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1. INTRODUCTION

The human development process starts in the family and continues into the neighborhood, school,
and business life, encompassing the entire life of the individual [1]. This process is expressed through
education, and individuals receive various benefits directly or indirectly through education. It is only possible
for effective education in schools for individuals of all ages to be self-actualized through in-school and out-
of-school experiences that will benefit society [2]. To realize effective teaching, basic elements such as the
school, classroom, program, teacher, and technology. are needed. However, contrary to what is believed,
class size and other physical facilities remain secondary to the quality of teaching [3]. The most important
factor in effective teaching in a school is the teacher. The characteristics of the teacher and the behaviors she
or he exhibits determine the qualities of effective teaching.

To realize effective teaching, the characteristics of the teacher and the behaviors that the teacher
should have are the most important topics for all stakeholders (educational scientists, politicians,
practitioners, parents, students) who are interested in education and studies being carried out on this subject.
In these studies, teachers’ characteristics and behaviors that they exhibit are addressed within categories of
“competency,” “quality,” “standards,” and “qualification,” and occasional interchangeability causes concept
confusion [4]. Problems such as the fact that concepts that are used interchangeably in different countries
cannot be used with the exact meaning, the change in the meaning brought to concepts over time, and the
differences in the expectations related to a concept (e.g., academic or political) are among the reasons for this
confusion. It will now be helpful to address the meanings attributed to these concepts to clarify this
confusion.
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The concept of “efficacy” is expressed in both English and Turkish as competency, effectiveness,
and quality [5]. With the discussions on the use of these concepts in the literature, the notion of competency
for teachers is understood as the belief in their strength for success in teaching; effectiveness implies action
that must be shown on the way to success, and the level of these two qualities together is regarded as the
basic competency measure [6]. Quality refers to the whole of knowledge, skills and abilities, and in business
life, it is seen or expressed as a set of features when a job is successfully performed [5, 7]. Quality,
qualifications, and competencies are associated with learning outcomes. The European Commission defines
learning outcomes as: The set of knowledge, skills and/or competences an individual has acquired and/or is
able to demonstrate after completion of a learning process [8].

Teacher competencies are a concept used in applications before the 1990s, whereby teachers’
attitudes, knowledge, and skills [9] were listed in detail to help them perform their profession effectively and
efficiently. Since the beginning of the 1990s, teaching standards have been used instead of this concept. In
essence, both concepts have the same meaning and differ in terms of coverage. Competencies usually include
details of what the teacher can do at the behavioral level, although standards do not go down to the
behavioral level. In this regard, standards include simpler and more general expressions than competencies
do [10].

The competencies of the teaching profession are determined by relevant institutions and
organizations within the framework of the educational policies of countries. The definition of the
competencies of the teaching profession in Turkey is carried out by the Ministry of Education. General
competencies of the teaching profession were first introduced in 2002 by the Ministry of National
Education’s General Directorate of Teacher Training and Education and they have undergone many changes
in the process. Most recently, they were updated in 2017 to comply with the national and international
regulations in education. General competencies of the teaching profession after this update consist of three
competency areas including “professional knowledge,” “professional skills,” and “attitudes and values” and
11 sub-competencies related to these competencies (knowledge of the specific field, knowledge of the
education field, knowledge of legislation, planning of teaching, creating learning environments, managing the
teaching and learning process, measurement and evaluation, attitude towards the student,
national/spiritual/universal values, communication and collaboration, personal and professional development)
and 65 performance indicators [9].

Teacher qualifications can be defined as the totality of the knowledge, skills, and competencies that
teachers need to achieve to successfully fulfill their teaching tasks, which they have achieved in the course of
a learning process. Due to the roles of teachers in education, academic studies are carried out around the
world to determine and increase the qualifications of teachers. Teacher qualifications, which are thought to
be found in all teachers based on the conditions required for effective teaching, are expressed in different
ways. A teacher who does not have the knowledge and skills to effectively manage the teaching process will
inevitably not exhibit effective teaching behaviors [11]. For this purpose, the ideal teacher should have
enough knowledge about the field in which s/he is educated, gain knowledge of the teaching profession, and
be equipped with the skills related to teaching. An ideal teacher is associated with the classroom management
approach [12]. The success of the teacher in the education process is related to classroom management and
those who are in control of the classroom have the qualifications of an ideal teacher. Ideal teachers for
effective teaching are expected to have some personal characteristics as well as professional knowledge and
skills. Ideal teachers should be friendly, tolerant, loving, trustworthy, honest, objective, and confident
towards the student; they should be models for students with their ideas and behaviors [13]. The ideal teacher
should be informative, love the profession, be able to speak the language properly, be knowledgeable,
communicate well, and be democratic [14].

It is possible to come across some studies conducted on the qualifications of the ideal teacher and
sort these into two groups as quantitative and qualitative. In quantitative studies, student achievement is
considered as an indicator of effective teaching. In this respect, teachers’ characteristics, pedagogical content
knowledge, professional knowledge, skills and experiences, professional development, professional
competency constructs, and satisfaction are presented with standardized tests that measure student success
[15-26]. In qualitative studies, the views of individuals about the characteristics of an effective teacher or
qualifications of an ideal teacher are revealed through various methods, techniques (such as
phenomenological patterns, grid technique), and they are interpreted based on theories [4, 27, 28]. Studies
reveal views on ideal teaching as well as the qualifications and behaviors of the ideal teacher [29-32].

