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Abstract: The purpose of this study is to investigate the level of anxiety in learning Chinese, discover the dominant factors of anxiety
in learning Chinese language and analyze differences in Chinese language anxiety based on gender, year of study and HSK in foreign
students in Wuhan, China. The research method used was quantitative using a survey approach. There are 250 foreign students as
the samples, consisting of 108 male and 142 female students. The data collection technique used is questionnaire called CLAS
(Chinese Learning Anxiety Survey) adapted from FLCAS (Foreign Language Classroom Anxiety Survey). The data were analyzed
using SPSS with descriptive statistical techniques and Multivariate Analysis. The results showed that Chinese language anxiety
among foreign students is on a moderate level, with communication anxiety as the most dominant aspect. The male and female
students have the same anxiety level in learning Chinese. The foreign students who had longer duration of learning Chinese and had
higher HSK tend to have lower level of anxiety in learning Chinese. This showed that years of study and HSK were two factors that
determine the high or low level of anxiety in learning Chinese for foreign students.
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Introduction

Learning a language is not easy, especially if it is a foreign one that has different constructions than the mother tongue.
Besides English, the foreign language that attracts the world's attention most is Chinese. This is because China plays an
important role in world economics, so learning Chinese can make it easier to expand the economic networks. However,
Chinese is not an easy language, because it has unique writing system based on characters and tones. In addition,
individuals who learn Chinese must understand some factors that can hamper their success in learning the language, so
that it can be anticipated quickly and accurately. Among the factors that can significantly hinder a person from learning
a foreign language is anxiety, which is an effective variable and negatively influences one's success in learning a foreign
language (Aydin, 2008; Ewald, 2007; Khattaq et al, 2011; Liu & Huang, 2011; Tanveer, 2007; Williams & Andrade,
2008; Young, 1991). Many researchers have found that one-third of foreign language learners experience at least a
moderate level of anxiety during learning (Horwitz, 2001). Foreign language anxiety is a universal phenomenon that is
not only found in English classes (Kondo, 2005; Sila, 2010), but also in other languages such as Chinese (Luo, 2014),
Spanish (Noels, 2001) or French (Rodrfguez & Abreu, 2003), and among languages that are rarely taught, including
Arabic and Japanese (Elkhafaifi, 2005; William & Andrade, 2008).

In general, anxiety is a state of tension in an individual as a result of an unpleasant external stimulus that is felt to
threaten him, which can then causes a feeling that something bad will happen so that he prepares appropriate adaptive
reactions (Basith & Ichwanto, 2019). Then Spielberger and Vagg (2004) defined anxiety as a subjective feeling of
tension, fear, and worry related to arousals of the automatic nervous system. If it is related to learning a foreign
language, anxiety is a feeling of tension and specifically associated with foreign language difficulties (Gardener, 2003),
because anxiety has a specific nature, so that if there is language anxiety, it will occur only in foreign language learning
situations and tend not to affect other activities.

Next, Wolman and Sricker (1994) defined foreign language anxiety as worries or negative emotional reactions that
arise when learning or speaking a certain foreign language. This negative emotional reaction makes it difficult for a
person to learn a foreign language because he has a deep concern for failure. Horwitz, Horwitz and Cope (2010) argued
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that foreign language anxiety is related to the discomfort that some people feel when their language skills are limited so
that it limits them from becoming themselves when using a foreign language. Sanchez-Herrero & Sanchez (1992) have
found that there is a relationship between language anxiety and performance where high levels of anxiety will
negatively affect the students’ performance. From some of these definitions, it can be understood that language anxiety
is a state of tension caused by a negative reaction to a foreign language that causes a feeling of oppression.

