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Abstract

The purpose of this study was to develop a valid and reliable scale to identify the perception management
tactics used by school administrators. For this purpose, a 42-item measurement tool, which was develo-
ped based on interviews with 6 School Principals, 11 Assistant Principals and 28 Teachers from different
branches, was presented to eight domain experts to verify the content validity. The remaining 35-item
measuring instrument was applied to 295 teachers working in the Turkish provinces during the 2017-
2018 school year. The reliability coefficient (Cronbach a) of the scale was calculated, and factor-based
discrimination procedures, item-remaining and item-total correlations, and relationship analysis between
factors were performed. As a result, 13 items with low correlation than .30 were subtracted. A 22-item
scale consisting of one factor was obtained. Subsequently, CFAs were conducted (n=368) to assess the
dimensionality and to identify the latent factors that accounted for the variation in the set of indicators.
At the end of the study, the CFA revealed that the model had an acceptable fit to data according to most
indices: x2 = 498,213, p < .05, TLI=.93, CFI = .95, GFI= .865, RMSEA = .68, SRMR = .032. Ultima-
tely, determining perception management tactics used by school administrators scale can be said to be a
valid and reliable measuring tool.
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Oz

Bu ¢alismanin amaci, okul yoneticilerinin kullandiklar: algi yonetimi taktiklerini belirlemek icin gecerli
ve giivenilir bir 6lcek gelistirmektir. Bu amagla olusturulan calisma grubu, 6 okul miidiirii, 11 miidir yar-
dimecist ve farkli branglardan 28 §gretmenden olusmaktadir. Caligma grubu ile yapilan goriismelere dayali
olarak olusturulan 42 maddelik 6lciim araci, icerik gecerliligini dogrulamak tizere sekiz alan uzmanina
sunulmustur. Madde belirleme asamasindan sonra elde edilen 35 maddelik dl¢tim araci, 2017-2018 6gre-
tim yilinda Tiirkiye’nin farkli illerinde gorev yapan 295 6gretmene uygulanmigtir. Olcegin giivenirlik kat-
sayisi (Cronbach a) hesaplanmis ve faktor bazli ayrimeilik prosediirleri, madde-kalan ve madde-toplam
korelasyonlar ve faktorler arasi iliski analizi yapilmustir. Sonug olarak, .30’dan diisiik korelasyona sahip
13 madde Olcekten cikarilmigtir. 22 maddelik tek faktorli bir dlgek elde edilmistir. Ardindan, boyutsallig
degerlendirmek ve gosterge kiimesindeki varyasyonu aciklayan gizil faktorleri belirlemek icin DFA (n =
368) gerceklestirilmistir. Calismanin sonunda CFA, modelin endekslerin coguna gore kabul edilebilir bir
uyum gosterdigini ortaya koymustur: x2 = 498,213, p < .05, TLI=.93, CFI = .95, GFI= .865, RMSEA =
.68, SRMR = .032 . Sonug olarak, okul yoneticileri tarafindan kullanilan algi yonetimi taktiklerini deger-
lendirmek i¢in elde edilen 6lcegin gegerli ve glivenilir bir 6l¢gme aract oldugu sdylenebilir.
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Introduction

Perception management, which is a popular concept, has recently been used
in a similar way to image management, public relations, press, advertising, pro-
motion and organizational perception management. In this study, the scope and
definition of perception management, which was pointed out when it first appea-
red, was taken into consideration in order to get rid of the confusion of meaning.
This definition was first made by the US Department of Defense (DoD) (JP &
1-02, 1999). According to this definition, the main features of perception mana-
gement are; to influence group leaders, to ensure that the individual or group
that is the target of perception management to act in line with the goals of the
director of perception, to direct the flow of information and documents and to
influence the emotions, motivations and thinking systems of the masses. These
characteristics are not seen in the definitions of perception management made
later than this definition and, in the concepts, produced based on these defini-
tions. For example, although one of these concepts is organizational perception
management, it is related to the actions designed and realized by organizational
spokesmen to influence the perceptions of the masses towards the organization
(Elsbach, 2003). In addition, perception management has its own system and a
competitor is identified in order to make changes in favour of those who manage
perception more slowly and effectively. The stage after determining an oppo-
nent is usually an attempt to influence the decision-making process to change the
opponent’s perception. This can be accomplished either by showing a false situa-
tion or by creating a purpose to support the objective of the perceptive (Zaman,
2007). Perception management studies (in the 1960s) began to be studied only at
the individual level; but at the corporate level (for example, identifying tactics to
create an organization’s image, identity, or reputation), it was first introduced in
the 1980s to determine the impact of corporate reports and corporate reputation
(Elsbach, 2003). As a result, Elsbach (2003) uses the concept of perception ma-
nagement instead of image management because it is a broader and more widely
used term to influence the perceptions of followers.

The term perception management is often used as a cover-up function of
the information war. It can be said that there are differences between perception
management and public diplomacy (or public relations). In other words, while
public services in the public interest do not contain inaccurate information and
deception, directing such information and documents is an important element of
perception management. The aim is to seize the opposite side to make you beli-
eve what is to be believed, regardless of the facts (Goldman, 2004). The purpose
of perception management is to penetrate the brain, the most powerful organ of
man; thus, it is aimed for people to perceive the outside world as expected. Those
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who think that their thoughts belong to themselves but think as others wish are
no longer free (Ozdag, 2015). To explain the power and influence of perception
management, Dearth claims that perception management can affect individuals
or societies more than kinetic weapons can do (Dearth, 2002). The secret con-
duct of war and the fact that the masses think the results they have achieved are
their own ideas can increase the power of this effect.

Perception management is a popular concept that can be confused with the
concept of persuasion. Whereas the goal is hidden in perception management tac-
tics, it should be clear in persuasion (Robbins & Judge, 2013) furthermore, the in-
dividual to be persuaded is aware of the purpose and the information used for per-
suasion is true. Providing supposititious information and documentation required
for perception management is a very complex process. As a result of this challenge,
some Public Relations companies have added perception management services as
one of their services. As an industry euphemism has been developed to distract
attention from their own realities, ranging from strategic knowledge at the interna-
tional level or strategic impact at the diplomatic level and perception management
and information operations at the military level (Garfield, 2002). Public administ-
rators who are also accused of concealing facts are often accused of engaging with
perception management when publishing information to the media or citizens.
Similarly, as Giiltekin (2016) states, there are dozens of institutions and experts
who sometimes accompany the perception management process; every institution
and expert fulfil their own piece of fictional information meticulously. In this pro-
cess, institutions and experts involved in perception management may not even be
aware of what they are doing. Although perception management operations are
typically conducted internationally between governments or between governments
and citizens, the use of perception management techniques has become part of
centralized information management systems in many ways that do not concern
military campaigns or government relations with the state (Encyclopedia, 2016).

When the literature in terms of public diplomacy is examined, it is thought
that public diplomacy is defined as an authentic oratory method for honest pro-
paganda, whereas perception management is thought to involve techniques of
deception and cheating. Therefore, perception management should not be con-
sidered as limited distribution and dissemination of correct information (Gold-
man, 2004). The most criticized feature of perception management is that the
real intention of managers is emphasized as deception and deception. There are
theorists (Ozer, 2012) who think that this radical interpretation will be unfair to
well-intentioned perception managers.

When these definitions are considered, it may be necessary to put forward
the purpose of perception management because it is an action aimed at mana-
ging perception. Siegel (2005) stated that perception management has three
main objectives. The first objective is to create and maintain strong legitimate
public support inside and outside (persuasiveness). Effective use of persuasive-
ness can lead to permanent management of perception. The second objective is
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to clearly communicate intentions and objectives to the enemy or to third parties
in order to ensure a high degree of credibility. Disclosure of intentions and ob-
jectives can provide an understanding of where the consequences of actions will
lead. Finally, the third objective is to influence the attitudes and behaviours of
competing countries or local communities. When the objectives defined by Sie-
gel are analysed, the goals of using perception management can be summarized
as making people around you believe that your actions are legal, regardless of
whether they are allies or competitors. In addition to this, it can be emphasized
that by trying to prevent the person who will manage the perception by acting
consistently and decisively about the visible or known goals, it is possible to make
individuals believe that the manager can cause a problem for them. Finally, one
of the objectives can be explained to enable the supporters of the opposition
groups to act in line with the objectives of the manager.

Perception management can be influenced by many factors of different ori-
gin and different intensity. Within the scope of the factors that affect perception
management, perception can be defined as the process of selecting, arranging and
interpreting the senses and the inputs to give meaning to the world around them.
The components of perception are the sensor, the target of perception and the
environment of perception (George ve Jones, 2005). The sensor can be defined
as a person who tries to interpret some of his observations or input from his sen-
ses. The target of perception is what the sensor is trying to make sense of. The
target can be another person, a group of people, an event, a situation, an idea, or
anything else completely different from the focus of the sensor. Often perception
management is considered the perception of the person chosen as the target or the
perception that is intended to be generated about another person. The environ-
ment is the context in which the perception occurs, a group meeting, the corridor
of the school, the canteen and similar places where daily school life takes place.

When the characteristics of the target that affect the perception are exa-
mined, it can be determined that some properties of the perceived target are
effective to reach the perception result expected by the sensor (Otara, 2011). For
example, education level affects perception process and plays an important role
in perception formation. People perceive depends on their level of learning. For
this reason, the organization must make the management team knowledgeable
and educated for effective performance and behavior. Because the accuracy of
perceiving any situation or event is related to having knowledge about the sub-
ject. Specialization, uncertainty, social status and affect are other characteristics
that affect perception.

Specialization puts the individual in a specific organizational role and directs
them to select specific stimuli and ignore others. Uncertainty defines the lack of
clarity. If uncertainty increases, the sensor may be forced to form a correct per-
ception. Social status refers to the actual or perceived position of a person in
society or organization. Finally, impression represents an attempt to regulate the
perceptions of others.
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It is seen in the literature that different tactics are used for perception ma-
nagement. Since perception management is influenced by the characteristics of
perception, the tactics identified may not have the same effect in all situations,
but the actions most commonly used in perception management tactics are de-
termined by Jock Haswell (Kopp, 2001). One of these tactics is to have clear go-
als and to know where perception manager wants to bring people as perceptions.
The second step is to ensure that all information is consistent and often use pre-
judices or expectations to improve reliability, which is defined as the Reliability
phase.

Another of perception management tactics requires having evidence and
data compiled from different sources to strengthen information. Controlling
propaganda services or supporters can be referred to as the Central Control
tactic. The fewer people who know perception management actions, the more
successful the perception management, and this phase is defined as the Security
Phase. Coordination means organization or propaganda services necessary for
perception management. A hierarchical structure is required to ensure consis-
tent and synchronous distribution of information. Once the conflicting informa-
tion is extracted, the virtual reality or information is generated by the perception
manager using unverifiable statements.