One of the theories is the personal construct theory (psychology), which tries to explain why
people’s attitudes towards world events are different. The basic starting point of the personal construct theory
is cognitive structure [33]. People have constructs about anything and everything [34]. Cognitive constructs
consist of schemes on how to perceive new knowledge in any learning situation, how to relate to existing
knowledge, and how to construct it in the mind. Constructs direct one’s perspective and control his/her
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behavior in the final sense [35]. New knowledge and experience are effective in the formation and change of
the individual’s cognitive construct. Individuals use various constructs to express the dimensions and
phenomena of experiences that form their inner worlds. These are emotions, thoughts, and so on [5].
Depending on their experience, the construct of a particular cognition (or case) is bipolar. For example, the
construct 'warm' could have many bi-polar opposites: 'cold', 'un-friendly' or 'uncomfortable'. Constructs are
like 'a pair of goggles' through which we view sections of the world [35]. As a result of knowledge and
experience, individuals communicate through these cognitive constructs that they form in their inner world
and try to understand the world [36]. Individuals’ cognitive constructs related to a concept or phenomenon
are closely related to their views. Therefore, revealing the cognitive constructs of individuals about that
concept or phenomenon will provide us with information about their views on that concept or phenomenon.

In the literature, when studies are examined, it is seen that the qualifications of the ideal teacher are
mostly expressed at standard levels and studies do not contain in-depth information about the behavior
dimension of the ideal teacher [37-41]. On the other hand, in the studies conducted based on the personal
construct theory, although it provides detailed information about the qualifications of the ideal teacher, these
qualifications are determined by educational practitioners (i.e., school administrators, teachers, teacher
candidates) [5, 33, 42]. However, students are in direct communication with the teacher in the teaching
process. The students observe the personal characteristics, attitudes, and behaviors of their teachers in the
teaching process and form cognitive constructs related to the ideal teacher by comparing them with other
teachers. These cognitive constructs need to be analyzed for revealing the views of students related to ideal
teacher qualifications. The views of students related to ideal teacher qualifications, effective teaching,
determining the required teacher qualifications, and revealing teacher competencies can provide important
contributions to the evaluation of the content of teacher training courses and classroom management courses
for prospective teachers or the evaluation of the in-class performances of prospective teachers. These views
can also shed light on the studies of educational scientists and politicians in the establishment of professional
development monitoring and evaluation systems. Therefore, the focus of this study is to reveal the cognitive
constructs of secondary school students related to ideal teacher qualifications through Kelly’s personal
construct theory.

2. RESEARCH METHOD

This study aimed to reveal the views of secondary school students related to ideal teacher
qualifications. In this respect, a phenomenological pattern was used from among qualitative research designs.
Phenomena can be seen in different ways, such as events, experiences, constructs, orientations, concepts, and
situations in the world we live in [43]. In this approach, the researcher examines the meanings that the
individual imposes on a phenomenon. The phenomenological study defines the common meaning of several
people's lived experiences with the phenomenon or concept [44]. It is important to define phenomena and to
not generalize in phenomenology [45].

2.1. Study group

The study was carried out with 76 students who were studying in a secondary school in the 2017-
2018 academic year. The criterion sampling method was used in deciding the study group. Criterion
sampling is the creation of a sample from individuals, events, objects, or situations with qualifications
identified about the problem [46]. In the research, it was taken as the criterion that students should have
received at least one year of education from six teachers, where they identified three as ideal and three as
non-ideal. With this criterion, it was assumed that the students would be familiar enough with the teachers to
group them as ideal and non-ideal. Therefore, 5th grade students are excluded from the research. The
demographic characteristics of the study group are given in Table 1.

Table 1. Demographic characteristics of the study group

Gender Grade
6th grade  7th grade  8th grade  Total
Female 24 15 18 57
Male 4 8 7 19
Total 28 23 25 76

Of the participants, 57 were female and 19 were male; 28 were in the 6th grade, 23 were in the 7th
grade, and 25 were in the 8th grade. A total of nine volunteer students, three from each grade level, were
interviewed. Of these students, six were female and three were male.
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2.2. Data collection

In this study, data were obtained by two different techniques: the repertory grid technique and the
interview technique. “Grid” is a generic term for a series of simple assessment scale procedures. It is used to
reach definitions that describe how a person sees the world or a smaller portion of it [47]. The repertory grid
technique, which is based on Kelly’s personal construct theory, is a method derived from personal constructs
and factors, revealing the hidden and informal theories underlying experiences [34]. Individuals use their
constructs to understand and interpret the events that occur in their environment, and these constructs are
shaped by the individual’s experiences. Thus, individuals begin to understand the world in which they live by
developing a personally organized interpretation system based on their experiences [48]. Constructs are part
of this system and are located on two opposite poles. In the repertory grid technique, the positioning of the
constructs that individuals develop based on their experiences is important for analysis [49].

The repertory grid form was developed according to the triple repertory grid technique [50] to
determine the cognitive constructs of secondary school students related to ideal teacher qualifications.
According to the repertory grid technique, data are obtained gradually [50, 51]. In the first stage, the students
were told to think about the teachers who taught their classes. The students were then asked to choose three
ideal and three non-ideal teachers from among the teachers they thought of. In the second stage, the students
were asked to set a code name for these teachers and place them in the corresponding sections in the triple
repertory grid form. In the third stage, ideal and non-ideal teachers were shown on a chart in ten different
ways in the triple combination. The students were asked to answer the following question: “To you, what
common characteristic or qualification (excluding physical features) do two of the three teachers have that is
different than the other?” Following the answers of the students, 10 two-dimensional cognitive constructs
consisting of words, adjectives, or sentences were obtained. In the fourth stage, the students were asked to
score the six teachers they chose regarding the qualifications/cognitive constructs they determined (5 being
the most desirable in terms of qualification and 1 being the least). Repertory grid forms took 60-80 minutes
to complete. The data to be included in the analysis were determined by considering the understanding of the
repertory grid technique, filling out the interview form properly, understanding the scoring logic in the
repertory grid technique, and not having copied the forms. The first five cognitive constructs and calculation
of points from a form completed by 7th grade student are shown in Table 2 as an example.