Essentially, every individual surely experiences anxiety, but the anxiety experienced by each individual has different
levels depending on how they make a reaction to the stimulus that is coming up. Stuart (2009) classified anxiety in
several categories. The first one is mild anxiety, where on this level, people are alert and their conceptual fields
increase. The people are able to see, hear and reach more than ever before. The second is a moderate one, where people
only focus on immediate concerns, involves narrowing their field of perception. The third is severe anxiety,
characterized by a significant reduction in the field of perception. They tend to focus on certain details and not think
about anything else. Fourth is the level of panic, associated with admiration, fear, and terror, and they feel unable to do
things even with complete direction. The panic involves personality disorganization and can be a life-threatening
matter. Panic people cannot communicate or function effectively. From the classification above, it can be understood
that anxiety can be an incentive for individuals to learn and master foreign languages well if they are in the normal
category, and will have the effect of failure in learning process and even more negative impacts if the anxiety is at the
level of panic. The anxious students generally show the same indications. In several studies, the results show that
foreign language learners who are most anxious experience anxiety and even fear within the classroom (Horwitz,
Horwitz & Cope, 1986). They further point out that in engaging with learning activities, these students could also have
difficulty in concentrating, being unconscious, sweating, and experiencing an increased and irregular heartbeat. In line
with this, Daubney (n.d.) argued that physical reactions exhibited by anxious learners are generated from negative
energy (anxiety) that specifically affects their short-term memories. As a major impact of such anxiety, Horwitz et al.
(1986) claimed that the anxious students will perform escape behaviors such as skipping the class or delaying
homework.

There are various factors that cause a person to experience anxiety in learning a foreign language. Luo (2014) revealed
that one of the causes of anxiety in learning Chinese is the difficulty level of the language. Unlike English, Chinese has a
very strong language construction. There are many things that need to be considered, starting from the need to pay
attention to the tones when speaking until the writing which is so complicated that can cause high feelings of anxiety. In
addition, other things that can also cause higher anxiety are the uniqueness in the formal learning process of foreign
languages themselves, especially the existence of low students’ self-perception and self-confidence, low level of
teachers’ confidence in teaching, students’ negative feelings and behavior and procedures, and ineffective testing that
causes difficulties in learning foreign languages (Horwitz et al., 1986; Rodriguez & Abreu, 2003; Young, 1991). This is
like a low expectation of their foreign language skill, so they tend to have a low level of foreign language achievement
(Bailey, Onwuegbuzie & Daley, 1999).

Foreign language anxiety can be explained in detail by analyzing the aspects that construct it. Horwitz et al. (1986)
classified the foreign language anxiety into three, namely communication anxiety, test anxiety and anxiety about
negative judgment. Horwitz et al. (1986) asserted that one of the situations that most triggers the anxiety for most
students is communication, because it includes many language learning processes such as pronunciation of words,
word recognition, meaning, and grammar rules, so it becomes difficult for someone to master it (Fielding, 2007).
Suleimenova (2013) noted that in the last few years, foreign language students have experienced deep concern about
their communication skills, with an indication of feeling stressed, nervous, and anxious when they try to speak. This is
then referred to as a mental barrier in language learning. Yoshida (2010) stated that the students often come to the
foreign language classes with anxiety. Based on research conducted by Kleinmann, Steinberg, and Horwitz (in Horwitz
et al, 1986), it is shown that the anxiety experienced by the students when they join in the class can affect the
communication strategies used by them in the language classes.

Meanwhile, Tsiplakides and Keramida (2009) found that the students who experience anxiety in the class tend not to
want to participate in speaking activities because they believe that they are not good at it and are afraid that their
classmates will evaluate them negatively. This shows that there is a relationship between communication anxiety and
the fear of negative evaluation. Fear of negative evaluations is a concern for the assessment of others against someone,
feeling afraid of the bad evaluation of others, and the existence of an expectation that others will judge negatively
(Watson & Friend, 1969). In addition, the fear of negative judgment can also be caused by high or low self-esteem
(Krashen, 2003). Someone who has low self-esteem tends to always think of other people's assessment of himself, so
the concentration is mostly on others, not on himself. Then, the next type of anxiety is the test anxiety which is also the
performance anxiety. It is a concern about the low academic judgment during foreign language learning or fear of
failure (Horwitz & Young, 1991). The test anxiety will make a person's performance in learning is getting worse
because he only focuses on his lack of ability in learning a foreign language, not on the effort that will be made to
achieve good academic grades.

