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Abstract: Students' critical thinking ability requires improvement from schools as an educational institution. Besides, it is important 
to maximally integrate character education into mathematics learning. One of the attempts was implementing mathematics comic 
that contains Pancasila values as teaching material through contextual teaching and learning. Therefore, this study aims to analyze 
the effectiveness of mathematics comic teaching material with Pancasila values in improving students' critical thinking and 
character. This is a quasi-experimental study that involves non-equivalent control group design. The population was fourth-grade 
students of elementary schools in Gajahmungkur District, and data were collected using a critical thinking test and questionnaire. 
The results showed that using mathematics comic teaching material with Pancasila values was (1) effective in improving students' 
critical thinking ability; (2) effective in developing character, especially discipline and hard work trait. In the beginning, both 
character traits were categorized as good, and after treatment, there was an increase in the very good category. Therefore, it can be 
concluded that the use of mathematics comic teaching material with Pancasila values is effective in improving critical thinking ability 
and character traits. 
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Introduction 

The world is becoming more advanced, therefore human capability also needs to be upgraded. In the Industry 4.0 
revolution, students need to possess several skills in order to survive. These skills include critical thinking, problem-
solving, communication (Salimi et al., 2021), collaboration, creativity and innovation (Anagün, 2018; Trilling & Fadel, 
2009), as well as internet literacy (Ahmadi et al., 2020; Ahmadi & Maharani, 2019). Critical thinking is an activity 
stimulated by a particular reason and is aimed at making a decision (Ennis, 1993), interpreting, predicting, analyzing, 
and evaluation (Abrami et al., 2015). Furthermore, it evaluates whether an individual should be confident that some 
arguments are sound (Epstein & Kernberger, 2006). Also, critical thinking ability involves several activities such as 
implementing information on a new situation, analyzing the cause of a phenomenon, and evaluating an opinion 
(Aizikovitsh-Udi & Cheng, 2015).  

This ability comprises a collection of sub-skills such as analysis (Ratnasari et al., 2018), evaluation, and inference to 
determine a logical and the best possible solution to a problem or a valid conclusion (Dwyer et al., 2011). Therefore, 
critical thinking requires cognitive activity by considering logical and objective aspects to draw a reliable conclusion 
(Saputri et al., 2020). Furthermore, people who think critically can formulate and communicate good arguments and 
make better decisions (Epstein, 2016).  

Critical and creative thinking are essential for students (Abrami et al., 2015; Dekker, 2020; Toheri et al., 2020) to help 
them solve complex problems in their lives (Kardoyo et al., 2020; Yayuk et al., 2020). It was reported that those with 
critical thinking ability can effectively and systematically solve problems (Chukwuyenum, 2013; Peter, 2012). 
Therefore, students need to have both abilities to solve problems, either during learning or daily activity. 

Critical thinking can be developed through guidance at all educational levels and disciplinary areas using several 
effective strategies (Abrami et al., 2015). One of the subjects that can be used in school is Mathematics, which plays an 
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essential role developing students critical thinking (As’ari et al., 2017; Yayuk et al., 2020). It would be best to maximize 
mathematics delivery, especially in elementary school to develop this ability (Kurniati et al., 2015; Munawaroh et al., 
2018). Therefore, schools should be able to develop critical thinking ability through Mathematics learning. 

However, current mathematics teaching and learning is still unable to encourage students to think critically. Hence, it is 
not surprising that critical thinking ability is relatively low. Based on results, the fifth-grade students in Pasar Kliwon 
sub-district have a low critical thinking ability in mathematics (Munawaroh et al., 2018). Meanwhile, previous 
literature stated that the issue is caused by the teaching and learning process that tends to be teacher-centred, thereby 
hindering students from actively participating in the learning process (Mulyanto et al., 2018; Widyatiningtyas et al., 
2015). This situation also happens in Western cultures, in which the teacher tends to solely demonstrate and discuss 
the material in classrooms (Boyd & Ash, 2018). In addition, mathematics learning evaluation only focuses more on 
regular exercises and low-level questions. Hence, students were only exposed to low order thinking skills (Kurniati et 
al., 2015). 