Table 2. Completed sample repertory grid form by 7th grade student

Ideal.teac}_lers Red Blue Green Black Yellow  Purple Non-lc_leal tgacher Total
qualifications qualifications
1. S/he provides silence A4 A4 4 Al 1 1 1. There is a lot of noise 15
during the lesson. in the classroom.
2. S/he does not reflect 3 A4 A4 1 Al 1 2. If s/he is depressed,
private life problems in the s/he screams in the 14
class. classroom.
3. S/he teaches along with A3 2 A3 1 1 Al 3. S/he has no sense of 1
jokes. humor.
4. S/he treats us equally. A2 A4 3 1 Al 2 4. S/he likes some of us 13
more
5. When something 1 A2 2A 1 1 Al 5. “Laziness is always 8
happens, s/he does not guilty,” s/he thinks
think “s/he is lazy, so it is
expected

The interview technique used in qualitative research serves the purpose of revealing the perspectives
of the people and seeing the world through their eyes [52]. In qualitative interviews, it is essential to obtain
in-depth information about people’s views, feelings, and thoughts about a subject [53]. Individual interviews
were also conducted with the participants to fully understand what the participants meant by cognitive
constructs, to obtain more in-depth information, and to make analyses more accurate. During these
interviews, a semi-structured interview form prepared by the researchers was used. The questions on the
interview form were examined by two experts working in the field of Turkish language in terms of
understandability and were rearranged in line with the recommendations of the experts. The main question of
the interview form was “Would you explain the qualifications of a teacher (or teachers) that you consider
ideal?” However, additional questions were asked of the participants to better analyze some of the cognitive
constructs that were not understood in the repertory grid forms and expressed by the participants.
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2.3. Data analysis

A descriptive analysis method was used for data analysis. According to this approach, the data are
summarized and interpreted in advance according to predetermined themes. In descriptive analysis, direct
quotations are frequently used to reflect the views of the individuals interviewed or striking observations
[43]. The data obtained by using the grid technique were processed in four stages by the descriptive analysis
method. The first stage of the data analysis process was the naming of cognitive constructs. A total of 1520
cognitive constructs for ideal and non-ideal qualifications were collected from the forms administered to
students. However, since the purpose of the study was determining ideal teacher qualifications, negative
cognitive constructs were excluded from the analysis and 760 positive cognitive constructs were studied. At
this stage, cognitive constructs were analyzed by classification according to similarities and common
characteristics. The general evidence obtained from the data indicated that cognitive constructs refer to the
general competencies of the teaching profession. In this context, cognitive construct groups consist of the
teaching profession’s competencies. Similar to the three general competencies of the teaching profession,
three cognitive construct groups should be obtained. However, professional knowledge and professional
skills were considered as a single competency, namely “professional knowledge and skills,” since some of
the cognitive constructs of the participants about these competencies of ideal teachers were so interrelated
that they could not be separated from each other with clear lines. Thus, two cognitive construct groups,
“professional knowledge and skills” and “attitudes and values,” were obtained. All participants produced 10
cognitive constructs, at least one in both cognitive construct groups, and 760 cognitive constructs were
classified within these two cognitive construct groups.

Determining which cognitive constructs correspond to a teaching profession competency area would
ensure that cognitive constructs groups are correctly formed. For this reason, in the second stage, we aimed to
determine which cognitive constructs may come in response to which of the indicators of sub-competencies.
In the third stage, it was tried to determine the cognitive constructs matching the competencies of
professional knowledge and skills and attitudes and values. In this way, cognitive constructs were also
matched with cognitive construct groups. To create a cognitive construct group, at least three participants
were required to express the same or similar cognitive construct and all 760 cognitive constructs were
included in the analysis. The fourth and final stage of the data analysis process was the statistical analysis of
the data. In this stage, the cognitive construct rankings as scored by the participants were taken into
consideration and the first cognitive constructs were multiplied by 10; the other cognitive constructs were
multiplied by numbers from 10 to 1 and then the final scores were obtained. Then, using the Microsoft Excel
program, the total and arithmetic mean of these results were calculated.

Descriptive analysis was also used in the analysis of the data obtained with the interview technique.
When the answers given by the participants to the question of “Would you explain the qualifications of a
teacher (or teachers) that you consider ideal?” were examined, it was seen that the qualifications of the
teachers considered as ideal corresponded to the general competencies of the teaching profession. Therefore,
they were classified within professional knowledge and skills or attitudes and values, similar to the cognitive
construct groups.

To better analyze some cognitive constructs expressed by the participants and not understood in the
repertory grid forms, during these interviews, the participants were asked what they would like to explain
with these cognitive constructs. For example, the participants were asked “What is discipline?” and “Who is
a disciplined teacher?” An answer given to this question was: “They ensure discipline and silence in the
classroom.” When the participant’s views and indicators of sub-competencies were examined, it was seen
that the “disciplined” cognitive construct could be included in both creating learning environments and
managing the teaching and learning process, which are sub-competencies of professional skills. Thus, the
“disciplined” cognitive construct was matched with the professional knowledge and skills cognitive construct

group.

