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The aim of this study was to determine the perceptions of school counsellors who work with gifted students in the school 
environment. A qualitative research design was used in this study. The participants were 52 school counsellors who work in 
primary schools of private colleges accepting gifted students in Turkey. A semi-structured interview schedule was used as a 
data collection tool. Data analysis was conducted through content analysis. Results show that school counsellors need 
training on how to provide efficient counselling and guidance to address the personal, academic and social challenges 
experienced by gifted students. 
 
Keywords: academic characteristics; giftedness; personality characteristics; qualitative research; social relations 
 
Introduction 
The world has experienced many important changes in recent years, such as education innovations, 
technological developments, increased environmental awareness, human health innovations, economic growth 
and countless new expectations from the field of information technologies (Bhattarai, 2015; Guler, 2016; Iyer, 
2016; Voloshina, Demicheva, Reprintsev, Stebunova & Yakovleva, 2019). While technological developments 
require a very careful process (Cetinkaya, 2019), one of the most important developments in the field of 
education involved focusing more closely on the education of gifted children (Sahmurov, Aylak, 
Bedirhanbeyoglu & Gulen, 2017). The teaching of gifted students is seen as a sub-branch of special education, 
and the theoretical and research aspects are examined from a special education perspective (Akmese & Kayhan, 
2016). 

Giftedness is asynchronous development where advanced cognitive abilities and heightened intensity 
combine to create inner experiences and awareness that are qualitatively different from the norm. This 
asynchronicity increases with higher intellectual capacity (Webb, Gore, Amend & DeVries, 2007). The 
uniqueness of the gifted renders them particularly vulnerable and requires modifications to mainstream 
parenting, teaching, and counselling methods for them to develop optimally (Andrew, 1994). Gifted students 
differ from their peers in terms of the psychological counselling and guidance services that they need. In 
addition to their varying cognitive capacities, gifted students exhibit different affective development (e.g., 
sensitivity, intensity, perceptiveness, excitability, divergent thinking, precocious talent development and 
advanced moral development). Their needs, concerns, and how they experience development may be quite 
different (National Association for Gifted Children [NAGC], n.d.). Rapid information processing in itself may 
contribute to possible intense emotional responses to environmental stimuli. The characteristics just mentioned 
may even contribute to difficulties in carrying out developmental tasks. In general, it is important that parents, 
educators, counsellors, psychologists and psychiatrists are informed about the affective development of gifted 
children and adolescents, and apply that knowledge to their relationships with this population (NAGC, n.d.). 
Although gifted students generally develop healthy social relationships, they can experience difficulties as a 
result of their leadership characteristics. Guidance counsellors have a great responsibility to help these students 
express themselves, attain a sense of belonging and overcome any difficulties they may experience in social 
relationships (Colangelo, 2002; Moon, 2002; Robinson & Noble, 1991; Sak, 2014a). 

Gifted students may be regarded as socially and emotionally similar to their non-gifted peers, with similar 
guidance and counselling needs (Colangelo, 1997; Neihart, Reis, Robinson & Moon, 2002; Silverman, 1993). 
However, current literature indicates the necessity of special assistance for gifted students in various areas and 
under several conditions, which include emotional intensity and increased sensitivity (Lovecky, 1993; 
Mendaglio, 2002), perfectionism (Schuler, 2002), depression (Neihart et al., 2002; Silverman, 1993), feeling 
different from others (Coleman & Cross, 2001), social isolation (Silverman, 1993), social skills deficits/peer-
relationship problems (Moon, Kelly & Feldhusen, 1997; Webb, Meckstroth & Tolan, 1989), and stress 
management issues (Moon, 2002; Webb et al., 1989). In addition to these needs, Cross (2004) states that the 
social and emotional needs of gifted students are not static, but are greatly influenced by the environment and 
culture in which they live. Some of these difficulties may be exacerbated in students with dual or multiple 
exceptionalities who may lack effective coping skills or who may already be cognitively or affectively 
overwhelmed at school (Silverman, 1993). Metin and Aral (2020) argue that gifted students with advanced 
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academic and intellectual abilities differ from aver-
age children. Their ability to learn faster and think 
more quickly and deeply than average students, 
while requiring less repetition or practice to master 
assigned material, provides for greater educational 
challenges in their studies (Coleman & Cross, 
2001; Sak, 2014a; Silverman, 1993; VanTassel-
Baska, 1998). However, if no challenges are aca-
demically presented, these students can become 
bored and exhibit disruptive behaviour. 

