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Introduction

The developments in information and communication technologies in the context
of globalization have brought internationalization movements together recently.
Internationalization movements have affected higher education especially among
educational organizations and these effects were reflected in the policies of the
country. As in other countries, Turkey has had internationalization taking its place
among the key strategies addressed in higher education. The internationalization
efforts of Turkey in higher education are predominantly based on the four principles
(turkiyeburslari.gov.tr): Academic and economic development, social and cultural
interaction, development of political and diplomatic relations and solidarity.
Accordingly, the universities have begun to place more and more emphasis on the
mobility of students and academicians. In the last decade, the number of international
students at universities in Turkey has increased by 75% (turkiyeburslari.gov.tr). Since
the 2013-2014 academic year, the change in the number of international students has
been shown in Figure 1.
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Figure 1. The number of International Students in Higher Education in Turkey Between 2013
and 2020 Years
Source: Higher Education Council [HEC] (2020)

As shown in Figure 1, the number of international students studying at universities
in Turkey has increased over the years. Since the 2013-2014 academic year, the number
of international students has been almost quadrupled. According to the 2019-2020
academic year statistics, there are 185.047 international students in total who are
studying in Turkish universities (HEC, 2020). The distribution of international
students by continents is shown in Table 1.
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Table 1.

In 2019-2020 Academic Year the Number of International Students by Gender
Continents/Number of students Female Male Total
Asiad 44,997 87.253 132.250
Africa® 5.886 13.774 19.660
Europe? 10.396 9.180 19.576
America? 426 484 910
Australia® 41 58 99

a.  Germany-Albania-Austria-Belarus-Belgium-Bosnia-Herzegovina-Britain-Bulgaria-Czechia-
Denmark-Estonia-Croatia-Spain-Sweden-Switzerland-Italy-Finland-France-Netherlands-
Montenegro-Kosovo-Hungary-Macedonia-Norway-Portugal- Romania-Serbia-Ukraine-Greece

b. The United States-Canada-Argentina-Mexico-Brazil-Colombia-Cuba-Chile

c. Algeria-Eritrea-Ethiopia-Morocco-Cameroon-Kenya-Congo-Egypt-Mauritania-Mozambique-
Nepal-Niger-Nigeria-Central Africa-Rwanda-Somalia-Tunisia-Uganda-Zambia-Zimbabwe

d. Afghanistan-Azerbaijan-Bangladesh-China-Indonesia-Armenia-Palestine-Georgia-Iraq-Iran-
Kazakhstan-Kyrgyzstan-South ~ Korea-TRNC-Lebanon-Mongolia-Uzbekistan-Pakistan-Russia-
Sudan-Syria-Turkmenistan-Jordan-Yemen

e. Australia-New Zealand-Vanuatu-Fiji-Solomon Islands

Source: HEC (2020)

As shown in Table 1, Asia has become at the forefront according to the distribution
of international students studying at the university in Turkey. Then Africa, Europe,
America and Australia come respectively. According to Table 1, Turkey attracts
international students the most from Asia, Africa and Europe. This distribution results
from such factors as Turkey's geographical position, history, and political relations.
Besides, Turkey provides international students with housing, health insurance,
Turkish language courses, tuition and scholarship. Out of 17.000, international
students have got scholarships. Apart from Turkish citizens and individuals who have
lost Turkish citizenship, students, researchers and academicians can apply for Turkey
scholarships. In 2019, 145.700 international students from 167 countries of the world
applied for this scholarship (ytb.gov.tr). Undergraduate students are paid 800 Turkish
Liras (TL), postgraduate ones are paid 1.100 TL to 1.600 TL. By 2023 Turkey has
planned to host about 200.000 international students (turkiyeburslari.gov.tr).
Therefore, there is a significant number of international students receiving services at
universities in Turkey. However, Turkey’s performance is quite low at offering
attractive opportunities to international students with a 0.6% share (Giir et al., 2012).
Therefore, it is important to identify and address the problems in the field of attracting
international students to universities.

The concept of internationalization is not a new term and has been in use for
centuries, particularly in political science and governmental relations. However, the
concept has had increased popularity in education since the early 1980s (Knight, 2008).
The internationalization in higher education is a process of integrating the
international or intercultural dimension into the teaching, research and service
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functions of a university (Jibeen & Khan, 2015). The internationalization of higher
education is useful for maintaining and developing science and learning with dynamic
academic changes and growing the social and economic capacity in developing
countries. Furthermore, the positive aspects of internationalization can be listed as
improved academic quality, growth of internationally focused students and
employees and national, and international citizenship for students and employees
coming from less developed countries. For developed countries, on the other hand, it
has potential benefits, such as generating income and acquiring brain power (Jibeen &
Khan, 2015). There are six key indicators of internationalization in higher education:
Teichler (2017) lists them as follows:

o Worldwide/cross-border information transfer (books, other media, etc.),

e  Physical mobility between countries (students, academic and administrative
staff, etc.),

e International cooperation and communication (between countries, higher
education institutions, etc.),

e International training and research (comparative approaches, intercultural
learning, etc.),

¢ International similarity (convergence, globalization, Europeanization, etc.),

nwou

e International credibility ("world-class universities", “international quality”,
etc.).

As seen, the breadth of information transfer, students and staff mobility,
international cooperation and research, international similarity and institutional
credibility are the important criteria in the internationalization of higher education.
However, one of the most important indicators of internationalization in higher
education is student mobility. Student mobility refers to the idea of the migration of
students and academic staff to another country to receive education or a degree in a
particular discipline, which is perhaps the oldest and most common
internationalization movement of higher education (Codina et al., 2013). International
students lead to diversity in classes and campuses and contribute to the movement of
internationalization (Jin & Schneider, 2019; Wu et al,, 2015). It may therefore, be
suggested that student mobility has an important role in the internationalization of
higher education institutions.

The literature mentions several effective results of international student mobility.
Student mobility plays an important role in the process of cultural transfer and
recognition and conversation of cultural ties (Sasa, 2018). Rowan-Kenyon and Niehaus
(2011) summarize the results of international mobility as follows by compiling the
results of various studies:

e Developing a higher level of adaptability, tolerance and empathy for other
cultures,
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e Improving the ability to communicate with people from other countries,
especially non-English speaker people,

e Providing a global and intercultural perspective and improving the
knowledge and interest in such matters,

e  Ensuring cultural relativity and solidarity,

e Understanding the political, social and economic problems of the host
countries more comprehensively, and

e Creating a positive impact on the psychosocial development of students,
especially their self-confidence and personal independence.