2.4. Validity and reliability

Proximity to the research area, gathering detailed and in-depth information through face-to-face
interviews, collecting data in the natural environment where the event takes place, collecting long-term
information, being able to go back to the area for confirmation of the findings, and gathering additional
information are among the features that provide validity in qualitative research [43]. In this direction, the
steps taken to ensure the internal validity of this study were: 1) The study was carried out in a school where
one of the researchers worked, which provided the researchers with the opportunity to collect data for a long
time through face-to-face interviews in the natural environment. This also enabled the researchers to
understand the data correctly and to confirm the findings; 2) The data obtained from the natural environment
were presented in the findings section, and the cases they were related to being interpreted according to the
grade level and developmental characteristics of the participants were presented. To ensure the external
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validity of the study, detailed information about the criteria to be included in the selection of the participants
for the study group, the process of including the participants in the research, the data collection tool, and the
analysis are given.

To ensure the internal reliability of the research, the findings obtained from the analysis of the data
of step 1) were given directly without interpretation. For the analysis of step 2) data, the theoretical structure
was formed by the general competencies of the teaching profession. Cognitive construct groups were
determined based on the general competencies of the teaching profession. To determine whether the
matching of cognitive constructs with cognitive construct groups determined within the framework of general
competencies of the teaching profession was correct, expert opinion was consulted. Cognitive constructs,
general competencies of the teaching profession, sub-competencies, and indicators of sub-competencies were
given to a faculty member from the department of educational sciences. The instructor was asked to match
the cognitive construct groups with cognitive constructs according to the general competencies of the
teaching profession. The matching of this instructor and the cognitive construct groups of the researchers
were then compared. The same method was followed in the analysis of the data obtained from the interviews.
According to the calculations made for internal reliability [54], the consistency rate between the matchings
was 91%. To ensure the external reliability of the research, subjects related to the method such as data
collection, analysis, combining, and presenting the results of the analysis are explained in detail.

3. RESULTS AND DISCUSSION
3.1. Participants’ cognitive constructs related to ideal teacher qualifications

As a result of the analysis of the data obtained from the repertory grid forms, the participants
produced 760 cognitive constructs related to ideal teacher qualifications. The cognitive constructs were
classified within the professional knowledge and skills and the attitudes and values cognitive construct
groups. The number (frequencies) and percentages of the cognitive constructs in each cognitive construct
group are presented in Table 3.

Table 3. The number and percentages of the cognitive constructs in cognitive construct groups
6th grade (n=280)  7th grade (n=230)  8th grade (n=250)  General (n=760)

Cognitive construct groups

n % n % n % n %
Professional knowledge and skills 154 55 105 45.65 100 40 359 47.24
Attitudes and values 126 45 125 54.35 150 60 401 52.76

It is seen in Table 3 that there are more cognitive constructs in the attitudes and values cognitive
construct group (n=401, 52.76%) than in the professional knowledge and skills cognitive construct group
(n=359, 47.24%). Students in the 6th grade produced more cognitive constructs within the professional
knowledge and skills cognitive construct group (n=154, 55%), while 7th grade (n=125, 54.35%) and 8th
grade (n=150, 60%) students produced more within the attitude and values cognitive construct group.
Because the number of cognitive constructs (760) obtained was high, not all findings are given in this
section. Instead, six cognitive constructs with the highest score in terms of the relative importance in each
main set of cognitive construct groups are presented (with participant’s grade level, number, and cognitive
construct score in parentheses).

3.1.1. Professional knowledge and skills

There were 154 cognitive constructs at the 6th grade level. According to the relative importance, the
six dominant cognitive constructs were: 1) When s/he is lecturing, there is no sound in the classroom (6, 2,
290); 2) S/he gives important information in the course (6, 17, 260); 3) S/he gives many examples on the
subject (6,23, 240); 4) S/he lectures us with fun (6, 6, 210); 5) S/he teaches very good lessons (6, 25, 200); 6)
S/he grades papers well (6, 5, 175).

There were 105 cognitive constructs at the 7th grade level. According to the relative importance, the
six dominant cognitive constructs were: 1) S/he knows everything (7, 16, 252); 2) S/he makes the yappers
stop (7, 18, 208); 3) S/he dominates the subject (7, 17, 207); 4) S/he provides catchy examples (7, 2, 200); 5)
S/he teaches an enjoyable course (7, 22, 198); 6) S/he teaches very good lessons (7, 10, 190).

There were 100 cognitive constructs at the 8th grade level. According to the relative importance, the
six dominant cognitive constructs were: 1) There is no question that s/he never knows (8, 2, 230); 2) S’he
evaluates grades nicely (8, 10, 225); 3) S/he provides us with an entertaining lesson (8, 19, 210); 4) S/he
lectures clearly (8, 3, 207); 5) S/he lectures nicely and in detail (8, 10, 200); 6) S/he does not ignore a
question by saying the question is incorrect (8, 18, 190).
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When the cognitive constructs of the participants are examined, it can be concluded that the teachers
who are seen as ideal have sub-competencies of professional knowledge competency such as knowledge of
the specific field and knowledge of the education field, and sub-competencies of professional skills
competency such as creating learning environments, managing the teaching and learning process, and
measurement and evaluation.