A lack of goals, motivation or direction, and 
failure to develop self-regulatory strategies can 
affect the academic performance of gifted students 
for various reasons (Attar, 2019; Siegle & 
McCoach, 2002). They may feel pressured to meet 
the expectations of their parents or teachers, and 
many are afraid of academic failure and frustration 
(Ataman, 2014; Sak, 2014a; Schuler, 2002; Silver-
man, 1993). Gifted students may also need special 
assistance with university and career planning 
(Colangelo, 2002; Silverman, 1993). Moreover, it 
can be difficult for gifted students to narrow their 
career choices because they can do so many things 
extremely well (Greene, 2002; Silverman, 1993), 
thus necessitating guidance during this decision-
making period. 

Specialised guidance and counselling services 
for gifted students to address their unique personal, 
social and academic characteristics are needed to 
gain maximum educational achievement (Col-
angelo, 1997, 2002; Kerr, 1991; Moon, 2004; 
Peterson, 2002; Reis & Renzulli, 2004; Silverman, 
1993; Tsikati, 2018; VanTassel-Baska, 1990). 
Many studies in the existing literature have focused 
on social and emotional development, and more 
specifically on how the counselling needs of gifted 
children should be addressed by parents, educators 
and clinical practitioners (Moon, 2004). According 
to Lovecky (1993) and Peterson (2002), the com-
mon myth among educators, counsellors, school 
psychologists, and even mental health professionals 
is that gifted students do not need any additional or 
specialised guidance to address their advanced 
abilities. 

Cross (2004) and Silverman (1993) claim that 
effective psychological and counselling pro-
grammes for gifted students are valuable for their 
positive effects on psychological and social devel-
opment, and for their support and guidance of these 
students in a public education system that is not 
inherently designed to improve or maximise their 
success. School counsellors provide specialised 
support and guidance to gifted students in academ-
ic, vocational, social and emotional domains (Pe-
terson, 2008). However, many educators and par-
ents have realised that these children have complex 
social and emotional needs due to their extraordi-
nary capabilities. 

No formal public institutions for gifted stu-
dents exist in Turkey other than the Anatolian Fine 

Arts High Schools (secondary level) and Science 
and Art Centres, which are both contingent on 
support from the Ministry of National Education. 
As for private institutions, there are colleges using 
differentiated education programmes for educating 
gifted children. They select those students through 
exams and offer them scholarships for their educa-
tion. It is estimated that there are nearly 700,000 
gifted students in Turkey, despite the restricted 
number of institutions. Consequently, gifted stu-
dents are educated in regular classrooms, which 
creates problems or challenges for both the teacher 
and their peers (Keser & Erdem, 2019; Milli Eğitim 
Bakanliği [MEB], 2013). 

Research has indicated that gifted students 
experience discomfort when participating in group 
work, and that they prefer to work alone because 
they are afraid of being misunderstood (Mendaglio 
& Peterson, 2007). On the other hand, teachers may 
observe behaviour or emotional problems exhibited 
by gifted children in the classroom, which could 
possibly be due to the fact that they have a more 
sensitive nature compared to other children and 
may perceive the class work as being too easy. 
Hence, they may actually withdraw from classroom 
activities (Manning, 2006). In this situation, the 
gifted children need the support of specialised 
school counsellors to overcome these challenges. 
School counsellors in Turkey are trained in general 
education faculties at universities, where the gifted 
education course occupies only one part of the 
special education course. It does not exist in teach-
er-training programmes and, in addition, hardly any 
in-service training programmes on how to work 
with gifted students are available for volunteer 
counsellors. Therefore, it is important to identify 
the problems that school counsellors experience in 
supporting gifted students in the school environ-
ment, and to provide solutions. 
 
Aim of the Research 
The aim of the study was to determine the percep-
tions of school counsellors working with gifted 
students in the school environment. To reach this 
aim, the study sought to answer the following ques-
tions. 
1) What are the difficulties that school counsellors 

experience as a result of gifted students’ personality 
characteristics? 