As seen, international mobility allows students to communicate with people from
different cultures and familiarize themselves with various cultures, easily adapt to
different cultures, thus becoming more tolerant to different cultures, gain an
intercultural perspective and become more interested in global events. Also, it has a
positive impact on the psychosocial development of students. Furthermore, studying
abroad plays an important role on not only the psychosocial skills of students but also,
according to Jones (2013), the development of students” intercultural competence and
employability skills. Accordingly, Jones has stated that studying abroad helps students
improve their intercultural competence skills such as confidence, risk-taking, patience,
sensitivity, open-mindedness and creativity, as well as the development of
employability skills such as teamwork, problem-solving, networking, conflict
management and decision making,.

According to Barrioluengo and Flisi (2017), international students also contribute
to the local economy as they pay tuition fees and their cost of living. Graduate and
doctorate students, on the other hand, contribute to the research and development
work in the host country, initially as students and later as potential researchers and
highly qualified experts. In the long term, these students can also contribute to
knowledge creation and economic performance, integrating into the local labor
market, as well as creating business networks with their own country. Wu, Garza and
Guzman (2015) also suggest that international students represent the creation of major
economic and international relations for universities. Based on this information,
student mobility can be said to provide significant benefits to both students and higher
education institutions, hence the countries. Therefore, it is natural to have an
increasing volume of student mobility in higher education. Indeed, according to the
UNESCO Institute of Statistics data, the international student population was 1.1
million in 1980, 1.3 million in 1990 and reached 3.4 million in 2019. This volume is
expected to reach eight million by 2020 (Chien & Kot, 2012).

Many factors affect student mobility. These include inter alia, students” educational
expenses and foreign language competency, higher education institutions” academic
achievement, and visa procedures (Levent & Karaevli, 2013). Also, some of the most
important factors that make students attend higher education in a country are the
university’s image and success ranking, opportunities of access to education, the
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quality of employment expectations from the education offered (Chien & Kot, 2012).
The students studying abroad at good universities have listed push factors as high-
quality education or internship opportunities, finding a better job, scholarship
opportunities, feeling of injustice and insecurity. On the other hand, Turkey’s pull
factors in attracting international students from Balkan and Turkic republics can be
listed as historical ties, similar traditions or culture, religious factors, and social
interaction. Furthermore, scholarship opportunities with health insurance, food, and
accommodation, the recognition of Turkey especially in economics, politics, and
tourism, quality of education, the reputation of prominent universities, and language
of instruction and hospitality in Turkey can be added as pull factors (Kondakgi,
Caliskan, Bulut Sahin, Yilik and Demir, 2016).

International students in higher education face various problems during the
education process. However, in this process, just like students, academicians are likely
to encounter certain problems. For, education is an interactive process between
students and academicians. The interaction in this process is of close interest to both
groups. Therefore, the experience and views of academicians, as well as those of
students, are equally important in the education process. However, the studies
conducted in Turkey appear to explore the problems encountered by international
students in the education process, primarily in terms of students (Beltekin & Radmard,
2013; Enterieva & Sezgin, 2016; Kiroglu, Kesten & Elma, 2010; Sasa, 2018). Thereunder,
the study by Eristi, Polat and Erdem (2018) was conducted from the perspective of
academicians, and was, however, only limited to the problems encountered by
international students in learning a foreign language. Therefore, the present study is
more comprehensive, investigating the challenges encountered by academicians
concerning international students in more depth. Within this scope, this study aims to
investigate the challenges encountered by academicians in Turkey in the education of
international students at universities and recommend solutions to these problems. For
this purpose, answers to the following questions were sought:

According to academicians’ views;

1. What are the challenges encountered by academicians while teaching
international students?

2. What are the benefits of including international students in the education
process?
3. What are the solutions to the challenges academicians have encountered

while teaching international students?

Method
Research Design

In the present research, the qualitative research method and phenomenology design
were used. In this direction, a common meaning is tried to be reached based on the
experiences of many people about the related phenomenon or concept. In this design,
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it is aimed to understand the true nature of the related phenomenon or concept by
reducing individual experiences to a universal explanation. (Creswell, 2015, 77). In this
study, the experiences of academicians regarding the education process of
international students are regarded as a phenomenon. Accordingly, the present study
seeks to investigate the experiences of academicians with international students in the
higher education process, identify what problems are encountered.

Context

There has been a significant increase in the number of international students in
higher education in Turkey. According to the 2013-2014 academic year statistics, there
were 48.183 international students studying at universities in Turkey. This number
reached 108.076 in the 2016-2017 year. Recently about 185.000 international students,
mostly from Asia, Africa and Europe, have preferred to study in Turkey. In addition
to the international students enrolled in higher education programs, there are also
international students for a short term at regular intervals. As part of the student
mobility, 7.101 students in total came to the universities in Turkey under the exchange
programs in the 2019-2020 academic year (HEC, 2020). As seen, there are undeniably
many international students studying in Turkey. One of the reasons includes that
international students studying in Turkey are provided with the "Turkey Scholarship
Program". Within the framework of the Turkey Scholarships Program, international
students are provided with monthly income according to their level of education. Also,
students' arrival and departure flight tickets, university tuition fees, general health
insurance, Turkish language course fees and accommodation are also included
(Gozler, 2019). Therefore, the present study included the universities in Turkey in its
scope. Of the universities in Turkey, those in major cities such as Ankara, Istanbul and
Izmir appear to be preferred more by international students (Kocabiyik et al., 2019).
Also, as Ankara is the capital and a representative of social matters in Turkey (Kaypak,
2014), two major public universities there were included in the study. Besides, there
are many international students coming to Turkey from the neighboring Balkan
countries who primarily prefer Trakya University. Totally, there are 8494 international
students studying at the universities included in this study (HEC, 2020). Therefore, the
present study included Trakya University along with the two universities in Ankara.

