experimental
20
17.39
282.5
58.50
.043*
Control
20
23.61
407.5
Affective
Experimental
20
16.96
276.5
52.50
.022*
Involvement
Control
20
24.04
413.5
Affective
Experimental
20
17.25
280.5
56.50
.034*
Responsiveness
Control
20
23.75
405.0
Behavior
Experimental
20
17.32
281.5
57.50
.040*
Control
Control
20
23.68
408.5
General
Experimental
20
16.96
276.5
52.50
.023*
Functioning
Control
20
24.04
413.5
Total Score
Experimental
20
16.21
266.0
42.00
.004*
Control
20
24.79
424.0
*p<.05
Table 4 (above) shows that there was a statistically significant difference between the SFT-based
psychoeducation program and the posttest scores of participants who did not participate in the SFT-based
psychoeducation program (U=42.00; p=.004). When the mean was examined, the total posttest score of the
experimental group was lower than that of the control group.
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When the mean rank was examined, the experimental group’s post-test scores in all subscales of FAD were
lower than the control group. Similar to the total score, there was also a statistically significant difference
between the post-test scores of the participants in the groups in sub-scales of Problem Solving (U=54.00;
p=.032), Communication (U=50.00; p=.015), Roles (U=58.50; p=.043), Affective Involvement (U=52.50;
p=.022), Affective Responsiveness (U=56.50; p=.034), Behavior Control (U=57.50; p=.040), and General
Functioning (U=52.50; p=.023). These findings could be interpreted as the psychoeducation program being
effective in increasing family functionality. The findings obtained confirmed the research hypothesis.
The second hypothesis of the study was “The FAD post-test score distributions of the parents who applied the
SFT-based psychoeducation program were lower than the pre-test score distributions.” Table 5 (below)
presented the Wilcoxon Signed-Rank Test findings, which were conducted to identify any difference between
the experimental group's FAD subscales and total pre-test score and post-test mean scores.
Table 5. Wilcoxon Signed-Rank Test Results of Pre-test and Post-test Scores of the Experimental Group
(N=20)
Pre-test
Mean
Sum of
Sub-scales
Post-test
n
Rank
Ranks
z
p
Problem Solving
Negative Rank
13
11.65
116.50
Positive Rank
7
7.63
21.5
-2.116
.032*
Equal
0
Communication
Negative Rank
14
12.20
122.0
-2.523
.010*
Positive Rank
5
5.00
15.00
Equal
1
Roles
Negative Rank
15
11.82
116.0
Positive Rank
4
4.50
9.00
-2.814
.005*
Equal
1
Affective
Negative Rank
13
12.56
112.00
Involvement
Positive Rank
6
5.50
20.0
-2.183
.008*
Equal
1
Affective
Negative Rank
15
12.59
125.50
Responsiveness
Positive Rank
5
5.50
16.50
-2.620
.006*
Equal
0
Behavior Control
Negative Rank
14
12.15
121.5
Positive Rank
5
5.17
15.50
-2.502
.010*
Equal
1
General Functioning Negative Rank
14
11.90
119.0
-2.323
.018*
Positive Rank
5
6.00
18.00
Equal
1
Total Score
Negative Rank
13
12.40
124.0
-2.545
.007*
Positive Rank
7
5.75
12.00
Equal
0
*p<.05
The results in Table 5 (above) showed that there was a significant difference of .05 level between the FAD total
pre-test and total post-test scores of the parents who received SFT-based psychoeducation (Z=-2.545; p<0.05).
The difference scores’ sum of the ranks revealed that this difference was in favor of negative ranks, in other
words, the pre-test score. Similar to the total score, there was a significant difference at the .05 level between
pre-test and post-test score of the parents in the experimental group in Problem Solving (Z=-2.116; p=.032),
Communication (U=-2.523; p=.010), Roles (U=-2.814; p=.005), Affective Responsiveness (U=-2.183; p=.008),
Affective Involvement (U=-2.620; p=.006), Behavior Control (U=-2.502; p=.010), and General Functioning
(U=-2.323 ; p=.018) subscales. Considering that getting a low score on the FAD increased functionality in terms
of that function, it could be said that the applied psychoeducation program had a significant effect on increasing
family functionality. The findings regarding the follow-up test results performed eight weeks after the
application were stated in Table 6 below.