2) What are the difficulties that school counsellors 
experience as a result of gifted students’ academic 
characteristics? 

3) What are the difficulties that school counsellors 
experience as a result of gifted students’ issues with 
social relations? 

4) What are the views of school counsellors regarding 
their professional competencies for guiding gifted 
students? 

 
Methodology 
The qualitative method was used in this study. This 
method is used to answer questions about experi-
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ences, meaning and perspective – most often from 
the standpoint of the participant. The data acquired 
is usually not amenable to counting or measuring. 
Using the qualitative research method means in-
cluding small-group discussions for investigating 
beliefs, attitudes, and concepts of normative behav-
iour; semi-structured interviews to seek views on a 
focused topic or with key informants, for back-
ground information or an institutional perspective; 
in-depth interviews to understand a condition, ex-
perience or event from a personal perspective; and 
analysis of texts and documents such as govern-
ment reports, media articles, websites or diaries to 
learn about distributed or private knowledge 
(Hammarberg, Kirkman & De Lacey, 2016; Rader, 
2013). In this study semi-structured interviews 
were used to seek the participants’ views on gifted 
students. 
 
Participants 
The participants in this study included 52 school 
counsellors who work in primary schools at 18 
private colleges that accept gifted students in Istan-
bul, Turkey. As working with gifted students was a 
requirement for participation, purposive sampling 
was used to select school counsellors at schools 
where gifted students had been enroled. Purposive 
sampling (also known as judgement, selective, or 
subjective sampling) is a sampling technique in 
which the researcher relies on his or her own 
judgement when choosing the population of the 
study (Saunders, Lewis & Thornhill, 2012). Partic-
ipation in this study was voluntary. 
 
Data-Collection Tool and Data-Collection Process 
A semi-structured interview schedule was used as a 
data collection tool. This is the most common for-
mat of data collection in qualitative research. Ac-
cording to Oakley (1998), a qualitative interview is 
a type of framework in which the practices and 
standards are not only recorded, but also achieved, 
challenged and reinforced. 

Interviews are frequently used in qualitative 
studies to investigate opinions, emotions or experi-
ences in depth. This technique requires the re-
searcher to structure an interview that consists of 
open-ended questions and, depending on the out-
come of the interview, the researcher can incorpo-
rate follow-up questions to enhance their under-
standing of the data (Turnuklu, 2000; Yıldırım & 
Şimşek, 2008). 

Related literature was examined thoroughly, 
and issues mentioned in the reviewed literature 
formed the basis of the questions in the semi-
structured interview used to collect data in this 
study. The semi-structured interview schedule 
consisted of three questions: “What kinds of prob-
lems do you experience with gifted students while 
guiding them?”; “Which factors make your guiding 

process difficult?”; and “What do you think about 
your professional competency to guide gifted stu-
dents?” To enable clear and efficient interaction 
with the school counsellors, questions were de-
signed to attain open and detailed answers from 
participants. After the first draft of the semi-
structured interview form had been composed, 
eight guidance counsellors, four special education 
counsellors, three assessment and evaluation spe-
cialists and three teachers were consulted for their 
opinions. A pilot study with five participants was 
conducted through phone conversations to test the 
content validity and reliability of the instrument. 

School counsellors were contacted by phone 
and appointments were arranged to conduct the 
semi-structured interviews. The researcher con-
ducted the interviews face to face over a period of 
four months. Each interview of 8 to 12 minutes was 
audiorecorded. 
 
Data Analysis 
The content analysis technique was used to analyse 
the collected data. Content analysis is defined as 
summarising a text with specific encodings and 
smaller content categories (Büyüköztürk, Kiliç 
Cakmak, Akgün, Karadeniz & Demirel, 2008). 
According to Tavşancıl and Aslan (2001), content 
analysis is defined as a scientific approach that 
investigates the social reality by objectively and 
systematically classifying the message, meaning 
and linguistic information (verbal and written), as 
well as other materials. In our study a specific type 
of content analysis was used, namely categorical 
analysis. In general, this type of analysis refers to 
the division of a given message into units and then 
grouping these units into categories according to 
certain criteria (Bilgin, 2006). 