The perception management carried out may not always produce the desi-
red result, so there are certain rules for success in perception management. In
the modern era, for effective and successful perception management and mani-
pulation, some tactics should not be ignored. According to Giiltekin (2016), one
of the rules that will increase the chance of success in perception management is
to hide the aim in order to prevent the question of “Why”. In addition, ensuring
that the target could discover the modified information by not giving directly,
some of the information given is accurate information that is acceptable to ever-
yone, or some of the information can be easily checked for accuracy can create a
qualified perception of reality that is required for successful perception manage-
ment. Thus, truth-based oriented information can be made more credible.

Similarly Saydam, (2012) stated that rules such as complying with the valu-
es of the target audience, paying attention to the culture, showing an approach
that exceeds the expectations can increase the success in perception manage-
ment when talking about the basic rules of perception management. In addition,
focusing on results without confusing them, relying on facts, repeating, managing
differentiation, managing visuals correctly and addressing emotions rather than
thoughts are shown as the necessary rules for perception management by Say-
dam (2012). When the rules of successful perception management determined
by Giiltekin, (2016) and Saydam (2012) are compared, it can be seen that some
common points are used in particular. For example, both researchers emphasi-
zed that values, factual information, frequent repetitions and focusing on emoti-
ons rather than thoughts of the target would increase the success of perception
management.

810



Perception Management Tactics

Management in the context of the roles and functions of the school envi-
ronment can be considered as the process of enabling teachers to work together
efficiently and meaningfully. It can be argued that school administrators who
adopt a different management philosophy are leaders, but one of the charac-
teristics that distinguishes leaders is their intention and ability to manage their
followers’ perceptions (Russell, 2001). The ability and effectiveness of being a
leader is observed and evaluated by people, these observations and evaluations
turn into people’s perceptions and these perceptions are evaluated as real after
a while. Russel (2001) stated that unmanaged perceptions can turn into rumors,
then gossip, and then slanders that lead to more destruction, and unfortuna-
tely every unmanaged perception can have an unexpected result. Similarly, Elfyn
Thomas stated that perceptions are real, that perceptions must be in favor of the
manager in order to win, and the ability of the manager to convince people to lis-
ten, understand and support him/her will determine the success of the manager
(Saydam, 2012).

A school administrator is not supposed to be only an effective leader, man-
ager, and consultant, but also an effective source of motivation (Essays, 2013).
The working group of the managing function is human The way in which manag-
ers give orders and instructions in order to carry out the work in accordance with
the decisions and plans made in the organization, whether the manager has lead-
ership qualities or not, the way in which the leader motivates his subordinates,
establishing communication order, etc. plays an important role in the function of
directing issues (Pasaoglu, 2013). In conclusion, there is a strong relationship be-
tween teachers’ perceived leadership style and teacher motivation (Webb, 2008)
multiple case study research (with each school serving as the unit of analysis.

Method

Research Model

Mixed method was used in this research. Mixed method research is defined
as a research in which the researcher collects and analyzes data, including the fin-
dings and inferences using qualitative and quantitative approaches or methods in
a single study or research program (McMillan & Schumacher, 2014). In the rese-
arch, exploratory sequential design, one of the mixed method designs, was used.
The primary purpose of the exploratory design is to generalize the qualitative
findings obtained in the first stage based on the limited participant, to a larger
sample in the second stage. In this context, in order to collect qualitative data
in the first stage of the perception management tactics assessment scale used
by school administrators, open-ended questions were asked to school principals,
vice principals and teachers from different branches in the Merkezefendi and
Pamukkale districts of Denizli.
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In this design, which is mostly used for scale development, the qualitative
data was collected and analysed and then a candidate measurement tool was
developed based on the results obtained from the qualitative study. In another
step, the researcher completes the quantitative phase of the study by evaluating
the striking forms with a new participant sample using the developed tool. In
the final stage, the researcher interprets how and to what extent quantitative
results can generalize and expand qualitative findings (Creswell & Clark, 2014).
In this context, quantitative data were collected from the first working group of
295 teachers working in different provinces of Turkey in the 2017-2018 academic
year and from the second working group of 368 teachers in the second phase of
the study.

Working Grub

Two separate working groups were formed for the research. Qualitative data
were obtained from the first working group and quantitative analysis was perfor-
med with the data obtained from the second working group.

Working Group for Qualitative Dimension of Research

Maximum diversity sampling method was used to determine the study group
for the qualitative dimension of the study. The purpose of this sampling method
is to determine what kinds of commonalities and similarities exist between diver-
se situations rather than generalizing the universe to ensure diversity (McMillan
& Schumacher, 2014). In this context, the participants were represented in the
sample in terms of school level, task, branch and gender. The working group
included 6 school principals, 11 vice-principals and 28 teachers from 10 different
branches.

Working Group for Quantitative Dimension of Research

Two separate working groups were identified in the quantitative dimension
of the study. Exploratory Factor Analysis (EFA) was performed with the data
obtained from the first working group and Confirmatory Factor Analysis (CFA)
was performed with the second working group. The working group for explora-
tory factor analysis (EFA) consists of 295 teachers working in different provinces
of Turkey in the 2017-2018 academic year. The working group for Confirmatory
Factor Analysis (CFA) consisted of 368 teachers. Although researchers agree
that the greater the sample size, the better it will be, there is no common accep-
tance about it (Harrington, 2009). According to Kline (2011), the number of 200
participants is usually sufficient for factor analysis. In addition, as a general rule,
it is considered sufficient for factor analysis to be five times the number of obser-
ved variables (Tabachnick & Fidell, 2013). In this context, it can be assumed that
the number of working groups is sufficient for EFA and CFA.
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Scale Development Process

The first stage of the scale development process is to determine whether
such a scale is needed or not. In this context, it has been investigated whether
there is a scale in the literature to determine the perception management tactics
used by school principals. In the field of education, scales developed by Ata-
lay (2016) and Uylas (2017) to determine perception management were found,
but as a result of these scales, it was concluded that the concept of perception
management did not coincide with the theoretical foundations discussed in this
research. For this reason, it was decided to develop a new scale to determine the
perception management tactics used by school principals. The scale development
process is given in Figure 1.

1. Literature review 3. Discussing Perception 4. Establishing the
2. Determination Management Tactics scale by taking
of Perception used by Managers with expert opinion and
Management openended questions conducting the
Definition with the Principal, related analysis
Vice Principals and
Teachers
QUALITATIVE QUALITATIVE QUANTITATIVE

Figure 1. Process of Developing Determining the Perception Management
Tactics (PEMATS) Used by School Administrators

After the decision was made to develop a scale to determine the percepti-
on management tactics of the school principals, a survey of the field literature
on the way perception management is handled in the literature, definitions and
theoretical perspectives was conducted. A theoretical framework for perception
management was drawn up as a result of the survey of the literature.

During the development of the scale, firstly, the related literature was scan-
ned to identify the perception management tactics and the definitions of “per-
ception management tactics used by the researchers were determined. In order
to determine the items of the scale, in various sources related to perception
management (Giiltekin, 2016), (Elsbach, 2003), (Ozdag, 2015), (Pustu, 2014),
(Saydam, 2012), ((Tutar, 2008), (Bakan & Kefe, 2012), (Ozer, 2012), (Inceoglu,
2010)), (Pub, 1999), (Pickens, 2005)), (Russell, 2001) were determined and ad-
ded the items to the item pool.

After establishing the theoretical framework for perception management, 6
School Principals and 11 Vice Principals working in different schools in the Merke-
zefendi and Pamukkale districts of Denizli were asked how they define the concept
of perception management, what they do to understand the perceptions of the te-
achers they work with, and what methods they use to create perception through an
open-ended questionnaire; on the other hand, teachers from 28 different branches
were asked about the concept of “Perception Management”, which behaviors of
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school administrators are aimed at understanding teachers’ perceptions, and in
which situations they feel that the manager is trying to direct teachers’ perceptions.
An item pool consisting of 42 items was prepared by combining the answers given
to open-ended questions and the findings obtained during literature review.

In order to determine the items of the scale, expert opinion was taken for
the evaluation of the items in the item pool. The items in the pool were arranged
as 3-point Likert type (Essential - Removed - Edit) and presented to the opinion
of 8 field experts. Considering the suggestions of the experts, the scale items
were rearranged and the number of items was increased to 48 in line with the
recommendations. During the second round of expert opinion, 14 experts inc-
luding 6 Educational Administration, 2 Business Administration, 4 Psychology,
1 Assessment and Evaluation in education and 1 Linguistics were interviewed
and the opinions given for the scale, which was designed as a type 5 Likert, were
combined into one form. The results of the Lawshe analysis were based on the
evaluation of the data to determine whether it was appropriate for item to be inc-
luded in the scale. According to (Yurdugiil, 2005), Lawshe method contributes
significantly in terms of the validity of the prepared scale, the comprehensibility
of the scale item, the determination of the suitability of the applied individuals.
In addition, the accordance/discordance between expert opinions is also used as
a one-to-one indicator of the validity of scope or structure. On these grounds, the
content validity ratio (CVR) were determined for each item.

The CVR (content validity ratio) is a linear transformation of a proportional
level of agreement on how many “experts” rate an item “essential” calculated in
the following way;

Ne Ne: The number of experts stated Essential

CVR= —— -1
N/2 N: The number of total experts

For 14 experts, the CVR minimum value at a = .05 significance level should
be 0.51 * by Veneziano and Hooper (1997, as cited in Yurdugiil, 2005).

Table 1.
Minimum values for CVR (a« = 0.05) at significance level

Number of Experts ~ Minimum Value | Number of Experts =~ Minimum Value
5 0.99 13 0.54
6 0.99 14 0.51
7 0.99 15 0.49
8 0.78 20 0.42
9 0.75 25 0.37
10 0.62 30 0.33
11 0.59 35 0.31
12 0.56 40+ 0.29
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After the scope validity study determined by Lawshe method, it was decided
to include 35 value expressions obtained in the scale. The items in the scale were
scaled as 5-point Likert type in order to determine the frequency degree and
made ready for application.

Data Analysis

In scale development and adaptation studies, factor analysis is the most
commonly used method to obtain data on the construct validity of a scale. Factor
analysis is performed to determine the factor structure of the scale or to verify a
predetermined structure (Secer, 2015). In this research, exploratory factor analy-
sis (AFA) was conducted with the data obtained from 295 volunteers who partici-
pated in the study through social media to determine the construct validity of the
Determining the Perception Management Tactics (PEMATS) Used by School
Administrators scale, and then confirmatory factor analysis (DFA) was used with
the data obtained from 350 teachers. In addition, corrected item-total correla-
tion coefficients and Cronbach Alpha internal consistency coefficients were cal-
culated within the scope of reliability studies.

Findings

Before starting DFA, Kaiser-Meyer-Olkin (KMO) coefficient and Bartlett
Sphericity test were used to determine whether the data were suitable for factor
analysis. According to the results of the Tests mentioned above, the data was de-
termined to be suitable for factor analysis and the results obtained are presented
in Table 2.

