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Abstract
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The world recently witnessed the unexpected emergence of a coronavirus that caused the
Covid-19 pandemic and severely impacted all aspects of human life. The sudden
lockdown that came with the announcement of the pandemic affected health systems, the
world economy and, inevitably, education systems across the globe. Due to the
pandemic, schools and universities were closed, face-to-face education was suspended
and a shift to emergency online teaching was instituted. English language training took
its share in this transition and several studies were conducted to investigate the effects of
the pandemic on emergency online teaching and the learning of English. This integrative
literature review study analyses and synthesizes the research studies conducted between
March 2020 and February 2021 to illustrate the first year of the pandemic in terms of
English language teaching and learning globally. Thus, 69 research studies were selected
for analysis. Findings show that the emergency online teaching and learning of English
mainly created challenges due to the internet connection problems and students’ access
to computer or smart phones. On the other hand, contributing the teachers’ digital literacy
skills, the significance of online teaching and learning in case of emergency situations
was highlighted as the findings showed. The studies produced conflicting results in terms
of the implementation of emergency online teaching and learning practices, English
language teachers and students’ perceptions and attitudes, the affective, motivational and
cognitive aspects, and the impact of emergency online teaching on the language
development of students.
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1. Introduction
The emergence of the novel coronavirus known as Covid-19 and the pandemic announced by the World
Health Organization (WHO, 2020) following the rapid spread of the virus across borders created an
unexpected lockdown in nearly all parts of the world. The uncertainty caused by the pandemic challenged
almost all aspects of human life, including the field of education. In this situation, schools and higher
education institutions across the globe needed to end face-to-face education and continue through online
courses, which created confusion and directly impacted all stakeholders such as students, teachers, families
and administrators. According to UNESCO (2020), more than 90% of students all over the world were
affected directly or indirectly by school closures and emergency online learning. New data reported by
UNESCO (2021) shows that nearly 1.5 billion students across the world have been affected by this sudden
change in instructional delivery, and more than 800 million students have experienced serious challenges
in terms of disruption to their education. According to this report, 31 countries implemented full school
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closures while 48 countries continued their education via reduced and part-time schedules. At the same
time, to mitigate the pandemic in this transition period, several academic fields were seriously affected, and
the teaching of English was not an exception.
Due to English being the lingua franca, it is taught in almost all segments of education from kindergarten
to higher education across the world (Baird & Baird, 2018; Deniz et al., 2016; Nunan, 2003). Considering
this long-established value of English among other world languages (Li et al., 2020), the teaching and
learning of English proportionally shared the problems caused by the pandemic. However, one advantage
that most language teachers and learners gained during this period of uncertainty is that online teaching of
English was already being practised prior to the Covid-19 outbreak and some English language teachers
and learners have become accustomed to online lessons in English courses (Atmojo & Nugroho, 2020). In
fact, as Bailey and Lee (2020) assert, Computer Assisted Language Learning (CALL) has been used for
language teaching and learning purposes for more than 40 years. With the advances in technology, English
language teaching and learning evolved considerably, which paved the way for online language learning.
Thus, the teaching of English through online or distance courses is not a new phenomenon, yet the urgent
transition to emergency online language teaching may exhibit certain challenges for teachers and students.
The transition to remote teaching worldwide created a need to differentiate the terms used for the modes of
instructional delivery. Generally, online learning and emergency remote teaching are used interchangeably
to refer to the case of teachers and students’ practices during the pandemic period, which started in March
2020 and has continued since then. However, Hodges et al., (2020a) explained that online teaching, like
face-to-face teaching, was a planned activity from the very beginning. Nevertheless, they highlighted that
emergency remote teaching (ERT) is a solution provided as an alternative to customary education modes
due to the crisis circumstances. Emergency remote teaching is different from online and face-to-face
education in a number of ways; it is a temporary change in educational delivery and occurs suddenly in an
unplanned manner. The temporary nature of emergency remote teaching comes from the fact that when the
crisis mitigates or ends, then face-to-face, online, or blended education will take the place of emergency
remote teaching. Thus, creating an alternative and temporary solution to provide access to education in a
reliable way during times of emergency, the emergency remote teaching approach differs from online
teaching, although they may be considered the same in some respects. Although emergency remote teaching
may not necessarily require online instruction or technology in its delivery, as Moser et al. (2021) stated,
the remote teaching implemented during the Covid-19 pandemic has mostly been based on the online
format. Thus, throughout this study, emergency online teaching or learning (EOT-L) will be referred to for
any emergency remote teaching activity based on online teaching.