Study Group

The study group consists of 16 academicians that work at public universities and
have international students in their class. Qualitative research is conducted with a few
numbers of participants selected purposively. Inline therewith, criterion sampling was
used as people with specific characteristics were interviewed to determine the study
group (Patton, 2014). In this research, the criteria considered are that the participants
work as an academician at the public university and have international students in
their class. Accordingly, the interviews were held with a professor, seven associates
and four assistant professors and four PhDsworking at the different departments. The
participants consist of 11 female and five male academicians — their seniority changes
from nine to 25 years. As part of the research ethics, the participants were anonymized
by coding as P1, P2,.... P16 (Hammersly & Traianou, 2017).
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Research Instruments and Data Collection

Data was collected with the interview technique. Thereunder, the researchers first
prepared a semi-structured interview form. The prepared form was submitted to eight
subject experts for their opinion on its content validity. The form was revised
according to the opinions of the experts, and it was decided to create an interview form
with seven open-ended questions. The examples from the interview questions in this
study are listed below:

e  What do you think about international student mobility in the context of
the internationalization of universities in Turkey?

e  What are the benefits of including international students in the education
process at universities? Can you explain this?

¢ How does having international students in your class affect the education
process?

e Have you experienced any problems in the education process of
international students?

¢  What are your suggestions for solving the problems you have faced
during the education of international students?

Appointments were made with academicians, who agreed to participate in the
research, and face-to-face interviews were held with them on the set date and time.
Before interviews, the interview protocol was shown to the participants and they were
informed that interviews were audio-recorded, but the information collected would
be anonymized. However, two participants did not allow voice recording and their
interview was recorded by the researchers on paper. The interviews took between 20-
40 minutes. Thereunder, a 110-page interview text was derived. For data collection,
the researchers sometimes asked the participants to re-explain or provide examples to
clarify/concretize their views. The researchers were present onsite to assume the role
of participants in the study.

Procedures

The data collected was analyzed by the NVivo data analysis program. The
qualitative data analysis process is an inductive one that works from raw data to codes
and from codes to themes (Creswell, 2017). In this study, data analysis was structured
by following the stages suggested by Robson (2017) and Creswell (2017) and presented
in Figure 2.
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Figure 2. Process of Data Analysis

Figure 2 describes the data analysis process in this study. During this process, data
acquired from the interviews were first transferred to the computer. The transferred
files were listened to again on a voice recorder for checking. Afterward, they were
transferred to the analysis program and the views were coded. The coded views were
combined under common themes. The analyses were conducted separately by the
researchers, and the views, codes and themes on which the researchers agreed were
presented in tables.

The Trustworthiness of the Study

The trustworthiness of the study was checked by using different methods such as
obtaining expert opinion, peer assessment, quoting, and explaining the data collection-
analysis process and participants in detail. Besides, the semi-structured interview form
used as a data collection tool was submitted for experts’ opinions. Merriam (2015) also
suggests selecting participants that fit the data collection process and conducting
enough number of interviews until the saturation point is achieved. In this research,
participants were determined by a criterion sampling, and it was decided that the
saturation point had been achieved when and as the views began to repeat themselves.
To achieve dependability in the research, the peer assessment technique suggested by
Creswell (2015) was used. Thereunder, the researchers independently analyzed the
decoded texts and then checked the analyses by comparing them to reach a common
conclusion. On the other hand, to achieve the transferability of the research, detailed
descriptions were done during the data collection and analysis process (Yildirim &
Simsek, 2013). In addition to that, the findings were supported by quotes as part of the
confirmability principle (Merriam, 2015).

Results

The findings are presented in line with the aims of the research. Accordingly, the
academicians were first asked whether or not they encountered any challenges while
teaching international students. The views of the academicians are presented in Figure
3.
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Figure 3. Challenges Encountered While Teaching International Students

According to Figure 3, language barriers, asking for favors/tolerance, failing to
achieve the learning outcomes, not participating in classes and systemic challenges,
and additional workload are experienced while teaching international students. The
present study has identified that the most common problems encountered while
teaching international students are the language barrier. The views on this problem
are presented in Table 2a.

Table 2a.
The Views on Problems Caused by the Language Barrier
Categories Interview Statements f
Written expression - They have difficulty expressing themselves in writing (P4). 10
Academic - They don’t have a good command of academic language. 8
language Although they have enough command of language to get by in

daily life, they find academic terminology different and have
trouble (P2).
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Table 2a Continue

Categories Interview Statements f
Reading - They even do not understand the questions. When the 6
comprehension question is asking for something else, they sometimes give

different answers (P10).

Grammar/spelling - We see assignments written in spoken language. They do not 5
have a good command of conjunctions, prepositions, capital
letters-small letters i.e. the Turkish grammar. They experience
serious difficulty in spelling, grammar (P11).

Oral expression - It is extremely hard in graduate classes. When I asked him/her 4
to discuss orally, he/she got too nervous to gather his/her words
(P1).

Listening - I am not sure that everything I say is understood by some 3

comprehension students. They have difficulty comprehending (P10).

According to Table 2a, in the language barrier, written expression is the most
common problem encountered by academicians. According to the academicians,
students cannot express themselves correctly in the exams or assignments. The
academicians have difficulty understanding the written expression of students.
Regarding that, a participant says, “It is hard to grade/read their exam papers. Their
sentences are inverted. I sometimes have to think if the student meant this or that (P1).”

International students have difficulty in understanding the academic language. A
participant says, “They think they speak Turkish well, but when the classes begin, they
realize they know nothing. That's because each field has its own terminology (P6),” to
express the academic language-related problem. This shows the difference between
knowing/speaking a language and using it academically in a concrete way. The other
problems because of the language barrier are not understanding what is read, making
grammar/spelling mistakes, failing to express themselves orally and not
understanding what is listened to. Another major problem for academicians is caused
by the favors/tolerance requests by international students. The views in this regard
are summarized in Table 2b.

Table 2b.
The Views on Problems Caused by Favor/Tolerance Requests
Categories Interview Statements f
Expectations - They send messages one day before, asking for additional time 12

about the exam for an exam because they cannot understand it (P3).
format

Expectations - They sometimes request if we could grade them separately 10
about the exam and specifically within their group (P1).

grading - They generally ask for extra grade points (P10).