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Table 6. Wilcoxon Signed-Rank Test Results Regarding the Difference between the Experimental Group PostTest and Follow-Up Test Scores
Pre-test
Mean
Sum of
Sub-scales
Post-test
n
Rank
Ranks
z
p
Problem-solving
Negative Rank
10
9.57
76.00
Positive Rank
7
8.00
32.00
-1.140
.242
Equal
3
Communication
Negative Rank
10
10.00
70.00
-0.215
.805
Positive Rank
9
10.00
60.00
Equal
1
Roles
Negative Rank
13
8.00
64.00
Positive Rank
7
7.40
56.00
-0.442
.508
Equal
0
Affective
Negative Rank
10
10.92
79.50
Involvement
Positive Rank
9
9.07
72.00
-0.240
.775
Equal
1
Affective
Negative Rank
11
11.94
82.50
Responsiveness
Positive Rank
9
10.25
72.50
-0.168
.830
Equal
0
Behavior Control
Negative Rank
11
11.67
80.50
Positive Rank
9
8.63
62.50
-0.021
.970
Equal
0
General Functioning Negative Rank
9
10.25
78.00
-0.223
.722
Positive Rank
9
9.75
72.50
Equal
2
Total Scale
Negative Rank
12
12.42
82.00
-0.250
.800
Positive Rank
8
9.75
70.50
Equal
0
Table 6 (above) shows that there was no significant difference between the FAD subscales and the total posttest
score and the score of the follow-up test of the SFT-based psychoeducation program offered to parents. In
addition, the mean scores of the subscales of FAD and the follow-up test were also lower than the mean scores
of the pretest. These two findings showed that the effect of the SFT-based psychoeducation program in
increasing family functions continued after eight weeks.

Discussion and Conclusions
The present study aimed to examine the effect of SFT-based psychoeducation programs prepared for parents of
ADHD-diagnosed children on family functionality. The scores obtained from the FAD were administered to the
parents in the control and experimental groups as a pre-test, post-test, and follow-up tests were compared.
Before applying psychoeducation, there was no significant difference between the two groups. Afterward,
psychoeducation was applied to the parents in the experimental group for eleven weeks and the post-test scores
were obtained at the end of the application. Looking at the posttest results, the applied psychoeducation program
had a significant positive effect on the family functioning of the parents in the experimental group. In the
follow-up test conducted after eight weeks, it was found that this effect was permanent. Thus, the results
supported the main objective of the study.
In reviewing the relevant literature, the number of studies that relied on family therapy developed for parents of
children with ADHD was limited (Aman, 2000; Barkley et. al. 1992; Çırpan, 2019; Dielman & Franklin, 1998;
Fischer, 2013; Kahveci & Selçuk, 2018; Ma et al., 2018; Matos et al., 2009; Scapillato, 2003; Zhu & Peng,
2009). These studies were mostly in the form of training applied to children with ADHD and their parents. It
was noteworthy that there was no study investigating the effect of the SFT-based education program developed
for parents of children with ADHD in Turkey. Therefore, the findings obtained from the research were
evaluated by comparing them with studies conducted for similar purposes.
The “Problem Solving” sub-dimension, the first sub-scale of FAD, aims to measure family members’ ability to
solve material and moral problems using family functionality (Bulut, 1990). To understand the reasons for the
increase in the problem-solving skills of the parents who attended the psychoeducation program, it was
necessary to look at the applied program’s second session. In this session, conflicts in families and dysfunctional
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cycles used in these conflicts were discussed. After sharing the theoretical information on the subject, case
studies studied problem-solving steps. Çırpan (2019) conducted a case study with a family to investigate the
effects of Experiential and Cognitive-Behavioral Family Therapy practices in families of a child diagnosed with
ADHD, to change the members’ perspectives towards themselves and others and to examine the effects of
solving the problems faced by parents. As a result of 11-week family counseling practices, a positive increase
was found out in the communication and family members’ problem-solving skills. In another study, Family
Systems Multi-Group Therapy was applied to parents of a child with ADHD. During the group sessions, the
children and families met for a play interactive session to practice the skills learned in their groups. It was
concluded that 8-week applications developed parent-child interaction and effectively reduced conflicts in the
home environment (Aman, 2000). Both studies’ target groups were families of children with ADHD, and family
therapy-based interventions were applied in both studies. However, the results of the studies emphasized that
members improved their problem-solving skills thanks to the effect of the practices. Therefore, these studies
support the results in terms of sample, purpose, and outcome.