Often, transcribed interview texts constitute a 
common starting point for qualitative content anal-
ysis. The objective in such analysis is to systemati-
cally transform a large amount of text into a highly 
organised and concise summary of key results. 
Analysis of the raw data from verbatim transcribed 
interviews to form categories or themes is a process 
of further abstraction of data at each step of the 
analysis – from the manifest and literal content to 
latent meanings. Researchers play an active role 
during the instrument development, data collection, 
data analysis and interpretation of the result pro-
cesses. Three different experts in the field were 
asked to comment on the reliability and appropri-
ateness of the codes and themes. Miles and Huber-
man’s (1994) agreement and disagreement formula 
was considered to determine the reliability and 
appropriateness for use of each code. Reliability 
value was calculated as 90% and as such themes 
were created. The findings are explained in the 
form of tables, and direct quotations are given to 
confirm the reliability of the themes. 
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Results 
This section reports on the findings of the study 
regarding the difficulties that school counsellors 
experienced when working with gifted students. 
 
The Difficulties that School Counsellors 
Experienced as a Result of the Personality 
Characteristics of Gifted Students were Categorised 
under Eight Themes 
Table 1 Personality characteristics 
Themes f % 
Leadership 52 100 
Individuality 51 98.07 
Curiosity 51 98.07 
Dominance 49 94.23 
Impatience 47 90.38 
Sensitivity 42 80.76 
Introversion 38 73.07 
Extroversion 33 63.46 
 

As shown in Table 1, the difficulties that 
school counsellors experienced based on the per-
sonality traits of gifted students seemed to be due 
to the students’ leadership qualities (f = 52), indi-
viduality (f = 51), curiosity (f = 51), dominance (f = 
49), impatience (f = 47), sensitivity to events (f = 
42), periodic introversion (f = 38), and extreme 
extroversion characteristics (f = 33). As seen in the 
table, the personality traits of gifted students are 
such that they make it difficult for school counsel-
lors to assist them. This finding is evidenced in the 
following striking responses: 

Behaviours of gifted students are different from 
their peers. They always aim to be at the ‘top of the 
world.’ They always need their own space and the 
environment that can suit their superiority. Be-
cause their self-esteem is so high, they tend not to 
accept classroom teachers as authority. They are in 
pursuit of different expectations in the classroom 
environment; when these possibilities are not pro-
vided, they tend to reject becoming part of the 
classroom environment. (Participant 24) 
Their perfectionist nature makes them feel frazzled. 
Even if they are superior in some aspects, we are 
having difficulties providing opportunities for de-
velopmental satisfaction that their age requires. 
Even if they have a strong sense of providing per-
sonal and social services in the best possible way, 
we do not always achieve the desired success. (Par-
ticipant 11) 
I can observe different personality traits with my 
students who are recognised as gifted. Some stu-
dents are seen to be directing people around them 
without being aware of what they are doing. In ad-
dition, they do not accept any instruction and insist 
on doing what they wish to do. (Participant 32) 
One of the most outstanding problems which I 
come across is that they can shut themselves down 
from healthy communication and isolate them-
selves in the classroom. They seem not to share 
their knowledge and their opinions, and they do not 
want to engage in team work. They prefer to study 
individually to solve their own problems. (Partici-
pant 51) 

They get angry with the students’ questions on the 
topics studied in classroom. The class time is long 
for them and they tend to get bored, resulting in 
bad classroom harmony (Participant 3). 
We have encountered various aspects associated 
with personality traits of gifted students. They can 
be extroverted and social. They want to behave ac-
cording to their own rules, which can lead to viola-
tions of class rules, as well as class mismatches. 
While students being introverts do not have any dif-
ficulties with class rules, they have serious prob-
lems in social relations, and they are always faced 
with self-abstraction. (Participant 43) 
Gifted students invariably elicit responses from 
their peers and their teachers because they ask so 
many questions and criticise everything. I have dif-
ficulties in solving this problem since the logic and 
the method conducted by me does not satisfy these 
students. This entails that the school counsellor 
cannot provide sufficient guidance to prevent this 
situation. (Participant 14) 