Table 2.
KMO and Bartlett Test results

KMO and Bartlett Test results

Kaiser-Meyer-Olkin (KMO) Test for Sampling Adequacy 973
Bartlett’s Test of Sphericity Approx. Chi-Square 11707,213
Degrees of Freedom (df) 861
Level of significance (Sig.) .000

Before EFA, as a result of the Kaiser-Meyer-Olkin (KMO) coefficient and
Bartlett globality test conducted to determine whether the data is appropriate for
factor analysis, (KMO= .974, Bartlett Test of Sphericity = 11707,213, p=.000)
data was determined to be appropriate for factor analysis.

As a result of the factor analysis, the relationships between the variables
in the correlation matrix were examined. The variables associated with the high
correlation of each variable are collected in the same group and the factors are
formed. In addition, variables that have a correlation below 0.30 and above 0.90
in the correlation matrix can be excluded from the analysis (Polat, 2012, 5.92).
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When the correlation matrix was examined, it was seen that 13 items had a corre-
lation less than .30. These variables with extreme values were excluded from the
scale and the analysis was repeated.

Scree Plot

Eigenvalue

o o -

1 rfr £ 5r @I 2z 5o T .. T 3
1 2 3 4 S 6 T 8 9 10 11 12 13 14 15 18 17 18 19 20 2 22

Component Number

Figure 2. Determining the Perception Management Tactics (PEMATS) Used by
School Administrators Scale Scree-plot Graph Factor Structure

As a result of the factor analysis seen in Figure 2, the items of the scale were
collected under a single factor with an eigenvalue greater than 1. This single fac-
tor explained 66.98% of the total variance. When the scree plot given in Figure
2 was examined, it was determined that the scale was collected under a single
factor with high eigenvalue. As a result of the analysis, a structure with high load
values was obtained under a single factor consisting of 22 items.

Table 3.
Determining the Perception Management Tactics (PEMATS) Scale Factor:1 Values

Common Factor Corrected item-

Item Number Factor Loads Variance total correlation
Factor 1
1 ,899 ,809 ,886
2 ,894 ,800 ,880
3 ,892 ,795 ,878
4 ,887 , 787 ,872
5 ,878 771 ,863
6 ,365 ,748 ,848
7 ,858 ,736 ,842
8 ,345 , 714 ,826
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9 ,843 ;711 ,824
10 ,831 ,690 ,813
11 ,824 ,679 ,802
12 ,816 ,667 ;197
13 ,809 ,655 ,789
14 ,793 ,630 773
15 ,793 ,629 172
16 ,790 ,624 ,768
17 ,787 ,619 ,766
18 ,755 ,570 ,732
19 ,749 ,561 ,725
20 ,748 ,560 ,723
21 ,703 ,495 ,679
22 ,698 ,487 ,672
Eigenvalue 14,737
(%) Total Yariance 66,986
Explained
Cronbach’s Alpha: ,976

When Table 3 is examined, it can be seen that all items in the scale have
factor load values between .69 and .89. The items explain 66.98% of the total va-
riance. The total correlation values of the items in the scale were found as .67 and
above. Cronbach’s Alpha reliability coefficient of the scale was found to be 0.976.
When these values are taken into consideration, it can be stated that the scale
provides valid and reliable results. The items in the scale are consistent with the
results of the related studies in the literature (Gtiltekin, 2016), (Elsbach, 2003),
in this respect, it can be said that the scale’s validity is high.

In order to confirm the structure obtained by exploratory factor analysis,
EFA was performed with the data obtained from 350 teachers. The model obtai-
ned as a result of the analysis is presented in Figure 3.
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Figure 3. Results of Confirmatory Factor Analysis of Determining the Perception
Management Tactics (PEMATS) Scale

Confirmatory factor analysis was conducted with the data obtained within
the scope of the study and goodness of fit values are given in Table 4.
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Tablo 4.
Determining the Perception Management Tactics (PEMATS) Scale Confirmatory
Factor Analysis of Goodness of Fit Values

X*/Sd RMSEA SRMR CFI TLI(NNFI)
498,213/ 207= 2,407 0,068 0,039 0,95 0,93

it is desirable that the p (p> .05) value obtained from the confirmatory fac-
tor analysis is meaningless (Cokluk, Sekercioglu, Biiyiikoztiirk, 2014). Of the
fit indices evaluated x2 and the degree of freedom ratio (df = 2,407), RMSEA
(.068), of SRMR (.0039), TLI (.93) and CFI (,95) values are acceptable (Marsh,
Balla, ve Mcdonald, 1988) therefore, it can be said that the one-dimensional
structure of the Determining the Perception Management Tactics (PEMATS)
Scale was confirmed.

Determining the Perception Management Tactics (PEMATS) Scale
Criterion Validity

Criterion validity is divided into two as concurrent validity and predictive va-
lidity. In this study, the item total test correlations within the scope of concurrent
criteria validity, the correlation between the scores of the lower and upper groups
of 27%, and the validity of the equivalence scale were examined. Providing the
item is discriminatory, there should be a significant difference between the item
mean scores of the lower and upper groups (Erkus, 2012). The item total corre-
lation coefficient should be at least .20 or .25 (Tavsancil, 2002). Table 5 shows the
item total test correlations and the t-test results of 27% lower and upper groups
of the Determining the Perception Management Tactics (PEMATS) Scale.

Tablo 5.
t Test Results and Item Total Test Correlations of the Upper and Lower 27% of the
Determining the Perception Management Tactics (PEMATS) Scale

Item No t p Item Total Test Correlation
M1 6,492 ,000 ,8427°
M2 16,496 ,000 727
M3 16,767 ,000 747"
M4 20,639 ,000 ,798°
M5 17,049 ,000 7497
M6 23,209 ,000 8117
M7 20,056 ,000 , 7917
M8 14,205 ,000 ,652°°
M9 19,500 ,000 7797
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Tablo 5.
t Test Results and Item Total Test Correlations of the Upper and Lower 27% of the
Determining the Perception Management Tactics (PEMATS) Scale (?2??)

Item No t p Item Total Test Correlation
M10 12,362 ,000 ,622°°
Mi11 21,268 ,000 ,8007
Mi12 25,056 ,000 ,822%
M13 16,809 ,000 ,703*
M14 28,649 ,000 8757
M15 19,341 ,000 1757
M16 19,961 ,000 7857
M17 26,024 ,000 817
M18 23,679 ,000 ,833"
M19 10,706 ,000 ,548"
M20 7,651 ,000 ,748"
M21 17,123 ,000 757"
M22 24,655 ,000 ,818”

The Political Tactics Scale developed by Tanridgen and Kurban (2017) was
used to determine the equivalence scale validity of the Determining the Percepti-
on Management Tactics (PEMATS) Scale. Pearson product moment correlation
analysis results for scales are given in Table 6.

Tablo 6.
Pearson product moment correlation analysis results for Determining the Percepti-
on Management Tactics (PEMATS) Scale and Political Tactics Scale

Coalition Intimida- Perception
Variables . Favouritism . Degrading  Branding Management
Building tion .
Tactics
Coalition 1
Building
Favouritism 6677 1
Intimidation 5517 762" 1
Degrading 6407 8317 8617 1
Branding 590" 736" 798" 8217 1
Perception
Management  ,661" ,900™" 776 ,836™ 745" 1
Tactics
*p<0.01

When Table 6 is examined, it is seen that there is a high correlation between
the subscales of the Political Tactics Scale and the Determining the Perception

820



Perception Management Tactics

Management Tactics (PEMATS) Scale. It can be stated that the equivalence sca-
le validity of the Determining the Perception Management Tactics (PEMATS)
Scale is provided.

A scale of 5 Likert type (1=Never, 2= rarely, 3=sometimes (occasionally),
4=mostly, S=always) has been developed with 22 items to determine the percep-
tion management tactics used by school administrators. A minimum of 22 and a
maximum of 110 points can be obtained from the scale and the increase in the
score means that teachers ‘perceptions about the level of school administrators’
use of perception management tactics have also increased. As a result of this
study, it was found that the scale had sufficient psychometric properties.

Conclusion, Discussion and Suggestions

Leaders or managers resort to various ways to influence the individuals they
manage. Managers use reward power, charismatic power, knowledge power or
coercive power to impress employees. Some managers try to influence them by
deceiving, intimidating or managing employees’ perceptions. Perception mana-
gement, which is frequently used in politics and public relations, has also been
considered as a management strategy in recent years.

In the literature, it is seen that there are not enough measurement tools for
perception management tactics, although there are measurement tools or rese-
arches related to influence tactics and political tactics used by school administ-
rators. In this context, it was aimed to develop a measurement tool to determine
the perception management tactics used by school administrators.

As a result of literature review and qualitative interviews, a pool of 42 items
was created. As a result of the expert opinion, the number of items in the item
pool was increased to 48. In the second round of expert opinion, 14 experts were
consulted and the data obtained were evaluated based on the results of Lawshe
analysis to determine whether it was appropriate to include items on the scale or
not. After the scope validity study determined by Lawshe method, it was decided
to include 35 value expressions obtained in the scale. The items in the scale were
arranged as Likert type with 5 choices to determine the degree of frequency and
made ready for application.

In order to determine the construct validity of the scale, EFA was performed
with the data obtained from 295 teachers. As a result of EFA, a structure with
high load values was obtained under a single factor consisting of 22 items. This
single factor was found to explain 66.98% of the total variance. It was determi-
ned that the corrected item total test correlation values of the items in the scale
were .67 and above, and the values of the factor loadings varied between .69 and
.89. Within the scope of reliability, Cronbach’s Alpha reliability coefficient was
calculated as .97.

CFA was performed to confirm the structure obtained by EFA. As a result
of the CFA index of fit x2 and the degree of freedom (df) ratio (2.407), RMSEA
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(.068), SRMR (.0039), TLI (.93) and CFI (,95) values are within the acceptable
range therefore, the one-dimensional structure of the Determining the Percep-
tion Management Tactics (PEMATS) Scale was confirmed. In addition, the item
total test correlations, the significance between the scores of 27% and the upper
and lower groups were evaluated within the scope of criterion validity. As a result
of the analysis, it was determined that the upper groups of the scale items were
identified by the lower and upper groups of 27%. Within the scope of equivalence
scale validity, the participants were compared with the scores obtained from the
Political Tactics Scale developed by Tanriogen and Kurban and Perception Man-
agement Tactics scale. Political Tactics scale dimensions and scores obtained
from Perception Management Tactics scale were found to be highly correlated.