From the onset of the Covid-19 pandemic, several research studies were conducted that focused on various
aspects of emergency online teaching in different disciplines and fields in education. Ranging from science
to geography in different segments of education, the effects of Covid-19 were studied in the literature (see,
for example, Schultz & DeMers, 2020; Naji et al., 2020). On the other hand, due to the unplanned nature
of emergency online teaching, the studies focused on various aspects of education involving, for instance,
the availability of online teaching resources and tools (Dhawan, 2020), the effects of the pandemic on
teachers (Talidong & Toquero, 2020), instructors’ teaching practices, strategies and activities (König et al.,
2020; Mahmood, 2020; Noor et al., 2020; Rapanta et al., 2020), the students (Coman et al., 2020; Shahzad
et al., 2020; Son et al., 2020), key challenges or opportunities (Adedoyin & Soykan, 2020; Donitsa-Schmidt
& Ramot, 2020; Heng & Sol, 2020), and policy management in education (Zhang et al., 2020).
Regarding English language teaching and learning through emergency online teaching, several research
studies were conducted dealing with various aspects involving teachers, students, teaching practices,
technological resources, teaching platforms, and the teaching of language skills from primary to university
education (see, for example, Andriivna et al., 2020; Jones, 2020; Maican & Cocoradă, 2021; Nartiningrum
& Nugroho, 2020; Russell, 2020; Sepulveda-Escobar & Morrison, 2020). In fact, not only for the existing
situation of English language teaching during emergency online teaching but also for the occurrence of a
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crisis in the future necessitating a sudden shift to emergency teaching, the evidence and experience gathered
from research studies may provide valuable insights into the nature of English language teaching in such
periods.
Building upon research findings based on the challenges faced, solutions to problems, the advantages or
disadvantages of emergency online teaching, teaching practices and platforms, technological resources and
student and teacher-related issues, the general picture of English language teaching requires a
comprehensive study based on an integrative literature review. When the literature is reviewed, it is seen
that there is a critical gap in terms of an integrative literature review study reviewing and synthesizing
studies in the existing literature for this critical period. The first-year experience of the Covid-19 pandemic
taking language teaching and learning within emergency online education is significant for some reasons.
Initially, it is critical for the researchers, academics, English language teachers, students and the related
stakeholders to understand the global impact of the pandemic specifically on language education. Next,
learning from the weaknesses and strengths of the emergency online teaching and learning from a global
perspective may guide the program designers, teachers, students, families and school administrators in
increasing the effectiveness and efficiency of language teaching during such critical periods. From the
research perspective, drawing generalizable conclusions is possible through integrative review studies.
Thus, a review study illuminating the world’s experience of emergency online teaching of English language
in the first year of the Covid-19 pandemic may provide critical insights into the pedagogical and technopedagogical aspects. With this aim in mind, and based on English language teaching/learning related
studies, this study seeks answers to the following research questions:
1- What are the commonalities of the Covid-19 studies regarding their focus, participants, education
segment and country?
2- What is the impact of the Covid-19 pandemic on English language learning and teaching on a
global scale in terms of the implementation of emergency online teaching and learning based on;
a) strengths, weaknesses, and challenges as well as opportunities
b) the effectiveness of online platforms and learning management systems
c) language skills development and language courses?
3- What are language teachers and students’ attitudes and motivations towards emergency online
teaching and learning?
2. Methodology
The primary purpose of this study is to gain a deeper understanding of the global aspects of English
language teaching during the first year of the Covid-19 pandemic. This study was therefore designed as a
descriptive study making use of the qualitative approach based on a systematic integrative literature review.
Integrative literature review as a distinctive research method aims at creating new knowledge by reviewing,
synthesizing, evaluating, and setting new frameworks making use of the representative literature on a
specific topic (Torraco, 2005). Integrative literature studies are conducted in a systematically way to
generate generalizable data on the topic that is under scrutiny. In this integrative literature review study,
document analysis was used to collect the necessary data. According to Bowen (2009), document analysis
is a procedure for reviewing or evaluating documents which is then used for interpreting and eliciting the
meaning to gain an understanding and develop empirical knowledge. At the same time, the integrative
literature review aims at synthesizing the existing research knowledge by identifying gaps in the current
research, answering new questions, and determining the direction of research tendencies in future studies
(Russell, 2005).
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2.1. Procedure
From the onset of Covid-19 until the present, namely, in the first year of the pandemic, many studies were
conducted and published in various countries regarding English language teaching and learning. The data
used in this study comes from those studies conducted within the first year of the pandemic. In selecting
the documents, the research studies published were examined and processed every three months based on
certain criteria. Starting from March 2020, the online databases were checked every three months to find
new research documents. While searching for research papers, firstly, the studies that were conducted
during the pandemic based on English language teaching were selected. In this process, peer-reviewed and
data-driven research studies in various indexed journals were utilized. Mainly, SSCI (Social Sciences
Citation Index), ERIC (Education Resources Information Centre), Scopus, ESCI, DOAJ (Directory of Open
Access Journals), ERIH Plus, Index Copernicus, ULAKBIM, and other related indexed journals were
searched while selecting studies as the documents for this review.
