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This study, aiming to reveal the experiences of prospective social studies teachers on
project-based values education, was carried out in phenomenological design, which is
one of the qualitative research designs. The study group consisted of 37 second-year
students who received values education as an elective course in the social studies
teaching department of a public university and who carried out projects for the values
that they determined within the scope of the course. To create a project, the
prospective teachers chose values such as equality, responsibility, sensitivity (cultural
heritage), helpfulness, attaching importance to being healthy, patriotism, and savings.
They implemented their projects on these values to the groups that they found
appropriate. At the end of the process, a semi-structured interview form was used as
data collection tool to reveal the participants' experiences of project-based values
teaching. Descriptive analysis and content analysis were used to analyze the study
data. As a result of the study, we concluded that the participants selected the values
for their projects for reasons such as “raising awareness on the related values,
embodying abstract values, eliminating prejudices, emphasizing the importance of
cooperation in society”. Project-based values education was observed to provide the
participants with many advantages such as “provision of experience both for values
education and the teaching profession, project planning and conduction, improving
communication skills, developing a sense of spirituality.”
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tasarlanmistir. Arastirmanin galisma grubunu bir devlet tniversitesinin sosyal bilgiler
o6gretmenligi boliminde ikinci sinifta se¢meli degerler egitimi dersini alan ve bu ders
kapsaminda kendi belirledikleri degerlere yonelik projeler gergeklestiren 37 6gretmen
adayi olusturmaktadir. Ogretmen adaylari tarafindan proje olusturmak amaciyla esitlik,
sorumluluk, duyarlilik (kaltirel miras), yardimseverlik, saglikli olmaya 6nem verme,
vatanseverlik ve tasarruf degerleri segilmistir. Ogretme adaylari bu degerlere yénelik
hazirladiklari projeleri, uygun goérdikleri gruplara uygulamislardir. Sire¢ sonunda
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veri toplama araci olarak yari yapilandiriimig gériisme formu kullaniimistir. Calismadan
elde edilen verilere betimsel ve igerik analizleri yapilmistir. Arastirmanin sonucunda,
katilimcilarin proje yaptiklari degerleri “ilgili degere farkindalik kazandirmak, soyut
degerleri somutlastirmak, 6n yargilari ortadan kaldirmak, toplumda yardimlasmanin
6nemine vurgu yapmak” gibi nedenlerle segtikleri sonucuna varilmistir. Proje tabanl
deger egitiminin katihmcilarin ifadelerinden yola gikilarak; “hem deger egitimine hem
de oOgretmenlik meslegine yonelik deneyim saglama, proje planlama ve yiritme,
iletisim becerisini gelistirme, maneviyat duygusu gelistirme” gibi bircok kazanimi
sagladigi varsayllmaktadir.
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Introduction

The concept of value defined as ‘generalized basic moral principles or beliefs which are accepted and
ratified by the majority of members of a social group or community as correct and necessary and which
reflect their common feelings, thoughts, objectives, and interests to maintain their existence, unity,
functioning, and continuity’ (Kizilgelik & Erjem, 1992, p. 99) is highly important in terms of forming
criteria that guide human behaviors as well as shaping individuals’ lifestyles. For example, values can
determine professions that individuals choose, whether they sacrifice their life on behalf of their
country and someone else, what kind of a parent they will be, their identity, the regulation of their
social relations, the configuration of social and economic systems, and even the fate of countries (Yazici
& Yazici, 2011). From this point of view, transferring values to young generations to ensure cultural
continuity is very important for societies. Particularly, values are an integral part of democratic
citizenship education (Doganay, Seggie & Caner, 2012).

Values education in modern societies is influenced by many sources such as family, school, peer
groups, or mass media. Individuals learn the gains of values throughout their lives, but the time spent in
school is an important part of the process of gaining values for the child. One of the main objectives of
values education in schools is to ensure that students develop a healthy, consistent, and balanced
personality (Ministry of National Education [MoNE], 2017). For this purpose, students at schools both
acquire the gains of the cognitive domain and the affective domain such as respect for others, sensitivity
to nature and the environment, tolerance, helpfulness, patriotism, and awareness of responsibilities.
Therefore, one of the important tasks of the school is to influence students’ characters positively and to
support their moral development by having them gain values through explicit or implicit programs that
comply with the education system (Akbas, 2007). Since values make up an interdisciplinary topic,
teachers of every branch are responsible for imparting them to future generations. However, studies
showed that teachers have difficulty about how to teach values in schools. Especially, the question ‘How
should | teach?’ emerges as a problem that constantly engages the minds of almost every teacher (Aydin
& Akyol Gurler, 2014). In this regard, educating teachers, who will be responsible for teaching values,
about how to give education is of great significance.

According to Bacanh (1999), there are various approaches on how to teach values in schools (direct
teaching of values with traditional prompting method, analysis of values, explanation of values
approach, observation and experiential learning). But the approach that has been adopted in schools for
many years is the direct teaching of values (prompting/instilling values). In this approach, the behaviors
and value judgments of individuals are guided through advice (Akbas, 2004), and the desired value is
imparted to individuals through positive or negative reinforcement, discovery, games, role-playing, or
models (Fernandes, 1999; iscan, 2007). However, it is obvious that in a rapidly changing world, values
cannot be taught only by prompting them to children growing up especially with technology. In this
process, there is a need for activities and techniques through which students will have different
experiences. Students can have the opportunity to better configure values via these different
applications.

Teachers can use different methods and techniques for teaching values, such as drama through
discussion-based approach and student-centered active learning strategies, collaborative learning,
group work, student-led research, educational games, and project work (Halstead, 1996). According to
Aydin and Akyol Girler (2014), for the acquisition of values, it is necessary to prepare activities
integrating experience, empathy, modeling, problem solving, and discovery. Various studies have shown
that activity-based or project-based studies are more effective in teaching values to students (Aktepe,
2015; Altunsoy, 2019; Arabaci & Akgiil, 2013; Cakmak, 2019; El Hassan & Kahil, 2005; Gill & Jaswall,
2010; Giimiis, 2016; ibret, Demirbas & Demir, 2019; iscan & Senemoglu, 2009; Mazman Budak, 2012;
Singh 2011; Schick, 2005; Tekin, 2019; Tillman, 2000). Project-based teaching, first introduced by J.
Dewey, is one of the teaching approaches which advocates the importance of experiences in learning
and which is recommended by many educators for enriched learning. Project-based instruction is a real
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teaching model or strategy in which students plan, implement, and evaluate projects related to real-life
problems outside the classroom (Harwell, 1997; Ozdemir, 2006).

Project-based learning reflects a student-centered environment that focuses on the ability of
students to take on meaningful tasks to solve real-life problems and to use instructional materials
effectively, individually, or in groups. It is emphasized that students who face real problems in this kind
of learning can learn more effectively (Krajcik & Blumenfeld, 2006; Markham, Larmer & Ravitz, 2003).
Project-based learning makes children proud of achieving something valuable outside the classroom,
and it increases their self-esteem (Railsback, 2002).

Students can carry out projects individually or in small groups on a collaborative basis (Toci, 2000).
Cooperative learning can meet the "belonging" needs of students while making the teaching
environment fun and ensuring their effective participation and interaction with the teaching and
learning process (Senemoglu, 2009). In project-based learning, students work more often in groups to
solve specific, program-related, and often interdisciplinary problems (Solomon, 2003). In this process,
the task of teachers is to enable their students to form a plan individually or as a group and to
encourage them to solve their problems, test their ideas, and to present their products (Wurdinger,
Haar, Hugg & Bezon, 2007). One of the issues to be considered for the project-based learning approach
to be successful is that following certain stages within the framework of a plan while preparing projects
is important (Ayaz, 2014). In this process, the teacher and the student have tasks to fulfill. The teacher
should be a guide for students and students should be actively involved in the learning process. In this
sense, possible project topics about which students can produce projects on values education can be
presented by teachers to guide students. For example, the Scientific and Technological Research Council
of Turkey (TUBITAK), which is an institution established to encourage and support research and
development activities to discover future scientists, exemplifies possible project topics that can be built
on values education for secondary and high school students as follows:

Determining the examples of the interpretation and application of various values in culture (justice,
responsibility, benevolence, hospitality, family unity, etc.). Examining examples relating to the
interpretation and practice of various values in history. Examining traditions, ceremonies, customs etc.,
which have value in society. Studies on the continuity of values through art and literature. Activity
planning by children, young people, and adults to support value development. Projects related to the
use of periods and locations in values education, which have historical and spiritual values. Qualitative
and quantitative determination studies for individual and social equivalence of values (TUBITAK; 20193,
p. 60; TUBITAK, 2019b, p. 43).

Besides positive aspects, project-based learning has also some disadvantages. For example, it can
increase the workload and responsibilities of the teacher; the time allocated for learning may increase,
and if the limits of the research are not drawn well, there may be excessive deviations and
disintegration in the subject; and disagreements may occur among students from time to time when it is
implemented as group work (Cepni, 2005; Korkmaz, 2002; Ozden, 2003). Considering the results
obtained from studies on project-based learning, despite its disadvantages, its implementation from
pre-school education to higher education may help students gain some skills such as establishing
communication, planned study, generating ideas, finding solutions to problems, doing research, being
respectful of different ideas. It has also been observed to increase motivation levels and self-confidence
of students by developing a positive attitude towards the course in which they did projects (Bulbdl,
2017; Blyuktokath, 2018; Thomas, 2000; Turkmen, 2009). However, in order for the project-based
learning approach to be effective, the teacher and the student must first follow various steps. These
steps are determining the subject and sub-topics, organizing the groups, creating the project plans by
groups, implementing the project, planning the presentation, and designing and evaluating a
presentation (Korkmaz & Kaptan, 2001).
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Aim of the Study

To ensure quality education in formal education in Turkey, the Council of Higher Education (CoHE)
published new curricula in the 2018-2019 academic year and made the 'Character and Values Education'
course compulsory in educational faculties (CoHE, 2018). This course aims to have students grasp and
apply the principles and methods of morals and values education in the family and school and also
comprehend the historical foundations and individual and social goals of character and values education
approaches. But before this decision, with fundamental changes made in educational programs in 2005
in Turkey, values education started as an elective course in social studies teaching, classroom teaching,
and guidance and psychological counseling departments of educational faculties under various names
(Character and Values Education, Character Education, Values Education, etc.). Since this is a course that
provides prospective teachers with learning outcomes about what values education is and how it should
be imparted, prospective teachers receiving this course are expected to have awareness of values
education and how it should be taught (Kilcan, 2016). When they start working with this awareness,
they are assumed to be more experienced than other teachers about how values should be taught. On
the other hand, it is expected that prospective teachers can experience different methods and
techniques related to value education, plan activities for values education and produce projects.

This study aimed to reveal the experiences of prospective social studies teachers who took the
"Elective Values Education" course, which the researcher personally conducted in the social studies
teaching undergraduate program, and who carried out a project for the values they determined. The
prospective teachers, who were divided into groups, chose one of the values taught within the scope of
the related course in the secondary education curriculum, and they planned and implemented projects
by considering project-based value education to have the secondary school students gain this value.
During the planning of projects, the instructor, who is also the researcher, guided prospective teachers
and helped them to handle the issues they encountered.

Sub-problems: The sub-problems of the study are as follows:

1. What are the prospective social studies teachers’ reasons for choosing the value that they
determined to carry out their project?

2. According to the prospective social studies teachers, what are the gains that project-based values
education provided to them?

3. According to the prospective social studies teachers, what are the gains that project-based values
education provided to the group that the project was administered to?

4. What are the advantages of project-based values education according to the prospective social
studies teachers?

5. What are the disadvantages of project-based values education according to the prospective social
studies teachers?

Method
Research Design

This study used a phenomenological design, which is one of the qualitative research designs. In the
phenomenological design, the aim is to reveal the experiences, perceptions of the individuals
participating in the study, and meanings they attribute to phenomena (Yildirrm & Simsek, 2011).
Phenomenological studies are interested in how participants participate, what they feel, how they
judge, and how they evaluate. In this type of study, the participants must have direct experiences
(Patton, 2014). This study aimed to reveal the opinions and experiences of prospective social studies
teachers for project-based values education.
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Study Group

The study group consisted of 37 prospective teachers who took the Values Education course, which
is opened as an elective course in the second term in the undergraduate social studies teaching
department of the education faculty of the state university where the study was carried out in the 2018-
2019 academic year. The reason why the students of the social studies education department were
selected as study group was that the researcher conducted the elective values education course in the
related department. Of the 37 prospective teachers participating in the study, 28 were female and 9
were male. The prospective teachers were divided into eight groups. Each group determined the value
to be addressed in the project together. To create the project, the prospective teachers selected
equality, responsibility, sensitivity (sensitivity to cultural heritage), benevolence, giving importance to
being healthy, patriotism, and savings values on a voluntary basis. Groups handling equality,
responsibility, patriotism, benevolence, and savings values were made up of five individuals, while
groups handling peace, sensitivity, and giving importance to being healthy consisted of four participants.

Data Collection Tools

The researcher asked the groups determined as priority to make a planning for the projects that they
would develop based on the values they selected, taking into account the project-based learning steps.
Secondary schools where pre-service teachers will implement their projects have been determined by
themselves. Necessary permissions were obtained from school administrations, and then the projects
were launched. At the end of the project implementations, prospective teachers conducted a
presentation about the implementation process of their projects in the elective values education course.
Also, the prospective teachers made posters for their projects and these posters were exhibited in the
related university where the study was conducted. After the process, a semi-structured interview form
was used as data collection tool to reveal the experiences of prospective teachers at the end of the
application process. The interview form prepared was submitted to the opinions of the field experts
(experts in social studies education who conducted studies in the field of measurement and evaluation
in education, program development in education, and values education) to check the degree of
relevance, comprehensibility, and applicability. The interview form was given its final form in line with
the experts' recommendations. The interviews with prospective teachers were carried out individually
after the projects were completed. The researcher (who was also the lecturer of the related course)
asked the prospective teachers about why they chose that value, what gains they obtained from this
application, what gains the group obtained from this application, and the advantages and disadvantages
of teaching values through project-based activities. Accordingly, various responses were received from
the participants.

In qualitative research, the reliability of descriptive and content analysis depends, particularly on the
coding process. One of the most important features that categories should have is that another
researcher who uses the same document for the same purpose can achieve similar results (Tavsancil &
Aslan, 2001). In this context, within the scope of this study, the coding reliability was examined to
determine how consistent the researcher (encoder) coded the categories. For this purpose, the fit of the
themes and codes determined by the researcher and the themes and codes independently determined
by another field specialist (social studies education specialist who had already conducted studies on
values education) were examined. The following formula was used to calculate the percentage of fit
(Tavsancil & Aslan, 2001).

Reliability coefficient = number of fit / (number of fit+ number of unfit)

In this study, the percentage of fit calculated using the above formula was determined as .88. The
percentage of fit used to determine inter-rater and intra-rater reliability is expected to be greater than
70.00% (Sencan, 2005; Tavsancil & Aslan, 2001). As a result, it can be said that the coding reliability was
achieved at an acceptable level.
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Projects created on the values selected by the prospective teachers: The projects created by
prospective teachers on values are given below:

Value: Equality

Project Name: ‘No gender for dressing, sports, toys, education, profession, etc... !’

Subject: It includes various activities (making short films, drama, booths) for university students to
draw attention to gender equality and to raise awareness on this issue. The project group wanted to
carry out the related study on both groups. In the evaluation process, participants' experiences about
the secondary school students were taken into consideration.

Value: Benevolence

Project Name: ‘Suspended meals project’

Subject: It is a practice in which customers in a restaurant leave the cost of an extra lunch or dinner
to be suspended while they are paying for the bill. These meals are served to people in need. In this
regard, street interviews were made with the people of the city and a presentation was made on the
importance of benevolence value to both secondary and university students through slides and videos
prepared with these interviews. The project group wanted to carry out the related study with both
groups. In the evaluation process, participants' experiences about the secondary school students were
taken into consideration.

Value: Sensitivity (Cultural heritage)

Project Name: "Let's go and see - Let's find out about Tokat city"

Subject: To raise awareness of cultural heritage, teaching this value aimed to organize a trip with the
students of "Knowledge House" who had not been to historical and cultural places in Tokat (Atatirk
House, Grand Mosque, Tokat Museum, Yagibasan Madrasa, Culture House, Deveciler Inn) and to raise
the awareness of students about being sensitive to our cultural heritage.