The “Communication” subscale aimed to measure whether family members could enhance healthy
communication (Bulut, 1990). In the third session of the psychoeducation program, intra-family communication
skills were included. Effective communication skills, I language, full and single message delivery topics were
applied with group activities. The increase in communication skills found in the findings can be associated with
the subjects studied in this session. Öztürk (2019) examined the effect of the psychoeducation program given to
mothers of children with ADHD on mother-child interaction and family functionality. The 12-week
psychoeducation program was administered to 25 mothers in the experimental group. At the end of the
application, it was observed that the mothers’ post-test communication, showing the necessary attention and
behavior control subscale score averages were significantly lower. Fallone (1998) applied 8 weeks of Behavioral
Parent Training (PT), 8 weeks of PT, and Cognitive-Behavioral Self-Management Training in his doctoral thesis
study with 48 mothers of children with ADHD. At the end of the program, mothers in the experimental group
were found to have a decrease in maternity stress and an increase in mother-child communication. Both studies
were conducted with mothers who have children with ADHD to improve communication skills. It was observed
that the implemented programs improved the members’ communication skills. Therefore, the findings of these
studies also supported the findings of the present study.
The “Roles” subscale expresses the behavioral patterns that include meeting family members’ material and
spiritual needs (Bulut, 1990). Roles in a functional family include parents being competent to use resources,
care for children, and manage the family system. The fourth session of the psychoeducation program applied to
parents was the reason for the positive effect observed in the "roles” subscale. In this session, information about
being a parent, ensuring the hierarchy within the family, and establishing the parent subsystem was shared.
Ekşisu (2017) applied a 9-week parent support program to the parents of children with different behavioral
problems and examined the effect on the children and their parents. The findings of the study indicated that the
parent support program increased the parenting competence levels of the participants in the experimental group
and improved their parenting skills. In another study, Anastopoulos et al. (1993) administered 9 sessions of
behavioral parent training to parents with school-age children diagnosed with ADHD. After the training, an
increase was observed in the participants’ parental functions in the experimental group. Although both studies
did not directly focus on roles within the family, parenting competence and parenting functions point to
effective parenting and clarity in parenting roles (Demir & Gündüz, 2014). Therefore, these studies’ results were
in accordance with the present study's findings.
The “Affective Responsiveness” subscale indicates that family members can respond most appropriately to
stimuli (Bulut, 1990). To understand the reasons for the increase in the parents’ affective responsiveness
participating in the psychoeducation program, it was necessary to investigate the sixth session of the applied
program. In this session, the emotions experienced in the family and the ways of sharing these emotions were
evaluated. Sample applications were made to be able to use correct emotional expressions and improve the
effect of empathic response in maintaining the emotional closeness of the members. Barkley et al. (1992)
compared the effects of three different family therapy programs on family conflict in families of children with
ADHD. 20 parents received Behavior Management Training while 21 parents received Problem-Solving and
Communication Training, and 20 parents received Structural Family Therapy. As a result of the research, it was
observed that the intensity of anger experienced in conflicts decreased in all three groups and positive changes
were observed in the expressions of anger intensity during the discussions. Although the present study differed
in method from Barkley's study, it was similar in terms of the training content. In both studies, topics such as
conflict resolution, communication skills, and sharing emotions were shared with parents. The results showing a
positive change in anger expressions are also consistent with the results of the present study for the Affective
Reactivity subscale.
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The “Affective Involvement” subscale includes the care and love that family members show to each other
(Bulut, 1990). The increase in the ability of parents participating in the psychoeducation program to show the
necessary attention, participation in indoor and outdoor activities studied in the seventh session, could be
attributed to the effect of studies aimed at supporting the child’s expectations. In addition, the efforts to prevent
the existing groupings for the healthy establishment of family unity and to gain healthy unions, which were
studied in the ninth session, also affected this result. Zhu and Peng (2009) examined the effect of SFT on family
functioning on children with ADHD accompanied by oppositional defiant disorder. In the study where 54
children were randomly divided into the experimental and control groups, only drug treatment was applied to
the control group, and family therapy was applied to the experimental group together with drug treatment. At
the end of the 12-session applications that lasted for 3 months, an increase in family cohesion, emotion
expression, achievement orientation, and an increase in communication, problem-solving, "affective response"
and "general functioning" scores was observed among family members. Although a psychoeducation program
was not implemented, the application of SFT in the study, the fact that the study group was parents with a child
with ADHD, and the aim were to increase family functionality were similar points to the present study.
The “Behavior Control” subscale includes the way of setting rigid, flexible, or irregular standards and providing
discipline to the behavior of the members (Bulut, 1990). The eighth and tenth sessions of the psychoeducation
program applied to parents give the reasons for the positive effect observed in the behavior control subscale. In
these sessions, information was shared about the parents’ establishing a healthy power relationship in the
family, parents’ determination, consistency, correct language, and flexibility in behavioral control, and practices
were carried out to acquire targeted skills. Matos et al. (2009) applied Parent-Child Interaction Therapy to 32
parents of Puerto Rican preschool children with ADHD. In practices whose main goal was to reduce
problematic behaviors in children, parents were taught how to guide their children, and when giving
instructions, they should give clear, positive, consistent, and direct commands for behavior. At the end of the
research, it was concluded that parents feel more competent and less stressed in managing their children’s
behavior. In this study, which aimed to reduce behavioral problems in children, practices aimed at providing
behavioral control were also effective in parents’ management of their children’s behaviors. Therefore, the
results were consistent with the behavioral control results of this study.