The search for research studies as the documents to be used for the analysis in this study was conducted
online with a number of keyword combinations. While searching for the documents, “Covid-19 + English
language + teaching”, “Covid-19 + English language + learning”, “pandemic + English + language +
learning/teaching”, “coronavirus + English language + learning”, “lockdown + English language +
learning/teaching”, “English”, “language”, “teaching”, “learning”, “EFL”, and “ESL” key word
combinations were used interchangeably and separately in each search on Clarivate, Wiley online, Taylor
and Francis Online, Elsevier, MDPI, Springer, Emerald Insight, De Gruyter, Sage, Frontiers, ERIC, Google
Scholar, Mendeley, ResearchGate, academia.edu and Dergipark (Turkey) online websites as well as other
related journal websites on the net. The studies found were carefully checked based on the inclusion criteria,
and those which were published in languages other than English, ones that did not include the keywords
above in their titles or abstracts, and papers that were not based on research data (such as reports, etc.),
conference proceedings and book chapters were omitted as being outside the scope of this study.
Following the search for documents in the form of research studies focusing on English language teaching
and learning during the pandemic, several studies were excluded as not fitting into the scope of the research.
Finally, a total of 69 research studies carried out in different countries around the world were selected for
analysis, as shown in Table 1 below.
Table 1.
Studies analyzed as the documents of this study.
Study Focus
English
language
related studies during
the Covid-19 process
(between
March
2020 and February
2021)

Authors
(Aji et al., 2020; Allo, 2020; Almekhlafy, 2020; Andriivna et al., 69
2020; Ariyanti, 2020; Astuti & Solikhah, 2021; Atmojo & Nugroho,
2020; Bailey & Lee, 2020; Chiatoh & Chia, 2020; Dahmash, 2020;
Davies et al., 2020; Destianingsih & Satria, 2020; Farrah & AlBakry, 2020; Fatima, 2020; Fitria, 2020; Forrester, 2020; Fuad et al.,
2020; Fuentes Hernández et al., 2020; Gao & Zhang, 2020; Hadianti
& Arisandi, 2020; Hafidz, 2020; Hakim, 2020; Hamid, 2020;
Hartshorn & Mcmurry, 2020; Hazaea et al., 2021; Hodges et al.,
2020b; Hopp & Thoma, 2020; Huang et al., 2021; Kamhi-Stein et
al., 2020; Karakuzu et al., 2020; Karataş & Tuncer, 2020; Karim &
Hasan, 2020; Kawinkoonlasate, 2020; Khafaga, 2021; Kholis, 2020;
Krishan et al., 2020; Kusumawati, 2020; Li et al., 2020; Lie et al.,
2020; Loo, 2020; Luporini, 2020; MacIntyre et al., 2020; Maican &
Cocoradă, 2021; Marstaller, 2020; Mohanad Alfiras et al., 2020;
Moser et al., 2021; Mustadi et al., 2021; Nartiningrum & Nugroho,
2020; Ng, 2020; Novikov, 2020; Patricia Aguilera-Hermida, 2020;
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Popova & Rozhdestvenskaya, 2020; Pustika, 2020; Rahayu &
Wirza, 2020; Rahman, 2020; Rifiyanti, 2020; Rinekso & Muslim,
2020; Şendoğan Erdoğan, 2020; Sepulveda-Escobar & Morrison,
2020; Setyaningrum et al., 2020; Shaaban, 2020; Shahzad et al.,
2020; Situmorang et al., 2020; Svalina & Ivić, 2020; Turchi et al.,
2020; Wen & Hua, 2020; Wong, 2020; Yi & Jang, 2020; Zboun &
Farrah, 2021)

The selected studies shown in Table 1 were analyzed in terms of English language teaching and learning
on a global scale during the Covid-19 pandemic. In the analysis of the data based on which research
questions were formulated, recurrent themes and sub-themes were identified and tabulated using a six-step
iterative and reflective thematic analysis for reliability with the help of a co-analyzer:
Step 1: familiarization with data
Step 2: generating initial codes
Step 3: searching for themes
Step 4: reviewing themes
Step 5: defining and naming themes
Step 6: producing the report (Nowell et al., 2017).
In the thematic analysis, the documents as the research articles utilized in this study were initially grouped
by two analyzers and based on their findings they were coded in terms of their focus. The analyzers
individually created their own themes and categories. While doing so, the recurring themes were grouped
for categories and reviewed by more focused re-reading as specified by Bowen (2009). In case of
disagreement in terms of selecting the recurrent themes and categories, the analyzers worked on the themes
from the beginning and tried to reach agreement through discussing the classification of the data. The final
themes of the analyzers were compiled then, and the final version following the constant comparison was
tabulated.