Expectations - They make special requests like ignoring them when taking 4

about absenteeism attendance. (P11).
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According to Table 2b, students generally expect favors or tolerance from
academicians about the exam formats, grading and absenteeism. Although students
accept the terms imposed by the universities in Turkey and choose to come here
themselves, they request academicians to administer different exams for them.
Regarding that, a participant says, “international students sometimes request to be
assessed by different questions. They can request changing the question types a little
more or being asked questions that match the system they are used to in their own
country (P13).”

On the other hand, the assessment of international students is another key problem
area for academicians. Regarding that, an academician says, “when a student got a low
score and failed in an exam, he/she came to me saying he/she didn’t speak Turkish
anyway. Also, the student said he/she would not work in Turkey (P14)”, emphasizing
that students request to be passed in classes in some way. Further, the academicians
report that although these students are subject to the student regulations of the

universities, they abuse their international status also in absenteeism.

Academicians have other problems than the language barrier and favor/tolerance
requests while teaching international students. The views on these problems are
summarized in Table 2c.

Table 2c.

The Views on Problems Encountered While Teaching International Students
Categories Interview Statements f
-They want to complete their study and leave by getting
a passing grade in the exam, rather than seeking to
Failing to Achieve the achieve the full learning outcomes (P11).

Learning Outcomes - They have a high absenteeism rate; therefore, I can’t 25
say they fully achieve the learning outcomes (P16).
- It sometimes takes 9-10 minutes to teach a subject that
Additional would normally take only 5 minutes. They come with a 18
Effort/ Time Spent lot of questions, which prolongs the consulting process
(P16).
Not participating in - Most of them prefer to keep quiet during the classes 1

classes/being shy (P1).
- I believe that these students should not be eligible for
Systemic problems choosing all departments in the university just by a 8
single Turkish exam (P2).
- There have been students who have disconnected from
Other problems the school and come to classes very exhausted due to 3
financial reasons (P2).

According to Table 2c, academicians experience problems such as academic
success, additional time/effort spent, not participating in classes/being shy and
systemic problems. The views are grouped most under the category of failing to
achieve the learning outcomes. Regarding that, a participant says, “they eventually
learn as they repeat a class 2-3 times, but it is as if they pass the class by memorization.
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They cannot grasp the logic, cannot comprehend (P1).” On the other hand, about
enabling them to achieve the learning outcomes, a participant says, “I try to further
simplify the course. I choose the simplest book. I have to seek simpler class notes, or
prepare myself for such students (P2),” emphasizing that academicians are spending
additional effort in the process.

In addition to these problems, the academicians encounter student and systemic
problems as well. International students can choose to move to the back of the
classroom as a group in classes. Regarding that, a participant says, “...they usually
prefer to sit behind the classroom and are trying to get by as a passive listener (P11),”
emphasizing that international students are shy in classes. Otherwise, they have
problems relating to the current system while teaching international students. There
are different conditions applicable to the acceptance of international students to the
undergraduate programs of universities in Turkey. For international students, some
universities (e.g., Ankara University [oidb.ankara.edu.tr/]) administer an
international student exam, while some only seek a diploma and transcripts (e.g.,
Trakya University [student.trakya.edu.tr/]). Also, international students can enroll in
any program they like by taking the exam of the universities they wish to enroll in
Turkey or meeting their conditions. With regard to that, a participant says, “instead
of a single admission exam, we could carry out a student placement system that
measures their academic interests and abilities, just as we measure the language
proficiency (P9),” emphasizing the problem with the higher education admission
system.

The academicians have experienced various problems while teaching international
students. However, international students also have certain benefits for the university
at which they study. These benefits are presented in Figure 4.

Learning ) Familiarizing with
about/comparing different cultures
different educational
systems

Benefits of
including

international
students in
higher education

Contributing to the Transfer of educational
internationalization of process knowledge and
universities experience

Figure 4. Benefits of Including International Students in Higher Education Process

According to Figure 4, there are various benefits of including international
students in the education process. These benefits are presented in Table 3.
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Table 3.

The Views on Benefits of Including International Students in Higher Education Process

Categories Interview Statements f
Learning - While speaking about cases or examples'speaﬁc t'o
. Turkey, 1 ask students how the same applies to their
About/Comparing .
. . country. This allows both me and students to broaden 12
Different Educational L ;
Svst our knowledge on the functioning of different
ystems educational systems (P15).
e . - It is good for students to make friends with someone
Familiarizing with X
. from a different country and get to know the culture 11
different cultures
there (P1).
Contributing to the - The increased number of foreign students is an
internationalization of indication of being an international university (P5). 8
universities
Transfer of educational - I think they apply what they have learned in their
knowledge and country as a representative (P9). 4

experience

According to Table 3, the theme of benefits of including international students in
the education process group most under the category of learning about/comparing
different educational systems. Regarding that, a participant says, “they enable raising
awareness of what type of education is provided in different types of schools in
different countries. Such students share their experiences with both us and their
friends (P2),” emphasizing that such examples enable making comparisons between
the educational systems. Also, international students bring their culture with them and
enable the students in Turkey to get to know different cultures. Besides, international
students preferring Turkey contributes to the internationalization of universities and
the transfer of various educational knowledge and experience.

The recommendations of the academicians for the solution to the problems they
encounter in the international students” education are presented in Figure 5.
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Figure 5. Recommendations of the Academicians for the Solution to the Problems

According to Figure 5, recommendations of the academicians for the solution to
the problems are grouped under three themes (Table 4).

Table 4.