The “General Functioning” subscale is considered as an indicator of the general health of the family (Bulut,
1990). The positive effect observed in the general functioning subscale was the 11-session psychoeducation
program applied to the parents. In this program, which aimed to increase the family functionality of parents of
children with ADHD, in order to improve the characteristics observed in functional families, communication
within the family, conflict resolution, parental attitudes, boundaries between members, healthy sharing of
emotions, spending time together, power in the family, family groupings, flexibility and behavior control. In
Öztürk’s (2013) study examining the effect of parental education on ADHD symptoms in children, the Triple-P
Positive Parenting Program, which lasted 8 weeks, was applied to 23 parents whose children were between the
ages of 7 and 12. Among the research findings, in addition to the decrease in ADHD symptoms in children, a
statistically significant decrease was observed in family roles, problem-solving, communication, behavior
control, and general functioning. Harputlu (2014) applied two-month psychosocial training to the mothers of
first-grade primary school students diagnosed with ADHD to reorganize their relations with their children, and a
supportive study was conducted. In the training, mothers were informed about correct and effective
communication, meeting the social, emotional, and behavioral demands suitable for the developmental levels of
their children, and ways of establishing control that supports development. At the end of the training, a positive
increase was observed in the mothers' problem-solving, communication, emotional responsiveness, and general
functions scores in the experimental group. Also, it was determined that mothers who participated in supportive
activities also showed improvement in the “affective involvement” and “roles” subscales. The general
functioning subscale results from both studies supported the findings of this study.
Prior to concluding, certain limitations in this study should be addressed. Because the children of the
participants in the study group did not have comorbidity, the generalizability of the results was limited only to
parents who have a child with ADHD. Therefore, the results were limited to parents who have only one child
diagnosed with ADHD. This program, designed to improve family functionality, was limited to 11 weeks.
Another limitation is that no training was provided for the control group. As a result, an SFT-based
psychoeducation program was applied to parents of a child diagnosed with ADHD for the first time in Turkey,
and it was seen that the program was effective in increasing family functionality. Therefore, this finding
contributed to the literature by overlapping with the results obtained from different family therapy approaches
and parent psychoeducation.
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Recommendations
According to the findings of the research, it was possible to suggest the following:
Eight weeks after completion of the psychoeducation program for parents, a follow-up study was conducted.
However, it was not known exactly how long the implemented program was effective. Future studies could
increase the number of follow-up visits to examine the long-term effects of the program. The children of the
participants in the study group of this study only had a diagnosis of ADHD. Future studies could examine the
effectiveness of the program by working with parents who have children with comorbid ADHD. The parents in
the study group had only one child. The effectiveness of the program could be tested by working with parents
with two or more children. In addition, it may be recommended that the program be implemented with parents
who have children with ADHD in different age groups.

Acknowledgements or Notes
This work was supported by Kocaeli University Scientific Research Projects Coordination Unit. Project
Number: SBA-2020-2063.

References
Aponte, H., & Van Deusen, J. M. (1981). Structural family therapy. In handbook of family therapy. In A. S.
Gurman & D. P. Kniskern (Eds.). Bristol: Brunner / Mazel.
Alacahan, O. (2010). Aile birliğini oluşturan faktörler ve işlevleri [The factors and processes by the create
family unity]. Journal of Economics and Administrative Sciences, 1(1), 289-298.
Aman, L. A. (2000). Family systems multi-group therapy for ADHD children and their families. (Doctoral
dissertation). Walden University, USA.
Anastopoulos, A. D., Shelton, T. L., DuPaul, G. J., & Guevremont, D. C. (1993). Parent training for attentiondeficit hyperactivity disorder: its impact on parent functioning. Journal of Abnormal Child Psychology,
21, 581–596.
Anderson, S. A., & Gavazzi, S. M. (1990). A test of the olson circumplex model: examining its curvilinear
assumption and the presence of extreme types. Family Process, 29(3), 309-324.
https://doi.org/10.1111/j.1545-5300.1990.00309.x
Ay, M. A. (2019). Kanser tanılı ve sağlıklı ergen çocuğu olan annelere uygulanan psikoeğitimin ebeveyen
rolüne ilişkin kendilik algısı, stresle başa çıkma ve ruhsal belirtiler üzerine etkisi [Effects of a
psychoeducation program given to mothers with a child cancer-diagnosed child and a healthy adolescent
on their self perception of parental role, ways of coping with stress and mental symptoms]. (PhD thesis).