2.2. Findings
This integrative review aimed at understanding the features and findings of research studies carried out
specifically during the Covid-19 pandemic period focusing on English language teaching and learning
across the world. In the analysis of research papers covering the first year of the pandemic in terms of
English language teaching and learning from the global perspective, the findings conflicted somewhat in
the addressed research questions.
2.2.1. Findings of the first research question based on the commonalities of the studies based on their study
focus, participants, education segment and country
Analysis of the papers revealed that the focus of the studies utilized as the documents of this study was
grouped under two major themes along with their sub-themes. The major focus of the studies was related
to ‘the impact of Covid-19 on English language teaching and learning’ (n=47, 68.1%) which included four
different sub-themes, as seen in Table 2. Also, the second recurrent theme was perceptions and attitudes
towards online language teaching and learning (n=22, 31.9%). It should be noted here that some studies
included a focus in other categories. However, this categorization was made considering the main purpose
of the studies and their research questions.
When the participants of the studies were examined, findings showed that the data from Covid-19-related
studies in the field of English language teaching were collected from students studying in various segments
of education (K-12 or university) (n=33, 47.8%), teachers (n=31, 44.9%) and both (n=5, 7.2%). In terms of
the educational segments from primary to tertiary education, a great majority of the studies were conducted
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in tertiary education (n=53, 76.8%) and the others in K-12 (n=16,23.2%) during the pandemic. Finally, the
examined studies as the research documents of this study were conducted in various countries around the
world including Bahrain, Cameroon, Chile, China, Colombia, Croatia, Germany, Hong Kong, Indonesia
(as the country where the highest number of language related studies were conducted), Ireland, Italy,
Malaysia, Oman, Pakistan, Palestine, Romania, Russia, Saudi Arabia, Singapore, South Korea, Thailand,
the USA, Turkey and Ukraine. In this respect, it can be said that this integrative study strongly reflects the
teaching and learning of the English language on a global perspective during the Covid-19 outbreak and its
impact on this field across the world.
The thematic analysis of the data for the research questions below was tabulated to make data and findings
manageable. For recurrent themes and sub-themes based on the research questions, please see Table 2.
Table 2.
Summary of thematic analysis for studies related to English language teaching and learning worldwide
during Covid-19
Themes
The impact
of Covid-19
on English
language
teaching and
learning
Perceptions
and attitudes
towards
emergency
online
teaching &
learning

Sub-themes
Implementation of emergency online teaching & learning.

n

%

47

68.1

22

31.9

Strengths, Challenges, Weaknesses, Opportunities.
Effectiveness of online platforms and educational technologies.
Impact of pandemic on language skills and language related courses.

Perceptions and attitudes of teachers and students.
Affective, cognitive, motivational, and other related aspects.

2.2.2. Findings of the second research question based on the impact of Covid-19 on English language
teaching and learning from the global perspective
As evidenced by almost all the findings, the abrupt transition to emergency online teaching was the most
direct impact of the Covid-19 pandemic on English language teaching (Moser et al., 2021; Novikov, 2020;
Turchi et al., 2020). Specifically, results showed that online teaching has gained a permanent status as the
preferred mode of teaching for English, even for the post-pandemic period, although it was, initially, an
option to mitigate the effects of the pandemic (Andriivna et al., 2020; Karakuzu et al., 2020; Scully et al.,
2021).
The transition to online teaching or emergency remote teaching impacted the teaching of English from
several viewpoints. The findings showed that the institutions, teachers and students as well as other
stakeholders were caught off-guard, and due to the unplanned abrupt transition to remote teaching, the
teaching and learning practices of English language courses were transformed (Andriivna et al., 2020;
Moser et al., 2021; Turchi et al., 2020). One of the basic concerns in this process was sustaining the quality
of language education in spite of the clear effects of the pandemic on English language teaching programs,
pedagogy and evaluation aspects (Atmojo & Nugroho, 2020). More specifically, the findings indicate that
the Covid-19 pandemic presented strengths, weaknesses and opportunities for language teachers and
students (Hadianti & Arisandi, 2020; Huang et al., 2021; Karakuzu et al., 2020; Moser et al., 2021;
Situmorang et al., 2020; Svalina & Ivić, 2020). In emergency online teaching, the teachers used online
teaching platforms and applications (Zoom, Google Meet, etc.) and teaching management systems that
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required technological literacy from the teachers and students. In this respect, one of the strengths of online
teaching was that technological and digital resources were already integrated into English language
teaching (Turchi et al., 2020). It is clear that language teachers and learners had been familiar with CALL
(Computer Assisted Language Learning) for quite a long time and this turned out to be a strength during
the pandemic (Bailey & Lee, 2020; Fatima, 2020; Huang et al., 2021). Teachers with prior experience in
the online teaching of English made use of more engaging activities for the students in addition to being
role guides and models for their students and colleagues (Bailey & Lee, 2020).