There are three purposes of this study. First, this research tries to investigate the level of anxiety in learning Chinese in
foreign students. Second, it would like to find dominant factors related to the Chinese language anxiety in foreign
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students. Third, it will analyze some differences in the Chinese language anxiety based on gender, years of study, and
HSK. From this third question, there are some hypotheses that can be proposed: 1) there are significant differences in
Chinese language anxiety based on gender; 2) there are significant differences in Chinese language anxiety based on the
years of study; 3) there are significant differences in Chinese language anxiety based on HSK. Therefore, based on the
purposes of this research, the main research problems are: 1) how is the level of anxiety in learning Chinese in foreign
students? What is the dominant factor of Chinese language anxiety experienced by foreign students? Are there
significant differences in Chinese language anxiety among foreign students based on gender, years of study, and HSK?

Methodology
Research Design

The research design used was quantitative with the survey approach. This approach was carried out to obtain
quantitative or numerical data, attitudes or opinions of a population by studying a sample of the population (Creswell,
2014).

Population and Sample

The population in this study was all foreign students taking a Chinese language course in each class in the 2018/2019
academic year in Wuhan, China. The population in this study involved three universities in Wuhan, China. The samples
were taken randomly as many as 250 people (108 men and 142 women) using a random sampling technique.

Method and Instrument Data Collection

The data were collected using the questionnaire with support from the Likert scale. The questionnaire consisted of two
parts, namely demographic information (Gender, Year of Study and HSK) and Chinese anxiety. The research instrument
adopted the instrument developed by Ling Lee (2011) called ELAS (English Language Anxiety Survey) which was later
modified to CLAS (China Language Anxiety Survey). This instrument consisted of 32 items, consisting of 13 items of
communication anxiety, 9 items of test anxiety, and 10 items of negative assessment anxiety. The Likert scale used was
a four-point type, starting from strongly disagree (1 point), disagree (2 points), agree (3 points) and strongly agree (4
points). The questionnaire was written in used two languages English and Chinese. It aimed to avoid mistakes in
understanding the meaning contained in the questionnaire because it was feared that many foreign students did not
really yet understand Chinese. To test the validity and reliability of the instrument to be used, the researchers first
conducted a pilot study by spreading the instrument to 50 students majoring in Chinese who were not included in the
research sample. The results of the pilot study show that all statement items are valid and reliable, with a Cronbach
alpha value of .917. [t means the instrument is feasible for use in this study.

Procedure and Data Analyze

The modified questionnaire was directly distributed using social media through WeChat by using Wenjuan application.
This application was used to facilitate the reach of the faraway location of the respondents. After the data were
collected, they were then analyzed using SPSS version 23.0. To test the first and second research questions, the data
analysis technique used was descriptive statistics, namely mean, standard deviation, missing value, frequency, and
percentage. For the third question, the analysis technique used was a multivariate analysis of variance (Manova), with a
significance level of 5%.

Results

Description of participants by gender, years of study and HSK of the returned questionnaires

The results of the questionnaire that have been filled out by the respondents showed that none of them has missing
data. There are 108 male (43.2%) and 142 female (56.8%) respondents filling out the questionnaire. The respondents
who learn Chinese less than one year are 51 people (20.4%), one to two years are 72 people (28.8%), three to four
years are 56 people (22.4%) and those who have been learning more than four years are 71 people (28.4%). Then the
respondents who do not have HSK are 13 people (5.2%), there are no respondents who are at HSK level 1, HSK level 2
are 3 people (1.2%), HSK level 3 are 7 people (1.8%), HSK level 4 as many as 80 people (32%), HSK level 5 as many as
88 people (35.2%), and HSK level 6 as many as 59 people (23.6%),
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Table 1. Description of participants by gender, years of study and HSK

Variable Missing Data  Frequency Percent
Gender Male 0 108 43.2
Female 0 142 56.8
<1 0 51 20.4
1-2 0 72 28.8
Years of Study 3.4 0 56 22 4
>4 0 71 28.4
Non HSK 0 13 5.2
HSK 1 0 0 0
HSK 2 0 3 1.2
HSK HSK 3 0 7 1.8
HSK 4 0 80 32.0
HSK 5 0 88 35.2
HSK 6 0 59 23.6

Level of Foreign Language Anxiety

The descriptive statistics are used to determine the level of anxiety of Chinese learning on foreign students. The results
in table 1 show that in the communication apprehension variable, there are 63 people who are at a high level, 177 ata
moderate level and 10 people who are at low level. Then, in the test anxiety variable, there are 104 people who are at a
high level, 136 at moderate level, 10 people are at a low level. While in the fear of negative evaluation variable, there
are 66 people who are at high level, 169 at moderate level, and 15 people at the low level.