Hacettepe University, Ankara.
Barkley, R. A., Guevremont, D. C., Anastopoulos, A. D., & Fletcher, K. E. (1992). A comparison of three
family therapy programs for treating family conflicts in adolescents with attention-deficit hyperactivity
disorder. Journal of Consulting and Clinical Psychology, 60(3), 450–462. https://doi.org/10.1037/0022006X.60.3.450
Börekçi, B. (2017). Okul öncesi çocuklarda dikkat eksikliği hiperaktivite bozukluğu belirtilerinin, davranışsal,
sosyal problemler, aile işlevselliği ve ebeveyn tutumları ile ilişkilerinin değerlendirilmesi [Preschool
children with symptoms of attention deficit hyperactivity disorder: parental attitudes, impairments in
behavioral, social, school and family functioning]. (Master dissertation). Işık University, İstanbul.
Bulut, I. (1990). Aile değerlendirme ölçeği (ADÖ) el kitabı [Family assessment scale (FAS) handbook]. Ankara:
Özgüzeliş Press.
Chappelle, N., & Tadros, E. (2021). Using structural family therapy to understand the impact of poverty and
trauma on African American adolescents. The Family Journal Counseling and Therapy for Couples and
Families, 29(2), 237-244. https://doi.org/10.1177/1066480720950427
Churchill, S. S., Leo, M. C., Brennan, E. M., Sellmaier, C., Kendall, J., & Houck, G. M. (2018). Longitudinal
impact of a randomized clinical trial to improve family function, reduce maternal stress and improve
child outcomes in families of children with adhd. Maternal and Child Health Journal, 22, 1172-1182.
https://doi.org/10.1007/s10995-018-2502-5
Colapinto, J. (1979). The relative value of empirical evidence. Family Process, 18(4), 427–441.
https://doi.org/10.1111/j.1545-5300.1979.00427.x

176 Tura
Colapinto, J. (2019). Structural family therapy. In B. H. Fiese, M. Celano, K. Deater-Deckard, E. N. Jouriles &
M. A. Whisman (Eds.), APA handbook of contemporary family psychology: Family therapy and training
(pp. 107-121) American Psychology Association.
Çırpan, A. B. N. (2019). Aile danışmanlığı uygulamalarının dikkat eksikliği ve hiperaktivite bozukluğu
üzerindeki etkisi: vaka çalışması [The effect of family counseling applications on attention deficiency and
hyperactivity disorder: case study]. (Master thesis). Sabahattin Zaim University, İstanbul.
De Lucia-Waack, J. L. (2006). Leading psychoeducational groups for children and adolescents. United
Kingdom: Sage Publications.
Demir, S., & Gündüz, B. (2014). Ebeveyn yetkinlik ölçeğinin uyarlanması: geçerlik ve güvenirlik çalışmaları
[Adaptation of the parental self-efficacy scale: the study of validity and reliability]. Mustafa Kemal
University Journal of Graduate School of Social Sciences, 11(25), 309-322.
Dielman, M. B., & Franklin, C. (1998). Brief solution-focused therapy with parents and adolescents with adhd.
Social Work in Education, 20(4), 261-265. https://doi.org/10.1093/ cs/20.4.261
Ekşisu M (2017). Davranış sorunları olan 3-6 yaş çocuğa sahip anababalar için geliştirilen "anababalık destek
programının" etkililiği [The efficacy of "parenting support program" developed for parents of 3-6 ages
children with behavior problems]. (PhD thesis). Ankara University, Ankara.
Epstein, N. B., Baldwin, L. M., & Bishop, B. S. (1983). The McMaster family assessment device. Journal of
Marital and Family Therapy, 9(2), 171-180. https://doi.org/10.1111/j.1752-0606.1983.tb01497.x.
Fedele, D. A., Hullmann, S. E., Chaffin, M., Kenner, C., Fisher, M. J., Kirk, K., Eddington, A. R., Sean, P.,
McNall-Knapp, R. Y., & Mullins, L. L. (2013). Impact of a parent based interdisciplinary intervention
for mothers on adjustment in children newly diagnosed with cancer. Journal of Pediatric Psychology,
38(5), 531-540. https://doi.org/10.1093/jpepsy/jst010
Fischer, M. F. (2013). Multifamily family therapy group for adhd children and their families: a delphi study.
(Doctoral dissertation). Virginia Tech.
