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Abstract 

This survey study utilized an extended Technology Acceptance Model (TAM) to understand factors 

affecting Social Media Use in Teaching English as a Foreign Language (SMU-TEFL) during the 

COVID-19 pandemic to help improve the integration of effective and efficient technology with 

traditional education methods. The initial survey instrument that was used was adapted from prior 

studies and was validated through content validity, piloted, and distributed to 287 EFL faculty 

members from ten Indonesian universities. Factor analyses (exploratory and confirmatory) were 

conducted to purify the instrument. Path analysis through Covariance-Based Structural Equation 

Modelling (CB-SEM) was used to assess correlations of the hypotheses which were supported by 

the Pearson correlation coefficient. The findings of the study informed a valid and reliable model 

that sufficiently explains variance to measure factors affecting SMU-TEFL during the Covid-19 

pandemic. Six significant relationships out of eight hypothetical statements were confirmed and 

elaborated. It is recommended that future research be conducted in order to improve the integration 

of technology into TEFL courses, especially in pandemic situations.  

Keywords: social media; use; Covid-19; TEFL; factor analysis 
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1. Introduction 

Historically, humanity has had to face many different public health crises (Taubenberger et al., 

2019). Nevertheless, the new virus which was found to have originated in Wuhan, China (the 

Corona Virus Disease 2019, COVID-19) has been an unprecedented situation in modern times, 

with billions of people forced to stay at home or in quarantine. No one could have predicted the 

level of impact this pandemic would ultimately have on humanity. However, modern technology 

has made facing the current situation much easier  when compared to similar situations in the 

past.  

Governments around the world were not be prepared for the level of disruption caused by 

COVID-19. In education, schools and universities around the world closed their gates in order to 

try and slow the spread of the virus, which has inevitably affected the instructional process of 

billions of students. This unprecedented condition has significantly influenced the lives of 

teachers and students. The closure of schools has led to an accelerated implementation of distance 

education through technology. Online technology was the main tool used for governments and 

other parties, such as the World Health Organization, to communicate their suggestions and 

policies. From e-marketing to distance learning, technology has had a significant role in 

supporting the world economy. Technology was also used to maintain a social life during 

lockdowns. One of the most common technologies used during the pandemic was social media.  

Social media has made it easier for users to communicate, interact, and network during 

the COVID-19 pandemic. In education, social media could improve distance learning 

experiences by facilitating teaching activities and contributing to the establishment of new 

learning models (Kompen et al., 2019). Research aimed at exploring the use of social media 

during a pandemic like COVID-19 is still limited. Therefore, this study was conducted to 

elaborate on factors affecting the use of social media in higher education. With a representative 

sample of Indonesian EFL faculty members, the current study aimed at making an empirical 

examination of a valid and reliable instrument for an extended Technology Acceptance Model 

(TAM). The study also estimated the direct effects of all constructs based on the TAM for Social 

Media Use in TEFL (SMU-TEFL) during COVID-19. 

  

2. Literature review 

 

2.1. Social media 

Social media is classified as the group of software in the Web 2.0 domain. It is defined as 

innovative technology that supports social networking through texts, images, audio, and video 
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(Zanamwe et al., 2013). Social media can be categorized into ten groups of tools, and these tools 

can be anything from publishing applications to virtual worlds. Social media is also described as 

web-based applications that facilitate communication with a digital approach (Leonardi et al., 

2013). In education, social media has been one of many technologies educators have utilized in 

establishing new strategies and approaches for instructional purposes. The majority of studies 

that have been conducted on social media examined how the tools were used individually, such 

as Facebook (Manca, 2020), Twitter (Tang & Hew, 2017), Instagram (Douglas et al., 2019), and 

YouTube (Ashidiqi et al., 2019). For example, students in higher education were reported to have 

improved their performance levels by using social media such as Facebook when compared to 

their performance using traditional learning methods (Roblyer et al., 2010). In general, 

researchers from across the world have examined factors affecting social media use in education 

in different contexts and settings (Table 1). It is important to understand these factors when 

developing and revising policies regarding social media use throughout educational institutions. 