Considering the validity and reliability procedures conducted in this study;, it
can be said that the Determining the Perception Management Tactics (PEMATS)
Scale is a valid and reliable measurement tool that can be used to determine per-
ception management tactics used by school administrators. PEMATS consists of
22 items and 5-point Likert type (1 = never, 2 = rarely, 3 = sometimes (occasi-
onally), 4 = mostly, 5 = always) and frequency rating is used. When the scale is
applied, a minimum of 22 and a maximum of 110 points can be obtained and the
increase in the score means that teachers ‘perceptions about the level of school
administrators’ use of perception management tactics have also increased. As a
result of this study, it was seen that the scale had sufficient psychometric proper-
ties and therefore it can be said that it is a valid and reliable measurement tool
that can be used in researches in school organizations.
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Appendix 1.
Determine Perception Management Tactics Used by School Administrators (PE-
MATS)
How often do your managers behave such behaviours of the administrator to create the perception
given in the left column?
(Select your answers by taking into consideration the Principal and Vice Princi-
pals in your school) é
| = B2 &
. . A n| 8
Administrators at this school; 3| B g el B
=| E| 3| 8| =
try to give a message to the teachers with their preferred dress style and
1. 112(3(4]5
symbols they use.
2. | build a team / group close to them to support their decisions 1 3 5
3. | pretend to involve teachers in the decision, but they don’t. 1 3 5
4. | try to gain teachers’ loyalty by gaining benefits for them. 1 3 5
refer to criticism or complaints whose source is unclear about management
5. 112(3(4]5
and / or teachers
They manipulate the information about the school and / or teachers (adding
6. . . 112(31(4]5
and subtracting) for their own purposes
7. | try to express their ideas through a well-respected teacher at school. 1(2(3(4]|5
3 use the symbols of the organizations (union/association/foundation) to 112l3lals
" | which they are related to reflect their views.
9. | do teachers favours to create gratitude, even if they don’t want internally. | 12|34 |5
in their conversations with teachers, they use concepts such as justice, de-
10. . 1(2(3]4]|5
mocracy, freedom to convince them.
11. |use statements whose accuracy or inaccuracy cannot be determined. 112(3]4]5
include people who support them but are not involved in the decision pro-
12. . . . L 11213415
cess to ensure that things move in their own direction.
13, |use the slogan “We are a family” in an attempt to impress teachers on cont- 1121314l5
" | roversial issues.
14. | hide their true purpose in order to create perception. 112(3]4]5
imply that important people outside the school are also interested in solving
15. 1(2(3(4]|5
problems at the school.
with their persuasion skills, they hide important subjects from the attention
16. 112(31(4]5
of teachers.
17. | try to be impressive by using others’ views as their own. 1121345
18. | try to influence teachers secretly before making a decision. 112(3(4]5
19. |invite officials from the provincial protocol to the school. 1(2(3(4]|5
20. |invite guests to the school to serve their purpose. 112(3(4]5
in order to facilitate acceptance of certain issues, they emit piecemeal in-
21. . 112(3(4]5
formation beforehand.
22. | want us to choose lesser of two evils 112(3(4]5




Tiirkce Siiriim

Giris

Popiiler bir kavram olan alg1 yonetimi yakin zamanda imaj yonetimi, halkla
iligkiler, basin, reklam, tanitim ve Orgiitsel algi yonetimi gibi konulara benzer
sekilde kullanilmaktadir. Bu ¢alismada amactan uzaklasmamak icin algi yoneti-
minin ilk ortaya ¢ciktiginda isaret edilen kavramina ve tanimina sadik kalinmistir.
Bu tanim ABD Savunma Bakanligi (DoD) (JP & 1-02, 1999), tarafindan ilk kez
yapilmis ve bu tanima gore alg1 yonetimi ile ilgili olusan temel 6zellikler arasin-
da ozellikle grup liderlerini etkilemek, algist yonetilen birey veya grubun algiy1
yonetenin hedefleri dogrultusunda tavir takinmasini saglama, bilgi ve belgelerin
akigini yonlendirme ve kitlelerin duygularini, motivasyonlarini, diislince sistem-
lerini etki altina almaya ¢aligmak sayilabilir. Bu tanimdan daha sonra yapilan algi
yonetimi tanimlarinda ve bu tanimlara dayal tiretilen kavramlarda bu 6zellikler
goriilmemektedir. Ornegin, bu kavramlardan biri orgiitsel algi yonetimi olmakla
birlikte, orgiitsel algi yonetimi, kitlelerin orgiite yonelik algilarini etkilemek igin
orgiitsel sozciilerin tasarladigi ve gerceklestirdigi eylemlerle ilgilidir (Elsbach,
2003). Ayrica, algi yonetimi kendine 6zgii bir sisteme sahiptir ve algiyr daha ya-
vas ve etkin bir sekilde yonetenin lehine degisiklikler yapmak amaciyla bir rakip
belirlenir. Rakibin belirlenmesinden sonraki asama genellikle rakibin algisini de-
gistirmek icin karar verme mekanizmasini etkileme ¢abasidir. Bu ya yanlig bir du-
rum gostererek ya da algiy1 yonetenin hedefini destekleyecek bir amag yaratarak
gergeklestirilebilir (Zaman, 2007). Algi yonetimi ¢alismalart baglangigta (1960’lt
yillarda) sadece bireysel diizeyde incelenmeye baglanmistir; ama kurumsal dii-
zeyde (Ornegin, bir kurumun imaji, kimligi veya itibarini yaratmak icin taktikleri
belirleme) ilk olarak sirketlerin faaliyet raporlari ve kurumsal itibar etkilerinin
belirlemesi amaciyla 1980’lerde calisilmaya baglanmistir (Elsbach, 2003). Sonug
olarak Elsbach, (2003) algi yonetimi kavramini takipgilerin algilarini etkilemek
icin daha genis ve daha yaygin kullanilan bir terim olmasi gerekgesiyle imaj yone-
timinin yerine kullanmaktadir.

Alg1 yonetimi ifadesi, cogu zaman bilgi savasinin bir 6rtbas etme iglevi ola-
rak kullanimigtir. Algi yonetimi ile kamu diplomasisi (ya da halkla iliskiler) ara-
sinda farkliliklar oldugu soylenebilir. Kamu yararina yiiriitilen kamu hizmetleri
dogru olmayan bilgi ve aldatma icermezken bu bilgi ve belgeleri yonlendirmek
alg1 yonetiminin 6nemli unsurlarindan birisidir. Amag, gercekler ne olursa olsun,
inanmalarini istediklerinize inandirmak icin kars1 tarafi zapt etmektir (Goldman,
2004). Alg1 yonetiminin amaci, insanin en giiglii organi olan beynine niifuz et-
mektir; boylece insanin dis diinyay1 kendisinden beklendigi gibi algilamasi he-
deflenir. Diistincelerinin kendine ait oldugunu zanneden ama baskalarinin iste-
digi gibi diisiinen artik 6zgiir degildir (Ozdag, 2015). Alg1 ydnetiminin giiciinii ve
etkisini aciklamak i¢in Dearth, alg1 yonetiminin bireyleri veya toplumlar1 kine-
tik silahlarin yapamayacagi kadar cok etkileyebilecegini ifade etmistir (Dearth,
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2002). Savagin gizli yiriitiilmesi ve kitlelerin ulastiklar1 sonuglar1 kendi fikirleri
zannetmeleri bu etkinin giiciinii artirabilmektedir.

Bir¢ok kavramla karistirilan algi yonetimi kavrami ikna kavramiyla karig-
tirilabilen popiiler bir kavramdir. Algi yonetimi taktiklerinde amag gizlenirken,
ikna cabasinda amag bellidir (Robbins ve Judge, 2013) ikna edilmek istenen birey
amacin farkindadir ve ikna icin kullanilan bilgiler gecek bilgilerdir. Algi ydonetimi
icin gereken yonlendirilmis bilgi ve belge saglamak kolay yiiriitiilebilecek bir sii-
re¢ degildir. Bu zorlugun bir sonucu olarak giiniimiizde Halkla liskiler firmala-
riin bir kismi, hizmetlerinden biri olarak algi yonetimi hizmeti de eklemislerdir.
Bir endiistri olarak 6rtmece (euphemism), siyasi diizeyde uluslararasi bilgi ya da
diplomatik diizeyde stratejik etki ve askeri diizeyde alg1 yonetimi ve bilgi operas-
yonlar1 arasinda degisen, kendi yaptiklari gerceklerden dikkatleri uzak tutmak
icin gelistirilmistir (Garfield, 2002). Ayrica gergekleri gizlemekle suclanan kamu
yoneticileri, medyaya veya vatandaglara bilgi yayinlarken genellikle alg1 yoneti-
mi ile mesgul olmakla suclanmaktadirlar. Benzer sekilde, Giiltekin (2016)’in da
ifade ettigi gibi, bazen alg1 yonetimi siirecine eslik eden diizinelerce kurum ve
uzman bulunmakta; her kurum ve uzman kurgusal bilginin kendi pargasin titiz-
likle yerine getirmektedir. Bu siiregte algi yonetimine dahil kurum ve uzmanlar
bu yaptiklarinin farkinda bile olmayabilirler. Algl yonetimi operasyonlar tipik
olarak hiikiimetler ve hiikiimetler ile vatandaslar arasinda uluslararasi alanda
yiritiilse de algi yonetimi tekniklerinin kullanimi, askeri kampanyalar1 veya dev-
letle hitkiimet iligkilerini ilgilendirmeyen pek cok yonden merkezi bilgi yonetim
sistemlerinin bir parcasi haline gelmistir (Encyclopedia, 2016).

Kamu diplomasisi agisindan alan yazin incelendiginde, kamu diplomasisi
durtst propaganda icin 6zgiin bir hitabet yontemi olarak tanimlanirken, algilama
yonetiminin ise 6zellikle aldatma ve hile yontemlerinden yararlanma tekniklerini
kapsadigi distiniilmektedir. Dolayisiyla algi yonetimi dogru bilginin kisith dagi-
tim1 ve yayilmasi olarak diisiiniilmemelidir (Goldman, 2004). Alg1 yonetiminin
en cok elestirilen 6zelligi yoneticilerin gercek niyetinin aldatma ve hile olarak
vurgulanmasidir. Bu radikal yorumun iyi niyetli algilama yoneticilerine haksizlik
olacagini diisiinen teorisyenler (Ozer, 2012) de bulunmaktadir.