Freistadt, J., & Strohschein, L. (2013). Family structure differences in family functioning interactive effects of
social capital and family structure.
Journal of Family Issues, 34(7), 952-974.
https://doi.org/10.1177/0192513X12447054
Fristad, M., Gavazzi, S., Centolella, D., & Soldano, K. (1996). Psychoeducation: a promissing intervention
strategy for families of children and adolescents with mood disorders. Contemporary Family Therapy,
18, 371-383. https://doi.org/10.1007/BF02197048
Gehring, T. M., & Feldman, S. S. (1988). Adolescents’ perceptions of family cohesion and power: a
methodological study of the family system test. Journal of Adolescent Research, 3, 33-52.
https://doi.org/10.1177/074355488831004
Gladding, S. T. (2014). Family therapy: history, theory and practice. USA: Pearson Higher Edition.
Gottlieb, L. J. (2013). The application of structural family therapy to the treatment of parental alienation
syndrome. In A. J. L. Baker (Ed.), Working with alienated children and families: A clinical guidebook
(pp. 209–231). New York: Routledge. https://doi.org/10.1080/01926187.2013.792712
Gökçen, C., Özatalay, E., & Fettahoğlu, E. Ç. (2011). Dikkat eksikliği hiperaktivite bozukluğu olan çocukların
anne babalarında psikolojik belirtiler ve aile işlevselliği [Family functioning and psychological
symptoms in parents of children with attention deficit and hyperactivity disorder]. Turkish Journal of
Child and Adolescent Mental Health, 18, 95-104.
Griffith, J. L., & Griffith, M. E. (1987). Structural family therapy in chronic illness: Intervention can help
produce
a
more
adaptive
family
structure.
Psychosomatics,
28(4),
202-205.
https://doi.org/10.1016/S0033-3182(87)72544-4
Harputlu, A. (2014). Hiperaktivite ve dikkat eksikliği (hade) teşhisi konulmuş ilköğretim birinci kademe
öğrencilerinin annelerine yönelik psikososyal yardım uygulaması: deneysel çalışma [An implementation
of psychosocial help program to the mothers of elementary school children diagnosed with attention
deficit and hyperactivity (adhd): an experimental study]. (Master thesis). Çukurova Üniversity, Adana.
Hetchman, L. (1981). Families of hyperactives. Greeney J. (Editor). Research in community and mental health.
(pp. 275-292), Greenwich: JAI Pres.
Hoza, B., Owens, J. S., Pelham, W. E., Swanson, J. M., Conners, C. K., Hinshaw, S. P., Arnold, L. E., &
Kraemer, H. C. (2000). Parent cognitions as predictors of child treatment response in attentiondeficit/hyperactivity disorder. Journal of Abnormal Child Psychology, 28(6), 569-583.
https://doi.org/10.1023/A:1005135232068
Horn, W. F., Ialongo, N., Popovich, S., & Peradotto, D. (1987). Behavioral parent training and cognitivebehavioral self-control therapy with ADHD children: comparative and combined effects. Journal of
Clinical Child Psychology, 16(1), 57–68. https://doi.org/10.1207/s15374424jccp1601_8
Işık, B., & Güven, Y. (2007). Okul öncesi çocukların aile işlevlerinin incelenmesi: anne açısından aileye genel
bakış [An investigation of preschool children's family functions: a general outlook on the family from the
mother's perspective]. Educational Sciences: Theory and Practice, 7(3), 1263-1300.

IJCER (International Journal of Contemporary Educational Research)

177

İkiz, H. (2009). 6 yaş grubundaki çocukların benlik algıları ile aile işlevleri arasındaki ilişkinin incelenmesi [The
investigation ofthe relationship between self perception levels of children in 6 years ago group with
family functions] (Master thesis). Marmara University, İstanbul.
Jacobs, E. E., Masson, L. R., & Harvill, R. L. (2006). Group counseling strategies skills. USA: Thompson.
Johnston, C., & Mash, E. J. (2001). Families of children with attention-deficit/hyperactivity disorder: review
and recommendations for future research. Clinical Child and Family Psychology Review, 4(3), 183-207.
https://doi.org/10.1023/a:1017592030434
Jones, J., & Passey, J. (2004). Family adaptation, coping and resources: parents of children with developmental
disabilities and behaviour problems. Journal on Developmental Disabilities, 11(1), 31-46.
Kahraman, S., & Tanrıkulu, T. (2019). Ebeveynin üstün yetenekli çocuğuyla iletişimini geliştirmeye yönelik
psikoeğitim programının etkisinin incelenmesi [Examining the effectiveness of psychoeducational
program on development of parents’ communication with gifted child]. Turkish Journal of Giftedness
and Education, 9(1), 32-46.