Authors identified this lack of critical thinking ability during observation in a public elementary school (SDN), 
Sampangan 02 in Semarang. Out of the 35 students who were given critical thinking exercises, only 21% answered 
correctly, while the remaining failed. According to the observation and interview with teachers and students in the 
school, it was shown that this ability is not well developed, and teachers act as the primary focus during the learning 
process. Consequently, students became passive in learning and used to learn by memorizing. In addition, non-routine 
problems that can develop critical thinking are rarely given. 

Another problem is the limited availability of teaching resources that contain character building. The available teaching 
resources are old books that do not contain any character education. Therefore, the integration between character 
education and mathematics learning is not yet optimal. Besides critical and creative thinking, character education is 
vital in education as many issues are frequently caused by decreased students’ character (Agboola & Tsai, 2012; Pertiwi 
et al., 2019). Hence, provision of character education as early as possible can help solve the most basic educational 
issues since many types of juvenile delinquencies like violence, brawl, and bullying have increased recently (Saputro & 
Soeharto, 2015). 

Education in elementary schools needs to be enhanced, in order to build a more robust character. A good and strong 
character is essential for an individual because it affects their behaviour and social life (Septiani et al., 2020). However, 
it can never be achieved when the learning process only emphasizes the cognitive aspect (Saputro & Soeharto, 2015; 
Septiani et al., 2020).  

Building a good character is a collective work among parents, school, and community. It is expected that children's 
negative behaviour during school or within the family and community can be minimized (Agboola & Tsai, 2012; 
Hermino & Arifin, 2020). Therefore, the school plays an integral role in developing character (Çubukçu, 2012). Also, it is 
necessary for a school as an educational institution to develop learning that facilitates character development. 

Action should be taken to improve critical thinking ability and develop the character of students. One of the attempts 
that can be carried out is to create an exciting teaching material adjusted to students’ characteristics. It should also 
include non-routine problems to develop critical thinking ability and Pancasila values to build character.  

Values that should be taught to make students good and smart citizen based on the five principles of Pancasila are 
religiosity, humanity, unity, democracy, and justice (Octavia & Rube’i, 2017). Meanwhile, the values in every principle 
represent the character of the country, hence they should be taught (Damanhuri et al., 2016). Pancasila is the basis for 
the Indonesian nation's character, described as great, modern, dignified, and cultured (Amir, 2013). Therefore, it is 
crucial to inculcate elementary school students with the Pancasila values.  

Some factors can facilitate better learning, one of which is proper teaching materials (Wuryani et al., 2018). These 
materials play a key role in a teaching and learning process at school. Therefore, it should be arranged in advance to 
support learning activity and encourage students to be more active (Nalurita et al., 2010). There are various types of 
teaching materials, and comic is one of them.  

The comic material has several advantages such as stimulating interest in reading and motivation to learn, especially 
for elementary school students as it contains many pictures that are suitable with their level of development (Daulay, 
2017; Ntobuo et al., 2018). Comics that consist of simple and straightforward illustrations may be better than other 
learning tools (Kim et al., 2016). Furthermore, they are liked by many people from various backgrounds and ages 
(Özdemir, 2017), thereby making it suitable to be applied as a teaching material to support learning activities. 

The use of comic is favourable to develop students’ character. Besides being applied in real life, such as at school and 
home, character development can also be made as an illustration in textbooks (Patria & Mutmainah, 2018). Character 
education can be delivered through teaching and learning using character-based comic (Murti et al., 2020). Previous 
studies on comics for mathematics learning in elementary school showed that it improved character and achievement 
(Buchori & Setyawati, 2015). Comics can also improve learning motivation, and are liked by children, which gives them 
confidence and motivation (Hosler & Boomer, 2011; Norton, 2003). 
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Mathematics is a science discipline about abstract structures (Jankvist, 2015; Yadav, 2017). However, the cognitive 
development of students is still on the concrete operational stage where they can solve problems that are related to 
concrete action or events (Ghazi & Ullah, 2015; Ojose, 2008). Therefore, it is suggested that linking mathematics to 
students’ world and contextual teaching and learning can be a solution. 