Emergency online teaching of English also involves certain constraints, as the findings show. The sudden
and unplanned transition to emergency remote teaching left all parties in education, including language
teachers, students and their families, in a challenging situation (Hadianti & Arisandi, 2020) since online
teaching necessitated access to a stable internet connection, an effective online platform or learning
management system and access to smartphones, computers and desks that were reported to be lacking,
hindering the effectiveness and efficiency of English language teaching during the pandemic (Almekhlafy,
2020; Atmojo & Nugroho, 2020; Huang et al., 2021; Nartiningrum & Nugroho, 2020; Novikov, 2020;
Rahman, 2020; Shahzad et al., 2020; Turchi et al., 2020). Apart from these, teachers and learners having
insufficient knowledge about online teaching and learning, teachers’ lack of control over online teaching
platforms, and making use of less varied and engaging teaching activities or lack of direct interaction during
the courses were among the most reported weaknesses of online teaching during the pandemic (Bailey &
Lee, 2020; Huang et al., 2021; Nartiningrum & Nugroho, 2020; Sepulveda-Escobar & Morrison, 2020;
Shaaban, 2020).
Based on the findings of this study, two groups of countries were identified in terms of the challenges of
online teaching during this period: high-tech and low-tech countries. While technical and pedagogical
challenges were seen in the former, technological infrastructure was the main obstacle in the latter (Hazaea
et al., 2021). Another significant finding regarding the challenges of online teaching is that due to the
teachers’ lack of knowledge and experience in online learning, they are unprepared for this mode of
instruction and feel that online teaching is simply moving face-to-face teaching into an online environment,
which makes it frustrating and less effective (Atmojo & Nugroho, 2020; Sepulveda-Escobar & Morrison,
2020). From the students’ perspective, lack of technological literacy as well as the inability to afford a
computer, smartphone and internet access yields negative consequences, even causing a complete
suspension of education as a whole (Atmojo & Nugroho, 2020). It was also highlighted that some students
are negatively affected by the pandemic for reasons such as having low language proficiency, being
unmotivated to actively participate in online English courses, misperceptions regarding online learning
(seeing it as informal and a holiday due to lack of responsibility), concentration and behavioural problems
as well as low self-regulation in the online learning environment (Atmojo & Nugroho, 2020; Chiatoh &
Chia, 2020; Huang et al., 2021).
In spite of the weaknesses and challenges, online teaching and learning of English offers a number of
opportunities, as the findings show. The transition to online teaching of the English language created an
alternative online English communitive means that has enabled learners to have the opportunity to practice
English through supplemental media. Through being part of this online community, students continue to
be exposed to the language, which could be said to be unique to the pandemic era (Hadianti & Arisandi,
2020). At the same time, online teaching of English during the pandemic created an opportunity,
particularly for disabled students who needed special care. The findings suggest that when courses are
designed in an inclusive way, students with disabilities benefit from such an online program (Svalina &
Ivić, 2020). Apart from these benefits, the transition to online teaching due to the pandemic has increased
the experience and knowledge of the teachers and students by envisioning new possibilities for the richness
of language teaching, since this period necessitated creativity and collaboration in teaching from a global
perspective (Yi & Jang, 2020). Additionally, the digital literacy of the students as a 21st century skill was
triggered by this transition, which also contributed positively to the experience of future language teachers
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in terms of them being equipped with new language teaching platforms and technologies (Chiatoh & Chia,
2020; Sepulveda-Escobar & Morrison, 2020).
The researchers who studied the effects of the Covid-19 pandemic on the teaching and learning of the
English language focused inevitably on educational technologies and online teaching platforms, since the
schools and teachers facilitated various online platforms for teaching and social media applications for
smartphones. The findings show that Zoom, Moodle, Google Meet, WhatsApp, Facebook, Blackboard and
other platforms were commonly used for delivering the courses and providing intra-communication during
the pandemic (Almekhlafy, 2020; Fitria, 2020; Hakim, 2020; Hamid, 2020; Nartiningrum & Nugroho,
2020; Ritonga et al., 2020; Shaaban, 2020). Based on the online platforms and social media networks,
teachers adopted various teaching practices and methods to comply with the aims of the course and turn
them into achievable outcomes. As Andriivna et al. (2020) reported, educational technologies and online
platforms were more than just an alternative to face-to-face classrooms; teachers used them for various
purposes, namely, communicative teaching, modular instruction, individualized teaching, testing and
assessment, and teaching materials. In fact, in the transition process, online teaching platforms and learning
management systems proved to be helpful for the teachers and students (Fitria, 2020) by making students
feel confident and attracting their attention to learning the language, thereby increasing their motivation,
while providing a richness of free online materials for teachers (Kawinkoonlasate, 2020; Shahzad et al.,
2020).