3.1.2. Attitudes and values

There were 126 cognitive constructs in the 6th grade. According to the relative importance, the six
dominant cognitive constructs were: 1) S/he does not behave angrily (6, 22, 240); 2) S/he won'’t get angry
when we don’t understand (6, 17, 224); 3) S/he understands our language (6, 7, 220); 4) S/he does not shout
at us (6, 16, 210); 5) S/he listens to our problems (6, 24, 200); 6) S/he values the students and works for them
(6,1, 126).

There were 125 cognitive constructs in the 7th grade. According to the relative importance, the six
dominant cognitive constructs were: 1) S/he behaves very well (7, 16, 270); 2) S/he is cheerful (7, 3, 250); 3)
S’he does not judge (7, 21, 230); 4) S/he is respectable and non-discriminatory (7, 18, 180); 5) S/he gives
importance to the lesson (7, 17, 152); 6) S/he cares about the students (7, 14, 104).

There were 150 cognitive constructs in the 8th grade. According to the relative importance, the six
dominant cognitive constructs were: 1) S/he is fair to everybody (8, 8, 210); 2) S/he does not get mad when
we ask questions (8, 10, 208); 3) S/he gets along well with students (8, 7, 207); 4) S/he is nice to the students
(8, 15, 200); 5) S/he is a friendly teacher (8, 17, 190); 6) S/he is democratic (8, 5, 184).

When the cognitive constructs of the participants are examined, it can be concluded that the teachers
seen as ideal have sub-competencies of the attitudes and values competency such as positive attitudes
towards the student, communication, and cooperation.

The relative importance levels of cognitive constructs were determined by calculating the relative
importance of cognitive constructs at each grade level according to total score and arithmetic mean. Table 4
presents the relative importance levels of the cognitive construct groups.

Table 4. The relative importance levels of cognitive construct groups

Cognitive construct groups 6th grade 7th grade 8th grade General
Total X Total X Total X Total X
Professional knowledge and skills 14926  533.07 10680 464.35 10762 430.48 36368 478.53
Attitudes and values 11260  402.14 10965 476.74 12765  510.6 34990 460.39

It is seen in Table 4 that in terms of the total score and arithmetic mean, the professional knowledge
and skills cognitive construct group (total=36368, x=478.53) generally has higher values. The professional
knowledge and skills cognitive construct group has higher values at the 6th grade level (total=14926,
x=533.07). The attitudes and values cognitive construct group has higher values at the 7th grade level
(total=10965, ¥x=476.74) and 8th grade level (total=12765, x=510.6). In other words, according to 6th grade
students, first of all, an ideal teacher should have professional knowledge and skills, but according to 7th
grade and 8th grade students, first of all, an ideal teacher should have appropriate attitudes and values.

When the cognitive constructs were examined, it was seen that some participants produced more
than one cognitive construct with the same meaning. These repeats were treated as only one cognitive
construct. The frequencies and percentages of cognitive constructs are presented in Table 5. Table 5 shows
that the frequencies of repetitive cognitive constructs varied across grade levels. However, when we look at
the total frequency, the cognitive constructs that these secondary school students most often expressed were:
Their lessons are entertaining, they lecture better, they do not shout, cheerful, they do not discriminate,
disciplined, they are democratic.

Table 5. Cognitive constructs with the highest values in terms of frequencies
6th grade  7th grade  8th grade  General

Their lessons are entertaining 18 11 13 42
They lecture better 16 9 2 27
They do not shout 10 5 9 24

Cheerful 8 5 8 21

They do not discriminate 10 8 2 20
Disciplined 7 4 8 19

They are democratic 3 3 3 9

Views of secondary school students on ideal teacher qualifications: A phenomenological ... (Fatma Kalkan)
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3.2. Participants’ examples of ideal teachers

In the following sections, examples of the qualifications explained by the participants for an ideal
teacher are presented, preceded by the participant’s number, grade level, and gender, and the competencies in
which these qualifications are included are summarized.

3.2.1. Professional knowledge and skills

P1, 6, F: “S/he teaches the lesson with a lot of fun. S/he’s chatting with us. Everyone listens to
her/his conversation because our teacher entertains us. But we don’t always have fun, sometimes we get
serious while solving difficult questions. S/he teaches the lesson very well. S/he can explain a lesson to us
until we understand it. S/he is never tired of it.”

P2, 6, F: “S/he teaches the lessons by coding with simple things. At the end of the lesson, s/he asks
whether we have understood it or not. If someone says that s/he doesn 't understand, and another one says to
her/him ‘How did not you understand it? It is so simple,” our teacher warns her/him. So, we can freely ask
why we don’t understand. I think that it’s a very good thing to ask questions without any shame. If I don’t ask
my questions, my head gets stuck there and I don’t understand what is being told. I'm bored and I'm feeling
behind.”

P3, 6, M: “My teacher knows how to focus on students. For this, sometimes the students take a
break and s/he entertain the students. For example, our teacher is very talented at imitating famous people.
Some of our friends also begin to learn jokes that they want to tell. With other teachers, we always get bored
sometimes. It’s very difficult when you ve done all this.”

P4, 7, F: “S/he is shouting a little bit and explains in detail. S/he shuts everyone up and says (what
s’/he wants to say). Her/his voice is lush... Even if someone else speaks, it is not understood. Our teacher’s
voice is drowning it out. If someone goes down the hall, s/he will hear it. S/he teaches the lesson after
silencing everyone. Once everyone is silent, no one dares to speak, because if even one person speaks,
everyone looks at her/him badly.”