Bu tanimlamalar dogrultusunda algi yonetiminin amacinin ortaya konul-
mas1 gerekebilir ¢ilinki alglyr yonetmek amacl bir eylemdir. Siegel, (2005) algt
yOnetiminin temel li¢ amaci oldugundan bahsetmistir. Birinci amag iceride ve
disarida giiclii mesru bir kamuoyu destegi olusturmak ve devamini saglamaktir
(inandiricilik). Inandiricilign etkili kullanmak algiyr kalic1 yonetmeyi saglayabilir.
Ikinci amag ise, yiiksek derecede giivenilirlik saglamak icin diismana ya da iiciin-
cli taraflara niyet ve amaglari net olarak iletmek. Niyet ve amaclarin aciklanmasi
eylemlerinin sonuclarinin nereye varacaginin anlasilmasini saglayabilir. Son ola-
rak ficiincii amag rakip tlkelerin, yerel halklarin tutumlarini ve davraniglarini
etkilemek. Siegel'in tanimladig1 amaclar analiz edildiginde alg1 yonetimin kul-
lanilmasinda giidiilen amaclar etrafinizdaki insanlarin miittefik ya da rakip ol-
masina bakmaksizin eylemlerinizin yasal olduguna inanmalarini saglamak olarak
Ozetlenebilir. Bunu yani sira, gdriinen veya bilinen hedefler konusunda tutarli ve
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kararli davranarak algiy1 yonetecek kisiyi engellemeye ¢calismanin bireylerin ken-
dilerine sorun olacagina inanmalarini saglamak bir diger amac olarak vurgulana-
bilir. Ayrica, muhalif gruplarin destekgilerinin sizin amagclariniz dogrultusunda
davranmalarini saglamak olarak aciklanabilir.

Alg1 yonetimi degisik kaynakli ve farkli etki siddetine sahip bircok faktoriin
etkisinde kalabilir. Algi yonetimini etkileyen faktorler kapsaminda algi, bireylerin,
cevrelerindeki diinyaya anlam vermek i¢in duyularini ve olusan girdileri se¢me, dii-
zenleme ve yorumlama siireci olarak tanimlanabilir. Alginin bilesenleri algilayiciyi,
alginin hedefi ve algilama ortamidir (George ve Jones, 2005). Algilayici, yaptigt
bazi gozlemleri ya da duyularindan gelen girdileri yorumlamaya c¢alisan kisi ola-
rak tanimlanabilir. Alginin hedefi, algilayicinin anlam kazanmaya calistif1 seydir.
Hedef, baska bir kisi, bir grup insan, bir olay, bir durum, bir fikir veya algilayicinin
odaklandigindan bagka herhangi bir hedef olabilir. Genellikle alg1 yonetimi hedef
olarak secilen kisinin algis1 veya bagka bir kisi hakkinda olugturulmak istenen algisi
dikkate alinir. Ortam ise alginin gergeklestigi baglam, bir ziimre toplantisi, okulun
koridoru, kantin ve benzeri glinliik okul yagaminin yer aldigi mekanlardir.

Algilanan hedefin algiyi etkileyen 6zelliklerine bakildiginda ise algilayici ta-
rafindan beklenen algl sonucuna ulagsmak icin algilanan hedefin baz 6zellikleri
etkili olabilir (Otara, 2011). Ornegin, egitim diizeyi alg1 siirecini etkiler ve alg
olusumunda 6nemli rol bir oynar. Insanlar 6grenme seviyelerine gore algilar-
lar. Bu nedenle organizasyonun etkin performans ve davranislari icin yonetimini
bilgili ve egitimli hale getirmesi sarttir. Ciinkii herhangi bir durumu ya da olayi
algilamanin dogrulugu, konuya iligskin bilgi sahibi olmayla dogru orantilidir. Uz-
manlagma, belirsizlik, sosyal statii ve intiba algiy1 etkileyen diger 6zelliklerdir.

Uzmanlagma bireyi belirli bir 6rgiitsel role sokar ve belirli uyaranlari secme-
ye ve bagkalarini g6z ardi1 etmeye yonlendirir. Belirsizlik ise yeterince agik olma-
mak durumunu tanimlar. Belirsizlik artarsa algilayict dogru bir algi olusturmak
icin zorlanabilir. Sosyal statii kisinin toplumdaki veya organizasyondaki gercek
veya algilanan pozisyonu ifade eder. Son olarak intiba yonetimi bagkalarinin al-
gilarini diizenleme girigimi temsil eder.

Algi yonetimi i¢in literatiirde farkl taktikler kullanildigi goriilmektedir. Algi
yonetimi algilamaya yonelik 6zelliklerden etkilendigi icin belirlenen taktikler her
durum igin ayni etkiyi vermeyebilir ancak en yaygin kullanilan algi yonetimi tak-
tiklerinin icerdigi eylemler Jock Haswell tarafindan belirlenmistir (Kopp, 2001).
Bu taktiklerin baginda net hedeflere sahip olmak ve insanlarin bulunmasini is-
tediginiz ideal konumu bilmek gelir. Ikinci asama olarak tiim bilgilerin tutar-
It oldugundan emin olmak ve sik sik glivenilirligi artirmak i¢in Onyargilar1 veya
beklentileri kullanmak gelir ve bu durum Gtivenilirlik agamasi olarak tanimlanir.

Algi yonetimi taktiklerinden bir digeri bilgileri giiclendirmek i¢in ¢ok yonli
farkli kaynaklardan derlenmis kanit ve veriye sahip olmay gerektirir. Propagan-
da hizmetleri veya destekgileri kontrolde tutmak merkezi kontrol taktigi olarak
adlandirilabilir. Alg1 yonetimi eylemlerini ne kadar az kisi bilirse algi yonetimi
o kadar basarili olur ve bu asama giivenlik asamasi olarak tanimlanir. Koordi-
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nasyon alg1 yonetimi i¢in gerekli organizasyon veya propaganda hizmetlerini ta-
nimlar. Bilginin tutarh ve senkronize bir sekilde dagitilmasini saglamak igin bir
hiyerarsik yapida gerekir. Celigen bilgiler yok edilir ve dogrulanamayan ifadeler
kullanilarak gercek ya da bilgi algiy1 yoneten tarafindan tretilir.

Yiiriitiilen algi yonetimi her zaman istenilen sonucu vermeyebilir. Algt yo-
netiminde basariya ulasmanin belli kurallar1 vardir. Modern ¢agda etkili ve ba-
saril1 bir algr yonetimi ve manipiilasyon taktiklerinin basariya ulagmasi i¢in bazi
kurallar1 goz ard1 etmemek gerekir. Giiltekin, (2016)’e gore algi yonetiminin ba-
sar1 sansini artiracak kurallardan biri de “Nicin” sorusunun sorulmasini engelle-
mek icin amacin gizlenmesidir. Ayrica degistirilmis bilgiyi dogrudan vermeyerek
kesfedilmesini saglamak, verilen bilgilerin bir kisminin her kes tarafindan kabul
edilebilir dogru bilgiler olmasi veya bilgilerin bir kisminin kolaylikla dorulugu-
nun kontrol edilebilmesi basarili bir algi yonetimi i¢in gereken nitelikli bir gercek
algis1 olusturabilir. Boylece gercege dayandirilan yonlendirilmis bilgi daha inani-
Iir hale getirilebilir.

Benzer olarak Saydam, (2012) algi yonetiminin temel kurallarindan bahse-
derken hedef kitlenin degerlerine uymak, kiiltiiriine 6zen gostermek, beklenti-
lerin tizerinde yaklagim sergilemek gibi kurallarin algi yonetiminde basariy: ar-
tirabilecegini bildirmistir. Ayrica, kafalar1 karistirmamak, sonuca odaklanmak,
gerceklere dayanmak, tekrar etmek, farklilasmalar1 yonetebilmek, gorselligi dog-
ru yonetmek ve diistincelerden ¢ok duygulara hitap etmekte Saydam, (2012) ta-
rafindan alg1 yonetimi i¢in gerekli kurallar olarak gosterilmistir. Giiltekin, (2016)
ve Saydam, (2012) tarafindan belirlenen basarili alg1 ydnetiminin kurallar1 karsi-
lastirildiginda 6zellikle bazi ortak noktalar kullamildigr goriilebilir. Ornegin her
iki arastirmaci da degerler, bilginin ger¢cege dayali olmasi, sik sik tekrarlarin ya-
pilmasi ve hedefin diisiincelerinden ¢ok duygularina odaklanilmasinin algi yone-
timinin basarisini artiracagi goriistine vurgu yapmuslardir.

Okuldaortamindayoneticirollerive islevibaglamindayonetim 6gretmenlerin
verimli ve anlamli bir gekilde birlikte calismalarini saglama siireci olarak deger-
lendirilebilir. Farkli okul diizeylerinde ve farkli yonetim anlayigini benimsemis
yoneticilerin bir lider oldugu soylenebilir, ancak, liderleri ayiran 6zelliklerden
birisi, yonettikleri grubun algilarini yonetme niyetleri ve yetenekleridir (Russell,
2001). Bir lider olma yeteneginiz ve etkinliginiz insanlar tarafindan gézlemlenir
ve degerlendirilir, bu gozlem ve degerlendirmeler insanlarin algilarina doniisiir
ve bu algilar bir siire sonra gercek olarak degerlendirilir. Russel, (2001) yone-
tilmeyen algilarin sdylenti, sonra dedikodu, daha da yikima yol acan iftiralara
doniigebilecegini ve yonetilmeyen her alginin, beklenmeyen bir sonu¢ dogura-
bilecegini belirtmistir. Benzer sekilde Elfyn Thomas, algilarin gercek oldugunu,
kazanmak icin algilarin yonetici lehinde olmasi gerektigini ve yoneticinin insan-
lar1 kendisini dinlemeye, anlamaya ve desteklemeye ikna edebilme becerisinin
yOneticinin basarisini belirleyecegini ifade etmistir (Saydam, 2012).

Bir okul yoneticisi sadece etkili bir lider, yonetici ve danisman degil, ayni za-
manda etkili bir motivasyon kaynagi olmalidir (Essays, 2013). Yoneltme islevinin
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caligma grubu insandir. Orgiitte alinan kararlar ve yapilan planlar dogrultusunda
islerin yerine getirilmesi igin yoneticilerin verecegi emir ve talimatlarin verilig
bicimi, onlarin uygulanmasinda yoneticinin liderlik niteliklerine sahip olmasi,
astlarini motive etme, iletisim diizenini kurma gibi konular yoneltme islevinde
onemli bir yer tutar (Pasaoglu, 2013). Ogretmenlerin algiladiklari liderlik tarzi ve
Ogretmen motivasyonu arasinda giiclii bir iligki vardir (Webb, 2008) multiple case
study research (with each school serving as the unit of analysis.

Yontem

Arastirma Modeli

Bu aragtirmada karma yontem kullanilmistir. Karma yontem arastirmasi,
arastirmacinin veri topladig1 ve analiz ettigi, bulgular1 dahil ettigi ve tek bir ¢a-
lismada veya aragtirma programinda nitel ve nicel yaklagim veya yontemleri kul-
lanarak ¢ikarimlarda bulundugu bir arastirma olarak tanimlanmigtir (McMillan
ve Schumacher, 2014). Arastirmada karma yontem desenlerinden kesfedici siralt
desen kullanilmistir. Kesfedici desenin 6ncelikli amaci birinci asamada sinirli ka-
tilimciya dayanarak elde edilen nitel bulgulari, ikinci asamada daha genis bir or-
nekleme genellemektir. Bu kapsamda okul yoneticileri tarafindan kullanilan algi
yonetimi taktikleri degerlendirme Olcegi gelistirme calismasinin birinci asama-
sinda nitel verilerin toplanmasi amaciyla Denizli ili Merkezefendi ve Pamukkale
ilcelerinde farkl tiir okullarda gorev yapan Okul Miidiirii,, Miidiir Yardimeilar
ve farkl branglardan 6gretmenlere acik uclu sorular sorulmustur.