The studies show that teachers mostly made use of online video conferencing platforms such as Zoom,
Google Meet and Microsoft Teams for the interactive features they offered in synchronous teaching of the
language (Almekhlafy, 2020; Destianingsih & Satria, 2020; Hakim, 2020; Hamid, 2020; Nartiningrum &
Nugroho, 2020). These platforms took the place of brick-and-mortar classrooms in the offered course
subjects and engaged the students by providing a sense of the online classroom environment. One of the
most remarkable findings of this study is that Zoom, Google Meet and Microsoft Teams were also favoured
for some of their default features, such as recording the sessions, which contributes to the flexibility of
online teaching and learning, narrowing the power/status distance between students and teachers, and
offering screen sharing opportunities and chat rooms (Destianingsih & Satria, 2020; Hamid, 2020; Wong,
2020). Apart from these, WhatsApp was also much favoured by students and WhatsApp created an online
language community where language use continued even while everyone was staying at home during
quarantine (Hadianti & Arisandi, 2020; Kholis, 2020). Findings also show that learning management
systems such as Blackboard and mixed reality learning environments such as Mursion were reported to
contribute positively to student learning during the pandemic (Almekhlafy, 2020; Hakim, 2020; KamhiStein et al., 2020).
The studies conducted to measure the impact of emergency online teaching on students’ language
development, based on language skills and areas, found some important effects, although the findings of
the studies utilized for this study were conflicting. Initially, the school closures and temporary suspension
of lessons during the pandemic were found to have no clear effect on students’ foreign language
development, particularly language areas (grammar and vocabulary), when compared to the pre-pandemic
period (Hopp & Thoma, 2020). In terms of language skills, it was found that listening and writing skills
developed less in online teaching (Şendoğan Erdoğan, 2020), yet for the development of writing skills,
blended teaching or synchronous online teaching were found to be effective (Dahmash, 2020). The listening
skill was reported to be the most difficult skill for the students to develop (Rifiyanti, 2020). In another
study, it was revealed that the speaking skill was mostly ignored and the writing skill was fostered most
since it was the skill used in online communication for homework and assignments in online environments
such as WhatsApp (Hartshorn & Mcmurry, 2020; Karataş & Tuncer, 2020). On the other hand, the speaking
performance of the students in ESP classes was found to be satisfactory in online teaching (Kusumawati,
2020). In this regard, for the speaking skill to develop in emergency online teaching, synchronous online
discussion sessions with proper task negotiation, task planning and other teaching methods such as question
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and answer sessions was reported to increase students’ speaking skills (Rinekso & Muslim, 2020). Also,
social media-based blended teaching contributed positively to improving the active English skills of the
students during the pandemic (Mustadi et al., 2021).

2.2.3. Findings of the third research question based on the attitudes and motivations of teachers and
students towards emergency online teaching
Regarding the teachers and students’ perceptions and attitudes in terms of the effectiveness and
implementation of the emergency online teaching of English, some conflicting findings came to light. While
some teachers of English upheld the idea that the transition to emergency online teaching would sustain the
quality of language teaching and develop students’ language skills, other teachers held negative opinions.
On the beneficial side, findings showed that the usefulness and ease of online teaching platforms and
learning management systems as an alternative to sustain education during times of emergency, such as
with Covid-19, were regarded positively by the teachers (Rahayu & Wirza, 2020; Rifiyanti, 2020). One of
the aspects that the teachers valued is that during this pandemic they adopted new roles as remote instructors
and gained experience in terms of teaching online, while also increasing their technological knowledge to
integrate pedagogical and content knowledge, an important component of teacher competencies (Lie et al.,
2020; Moser et al., 2021). Apart from teaching purely online, blended teaching was regarded positively by
English language teachers, which they believed to be effective and contributed to autonomous learning (Aji
et al., 2020; Dahmash, 2020).
Students favored emergency online learning more than teachers of English around the globe; however,
some studies also found inconsistencies (Allo, 2020; Karim & Hasan, 2020). These studies showed that
students view learning English online during the pandemic positively because of the flexibility and
autonomy provided, as well as the confidence that students gained. At the same time, students found online
learning motivating. The interactive course environment improved not only their language skills but also
their ICT skills (Aji et al., 2020; Rahman, 2020). The students’ tendency to adapt to online learning was
also enhanced by social media; this helped to focus the online learning community, in which they
reproduced linguistic content by making use of free online resources and were involved in social interaction
with their peers and teachers (Krishan et al., 2020; Mustadi et al., 2021). It was also reported that another
aspect the students regarded positively is that online learning was appropriate for visually-impaired
students, who were learning English remotely at home (Hamid, 2020).