PS5, 7, M: “While writing on the board, s/he also reads the writing. S/he solves problems we can’t
do. Otherwise, it’s boring, it’s like everybody’s sleeping in class. Writing is very boring sometimes, but it’s
easier when our teacher reads it, and we write it easily. S/he solves problems we can’t do. As long as we ask,
s/he solves the problem immediately.”

P6, 7, F: “S/he can make the lesson interesting by doing simple activities and telling interesting
things about the lesson. The other day s/he came to class with blank copy paper. S/he showed us how to fold
the paper. As we folded the paper, we learned which of the lines that formed were vertical and which were
parallel pieces. Then there was a strange fold of the paper. A shape appeared. Turns out our teacher made us
origami. A penguin appeared. I understood the subject and had fun in that class.”

P7, 8, F: “S/he uses plenty of examples and explains them through practice. If possible, s/he teaches
the course with a slideshow. The slides are usually colored and the color of the slide attract our interest. For
example, our IT teacher teaches the lesson with slides. There are funny cartoons on those slides. I like that
very much.”

P8, 8, F: “S/he tries to make the lesson fun. S/he talks to her students about things other than the
course. We talk about the news, the school, and the neighborhood. Sometimes s/he tells her/his old memories
and sometimes s/he tells us good things about us. Then we start the class.”

P9, 8, M: “S/he enables everyone to participate in the lesson and encourages those who do not raise
their hands to answer the question. Some teachers are teaching to (only) the class’s hard-working students,
and for those who struggle, this is very bad. After all, we want to learn, but those teachers aren’t interested
in us. They always give the hard-working people their say. This teacher does not always give us the right to
speak. I used to be so scared of lifting a finger,; I wouldn’t look in anyone’s eyes and I would put my head
down. Now I know that my teacher will help me if I can’t do anything.”

P4, 7, F: “I solve the problems in lessons. But for some reason, I get very anxious about the exams
and I get low marks. Some good teachers give extra points based on our behavior in our class. There is a
plus-minus list. S/he notes there how many times each student can solve problems. S/he even takes notes
secretly revealing that person’s behaviors.”

When the statements of the participants are examined, it can be concluded that teachers who are
seen as ideal have sub-competencies of professional knowledge competency such as knowledge of the
specific field and knowledge of the education field. They also have sub-competencies of professional skills
competency such as creating learning environments, managing the teaching and learning process, and
measurement and evaluation. It is also possible to obtain information about ideal teachers’ attitudes and
behaviors towards students from the statements of the participants. Based on the examples of ideal teachers,
qualifications that an ideal teacher should possess and the behaviors that they should exhibit within these
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competencies can be summarized as: An ideal teacher teaches the lesson in a nice and fun way. S/he solves
the problems that the students cannot do. S/he designs the course to attract the attention of students. To do
this, the teacher can organize activities or use materials during the lesson. She can take a short break, talk
about interesting topics, or tell stories to get the students to focus on the lesson again. S/he enables everyone
to participate in the course effectively. S/he deals with the behaviors that affect the course negatively. S/he
also creates an environment in the classroom in which students can express their thoughts freely. S/he
considers the student’s behavior in the course as well as the test results in determining success in the course.

3.2.2. Attitudes and values

P1, 6, F: “S/he talks softly with students and asks us why when we can’t do homework. If someone
makes a habit of not doing homework, he gets the necessary punishment. For example, student's scores are
deleted. But our teacher, I've never seen her/him raise his voice. I love my teacher like a parent.”

P2, 6, F: “S/he gives value to students. S/he asks for our sake. S/he knows everyone in the class, s/he
does her/his best if anything happens to them. For example, s/he knew my sister was taking an exam and
asked me how my sister’s exam was. One of our friends had a traffic accident and (the teacher) went to their
home to see her/his. S/he also chats in the classroom with the students who don 't have parents. S/he is always
sincere with students. I love to chat with my teacher.”

P3, 6, M: “S/he acts as a friend with children. S/he gets angry where s/he needs to. When children
are bored, s/he makes them a little more relaxed. We don’t do naughty things because we know that s/he
loves and cares for children. If there is anybody who doesn’t follow the rules, s/he gets very angry.”

P4, 7, F: “S/he is smiling. But if the student shows disrespect, the teacher shows anger. Sometimes
when the teacher comes to class, I feel comfortable. We are happy because our teacher is friendly.”

PS5, 7, M: “S/he does not act very hard. S/he hugs us every day and kisses us. I'm scared when a
teacher is tough; after all, the teachers know a lot about us, but I don’t think s/he needs to be tough with us.”

P6, 7, F: “In the lesson, after our teacher warns us not to speak three times, s/he tells us softly and
not too hard. S/he’s very patient. S/he won'’t shout. She will warn anyone who interrupts the class.”

P7, 8, F: “S/he has a sincere and loving relationship. S/he acts like a friend. No one in school
doesn’t like her/him. I wish all our teachers were like this. S/he knows all of the students, knows their names,
and helps us make up with our friends. If I have a problem at school, my teacher is the first person I'm going
to tell. S/he gives us some advice and sometimes speaks very well.”

P8, 8, F: “S/he hugs and cares for the student and helps with everything. Our teacher first calmed
the disabled student, then found out how (the problem) happened, and then s/he called his family. S/he tried
to call some places and get information about how to repair the device. S/he is very concerned and does
her/his best. For example, some of our friends may want to borrow money.”