The examination of these also helps to understand changes in social media innovation and 

culture, as well as any academic issues that are a result of these changes. Social media has the 

potential to be an important tool in promoting the ideas of both students and teachers, which in 

turn facilitates a better learning process. The productive use of social media in teaching can result 

in a more dynamic learning environment. 

 

Table 1. Studies on factors affecting social media in education 

 

Sources  Method Context  

(Akçayır, 2017) Mix method; 658 faculty 

members; turkey 

Faculty use 

(Ansari & Khan, 2020) Survey; 360 university 

students; India 

 

(Manu et al., 2021) Mix method; 338 university 

students; Ghana 

Students’ engagement  

(Al-Rahmi et al., 2015) Survey; 323 university 

students; Malaysia 

 

(Junco et al., 2011) Experimental; 125 students; 

USA 

Academic achievement 

(Azizi et al., 2019) Survey; 360 university 

students; Iran 

 

(Hamadi et al., 2021) Survey; 151 university 

students;  

Learning performance  
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(Badri et al., 2017) Survey; 32,376 school 

students; Abu Dhabi 

 

(Al-Qaysi et al., 2021) Bibliography; 57 articles Higher education 

(Al-Rahmi et al., 2018) Survey; 723 university 

students; Malaysia 

 

 

 

2.2. Social media use in TEFL 

In TEFL, previous researchers have highlighted that the use of social media applications such as 

Facebook, Instagram, YouTube, and Twitter improved language learning (Chen et al., 2011; 

Compernolle & Abraham, 2009; Habibi et al., 2018; Hsieh et al., 2017; Ibarra, 2018; Mei, 2019; 

Mondahl & Razmerita, 2014; Triana et al., 2020; Wong et al., 2017). For example, Mei (2019) 

proposed a valid and reliable framework to measure the effects of an EFL program on preparing 

pre-service teachers’ use of technology, including social media. Triana et al. (2020) disclosed the 

degree of social media integration among college students informing three important functional 

findings: text creation, text sharing, and text reproducing. Meanwhile, Hsieh et al. (2017) 

demonstrated the positive effects of LINE (a social media application) on language learning, 

which proved to be quite significant. Gender difference was also found to be significant in regard 

to learning performance with i-Map, with female students outperforming male students (Chen et 

al., 2011). Ibarra (2018) investigated polytechnic students’ positive responses to the use of 

Facebook in their learning process. The use of social media in EFL classrooms supported 

language learning by providing collaborative learning opportunities which lead to successful 

foreign language acquisition (Mondahl & Razmerita, 2014). Another study by Compernolle and 

Abraham (2009) revealed that integrating blogs into English writing classes can motivate 

students to write and gives them an opportunity for self-expression.  

Even though there have been many studies regarding the integration of social media into 

the TEFL area, few studies have explored the factors affecting the use of social media for TEFL, 

especially during a pandemic like COVID-19. Thus, this study utilized an extended TAM to 

understand these factors.  

 

2.4. Technology Acceptance Model (TAM) 

TAM was introduced by Davis (1989), and consists of four core variables: perceived ease of use, 

perceived usefulness, intention to use, and usage behavior. These core variables were often 

complemented by certain external variables that were regarded as representations of personal 

capabilities in certain settings and contexts. These variables are different across cultures and 
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places, and therefore require an exact definition for each individual study. The definitions of 

terms which apply to the variables in this study are exhibited in Table 2. 

 

Table 2. The concepts of TAM variables for this research 

 

Variable  Concept 

Perceived ease of use The level to which a faculty member believes that using social media in TEFL 

during COVID-19 would be easy 

Perceived usefulness The level to which a person believes that a faculty member believes that using 

social media in TEFL during COVID-19 would enhance work performance  

Attitude A person’s certain behavior linked with the use of social media in TEFL during 

Covid-19 

Facilitating condition The degree to which a person believes that organizational and technical 

resources exist to support the use of social media in TEFL during Covid-19 

SMU-TEFL  Faculty member’s social media use in teaching English as a foreign language 

during Covid-19 

 

 

3. Methodology 

 

3.1. Conceptual model and hypotheses  

This study was conducted from March to July 2020 during the university closure in Indonesia. 