Kahveci, G., & Selçuk, M. (2018). The effects of parent–child interaction therapy (pcit) in a child with attention
deficit hyperactivity disorder. Turkish International Journal of Special Education and Guidance &
Counseling, 7(1), 28-40.
Ma, J. L. C., Lai, K. Y. C., Wan, E. S. F., & Xia, L. L. L. (2018). Multiple family therapy for Chinese families
of children with attention deficit hyperactivity disorder (ADHD): treatment efficacy from the children’s
perspective and their subjective experiences. Journal of family Therapy, 1, 1-21.
https://doi.org/10.1111/1467-6427.12240
Malkoff, A. C., Grace, M., Kapke. L, T., & Gerdes, A. C. (2020). Family functioning in latinx families of
children with ADHD: the role of parental gender and acculturation. Journal of Child and Family Studies,
29(4), 1108-1122. https://doi.org/10.1007/s10826-019-01673-5
Margari, F., Craig, F., Petruzelli, M. G., Lemanna, A., Matera, E., & Margari, L. (2013). Parents
psychopathology of children with attention deficit hyperactivity disorder. Research in Developmental
Disabilities, 34(3), 1036-1043. https://doi.org/10.1016/j.ridd. 2012.12.001
Matos, M., Bauermeister, J. J., & Bernal, G. (2009). Parent-child interaction therapy for puerto rican preschool
children with ADHD and behavior problems: a pilot efficacy study. Family Process, 48(2), 232-252.
https://doi.org/10.1111/j.1545-5300.2009.01279.x
Mingfei, W., Jiang, Q., & Rui, L. (2012). The effect of structure family therapy on behaviors and executive
functions of children with ADHD. China Journal of Health Psychology, 12, 210-225.
Minuchin, S. (1974). Families & family therapy. England: Harvard University Press.
Morawska, A., & Sanders, M. R. (2009). Parenting gifted and talented children: conceptual and empirical
foundation. Gifted Child Quarterly, 53(3), 163-173. https://doi.org/ 10.1177/0016986209334962
Morgan, B., & Hensley, L. (1998). Supporting working mothers through group work a multimodal
psychoeducational approach. Journal of Specialists in Group Work, 23(3), 298-311.
https://doi.org/10.1080/01933929808411402
Morris, S. S., Musser, E. D., Tenenbaum, R. B., Ward, A. R., Martinez, J., Raiker, J. S., Coles, E. K., &
Riopelle, C. (2020). Emotion regulation via the autonomic nervous system in children with attention
deficit/hyperactivity disorder (adhd): replication and extension. Journal of Abnormal Child Psychology,
48(3), 361-373. https://doi.org/10.1080/01933929 808411402
Nichols, M. (2013). Family therapy, concepts and methods: international edition. 10th Ed. Pearson.
Norvilitis, J. M., Scime, M., & Lee, J. S. (2002). Courtesy stigma in mothers of children with adhd: a
preliminary
investigation.
Journal
of
Attention
Disorder,
6(2),
61-68.
https://doi.org/10.1177/108705470200600202
Öner, N. (1994). Türkiye’de kullanılan psikolojik testler [Psychological tests used in Turkey]. İstanbul:
Boğaziçi Press.
Öztürk, Y. (2013). Triple P olumlu anne babalık eğitimi'nin dikkat eksikliği ve hiperaktivite bozukluğu olan 712 yaş arası çocuklarda dikkat eksikliği hiperaktivite bozukluğu belirtileri üzerine etkilerinin
araştırıldığı randomize kontrollü bir çalışma [Effectiveness of triple-p positive parenting program on
childhood attention deficit hyperactivity disorder: a case control study]. (Master thesis). Dokuz Eylül
University, İzmir.
Özyurt, G., Pekcanlar Akay, A., & Öztürk, Y. (2015). Dikkat eksikliği ve hiperaktivite bozukluğu (dehb) tanısı
olan olgularda aile işlevselliği ve anne anksiyetesinin kontrol grubu ile karşılaştırılması [Family
functioning and maternal anxiety among cases diagnosed with adhd: a comparison study]. Journal of
Cognitive Behavioral Psychotherapy and Research, 3, 162-172.
Penuelas-Calvo, I., Palomar-Ciria, N., Porras-Segovia, A., Miguélez-Fernándeze, C., Baltasar-Tellof, I., PerezColmeneroa, S., Delgado-Gómez, D., Carballo, J. J., & Baca-García, E. (2021). Impact of adhd
symptoms on family functioning, family burden and parents’ quality of life in a hospital area in Spain.