Value: Savings

Project Name: “Make savings! Protect nature!”

Subject: It includes various activities (preparing classroom and school boards, creating recycling bins)
to raise awareness of secondary school students about water and energy-saving and recycling.

Value: Patriotism

Project Name: ‘Our veterans, the living monuments of our epic history’

Subject: It includes veteran-student meetings so that the meaning and importance of the heroes
who run to the front without blinking their eyes and become Ghazis for our peace in our homeland can
be transferred to the secondary school students.

Value: Giving importance to being healthy

Project Name: “Don't pollute my air”

Project Subject: It includes various activities (opening a booth, organizing a panel with public health
experts on tobacco and human health) to raise awareness about the harm to human health caused by
addictions such as tobacco, alcohol, and drugs which are frequently encountered in our age.

Value: Responsibility
Project Name: ‘Be responsible for a trouble-free life’

“«

Project Subject: It includes various activities (creating short films with the theme “our
responsibilities”, arranging class and school boards) to instill the value of responsibility to secondary
school students and to raise awareness in them.

Value: Peace

Project Name: ‘Hand in hand for peace’
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Project Subject: It includes various activities (making a peace tree, arranging class and school boards,
making short films with the theme “peace”, drama activities with students) to raise awareness of the
value of peace and especially peer bullying which can be observed in secondary school students.

Data Analysis

Descriptive analysis and content analysis, which are among qualitative data analysis methods, were
used in the analysis of the study data. In descriptive analysis, data are summarized under the
determined themes. In content analysis, on the other hand, similar data are gathered under certain
concepts and themes, and they are organized and interpreted in a way that the reader can understand
(Yildinm & Simsek, 2011). In this study, the data obtained as a result of interviews with the participants
conducted individually were examined and the themes that would represent the data obtained from the
responses to questions were created (why they chose the value that they used for their project, what
gains they obtained from this application, what gains the groups obtained from this application, what
the advantages and disadvantages of giving values through project-based activities were). To present
evidence for these themes, direct quotations that were considered the best representative of a certain
theme or code were made. The participants in the equality group were coded as E1, E2, E3, E4, or E5;
those who were in the benevolence group were coded as B1, B2, B3, B4, or B5; the ones in the
sensitivity group were coded as S1, S2, S3, S4, or S5; those who were in the savings group were coded as
SA1, SA2, SA3, SA4, or SA5; those who were in the patriotism group were coded as P1, P2, P3, P4, or P5;
those who were in the giving importance to being healthy group were coded as H1, H2, H3, H4, or H5;
the participants in the responsibility group were coded as R1, R2, R3, R4, or R5; and the participants in
the peace group were coded as PE1, PE2, PE3, PE4, or PES5.

Findings

In this section, the data obtained from the sub-problems in the interviews with the participants were
analyzed, and the findings were presented. To show evidence for the related themes, direct quotations
that were thought to be the best representative of a certain theme or code were made from the
answers of the participants.

Reasons for the Prospective Teachers to Choose the Value that They Determined for their Project

In the interview, the participants were initially asked why they chose the value that they determined
for their project.

The answers given were analyzed, and the participants’ reasons for choosing the values were
presented in Table 1 as themes and codes. As is seen in Table 1, one of the projects was created on the
value of equality. In this project, which was created to draw attention to gender equality and to raise
awareness on this issue, the reasons of group members for choosing the equality value were “raise
awareness and draw attention”. Under the “raising awareness” theme, the most repeated data as
observed in the answers of prospective teachers belonged to the "equality value" code (f = 5), while the
most repeated data coded under the theme of drawing attention belonged to the "prejudice and
stereotype" code (f = 4). Regarding the “equality” value, E2, one of the group members, said,
“Unfortunately, equality is not adequately cared in society. | chose this value to raise awareness of it
and communicate its importance.” Regarding the “prejudice and stereotype” code, one of the group
members, E1, said, “Equality is a very neglected value in the society. Especially gender equality is
misunderstood in society. We have chosen this value as a group to draw attention to and eliminate
these prejudices and stereotypes."

In the project, which was created to instill the responsibility value to secondary school students and
to raise awareness in them, the reasons for choosing the responsibility value of the group members
were shaped around the themes of "raising awareness and raising consciousness". The most repeated
data coded under the raising awareness belonged to the “responsibility” value (f = 4), whereas the most
repeated data coded under the theme of raising consciousness belonged to the code "individual
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responsibilities" (f = 3). For example, R1, one of the group members, said, "We observe occasionally that
individuals in society do not fulfill their responsibilities. For example, people do not obey traffic rules
and throw rubbish around them. Students pollute classrooms or they do not turn off the running tap,
turn off the lights, and do not study their lessons. | chose this value to raise awareness of it." On the
other hand, R2, one of the members of this group said, "Both students and | need to be conscious about
individual responsibilities. Therefore, | chose the responsibility value to instill the value in both students
and me, because if | can successfully complete this project, | will also fulfill the responsibility given to

me.

Table 1.
Reasons for the Prospective Teachers to Choose the Value that They Determined for their Project.

Value Theme Code f Participants
Equality Raise awareness The equality value 5 E1,E2,E3, E4, E5
Gender equality 4 E2,E3,E4,E5
Draw attention Gender inequality 1 E1
Prejudice and stereotypes 4 E2,E3,E4,E5
Responsibility ~ Raise awareness Responsibility value 4 R2,R3,R4,R5
Raise consciousness  Individual responsibilities 3 R1,R2,R3
Protection of environment 2 R1,R2
Sensitivity Raise awareness Preserving the cultural heritage 4 S1,S2,S3,54
Sensitivity value 3 S2,S53,54
Embodying Concept of cultural heritage 3 S1,S2,54,
Abstract value 2 S1,S3
Benevolence Raise awareness Value of benevolence 3 B2,B5,B4
Raising spirituality Remembering the forgotten values 3 B1, B4, B5
Desire to live in peace 1 B3
Desire to be happy 1 B2
Feeling of being useful 2 B3,B1,
Giving Raise awareness Value of “giving importance to being 3 H1, H2, SOOV4
importance to healthy”
being healthy Substance addiction 1 H3
Informing Harmful habits 2 H1,H4
Patriotism Raising spirituality Instilling the feeling of patriotism 5 P1,P2,P3,P4,P5
Raising awareness Patriotism value 2 P3,P4
Savings Raising spirituality Value of savings 3 SA1, SA3, SAS
Raising consciousness Prevention of waste 2 SA1,SA4
Prevention of extravagancy 1 SA2
Peace Raising spirituality Peer bullying 3 PE2, PE1, PE4
Peace value 1 PE1
Drawing attention Importance of peace 3 PE3, PE4, PE1
Negative consequences of violence 2 PE1, PE3

Another value chosen for project purposes was sensitivity. The rationale for the members of the
group who carried out the project on the value of "sensitivity to cultural heritage", which is one of the
sub-dimensions of this value, focused around the themes of "raising awareness and embodying". While
the most repeated data coded under the theme of raising awareness as observed in the answers of
prospective teachers belonged to the code " protection of cultural heritage" (f = 4), the most repeated
data coded under the theme of embody belonged to the code of "concept of cultural heritage" (f = 3).
For example, in the code for the protection of cultural heritage, S1, one of the group members, said,
"Based on my own school life, | thought that the value of sensitivity to cultural heritage was not
adequately instilled in students. | wanted the embodiment of this value and at the same time, | wanted
to raise awareness for their protection." In the code of embodying the concept of cultural heritage, S2,
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one of the group members, similarly said, "While this value is given, it is taught using a teacher-centered
method. The course always remains to be theory-based, but not embodied. Historical and cultural
spaces are shown only from the book. | think it is not enough, the concept of cultural heritage should be
embodied."

Another project was designed to handle the ‘responsibility’ value. The reasons for the group
members to choose this value in the project, which was created to emphasize the importance of
cooperation in the society, were found to focus on "raising awareness and spirituality". While the data
coded under the theme of raising awareness belonged to the code of "benevolence value" (f = 3), the
most repeated data in the prospective teachers’ answers under the theme of gaining spirituality
belonged to the code "remembering the forgotten values" (f = 3). R2, one of the group members who
responded to the code related to benevolence value, said, "Benevolence is one of the indispensable
values in human life. For this reason, | preferred making a project with this value because | wanted to
raise awareness of it". R1, who responded to the code “remembering the forgotten values”, said, “When
we look at the old times, there was a lot of solidarity among people in society. But today, individuals are
getting more distant from each other and losing their common sense. We need activities to make
solidarity in society important again."

Another value chosen for the project was “giving importance to being healthy” value. In this project,
which was created to raise awareness in middle school students for the harm caused by addictions such
as cigarettes, alcohol, and drugs, which are highly common in our age, the group members were found
to focus on "raising awareness and informing" themes. While the most repeated data in the prospective
teachers' answers under the theme of raising awareness belonged to the code "giving importance to
being healthy" (f= 3), the data coded under the theme of informing belonged to the code "harmful
habits" (f= 1). For example, H1, who responded to the code about the value of giving importance to
being healthy, said, "Health is above everything else. Giving importance to this value should start at a
very young age so that our lives have a structure. Therefore, | preferred this value to raise awareness."
On the other hand, H3, one of the group members who responded to the code on harmful habits, said,
"One of the biggest problems of our age is smoking, alcohol, and drugs and addiction to these
substances at an early age. | chose this value to inform people and raise awareness about harmful
habits, especially smoking."

Another value chosen for doing a project was patriotism. The reasons for the group members to
choose this value for the project, which was created to achieve ghazi-student meeting and to transfer
the meaning and importance of being a "Ghazi" to secondary school students, centered on the theme of
"raising awareness and spirituality". While the most repeated data in the prospective teachers' answers
under the theme of raising awareness belonged to the code related to "patriotism” value (f= 2), the
most repeated data in the answers of prospective teachers under the theme of raising spirituality
belonged to the code "instilling a sense of patriotism" (f= 5). For example, regarding the code related to
patriotism value, P4, one of the group members, said, "I think the value, patriotism, is important. |
preferred this value to raise awareness of it for young generations". Regarding the gaining spirituality
code, P2, one of the group members, said, "The value of patriotism is a very important subject that
should be emphasized as is the case for many values. One of my goals in choosing this value is that there
are some people who we describe as Ghazi, who sacrifices their lives for their homeland. | chose this
value to meet these people, learn about their experiences, report them to our students later, and instill
a sense of patriotism to them."

The rationale for group members, who carried out the project on savings value to raise awareness
and consciousness among secondary school students on water, energy savings, and recycling, were
observed to gather under the themes of "raising awareness and raising consciousness". While the data
consisting of the answers of prospective teachers under the theme of raising awareness belonged to the
code of "saving” value (f = 1), the most repeated data under the theme of raising awareness belonged to
the code "prevention of extravagancy" (f= 2). Responding to the code on savings value, SA2 said, "There
is a great extravagancy in our society. | think humanity and our society can only survive by saving. |
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chose this value to raise awareness." On the other hand, responding to the code for the prevention of
waste, SA1 emphasized, “stopping waste in the world, instilling the savings value in our young people
earlier and raising awareness".

The last project was created on the “peace” value. In this project, which was carried out to raise
awareness among middle school students regarding the value of peace and peer bullying that can be
observed especially in secondary school students, the rationale of group members shaped under the
themes of “raising awareness and attracting attention”. While the most repeated data in the answers of
prospective teachers under the theme of raising awareness belonged to the code related to “peer
bullying” (f= 3), it belonged to the code “the negative effects of violence” under the theme of attracting
attention (f= 2). Responding to the code of peer bullying, for example, one of the group members, PE2
said, “As far as | observe from my environment and follow the media, there are occasional fights
between children, especially in schools. | know that especially those in the upper classes can exercise
violence on those who are less powerful. | chose this value to raise awareness on this issue. ” On the
other hand, PE1 said, “For me, the “peace” is the most important value. It would be pointless to talk
about many values such as independence, love of homeland, or love of flag in a country where the value
of peace is not adopted and there are problems in its implementation. | preferred this value to draw
attention to the importance of 'peace’ value.”

Gains of Project-Based Values Education for Prospective Teachers

Secondly, the participants were asked about what they gained from the project implementations of
values education. The responses are presented in Table 2 as themes and codes.

Table 2.
Gains that Prospective Teachers Obtained from the Project-Based Values Teaching.
Theme Code f Participants
Gaining experience Values teaching 8 S2,S3,B1, H2, H3, H4, P1, P2,
Teaching profession 5 S1, PE4, H1, SA3, SAS5,
Gaining skills Communication skills 10 E4, R1, B5, PE2, PE3, P2, P4, P5, SA4,
SA5
Research skills 4 R1,B1,S1, SAS
Persuasive skills 3 H1,H2,S2
Ability to recognize 4 E2,E3,E4,E5
prejudice and stereotypes
Empathy skills 3 E4,E1,R1,
Collaborative Project planning- 11 B4, H2, H3, H4, P3, P2, PE3, R2, R3, R4,
learning implementation SA3
Taking on task responsibility 7 E1,R2,R3, R4,S3,SA2, SA3
Group work 3 SA1,B4,E3
Ensuring socialization 2 R5,H2
Spiritual gains Providing happiness 13 H1, H4, S2, S3, R5, SA3, SA4, PE2, B1,
B2, B3, P1, P5
Developing a sense of 3 P2,P5,PE1
spirituality
Achieving self-confidence 4 P1,P4,H3,R3
Feeling of being useful 3 B3,B4,B5

The findings in Table 2 showed that the gains of project-based values education for prospective
teachers centered on four themes. The first of these themes was "gaining experience". The most
recurring data encoded under this theme and shared by the participants as observed in their answers
belonged to the "values education" code (f = 8). For example, S3, who carried out a project on sensitivity
value regarding the code value education said, “I have gained experience regarding the value education
applications before starting the teaching profession. In this process, | had the opportunity to work with
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students.” Another prospective teacher, H2, who carried out a project on “giving importance to being
healthy” value, said, "implementing this application for values education in a real classroom
environment with middle school students has enabled me to gain vocational experience in values
education".

The second theme regarding the gains that project-based values education provided prospective
teachers was "gaining skills". The most repeated data in the participants' answers that were coded
under this theme belonged to the "communication skill" code (f = 10). B5, who conducted a project, for
example, on the benevolence value regarding communication skills code, said, “I had the opportunity to
talk to various people with this application. My communication skills were improved. By establishing
communication with them, | saw that | can take part in society." The prospective teacher, R1, who
carried out a project on responsibility value, said, "I think coming together with our teachers while
designing the project, and meeting students while implementing the project helped develop our
communication skills".

The third of the themes was "cooperative learning". The most repeated data coded under the
related theme belonged to the "project planning and implementation" code (f = 11). B4, who carried out
a project on benevolence value, said, “I learned about planning and implementation before and after
the application. | organized the group and guided them. This application also taught me how to organize
things.” On the other hand, H3, who implemented a project on giving importance to being healthy, said,
"Even though it is tiring to do the project, planning ahead, achieving the organization to apply this plan,
being committed to the end, and implementing the project have contributed a lot to me".

The last of the themes was "spiritual gains". The most repeated data under this theme belonged to
the “providing happiness” code (f= 13). PE2, who carried out a project on “peace” value, said, "During
this application, we did many different activities with children. We all had fun and were very happy
while implementing the activities." P5, who carried out a project on patriotism value, said, "Coming
together with Ghazis, passing their experiences to middle school students made us very happy because
these people, who have become Ghazi for their homeland, need to be remembered every day."

Gains Provided by the Project-Based Values Education to the Groups According to the Prospective
Teachers

Another question asked to the participants was about what the gains of the project-based values
education were for the groups. Table 3 shows themes and codes regarding the gains of the groups from
project-based values education according to the prospective teachers.

Table 3.
The Gains of the Groups from Project-Based Values Education according to the Prospective Teachers.
Theme Code f Participants
Gaining awareness Related value 16 H1, H4, P1, P2, P4, E4, E1, E2, E5,
PE3, PE4, R2, R3, R4, S2, SA2
Providing Protecting cultural heritage 4 S1,S2,S3,54
consciousness elements
Protecting the environment 3 R1,R3,R4
Harmful habits 3 H2,H3,H4
Learning-teaching Active participation in the lesson 14 P1, B3, B4, R3, R4, R5, PE1, PE2,
process PE3, PE4, S3, SA3, SA4, SA5
Permanent learning 10 SA1, S1, S2, R1, R2, P1, P2, P4,
PE1, H3
Increasing interest in the course 7 E2,E3,P1,P3,R5,S51, SAl1
Providing communication 3 PE4,B1,B2
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As is seen in Table 3, according to the prospective teachers, the gains of the project-based values
education for the group in which the application was made were collected under three themes: "Gaining
awareness, providing consciousness, and learning-teaching process".