Co-funded by Universitas Jambi and the Indonesia Endowment Fund for Education (LPDP 

Indonesia), the current study utilized a survey as the data collection method. The study’s 

proposed model used an extended TAM with a predictive approach. Eight hypotheses of the 

study’s direct relationships were outlined based on the extended TAM (Figure 1); facilitating 

condition will positively affect the perceived ease of use (H1); facilitating condition will 

positively affect perceived usefulness (H2); perceived ease of use will positively affect 

perceived usefulness (H3); perceived usefulness will positively affect attitude (H4); perceived 

ease of use will positively affect attitude (H5); perceived usefulness will positively affect SMU-

TEFL (H6); attitude will positively affect SMU-TEFL (H7); and perceived ease of use will 

positively affect SMU-TEFL (H8). 
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Figure 1. Proposed model  

 

3.2. Instrumentation 

At the beginning of the process, the instrument establishment involved a discussion with four 

educational experts through Zoom; which is an online-based video communication application 

as part of content validity. The decision to drop some original indicators was taken through an 

in-depth discussion with the involved experts to meet the context and setting of the population. 

In this study, responses to the indicators were measured on a 5-point Likert scale from 1 = 

strongly disagree to 5 = strongly agree. The original indicators of TAM for perceived usefulness 

(4 indicators) and perceived ease of use (4 indicators) were adapted (Davis, 1986). For attitude, 

three indicators were adapted from the study of Sadaf et al. (2012). The adaptation of Teo et al.’s 

(2018) work was conducted for facilitating condition (3 indicators). Guided by Habibi et al. 

(2020a) and Aslan and Zhu (2017), the SMU-TEFL was established with eight indicators. The 

survey was translated through back-translation strategies from English to Indonesian and vice 

versa, with assistance from two professional translators. In purifying the instrument to be valid 

and reliable for the Indonesian setting and context, some statistical approaches were addressed, 

namely Content Validity Index (CVI), Exploratory Factor Analysis (EFA), and Confirmatory 

Factor Analysis (CFA).  

The examination of validity and reliability in research is one of the most fundamental 

steps regarding the establishment and implementation of research instruments for educational, 
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psychological, or organizational purposes (Roberts & Bilderback, 1980). Validity depicts the 

decision quality resulting from an assessment. Regarding the validity of educational technology 

instruments, researchers have explored various statistical analyses that elaborated on both 

teachers’ and students’ perceptions (Dasig & Pascua, 2016; Dong et al., 2015; Habibi et al., 

2020a). Some steps in examining the validity and reliability of research instruments have been 

previously addressed, namely content validity and Exploratory Factor Analysis (EFA) (Habibi et 

al., 2020b), EFA and Confirmatory Factor Analysis (CFA) (Dong et al., 2015), as well as pre-test 

and post-test design (Dasig & Pascua, 2016). Regarding the TAM, Melas et al. (2011) developed 

their study through factor analysis for the data validation. Zheng and Li (2020) implemented a 

measurement model to test the validity and reliability.  

 

3.3. CVI and pilot study 

A CVI approach aimed at validating the instruments in an initial stage was used, and involved 

some experts (Habibi et al., 2020a). Ten experts in the educational technology and policy fields 

were supposed to assess the instrument. The indicators of the instrument were examined on a 4-

point scale with 1 = not relevant/not clear to 4 = very relevant/very clear (Habibi et al., 2020a). 

Lynn (1986) suggested that the measurements, namely item level (I-CVI) and scale level (S-

CVI), should be assessed by informing a value of 3 or 4 scored by the experts. Then the results 

should be divided by the experts’ total number. By involving ten experts, the I-CVI must not be 

< .780. In addition, the S-CVI was the average of agreement = S-CVI/AVE. The adequate score 

for the S-CVI should be > .800. One of the eight indicators of SMU-TEFL (Use 8 = .675) was 

dropped due to scoring lower than the cut-off value of I-CVI of > .780. After the CVI analysis, a 

pilot study was conducted with 30 EFL faculty members from an Indonesian university. They 

were requested to comment on the indicators and note if the indicators were confusing, so that 

they may be revised. A reliability evaluation through the assessment of Cronbach’s alpha was 

done, and no scores of alpha below .700 were evaluated (Pallant, 2005).  