The Views on the Solution to the Problems

Categories

Interview Statements

Related to students

The language barrier
must be eliminated

They must take a Turkish proficiency test before starting
first grade. We must administer a more comprehensive
test including reading and writing, comprehension and
listening. (P11)

There must include a
vocational Turkish
language course

International students can be taught vocational Turkish
appropriate for their field. With a Turkish vocational
course, they could learn the terminology and basic
concepts of their study field. (P13)

There must be some
orientation work

I believe it would be appropriate for the university and
department to organize more orientation work. (P15)

Students must be
provided scholarship
opportunities

These students need to build a life here; most incoming
students have financial problems. There is a need for
financial support. (P2)

Other
recommendations

It could be enriching the libraries a little more for foreign
students. If they read a sourcebook in their language
after listening to the class, they could better understand
the class. (P4)
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Table 4 Continue

Categories Interview Statements
Since these students are coming with an exam, I
Student think the qualit '
quality of this exam should be
placement improved. (P10)
exams must be
restructured
§ The perceptions of students coming here should
&0 be changed. For this, academicians, starting from
s The program the top management, should look at it with such
_‘§ perception a mentality. It otherwise doesn’t work. Even if
£ should change such students go back to their country, we should
E be sending them back with the logic that we have
raised them as good and eligible teachers. (P12)
More qualified It would be nice to have an increased number. It
students should — would be better if we could attract qualified 5
be attracted to students. (P5)
the program
A support unit A support unit can be opened at the university
@ should be that provides consulting to academicians. (P1) 2
ﬁ 3 established
2 % The problems of  The implementation is well, we naturally have
E S academicians some shortcomings, and I believe they should be 1
2 must be addressed (P13)
identified

According to Table 4, according to the academicians, to solve these problems they
have encountered while teaching international students, there must first be some
arrangements aimed at students. As for student-related recommendations, the
participants think that first, the language barrier must be eliminated. Therefore, the
elimination of this barrier as a first step is emphasized almost by all participants. For
the elimination of the barrier, some participants state that a Vocational Turkish
language course would be useful. Also, orientation efforts and providing scholarship
opportunities to these students are believed to contribute to the solution to the
problems. The participants emphasize that orientation would be more helpful if it
were offered to integrate the Turkish and international students. Views of a participant
in this regard are as follows: “The orientation program at our university is conducted
category by categories, such as orientation programs for foreign students or disabled
students. However, I think it would be helpful and would contribute if we had a
collective orientation program.” (P13).

Some of the recommendations offered for the problems include program-specific
arrangements. Thereunder, the participants suggest that student placement exams for
the admission of international students to universities must be re-structured. The
participants indicate that this exam is not successful in student placement. Also,
among the recommendations stated in this category are changing the program
perception and planning to attract more qualified students to the program. As seen
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from a participant saying, “the incoming child must be taught very well. It is wrong to
think that they should come, finish and go as soon as possible.” (P7), it would be
helpful to have a more attentive education offered to international students and
execute a program in such a way to eliminate the misconceptions. Besides, the
participants also recommend as a solution establishing support units where
academicians can consult when they experience problems and identifying the
problems they experience in this process and taking measures accordingly.

Discussion, Conclusion and Recommendations

The internationalization movement in education takes place through various
implementations such as Erasmus, EU projects, scholarships abroad in the form of
student mobility, or through the admission of international students by universities in
various ways (such as exams, diploma grade). According to the academicians, the most
common problem encountered by the academicians while teaching international
students is the language barrier. Similarly, the academicians reported in several
studies conducted in Turkey that they experienced the language barrier. In a study by
Zavalsiz and Giindag (2017), the first issue with which international students
experience problems is the language barrier. In addition to the said study, different
studies (Colli & Oztiirk, 2010; Enterieva & Sezgin, 2016; Ercan, 2012; Ghanbary, 2017;
Ozcgetin, 2013) pointed that the first and foremost adaptation problem encountered by
international students in Turkey was the language problem.

However, this is not just a Turkey-specific problem. Studies conducted in different
countries (e.g., Almurideef, 2016; Jin & Schneider, 2019; Robertson et al., 2000; Sherry
etal., 2010; Wu et al., 2015) also pointed that the lack of language proficiency among
international students was a major problem. This language problem experienced by
students affects the education process and their academic success accordingly. Hence,
a study by Kiliclar, Sar1 and Secilmis (2012) reported that there was a negative,
significant correlation between the language problems experienced by students and
their academic success. Because of their low proficiency level in Turkish, international
students have failed in exams (Radmard, 2017). The students were found to have
difficulty comprehending the classes due to the language barrier. Ozkan and
Giivendir-Acar (2018) also report that the greatest difficulty international students
have is understanding the target language and understanding the classes accordingly.

The language problem may, in addition to academic learning, affect their
participation in different activities and cultural understanding as well (Wu et al., 2015).
Therefore, as Levent and Karaevli (2013) suggest, speaking or being prone to the
language of the country studied is one of the factors that affect the choices of
international students. Therefore, it would be helpful if countries create solutions for
the language problem to attract international students. Besides, the solution to these
problems would help students adapt to the education process more easily. In Turkey,
most of the universities (eg, Abant Izzet Baysal University, Akdeniz University,
Aksaray University, Sivas Cumhuriyet University, Celal Bayar University, Trakya



162 Gul KURUM — Ozge ERDEMLI
Eurasian Journal of Educational Research 91 (2021) 145-172

University) is not to require the language certificate in international students’
application requirements. Students who are eligible for admission and do not have a
certificate for language proficiency are enrolled in language education for a year.
Therefore, the international students accepted in the educational process without
ensuring the language criteria in Turkey may lead to serious problems. Moreover, the
fact that these students continue to have this problem after a year of language training
shows that this language training is not very effective.

The academicians report in this research that students are most commonly having
written expression problems as a language barrier. Particularly, they say that students
cannot express themselves in the exam papers and that they have difficulty
understanding the students as well. Also, in the study by Robertson, Line, Jones and
Thomas (2000), the academics criticized the poor writing and critical thinking skills
among international students. In the study by Jin and Schneider (2019), the
academicians reported that 20% of the language problems encountered with
international students was writing, 16% oral communication, 4% reading and 2%
listening skills. Angelova and Riazantseva (1999) emphasize that writing is already an
overly complex task even in one's mother tongue and that it is a lot harder to attempt
when itis in a foreign language. Therefore, improving students' skills would help carry
out the education process better. To do this, the Turkish language program students
should arrange writing, reading comprehension and speaking clubs for international
students as a part of their community service practice course.

The second most common problem encountered by the academicians while
teaching international students was the student expectations of getting favorable and
tolerant treatment. These students request the academicians to administer different
exams to them, give them additional grade points and ignore their absenteeism.
Absenteeism is among the serious problems encountered in the education of
international students (Eristi et al., 2018; McCracken, 2001). The study conducted by
McCracken (2001) in Australia found that the reason behind the academic failure of
international students was absenteeism. Researching why international students
become absentees in higher education in Turkey would shed light on the development
of policies accordingly.