Contextual teaching and learning (CTL) is an approach that requires a teacher to present real-life situation in class, in 
order to encourage students to connect the knowledge they have and apply it contextually (Davtyan, 2014; Yudha et al., 
2019). Making connections between real life and mathematics is essential to be emphasized in learning, in order to 
make student understand the value in daily life (Alangui, 2017; Coskun et al., 2020). Meanwhile, contextual teaching 
and learning involve students actively figuring out knowledge based on their experience, making the learning process 
more meaningful (Selvianiresa & Prabawanto, 2017; Toheri et al., 2020).  

Previous studies confirmed that contextual teaching and learning (CTL) effectively encouraged learning motivation and 
achievement (Laili, 2016). Also, the CTL help students to develop their critical thinking ability (Tari & Rosana, 2019). In 
this teaching and learning, students are guided to construct knowledge based on their experience and develop 
meaningful concepts, since constructivist learning is important and beneficial to their critical thinking ability (Kwan & 
Wong, 2014). 

Combining mathematics comic, which contains Pancasila values as material and contextual teaching and learning, it is 
expected that it will develop critical thinking ability and build better character. Presumably, this finding may serve as 
an alternative for any similar issues regarding the development of character and critical thinking ability, as well as lack 
of mathematics teaching materials that contain character education. Therefore, this study aims to improve students’ 
ability and build their character by using mathematics comic containing Pancasila values as teaching material. 

Methodology 

Research Objectives and Design 

This is a quantitative study with a quasi-experimental design that analyzes the effectiveness of mathematics comic 
teaching material that contains Pancasila values in CTL. These are for improving students’ critical thinking and 
character. The subjects consist of two groups, namely experimental and control class. In the experimental class, 
teaching material in the form of comic was given as treatment. On the other hand, the control group was given 
contextual teaching and learning without Pancasila values.  

The comic tells about the daily life of an elementary school student who has difficulties in learning mathematics. Also, 
related topics are integrated into the comic story, which is made colourful, and the characters are drawn as a cartoon 
that has a body shape resembling flat figures (square, rectangle, triangle, ellipse, and circle). An example can be seen in 
Figure 1. 

  

Figure 1. An example of the comic used in Bahasa Indonesia and English 

Sample and Data Collection 

The subjects were 243 grade IV students in Gajahmungkur District, Semarang City. They were from four schools, 
namely Sampangan 01 and 02, Bendan Ngisor, and Gajahmungkur 02. Cluster random sampling was used to determine 
the study sample. Furthermore, the population was divided into one experimental, one control, and one instrument 
trial class. The first stage of the cluster random sampling technique was conducting a statistical testing of the four 
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schools. The used statistical tests were the normality, homogeneity, and the average similarity test using the latest 
results. 

The samples were randomly determined from four schools which were declared normal, homogeneous, and had the 
same average. Based on the random selection results, two classes were selected as the experiment and control, 
consisting of class IV A (23 students) and IV B (25 students) at Sampangan 02 elementary school. The research team as 
chose one class, IV B Bendan Ngisor as the instrument testing class. 

Test and non-test means (questionnaires) were used as data collection techniques. The Watson-Glaser’s Critical 
Thinking Appraisal instrument (Watson & Glaser, 2002) was used to test the critical thinking ability with the following 
indicators: (1) inference; (2) recognition of assumptions; (3) deduction; (4) interpretation; and (5) evaluation of 
arguments. Meanwhile, the critical thinking ability test was in the form of an essay adjusted to the characteristics of the 
fourth-grade students.  