The most repeated data in the answers of prospective teachers coded under the theme of gaining
awareness belonged to the "related Value" code (f= 16). For example, H1 from the group that carried
out a project on giving importance to being healthy, said, "During the activities, students have gained
awareness about how important our health is and understood that we need to care about our nutrition
and cleanliness." E2, who carried out a project on equality value, said, "We have taught gender to a lot
of people who do not know what gender is and raised awareness of gender equality."

The most frequently shared and most repeated data in the answers of prospective teachers coded
under the theme of "providing consciousness" belonged to the code of "Protecting Cultural Heritage
Elements" (f = 4). For example, S3, who was in the group that carried out a project on sensitivity value,
said, "The students with whom we did the project had the opportunity to learn about the cultural
heritage elements in the city where we lived in, and they realized that they should be more sensitive to
protect them. They even promised us that they would be more sensitive in terms of protecting them
after the applications.” Accordingly, they emphasized that this project helped gain consciousness about
preserving cultural heritage elements.

The most repeated data in the answers of prospective teachers coded under the learning-teaching
process theme belonged to the "active participation in lesson" code (f = 14). For example, P1, who was
from the group that carried out a project on the value of patriotism, said, "The students experienced the
patriotic feelings while doing our activity. Almost all of them attended the lesson, and our activities
made them happy". On the other hand, R5, who carried out a project on the responsibility value, said,
"The children attended the lesson very enthusiastically. They sincerely participated in our activities."
SA1, who conducted a project on savings value, said, "With the project-based values education, students
are learning more motivated and more quickly than other methods. For this reason, students are
actively participating in the activities".

Advantages of Project-Based Values Teaching according to the Prospective Teachers

The participants were also asked about what the advantages of project-based values education were
based on their project experience. The answers to this question are presented in Table 4 in the form of
themes and codes.

Table 4.
Advantages of Project-Based Values Teaching According to the Prospective Teachers.
Theme Code f Participants
Learning- Provides learning by doing- 20 PE1, PE3, PE4, B1, B3, H1, H2, H3, S1, S2,
teaching experiencing S4, B2, B2, P1, P2, P3, SA1, SA2, SA4,
process SA5
Provides permanent learning 15 S1, PE4, H2, SA2, R5, B1, B3, B5, P4, S2,
S4, E2, E4, E5, PE4
Provides focus on the lesson 10 PE4, S3, S4, R2, R3, R4, SA1, SA4, SA5,
H3,
Increases the interest in the lesson 9 S1,S3, 54, PE4, R2, P1, P2, P5, PE1
Provides effective learning 7 S1,S3,54,B3, B4, P4,S2
Facilitates learning 7 R4,P1,P2,P5,PE1, H2, H3
The Value Embodies an abstract value 17 H2, E5, S1, S2, S3, R3, R4, R5, P1, P2, P4,
PE2, PE3, PE4, B3, B5, SA4
Enables doing empathy 12 SA2, SA3, S4, B2, B4, P5, R4, R5, P3, P4,
P5, PE3
Increases awareness 11 E1,E2, E4,E5, S1,S3,P3, PE2, R2, H4, T3
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As is seen in Table 4, the advantages of project-based value education were collected under two
themes according to prospective teachers. The first of these themes was related to “the learning-
teaching process". The most repeated data coded under this theme and shared by prospective teachers
belonged to the "provides learning by doing-experiencing" (f = 20). Almost all of the prospective
teachers who participated in the study emphasized that the project-based values education provided
learning by doing-experiencing. For example, B3, who carried out a project on benevolence value, said,
"I think people internalize values better with these activities. In this way, they become more sensitive
and tolerant individuals." Another participant, PE4, who carried out a project on the “peace” value,
similarly said, "Children learn values by doing-experiencing."

The second theme of the advantages of project-based value education was "about values". The most
repeated data coded under this theme belonged to the code "Embodies the value which is an abstract
concept" (f = 17). For example, E5, who carried out a project on equality value, said, "Presenting values
which are abstract concepts through activities and projects helps embody values". H2, who carried out a
project on giving importance to being healthy and who emphasized both permanent learning and
embodying the abstract value, similarly said, "Putting something into practice, sampling it, and
associating it with life will necessarily increase the permanence of it. Projects make it possible.
Particularly, it embodies topics such as values."

Disadvantages of Project-Based Values Teaching according to the Prospective Teachers

Another question asked to the participants was about the disadvantages of project-based values
teaching according to the prospective teachers. The answers to this question are presented in Table 5 in
the form of themes and codes.

Table 5.
Disadvantages of Project-Based Values Teaching According to the Prospective Teachers.
Theme Code f Participants
Teacher-originated  Failing to provide authority 7 PE2, PE4,S1,S2,54,H1, H4
Lack of experience for values 4 H2,SA3, SA5, P5
education
Inability to draw attention 3 S2,SA1, H4
Lack of knowledge for the related 1 H2
value
Student- originated  Students’ indifference 2 H2,SA4
Physical conditions  Time 15 H2, H3, B2, PE3, SA2, R5, S4, E1, R3,
R2, R4, B4, B5, SA5, P4
Class size 2 PE2, PE4
Bureaucratic Necessity of obtaining permission 5 S3,H1,S1,B1,54
barriers
Not found 11 PE1,B3,P1,P2,P3,R1,E2, E3,E4,E5

As is seen in Table 5, according to the prospective teachers, the disadvantages of project-based
values education were collected under four themes such as "teacher-originated, student-originated,
physical conditions, and bureaucratic barriers."

The most frequently shared and most repeated data coded under the theme of "teacher-originated "
belonged to the "failing to provide authority" (f = 7). For example, S4, who carried out a project on
sensitivity value, said, "It is very important to ensure order and control while doing activities with
students. The disadvantages of such applications include failing to provide authority and to do the
activity in the desired way." On the other hand, PE4, who carried out a project on “peace” value and
who also emphasized the crowd of the class population, said, "If the activity is implemented in a
crowded class, especially the noise may be too much. Then, it becomes very difficult to control the
students."
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The most repeated data coded under the theme of "student-originated " belonged to "students'
indifference" code (f = 2). For example, H2 from the group that carried out a project on the value of
giving importance to being healthy said, "The indifference of the student to the subject taught may be
disadvantageous because this indifference causes the student to disturb the lesson continuously". "The
indifference of students can sometimes make up a disadvantage," said SA4, who was from the group
that carried out a project on savings value.

The third theme for the disadvantages of the project-based values education was "physical
conditions". The most shared and most repeated data coded under this theme in the prospective
teachers’ answers belonged to the "time" code (f = 15). R4, who carried out a project on the value of
responsibility for this code, for example, said, "Time is a big disadvantage. It is necessary to use the time
well or create time according to the scope of the subject. For example, our two-hour planned
application has increased to four hours, which caused students to get bored.” B5, who carried out a
project on benevolence value, said, "limited time makes it difficult for projects to be transferred to a
sufficient level of students".

The last theme for the disadvantages of project-based values education was "bureaucratic barriers".
The most repeated data encoded under the theme of bureaucratic barriers was "the need for getting
permission". S1, who was from the group carrying out a project on the sensitivity value for this code,
said, "Especially if we consider our activity, the school trip activities may cause problems in terms of
procedures. The necessity to get permission from parents, both the school administration and the
institutions such as the Directorate of National Education and the governorship can force them to give
up the trip". Similarly, B1, who was from the group that conducted a project on benevolence value, said,
"Especially if the project or activity to be carried out is associated with a state institution, you may have
problems in getting permission or you get stuck in the bureaucracy."

Some prospective teachers answered "no" relating to the question of whether project-based values
education had disadvantages (f = 11). For example, E4, who carried out a project on equality value, said
"I do not think it has a disadvantage. Activities and projects provide benefits as long as they are
appropriate for their purpose". On the other hand, P1, who conducted a project on patriotism, said, "I
do not think it has any disadvantages."

Discussion, Conclusion and Recommendations

In this study, which revealed the experiences of prospective social studies teachers for project-based
values education, the participants were primarily asked why they chose the value that they determined
to make the project. When their responses were examined, the reasons for choosing the values were
concluded to include “raising awareness of the related value; draw attention to gender inequality,
prejudice and stereotypes, the importance of peace, and negative effects of violence; embodying
abstract values and making them comprehensible; raising consciousness about individual
responsibilities, protection of the environment, and prevention of extravagance; remembering the
forgotten values and gaining spirituality; and informing people about the harm given to human health
by addictions such as smoking, alcohol, and drugs. In the selection of the project subject, prospective
teachers' study on a value in which they believe and of which they feel the lack may help them to work
more comfortably during projects and to create effective projects. Similarly, in a study aiming at
determining the opinions of students studying in social studies and classroom teaching departments,
Fidan (2009) found that the majority of prospective teachers advocated their opinions about being
employed in social projects where they can apply some values and having the opportunity to express
their values. However, there may be difficulties in finding interesting project topics for students
(Korkmaz, 2002). Students can develop a negative attitude towards the process if they do not find the
problem worth studying or connect it with real life. Also, students may be worried if they do not have
enough information about the assessment at the end of the project (Krajcik, Czerniak & Berger 1999).
For this reason, students should exchange ideas with the teacher while selecting project topics and
determine the subject in line with their interests and abilities.
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The second question asked to prospective social studies teachers was about what gains they
obtained from the project-based values education. The gains of the project-based values education for
prospective teachers were concluded to include “gaining experience for values education and teaching
profession; gaining skills in communication, research, persuasion, recognition of prejudice and
stereotypes, and empathy; project planning and implementation, group work, and taking task
responsibility; developing a sense of self-confidence, a sense of spirituality, and a sense of being
beneficial. These results showed that project-based activities were important in fulfilling the tasks given
to students during the teaching process, increasing the sense of duty awareness of the student, and
taking responsibility. Researchers emphasize that project-based activities contribute positively to
students’ sense of individual responsibility when they are personally given tasks (Babadogan, 2003;
Curtis, 2002; Diffily, 2002). In the project-based learning approach, students need to take more roles
and take more responsibility compared to the traditional approach. However, project-based learning
imposes a lot of responsibility on students, and this may cause them to ignore project practices, while
having difficulties in finding a project subject may cause them to be indifferent to the lesson. This is a
limitation of project-based learning (Ciftci, 2006; Saban, 2002).

The purpose of the values education is not only to inform students about values but also to ensure
that values turn into a lifestyle and behavioral characteristic in students. For individuals to reflect their
values on their behavior, they need to increase their awareness and internalize values through their
lives both inside and outside the school. As seen in most developed countries such as the USA and the
UK, it is possible to make it more fun to turn values into behaviors by ensuring that young people
participate voluntarily in activities outside the school as well as joining activities in the school to
preserve national values. In this way, students who are together with adults can also be effective on
them (Bakioglu & Kurt, 2009). An example of this is gaining sensitivity in areas such as communication,
solidarity, sense of responsibility, and producing solutions to problems through projects that prospective
teachers develop for different social segments in the Community Service Practice course (Kara, Altintas
& Kaya, 2017). In a study on project-based learning, Karayol (2019) stated that students gained a lot of
social skills such as self-confidence, group work, and a positive view towards lessons thanks to project-
based learning. Project-based learning provides a learning environment where students can direct their
learning, develop creativity and ability to solve problems in collaboration, and real life is moved into the
classroom environment (Erdem, 2002). Therefore, the results obtained in this study showed that in
addition to the above mentioned positive achievements, project-based applications could make a
significant contribution to the professional development of prospective teachers. When the participants
become teachers, they will be more willing to develop and implement projects in different fields as a
result of the experience they gained, not only in values education but also encouraging their students to
projects.

The third question directed to the prospective social studies teachers was about what gains the
project-based value education brought to the group that the project was administered to (middle school
students). Based on the prospective teachers' observations, the group was concluded to have gains such
as awareness of the relevant value; being conscious of protecting cultural heritage elements and the
environment; active participation in the lesson for the learning-teaching process, permanent learning,
increasing interest in the lesson and providing communication. The result obtained showed that the
activities and project implementations provided significant gains to both prospective teachers and
secondary school students who were administered the project. Similar results have been achieved in
some studies on project-based learning. For example, project-based learning was observed to increase
students' motivation for the lesson (Girgin, 2003); make learning permanent (Ciftci, 2006); provide fun
and enjoyable lessons (Gultekin, 2007); increase scientific knowledge (Silcox, 1993); develop a positive
attitude towards and tendency in the perception of the outside world and real-life (Wolk, 1994). Given
the view that the project studies carried out by the Ministry of National Education (2006) will help
students develop critical thinking, problem-solving, research, reasoning, creativity skills, enhance the
enjoyment of research, develop self-esteem and taking responsibility, having students gain values
through project-based studies will also help raise awareness of values. However, if the implementation
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period of the projects is not well adjusted and the boundaries of the project topics are not drawn in line
with the interests and abilities of the students, it may cause the student to get bored in the related
course and decrease their motivations (Korkmaz & Kaptan, 2001). Also, when students spend too much
time and effort on projects, this may negatively affect their success in other courses and fields. Besides,
when students work in groups, this may prevent their working freedom during project studies (Prince &
Felder, 2007).

Another question that was asked to the prospective social studies teachers was about the
advantages of project-based values education. According to the prospective teachers, the advantages of
project-based values education were concluded to include learning by doing-experiencing, focusing on
the lesson, providing effective and permanent learning, and empathizing, embodying abstract concepts,
increasing awareness, providing focus, increasing interest, and facilitating learning. Project-based
learning help develop high-level thinking skills, problem-solving, decision making, leadership, and
collaborative work skills (Demirhan, 2002). A qualified educational environment help students to be
effective and efficient when they learn by working together and making sense of knowledge according
to age and developmental characteristics. Today, studies in the field of education reveal that students
are at the center of knowledge and learn better when they access information actively (Saracaloglu,
Akamca & Yesildere, 2006).

The last question directed to the prospective social studies teachers was about the disadvantages of
project-based values education. According to teacher candidates, project-based value education had
some teacher-originated disadvantages such as lack of knowledge for the related value, failure in
attracting attention, lack of experience in values education, and inability to provide authority; student-
originated disadvantages such as lack of interest; external or physical conditions such as lack of time and
class size; and bureaucratic barriers such as the need for permission. For example, in their research on
teachers, Kaplan and Coskun (2012), stated that teachers point out the disadvantages of the project-
based education such as "evaluating, presence of parents who are still anxious about grades, tiring
students and therefore decreasing their performance in the lesson, and experiencing time and space
problems in supervising the projects". Grant (2002) stated that when a study took too much time, it
would cause projects to not finish on time. Krajcik, Czerniak, and Berger (1999) stated that the method
was time-consuming and it would be difficult to manage the classroom since students communicated
freely in the classroom. Frank and Barzilai (2004), on the other hand, stated that students would
struggle with difficulties in an uncertain environment when they did not know how to start and how to
proceed. Instead of contributing to the process, in planned educational activities, the teacher can
disrupt the plan and waste it (Ertlirk, 1994).

As a result of the study findings, the following recommendations are considered to be beneficial.

Based on the statements of prospective teachers, it may be thought that they have achieved
significant gains from the project-based values education. For this reason, including a wide range of
project methods in teacher training programs, and especially conducting example applications for
project-based and activity-based values education within the scope of courses such as "Values
Education" or "Character and Value Education" will benefit the professional development of prospective
teachers. Values except for those which were addressed in the projects within the scope of this study
may be studied by different researchers by applying the same application in different programs. In this
process, researchers can use measurement tools that can collect opinions of secondary school students
about the process before and after the applications.
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Turkish Version

Girig

“Bir sosyal grubun veya toplumun kendi varlik, birlik, isleyis ve devamini saglamak igin Gyelerinin
cogunlugu tarafindan dogru ve gerekli olduklari kabul ve tasdik edilen, onlarin ortak duygu, distince,
amag ve ¢ikarini yansitan genellestirilmis temel ahlaki ilke veya inanglar” (Kizilgelik & Erjem, 1992, s. 99)
olarak tanimlanan deger kavrami, insan davranislarina yol gosteren 6lgltler olmanin yani sira, bireyin
yasam tarzina yén verme agisindan da son derece dénemlidir. Ornegin degerler, bireylerin sececegi
meslegi, Ulkesi ve baskasi adina hayatini feda etmesini, nasil bir ebeveyn olacagini, kimligini, sosyal
iliskilerinin diizenlenmesini, sosyal ve ekonomik sistemlerin yapilandirilmasini ve hatta ulkelerin kaderini
belirleyebilmektedir (Yazici & Yazici, 2011). Bu agidan bakildiginda toplumlar igin kultlrel devamlihgin
saglanmasi adina degerlerin geng kusaklara aktarimi, son derece &nemli gorilmektedir. Ozellikle
degerler, demokratik vatandaslik egitiminin ayrilmaz bir pargasini olusturmaktadir (Doganay, Seggie &
Caner, 2012).