The benefits of including international students in higher education are primarily
reported as it allows learning about and comparing the education systems of different
countries. This opportunity presented by international student mobility to the
education process is quite important. For, a comparative education helps students gain
new perspectives and an international understanding. Further, this process
contributes to the discovery of the main causes behind the education problems of
international students and the creation of different solutions (Ertas & Celik, 2017).
Therefore, as suggested by Jibeen and Khan (2015), including international students in
the education process benefits the development of academic quality and training of
students with an international focus. Also, in the study by Trice (2003), the
academicians report that these students provide an important international
perspective. Wu, Garza and Guzman (2015) also emphasize that international students
provide different perspectives to the class and enable a mutual understanding and
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appreciation of these differences worldwide. Therefore, it can be suggested that it is
essential for universities in today's global conditions to develop policies aimed to
include international students to improve the quality of the education process.

Including international students in the education process also enables students to
familiarize themselves with different cultures. Hence, as suggested by Sasa (2018),
international student mobility is quite important for cultural transfer and recognition
of cultural ties. Further, this process also contributes to being more tolerant of different
cultures and gaining an intercultural perspective (Rowan-Kenyon & Niehaus., 2011).
Besides, according to the academicians, having international students in the education
process also contributes to the internationalization of universities. The fact that
international student mobility is an indication of the internationalization of higher
education (Codina et al., 2013; Teichler, 2017) may have led the academicians to
embrace this view.

The academicians made some recommendations for the solution to the problems
they have encountered while teaching international students, as mentioned above. As
a first solution, they recommended the elimination of the language barrier. Some
academicians reported that it would be appropriate to structure Turkish vocational
courses for these students. Also, in the study by Giiltekin (2015), international students
mostly request getting support in the Turkish language. In the study by Kozikoglu and
Aslan (2018), international students reported that they did not get adequate support
to learn Turkish. Therefore, it may be suggested that universities must review their
policies and strategies for teaching Turkish to international students as a foreign
language. In this context, research should be conducted on teaching Turkish to
international students to make the preparatory class more effective. Increasing the
materials and resources for students on this subject, determining effective methods by
applying different teaching methods and techniques in the lessons will also be useful
in this context.

In addition to providing support for language teaching, according to the
academicians, arranging orientation programs specific to international students that
are also attended by Turkish students, and providing scholarship opportunities to
students in financial distress would contribute to the solution to the problems
experienced in the education process. The study by Collii and Oztiirk (2010) found
that the scholarships offered to international students were not adequate, which,
therefore, led them to neglect their classes for working. Different studies (e.g.,
Bayraktaroglu & Mustafayeva, 2010; Ghanbary, 2017; Sherry et al., 2010) found that
international students experienced financial problems and that the scholarships
granted to them were inadequate. Therefore, it would be helpful to provide financial
support to international students enough for them to get by and not to affect their
education process. For, as suggested by Ghanbary (2017), the income level of students
affects their social, cultural and psychological adaptation levels.

The academicians also reported that re-structuring the student placement exams
applicable to the available international student program quotas, changing the
program perception and attracting qualified students to this program were necessary.
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Also, in the study by Sherry, Thomas and Chui (2010), attempts to improve the
international student profile is among the improvement recommendations. In other
words, selecting qualified students is important for benefiting from international
students in the education process. Therefore, it may be suggested as necessary to
conduct a well and planned student selection. According to the academicians,
establishing a support unit for them to consult when they have a problem with these
students may also shed light on the problems experienced in the education of
international students. Also, the participants reported that identifying the problems
experienced by them in this process would contribute to the solution to the problems
in the process. Hence, the present study is believed to be helpful for practitioners as it
offers concrete solution recommendations.

This study revealed that academicians have faced problems such as language
barrier, written expression, and favorable and tolerant treatment while teaching
international students. This study is limited to the views of 16 academicians from three
different universities. Therefore, new studies are needed to solve these problems.
Researchers can examine the views of foreign relations unit officers, academician
representatives of international students and international students studying at
various faculties to reveal the problems of international students more
comprehensively. Also, experimental studies can be conducted to determine the
effectiveness of language education at universities. Studies on how international
students' admission requirements and language training should be organized and
what policies are needed in this field can also be designed.
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Ozet

Problem Durumu: Tiirkiye'deki tiniversitelerde dnemli sayida uluslararasi 6grenciye
hizmet sunulmaktadir. Son zamanlarda ¢ogunlugu Asya, Afrika ve Avrupa'dan
yaklasik 185 bin uluslararasi 6grenci Tiirkiye'de egitim gormeyi tercih etmektedir.
Yiiksekogretim programlarma kayitlt uluslararast dgrencilerin yam sira Tiirkiye'de
diizenli araliklarla kisa siireli uluslararasi 6grenciler de bulunmaktadir. Ogrenci
hareketliligi kapsaminda 2019-2020 akademik yilinda degisim programlari
kapsaminda Tiirkiye'deki {iniversitelere toplam 7.101 6grenci gelmistir (YOK, 2020).
Ancak Ttirkiye'nin durumu uluslararasi 6grencilere cazip imkanlar sunma konusunda
%0,6'lik payla oldukea disiiktiir (Giir, Ozoglu ve Cogkun, 2012). Bu nedenle alanda
yasanan sorunlarin tespit edilip sorunlarin ¢oziilmesi uluslararast ogrencileri
iiniversitelere ¢cekebilmek adina 6nem arz etmektedir.