P1, 6, F: “What I like about him/her is that when I'm upset, s/he asks what happened. S/he
empathizes with me and answers every question. Our teacher is very soft-hearted if someone has a problem;
s/he will want to help. S/he will do whatever it takes for her/him.”

P3, 6, M: “This teacher talks to me all the time. And when I'm around her/him, I also want to talk to
her/him. My teacher smiles at me every time I see her/him, even if he’s upset. When I am unhappy, he asks
what’s wrong.”

P7, 8, F: “Unlike other teachers, s/he does not play with a phone in class. We're not allowed to use
cell phones, but some teachers use their phones in class. There is no time for the phone because we are
already busy. But some teachers use phones in class. They read the news and write messages. They even
watch videos.”

P8, 8, F: “S/he does not get distracted from the course by dealing with social media. The teacher
finishes what will be done in the lesson. S/he won'’t leave us until it’s over. Our teacher mutes the phone and
sometimes speaks very briefly in case of an emergency, but s/he doesn’t access the Internet.”

P1, 6, F: “S/he does not discriminate between students. S/he always equal. The teacher does not
make guilty persons guilty. If s/he punishes one, s/he gives the same punishment to the other. If s/he gave
someone a prize, s/he gives everyone a prize if they win. I didn’t see anybody be favored; s/he says s/he loves
everybody. S/he even tries hard to change misbehaviors. We had a friend in our class who was teasing
everyone. Our teacher worked hard with that boy so that he wouldn’t do anything wrong. That boy is getting
better.”

P8, 8, F: “Some students may not want courses to be held. But I don’t want that, because there is the
(high school entrance exam) at the end of this year. This teacher comes to school unless s/he’s very sick. If
the courses are not held, we are left behind. Once, because of a meeting, there was no course. There was a
lot of noise and everyone was shouting. Then the teacher came to the classroom, reminded us of the
importance of the exam, and gave some advice. Thanks to our teacher, everybody was silent.”
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P6, 7, F: “S/he does not discriminate between students who raise their hands to solve the problem.
S’he equally calls those who know the solution to the problem up to the board.”

When the statements of the participants are examined, it can be concluded that teachers seen as ideal
have sub-competencies of attitudes and values competency such as attitudes towards the students,
communication, and collaboration, and these sub-competencies are closely related. Based on the examples of
the ideal teacher, qualifications that an ideal teacher should possess and the behaviors that they should exhibit
within the scope of this competency can be summarized as: An ideal teacher is friendly. S/he has a calm
demeanor when communicating with students. S/he never talks angrily or shouts. S/he is friendly, tolerant,
and helpful to students. S/he has a friendly approach. In some cases, however, s’/he may have to be tough.
S/he makes students feel that s/he cares about their behaviors. S/he also is fair. S/he does not discriminate
between students and treats everyone equally.

In this study, it was aimed to reveal the views of secondary school students related to qualifications
of ideal teachers. For this purpose, a qualitative study was conducted with 76 secondary school students. As a
result of the analysis of the data obtained from the repertory grid form, 760 cognitive constructs produced by
the secondary school students were collected within the general competencies of the teaching profession. In
the classification, professional knowledge and professional skills competencies were evaluated as a single
competency, namely “professional knowledge and skills.” Thus, two cognitive construct groups,
“professional knowledge and skills” and “attitudes and values,” were obtained. When cognitive constructs
were examined, it was seen that the students gave importance to general competencies of the teaching
profession and seven of the eleven sub-competencies (knowledge of the specific field, knowledge of the
education field, creating learning environments, managing the teaching and learning process, measurement
and evaluation, attitude towards the student, and communication and collaboration) that they contained. The
students’ cognitive constructs related to qualities of ideal teachers are associated with their experience,
knowledge, and beliefs. The experiences of the students in the school, comparisons of good and bad teachers
that occur as a result of observing teachers’ behaviors, and the knowledge gained from the environment about
a good teacher all have the potential to influence and shape their beliefs and cognitive constructs about ideal
teachers [31, 55, 56]. In this respect, it is natural that such a situation arises because competencies such as the
knowledge of legislation within professional knowledge competency or the planning of teaching within
professional skills competency cannot be observed or experienced directly by students.

Studies in the literature emphasize the following qualities of an ideal teacher: knowledge of the
specific field, knowledge of the education field, professional skills, personal characteristics, and professional
attitudes and behaviors [30, 32, 38, 57]. For effective teaching, teachers should know the specific field, the
education field (such as curriculum), and pedagogical content. Pedagogical content knowledge includes many
elements such as recognition of students’ developmental characteristics, recognition of their interests and
needs, encouraging student learning, and guiding students. The quality of teaching is affected by the teacher’s
use of pedagogical content knowledge. On the other hand, the healthy implementation of the curriculum of
the field depends to a great extent on the quality of classroom management, which requires that teachers have
the competency of managing the learning and teaching process, seen as a professional skill. When
communicating with students, their characteristics, professional attitudes, and behaviors gain importance.