Modern toplumlarda degerler egitimi, aile, okul, akran gruplari, kitle iletisim araglari gibi bir¢ok
kaynagin etkisi altindadir. Bireyler, degerlere iliskin kazanimlari yasamlari boyunca 6grenmektedirler;
fakat c¢ocuk agisindan degerleri kazanma surecinin 6nemli bir kismini okulda gegirdigi zaman
olusturmaktadir. Okullardaki deger egitiminin temel amaglarindan biri 6grencilerin saghkli, tutarli ve
dengeli bir kisilik gelistirmelerini saglamaktir (Millt Egitim Bakanligi [MEB], 2017). Bu amacgla okullarda
ogrenciler hem bilissel alanla ilgili 6grenmeleri edinirler hem de baskalarina saygili olma, dogaya ve
cevreye karsi duyarli olma, hosgorili, yardimsever ve vatansever olma, sorumluluklarini bilme gibi
duyussal alana iliskin kazanimlari da edinirler. Dolayisiyla okulun 6nemli gorevlerinden biri, egitim
sisteminin amaclari dogrultusunda agik ya da 6rtiik programlar araciligiyla 6grencilere hem evrensel hem
de yerel degerleri kazandirarak onlarin karakterlerini olumlu yonde etkilemek ve ahlaki gelisimlerini
desteklemektir (Akbas, 2007). Degerler disiplinler arasi bir konu oldugu igin gelecek nesillere
kazandirilmasi, her branstan Ogretmenin gorevini olusturmaktadir. Fakat yapilan arastirmalar
dgretmenlerin okullarda degerleri nasil 8gretecekleri konusunda zorlandiklarini géstermektedir. Ozellikle
degerler egitiminde “Nasil 6gretmeliyim?” sorusu, hemen hemen her 6gretmenin sirekli zihnini
kurcalayan bir sorun olarak karsimiza ¢ikmaktadir (Aydin & Akyol Girler, 2014). Bu anlamda okullarda
degerler egitimini verecek olan 6gretmenlerin, bu egitimin nasil verilecegine yonelik olarak yetistiriimesi
son derece 6nemlidir.

Bacanli (1999) okullarda deger egitiminin nasil yapilmasi gerektigi konusunda farkh yaklagimlarin
(geleneksel telkin yontemiyle degerlerin dogrudan 6gretimi, degerlerin ¢6ziimlemesi, deger aciklama
yaklasimi, gozlem yoluyla ve yaparak yasayarak 6grenme) oldugunu vurgulamaktadir. Fakat ozellikle
uzun vyillardir okullarda benimsenen vyaklasim, degerlerin dogrudan ogretimi (degerleri telkin
etmek/asilamak) anlayisidir. Bu yaklasimda 6gutler araciligiyla bireyin davraniglari ile deger yargilarina
yon verilir (Akbas, 2004) ve olumlu veya olumsuz pekistirme, buldurma, oyunlar, rol oynama veya
modeller araciligiyla da arzu edilen deger, bireye kazandirilmaya calisilir (Fernandes, 1999; iscan, 2007).
Fakat hizla degisen diinyada, 6zellikle teknolojiyle i¢ ice blyiliyen ¢ocuklara, degerlerin yalnizca telkin
yoluyla aktarilarak ogretilemeyecegi asikardir. Bu siiregte, 6grencilerin farkli deneyimler yasayacaklari
etkinliklere ve uygulamalara ihtiyac vardir. Ogrenciler bu farkli uygulamalar sayesinde degerleri daha iyi
vapilandirma firsati yakalayabilirler.

Ogretmenin derslerinde deger 6gretimini gerceklestirirken kullanabilecegi tartisma tabanli yaklasim
ve 6grenci merkezli aktif 6grenme stratejileri ile drama, isbirlikli 6grenme, grup calismasi, 6grenciler
tarafindan yonetilen arastirmalar, egitimsel oyunlar ve proje calismasi gibi farkli yontem ve teknikler
(Halstead, 1996) vardir. Aydin ve Akyol Girler (2014), degerlerin kazanimi igin yasantiya, empatiye,
modellemeye, problem ¢6zmeye, bulusa doénik etkinlikler hazirlanmasi gerektigini vurgulamaktadir.
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Cesitli arastirmalar etkinlik temelli ya da proje tabanh gergeklestirilen galismalarin, 6grencilerin tGzerinde
deger egitimi noktasinda daha etkili oldugunu gostermistir (Aktepe, 2015; Altunsoy, 2019; Arabaci &
Akgiil, 2013; Cakmak, 2019; El Hassan & Kahil, 2005; Gill & Jaswall, 2010; Giimiis, 2016; ibret, Demirbas
& Demir, 2019; iscan & Senemoglu, 2009; Mazman Budak, 2012; Schick, 2005; Singh 2011; Tekin, 2019;
Tillman, 2000). Proje tabanli 6gretim, ilk kez Dewey (1938) tarafindan uygulamaya koyulan, 6grenmede
deneyimlerin 6nemini savunan ve birgok egitimcinin zenginlestirilmis 6grenme icin dnerdigi 6gretim
yaklasimlarindan biridir. Proje tabanli 6gretim, 6grencilerin sinif disinda gercek yasamda karsilastiklari
problemlere iliskin projeleri planladiklari, uyguladiklari ve degerlendirdikleri gergek bir 6gretim modeli
veya stratejisidir (Harwell, 1997; Ozdemir, 2006).

Proje tabanli 6grenme, 6grencilerin bireysel ya da grup iginde sorumluluk alarak gergek yasamdaki
problemleri ¢dzmek icin anlamh gorevler Ustlenmelerine, etkili bir bicimde 6gretim materyallerini
kullanmalarina odaklanan 6grenci merkezli bir ortami yansitmaktadir. Bu tarz 6grenmede gercek
problemlerle yiz ylze gelen 6grencilerin daha etkili bicimde 6grenebilecekleri vurgulanmaktadir (Krajcik
& Blumenfeld, 2006; Markham, Larmer & Ravitz, 2003). Proje tabanli 6grenme, ¢ocuklarin sinif disinda
degerli bir seyi basardigi icin gurur duymasina neden olarak benlik saygisinin artmasini saglar (Railsback,
2002).

Ogrenciler projeleri bireysel olarak yiiriitebilecegi gibi kiiclik gruplar halinde isbirligine dayal olarak
da vyiritebilir (Toci, 2000). isbirligine dayali 6grenme, 6grencilerin “ait olma” gereksinimlerini
karsilayabilecegi gibi, 6gretim ortamini eglenceli hale getirip; onlarin 6gretme 6grenme sirecine etkin
katimini ve birbirleriyle etkilesimini de saglayabilir (Senemoglu, 2009). Proje tabanh 6grenmede,
ogrenciler 6zgin, programla iliskili ve ¢ogunlukla disiplinler arasi problemleri ¢ézmek icin daha c¢ok
gruplar halinde calisirlar (Solomon, 2003). Bu sireg icerisinde 6gretmenlerin goérevi, 6grencilerini
bireysel veya grup olarak bir plan olusturmalari ve karsilastiklari problemleri ¢6zme, fikirlerini test etme
ve Uriinlerini sunma konusunda cesaretlendirmeleridir (Wurdinger, Haar, Hugg & Bezon, 2007). Proje
tabanli 6grenme yaklasiminin basariya ulasabilmesi igin dikkat edilmesi gereken konulardan biri, projeler
hazirlanirken 6ncelikle bir plan gergevesinde belli asamalarin takip edilmesi geregidir (Ayaz, 2014). Bu
siirecte, 6gretmen ve 6grencinin yapmalari gereken gérevler bulunmaktadir. Ogretmenden beklenen
gorev, 6grenciye rehber konumda olmasi, 6grencinin ise aktif bir sekilde 6grenme siirecinde merkezde
yer almasidir. Bu anlamda 6grencilerin degerler egitimi (izerine proje Uretebilecekleri olasi proje
konulari, 6gretmenler tarafindan 6grencilere yol géstermek ve 6rnek olmak amaciyla sunulabilir.
Ornegin gelecegin bilim insanlarini kesfetmek adina arastirma gelistirme calismalarina tesvik ve onlari
desteklemek maksadi ile kurulmus bir kurum olan Tirkiye Bilimsel ve Teknolojik Arastirma Kurumu
(TUBITAK), degerler egitimi tizerine olusturulabilecek ortaokul ve lise 6grencilerine yénelik olasi proje
konularini su sekilde 6érneklendirmistir:

“Cesitli degerlerin (adalet, sorumluluk, yardimseverlik, misafirperverlik, aile birligi vb.) kiltir icinde
yorumlanis ve uygulanisina dair 6rneklerin belirlenmesi. Degerlerin tarih icinde yorumlanis ve
uygulanisina dair orneklerin incelenmesi. Toplumda deger taslyici gelenek, toren, adet vb.'nin
incelenmesi. Sanat ve edebiyat yoluyla degerlerin devamliiginin saglanmasina dair incelemeler. Cocuk,
geng ve yetiskinlerin deger gelisimlerini destekleyici etkinlik planlamalari. Tarihi ve manevi deger tasiyan
zaman ve mekanlarin deger egitiminde kullanimina iliskin projeler. Degerlerin bireysel ve toplumsal
karsiligina iliskin nitel ve nicel tespit ¢alismalari” (TUBITAK; 2019a, p. 60; TUBITAK, 2019b, p. 43).

Proje tabanli 6grenmenin ¢ok sayida olumlu taraflarinin yani sira; dezavantajlari da mevcuttur.
Bunlar; 6gretmenin is ylikind ve sorumluluklarini arttirabilmesi; 6grenme igin ayrilan siirenin ¢ogalmasi
ve arastirma sinirlarinin iyi ¢izilmedigi durumda, konuda sapma ve dagilmanin goézlenebilmesi, grup
calismasi olarak yapildiginda ise, zaman zaman 06grenciler arasinda anlasmazliklarin g¢ikabilmesidir
(Cepni, 2005; Korkmaz, 2002; Ozden, 2003). Proje tabanli égrenme ile ilgili yapilan arastirmalarin
bulgularindan elde edilen sonuglar incelendiginde proje tabanli egitimin yukarda bahsi gecen
dezavantajlarina ragmen, okul Oncesi egitimden yiiksek 6gretime kadar uygulanmasi, Ogrencilerde
iletisim kurma, planh ¢alisma, fikir Gretebilme, probleme ¢6ziim yollari bulma, arastirma becerisi
kazanma, farkl fikirlere saygili olabilme gibi cesitli becerilere sahip olduklari ve proje yaptiklari derse
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karsi olumlu tutum gelistirerek motivasyon diizeylerinin ve 6zglivenlerinin artmasi vb. olumlu yanlari
gozlenmistir (Bulbll, 2017; Blylktokath, 2018; Thomas, 2000; Turkmen, 2009). Fakat proje tabanl
0grenme yaklagiminin etkili olabilmesi icin 6gretmen ve 6grencinin dncelikle gesitli basamaklari takip
etmesi gerekir. Bu basamaklar konuyu ve alt konulari belirleme, gruplari kendi iginde organize etme,
gruplarin proje planlarini olusturmasi, projeyi uygulama, sunuyu planlama, sunu yapma ve
degerlendirme seklindedir (Korkmaz & Kaptan, 2001).

Arastirmanin Amaci ve Onemi

Tirkiye'de orglin 6gretimde nitelikli bir egitimin verilebilmesi adina, nitelikli 6gretmen yetistirmek
amaciyla, Yiksek Ogretim Kurumu (YOK) yeni 6gretim programlari yayinlayarak 2018-2019 egitim-
O0gretim yilindan itibaren, egitim fakilltelerinde ‘Karakter ve Deger Egitimi’ dersini zorunlu hale
getirmistir (YOK, 2018). Bu dersin amaci, ahlak ve degerler egitiminin ilke ve yéntemlerini kavramak ve
uygulayabilmek, karakter ve degerler egitiminin tarihsel temellerini, bireysel ve toplumsal amaglarini,
karakter ve degerler egitimi yaklasimlarinin kavranmasini saglamaktir. Fakat bu kararin 6ncesinde,
Tirkiye’de 2005 yilinda egitim programlarinda yapilan kokli degisimle birlikte degerler egitimi dersi, bazi
egitim fakiltelerinde sosyal bilgiler 6gretmenligi, sinif 6gretmenligi, rehberlik ve psikolojik danismanhk
gibi lisans programlarinda se¢meli ders olarak gesitli isimlerde (Karakter ve Degerler Egitimi, Karakter
Egitimi, Deger Egitimi vb.) okutulmaktadir. Bu dersler, 6gretmen adaylarina; degerler egitiminin ne
oldugu, nasil kazandirilmasi gerektigi vb. iliskin 6grenme ciktilari sunan bir ders olmasi nedeniyle adi
gecen dersleri alan 6gretmen adayinin degerler egitimine ve degerler egitiminin nasil yapilmasi
gerektigine yonelik bir farkindaliginin olusmasi beklenmektedir (Kilcan, 2016). Bu farkindalikla beraber
o6gretmen adaylarinin goreve basladiklarinda, degerlerin ne oldugu ve nasil 6gretilmesi gerektigiyle ilgili
diger 6gretmenlere gbre daha tecribeli olacaklari varsayilmaktadir. Diger taraftan, degerler egitimi dersi
ile 6gretmen adaylarinin deger egitimiyle ilgili farkli yéntem ve teknikleri deneyimlemesi, aktif bir sekilde
degerler egitimine yonelik etkinlikler planlamasi ve projeler tGretmesi arzu edilmektedir. Bu ¢alismada,
sosyal bilgiler 6gretmenligi lisans programinda arastirmacinin bizzat kendisinin yirittigi “Se¢meli
Degerler Egitimi” dersinde 6gretmen adaylarinin projeler tGretmesi saglanmis; kendi belirledikleri degere
yonelik proje planlayan ve bu projeleri uygulayan sosyal bilgiler 6gretmen adaylarinin proje tabanh deger
egitimine yonelik deneyimlerini ortaya koymak amaclanmistir. Gruplara ayrilan 6gretmen adaylari, ilgili
ders kapsaminda ortaokul 6gretim programlarinda yer alan degerlerden gondlli olarak birini se¢mis ve
ortaokul 6grencilerine sectikleri bu degeri kazandirmak adina proje tabanh deger egitimini dikkate alarak
projeler planlamislar ve uygulamislardir. Projeleri planlama silirecinde ayni zamanda arastirmaci olan
ogretim elemani, 6gretmen adaylarina rehberlik etmis; takildiklari noktada onlara yol gostermistir. Proje
tabanli deger egitimine yonelik gergeklestirilen bu siiregte, 6gretmen adaylari tarafindan ortaya konulan
deneyimlerin alan yazina katki saglayacagi dusinilmektedir.

Arastirmanin alt problemleri ise asagida verilmistir:
1. Sosyal bilgiler 6gretmen adaylarinin proje gerceklestirmek icin belirledikleri degeri secme nedenleri
nedir?

2. Sosyal bilgiler 6gretmen adaylarina gore proje tabanli deger egitiminin kendilerine sagladig
kazanimlar nelerdir?

3. Sosyal bilgiler 6gretmen adaylarina gére proje tabanh deger egitiminin uygulama yapilan gruba
(ortaokul 6grencileri) sagladigi kazanimlar nelerdir?