Universitelerde 6grenim goren uluslararas: grenciler egitim-6gretim siirecinde belirli
sorunlarla karsilasmaktadir. Yasanan bu sorunlar ogrencilerin goriislerinden
yararlanilarak yapilan calismalarla ortaya konulmaya calisilmistir. Bu kapsamda
Sasa’min (2018) 133 uluslararas: 6grenci ile yurittiigii calismasinda 6grenciler harg
ticretleri, barmma, yemek, kitap-materyal edinme konusunda maddi zorluklar
yasadiklarini ve okula uyum saglamada sorun yasadiklarim belirtmistir. Beltekin ve
Radmard’in (2013) arastirmasina gore ise uluslararas lisanstistii 6grenciler 6gretim
elemanlariyla ilgili yardim alma, iletisim kurma, yeterli materyal ve etkili 6gretim
yontemlerini kullanma, adil ve tarafsiz degerlendirme konularinda olumsuz algiya
sahiptir. Kiroglu, Kesten ve Elma (2010) tarafindan yapilan arastirmada uluslararasi
ogrenciler arkadaslar1 tarafindan zaman zaman dislandiklarni, ©nyargi
davranislarla karsilastiklarini, simirli biitceyle gecinmek zorunda kaldiklarimi, Tiirk
kiiltiirtindeki yemeklere alismakta zorlandiklarin ve kiyafetlerinden dolay: ¢evreden
rahatsiz edildiklerini ifade etmistir. Ayrica Enterieva ve Sezgin'in (2016) calismasinda
Tuirki Cumhuriyetlerden gelen lisans ve lisanstistii 8grenciler dil, egitim sistemi, sinav
ve ddev uygulamalari, kalabalik yurt odalari, yurt olanaklarinda kontenjan sinirlilig
ve Universitelerdeki bitirokratik isleyisle ilgili konularda sorun yasadiklarin
belirtmistir.

Goruldugu tizere yiiksekogretimde uluslararasi dgrenciler egitim-6gretim siirecinde
cesitli sorunlarla karsilasmaktadir. Ancak bu stirecte tipki 6grenciler gibi 6gretim
elemanlarmin da belirli sorunlarla karsilasmasit muhtemeldir. Ctinkii egitim-6gretim
stireci 6grenci ve dgretim elemanlar: arasinda stirdiiriilen etkilesimli bir stirectir. Bu
stirecteki etkilesim iki grubu da yakindan ilgilendirmektedir. Bu sebeple uluslararasi
ogrencilerin egitim stirecinde 6gretim elemanlarinin deneyimleri ve gortisleri de
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oldukca 6nemlidir. Ancak Tiirkiye’de yapilan calismalarda uluslararasi 6grencilerin
egitim siirecinde karsilagilan sorunlarin genellikle 6grenciler agisindan ortaya
kondugu (Beltekin ve Radmard, 2013; Enterieva ve Sezgin, 2016; Kiroglu, Kesten ve
Elma, 2010; Sasa, 2018), 6gretim elemanlarmin bakis acistyla simrh sayida calismaya
(Eristi, Polat ve Erdem, 2018) konu oldugu goriilmektedir. Bu nedenle bu ¢alismada
Ogretim elemanlarmn uluslararasi 6grencilerle karsilastiklar: sorunlar derinlemesine
incelenerek daha kapsayici bir ¢alisma yapilmistir.

Arastirmamn - Amaci: Bu ¢alismanin amaci Tiirkiye’de 6gretim elemanlarmin
tiniversitelerde uluslararasi Ogrencilerin egitim-6gretim stirecinde karsilastiklar:
sorunlari incelemek ve bu konuda ¢oziim 6nerileri sunmaktir. Bu amagla asagidaki
sorulara cevap aranmustir:

1. Ogretim elemanlarinin uluslararast grencilerin egitim-ogretim siirecinde
yasadiklari sorunlar nelerdir?

2. C)gretim elemanlarmin  goriislerine gore uluslararast  6grencilerin
yiiksekogretimde egitim-6gretim siirecine dahil edilmesinin yararlar: nelerdir?

3. Ogretim elemanlarinin, uluslararast 6grencilerin egitim-6gretim siirecinde
yasadiklari sorunlarin ¢oztimiine iliskin 6nerileri nelerdir?

Arastirmanmin Yontemi: Bu arastirmada nitel arastirma yontemi ve olgubilim arastirma
deseni kullanilmistir. Bu ¢calismada akademisyenlerin uluslararas: 6grencilerin egitim
siirecine 1iliskin deneyimleri bir olgu olarak kabul edilmektedir. Tiirkiye'de
yadsinamayacak kadar cok sayida uluslararasi ogrenci ogrenim gormektedir.
Dolayisiyla bu calismada Tiirkiye'deki tiniversiteler arastirma kapsamina dahil
edilmistir. Tiirkiye'deki tiniversiteler arasinda ise uluslararasi 6grencilerin daha ¢ok
Ankara, Istanbul ve Izmir gibi buytik sehirlerdeki tiniversiteleri tercih ettigi
goriilmektedir (Kocabiyilk, Bacioglu ve Giivendir, 2019). Ayrica Ankara’nin
Tuirkiye’nin bagkenti ve sosyal konularin temsilcisi olmasi sebebiyle (Kaypak, 2014) bu
calismada Ankara’daki iki biiytik kamu tiniversitesi ¢calismaya dahil edilmistir. Ayrica
Turkiye'ye sinir komsusu olan Balkan tilkelerinden ¢ok sayida uluslararasi 6grenci
tarafindan tercih edilen Trakya Universitesi de arastirmaya dahil edilmistir. Bu
dogrultuda arastirmanin calisma grubu kamu {iniversitelerinde gorev yapan ve
smiflarinda uluslararasi 6grenci bulunan 16 6gretim elemanindan olusmaktadir.
Arastirmada veriler yar1 yapilandirilmis goriisme formu ile toplanmistir. Arastirmada
toplanan veriler NVivo nitel veri analizi paket programi araciligiyla analiz edilmistir.
Arastirmanin gegerlik ve giivenirlik ¢alismasi i¢in uzman goriisti alma, akran
degerlendirmesi, dogrudan alint1 verme, veri toplama-analiz stirecini ve katilimcilar:
ayrintih actklama gibi farkli yontemler kullanilmustir.