The European Journal of Psychiatry, 35(3), 166-172. https://doi.org/10.1016/j.ejpsy.2020.10.003

178 Tura
Pomeroy, E., Rubin, A., Van Laningham, L., & Walker, R. (1997). “Straight talk”. The effectiveness of a
psychoeducational group intervention for heterosexuals with hiv/aids. Research on Social Work
Practices, 7(2), 149-164. https://doi.org/10.1177/104973159700700201
Rogers, M. A., Wiener, J., Marton, I., & Tannock, R. (2009). Parental involvement in children’s learning:
comparing parents of children with and without attention deficit/hyperactivity disorder (adhd). Journal of
School Psychology, 47(3), 167-185. https://doi.org/10.1016/j.jsp.2009.02.001
Perosa, L. M., & Perosa, S. L. (1981). The school counselor’s use of structural family therapy with learningdisabled students. The School Counselor, 29(2), 152-155.
Satterfield, J. H., Satterfield, B. I., & Schell, A. E. (1987). Therapeutic intervention to prevent delinquency in
hyperactive boys. Journal of the American Academy of Child and Adolescent Psychiatry, 26(1), 56-64.
https://doi.org/10.1097/00004583-198701000-00012
Scahill, L., Schwab-Stonem, M., Merikangas, K. R., Leckman, J. F., Zhang, H., & Kasl, S. (1999). Psychosocial
and clinical correlates of adhd in a community sample of school-age children. Journal of the American
Academy of Child & Adolescent Psychiatry, 38(8), 976-984. https://doi.org/10.1097/00004583199908000-00013
Scapillato, M. (2003). Use of the multiple family group therapy in managing children's ADHD. The ADHD
Report, 11(3), 9-15.
Soysal, A. Ş., Yıldırım, A., Acar, A., Karateke, B., & Kılıç, K. M. (2013). Dikkat eksikliği hiperaktivite
bozukluğu alt tiplerinin aile işlevleri üzerindeki etkisi [Effects of attention deficit and hyperacitivity
disorder subtypes on family functions]. The Journal of Psychiatryand Neurological Science, 26, 286-294.
https://doi.org/10.5350/DAJPN2013260308
Szapocznic, J., Rio, A., Murray, E., Cohen, R., Scopetta, M., Rivas-Vazquez, A., Hervis, O., Posada, V., &
Kurtines, W. (1989). Structural family versus psychodynamic child therapy for problematic hispanic
boys. Journal of Consulting and Clinical Psycology, 57(5), 571-578. https://doi.org/10.1037/0022006x.57.5.571
Tura, G. (2020). Yapısal aile sistemleri yaklaşımına dayalı olarak geliştirilen evlilik danışma programının
çiftlerin evlilik uyumuna etkisi [The effect of marriage counseling program developed based on
structural family systems approach to marital adjustment of couples]. Bingöl University Journal of Social
Sciences Institute, 10(19), 85-104. https://doi.org/10.29029/busbed.586530
Ulman, K. H. (2000). An intergrative model of stress management groups for women. International Journal of
Group Psychotherapy, 50(3), 341-362. https://doi.org/10.1080/00207284.2000.11491013
Uran, P., & Kılıç, B. G. (2020). Family functioning, comorbidities, and behavioral profiles of children with
ADHD and disruptive mood dysregulation disorder. Journal of Attention Disorders, 24(9), 1285-1294
https://doi.org/10.1177/1087054715588949
Wang Q, Zhou T (2015). The impact of family functioning and mental health condition on the child’s
behavioral
problems.
Social
Behavior
and
Personality,
43(7):
1135–1146.
https://doi.org/10.2224/sbp.2015.43.7.1135
Weaver, A., Greeno, G. C., Marcus, S. C., Fusco, R. A., & Anderson, C. (2013). Effects of structural family
therapy on child and maternal mental health symptomatology. Research on Social Work Practice, 23(3),
294-303. https://doi.org/10.1177/1049731512470492
Wetchler, J. L., Hecker, L. L. (2014). An introduction to marriage and family therapy. 2.nd edition, New York:
Routledge.
Yang, H. L., & Pearson, V. J. (2002). Understanding families in their own context: schizophrenia and structural
family therapy in Beijing. Journal of Family Therapy, 24(3), 233-257. https://doi.org/10.1111/14676427.00214
Zafra, J. (2017). The use of structural family therapy with a latino family: a case study. Journal of Systemic
Therapies, 35(4), 11-21. https://doi.org/10.1521/jsyt.2016.35.4.11
Zhu, Z., & Peng, L. (2009). Effect of structural family therapy on adhd children with oppositional defiant
disorder. Journal of Taishan Medical College, 30(6), 32-47.