4. Sosyal bilgiler 6gretmen adaylarina gore proje tabanli deger egitiminin avantajlari nelerdir?

5. Sosyal bilgiler 6gretmen adaylarina gore proje tabanli deger egitiminin dezavantajlari nelerdir?

Yoéntem
Arastirma Modeli

Bu arastirma, nitel arastirma desenlerinden olgubilim (fenomenoloji) deseninde tasarlanmistir.
Olgubilim deseninde arastirmaya katilan bireylerin bir olguya iliskin deneyimleri, algilari, olgulara
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ylkledikleri anlamlarin ortaya konulmasi s6z konusudur (Yildirim & Simsek, 2011). Olgubilim ¢alismalari
katiimcilarin nasil katildiklari, ne hissettikleri, nasil yargiladiklari ve nasil degerlendirdikleriyle ilgilenir.
Bu ¢alismalarda katilimcilarin dogrudan deneyimlerinin olmasi ¢ok 6nem arz etmektedir (Patton, 2014).
Bu arastirmada ise sosyal bilgiler 6gretmen adaylarinin proje tabanli deger egitimine yonelik goriis ve
deneyimleri ortaya konulmaya calisiimistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu 2018-2019 egitim 6gretim yilinda ilgili arastirmanin gergeklestirildigi
devlet Universitesinin egitim fakiltesinde, sosyal bilgiler 6gretmenligi lisans programinda zorunlu bir
ders olmamakla birlikte, ikinci sinifta segmeli bir ders olarak agilan “Degerler Egitimi” dersini alan 37
O0gretmen adayi olusturmaktadir. Sosyal bilgiler 6gretmenligi bolimi 6grencilerinin ¢alisma grubu olarak
secilmesinin nedeni ise arastirmacinin yalnizca ilgili bolimdeki segmeli degerler egitimi dersini yurutiiyor
olmasidir. Arastirmaya katilan 37 dgretmen adayinin 28’i kadin 9’u erkektir. Ogretmen adaylar sekiz
gruba ayrilmistir. Her bir grup, proje yapacagi degeri birlikte belirlemistir. Proje olusturmak amaciyla
gonallalik esasinda esitlik, sorumluluk, duyarlilik (kaltirel mirasa duyarlilik), yardimseverlik, saglikh
olmaya 6nem verme, vatanseverlik, tasarruf degerleri secilmistir. Esitlik, sorumluluk, vatanseverlik,
yardimseverlik ve tasarruf degerleri i¢cin olusturulan gruplar beser kisiden; baris, duyarlilik ve saghkl
olmaya 6nem verme degerleri igin olusturulan gruplar ise dorder kisiden olusmaktadir.

Verilerin Toplanmasi

Arastirmaci oncelikli olarak belirlenen gruplardan, proje tabanh 6grenme basamaklarini dikkate
alarak sectikleri degerlere yonelik gelistirecekleri projeler icin bir planlama yapmalarini istemistir.
Ogretmen adaylarinin projelerini uygulayacaklari ortaokullar, kendileri tarafindan belirlenmis; okul
yonetimleri ile gerekli izinler alinmis ve ardindan 6gretmen adaylar projeleri uygulamaya ge¢mislerdir.
Proje uygulamalarinin sonucunda seg¢meli degerler egitimi dersinde 6gretmen adaylari, uygulama
sireglerini anlatan sunum yapmislardir. Ayrica 6gretmen adaylari projelerini kendi tasarladiklari
posterlere donlistirmis; arastirmanin yapildigi ilgili Gniversitede bu posterler sergilenmistir. Sirecin
ardindan, 6gretmen adaylarinin uygulama siirecinin sonunda deneyimlerini ortaya koymak amaciyla veri
toplama araci olarak yari yapilandiriimis gorisme formu kullanilmistir. Hazirlanan gorisme formu,
amaca ne derece hizmet ettigini, anlasilirigini ve uygulanabilirligini kontrol etmek amaciyla alan
uzmanlarinin (egitimde 6lgme ve degerlendirme, egitimde program gelistirme, degerler egitimi alaninda
calismalari olan sosyal bilgiler egitimi alan uzmanlar) gorislerine sunulmustur. Uzmanlarin onerileri
dogrultusunda gériisme formu son halini almistir.

Ogretmen adaylari ile yapilan goriismeler, projeler tamamladiktan sonra bireysel olarak
gerceklestirilmistir. Onlara, nigin bu degeri sectikleri, bdyle bir uygulamanin onlara neler kazandirdigi,
onlara gore uygulama yapilan gruba neler kazandirdigi, degerlerin proje tabanh etkinlikler yoluyla
ogretilmesinin avantajlarinin ve dezavantajlarinin neler olabilecegi, arastirmaci tarafindan (hem de ilgili
dersin 6gretim elemani) sorulmus ve cesitli yanitlar alinmistir.

Nitel arastirmalarda, betimsel ve igerik analizinin giivenirligi 6zellikle kodlama islemine baglidir.
Kategorilerin tasimasi gereken en dnemli Ozelliklerden biri ayni dokiimani, ayni amag¢ dogrultusunda
kullanan baska bir arastirmacinin da biiylk Olgide benzer sonuglara ulasabilecegi aciklikta olmasidir
(Tavsancil & Aslan, 2001). Bu baglamda, bu c¢alisma kapsaminda arastirmacinin (kodlayicinin)
kategorilere ne kadar tutarli kodlama yaptigini belirlemek icin kodlama givenirligine bakilmistir. Bu
amagla arastirmaci tarafindan belirlenen tema ve kodlar ile baska bir alan uzmani (degerler egitimi
Uzerine calismalari olan sosyal bilgiler egitimi alan uzmani) tarafindan bagimsiz olarak belirlenen tema ve
kodlarin uyumu incelenmistir. Uyum vyizdesi hesaplamak icin asagida verilen formil kullaniimistir
(Tavsancil & Aslan, 2001).

Guvenirlik katsayisi = uzlasma sayisi / (uzlasma sayisi + uzlasmama sayisi)

Bu arastirmada yukaridaki formil kullanilarak hesaplanan uyum yiizdesi .88 olarak belirlenmistir.
Puanlayicilar arasi veya puanlayicilar igi glvenirligi tespit etmek igin kullanilan uyum ylzdesinin
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%70.00’ten daha yiksek olmasi beklenir (Sencan, 2005; Tavsancil & Aslan, 2001). Sonug olarak kodlama
guvenirliginin kabul edilebilir dizeyde saglandig sdylenebilir.
Ogretmen adaylari tarafindan degerlere yonelik olusturulan projeler ise asagida verilmistir:
Ogretmen adaylari tarafindan segilen degerlere yénelik olusturulan projeler:
Deger: Esitlik
Proje Adi: “Kiyafetin, sporun, oyuncagin, egitimin, meslegin... Cinsiyeti yoktur

1”7

Konusu: Toplumsal cinsiyet esitligine dikkat cekmek ve bu konuda farkindalik uyandirmak amaciyla
hem ortaokul hem de Universite 6grencilerine yonelik cesitli etkinlikleri (kisa film ¢ekme, drama, stant
agma) icermektedir. Proje grubu ilgili ¢alismayr her iki gruba da gergeklestirmek istemistir.
Degerlendirmede katimcilarin ortaokul 6grencilerine yonelik deneyimleri dikkate alinmistir.

Deger: Yardimseverlik

Proje Adi: “Askida yemek uygulamasi”

Konusu: Lokantaya gelen musterilerin yemeklerini yedikten sonra hesabi 6derken ihtiya¢ sahipleri
icin fazladan yemek ticreti 6deyerek askiya yemek hakki birakmasidir. Bu yemekler ihtiya¢ sahibi kisilere
sunulmaktadir. Bu konuda kent halki ile sokak réportajlari yapilmis; bu réportajlarla birlikte hazirlanan
slayt ve videolar araciligiyla hem ortaokul hem de universite 6grencilerine yardimseverlik degerinin
onemine iliskin sunum yapilmistir. Proje grubu ilgili calismayi her iki gruba da gerceklestirmek istemistir.
Degerlendirmede, katilimcilarin ortaokul 6grencilerine yonelik deneyimleri dikkate alinmistir.

Deger: Duyarhhk (Kulttrel mirasa)

Proje Adi: “Gezelim-gorelim-Tokat’ imizi taniyalim”

Konusu: Kiltiirel mirasa farkindalik uyandirmak amaciyla “Bilgi Evi” 6grencileriyle beraber Tokat’ta
yer alan tarihi ve kultlrel yerlere (Atatirk Evi, Ulu Cami, Tokat Mizesi, Yagibasan Medresesi, Kiltir Evi,
Deveciler Hani) daha once gitmemis ortaokul 6grencileriyle birlikte gezi dizenlemek ve 6grencileri
kiltarel mirasimiza duyarli olma konusunda bilinglendirmektir.

Deger: Tasarruf

Proje Adi: “Tasarruf yap, dogayi koru!”

Konusu: Su, enerji tasarrufu ve geri déniisim konularinda ortaokul 6grencilerini bilinglendirmek ve
onlarda farkindalk olusturmak amaciyla yapilan gesitli etkinlikleri (sinif ve okul panosu hazirlama, geri
donistim kutulari olusturma) icermektedir.

Deger: Vatanseverlik

Proje Adi: “Destansi tarihimizin yasayan abideleri gazilerimiz”

Konusu: Vatanimizda huzur iginde yasayalim diye “can feda” diyerek gozlerini kirpomadan cepheye
kosan ve “Gazi” olan vatan kahramanlarinin anlam ve 6nemini ortaokul 6grencilerine aktarmak igin, gazi-
6grenci bulugsmasini saglamaktir.

Deger: Saglikli olmaya 6nem verme

Proje Adi: “Beni duman etme”

Proje Konusu: Cagimizda en c¢ok karsilasilan sigara, alkol, uyusturucu vb. bagimliliklarin insan
saghgina verdigi zararlara yonelik ortaokul 6grencilerini bilinglendirmektir. Bu amagla zararh
aliskanliklara yonelik farkindalik kazandirmak amaciyla yapilan gesitli etkinlikleri (stant agma, titiin ve
insan saghigi konulu halk sagligi uzmanlari ile panel diizenlenmesi) icermektedir.

Deger: Sorumluluk

Proje Adi: “Sorunsuz bir yasam i¢in sorumlu ol!”
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Konusu: Sorumluluk degerini ortaokul 06grencilerine asilayabilmek ve onlarda farkindalk
olusturabilmek amaciyla yapilan gesitli etkinlikleri (sorumluluklarimiz temal kisa film ¢ekmek, sinif ve
okul panosunu diizenlemek) igermektedir.

Deger: Baris
Proje Adi: “Baris icin el ele”

Konusu: Baris degerine ve ozellikle ortaokul 6grencilerinde gozlemlenebilecek akran zorbaligina
iliskin ortaokul 6grencilerinde farkindalik olusturmak amaciyla yapilan gesitli etkinlikleri (baris agaci
yapmak, sinif ve okul panosunu diizenlemek, baris temali kisa film ¢cekmek, 6grencilerle drama etkinligi)
icermektedir.

Verilerin Analizi

Elde edilen verilerin analizinde nitel analiz tekniklerinden betimsel ve icerik analizi teknikleri bir
arada kullaniimistir. Betimsel analizde elde edilen veriler, belirlenen temalara gére 6zetlenir. igerik
analizinde ise birbirine benzeyen veriler belirli kavramlar ve temalar gergevesinde bir araya getirilir ve
bunlar okuyucunun anlayabilecegi bir bicimde diizenlenerek yorumlanir (Yildirnm & Simsek, 2011). Bu
arastirmada, katihmcilar ile bireysel gergeklestirilen goérismeler sonucunda elde edilen veriler,
incelenerek ortaya konan sorular (nigin proje yaptiklar degeri sectikleri, boéyle bir uygulamanin onlara
neler kazandirdigl, onlara gore uygulama yapilan gruba neler kazandirdigi, degerlerin proje tabanli
etkinlikler yoluyla verilmesinin avantajlarinin ve dezavantajlarinin neler olabilecegi) baglaminda verileri
temsil edecek temalar olusturulmustur. Bu temalar su sekildedir:

Birinci alt probleme iliskin temalar; “esitlik degeri-farkindalik kazandirmak, dikkat c¢ekmek;
sorumluluk degeri-farkindalik kazandirmak, bilinglendirmek; duyarlilik degeri- farkindalk kazandirmak,
somutlastirmak; yardimseverlik degeri- farkindalik kazandirmak, maneviyat kazandirmak; saglikli olmaya
onem verme degeri- farkindalik kazandirmak, bilgilendirmek; vatanseverlik degeri- maneviyat
kazandirmak, farkindalik kazandirmak; tasarruf degeri- farkindalik kazandirmak, bilinglendirmek; baris
degeri- farkindalik kazandirmak, dikkat cekmek”

ikinci alt probleme iliskin temalar; “deneyim kazanma; beceri kazanma; ishirlikli 6renme; manevi
kazanim”

Ugiincii alt probleme iliskin temalar; “farkindalik kazanma; bilingli olmayi saglama; 6grenme-&gretme
sureci”

Dordincu alt probleme iliskin temalar; “68renme-6gretme sirecine iliskin; degere iliskin”

Besinci alt probleme iliskin temalar; “6gretmen kaynakli; 6grenci kaynakl; fiziksel kosullar; brokratik
engeller; yok”

Bu temalara kanit géstermek amaciyla katihmcilarin cevaplarindan, o tema ya da kodu en iyi temsil
ettigi distnulenlerden dogrudan alintilar yapilmistir. Calismaya katilan katilimcilar, esitlik degerine ait
gruptalarsa E1, E2, E3, E4, E5; yardimseverlik degerine ait gruptalarsa Y1, Y2, Y3, Y4, Y5; duyarhhk
degerine ait gruptalarsa D1, D2, D3, D4; tasarruf degerine ait gruptalarsa T1, T2, T3, T4, T5; vatanseverlik
degerine ait gruptalarsa V1, V2, V3, V4, V5; saglikli olmaya &nem verme degerine ait gruptalarsa SOOV1,
S00V2, SO0V3, sOOV4; sorumluluk degerine ait gruptalarsa S1, S2, S3, S4, S5; baris degerine ait
gruptalarsa B1, B2, B3, B4 seklinde kodlanmislardir.

Bulgular

Bu bolimde katihmcilar ile yapilan gorismelerde, alt problemlere yonelik elde edilen veriler analiz
edilerek bulgular ortaya konmustur. ilgili temalara kanit gostermek amaciyla katilimcilarin
cevaplarindan, o tema ya da kodu en iyi temsil ettigi distintlenlerden dogrudan alintilar yapilmistir.
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Ogretmen Adaylarinin Proje Olusturmak igin Belirledikleri Degeri Secme Nedenleri

Gorismede katilimcilara oncelikli olarak proje yapmak igin belirledikleri degeri neden segtikleri
sorulmustur. Verilen yanitlar analiz edilerek katilimcilarin degerleri segme nedenleri temalar ve kodlar
seklinde Tablo 1’ de verilmistir.