Daha ¢ok olgek gelistirmek icin kullanilan bu desende nitel verilerin top-
lanmasi ve ¢Oziimlenmesi ile ardindan, nitel ¢alismadan elde edilen sonuglar
iizerinden bir aday dlgme araci gelistirilmistir. Bir diger adimda arastirmaci, ge-
listirilen araci kullanarak dikkat ¢ceken bigimleri yeni bir katilimci 6rneklemi ile
degerlendirerek calismanin nicel agamasini tamamlar. Nihayetinde arastirmaci,
nicel sonuclarin nitel bulgulari nasil ve ne 6lciide genellestirebildigini ve genisle-
tebildigini yorumlar. (Creswell ve Clark, 2014). Bu kapsamda aragtirmanin ikinci
asamasinda 2017-2018 egitim-0gretim yilinda Tirkiye’nin farkl illerinde gorev
yapan 295 6gretmenden olusan birinci calisma grubu ve 368 6gretmenden olugan
ikinci calisma grubundan nicel veriler toplanmustir.

Arastirmanin Calisma Grubu

Arastirma igin iki ayr1 ¢calisma grubu olusturulmustur. Arastirmanin birinci
¢aligma grubundan nitel veriler elde edilmis, ikinci ¢calisma grubundan elde edi-
len verilerle ise nicel analizler yapilmustir.

Arastirmanin Nitel Boyutu icin Calisma Grubu

Arastirmanin nitel boyutu i¢in ¢aligma grubunu belirlemek amaciyla mak-
simum ¢esitlilik 6rnekleme yontemi kullanilmigtir. Bu 6rnekleme yonteminin
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amaciy, cesitliligi saglamak icin evrene genelleme yapmaktan ziyade, cesitlilik arz
eden durumlar arasinda ne tiir ortakliklarin ve benzerliklerin var oldugunu tespit
etmektir (McMillan ve Schumacher, 2014). Bu kapsamda okul kademesi, gorev,
brang ve cinsiyet acisindan katilimcilarin 6rneklemde temsil edilmesi saglanmig-
tir. Aragtirmanin ¢alisma grubunda 6 okul miidiirii, 11 miidiir yardimcisi ve 10
ayr1 brangtan 28 6gretmen yer almaktadir.

Arastirmanin Nicel Boyutu icin Calisma Grubu

Arastirmanin nicel boyutunda iki ayr1 calisma grubu belirlenmistir. Birinci
caligma grubundan elde edilen verilerle Agimlayict Faktor Analizi (AFA), ikinci
caligma grubuyla da Dogrulayict Faktor Analizi (DFA) yapilmistir. Agimlayici
faktor analizi (AFA) igin arastirmanin ¢alisma grubunu 2017-2018 egitim-6gretim
yilinda Tirkiye’'nin farkl illerinde gorev yapan 295 6gretmen olusturmaktadir.
Dogrulayict Faktor Analizi (DFA) igin ¢alisma grubunu ise 368 0gretmenden
olusmustur. Arastirmacilar 6rneklem biiylikliigliniin ne kadar ¢ok olursa o ka-
dar iyi olacagini kabul etseler de bu konuda ortak bir kabul yoktur (Harrington,
2009). Kline (2011)’e gore faktor analizi igin 200 kisilik katilimci sayis1 genellikle
yeterlidir. Ayrica genel bir kural olarak faktor analizi icin 6rneklem biiyiikliigii-
nlin gozlenen degisken sayisinin bes kati olmasi yeterli goriilmektedir (Tabach-
nick & Fidell, 2013). Bu kapsamda AFA ve DFA icin calisma grubu sayisinin
yeterli oldugu sdylenebilir.

Olcek Gelistirme Siireci

Olcek gelistirme siirecinin ilk asamasini boyle bir dlcege ihtiyac olup olma-
digini belirlemek olusturmaktadir. Bu kapsamda okul miidiirlerinin algi yoneti-
mi taktiklerini belirlemeye yonelik alan yazinda bir 6lgegin olup olmadig: aras-
tirdmigtir. Egitim alaninda Algi ydnetimini belirlemeye yonelik Atalay (2016) ve
Uylas (2017) tarafindan gelistirilen 6l¢eklere rastlanmistir, ancak bu 6lgeklerin
incelenmesi sonucunda algi yonetimi kavraminin bu arastirmada ele alinan ku-
ramsal temelleriyle Ortiismedigi tespit edilmistir. Algl yonetimini belirlemeye
yonelik tarafindan gelistirilen 6lgeklere rastlanmistir. Ancak incelenen 6lgekle-
rin bu arastirmada algi yonetiminin ele alinan kuramsal temelleriyle Ortiismedigi
belirlenmistir. Bu gerekgeyle okul miidiirlerinin algi yonetimi taktiklerini belirle-
meye yonelik yeni bir dlcek gelistirilmesine karar verilmistir. Olgek gelistirme siireci
Sekil 1°de verilmistir.

1. Alan yazin taramasi 3. Acik uclu sorularla 4. Uzman goriisii
2. Algi Yénetimi Yénetic.i Algl 'Yéneiti- alinarak 6l¢gme
Tanmi mi Taktiklerinin M- aracinin olusturul-
diir, Mi_i.diir Yardimci- masi ve analizlerin
lar1 ve Ogretmenlere yapilmasi
NITEL NITEL NICEL

Sekil 1. Yonetici Alg Yonetimi Taktikleri Degerlendirme Olgegi Gelistirme Siireci
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Okul miidiirlerinin algi ydnetimi taktiklerini belirlemeye yonelik 6lcek gelis-
tirilmesine karar verildikten sonra algi ydnetiminin alan yazinda ele alinig sekline,
tanimlarina, kuramsal bakig agilarina yonelik alan yazin taramasi yapilmigtir. Alan
yazin taramasi sonucunda alg1 yonetimine iliskin kuramsal ¢erceve ¢izilmistir.

Veri toplama aracinin gelistirilmesi asamasinda ilk olarak algi yonetimi tak-
tiklerini tanimlamak amaciyla ilgili kaynaklar taranarak arastirmacilar tarafindan
kullanilan “alg1 yonetimi taktikleri” tamimlar1 belirlenmistir. Olcek maddelerini
belirlemek amaciyla algi yonetimiyle ilgili cesitli kaynaklarda (Gtltekin, 2016),
(Elsbach, 2003), (Ozdag, 2015), (Pustu, 2014), (Saydam, 2012), ((Tutar, 2008),
(Bakan ve Kefe, 2012), (Ozer, 2012), (Inceoglu, 2010)), (Pub, 1999), (Pickens,
2005)), (Russell, 2001) yer alan algi yonetimi taktikleri ifadeleri belirlenerek
madde havuzunda yer almasi kararlastiriimistir.

Alg1 yonetimine iliskin kuramsal ¢erceve ¢izildikten sonra, Denizli ili Mer-
kezefendi ve Pamukkale ilcelerinde farkl tiir okullarda gorev yapan 6 Okul Mii-
dird, 11 Midir Yardimeisina agik uclu soru formuyla “Algr Yonetimi” kavrami-
n1, Birlikte calistiklar1 6gretmenlerin algilarini anlamak icin neler yaptiklari ve
alg1 olusturmak icin hangi yontemleri kullandiklar1 sorulmus; diger taraftan 28
farkli branstan 6gretmene “Algr Yonetimi” kavrami, Okul yoneticilerinin hangi
davranislar algilarinizi anlamaya yonelik ve Yoneticinizin kendilerini yonlendir-
meye calistigi distincesini hangi durumlarda hissettikleri sorulmustur. Agik uglu
sorulara verilen cevaplar ve alan yazin taramasinda elde edilen bulgular bir araya
getirilerek 42 maddeden olusan madde havuzu hazirlanmistir.

Madde havuzunda yer alan maddelerin degerlendirilmesi icin uzman gorii-
stine bagvurulmustur. Havuzdaki maddeler 3’lii Likert tipi olarak (Kalmali-Ci-
karilmali- Degistirilmeli) diizenlenerek 8 alan uzmanimin goriisiine sunulmustur.
Uzman goriisic dogrultusunda maddeler yeniden diizenlenmis, dneriler dogrul-
tusunda madde sayist 48’e ¢ikarilmistir. Ikinci tur uzman goriisii asamasinda 6
Egitim Yonetimi, 2 Isletme, 4 Psikoloji, 1 Olgme ve 1 Dil Bilim olmak iizere 14
uzmandan goriis alinmig 5°1i Likert tipi olarak tasarlanan 6lgme araci igin veri-
len gorisler tek bir formda birlestirilmistir. Elde edilen veriler degerlendirilirken
maddelerin dl¢ekte yer almasinin uygun olup olmadigina karar vermek icin Laws-
he analizi sonuclar1 temel alinmustir. (Yurdugiil, 2005)’e gore Lawshe yonteminde
hazirlanan 6lcme aracinin gecerliginin istenen diizeyde olmasi, 6lgek maddesinin
anlagilabilirligi, uygulanan bireylere uygunlugu gibi hususlar 6nemli yer tutmakta-
dir. Bunlara ek olarak uzman goriisleri arasindaki uyum/uyumsuzluk ayni zaman-
da kapsam ya da yap1 gecerligi icin bire bir gosterge olarak kullanilmaktadir. Bu
asamada her bir maddeye iliskin kapsam gecerlik oranlar1 belirlenmistir.

Kapsam Gecerlik Oranlar1 (KGO), herhangi bir maddeye iligkin “Kalmalr”
goriislinii belirten uzman sayisinin maddeye iligkin goriis belirten toplam uzman
sayisinin yarisina oraninin 1 eksigi ile ifade edilir.

Ne Ne: Kalmali isaretlemis uzman sayist

KGO= —— -1
N/2 N: Toplam uzman sayist
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14 uzman i¢in a=.05 anlamhlik diizeyinde kapsam gecerlik oranlarinin mi-
nimum degerinin Veneziano ve Hooper (1997) tarafindan 0.51* olmasi gerektigi
ifade edilmistir (akt. Yurdugiil, 2005).

Tablo 1.
KGO’lar” igin minimum degerler («=0,05) anlamliik diizeyinde

Uzman Sayisi Minimum Deger Uzman Sayisi Minimum Deger
5 0.99 13 0.54
6 0.99 14 0.51
7 0.99 15 0.49
8 0.78 20 0.42
9 0.75 25 0.37
10 0.62 30 0.33
11 0.59 35 0.31
12 0.56 40+ 0.29

Lawshe yontemiyle belirlenen kapsam gegerliligi calismasindan sonra elde
edilen 35 deger ifadesinin olcekte yer almasinda karar verilmistir. Olcekteki
maddeler siklik derecesini belirlemeye yonelik 5°1i Likert tipi olarak dlceklendi-
rilmis, uygulamaya hazir hale getirilmistir.