In spite of all the positive attitudes towards emergency online teaching, teachers and students also held
negative perceptions and attitudes towards the effectiveness of emergency online teaching. Findings show
that the sudden and unplanned transition to emergency online teaching was not a seamless one. Although
teachers tried hard to provide productive online teaching by engaging students in learning to increase their
competence and to find new alternatives in their teaching sessions, they did not agree on the effectiveness
of emergency online teaching. Among the reasons for teachers and students’ negative attitudes are lack of
prior experience and knowledge in online teaching or learning and lack of affinity with technology,
particularly in the case of older teachers (Aji et al., 2020; Astuti & Solikhah, 2021; Fuad et al., 2020; Lie
et al., 2020; Moser et al., 2021; Novikov, 2020; Rahayu & Wirza, 2020). It was found that although the
students were ready to adapt to emergency remote learning, the unvaried and monotonous online learning
environment (Fuad et al., 2020) made face-to-face learning more favourable for students (Patricia AguileraHermida, 2020; Zboun & Farrah, 2021). The quality of online education was reported to be low and the
courses were found less facilitating because of unclear learning instructions and tasks (Hamid, 2020;
Rahman, 2020; Rinekso & Muslim, 2020). Accessibility-related factors such as possession of a reliable
internet connection, smart phones and computers were also reported to contribute to students’ negative
attitudes towards emergency remote learning (Ariyanti, 2020). Thus, due to certain problems encountered
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equally worldwide, findings show that language teachers generally voiced their concern about the lower
outcomes resulting from online teaching of English.
The studies in the literature related to English language teaching and learning during the Covid-19 crisis
focused also on the affective, motivational, and cognitive aspects. It was found that this challenged all
parties. Teachers explored solutions to the problems faced based on their cognitive perspective in terms of
emergency online teaching. Exploiting new ways of overcoming the challenges of this new method was an
important part of their coping strategies (Gao & Zhang, 2020). Findings also show that some teachers
applied active coping strategies rather than avoidance strategies while increased levels of stress and
negative emotions necessitated avoidant coping strategies (MacIntyre et al., 2020). Emergency online
learning of English increased defeatist emotions and brought out certain stressors for the teachers and
students (Hartshorn & Mcmurry, 2020; Maican & Cocoradă, 2021). Due to this new and unfamiliar form
of teaching during the pandemic, most teachers experienced worry and anxiety (Gao & Zhang, 2020).
Among the stressors during the Covid-19 outbreak were the heavy workload, irregular hours and online
teaching itself (MacIntyre et al., 2020).
In this respect, some teachers and students regarded emergency online learning and teaching as an obstacle
to language development (Hartshorn & Mcmurry, 2020). The problems encountered during the emergency
online teaching caused a decrease in students’ motivation to learn English (Hafidz, 2020; Zboun & Farrah,
2021), as well as other aspects such as lack of concentration and self-discipline during the crisis (Popova
& Rozhdestvenskaya, 2020). Not only student motivation but also their self-efficacy and engagement in
online learning were negatively affected (Patricia Aguilera-Hermida, 2020). Online learning was reported
to pose certain threats such as coping with strategy use, control of learning and decreased self-efficacy,
particularly for low achieving students. They reported positive emotions in terms of attending online classes
but had negative feelings due to the stress caused by worries regarding their progress in language learning,
as well as the change in their study habits (Maican & Cocoradă, 2021).
3. Discussion and Conclusions
The surfacing of the illness Covid-19 followed by the pronouncement of a worldwide pandemic altered and
affected many aspects of daily life all around the world. The partial or full lockdown due to Covid-19 that
was imposed in March 2020 adversely impacted people’s lives in all fields including health, economy, and
education. English, as a global language, is taught in all segments of education in most countries in the
world. With the rapid changeover to emergency online instruction, the teaching and learning of English
was provided either in blended form or fully online. With this shift, it became clear that in order to continue
teaching and learning activity without interruption or cancellation, online teaching was not just an option
but a necessity, as stated by Andriivna et al. (2020). Although online teaching was already being applied
within language education, the Covid-19 pandemic secured the place of online teaching, even in emergency
situations. It can be assumed that online teaching will dominate education practice worldwide, even in the
post-Covid-19 period. Thus, the experience gained in the first year of the pandemic, as reflected in this
study, may provide valuable insights for the future.