Tablo 1.
Ogretmen Adaylarinin Proje Olusturmak igin Belirledikleri Degeri Secme Nedenleri.
Deger Tema Kod f Katiimcilar
Esitlik Farkindalk Kazandirmak  Esitlik degerine iligkin 5 E1, E2, E3,
E4, ES
Toplumsal Cinsiyet Esitligine 4 E2, E3, E4,
iliskin E5
Dikkat cekmek Cinsiyet Esitsizligine iliskin 1 E1
Onyargi ve Kalipyargiya iliskin 4 E2, E3, E4,
E5
Sorumluluk Farkindahk Kazandirmak  Sorumluluk degerine iliskin 4 S2,S3,54,S5
Bilinglendirmek Bireysel sorumluluklara iligkin 3 S1,S2,S3
Cevreyi korumaya iliskin 2 S1,S2
Duyarlihk Farkindalk Kazandirmak  Kultlrel Mirasin Korunmasina 4 D1, D2, D3,
Yonelik D4
Duyarlilik degerine iliskin 3 D2,D3,D4
Somutlasgtirmak Kilttrel Miras Kavramini 3 D1,D2, D4,
Soyut Degeri 2 D1,D3
Yardimseverlik  Farkindalik Kazandirmak  Yardimseverlik degerine iligkin 3 Y2,Y5,Y4
Maneviyat kazandirmak Unutulan Degerleri Tekrar 3 Y1,Y4,Y5
Hatirlatmak
Huzurlu Olmak istegi 1 VY3
Mutlu Olmak istegi 1 Y2
Faydali Olma Hissi 2 Y3,Y1,
Saghkh Farkindalik Kazandirmak  Saglikli olmaya 6nem verme 3 so0vi,
olmaya énem degerine iligkin so0v2,
verme sobv4a
Madde bagimliligina iliskin 1 So0vs3
Bilgilendirmek Zararli Aliskanliklara iliskin 2 solvi,
sobv4a
Vatanseverlik  Maneviyat Kazandirmak  Vatanseverlik Duygusunu 5 V1, V2, V3,
Asilamak V4, V5
Farkindalik Kazandirmak  Vatanseverlik degerine iliskin 2 V3,V4
Tasarruf Farkindalk Kazandirmak  Tasarruf degerine iligkin 3 T1,T3,T5
Bilinglendirmek israfin 6nlenmesine iliskin 2 T1,T4
Savurganhgin énlenmesine iliskin 1 T2
Baris Farkindalik Kazandirmak ~ Akran Zorbaligina iliskin 3 B2,B1,B4
Baris Degerine iliskin 1 B1
Dikkat cekmek Barisin 6nemine 3 B3,B4,B1
Siddetin Olumsuz Etkilerine iliskin 2 B1,B3

Tablo 1'de de goruldiigu UGzere, projelerden biri esitlik degeri izerine olusturulmustur. Toplumsal
cinsiyet esitligine dikkat cekmek ve bu konuda farkindalik uyandirmak amaciyla olusturulan bu projede
grup uyelerinin esitlik degerini segme nedenlerinin “farkindalik kazandirmak ve dikkat ¢ekmek”
temalarinin etrafinda sekillendigi goriilmektedir. Farkindalik kazandirmak temasi altinda kodlanan ve
6gretmen adaylarinin cevaplarindan en cok tekrar eden veri “esitlik degerine iliskin” koduna aitken (f=5);
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dikkat cekmek temasi altinda kodlanan ve en ¢ok tekrar eden veri ise “Onyargi ve kalip yargiya iligskin”
koduna aittir (f=4). Esitlik degerine iliskin kodunda, 6rnegin grup Uyelerinden E2 “Esitlik toplumda ne
yazik ki cok fazla Gnemsenmiyor. Ben esitlik degerine farkindalik kazandirmak ve 6nemini anlatmak igin
sectim.” derken 6nyargi ve kalip yargiya iliskin kodunda grup Uyelerinden E1 “Esitlik toplumda ¢ok goz
ardi edilen bir degerdir. Ozellikle de toplumsal cinsiyet esitligi toplumda yanlis algilaniyor. Biz grupca bu
onyargilara ve kalipyargilara dikkat cekmek ve onlari ortadan kaldirmak adina bu degeri sectik” seklinde
actklama yapmistir.

Bir diger proje sorumluluk degerini konu almistir. Sorumluluk degerini ortaokul 6grencilerine
asllayabilmek ve onlarda farkindalik olusturabilmek amaciyla olusturulan projede grup Uyelerinin
sorumluluk degerini se¢me gerekgelerinin “farkindalik kazandirmak ve bilinglendirmek” temalari
etrafinda sekillendigi gorulmektedir. Farkindalik kazandirmak temasi altinda kodlanan ve 6gretmen
adaylarinin cevaplarindan en ¢ok tekrar eden veri “sorumluluk degerine iliskin” koduna aitken (f=4),
bilinglendirmek temasi altinda kodlanan ve en ¢ok tekrar eden veri “bireysel sorumluluklara iliskin”
koduna aittir (f=3). Ornegin; sorumluluk degerine iliskin kodunda grup Uyelerinden S1 “Toplumdaki
bireylerin zaman zaman sorumluluklarini yerine getirmedigini gézlemliyoruz. Ornegin insanlarin trafik
kurallarina uymamasi, cevrelerine ¢6p atmalar, 0©grenciyse sinifini kirletmesi, akan muslugu
kapatmamasi, yanan elektrigi sondirmemesi, derslerine ¢alismamasi gibi. Sorumluluk degerine
farkindahk kazandirmak igin sectim.” derken; bireysel sorumluluklara iliskin kodunda grup uyelerinden
S2 “Hem 6grencilerin hem de kendimin &zellikle bireysel sorumluluklarla ilgili bilinglenmeye ihtiyaci var.
Bu nedenle sorumluluk degerini hem 6grencilere hem de kendime asilamak icin sectim. Clinkii eger bu
projeyi basarili bir sekilde tamamlarsam ben de bana verilen sorumlulugu yerine getirmis olacagim.”
seklinde agiklama yapmustir.

Proje amaglh segilen bir diger deger duyarhhktir. Bu degerin alt boyutlarindan “kiltirel mirasa
duyarlilik” degerine iliskin proje gergeklestiren grup lyelerinin bu degeri segme gerekgeleri, “farkindalk
kazandirmak ve somutlagtirmak” temalari etrafinda odaklanmistir. Farkindalik kazandirmak temasi
altinda kodlanan ve 6gretmen adaylarinin cevaplarindan en cok tekrar eden veri, “kiltirel mirasin
korunmasina yoénelik” koduna aitken (f=4); somutlastirmak temasi altinda kodlanan ve en cok tekrar
eden veri “kiiltiirel miras kavramini” koduna aittir (f=3). Ornegin kiltiirel mirasin korunmasina yonelik
kodunda grup Uyelerinden D1 “Kendi okul hayatimdan hareketle kiiltirel mirasa duyarhhk degerinin
ogrencilere kazandirilmasinin  yetersiz oldugunu diistindiim. Ogrenciye verilecek bu degerin
somutlastiriimasini ve ayni zamanda onlarin korunmasina yonelik farkindalik kazandirmayi istedim”
seklinde agiklama yaparken; kiiltiirel miras kavramini somutlastirmak kodunda grup Uyelerinden D2 ise
benzer sekilde “Bu deger verilirken sadece 6gretmen merkezli veriliyor. Ders hep teoride kaliyor ve
somutlastiriimiyor. Tarihi ve kiltirel mekanlar sadece kitaptan gosteriliyor. Bence yeterli degil, kiltarel
miras kavrami somutlastiriimali.” demistir.

Bir diger proje yardimseverlik degeri (izerine olusturulmustur. Toplumda yardimlasmanin énemine
vurgu amaciyla olusturulan projede, grup Uyelerinin bu degeri secme gerekceleri, “farkindalik ve
maneviyat kazandirmak” temalari etrafinda odaklanmistir. Farkindalik kazandirmak temasi etrafinda
kodlanan veri, “yardimseverlik degerine iliskin” koduna aitken (f=3); maneviyat kazandirmak temasi
altinda 6gretmen adaylarinin cevaplarindan en ¢ok tekrar eden veri “unutulan degerleri tekrar
hatirlatmak” koduna aittir (f=3). Yardimseverlik degerine iliskin kodunda yanit veren grup lyelerinden Y2
“Yardimseverlik insan hayatinda olmazsa olmaz degerlerin basinda gelmektedir. O nedenle bu degere
farkindalik kazandirmak icin proje yapmay! sectim.” vurgusu yaparken; unutulan degerleri tekrar
hatirlatmak koduna iliskin yanit veren Y1 “Eski donemlere baktigimizda toplumda insanlar arasi
yardimlasma c¢ok daha fazla idi. Ama glnimizde bireyler gittikce birbirinden uzaklasmakta ve
sagduyularini kaybetmektedir. Toplumda yardimlagsmanin tekrar énemli hale getirilmesi icin birtakim
etkinlikler yapilmaldir.” demistir.

Proje amacl secilen bir diger deger ise saglikli olmaya 6nem verme degeridir. Cagimizda en ¢ok
karsilasilan sigara, alkol, uyusturucu vb. bagimliliklarin insan sagligina verdigi zararlara yonelik ortaokul
o6grencilerini bilinglendirmek amaciyla olusturulan bu projede grup (Uyelerinin ilgili degeri se¢cme
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gerekgeleri, “farkindalik kazandirmak ve bilgilendirmek” temalari etrafinda odaklanmistir. Farkindahk
kazandirmak temasi altinda 6gretmen adaylarinin cevaplarindan en gok tekrar eden veri “saglikli olmaya
6nem verme degerine iliskin” koduna aitken (f=3); bilgilendirmek temasi altinda kodlanan veri “zararli
aliskanliklara iliskin” koduna aittir (f=1). Ornegin saglkli olmaya énem verme degerine iliskin koduna
yonelik yanit veren SOOV1 “Saghk her seyin basidir. Bu degere dnem vermek gok kiigiik yaslarda
baslamali ki hayatimiz diizenli olsun. Bu nedenle farkindalik kazandirmak icin sectim” derken; zararli
aliskanliklara iliskin koduna yanit veren grup lyelerinden SOOV3 “Cagimizin en biiyiik problemlerinden
biri sigara, alkol, uyusturucu gibi maddeler ve erken yasta bu maddelere bagimhlik. Ben de basta sigara
olmak lizere bagimlilik yapan zararh aliskanhklar konusunda bilgilendirmek ve farkindalik yaratirim diye
bu degeri se¢tim” vurgusu yapmistir.

Secilen bir diger deger ise vatanseverliktir. “Gazi” olan vatan kahramanlarinin anlam ve 6nemini
ortaokul 6grencilerine aktarmak icin, gazi-6grenci bulusmasini saglamak amaciyla olusturulan projede
grup Uyelerinin bu degeri secme gerekgeleri, “farkindalik kazandirmak ve maneviyat kazandirmak”
temalari altinda sekillendigi gorilmektedir. Farkindalik kazandirmak temasi altinda 6gretmen adaylarinin
cevaplarindan en ¢ok tekrar eden veri “vatanseverlik degerine iliskin” koduna aitken (f=2); maneviyat
kazandirmak temasi altinda 6gretmen adaylarinin cevaplarindan en ¢ok tekrar eden veri “vatanseverlik
duygusunu asilamak” koduna aittir (f=5). Ornegin vatanseverlik degerine iliskin koduna yénelik grup
lyelerinden V4 “Vatanseverlik degerinin 6nemli oldugunu dustinliyorum. Geng kusaklara bu degere
yonelik farkindalik kazandirmak igin segtim.” vurgusu yaparken; maneviyat kazandirmak koduna y&nelik
grup Uyelerinden V2 ise “Vatanseverlik degeri bircok degerimizin oldugu gibi istiinde durulmasi gereken
cok onemli bir mevzudur. Bu degeri segme amacimdan biri canlarini vatanlari icin ortaya koyan Gazi diye
nitelendirdigimiz insanlar var. Bu insanlar ile tanismak; onlardan deneyimleri lizerine bilgi edinmek,
bunlari daha sonra 6grencilerimize anlatmak, onlara vatanseverlik duygusunu asilamak amaciyla segtim”
seklinde ifade etmistir.

Su, enerji tasarrufu ve geri donlisim konularinda ortaokul 6grencilerini bilinglendirmek ve onlarda
farkindalk olusturmak amaciyla tasarruf degerine iliskin proje gerceklestiren grup lyelerinin bu degeri
secme gerekgeleri, “farkindalik kazandirmak ve bilinglendirmek” temalari altinda toplanmistir.
Farkindalik kazandirmak temasi altinda 6gretmen adaylarinin cevaplarindan olusan veri “tasarruf
degerine iliskin” koduna aitken (f=1); bilinglendirmek temasi altinda en cok tekrar eden veri “israfin
onlenmesine iliskin” koduna aittir (f=2). Tasarruf degerine iliskin koduna yonelik yanit veren T2 “Miithis
bir savurganlik var toplumumuzda. insanligin ve toplumumuzun ancak tasarruf yaparak varligini devam
ettirebilecegini dustniyorum. Farkindalik kazandirmak icin bu degeri sec¢tim.” derken; israfin
onlenmesine iliskin koduna yonelik yanit veren T1 “Diinyadaki israfin 6niine az da olsa gegebilmek; geng
kardeslerimize tasarruf degerini erkenden asilayabilmek ve onlari bilinglendirmektir.” vurgusu yapmistir.

Son proje baris degeri Uzerine olusturulmustur. Baris degerine ve 6zellikle ortaokul 6grencilerinde
gozlemlenebilecek akran zorbaligina iliskin ortaokul 6grencilerinde farkindahk olusturmak amaciyla
gerceklestirilen bu projede grup lyelerinin bu degeri secme gerekgeleri, “farkindalik kazandirmak ve
dikkat ¢ekmek” temalari altinda sekillenmistir. Farkindalik kazandirmak temasi altinda 6gretmen
adaylarinin cevaplarindan en ¢ok tekrar eden veri “akran zorbaligina iliskin” koduna aitken (f=3); dikkat
¢ekmek temasi altinda “siddetin olumsuz etkilerine iliskin” koduna aittir (f=2). Grup Uyelerinden 6rnegin
akran zorbaligina iliskin koduna yonelik yanit veren B2 “Cevremden gozlemledigim ve medyadan takip
ettigim kadariyla, 6zellikle okullarda ¢ocuklar arasinda zaman zaman nedensiz kavgalarin oldugunu;
ozellikle Ust siniftakilerin daha glicsliz olan alt siniftakilere siddet uygulayabildigini biliyorum. Bu konuda
farkindalk kazandirmak icin sectim.” vurgusu yaparken; B1 “Bana gore baris degeri degerlerin icerisinde
en onemli olan degerdir. Baris degerinin benimsenmedigi ve uygulanmasinda sorun oldugu bir lilkede
bagimsizlik, vatan sevgisi, bayrak sevgisi vb. bircok degerden bahsetmek anlamsiz olur. Baris degerinin
onemine dikkat cekmek icin sec¢tim.” demistir.
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Proje Tabanh Deger Egitiminin Ogretmen Adaylarina Sagladigi Kazanimlar

Katilimcilara ikinci olarak deger 6gretimine yonelik proje uygulamalarinin onlara ne tiir kazanimlar
sagladigl sorulmus; verilen yanitlar temalar ve kodlar halinde Tablo 2’ de sunulmustur.

Tablo 2.
Ogretmen Adaylarina Gére Proje Tabanli Deger Eitiminin Kendilerine Sagladigi Kazanimlar.
Tema Kod f Katilimcilar
Deneyim Deger Egitimine Yénelik 8 D2, D3,Y1,500v2, so0v3, sodva Vi, v2,
Kazanma Ogretmenlik Meslegine Yonelik 5 D1, B4,S00V1, T3, TS,
Beceri iletisim Becerisi 10 E4,S1,Y5,B2,B3,V2,V4,V5,T4,T5
Kazanma Arastirma Becerisi 4 S1,Y1,D1,T5
ikna Kabiliyeti Becerisi 3 so0vi, sodv2, D2
Onyargi ve Kalipyargiy Fark 4 E2,E3,E4 E5

edebilme Becerisi

Empati Becerisi 3 E4,E1, S],
ishirlikli Proje Planlama-Yiriitme 11 Y4, SO0V2, SOOV3, soOv4, V3, V2, B3, S2, S3,
Ogrenme S4,T3

Gorev Sorumlulugu Alma 7 E1,S2,S3,54,D3,T2,T3

Grup Calismasi 3 T1,Y4,E3

Sosyallesmeyi Saglama 2 S5,500V2
Manevi Mutluluk Saglama 13 so0vi, so0v4, D2, D3, S5, T3, T4, B2, Y1, Y2,
Kazanim Y3, V1, V5

Maneviyat Duygusu Gelistirme 3 V2,V5,B1

Kendine Gliveni Saglama 4 V1,V4,s00v3,Ss3

Faydali Olma Hissi 3 Y3,Y4,Y5

Tablo 2’ de yer alan bulgularda proje tabanh deger egitiminin 6gretmen adaylarina sagladigi
kazanimlarin dort tema etrafinda sekillendigi goriilmektedir. Bu temalardan ilki “deneyim kazanma” dir.
Bu tema altinda kodlanan ve 6gretmen adaylarinin cevaplarindan en fazla katilimci tarafindan paylasilan
ve en cok tekrar eden veri “Deger egitimine yonelik” koduna aittir (f=8). Ornegin deger egitimine ydnelik
kodunda duyarlilik degeri iizerine proje gerceklestiren D3 “Ogretmenlik meslegi dncesi deger egitimi
uygulamalariyla ilgili deneyim kazandim. Bu sirecte 6grencilerle birlikte ¢alisma firsatim oldu.” seklinde
goriis beyan ederken; saglikh olmaya 6nem verme degerine yonelik proje gerceklestiren bir diger
dgretmen aday1 SOOV?2 ise “Deger icin yaptigimiz bu uygulamayi gergek bir sinif ortaminda ve gercekten
dizeyi ortaokul ogrencileriyle gerceklestirmek, mesleki agidan deger egitimine yonelik deneyim
kazanmami sagladi” seklinde vurgu yapmistir.