 
The Difficulties that School Counsellors 
Experienced as a Result of the Academic 
Characteristics of Gifted Students were Categorised 
under Six Themes 
Table 2 Academic characteristics 
Themes f % 
Motivation 52 100 
Inquisitiveness 49 94.23 
Learning methods and techniques 46 88.46 
Time management 38 73.07 
Family expectations 33 63.46 
Clutter 3 5.92 
 

As shown in Table 2, the difficulties that 
school counsellors experienced with the academic 
characteristics of gifted students were mostly moti-
vation (f = 52), inquisitive characteristics (f = 49), 
learning methods and techniques (f = 46), time 
management (f = 38), family expectations (f = 33) 
and scattered or cluttered work (f = 3). School 
counsellors generally struggled to guide gifted 
students when faced with their low motivation and 
their need for different learning methods and tech-
niques in classrooms. They also struggled to deal 
with their endless inquisitiveness. 

These difficulties are evidenced in the follow-
ing responses: 

While many gifted students are expected to have 
high academic performance in their community, I 
cannot observe the majority of these children aca-
demically in the same paradigm. While doing indi-
vidual work, they cannot stay focused on one activ-
ity for a long time and they get overstressed by 
classwork and do negative interventions in their 
peers’ work. Similarly, their use of the notebooks 
and books continues to be cluttered and irregular. 
(Participant 2) 
I can observe that gifted students have a strong af-
finity with numbers. They can construct their 
knowledge and create new things individually us-
ing their own learning methods and techniques. 
Hence, they are tightly pressed into the classroom 
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[sic] and show different negative reactions. With 
decreased motivation, they exhibit behavioural dis-
orders in the classroom such as playing with pens 
and biting their pencils to attract teachers’ atten-
tion. (Participant 17) 
Gifted students are subjected to the same academic 
and performance examinations as other students, 
resulting in evaluation errors. These high-potential 
students are either getting clear high scores or are 
scoring low on meaningless levels due to low moti-
vation. Another difficulty related to the academic 
performance of these gifted students is the expecta-
tions from their families, teachers, school admin-
istration and school counsellors. (Participant 39) 

 
The Difficulties that School Counsellors 
Experienced as a Result of Gifted Students’ Issues 
in Social Relations were Categorised under a Single 
Theme 
Table 3 Social relations 
Themes f % 
Loneliness 52 100 
 

As shown in Table 3, the difficulties that 
school counsellors experienced in terms of the 
social relations of gifted students are entirely relat-
ed to loneliness (f = 52, 100%). All of the school 
counsellors agreed that this problem was caused by 
the leadership and sensitivity characteristics of 
gifted students. 

After a short time in a social setting, they get ac-
quainted with the people around them, but this ac-
quaintance happens spontaneously. Gifted students 
always want to be popular among their friends, to 
manage the game and play it. Such an attitude is 
usually criticised by other students causing them to 
withdraw and to stay alone. In these cases, I expe-
rience difficulties in supporting these students in 
the socialisation process. (Participant 13) 

 
The Difficulties that School Counsellors 
Experienced in Respect of their Professional 
Competencies for Guiding Gifted Students Emerged 
as Three Themes 
Table 4 Professional competencies 
Themes f % 
Lack of knowledge 52 100 
Lack of application 49 94.23 
Education policies 47 90.38 
 

As shown in Table 4, three themes were de-
rived from the views of school counsellors regard-
ing the level of their own professional competence 
for guiding gifted students. They are focused on a 
lack of training (f = 52) at bachelor’s degree level, 
inadequacies due to implementation deficiencies (f 
= 49), and gaps in education policy (f = 47). School 
counsellors indicated that they neither had enough 
knowledge to guide gifted students nor enough 
work experience with them. Moreover, because of 
education policies, they did not know exactly what 
their main responsibilities were, and they were 
uncertain about their working hours or working 

areas. As voiced by one of the study participants, 
they were in fact handicapped regarding the best 
way to serve these students and families. 