 

3.4. Data collection  

After the CVI and pilot study processes were complete, the instrument was shared with 

respondents through a simple random sampling technique. An online-based instrument was 

shared with EFL faculty members at ten Indonesian universities, five public and five private 

institutions. Two hundred and eighty-seven responses were recorded (Table 3). There were 41 

(14.29%) male respondents and 246 (85.71%) females. One hundred and fifty-eight (56.10%) 

respondents worked for public universities, while 126 (43.90%) respondents worked for private 
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universities. Teaching experience varied amongst the respondents, with 59 (20.56%) respondents 

having below five years of teaching experience and 228 (79.44%) respondents with above five 

years of teaching experience. We referred to the working experience category of Al-Eyd et al. 

(2018); with novice teachers being defined as having less than five years of teaching experience 

and experienced teachers with more than five years of experience. 

 

Table 3. Demographic information 

 

Information Frequency Percentage  

Gender   

Male 41 14.29 

Female 246 85.71 

Institution ownership   

Public 161 56.10 

Private 126 43.90 

Teaching experience    

< 5 years 59 20.56 

> 5 years 228 79.44 

 

 

3.5. Data analysis 

The normality assessment of the data was conducted by calculating the values of Skewness (-1 

to +1) and Kurtosis (-2 to +2). In addition to the normality assessment, multicollinearity issue 

was also reported. This emerges in correlation matrixes with correlations of > .900 (Prasojo et 

al., 2020). Overall descriptive statistics were also presented before the data was computed for the 

EFA. 

The main statistical examination of the current study was elaborated through EFA and 

CFA for the assessment of the data factor analysis. Additionally, CB-SEM was done to report 

direct relationships among the variables as well as the fit model (Hair et al., 2010). Because the 

instrument was adapted from previous studies in English, the EFA was addressed to achieve new 

factors from the population characteristics in the Indonesian language (Zainudin, 2012). With the 

EFA approach, a principal component analysis procedure was utilized to calculate unrelated 

linear groups towards observed factors with some statistical requirements, namely Kaiser Meyer 

Olkin, Bartlett’s Test of Sphericity, eigenvalue, communality, and factor loading. The Kaiser 

Meyer Olkin values should be higher than .500. Bartlett’s Test of Sphericity should be significant 

at p < .05. Eigenvalue should be greater than 1.0 and a communality of < .300 should also be 
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eliminated. The loading value should be more than .400 when confirming a satisfactory factor 

for the questionnaire (Hair et al., 2010). 

Following the EFA, the CFA approach was processed through some indices in confirming 

the EFA results. The computation of Chi-Square Test (χ2), the Root Mean Square Error of 

Approximation (RMSEA), the Standardized Root Mean Square of Residual (SRMR) 

Comparative Fit Index (CFI), and Tucker-Lewis Index (TLI) should be confirmed and informed 

(Prasojo et al., 2020). In achieving a fit model, the threshold values offered by Hair et al., (2010) 

were applied; RMSEA = ≤ .080, SRMR = ≤ .080, TLI = ≥ .900, and CFI = ≥ .900 (Hair et al., 

2010; Kline, 2015).  

For CB-SEM, some cut-off values in the CFA were also applied for the assessment of the 

final model; RMSEA = ≤ .080, SRMR = ≤ .08, TLI = ≥ .900, and the CFI = ≥ .900. The path 

coefficient and p-value are informed in detail for the final report of the relationships among the 

hypothetical variables (Hair et al., 2010; Kline, 2015; Zainudin, 2012). In supporting the path 

analysis, a correlational analysis using the Pearson correlation coefficient was addressed. Using 

Evans’ (1996) guideline, the value of r guideline was set at 00-.19 for very weak, .20-.39 for 

weak; .40-.59 for moderate, .60-.70 for strong, and .80-1 for very strong.  

 

4. Results 

 

4.1. Normality of the data 

The Skewness and Kurtosis value of each construct was satisfactory (Table 4). The Skewness 

values ranged from -.365 to -.111 and the Kurtosis values between -.332 and 1.494. For the 

multicollinearity, initial inter-correlations process with Pearson correlation coefficient amongst 

the constructs ranged from .326 to .555 or less than .900. As a result, the discriminant validity of 

the variables was achieved (Hair et al., 2010). The average mean of perceived usefulness was (M 

= 3.759; SD = .492), perceived ease of use (M = 3.842; SD = .760), attitude (M = 3.767; SD 

=.646), facilitating condition (M = 3.457; SD = .725), and SMU-TEFL (M = 3.813; SD = .797). 