Proje tabanh deger egitiminin 6gretmen adaylarina sagladigi kazanimlara iliskin ikinci tema “beceri
kazanma” dir. Bu tema altinda kodlanan ve katilimcilarin cevaplarindan en c¢ok tekrar eden veri “iletisim
becerisi” koduna aittir (f=10). iletisim becerisi koduna yonelik 6rnegin yardimseverlik degeri {izerine
proje uygulayan Y5 “Bu uygulama ile farkl yiizlerle konusma firsatim oldu. iletisim becerim artti. Onlarla
iletisime gecerek, kendimin toplum iginde yer edebilecegini gérdim” derken; sorumluluk degeri lizerine
proje gerceklestiren O6gretmen adayl S1 ise “Projenin tasarlanmasi esnasinda hocalarimizla, proje
uygularken o6grencilerle bir araya gelmek bizlerin iletisim becerisinin gelismesine yol acgtigini
distinliyorum” vurgusu yapmistir.

Temalarin {clinciisi “isbirlikli 6grenme” dir. ilgili tema altinda kodlanan en fazla katilimci paylasimi
ve en yliksek veri “proje planlama ve yuritme” koduna aittir (f=11). Yardimseverlik degeri lizerine proje
gerceklestiren Y4 bu konuda “Uygulama 6ncesinde ve sonrasinda plan yapma ve yiritmeyi 6grendim.
Grubun organizasyonunu saglayarak onlari yénlendirdim. Uygulama bana ayni zamanda organizasyon
yapabilmeyi 0Ogretti.” seklinde goriis belirtirken; saglkli olmaya 6nem verme degeri lzerine proje
uygulayan SOOV3 “Projeyi gerceklestirmek yorucu olsa da éncesinde plan yapma, bu plani uygulamak
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icin organizasyonu saglamak, sonuna kadar kararli olup, projeyi uygulamak bana ¢ok sey kattl.” vurgusu
yapmistir.

Temalarin sonuncusu ise “manevi kazanim” dir. Bu tema altinda kodlanan en fazla katilimci paylasimi
ve en yuksek veri ise “mutluluk saglama” koduna aittir (f=13). Bu koda yonelik 6gretmen adaylarindan
baris degeri lzerine proje gergeklestiren B2 “Bu uygulama esnasinda cocuklarla birlikte ¢ok farkli
etkinlikler yaptik. Etkinlikleri uygularken hep beraber eglendik ve ¢ok mutlu olduk.” derken;
vatanseverlik degeri lizerine proje gerceklestiren V5 ise “Gazilerle beraber olmak, onlarin deneyimlerini
ortaokul 6grencilerine aktarmak bizi son derece mutlu etti. Clinkli vatan ugruna gazi olmus bu kisilerin
her giin hatirlanmaya ihtiyaci var.” seklinde agiklama yapmistir.

Proje Tabanl Deger Ogretiminin Ogretmen Adaylarina Gére Uygulama Yapilan Gruba Sagladig
Kazanimlar

Katihmcilara sorulan bir diger soru ise deger 6gretimine yonelik proje uygulamalarinin katihmcilar
tarafindan uygulama yapilan gruba neler kazandirdigidir. Ogretmen adaylarina gére proje tabanl deger
o6gretiminin uygulama yapilan gruba sagladigi kazanimlar temalar ve kodlar seklinde Tablo 3’ te
verilmistir.

Tablo 3.
Ogretmen Adaylarina Gére Proje Tabanli Deger Odgretiminin Uygulama Yapilan Gruba Sadladigi
Kazanimlar.

Tema Kod f Katiimcilar
Farkindalik Kazanma ilgili Degere iliskin 16 SO0V1, soOV4, V1, V2, V4, E4, E1, E2,
ES, B3, B4, S2,S3, 54, D2, T2
Bilingli Olmayi Kiltirel Miras Unsurlarini 4 D1,D2, D3, D4
Saglama Korumaya Yoénelik
Cevreyi Korumaya Yonelik 3 S1,S3,D4
Zararli Aliskanliklara Yénelik 3 so0v2, sodvs, sodv4a
Ogrenme-Ogretme Derse Aktif Katilim 14 V1,Y3,Y4,S3, S4, S5, B1, B2, B3, B4, D3,
Sireci T3,T4,T5
Kahci Ogrenme 10 T1, D1, D2, S1, S2, Vi, V2, V4, B1,
So0v3
Derse Yonelik ilgiyi Arttirma 7 E2,E3,V1,V3,S5,D1,T1
iletisimi Saglama 3 B4,Y1,Y2

Tablo 3’teki bulgularda 6gretmen adaylarina gére proje tabanli deger egitiminin uygulama yapilan
gruba sagladigi kazanimlarin “farkindalik Kazanma, bilingli olmayi saglama ve 6grenme-6gretme sireci”
olmak lizere ¢ tema altinda toplandigi gorilmektedir.

Farkindalik kazanma temasi altinda kodlanan ve 6gretmen adaylarinin cevaplarindan en ¢ok tekrar
eden veri “ilgili degere iliskin” koduna aittir (f=16). Ornegin saglikli olmaya 6nem verme degeri (izerine
proje gerceklestiren gruptan SOOV1, “Ogrenciler etkinlikler sirasinda saghgimizin ne kadar énemli
olduguna yonelik farkindalik kazanarak; onu korumamiz icin beslenmemize, temizligimize 6nem
vermemiz gerektigini anladilar.” vurgusu yaparken; esitlik degeri lzerine proje gerceklestiren gruptan
E2, “Toplumsal cinsiyetin ne oldugunu bilmeyen ¢ogu kisiye bu konuyu kavratarak toplumsal cinsiyet
esitligi konusunda farkindalik kazandirdik.” demistir.

Bilingli olmayi saglama temasi altinda kodlanan, 6gretmen adaylarinin cevaplarindan en fazla
paylasilan ve en gok tekrar eden veri, “Kiiltiirel Miras Unsurlarini Korumaya Yonelik” koduna aittir (f=4).
Ornegin duyarlilik degeri Uzerine proje gerceklestiren grupta yer alan D3 “Uygulama yaptigimiz
6grenciler bu proje sayesinde bulundugumuz sehirdeki kiltiirel miras 6gelerini yakindan tanima firsati
buldular, onlari korumak icin daha duyarli olmalari gerektigini fark ettiler. Hatta uygulamalar sonrasinda
onlart koruma anlaminda daha duyarli olacaklari igin bizlere s6z verdiler.” diyerek; bu projenin
ogrencilere kiiltirel miras unsurlarini korumaya yénelik biling kazandirdigina vurgu yapmistir.
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Ogrenme-Ogretme Siireci temas! altinda kodlanan ve dgretmen adaylarinin cevaplarindan en ¢ok
tekrar eden veri ise “Derse Aktif Katilim” koduna aittir (f=14). Ornegin vatanseverlik degeri izerine proje
gerceklestiren gruptan V1 “Etkinligimizi yaparken o6grenciler vatanseverlik duygularini yasadilar.
Neredeyse tamami derse katildi ve yaptigimiz etkinlikler onlari mutlu etti.” seklinde ifade ederken;
sorumluluk degeri tzerine proje gerceklestiren S5 benzer sekilde “Cocuklar ¢cok hevesle derse katildilar.
Etkinliklerimize ictenlikle katildilar.” demistir. Tasarruf degerine iliskin proje olusturan gruptan T1
“Etkinlik ya da projelerle yapilan deger egitimi yoluyla 6grenciler diger yontemlere gore daha fazla
gudilenip, cabuk 6greniyorlar. Bu nedenle 6grenciler etkinliklere bire bir katiliyorlar” agiklamasi
yapmistir.

Ogretmen Adaylarina Gore Proje Tabanl Deger Ogretiminin Avantajlari

Katihmcilara sorulan bir diger soru ise proje deneyimlerinden yola ¢ikarak onlara gore proje tabanh
deger egitiminin avantajlarinin neler olabilecegi seklindedir. Bu soruya verilen yanitlar temalar ve kodlar
seklinde Tablo 4’ te sunulmustur.

Tablo 4.
Ogretmen Adaylarina Gére Proje Tabanli Deder Eitiminin Avantajlari.
Tema Kod f Katilimcilar
Ogrenme- Yaparak-Yasayarak 20 B1, B3, B4, Y1, Y3, SOOV1, soOVv2, SOOV3,
Ogretme Ogrenmeyi Saglar. D1, D2, D4,Y2,Y2,V1,V2,V3,T1, T2, T4, TS5
Sirecine iliskin Kalici Ogrenmeyi Saglar. 15 D1, B4, soOV2, T2, S5, Y1, Y3, Y5, V4, D2,
D4, E2, E4, E5, B4
Derse Odaklanmayi Saglar. 10 B4, D3, D4, S2, S3, 54, T1, T4, T5, SOOV3,
Derse Olan ilgiyi Arttirir. 9 D1,D3,D4,8B4,52,V1,V2,V5, Bl
Etkili Ogrenmeyi Saglar. 7 D1, D3, D4,Y3,Y4,V4,D2
Ogrenmeyi Kolaylastirir. 7 S4,V1,V2,V5,B1,S00V2, SOOV3
Degere iliskin Soyut Bir Kavram Olan Degeri 17 SOOV2, E5, D1, D2, D3, S3, S4, S5, V1, V2,
Somutlastirir. V4, B2, B3, B4, Y3, Y5, T4
Empati Kurmayi Saglar. 12 T2,7T3,D4,Y2,Y4,V5,54,S5,V3,V4,V5, B3
Farkindahigi Arttirir. 11 E1, E2, E4, E5, D1, D3, V3, B2, S2, SOOV4, T3

Tablo 4 incelendiginde 6gretmen adaylarina gore proje tabanli deger egitiminin avantajlarinin iki
tema altinda toplandigi gorilmektedir. Bu temalardan ilki “68renme-6gretme sirecine iliskin” dir. Bu
tema altinda kodlanan ve 6gretmen adaylari tarafindan en ¢ok paylasilan ve en g¢ok tekrar eden veri,
“yaparak-yasayarak 6grenmeyi saglar.” koduna aittir (f= 20). Arastirmaya katilan 6gretmen adaylarinin
neredeyse tamamina yakini proje tabanli deger egitiminin yaparak yasayarak 6grenmeyi sagladigini
vurgulamistir. Ornegin yardimseverlik degeri lizerine proje gergeklestiren Y3 “Bu etkinlikler ile kisilerin
yaparak yasayarak degerleri daha ¢ok i¢sellestirdigini distiniyorum. Bu sayede birbirlerine daha duyarli
ve hosgorili bireyler olmalari saglaniyor.” demistir. Baris degeri izerine proje gerceklestiren diger bir
katilmci B4 ise benzer sekilde, “Cocuklar etkinler sayesinde degerleri yaparak yasayarak 6greniyorlar.”
vurgusu yapmistir.

Proje tabanli deger egitiminin avantajlarina iligkin ikinci tema “degere iliskin” dir. Bu tema altinda
kodlanan ve en ¢ok tekrar eden veri ise “Soyut bir kavram olan degeri somutlastirir.” koduna aittir
(f=17). Ornegin esitlik degeri (izerine proje gerceklestiren E5 “Soyut bir kavram olan degerlerin etkinlik
ve proje yoluyla sunulmasi degerleri somutlastirmaya yardimci olmaktadir.” vurgusu yapmistir. Hem
kalici 68renmeyi saglamasina hem de soyut olan degeri somutlastirmasina vurgu yapan saglikh olmaya
dnem verme degeri lzerine proje gerceklestiren SOOV2 ise benzer sekilde “Bir seyin uygulamaya
dokiilmesi, orneklendirilmesi ve yasamla iliskilendirilmesi o seyin kaliciigini mutlaka arttirir. Projeler
bunu miimkin kilar. Ozellikle degerler gibi soyut igerikli konulari somutlastirir.” demistir.
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Ogretmen Adaylarina Gore Proje Tabanli Deger Egitiminin Dezavantajlari

Katihmcilara sorulan bir diger soru ise proje deneyimlerinden yola ¢ikarak onlara gére proje tabanh
deger egitiminin dezavantajlarinin neler olabilecegi seklindedir. Bu soruya verilen yanitlar temalar ve
kodlar seklinde Tablo 5’ te sunulmustur

Tablo 5.

Ogretmen Adaylarina Gére Proje Tabanli Deger Editiminin Dezavantajlari.
Tema Kod f Katiimcilar
Ogretmen Otoriteyi Saglayamama 7 B2,B4,D1, D2, D4, S00V1, SOOV4
Kaynakh Deger Egitimine Yonelik 4 sofv2, T3, Ts5, V5

Deneyimsizlik

Dikkat Cekememe 3 D2,T1,S00V4
ilgili Degere Yonelik Bilgi Eksikligi 1 SOo0OV2
Ogrenci Kaynakli  Ogrencinin ilgisizligi 2 So0v2, T4
Fiziksel Kosullar ~ Zaman 15 S00V2, So0v3, Y2, B3, T2, S5, D4, E1,
S3,S2,54,Y4,Y5, T5, V4
Sinif Mevcudu 2 B2,B4
Biirokratik izin Alma Gerekliligi 5 D3,S00V1, D1, Y1, D4
Engeller
Yok 11 B1,Y3,V1,V2,V3,S1,E2, E3, E4, ES

Tablo 5 incelendiginde 6gretmen adaylarina gore proje tabanl deger egitiminin dezavantajlarinin
“0gretmen kaynakli, 6grenci kaynakli, fiziksel kosullar ve birokratik engeller” olmak {zere bes tema
altinda toplandigi gorilmektedir.

“Ogretmen kaynakll” temasi altinda kodlanan, 6gretmen adaylari tarafindan en ¢ok paylasilan ve en
cok tekrar eden veri, “otoriteyi saglayamama” koduna aittir (f=7). Ornegin, duyarlihk degeri iizerine
proje gergeklestiren D4 “Ogrencilerle etkinlik yaparken diizeni ve kontrolii saglamak ¢ok dnemlidir. Bu
tlr uygulamalarin dezavantajlari, otoriteyi saglayamamak ve etkinligi istenilen bicimde yapamamaktir.”
derken; baris degeri lizerine proje gergeklestiren B4 ayni zamanda sinif mevcudunun kalabalikligina da
vurgu yaparak “Etkinlik kalabalik bir sinifa uygulaniyorsa ézellikle, giiriiltii cok olabilir. Ogrencileri kontrol
etmek de epey zorlasir.” vurgusu yapmistir.

“Ogrenci kaynakl” temasi altinda kodlanan ve en cok tekrar eden veri, “6grencilerin ilgisizligi”
koduna aittir (f=2). Ornegin, saglkli olmaya énem verme degeri {izerine proje gerceklestiren gruptan
SOOV2 bu koda yénelik “Ogrencinin anlatilan konuya ilgisizligi dezavantaj olabilmektedir. Ciinkii bu
ilgisizlik, 6grencinin dersi sirekli sabotaj etmesine sebep olmaktadir.” seklinde ifade ederken; tasarruf
degeri lizerine proje gerceklestiren gruptan T4 “Ogrencilerin bazen umursamaz ve ilgisiz davranmasi bir
dezavantaj olabilir.” demistir.

Proje tabanli deger egitiminin dezavantajlarina yonelik glinci tema “fiziksel kosullar” dir. Bu tema
altinda kodlanan, 6gretmen adaylarinin cevaplarindan en fazla paylasilan ve en ¢ok tekrar eden veri,
“zaman” koduna aittir (f= 15). Bu koda yonelik 6rnegin sorumluluk degeri lizerine proje gerceklestiren S4
“Zaman meselesi bilylik bir dezavantaj olmaktadir. Zamani iyi kullanmak ya da konunun kapsamina gore
zaman olusturmak gerekir. Ornegin yaptigimiz etkinlikte iki saat planlanan uygulamamiz, dért saate
cikmistir. Bu da 6grencilerin sikilmasina neden olmustur.” derken; yardimseverlik degeri Gzerine proje
gerceklestiren Y5 “Zamanin  kisith olmasi projelerin  yeterli seviyede 0grenciye aktarimini
zorlastirmaktadir.” vurgusu yapmistir.