The reasons behind the above inadequacies 
were expressed by the school counsellors as fol-
lows: 

I think it would be beneficial to have elective and 
compulsory courses related to children having de-
velopment disorders and in need of special educa-
tion in the psychological counselling and guidance 
programmes in undergraduate education. 
Knowledge related to giftedness is crucial for a 
successful guidance of these students. Unfortunate-
ly, the university did not equip us with the neces-
sary tools to guide the gifted children. (Participant 
24) 
I can say that the schools have problems in diag-
nosing gifted children, especially when they inform 
the schools about identifying specific areas of gift-
edness. Problems arising from differences between 
areas can be reflected in children’s thoughts, and 
emotional and behavioural situations. For this rea-
son, school counsellors will keep suffering from 
these issues until they receive adequate training 
and support from outside. We also have difficulties 
in meeting the expectations of parents about the 
academic and social development of these children. 
(Participant 50) 
Three different steps need to be functional for gift-
ed students to benefit from guidance services effec-
tively. The first one is to recognise the gifted stu-
dents; the second one is to avail them of appropri-
ate training; and the third step is to direct them to 
higher education opportunities. In these three 
steps, we, the school counsellors, should play an 
active role. However, we do not consider ourselves 
professional enough to manage these steps because 
the education policy of the state is not clear enough 
about gifted students. We do not even know our 
main responsibilities, working hours, or working 
areas. We are, in fact, handicapped regarding the 
best way to serve these students and families. (Par-
ticipant 47) 

 
Discussion and Conclusion 
A recent American study of college courses on 
school guidance counselling found little evidence 
of any training in the characteristics, social and 
emotional development, or counselling needs of 
high-ability (gifted) students (Peterson, 2002). The 
prevailing attitude there seems to be that bright 
students do not really need guidance counsellors 
much, because they are smart enough to figure 
things out for themselves. Unfortunately, this atti-
tude seems to be quite pervasive. Children with an 
extended vocabulary or great curiosity about how 
things work may show early signs of giftedness. 
Other characteristics are not so obvious, making it 
difficult to identify gifted children in many settings, 
even at school. It is useful for guidance counsellors 
to be familiar with and able to recognise traits of 
giftedness that can be used to help the classroom 
teacher. Based on the results of our research, it can 
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be said that school counsellors have difficulty in 
guiding gifted children toward academic success 
because of the latter’s personal characteristics, 
which include leadership spirit, impatience, curiosi-
ty, periodic introversion, extreme extroversion, 
dominance, individualism, and extreme sensitivity 
to events. Counsellors struggle to solve these be-
haviour problems because the logic and methods 
they use do not satisfy these students’ needs. They 
will not be able to achieve much as long as these 
extreme character traits are not under their control, 
and they currently lack the training, theoretical 
knowledge and skills to deal effectively with these 
personal characteristics of gifted students. Many 
counselling issues arise from the incompatibility of 
the unique features of gifted individuals with their 
environment (Maree, 2019a; Robinson, 2002). 
According to Webb, Amend, Webb, Goerss, Beljan 
and Olenchak (2005), the common themes for 
which gifted children of school age need counsel-
ling include fear of failure, stubbornness, overreact-
ing, difficulty with peer relations, intense sibling 
rivalry, low self-esteem, perfectionism, and depres-
sion. However, the counsellor can experience chal-
lenges in conveying knowledge to these students 
about their abilities. Counsellors should have a 
strong theoretical base and knowledge of the char-
acteristics of gifted children to provide them with 
effective counselling services. 

Another difficulty that school counsellors ex-
perience relates to the academic characteristics of 
gifted students. These include both low and high 
levels of motivation, inquisitiveness, time man-
agement, uncommon learning methods and tech-
niques, scattered and cluttered study, as well as the 
expectations of their families. They learn at a faster 
pace, think or process more deeply, and require less 
repetition or practice to master assigned material, 
thus warranting greater educational challenges in 
their coursework (Coleman & Cross, 2001; Maree, 
2019b; Sak, 2014b; Silverman, 1993). More specif-
ically, these students have learning methods and 
techniques that differ from those used by other 
students in the class environment and that often 
result in boredom and demotivation of gifted stu-
dents during regular classroom studies. A one-size-
fits-all application in the regular classroom is not 
suitable for this kind of student who has scattered 
and cluttered studying preferences. The expecta-
tions of gifted students’ families for the students’ 
self-development and academic success are ex-
tremely high. However, most school counsellors 
lack the knowledge and practice to guide and em-
power students and to fulfil the expectations of 
their families. The academic achievements of gifted 
students may not always be realised to the full 
extent of their abilities, as being gifted may not be 
the only criterion for academic success. Achieve-
ment requires motivation and effective work prac-
tices in addition to talent. Gifted students need to 