The attitudes and values cognitive construct group had the highest frequency in terms of the number
of cognitive constructs. Students in the 6th grade produced more cognitive constructs within the professional
knowledge and skills cognitive construct group, while 7th grade and 8th grade students produced more
cognitive constructs within the attitude and values cognitive construct group. The relative importance levels
of the cognitive construct groups were determined both according to grade level and in general based on the
scores resulting from the conversion of qualitative data obtained from the repertory grid form to quantitative
data. Although the cognitive constructs that students form in general differed across grade levels, according
to total scores and arithmetic means, the professional knowledge and skills cognitive construct group had
higher values. The professional knowledge and skills cognitive construct group also had higher values at the
6th grade level. The attitudes and values cognitive construct group had higher values for the 7th grade and
8th grade. When the cognitive constructs of the participants are examined, it can be concluded that teachers
who are seen as ideal have sub-competencies of professional knowledge, professional skills, attitudes, and
values such as knowledge of the specific field, knowledge of the education field, creating learning
environments, managing the teaching and learning process, measurement and evaluation, positive attitudes
towards the student, and communication and cooperation. In similar studies, among ideal teacher
qualifications, knowledge of the education field [30, 42], attitude towards the student [42, 58, 59],
communication skills [5, 42, 58, 60], and classroom management [60, 61] have been repeated frequently.

The most striking point among the research results is that the professional knowledge and skills
cognitive construct group is not dominant according to total scores or arithmetic mean at the 8th grade level.
Considering the high school entrance exam in the 8th grade, the students are expected to desire to be
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successful in the exam, and the teachers should provide effective instruction for them by first mastering the
knowledge of the field. However, the priority for students is to create an environment where the teacher can
demonstrate the skills required for field training and teaching. Such an environment makes it necessary to
deal effectively and constructively with unwanted behaviors and situations in the classroom, to take into
account the interests and needs of students, and to ensure the active participation of students in learning
processes.

In the fulfillment of all these conditions, the extent to which the teacher exhibits effective
communication skills in his/her approach to the students is important. Similar results have been reached in
previous studies [38, 60]. In those studies, it was determined that the priorities for the qualifications of ideal
teachers varied according to grade levels. It is important for students in lower grades that teachers have
mastery of the field and gain knowledge and skills, while at upper levels, teachers should motivate students,
address their emotions, and have appropriate communication skills. Although it is not possible to make a
general judgment from the results of qualitative research, it can be said that in this study the quality of
communication comes to the forefront more as the grade level increases. This may be the result of the
students’ developmental stages. Secondary school students are developmentally in between childhood and
adolescence. As the grade level increases, the number of students entering adolescence increases. Physical
and hormonal changes, emotional fluctuations, identity-seeking efforts, relationships, and new
responsibilities during adolescence may exert extreme pressure on the individual. To pass through this period
healthily, adolescents need the support of the people around them. Teachers are expected to be the greatest
supporters of adolescents in the school environment. For this, teachers need to understand adolescents and
know how to approach them.

When the cognitive constructs were examined, it was seen that some of them were frequently
repeated. These cognitive constructs were: Their lessons are entertaining; They lecture better; They do not
shout; Cheerful; They do not discriminate; Disciplined; They are democratic. The results of other studies that
determined teachers’ qualifications by using different methods also included some of these cognitive
constructs [28, 29, 60, 61]. Therefore, it can be said that the cognitive constructs produced by these
secondary school students regarding the qualifications of the ideal teacher are concordant with the literature.
On the other hand, when these cognitive constructs are examined, it is seen that the first two cognitive
constructs are related to professional knowledge and skills. For students, professional knowledge and skills
are both a priority and a frequently recurring quality, while attitudes and values are among the qualifications
sought for ideal teachers. Ideally, teachers are expected to provide good and fun lessons, not discriminate
among students, be friendly and calm in communication with students, and ensure discipline and democracy
in the classroom environment.

Individual interviews were also conducted with the participants to fully understand what the
participants meant by cognitive constructs, to obtain more in-depth information, and to make the analyses
more accurate. During the interviews, the question “Would you please explain the qualifications of a teacher
(or teachers) that you consider ideal?” was asked. The qualifications of the teachers that the participants
considered ideal were classified within the “professional knowledge and skills” and “attitudes and values”
cognitive construct groups. Based on their examples of ideal teachers, the qualifications that teachers should
have and behaviors that they should exhibit can be summarized: An ideal teacher teaches the lesson in a nice
and fun manner. S/he solves the problems that the students cannot do. S/he designs the course to attract the
attention of students. To do this, s/he can use activities or materials during the lesson. S/he can take a short
break, talk about interesting topics, or tell stories to get the students to focus on the lesson again. S/he enables
everyone to participate in the course effectively. S/he deals with the behaviors that affect the course
negatively. S/he also creates an environment in which students can express their thoughts freely in the
classroom. S/he takes into consideration the student’s behavior in the course as well as the exam results in
determining success in the course. S/he is friendly. S/he has a calm demeanor when communicating with
students. S/he never talks angrily or shouts. S/he is friendly, tolerant, and helpful to students. S/he has a
friendly approach. In some cases, however, s’he may have to be tough. S/he makes students feel that s/he
cares about their behavior. For the ideal teacher, the lesson takes precedence. S/he is also fair. S/he does not
discriminate between students and treats everyone equally.

4. CONCLUSION

It can be said that ideal teachers should have ideal attitudes and values as well as professional
knowledge and skills. This discourse is structurally similar to the results of previous studies. In this study, the
views of secondary school students on ideal teacher qualifications were revealed by using the repertory grid
technique and interview technique. Considering that the secondary school students’ cognitive constructs
related to ideal teacher qualifications and the priority of the constructs differed even in the classroom levels,
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it is thought that studies to be conducted on different educational levels will provide a wider perspective on
ideal teacher qualifications. Furthermore, a holistic understanding of the studies carried out with different
groups of participants (school administrators, teachers, prospective teachers, students of different educational
levels, and school types) can contribute to the field by revealing similar and different qualifications of the
ideal teacher.
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