Aragtirmamn Bulgulari: Bulgular arastirmanin amaglarina paralel sekilde sunulmustur.
Bu dogrultuda uluslararasi dgrencilerin egitim-6gretim siirecinde cesitli sorunlar
yasanabilmektedir. Bu sorunlar dil engeli, ayricalik/tolerans istemek, ©grenme
¢iktilarina ulasamama, derse katilmama/ cekingen kalma ve sistemle ilgili olabilirken,
Ogretim tiyesi igin ek is ytikii seklinde de ortaya cikabilmektedir. Bu ¢alismada
uluslararas: 6grencilerin egitim-6gretim siirecinde en fazla dil engeli sorunlar1 oldugu
tespit edilmistir. Ayrica uluslararast ogrenciler Tiirkiye'deki tniversitelerin
kosullarint kabul ederek gelmelerine ragmen genel olarak smavlarin formati,
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degerlendirilmesi ve devamsizlik konusunda 6gretim elemanlarindan ayricalik ya da
tolerans beklemektedir. Diger taraftan ogretim elemanlar1 uluslararas1 6grencilerin
egitim-6gretim stirecinde akademik basari, ek zaman/caba harcama, derse
katilmama/¢ekingen kalma ve sistemden kaynakli sorunlarla karsilasabilmektedir.
Ancak uluslararas: ogrencilerin egitim-6gretim siirecine dahil edilmesinin cesitli
yararlar1 da bulunmaktadir. Bu yararlar farkli egitim sistemlerini 6grenme, farkl
kilttirleri tanima, tiniversitelerin uluslararasilasma ve egitimle ilgili bilgi-deneyim
aktarimi seklinde siralanmaktadir. Ogretim elemanlari uluslararast dgrencilerin
egitim-gretim siirecinde yasadiklar1 sorunlarin ¢éztimii i¢in programa, 6grencilere ve
ogretim tiyelerine yonelik onerilerde bulunmustur. Oncelikle 6grenciler icin Mesleki
Tiirkge dersinin, oryantasyon calismalarinin burslarin egitim-6gretim siirecinde
yasanan sorunlarin ¢oziimiine katki sunacagi diistintilmektedir. [laveten 6zellikle
uluslararasi ogrencilerin tiniversiteye kabuliinde yapilan 6grenci se¢me smavlarmin
yeniden yapilandirilmasi katihimcilar tarafindan dile getirilmektedir. Ogretim
elemanlar: i¢in de sorun yasadiklar1 zaman darusabilecekleri destek birimlerinin
kurulmasi 6nerilmektedir.

Aragtirmamin Sonuglart ve Oneriler: Tirkiye'de cok sayida uluslararasi ogrenci
yiiksekogretim kurumlarinda 6grenim gormektedir. Bu 6grenim hizmeti lisans ve
lisanstistii diizeyde profesdrden ogretim gorevlisine cesitli unvanlardan 6gretim
elemanlar: tarafindan verilmektedir. Nitekim bu stirecin isleyisinde belirli sorunlar
yasanmaktadir. Bu calisma ile tniversitelerdeki uluslararasi 6grencilerin egitim-
Ogretim stirecinde karsilasilan sorunlar 6gretim elemanlarmin goziinden ortaya
konulmaya calistlmigtir. Ogretim elemanlari uluslararasi dgrencilerin egitim-6gretim
stirecinde en fazla dilden kaynakli sorunlar yasadigini belirtmektedir. Dil engeli
konusunda en yaygin olarak 6grencilerin yazili anlatimda zorlanmaktadir. Bu sorunla
bas etmek igin Tirkge Ogretmenligi programi 6grencileri topluma hizmet dersi
kapsaminda uluslararasi 6grencilerle okudugunu anlama, yazma ve konusma
etkinlikleri yapabilir. Ogretim elemanlarina gore uluslararasi dgrencilerin egitim-
ogretim stirecinde ikinci olarak en fazla yasadiklar1 sorun, 6grencilerin kendilerine
ayricalikli/toleranshh davranilmasina yonelik beklentileridir. Bu 6grenciler 8gretim
elemanlarma ozellikle kendileri icin farkli sinavlar yapilmasi, kendilerine siavlarda
ek puan verilmesi, devamsizlik durumlarinin goz ardi edilmesi gibi talepleri
iletmektedir.

Uluslararast 6grencilerin yiiksekogretimde egitim stirecine dahil edilmesinin bazi
yararlari da bulunmaktadir. Oncelikle farkl: iilkelerin egitim sistemlerini 5grenme ve
karsilastirmaya imkan tanimaktadir. Uluslararast 6grenci hareketliliginin egitim
stirecine saglamis oldugu bu firsat oldukca 6nemlidir. Ctinkii karsilastirmali egitim
ogrencilerin yeni bakis agilar1 ve uluslararasi bir anlayis kazanmalarina yardimci
olmaktadir. Diger taraftan ©gretim elemanlar1 yukarida bahsedilen uluslararasi
ogrencilerin egitim-6gretim stirecinde yasanan sorunlarin ¢6ziimii icin dgrencilere,
programa ve ogretim elemanlarina yonelik oneriler sunmuslardir. Ogrenciler
agisindan en 6nemli sorun olarak da belirtilen dil engelinin ortadan kaldirilmasi ilk
¢oziim yolu olarak ifade edilmistir. Bu acidan bazi 6gretim elemanlar: bu 6grenciler
icin mesleki Tiirkce derslerinin getirilmesinin uygun olacagmi belirtmistir.
Uluslararas: 6grenci programlar1 kontenjanlar1 kapsaminda yapilan 6grenci se¢me
smavlarinin yeniden yapilandirilmasi, programa yonelik algiin degistirilmesi ve bu
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programa daha nitelikli 6grenci c¢ekilmesinin gerekli oldugu ogretim elemanlar:
tarafindan dile getirilmistir. Ogretim elemanlar1 uluslararasi dgrencilerle ilgili bir
sorun yasadiklarinda bagvuracaklart bir destek biriminin kurulmasmi oncelikle
onermektedir. Ayrica katihmcilar tarafindan 6gretim elemanlarmin bu siiregte
yasadiklar1 sorunlarin tespit edilmesinin bu siirecteki sorunlarin ¢oziimiine katki
saglayacag1 belirtilmistir. Nitekim yapilan bu ¢alismanin da somut ¢6ztim 6nerileri
konusunda uygulayicilara faydali olacag: diistiniilmektedir. Yapilacak daha kapsamlt
nicel veya karma arastirmalarla da yiiksekogretimde uluslararas: 6grencilerle ilgili
egitim-6gretim stirecinde 6gretim elemanlarmin yasadiklar1 sorunlar detayli bir
sekilde ortaya konulabilir.

Anahtar  Sozciikler:  YiiksekOgretim, uluslararasilasma, Ogrenci hareketliligi,
cokkiiltiirliliik, nitel arastirma