Verilerin Analizi

Olgek gelistirme ve uyarlama calismalarinda bir élgegin yapi gecerliligine
iliskin veri elde etmek amaciyla en ¢ok bagvurulan yontem faktor analizidir. Fak-
tor analizi, bir 6lcek calismasinda 6lcme aracinin faktor yapisini ortaya koymak
ya da 6nceden belirlenen bir yapinin dogrulanmasi amaciyla gerceklestirilir (Se-
ger, 2015). Bu arastirmada Yonetici Algt Yonetimi Taktikleri Degerlendirme
Olceginin yap1 gecerligini belirlemek tizere sosyal medya araciligi ile ¢alismaya
gonilli katilan 295 6gretmenden elde edilen verilerle acimlayici faktor analizi
(AFA), daha sonra ise 350 6gretmenden elde edilen verilerle dogrulayici faktor
analizi (DFA) yapilmustir. Ayrica Giivenirlik ¢aligmalar1 kapsaminda ise diizeltil-
mis madde-toplam korelasyon katsayilari, Cronbach Alpha ic tutarlilik katsayi-
lar1 hesaplanmuistir.

Bulgular

DFAne gecmeden Once, verilerin faktor analizi i¢in uygun olup olmadigini
belirlemek icin Kaiser-Meyer-Olkin (KMO) katsayisi ve Bartlett Kiiresellik testi
kullanilmistir. Ad1 gecen testlerin sonuglarina gore verilerin faktor analizi icin
uygun oldugu belirlenmis ve elde edilen sonuglar Tablo 2°de sunulmustur.
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Tablo 2.
KMO ve Bartlett Test Sonuglar

KMO ve Bartlett Test Sonuglari

Kaiser-Meyer-Olkin (KMO) Orneklem Yeterlilik Olgiisii 973
Bartlett Kiiresellik Testi Yaklagik Ki Kare Degeri 11707,213
Serbestlik Derecesi (SD) 861
Anlamlilik Diizeyi (Sig.) .000

AFA 0Oncesinde, verilerin faktor analizine uygun olup olmadigin belirlemek
iizere yapilan Kaiser-Meyer-Olkin (KMO) katsayisi ve Bartlett kiiresellik testi
sonucunda, (KMO= .974, Bartlett Test of Sphericity = 11707,213, p=.000) veri-
lerin faktor analizine uygun oldugu belirlenmistir.

Yapilan faktor analizi sonucunda korelasyon matrisinde yer alan degisken-
ler arast iligkilere bakilmistir. Her bir degiskenin yiiksek korelasyonla iligkilendi-
rilen degiskenler ayn1 grupta toplanarak faktorler olusturulur. Ayrica korelasyon
matrisinde 0.30 degerinden kii¢iik ve 0.90 degerinden biiyilik korelasyona sahip
degiskenler analizden cikartilabilir (Polat, 2012, s.92). Korelasyon matrisi ince-
lendiginde 13 maddenin .30’dan diisiik korelasyona sahip oldugu goriilmiistiir.
Bu degiskenler olcekten cikarilarak analiz yinelenmistir.

Scree Plot

Eigenvalue

o

T I I rJr I )]y ror eI T
1 2 3 4 s L 7 B ® 10 11 12 13 14 1§ 18 17 18 19 20 21 22

Component Number

Sekil 2. Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgegi
Scree-plot Grafigi Faktor Yapist

Yapilan faktor analizi sonucunda 6lgek maddelerinin 6z degeri 1’den biiyiik
tek faktor altinda toplandigi goriilmiistir. Bu tek faktor, toplam varyansin
%66,98’ini aciklamaktadir. Cizgi grafigi (scree plot) Sekil 2 incelendiginde 6lge-
gin 0z degeri yiiksek tek faktor altinda toplandigi belirlenmistir. Analizler sonu-
cunda 22 maddeden olusan tek faktor altinda yiiksek yiik degerlerine sahip bir
yapi elde edilmistir.
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Tablo 3.

Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgeginin Faktor:1 Boyutuna Ait
Maddelerin Faktor Yiik Degerleri, Madde Toplam Koreldsyonlan, A¢iklanan
Toplam Varyans Orant ve Cronbach’s Alpha Giivenirlik Katsayist

Madde No Faktor Yiikleri  Faktor Ortak Varyansi Diizeltilmis Madde Toplam Test

Korelasyonlari
Faktor 1
1 ,899 ,809 ,886
2 ,894 ,800 ,880
3 ,892 , 795 ,878
4 ,887 , 787 872
5 ,878 771 ,863
6 ,865 ,748 ,848
7 ,858 ,736 ,842
8 ,845 ;714 ,826
9 ,843 J711 ,824
10 ,831 ,690 ,813
11 ,824 ,679 ,802
Tablo 3.

Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgeginin Faktor:1 Boyutuna Ait
Maddelerin Faktor Yiik Degerleri, Madde Toplam Koreldsyonlar, Aciklanan
Toplam Varyans Orani ve Cronbach’s Alpha Giivenirlik Katsayist (Devami)

Diizeltilmis Madde Toplam Test

Madde No Faktor Yiikleri Faktor Ortak Varyansi
Korelasyonlar:
Faktor 1
12 ,816 ,667 7197
13 ,809 ,655 ,789
14 , 793 ,630 K
15 , 793 ,629 172
16 , 790 ,624 ,768
17 187 ,619 ,766
18 ,755 ,570 732
19 , 749 ,561 725
20 ,748 ,560 , 723
21 ,703 ,495 ,679
22 ,698 ,487 ,672
Ozdeger 14,737
O
Cronbach’s Alpha: 976

Tablo 3. incelendiginde dlcekte yer alan maddelerin tiimii .69 ve .89 arasinda
faktor yiik degerlerine sahiptir. Maddeler toplam varyansin %66,98’ini acikla-
maktadir. Olcekte yer alan madde toplam korelasyon degerlerinin ise .67 ve iize-
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rinde oldugu anlagilmaktadir. Yonetici Algr YOnetimi Taktikleri Degerlendirme
Olceginin toplam Cronbach’s Alpha giivenirlik katsayisi 0.976 olarak bulunmus-
tur. Bu degerler dikkate alindiginda 6lgegin gecerli ve giivenilir sonuglar sagladi-
g1 ifade edilebilir. Olgekte yer alan maddeler, alan yazinda yapilan ilgili galisma-
lardaki arastirma sonuglariyla uyum gostermektedir (Gtiltekin, 2016), (Elsbach,
2003), bu agidan 6lcegin kapsam gecerliliginin yiiksek oldugu soylenebilir.

Acimlayici faktor analizi sonucu elde edilen yapiyr dogrulamak amaciyla 350
ogretmenden elde edilen verilerle DFA yapilmistir. Analiz sonucunda elde edi-
len model Sekil 3.’te sunulmustur.

Sekil 3. Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgeginin Dogrulayict
Faktor Analizi Sonuglan
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Arastirma kapsaminda elde edilen veriler ile 6lgekte dogrulayici faktor ana-
lizi caligmasi yapilmig ve uyum degerleri Tablo 4’de verilmistir.

Tablo 4.
Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgeginin Dogrulayict Faktor
Analizi Uyum Degerleri

X*/Sd RMSEA SRMR CFI TLI(NNFI)
498,213/ 207= 2,407 0,068 0,039 0,95 0,93

Yonetici Algi Yonetimi Taktikleri Degerlendirme Olgeginin dogrulayici fak-
tor analizi sonuglarina gore elde edilen p (p>.05) degerinin anlamsiz olmasi arzu
edilen bir durumdur (Cokluk, Sekercioglu, Biiyiikoztiirk, 2014). Degerlendirme-
ye alinan uyum indekslerinden 2 ve serbestlik derecesi (sd) oranimnmn (2,407),
RMSEA (.068), SRMR’nin (.0039), TLI (.93) ve CFI (,95) degerlerinin kabul
edilebilir (Marsh, Balla, ve Mcdonald, 1988) diizeyde oldugu dolayisiyla Yonetici
Alg1 Yonetimi Taktikleri Degerlendirme Olgeginin bir boyutlu yapisinin dogru-
landig1 sOylenebilir.

Yonetici alg1 yonetimi taktikleri degerlendirme olcegi (YAYTAD)
olciit gecerligi.

Olciit gecerligi i¢ olciit ve dis olgiit gecerligi olmak iizere ikiye ayrilmaktadir.
Bu calismada ig Olciit gegerligi kapsamida madde toplam test korelasyonlarina,
%27Tlik alt ve iist gruplarin puanlari arasindaki manidarliga ve esdeger olgek ge-
cerliligine bakilmistir. Eger madde ayit edici ise alt ve ist gruplarin madde puan
ortalamalar1 arasinda anlamli bir farkliligin olmasi gerekmektedir (Erkus, 2012).
Madde toplam korelasyon katsayisi ise en az .20 veya .25 olmalidir (Tavsancil,
2002). Yonetici Algr Yonetimi Taktikleri Degerlendirme Olceginin madde top-
lam test korelasyonlar1 ve %27°1ik alt ve iist gruplarin t testi sonuclar1 Tablo 5’de
sunulmustur.

Tablo 5.
Yonetici Algi Yonetimi Taktikleri Degerlendirme Olgeginin Alt ve Ust %27 lik
Gruplarmn t Testi Sonuclart ile Madde Toplam Test Korelasyonlar:

Madde No t p Madde Toplam Test Korelasyonu
M1 6,492 ,000 ,842"
M2 16,496 ,000 127
M3 16,767 ,000 747
M4 20,639 ,000 ,798™
M5 17,049 ,000 749
M6 23,209 ,000 8117
M7 20,056 ,000 7917
M8 14,205 ,000 ,6527"
M9 19,500 ,000 1797
M10 12,362 ,000 ,622°

Mil11 21,268 ,000 ,800
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M12 25,056 ,000 ,822™
M13 16,809 ,000 ,703"
M14 28,649 ,000 875"
M15 19,341 ,000 775"
M16 19,961 ,000 785
M17 26,024 ,000 817"
M18 23,679 ,000 ,833™
M19 10,706 ,000 ,548™
M20 7,651 ,000 ,748™"
M21 17,123 ,000 757
M22 24,655 ,000 ,818™

Yonetici Algt Yonetimi Taktikleri Degerlendirme Olceginin esdeger 6lcek
gegerliligini belirlemek amaciyla Tanri6gen ve Kurban (2017) tarafindan gelis-
tirilen Politik Taktikler Olcegi kullanilmustir. Olceklere iliskin Pearson carpim
moment korelasyon analizi sonuglar1 Tablo 6’da verilmistir.