The other instrument was the questionnaire of discipline and hard work character traits using the Guttman scale with 
“yes” and “no” as the options. The indicators of discipline character trait are as follows: (1) enter into the class on time; 
(2) maintain classroom order; (3) remind those who break the rules with polite and non-offensive words; (4) complete 
assignments on time; (5) dress neatly and politely; (7) comply with the rules formulated by teacher in the classroom. 
Meanwhile, the indicators of hard work character trait are as follows: (1) carefully and neatly execute the task; (2) 
finish the assignments from the teacher on time; (3) seek information about lessons from various sources; (4) do all 
classwork seriously; (5) take notes seriously about what is read, observed, and heard in class (Hasan et al., 2010). 

The instruments used were validated by experts consisting of two lecturers and two teachers. Subsequently, revisions 
were made according to experts' advice. After the instruments were declared valid, they were tested on 38 fourth grade 
students of Bendan Ngisor elementary school as a test class. The test instrument validity in the form of essay was 
measured using Pearson's Product Moment formula. Seven out of twelve questions tested were declared valid because 
rxy was higher than rtable. Furthermore, the instrument's reliability was measured using Cronbach's Alpha formula and 
was declared reliable with the reliability coefficient of 0.89. For the questionnaire, the reliability was measured using 
the K-R 20 formula and declared reliable with a reliability coefficient of 0.72. 

Instruments were given to students in the experiment and control class. The data collection was conducted twice, 
before and after the learning process. In addition, the pretest and posttest that were given have the same form and 
difficulty level. 

Data Analysis 

There were several steps of data analysis using SPSS. The initial analysis was conducted to determine whether the 
samples used have identical initial conditions. The normality, homogeneity, and test of the preliminary data balance 
from the experimental and control class were conducted to the initial. In this study, the Kolmogorov-Smirnov test was 
used to check the normality assumption, while Levene’s test was used as the homogeneity test of variance.  

Before testing the hypothesis, it was necessary to conduct normality, homogeneity, and t-test for the pretest data. The 
normality test aims to determine whether the data obtained were normally distributed while the homogeneity test 
aims to determine whether the sample data have a similarity variance (homogeneous). The results from the normality 
test can be seen in Table 1. 

Table 1.  Normality Test Results on Students’ Critical Thinking Ability 

Class 
 Kolmogorov-Smirnova 

Data Statistic df p 

Experiment 
Pretest 0.75 46 0.63 
Posttest 0.78 46 0.58 

Control 
Pretest 0.55 46 0.92 
Posttest 0.83 46 0.50 

Table 1 shows that both classes' p-value of the pretest and post-test data is higher than 0.05, which means that the 
results of the experiment and control class are normally distributed. The results of the homogeneity of variance test can 
be seen in Table 2. 

Table 2.  Homogeneity Test Results on Students’ Critical Thinking Ability 

 
Student Learning Outcomes 
F df1 df2 p 

Pretest 0.12 1 46 0.74 
Posttest 1.21 1 46 0.28 
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Table 2 shows that the p-value of pretest and post-test scores of both classes is higher than 0.05. Therefore, it can be 
concluded that the results of the experiment and control class are homogeneous.  

Before using inferential statistics, normality and homogeneity tests on the posttest results were carried out. After the 
data passed the prerequisite test, it was analyzed using parametric statistics. Also, the significance level used was 
        The two-tailed independent t-test and the N-Gain analysis were the statistical tests used to measure the 
effectiveness of teaching material in mathematics comics to improve students’ critical thinking. The formula below 

was used to obtain the N-Gain score value (Hake, 1999). 

       
                            

                 
 

Subsequently, the N-Gain score was categorized using Meltzer category (Meltzer, 2002), which can be seen in Table 3. 

Table 3.  N-Gain Score Value Category 

N-Gain Score Value Category 
              High 
                    Medium 
              Low 

As shown in Table 4, the pretest and posttest scores on critical thinking ability are calculated and categorized into the 
following (Setyowati et al., 2011).  