 

Table 4. Skewness, Kurtosis, M, and SD 

 

 Skewness Kurtosis Scale items M  SD 

Perceived usefulness -.157 1.050 PU1 3.753 0.652 

   PU2 3.861 0.670 

   PU3 3.732 0.643 
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   PU4 3.690 0.737 

Perceived ease of use -.196 -.316 PEOU1 3.899 0.762 

   PEOU2 3.812 0.743 

   PEOU3 3.742 0.791 

   PEOU4 3.913 0.745 

Attitude -.275 1.012 AT1 3.645 0.679 

   AT2 3.655 0.645 

   AT3 3.732 0.615 

Facilitating condition -.111 1.494 FC1 3.495 0.770 

   FC2 3.300 0.705 

   FC3 3.575 0.700 

SMU-TEFL  -.365 .332 USE1 3.951 0.796 

   USE2 3.728 0.773 

   USE3 3.927 0.779 

   USE4 4.070 0.735 

   USE5 3.690 0.847 

   USE6 3.627 0.817 

   USE7 3.697 0.833 

 

 

4.2. Exploratory factor analysis (EFA) 

Table 5 presents the cross-loading, communality, and eigenvalue of the data. The Kaiser Meyer 

Olkin value of the data was satisfactory (.850), and Bartlett’s Test of Sphericity was 1265.862 (p 

< .01). Through Varimax rotation, five factors (perceived usefulness, perceived ease of use, 

attitude, facilitating condition, SMU-TEFL) that are identical with the seminal theory of the 

TAM; the eigenvalues ranged from 1.028 to 7.024. Communality values were satisfactory, 

ranging from .441-.825. Two indicators (Use5 and Use7) were dropped from the scale because 

the cross-loading values were identified.  

 

Table 5. EFA results 

 

Factor Item Component Communality Eigenvalue 

  1 2 3 4 5   

SMU-TEFL  Use3 .851     .832 7.024 

 Use2 .774     .713  

 Use4 .771     .712  

 Use1 .626     .560  

 Use6 .483     .441  
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Perceived usefulness PU4  .787    .692 2.180 

 PU3  .782    .640  

 PU2  .698    .684  

 PU1  .672    .669  

Perceived ease of use PEOU4   .781   .716 1.721 

 PEOU2   .767   .735  

 PEOU1   .711   .726  

 PEOU3   .662   .629  

Facilitating condition FC3    .847  .814 1.369 

 FC1    .830  .825  

 FC2    .773  .672  

Attitude AT3     .859 .785 1.028 

 AT2     .845 .760  

 AT1     .731 .716  

 

4.3. Confirmatory factor analysis (CFA) 

By calculating different data samples, CFA was done in an attempt to verify the results of EFA 

(Hair et al., 2010). The initial or first measurement model did not obtain fit indices. The TLI 

score was .887, which means it did not meet the threshold value of > .900. Therefore, we dropped 

one indicator (Use 6) due to the issue of a low loading value. A covariance was drawn with a 

headed arrow between PEOU3 and PEOU4 due to a high value of the modification indices 

between both. As a result, the second computation on the CFA achieved good fit indices (CFA; 

χ2 = 292.459, χ2/df = 2.359.190, RMSEA = .069, SRMR = .029, TLI = ≥ .916, and the CFI 

= .932). Cronbach’s alpha (α), Composite Reliability (CR), and Average Variance Extracted 

(AVE) were computed for the reliability assessment. Values of .600 - .700 are satisfactory for 

Cronbach’s alpha. Meanwhile, CR should be above .600, and AVE should be above .500. Table 

6 informs that the instrument is valid and reliable since all values exceed the cut-off points. 