Proje tabanli deger egitiminin dezavantajlarina yonelik son tema ise “blirokratik engeller” dir.
Burokratik engeller temasi altinda kodlanan ve en ¢ok tekrar eden veri, “izin alma gerekliligi” dir. Bu
koda yonelik duyarlilik degerine iliskin proje gerceklestiren gruptan D1 “Ozellikle bizim etkinligimizi gz
onlne alirsak, gezi etkinlikleri prosedir yoninden sikintilar dogurabilmektedir. Hem velilerden hem okul
idaresi hem de Milli Egitim MuduirlGga, valilik gibi kurumlardan izin alma zorunlulugu, bu geziden
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vazgecmeye zorlayabiliyor.” seklinde vurgu yaparken; benzer sekilde yardimseverlik degeri Gizerine proje
gerceklestiren gruptan Y1 “Ozellikle devlet kurumu ile ilgili herhangi bir proje ya da etkinlik
gerceklestirilecekse izin alma noktasinda sorun gikabiliyor ya da birokrasiye ¢ok takiliyorsunuz.”
demistir.

Bazi 6gretmen adaylari ise proje tabanli deger egitiminin dezavantajlarinin olmadigina yonelik “yok”
cevabini vermistir (f=11). Ornegin, esitlik degeri lizerine proje gerceklestiren E4 “Dezavantaji oldugunu
disinmuyorum. Etkinlik ve projeler amacina uygun yapildigi middetge yarar saglar.” seklinde ifade
ederken; vatanseverlik degerine yonelik proje gerceklestiren V1 “Herhangi bir dezavantaji oldugunu
disinmiyorum.” demistir.

Tartisma, Sonug ve Oneriler

Proje tabanli deger egitimine yonelik sosyal bilgiler 6gretmen adaylarinin deneyimlerini ortaya koyan
bu arastirmada, katilimcilara 6ncelikli olarak proje yapmak icin kendileri tarafindan belirlenen degeri
neden sectikleri sorulmustur. Verilen yanitlar incelendiginde 6gretmen adaylarinin proje yaptiklari
degerleri secme gerekgeleri arasinda “ilgili degere farkindalik olusturmak; cinsiyet esitsizligine, 6nyargi
ve kalipyargiya, barisin 6nemine, siddetin olumsuz etkilerine iliskin dikkat ¢cekmek; soyut degerleri
somutlastirmak ve anlasilir kilmak, bireysel sorumluluklara, gevreyi korumaya, israfin ve savurganhgin
onlenmesine iliskin bilinglendirmek; unutulan degerleri tekrar hatirlatmak, maneviyat kazandirmak;
¢agimizda en cok karsilasilan sigara, alkol, uyusturucu gibi bagimliliklarin insan sagligina verdigi zararlara
yonelik bilgilendirmek” gibi nedenlerin oldugu sonucuna varilmistir. Proje konusu segiminde, 6gretmen
adaylarinin kendi inandiklari ve eksikligini hissettikleri bir deger Uzerine calismasi, onlarin projeler
esnasinda daha rahat galismalarina ve etkili projeler ortaya koymalarina neden olabilir. Benzer sekilde
Fidan (2009), sosyal bilgiler ve sinif 6gretmenligi bolimlerinde okuyan 6grencilerin deger egitimi
hakkindaki gorislerini belirlemeye yonelik ylrtttigi calismada da, 6gretmen adaylarinin gogunlugunun,
kendi sectikleri degerleri uygulayabilecekleri sosyal projelerde goreviendirilmeyi savunduklarini
vurgulamaktadir. Diger taraftan 6grenciler kendilerine ilging gelebilecek proje konusu bulmada sikinti
yasayabilirler (Korkmaz, 2002). Ayni zamanda 6grenciler, kendilerine sunulan problemi galismaya deger
bulmazlarsa ya da gercek hayatla problem arasinda bag kuramazlarsa siirece karsi olumsuz bir tutum
gelistirebilirler. Bunun yani sira 6grenciler, proje sonundaki degerlendirme hususunda yeterli bilgiye
sahip olamazlarsa endise duyabilirler (Krajcik, Czerniak & Berger 1999). O nedenle proje konulari
secilirken 6grenciler, 6gretmen ile fikir alisverisi yapmalilar; kendi ilgi ve yetenekleri dogrultusunda
konuyu belirlemelidirler. Ogretmen bu siire¢ sonunda 6grencilere ydnelik nasil bir degerlendirme
metodu uygulayacagini acik ve net bildirmelidir.

Sosyal bilgiler 6gretmen adaylarina yoneltilen ikinci soru, proje tabanli deger egitiminin kendilerine
sagladigi kazanimlarin neler oldugu seklindedir. Proje tabanh deger egitiminin 6gretmen adaylarina
sagladigl kazanimlarin “Deger egitimine ve 6gretmenlik meslegine yonelik deneyim kazanma; iletisim,
arastirma, ikna kabiliyeti, onyargl ve kalipyargiy1 fark edebilme, empati, konularinda beceri kazanma;
proje planlama ve yiriitme, grup ¢alismasi, gérev sorumlulugu alma; kendine giiveni saglama, maneviyat
duygusu gelistirme, faydali olma hissi” oldugu sonucuna varilmistir. Bu sonuglar proje tabanl
etkinliklerin, 6gretim siireci asamasinda 6grenciye verilen gorevleri yerine getirme, 6grencide gorev
bilinci duygusunu arttirma, sorumluluk alma konularinda o6nemli oldugunu go6stermektedir.
Arastirmacilar proje tabanh etkinliklerin, 6grenciye bizzat sorumluluk verildiginde, onlarin bireysel
sorumluluk duygularina olumlu katki yaptigini vurgulamaktadir (Babadogan, 2003; Curtis, 2002; Diffily,
2002). Proje tabanl 6grenme yaklasiminda 6grencinin geleneksel yaklasima gore daha fazla rol
Ustlenmesi ve daha fazla sorumluluk almasi gerekir. Fakat proje tabanl 6grenmenin 6grenciye fazla
sorumluluk yiklemesi, onlarin proje uygulamalarindan kagmasina; 6grencilerin proje konusu bulmada
zorlanmalari ise onlarin derse ilgisiz kalmasina neden olabilir. Bu da proje tabanli 6grenmenin bir
sinirliligr olarak karsimiza ¢ikmaktadir (Ciftgi, 2006; Saban, 2002).
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Degerler egitiminin amaci, 6grencinin yalnizca degerle ilgili bilgilendirilmesi olmayip; 6grencide
degerin yasam bicimine ve davranis Ozelligine doénusmesini saglamaktir. Bireylerin degerleri
davranislarina yansitabilmeleri icin hem okul igindeki hem de okul disindaki yasantilari yoluyla
farkindaliklarinin artmasi ve degerleri igsellestirmeleri gerekmektedir. ABD, ingiltere vb. gelismis
tlkelerin cogunda gorildigi gibi, ulusal degerlerin korunabilmesi icin genclerin okul igindeki etkinliklerle
birlikte okul disindaki bazi etkinliklere de gonilli olarak katilimlari saglanarak degerlerin davranislara
donistirilmesi daha eglenceli hale getirilebilmektedir. Bu sayede yetiskinlerle daha ¢ok bir arada olan
ogrencilerin, onlar lzerinde de etkili oldugu bilinmektedir (Bakioglu & Kurt, 2009). Topluma Hizmet
Uygulamasi dersinde, 6gretmen adaylarinin farkh toplumsal kesimlere yonelik gelistirdikleri projelerle
iletisim, dayanigma, sorumluluk duygusu, sorunlara ¢ézim Gretme gibi konularda hassasiyet kazanmalari
buna 6rnek olarak verilebilir (Kara, Altintas & Kaya, 2017). Karayol (2019) proje tabanh 6grenme Uzerine
yaptigl calismada, uygulama yaptigi 6grencilerin uygulama sonucunda, proje tabanli 6grenme sayesinde
kendine glven, grup calismasi, derslere karsi olumlu bakis acisi gibi ¢ok sayida sosyal beceriler
kazandigini ifade ettiklerini belirtmistir. Proje tabanl 6grenme, daha once de vurgulandig lzere
ogrencilerin kendi 6grenmelerini yonlendirebildikleri, yaraticiliklarini ve karsilastiklari sorunlari isbirligi
icinde ¢dzme becerilerini gelistirebildikleri, ger¢ek yasamin sinifa tasindig bir 6grenme ortami
sunmaktadir (Erdem, 2002). Dolayisiyla bu arastirmadan elde edilen sonuglar proje tabanli
uygulamalarinin 6gretmen adaylarinin yukarida bahsedilen olumlu kazanimlarinin yani sira, onlarin
mesleki gelisimlerine de ©nemli katki saglayabilecegini gostermektedir. Katiimcilar 6gretmen
olduklarinda yalnizca degerler egitimi konusunda degil kazandiklari deneyim neticesinde farkh alanlarda
da proje gelistirmek, uygulamak, 6grencilerini projelere sevk etmek konusunda daha istekli olacaklari
varsayllmaktadir.

Sosyal bilgiler 6gretmen adaylarina yoneltilen Uglinci soru, proje tabanh deger egitiminin uygulama
yaptiklari gruba (ortaokul &grencileri) sagladigi kazanimlarin neler oldugu seklindedir. Ogretmen
adaylarinin kendi gézlemlerinden yola ¢ikarak uygulama yapilan gruba “ilgili degere iliskin farkindalik;
kiltarel miras unsurlarini ve gevreyi korumaya yonelik bilingli olma; 6grenme-6gretmen siirecine ydnelik
derse aktif katilim, kalici 6grenme, derse yonelik ilgiyi arttirma ve iletisimi saglama” gibi kazanimlari
sagladigl sonucuna ulasilmistir. Elde edilen sonug, yapilan etkinliklerin ve proje uygulamalarinin sadece
o6gretmen adaylarina degil; uygulamalarin yapildigi ortaokul 6grencilerine de 6nemli kazanimlar
saglayabilecegi noktasindadir. Benzer sonuglara proje tabanli 6grenme (izerine vyapilan kimi
arastirmalarda da ulasilmistir. Ornegin arastirmalarda proje tabanli égrenmenin &grencilerin derse
yonelik motivasyonlarini arttirdigina (Girgin, 2009); 6grenmeyi kalici hale getirdigine (Ciftgi, 2006);
derslerin zevkli ve eglenceli gegmesini sagladigina (Gultekin, 2007); bilimsel bilgiyi arttirdigina (Silcox,
1993); dis diinyayi, gercek yasami algilamalarinda olumlu bir tutum ve egilim gelistirdigine (Wolk, 1994)
yonelik sonuglara varilmistir. Tlrkiye’de MEB’in (2006) ylirittiugl proje calismalari, 6grencilerin elestirel
disiinme, problem ¢dézme, arastirma yapma, akil ylritme ve yaraticilik becerilerini gelistirmektedir. Bu
calismalarin, ayni zamanda, 6grencilerin arastirmadan zevk almalarini, 6zglivenini gelistirmelerini ve
sorumluluk alma degerlerini kazanmalarina yardimci olacagl dusunilduginde 6grencilere degerlerin
proje tabanli kazandiriimasinin degerler hakkinda farkindalik olusturmalarina da yardimci olacagi
soylenebilir. Fakat projelerin uygulanma siiresi iyi ayarlanmaz ve proje konularinin sinirlari 6grencilerin
ilgi ve yetenekleri dogrultusunda cizilmez ise, 6grencinin ilgili derste sikilmasina, motivasyonlarinin
diismesine neden olunabilir (Korkmaz ve Kaptan, 2001). Diger taraftan 6grencilerin, projelere fazla
zaman ve ¢aba harcamalari baska ders ve alanlarda basarilarini olumsuz etkileyebilir. Proje ¢alismalari
sirasinda O6grencilerin gruplar halinde ¢alismalari, onlarin bireysel ¢alisma 6zglirliklerini de engelleyebilir
(Prince & Felder, 2007).

Sosyal bilgiler 6gretmen adaylarina yonetilen bir diger soru proje tabanh deger egitiminin
avantajlarinin neler oldugu seklindedir. Ogretmen adaylarina gére proje tabanl deger egitiminin
“yaparak-yasayarak 6grenmeyi, derse odaklanmayi, etkili, kalici 6grenmeyi ve empati kurmayi saglamasi,
soyut bir kavram olan degeri somutlastirmasi, farkindalig arttirmasi, odaklanmayi saglamasi, ilgiyi
arttirmasi ve 6grenmeyi kolaylastirmasi” gibi avantajlarinin oldugu sonucuna varilmistir. Proje tabanli
6grenme becerilerin 6grenilmesinde, Ust diizey diisinme becerileri, problem ¢6zme, karar verme,
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liderlik, isbirligi icinde ¢alisma gibi 6zelliklerin gelisimine imkan saglar (Demirhan, 2002). Nitelikli bir
egitim ortami, 6grencilerin yas ve gelisim 6zelliklerine gore birlikte galisarak ve bilgiyi anlamlandirarak
o0grendikleri zaman etkili ve verimli olabilmektedir. Giinimlzde egitim alaninda yapilan arastirmalar,
ogrencilerin bilginin merkezinde oldugu ve bilgiye aktif olarak ulastiklari zaman daha iyi 6grendiklerini
ortaya koymaktadir (Saracaloglu, Akamca & Yesildere, 2006).

Sosyal bilgiler Ogretmen adaylarina yonetilen son soru ise proje tabanli deger egitiminin
dezavantajlarinin neler oldugu seklindedir. Ogretmen adaylarina gore proje tabanli deger egitiminin
“llgili degere yoénelik bilgi eksikligi, dikkat cekememe, deger egitimine ydnelik deneyimsizlik, otoriteyi
saglayamama gibi 6gretmen kaynakli; 6grencinin ilgisizligi gibi 6grenci kaynakli; zaman yetersizligi ve
sinif mevcudu gibi digsal ya da fiziksel kosullar ve izin alma gerekliligi gibi burokratik engeller” kaynakli
dezavantajlari vardir. Benzer sonuglara bazi arastirmalarda da ulasiimistir. Ornegin; Kaplan ve Coskun
(2012), oOgretmenler Uzerine vyaptiklari arastirmalarinda o6gretmenlerin, proje tabanh egitimin
dezavantajlarindan bahsettiklerini belirtmektedirler. Ogretmenlerin vurguladiklari dezavantajlar;
degerlendirme, halen not kaygisi olan velilerin bulunmasi, 6grencileri yormasi nedeniyle, dersteki
performanslarinin diismesi ve projelerin denetlenmesinde zaman ve mekan probleminin yasanmasidir.
Bir diger arastirmaci Grant (2002) arastirma sirecinin uzamasinin projelerin belirlenen zamanda
bitirlememesine neden olacagini belirtmektedir. Krajcik, Czerniak ve Berger (1999), yontemin zaman
alicr oldugunu ve sinif iginde 6grenciler arasi rahat iletisim nedeniyle sinif ydénetiminin zor olacagini
belirtmislerdir. Frank ve Barzilai (2004) ise, 6grencilerin nasil baslayacaklari ve nasil ilerleyecekleri
konusunda bilgi sahibi olmadiklarinda, belirsiz bir ortamda zorluklarla miicadele edeceklerini
belirtmislerdir. Planli egitim faaliyetlerinde 6gretmenin katki sunmak yerine plani bozucu davranislariyla
siire¢ heba edilebilir (Ertirk, 1994).

Arastirma sonuglari dogrultusunda asagidaki dnerilerin faydal olacagi distintlmektedir.

Ogretmen adaylarinin ifadelerinden yola ¢ikarak deger egitimine yonelik proje uygulamalarinda
onemli kazanimlar elde ettikleri dislnilebilir. Bu nedenle, 6gretmen yetistirme programlarinda 6zellikle
“Degerler Egitimi” ya da “Karakter ve Deger Egitimi” gibi dersler kapsaminda, proje tabanh ve etkinlik
temelli deger egitimine yonelik 6rnek uygulamalar yaptirilmasinin, 6gretmen adaylarinin mesleki
gelisimlerine fayda saglayacagl dusUnilmektedir. Bu arastirma kapsaminda, proje gercgeklestirilen
degerlerin disinda kalan diger degerler icin de farkli arastirmacilar benzer uygulamayi farkl
programlarda gerceklestirebilir. Bu silrecte arastirmacilar, proje tabanl deger egitiminin etkililigine
yonelik olarak nitel verilerin yani sira, nicel verilerin de alinabilecegi 6lgme araglari kullanabilirler.
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