Table 4.  Categories for Critical Thinking Ability 

Categories Interval 
Very High 81.25 < Score ≤ 100 
High 71.5 < Score ≤ 81.25 
Moderate 62.5 < Score ≤ 71.5 
Low 43.75 < Score ≤ 62.5 
Very Low 0 < Score ≤ 43.75 

 

Schools have passing grade criteria to indicate that students have mastered the material. However, in this study, the 
criteria for passing was based on the actual passing grade (APG). APG is based on the actual or average score of the 
students, and the APG score for critical thinking ability in this study was 65. This was based on the score achieved on 
the initial test which was conducted using the formula  ̅       . 

Furthermore, the character trait questionnaire of discipline and hard work were calculated and interpreted into the 
following categories, as shown in Table 5. 

Table 5.  Character Assessment Rubric 

Interval Scores Categories 
Mi + 1.5SDi ≤ X ≤ Mi + 3SDi Very good 
Mi + 0SDi ≤ X ≤ Mi + 1.5SDi Good 
Mi − 1.5SDi ≤ X ≤ Mi + 0SDi Fairly good 
Mi − 3SDi ≤ X ≤ Mi − 1.5SDi Poor 

X   = score obtained 

            
 

 
                               

                       
 

 
                               

Findings / Results 

The results were obtained from several tests. From the tests, data about critical thinking ability and character were 
obtained. The test results can be seen in Table 6. 

Table 6.  Description of the Score of Students‘ Critical Thinking Ability 

Class Range Min. Max Mean S S2 

Pretest 
Experiment 60 31 91 59.26 15.37 236.11 

Control 71 20 91 51.88 16.64 276.94 
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Posttest 
Experiment 57 43 100 79.65 14.28 203.87 

Control 63 31 94 68.28 16.20 262.54 

It can be seen from the preliminary data of pretest in Table 6, that the critical thinking ability in the experimental and 
control class is low. The average value of both classes is below 62.5, and it does not pass the APG. Meanwhile, the post-
test results showed that average critical thinking ability in the experiment class is 79.65 and categorized as high. 
Simultaneously, the average thinking ability of students in the control class is 68.28 and considered moderate. From the 
posttest results, it can be concluded that the average value of the experiment and control class increased and passed 
the APG criteria. 

The classification and number of students based on critical thinking ability level from the posttest scores of the 
experimental and control class are presented in Table 7. 

Table 7.  Number of Posttest Students in Each Category of Critical Thinking Ability 

Category Interval Experiment Class Control Class 
Very High 81.25 < Score ≤ 100 12 students 1 student 
High 71.5 < Score ≤ 81.25 6 students 3 students 
Moderate 62.5 < Score ≤ 71.5 3 students 3 students 
Low 43.75 < Score ≤ 62.5 1 student 11 students 
Very Low 0 < Score ≤ 43.75 1 student 7 students 

Table 7 shows that most of the experimental class students have a very high critical thinking ability, while in the 
control, most students are in the low category. The results showed that the pretest sample data are normally 
distributed and homogeneous. The next step was conducting the balance test for the pretest data using a two-tailed 
independent t-test. The results can be seen in Table 8.  

Table 8.  Results of the Average Similarity Test of Students‘ Critical Thinking Ability (Pretest) Independent Samples Test 

Levene's Test for Equality 
of Variances 

 t-test for Equality of Means 

F Sig. t df 
Sig.                          

(2-tailed) 
Mean 

Difference 
Std. Error 
Difference 

95% Confidence Interval of 
the Difference 

Lower Upper 

Pretest 

Equal variances 
assumed 

.12 .73 1.59 46 .12 7.38 4.64 -1.95 16.71 

Equal variances 
not assumed 

  1.59 45.99 .12 7.38 4.62 -1.92 16.68 

The results of the calculation from Table 8 showed that there were no significant differences in pretest score between 
the experimental and control class (t [46] = 1.59; p > 0.05). This showed that both groups have equal initial skills. 