Table 6: CFA results  

 

Variable  Indicators loadings CR AVE α 

Perceived usefulness PU1 .820 .821 .730 .814 

 PU2 .690    

 PU3 .700    

 PU4 .710    

Perceived ease of use PEOU1 .740 .820 .727 .825 

 PEOU2 .850    

 PEOU3 .640    
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 PEOU4 .680    

Attitude AT1 .820 .831 .786 .841 

 AT2 .680    

 AT3 .860    

Facilitating condition FC1 .880 .837 .793 .829 

 FC2 .750    

 FC3 .750    

SMU-TEFL  USE1 .690 .825 .735 .824 

 USE2 .700    

 USE3 .820    

 USE4 .730    

 

4.4. Pearson correlation coefficient and CB-SEM results 

The findings of the study for the correlational analysis through the Pearson correlation coefficient 

reported that all relationships were significant. The highest coefficient was between perceived 

usefulness and perceived ease (r = .555, p < .01) while the lowest relationship was between 

perceived usefulness and facilitating condition which was significant and weak (r = .326, p < .01). 

Table 7 informs all relationships among variables. 

 

Table 7. Pearson correlation results  

 

 Perceived 

usefulness 

Perceived 

ease of use 

Facilitating 

condition 

Attitude SMU-TEFL  

Perceived usefulness 1 .555** .326** .470** .479** 

Perceived ease of use .555** 1 .382** .373** .543** 

Facilitating 

condition 

.326** .382** 1 .444** .413** 

Attitude .470** .373** .444** 1 .375** 

SMU-TEFL  .479** .543** .413** .375** 1 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

The computation results of the path analysis through CB-SEM inform that the structural 

model of the study was in a good model fit; χ2 = 328.892, χ2/df = 2.610, RMSEA = 0.071, SRMR 

= ≤ .036, TLI = .901 and CFI = .918. All loading values were in the range from .640 to .880, 

surpassing the standard of .500 suggested by Zainudin (2012). The hypothetical structural 

information for the finalized model indicated some correlations among hypothesized factors of 

SMU-TEFL for the context of Indonesian EFL faculty members’ use of social media in teaching 
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during COVID-19. The final model can be utilized as a reference whether to agree or debate the 

previous research on variance explanation to measure factors that affect the social media 

integration in teaching. 

Adapting the TAM, there were no indirect relationships found in this study. Therefore, 

eight hypotheses were included and six of them were found to be supported by the findings of 

the study (Table 8 and Figure 2). Hypothesis (H1) was supported since facilitating condition was 

found to be significant in affecting perceived ease of use (β = .474; p <.001). H2 was also 

confirmed where facilitating condition positively affected perceived usefulness (β = .155; p 

<.05). Perceived ease of use significantly influenced perceived usefulness, supporting H3, (β 

= .539; p <.001). For H4, perceived usefulness had a strong effect on attitude (β = .604; p <.001). 

In affecting SMU-TEFL, perceived ease of use, H8, was a stronger factor (β = .493; p <.001) 

than perceived usefulness, H6 (β = .252; p <.05). On the other hand, two insignificant correlations 

(H5 and H7) were informed. Perceived ease of use was insignificant in relation to its effect on 

attitude (β = .130; p = .185), and attitude was insignificant on its affect SMU-TEFL (β = .073; p 

=.268). 

Table 8. CB-SEM Results 

 

 
 

  β S.E. C.R. p Label 

H1 Facilitating condition  Perceived ease of use .474 .070 6.741 p <.001 Significant  

H2 Facilitating condition  Perceived usefulness .155 .066 2.357 p <.05 Significant  

H3 Perceived ease of use  Perceived usefulness .539 .077 6.959 p <.001 Significant  

H4 Perceived usefulness  Attitude .604 .110 5.479 p <.001 Significant  

H5 Perceived ease of use  Attitude .130 .098 1.325 .185 Insignificant 

H6 Perceived usefulness  SMU-TEFL  .252 .100 2.528 p <.05 Significant 

H7 Attitude  SMU-TEFL .073 .066 1.108 .268 Insignificant 

H8 Perceived ease of use  SMU-TEFL  .493 .091 5.409 p <.001 Significant 
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Figure 2. Final model  

 

5. Discussion  

Besides examining the relationship of the proposed hypotheses, this study was aimed at 

developing and validating the SMU-TEFL scale to understand factors affecting SMU-TEFL 

during COVID-19. The final-measured scale has been proceeded through EFA and CFA. The 