Tablo 6.
Yonetici Alg1 Yonetimi Taktikleri Degerlendirme ve Politik Taktikler Olceklerine
Lliskin Pearson Carpum Moment Koreldsyon Analizi Sonuclar

Degiskenler (])(l(:;ltlsZﬁ:; Kayirmacihik  Yildirma De%?:z:zle§- Markalasma lﬁilgll'aiitiil:stei;i
Koalisyon 1

Olusturma

Kayirmacilik ,667" 1

Yildirma 5517 7627 1

Degersizlestirme L6407 ,8317 ,8617" 1

Markalasma 590" 7367 798" 8217 1

Alg1 Yonetimi x . o o o

Ta%(tikleri ,661 ,900 776 ,836 ,745 1
##p<0.01

Tablo 6. incelendiginde, Politik Taktikler Olcegine ait alt boyutlar ile Yone-
ticilerin Alg1 Yonetimi Taktikleri Degerlendirme 6lcegi arasinda yiiksek diizeyde
korelasyona sahip oldugu goriilmektedir. Olgegin esdeger dlgek gecerliliginin
saglandig1 sOylenebilir.

Yoneticilerin Alg1 Yonetimi Taktiklerini belirlemek amaciyla 22 maddelik
5’li Likert tipi (1=hi¢bir zaman, 2= nadiren, 3=bazen (ara sira), 4=cogu za-
man, S=her zaman) bir 6lcek gelistirilmistir. Olcekten en az 22 en cok 110 puan
alinabilmekte ve dlcekten alman puanmn artmasi «Ogretmenlerin Okul Yone-
ticilerinin Alg1 Yonetimi Taktiklerini kullanma diizeyine iligkin algilarinin» da
arttigl anlamina gelmektedir. Bu ¢alisma sonucunda 6lgegin yeterli psikometrik
ozellige sahip oldugu gorilmiistiir.
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Sonuc, Tartisma ve Oneriler

Liderler ya da yoneticiler cevrelerindeki bireyleri etkilemek icin ¢esitli yol-
lara bag vururlar. Yoneticiler calisanlari etkilemek igin 6dil giiclinii, karizmatik
giicii, bilgi giiclinti, zorlayici giicti kullanirlar. Bazi yoneticiler ise aldatarak, kor-
kutarak ya da ¢alisanlarin algilarini yoneterek onlar etkilemeye caligirlar. Siya-
sette ve halkla iligkilerde siklikla kullanilan alg1 yonetimi son yillarda bir ydonetim
stratejisi olarak ta ele alinmaya baglanmstir.

Alan yazinda okul yoneticilerinin etkileme taktikleri kullanmis olduklari po-
litik taktiklere yonelik 6lgme araglari ve arastirmalar olmasina ragmen kullanmig
olduklarr alg1 yonetimi taktiklerine yonelik yeterli dlgcme araci olmadigt goriil-
mistiir. Bu kapsamda okul yoneticilerinin algt yonetimi taktiklerini belirlemeye
yonelik bir 6lgme araci gelistirilmesi amaglanmuistir.

Literatlir taramasi ve nitel goriigmeler sonucunda 42 maddelik bir madde
havuzu olusturulmustur. Uzman goriisii sonucunda madde havuzundaki madde
sayis1 48’ e gikarilmugtir. Tkinci tur uzman goriisii asamasinda 14 uzmandan goriis
alinmig ve elde edilen veriler degerlendirilirken maddelerin 6l¢ekte yer alma-
sinin uygun olup olmadigma karar vermek igin Lawshe analizi sonuglar1 temel
almmustir. Lawshe yontemiyle belirlenen kapsam gecerliligi calismasindan sonra
elde edilen 35 deger ifadesinin 6lgekte yer almasinda karar verilmistir. Olcekteki
maddeler siklik derecesini belirlemeye yonelik 5°1i Likert tipi olarak 6l¢eklendi-
rilmis, uygulamaya hazir hale getirilmistir.

Olgegin yap1 gecerliligini belirlemek amaciyla 295 6gretmenden elde edilen
verilerle AFA yapilmistir. AFA sonucunda 22 maddeden olusan tek faktor altin-
da yiiksek yiik degerlerine sahip bir yap1 elde edilmistir. Bu tek faktoriin toplam
varyansin %66,98’ini acikladig1 goriilmiistiir. Olcekte yer alan maddelerin diizel-
tilmis madde toplam test korelasyon degerlerinin .67 ve {izerinde oldugu faktor

yiik degerlerinin .69 ve .89 arasinda degistigi belirlenmistir. Giivenirlik kapsa-
minda Cronbach’s Alpha giivenirlik katsayist .97 olarak hesaplanmistir.

Acimlayici faktor analizi sonucu elde edilen yapiyr dogrulamak amaciyla
DFA yapilmistir. DFA sonucunda uyum indekslerinden x2 ve serbestlik derecesi
(sd) oraninin (2.407), RMSEA (.068), SRMR’nin (.0039), TLI (.93) ve CFI (,95)
degerlerinin kabul edilebilir diizeyde oldugu dolayisiyla YOnetici Algr Yonetimi
Taktikleri Degerlendirme Olgeginin bir boyutlu yapisimin dogrulandigi goriil-
mustiir. Ayrica olgiit gecerliligi kapsaminda madde toplam test korelasyonlarina,
%?27Tlik alt ve iist gruplarin puanlar1 arasindaki manidarhiga ve esdeger olgek
gecerliligine bakilmistir. Analizler sonucunda 6lcek maddelerinin {ist gruplari
%?27Tlik alt ve Uist gruplarin ayit ettigi belirlenmistir. Benzer 6l¢ek gecerliligi kap-
saminda katilimcilarin Tanriogen ve Kurban tarafindan gelistirilen Politik Tak-
tikler Olgegi ile Algr Yonetimi Taktikleri 6lceginden aldiklar1 puanla karsilasti-
rilmustir. Politik Taktikler dlcegi boyutlariyla Algr Yonetimi Taktikleri 6lceginden
alian puanlarin yiiksek diizeyde iliskili oldugu tespit edilmistir.
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Bu calismada yiriitillen gegerlilik ve giivenilirlik prosediirleri gdz 6niine
alindiginda, gelistirilen Okul Yoneticileri Tarafindan Kullanilan Algr Y6netimi
Taktikleri Degerlendirme Olgeginin, okul yoneticileri tarafindan kullanilan algt
yonetimi taktiklerinin belirlenmesinde kullanilabilecek gecerli ve giivenilir bir
Olcme araci oldugu sdylenebilir. Yoneticilerin Algt Yonetimi Taktikleri lcegi 22
maddeden olugsmakta ve 5°li Likert tipi (1=hicbir zaman, 2= nadiren, 3=bazen
(ara sira), 4=cogu zaman, S5=her zaman) derecelendirme kullamlmaktadir. Ol-
¢ekten en az 22 en ¢ok 110 puan alinabilmekte ve 6l¢gekten alinan puanin artmasi
“Ogretmenlerin Okul Yoneticilerinin Algi Yénetimi Taktiklerini kullanma diize-
yine iligkin algilarinin” da arttig1 anlamina gelmektedir. Bu calisma sonucunda
Olgegin yeterli psikometrik ozellige sahip oldugu goriilmiis, dolayisiyla okul Or-
giitlerinde yapilacak arastirmalarda kullanilabilecek gecerli ve giivenilir bir 6lg-
me araci oldugu soylenebilir.
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EK 1.
Yonetici Algt Yonetimi Taktikleri Degerlendirme Olgegi (YAYTAD)
Sol stitundaki “algi olusturmaya” yonelik yonetici davraniglarini sizin yoneticileriniz hangi siklikta
gostermektedir?
2 g
(Cevaplariiz Okul Miidiiriiniiz ve Miidiir Yardimcilariniza yonelik olmalhdir) § g g
:5 '.'E @wn| =5| N
O |00 =
Bu okuldaki yoneticiler; |25 S =2
1 Tercih ettigi giyim tarzi ve kullandiklar1 sembollerle 0gretmenlere mesaj 1121314ls
* | vermeye calisirlar.
2 Kararlarina destek bulmak icin kendilerine yakin bir ekip/grup olusturur- 11213lals
" |lar.
3. | Ogretmenleri karara dahil ediyormus gibi gosterirler ancak etmezler. 1123|415
4. | Ogretmenlere gikar saglayarak onlar1 kendilerine baglamaya caligirlar. 1123|415
Yonetim ve/veya 0gretmenlerle ilgili kaynag belirsiz elestiri ya da sikayet-
5. 112|345
lerden bahsederler
Okul ve/veya 0gretmenlerle ilgili bilgileri (ekleme cikarma yaparak) isleri-
6. . S 112|345
ne gelecek sekilde degistirirler
7. | Kendi fikirlerini okulda itibar edilen bir 6gretmen iizerinden bildirirler. 112(3|4]|5
8 Kendi gorislerini yansitacak sekilde iligkili olduklart kuruluglara (sendika/ 1121314ls
" | dernek/vakif) ait sembolleri giinliik hayatlarinda kullanirlar.
9. |Iclerinden gelmese de minnet olusturmak icin 6gretmenlere iyilik yaparlar. | 1 | 2 |3 4|5
Ogretmenler ile yaptiklar1 goriismelerde adalet, demokrasi, dzgiirliik gibi
10. 1 3 5
kavramlar arag olarak kullanirlar.
11. | Dogrulugu ya da yanlisligi belirlenemeyecek ifadeler kullanirlar. 112(3|4]|5
1 Islerin kendi istedikleri yonde ilerlemesini saglamak igin, kendilerine 1121314ls
" | destek olacak ancak isle ilgisi olmayan kisileri karar stirecine dahil ederler.
Tartigmali konularda 6gretmenleri etkilemek amaciyla “biz bir aileyiz” slo-
13. 112|345
ganini kullanirlar.
14. | Alg1 olusturmak icin gercek amaclarini gizlerler. 112(3|4]|5
Okuldaki sorunlarla okul disindaki ¢énemli kisilerin de ilgilendigini ima
15. 1121|3415
ederler.
16. | Ikna becerileriyle 6nemli konulari 6gretmenlerin dikkatinden kagirirlar. 1123|415
17 Bagkalarinin goriislerini kendi goriisleriymis gibi kullanarak etkileyici ol- 1121314ls
" | maya calisirlar.
18. | Karar vermeden 6nce 6gretmenlere yonlendirme yapmaya calisirlar. 112(3|4]|5
19. | il protokoliinden yetkilileri okula davet ederler. 112|345
20. | Okula amaglarina hizmet edecek konuklar davet ederler. 112(3|4]|5
Bazi konularin kabuliinii kolaylastirmak igin bir siire 6ncesinden parca
21. L 112345
parca bilgiler yayarlar.
22. | Oliimii gosterip sitmaya razi1 ederler. 112(3|4]|5
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