After conducting the required tests, three teaching treatments were given to the experimental and control class. The 
teaching materials consisted of circumference and surface area of a square, rectangle, and triangle. In the experiment 
class, the mathematics comic was used as teaching material, while in the control class, contextual teaching and learning 
was used without Pancasila values. 

The normality and homogeneity analysis of posttest results are necessary for testing the hypothesis. The post-test 
results of the experimental and control class showed a normal and homogeneous score. The next step was to analyze 
the effectiveness of mathematics comic as teaching material in improving critical thinking ability. Firstly, the two-tailed 
independent t-test was conducted, and the results can be seen in Table 9. 

Table 9. Results of the Independent Sample t-test of Students‘ Critical Thinking Ability Independent Samples Test 

Levene's Test for Equality 
of Variances 

 t-test for Equality of Means 

F Sig. t df 
Sig. 

(2-tailed) 
Mean 

Difference 
Std. Error 
Difference 

95% Confidence Interval 
of the Difference 

Lower Upper 

Posttest 

Equal variances 
assumed 

1.21 .28 2.57 46 .013 11.37 4.42 2.47 20.28 

Equal variances 
not assumed 

  2.58 45.92 .013 11.37 4.40 2.51 20.23 



 European Journal of Educational Research 503 
 

As seen from Table 9, the difference of the posttest scores between the experimental and control class is (t [46] = 2.57; 
p < 0.05). Meanwhile, the average score of the critical thinking ability test between the experimental class is different 
from the control. 

Secondly, after the two-tailed independent t-test showed a significant difference between the experimental and control 
classes, the N-gain test was carried out. The results can be seen in Table 10. 

Table 10. Results of the N-Gain Test for Students‘ Critical Thinking Ability 

Class N Pretest Posttest N-Gain Category 
Experiment 23 59.26 79.65 0.50 Medium 
Control 25 51.88 68.28 0.34 Medium 

From the pretest and posttest results presented in Table 10, it can be seen that the scores increase, and are classified 
into the medium category. In the experiment class, the increase is higher than the control, as indicated by the high N-
Gain score. In other words, the use of mathematics comics through contextual teaching and learning effectively 
improved critical thinking ability in the experiment class. 

In addition, this study observed students character traits of discipline and hard work. The data collected from the 
questionnaire can be seen in Table 11 and Table 12. 

Table 11. Results of Students’ Discipline Character Trait Questionnaire 

Class Initial Category Final Category N-Gain Category 
Experiment 10.87 Good 14.78 Very Good 0.76 High 

Control 10.40 Good 12 Good 0.29 Low 

From Table 11, it can be seen that the discipline character trait in the experimental and control class showed an 
improvement, but with a more excellent score in the experiment class, from the category of “good” to “very good”. Also 
in Table 12, it can be seen that the character trait of hard work in the experiment and control class showed an 
improvement with a greater score in the experiment class, from the category of “good” to “very good”. Therefore, using 
this material through contextual teaching and learning is effective to improve character traits of discipline and hard 
work. 

Table 12. Results of Students’ Hard Work Character Trait Questionnaire 

Class Initial Category Final Category N-Gain Category 
Experiment 8.35 Good 12.52 Very Good 0.74 High 

Control 8.80 Good 9.84 Good 0.20 Low 

Discussion 

The difference of average score between the experimental and control class showed that using mathematics comics as 
teaching material effectively improved critical thinking ability. This is in accordance with Krusemark, which suggested 
that comic use has the same or even more significant influence than regular textbook (Krusemark, 2016). 

The mathematics comic used as teaching material in the experiment class effectively improved critical thinking. 
Therefore, students in the experimental class are better than the control.  