EFA procedure is a method used to inform unidentified factors of a proposed model in academic 

research. The EFA process for instrument development in educational technology integration has 

also been utilized by other studies (Habibi et al., 2020b; Dong et al., 2015). Meanwhile, CFA is 

an important tool in confirming the measurement model of the proposed model; which is a 

guideline to measure for factors affecting the use of social media in TEFL. This can be used to 

improve online-based technology . Similar procedures of CFA have been addressed by previous 
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sources (Dong et al., 2015; Habibi et al., 2020b; Melas et al., 2011). A total of 18 indicators on 

the scale showed proper psychometric properties. This can provide future studies with an 

academic reference to study TEFL faculty members’ social media integration during pandemics 

like Covid-19.  

  In this study, the TAM was successfully extended to the model fit for CB-SEM by adding 

one external factor (facilitating condition) which was relevant to social media integration during 

the Covid-19 pandemic in Indonesia. The path process through the CB-SEM informed that the 

validated model is suitable for the context and setting of Indonesian TEFL; however, it might 

also suit other contexts and settings. It was revealed that perceived usefulness and perceived ease 

of use were strong predictors for the SMU-TEFL during the Covid-19 pandemic. According to 

the results, when social media is beneficial and user-friendly, Indonesian EFL faculty members 

will prefer integrating it with their teaching methods during a pandemic. Even though the current 

situation is much different than normal conditions, several previous studies that have highlighted 

similar results (e.g., Buabeng-Andoh et al., 2019; Rejón-Guardia et al., 2019; Teo et al., 2018) 

strengthen this finding. Attitudes towards social media were influenced by perceived usefulness. 

This indicates that the benefits of social media can influence the respondents’ behavior towards 

the use of social media in TEFL courses during the Covid-19 pandemic. Prior research in normal 

teaching and learning conditions also found similar results (Buabeng-Andoh et al., 2019; Teo et 

al., 2018). Hypotheses (H1 and H2) were also corroborated by the findings of this study, which 

confirmed that facilitating condition significantly influenced perceived ease of use and perceived 

usefulness. Similar results were also revealed by Habibi et al. (2018) and Nikou and Ecomides 

(2019), who show that conditions or beliefs that support the use of social media in TEFL during 

the COVID-19 pandemic are key predictors of perceived ease of use and perceived usefulness. 

The last relationship found to be positively significant was between perceived ease of use and 

perceived usefulness (β =.539; p <.001). This proves that beliefs in the benefits of using social 

media in TEFL during the Covid-19 pandemic were driven by their ease of use in teaching. On 

the other hand, two insignificant relationships were revealed between perceived ease of use and 

attitude as well as between attitude and SMU-TEFL. In contrast, previous studies revealed that 

these two relationships were significant (Buabeng-Andoh et al., 2019; Habibi et al., 2018; Lai et 

al., 2012; Teo et al., 2018). 

 

6. Conclusion  

In the current situation of the COVID-19 pandemic, the use of technology to support the teaching 

and learning process is unavoidable. Therefore, the promotion of the effective use of technology 
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like social media should always be considered for various contexts during a pandemic. Due to 

the closure of many educational institutions, the use of social media is expected to provide 

advantages for both teachers and students. In order to conduct further in-depth studies regarding 

this situation, a valid and reliable instrument to measure the integration of technology for distance 

learning should be developed. This study provides a new framework for future studies to follow 

in order to examine the integration of technology in education during a pandemic. Based on the 

TAM, eight hypotheses were proposed in this study, and six of them were supported. The 

development of a scale involved phases such as EFA and CFA, in order to produce one that was 

valid and reliable.  

Through the procedures of CB-SEM in SPSS, the findings inform related stakeholders, 

mainly EFL faculty members in developing countries, on how to better prepare themselves with 

the effective use of technology during similar kinds of pandemics in the future. Providing the 

faculty members with adequate facilities to support distance learning is very important. 

Motivating them to learn the use of social media as an efficient and effective tool in teaching is 

similarly important. In this study, EFL faculty members were the respondents. In future studies, 

faculty members from many different fields should also be considered as research samples. 

Students’ perception is similarly important. Differences among varying demographics, such as 

access to technology during school closures, should also be considered for future research. 
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