This study has a number of significant findings which can be grouped under three categories: access,
implementation and pedagogical aspects. The first year of Covid-19 in terms of teaching English through
emergency online teaching showed that the education systems in many countries were not ready for a global
crisis that necessitated implementing the planned teaching of English (Andriivna et al., 2020; Atmojo &
Nugroho, 2020). Findings showed that although emergency online teaching is somewhat unplanned and
used during times of pandemics and a global crisis, it is different from conventional online teaching because
the latter is planned and not an extension of face-to-face teaching. Teachers of English across the world
tended to carry out online teaching synchronously or asynchronously as an extension of face-to-face
teaching, yet findings generally showed that several problems emerged in teaching English remotely. Hence
the emergency online teaching of English raised some contextual concerns regarding the accessibility of
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the necessary infrastructure (internet connection, computer, or smart phones), educational planning,
management, guidance and expertise in the use of educational technologies (Andriivna et al., 2020). It
should be emphasized here that access to the internet and computers or smart phones was one of the biggest
challenges in delivering effective English courses online. The inequalities between countries and societies
created challenges in students’ access of the necessary infrastructure to receive the courses online, which
also leaves teachers helpless in reaching them. It can therefore be concluded that unequal contextual
conditions will inevitably continue to pose difficulties for the effective and efficient online delivery of
English courses, even in the post-pandemic period.
The findings in this study showed that the teaching of English online did not yield the intended outcomes
due to pedagogical factors such as lack of preparation, planning, educational policies for emergency cases
and teachers’ insufficient technological and pedagogical content knowledge. Atmojo and Nugroho (2020)
highlighted how some teachers were not knowledgeable and skillful enough to teach English online since
they did not have adequate awareness regarding the distinction between face-to-face and online teaching.
Our findings show that teachers were particularly weak in teaching English online since most of them had
little inexperience prior to transition. On the other hand, while this was also true for students, they were
more experienced in dealing with technological issues. Despite this, most teachers and students regarded
emergency online teaching as a hindrance for language development (Hartshorn & Mcmurry, 2020; Moser
et al., 2021; Patricia Aguilera-Hermida, 2020). In fact, it is seen that the research studies analysed in this
study all yielded conflicting results for the aspects investigated. While some teachers saw emergency online
teaching as an opportunity to increase their expertise and knowledge in the remote teaching of English
(Chiatoh & Chia, 2020; Hadianti & Arisandi, 2020), others regarded it as an obstacle which raised their
anxiety level (Gao & Zhang, 2020). Expectations regarding the effectiveness of emergency online teaching
were diverse. The findings indicate that unless a number of factors are carefully handled, such as preparing
a good plan for online teaching, supporting teachers and students in accessing the necessary infrastructure,
taking the necessary precautions in motivating the students, and lowering teacher anxieties, as reflected in
this study, global practices of teaching English online may yield similar weaknesses in terms of teaching
and learning.
Consequently, for quality online teaching of English in schools, the policy makers and teacher training
programs need to make alterations in terms of equipping the teachers with the necessary pedagogical
knowledge on these different modes of teaching. Apart from this, not only the teachers but also students
worldwide came up against several obstacles. Among these globally-reported obstacles were nonaccessibility of the internet or computers and low digital literacy; these were the most reported problems in
several studies. Because few teachers and students had experience of online teaching and learning, both
parties could not adapt properly to the new conditions and their new roles (Moser et al., 2021). It seems
that even after one year of global experience in teaching and learning under pandemic conditions, these
hindrances will continue and will not be solved before the end of the Covid-19 pandemic.
It can be concluded that both the teachers and students need to be prepared for emergency teaching and
learning in the future. To do this, the first major precaution should be to redesign English language teacher
education programs at universities. Although a common strength ensuing from the pandemic for teachers
and learners of English was to gain experience in online teaching and learning of English on a global scale,
findings revealed that this was a novel experience for them (Bailey & Lee, 2020; Carrillo & Flores, 2020;
Heng & Sol, 2020; Moser et al., 2021). From the teachers’ perspective, this indicates that they received
little or no theoretical and practical knowledge in teaching English online. Therefore, teacher education
programs should equip them not only for classroom teaching, but also for online teaching. Courses which
are devoted to educational technologies or directly address online teaching with the necessary pedagogical
contributions should be increased in English language teaching departments. At the same time, in-service
teachers need to be given training and practice to ready them for teaching online effectively and efficiently.
This study, concerning the teachers and students as well as other stakeholders’ first year experience in
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emergency online teaching, provides a global insight into the general picture of English language teaching;
the results of which may guide researchers and the future practice of teachers, students, policy makers,
teaching programs and governments in the event of ongoing or new crises and emergencies affecting
educational activities.
4. Limitations of the study
This study has some limitations. It is limited to the studies as the documents used as the data of this
integrative literature review study. Apart from this, the study is limited to the studies conducted from the
onset of the pandemic until February 2021 when the compilation of the research studies was finalized.
Another limitation of the study is the methodology as the integrative literature review study. The study can
be conducted as a meta-analysis study in the further studies.
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