This result is in line with studies that comic books can teach and develop students’ ability (Ariesta & Purwanti, 2019; 
Rapp, 2011), interest in learning mathematics, and developing 21st-century skills (Toh et al., 2017; Trimurtini et al., 
2020). Furthermore, it was found that comic is suitable for students because it stimulates them to study harder, 
improve their performance, and attract the comic visual (Hosler & Boomer, 2011; Wijayanti et al., 2018). Hence, it gives 
a positive influence on students' achievement. In addition to improving achievement, comics can positively impact 
learning outcomes because they helps students learn effectively (Azamain et al., 2020; Puspitorini et al., 2014). 
Therefore, it can be used in the classroom to engage students in critical thinking (Krusemark, 2015). Comic requires 
readers to think critically (McCloud, 1993; Rapp, 2011) and increase inference ability because they are presented in a 
sequential verbal and visual form.  

The combination of pictures and texts in comics can increase understanding of the material (Hosler & Boomer, 2011; 
Saputro & Soeharto, 2015). In fact, they can make students more comfortable to learn with a concrete mindset and 
facilitate cognitive development (Azamain et al., 2020; Pardimin & Widodo, 2017).  

There is a discussion process in contextual teaching and learning that improves critical thinking ability (Abrami et al., 
2015; Dekker, 2020), especially when the teacher poses questions during class discussion. This result is supported by 
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previous studies, and learning environments that facilitate social interactions are essential for developing critical 
thinking (Kwan & Wong, 2014). Besides, contextual teaching and learning can also improve thinking ability through 
problems in daily lives (Toheri et al., 2020). Based on the results, it was found that when a teacher links mathematical 
problem to a real-life situation, students tend to think critically (Aizikovitsh-Udi & Cheng, 2015). Furthermore, the use 
of non-routine problems can increase critical thinking ability (Widana et al., 2018). 

Based on the analysis results, the character trait development of discipline and hard work in the experimental class is 
better than the control. This showed that the use of mathematics comic containing Pancasila values successfully 
improved character trait. Meanwhile, values delivered through the characters’ behaviour in the comic greatly influence 
students. This result confirmed previous studies, which found that comics improved learning motivation and character 
(Buchori & Setyawati, 2015; Rina et al., 2020; Widyawati & Prodjosantoso, 2015). In the learning process, comic plays a 
role in positively shaping students’ attitudes (Hosler & Boomer, 2011). 

A learning process that prioritizes the internalization of local wisdom values and implementation in daily life focuses 
on current character education activities (Hermino & Arifin, 2020; Murti et al., 2020). Meanwhile, Pancasila contains 
values that guide the life of the Indonesian people and the nation. One of these values is being disciplined and working 
hard in learning and everyday life. Therefore, students who are disciplined and work hard in learning will better solve 
mathematical problems. This can be seen from this study, which showed that those with high level of discipline and 
hard work also have high critical thinking ability. 

Conclusion  

This study aims to improve critical thinking ability and character trait of elementary school students by utilizing a 
Pancasila value-based math comic. Based on the results, it can be concluded that integrating comics that contain 
Pancasila values is effective in improving the critical thinking ability of fourth-grade students. Meanwhile, the 
mathematics comic has suitable characteristics because it is attractive and stimulates students to study harder, and 
positively influence their achievement. Furthermore, the use of non-routine and contextual problems may increase 
students' critical thinking ability. In addition, they showed an increase of discipline and hard work after being taught 
with mathematics comic that contains Pancasila values.  

Recommendations 

Based on the results, there are several recommendations: (1) Teachers should integrate comics to improve critical 
thinking ability; (2) Teachers can re-emphasize examples of good behaviour, hence, integration of character education 
can be maximized; and (3) the use of a contextual problem can facilitate students in understanding material. 
Nevertheless, further study on materials and character education in a more extended period is needed. 

Limitations 

Some limitations in this study include analyzing the students’ character traits which cannot be deeply conducted by 
observing their daily lives during learning. Additionally, the teaching and learning process using mathematics comics 
containing Pancasila values was not implemented for a long time (only during the study period). Lastly, the character 
traits used only two out of 18 that the Indonesian students need to posses. 
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