be able to fulfil their potential and must be guided 
in their academic endeavours. They need counsel-
ling services to help them with time management, 
motivation, efficient study methods and techniques. 
It is also necessary for these students to enrich their 
learning experiences with effective classroom ac-
tivities and diversified instructional programmes in 
which they feel comfortable and where they can 
express their opinions freely. School counsellors 
play an important role in supporting those students 
who very often face problematic issues and chal-
lenges associated with academic life. Counselling 
services can be effective in supporting students 
across a wide range of issues (Pattison & Harris, 
2006). 

In addition to difficulties based on gifted stu-
dents’ personal and academic characteristics, the 
social issues they experience can create difficulties 
for school counsellors who struggle to help them to 
avoid feeling lonely. All of the school counsellors 
in our study concurred that this problem was 
caused by the students’ leadership and sensitivity 
characteristics. The more talented the student, the 
more likely that he/she experiences difficulty in 
respect of social relations with peers. Hollingworth 
(1926) defined an IQ range of 125–155 as “socially 
best intelligence,” as the children who scored in 
this range tended to be more balanced, self-
confident and outgoing than peers above the 160 IQ 
level. Very high IQ leads to particular social devel-
opment problems that correlate with social isolation 
(Ataman, 2014; Maree, 2017; Sak, 2014b). Howev-
er, the social isolation of the children in our study 
was not the clinical isolation of emotional distress, 
nor did it result from the fact that the children were 
gifted. Rather, it was due to the lack of a suitable 
peer group with which to connect or relate 
(DeHaan & Havighurst, 1961; Gross, 1993; Janos, 
1983; Maree, 2019c; Rosenberg, 1959). 

The most important and general conclusion 
that we could draw was that school counsellors 
lacked knowledge about the characteristics of gift-
ed students, which was why they struggled to guide 
and counsel the gifted students in terms of personal 
and academic characteristics and social relations. 
The school counsellors reported a lack of training 
at the bachelor degree level at university, gaps in 
education policy on gifted education, and a lack of 
expertise with these students. As discussed previ-
ously, knowledge issues related to giftedness are 
crucial in guiding gifted students. However, it has 
been noted that the knowledge and training provid-
ed by universities are not enough to effectively 
train counsellors on how to work with gifted stu-
dents. School counsellors therefore graduate with-
out having a strong theoretical basis or knowledge 
of the characteristics of gifted children. Further-
more, the education policies are not clear about the 
role of school counsellors or the education of gifted 
students. 
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Most of the school counsellors in our study 
were or had been employed as teachers before 
becoming counsellors. Despite the obligations of 
and demands on senior psychologists and guidance 
counsellors regarding proper in-service training for 
school counsellors, no training is typically provided 
(Campbell & Wackwitz, 2002; Maree, 2019b). 
Universities need to train more school psycholo-
gists and counsellors to engage in gifted education 
research. Meanwhile, professional associations 
need to encourage this research and grant scholar-
ships to provide avenues for the dissemination of 
best practices and to highlight and promote services 
– both at academic and at state/governmental poli-
cy levels (Campbell & Colmar, 2014; Maree, 2016, 
2020). 

To conclude, gifted students tend to differ 
from their peers regarding their psychological 
counselling and guidance service needs. In addition 
to their advanced cognitive development, gifted 
children can exhibit differing emotional develop-
ment, depending on their individual characteristics. 
This varying development potentially elicits a vari-
ety of psychological issues. Gifted students form a 
special group that requires special counselling by 
well-educated and trained professionals who are 
mindful of their students’ tendencies toward ab-
normal behaviour and who are acutely conscious of 
their feelings. After all, gifted students are regarded 
as the architects of the future and school counsel-
lors are expected to assess and respond to their 
needs. Therefore in-service training programmes 
should be arranged for school counsellors to focus 
on the personal, academic and social characteristics 
of gifted students, and to examine what their fami-
lies expect from school counsellors. 
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