Dominant Aspect of Chinese Language Anxiety

The descriptive statistics are also used to find out the most dominant factors related to Chinese learning anxiety. The
first is the communication apprehension with the mean value of 31.00, then fear of negative evaluation with the mean
value of 24.29 and the last is the test anxiety with the mean value of 23.35.

Table 1. Descriptive Data of China Language Anxiety

Variable Mean SD Frequency Percent
High 63 25.2
Communication Apprehension 31.00 7.16 Medium 177 70.8
Low 10 4
Medium 104 41.6
Test Anxiety 23.35 5.59 Middle 136 54.4
Low 10 4
High 66 26.4
Fear of Negative Evaluation 24.29 6.28 Medium 169 67.6
Low 15 6

Differences in the Foreign Language Anxiety Based on Gender, Years of Study and HSK

Multivariate analysis was used to determine differences in communication apprehension, anxiety test, and fear of
negative evaluation based on gender, years of study and HSK. The researcher uses multivariate analysis because there
are more than two variables to be analyzed for their differences, and among variables have a significant relationship, so
the most suitable analysis for this research is multivariate. The results in table 2 show that in the gender variable, there
are no significant differences between male and female respondents for each dependent variable, F (3, 218) = 1.41, p>
.05, Pillai's Trace = .019. This means that the hypothesis is rejected because the Chinese language anxiety level tends to
be the same between the male and female respondents. Then in the year of study variable, there is a significant
difference between the forces for each dependent variable, F (9, 660) = 2.59, p <.01, Pillai’s Trace = .010. This means
that the hypothesis is accepted because the foreign students who have a longer duration of learning Chinese tend to
have lower level of anxiety. Meanwhile, in the HSK variable, there is also a significant difference among the classes for
each dependent variable, F (15, 660) = 4.97, p <.001, Pillai's Trace = .031. This also shows that the hypothesis is
accepted, because the foreign students who have higher HSK tend to have lower level of Chinese learning anxiety.
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Table 2. Multivariate Test of Communication Apprehension, Test Anxiety, and Fear of Negative Evaluation by Gender, Years

of Study and HSK
Effect Pillai’s Trace F Ratio DF Error DF Sig of F
Gender .019 1.41 3.00 218.00 240
Years of Study .10 2.59 9.00 660.00 .006
HSK 31 4.97 15.00 660.00 000
Discussion

The first aim of this study is to investigate the level of Chinese language anxiety on foreign students taking a Chinese
language class in Wuhan, China. The CLAS results on aspects of communication apprehension, test anxiety and fear of
negative evaluation tests indicate that the average score of each aspect is in a moderate position. These results are
directly proportional to the findings of other researchers, including Afigah (2015), Balemir (2009), Miskam and
Saidalvi (2019). Although it is at an intermediate level of anxiety, this cannot be juts ignored because it can make a
negative contribution to someone who is learning Chinese. In general, Cagatay (2015) believed that a moderate level of
anxiety can affect a person's performance in expressing his thoughts and opinions in speaking any language. It also can
influence one's readiness to improve his ability to communicate using foreign languages (Wu & Lin, 2014).

The second objective in this study is to investigate the dominant aspects of Chinese language anxiety on the foreign
students taking a Chinese language class in Wuhan, China. The CLAS results show that the most dominant aspect in
Chinese language anxiety is communication apprehension (Mean = 31.00). This is consistent with McCroskey and
Anderson's (1976) research which shows that most students experience communication fears when they speak in a
formal atmosphere in front of a group of people, such in the classroom. Communication is a very heavy aspect to be
actualized after learning the language so that many students fail on this aspect. Based on the results of Suleimenova's
(2013) research in the last few years, many students apparently have deep concerns about their communication skills
and then undermine their ability to focus on what will be said in the communication process and even ideas that might
be immediately lost.

This anxiety can be caused either from the internal or external side. One of the internal factors is lack of confidence.
Someone who has high self-confidence will have low communication anxiety (Wahyuni, 2014). Besides, self-esteem
also affects communication anxiety. The higher a person's self-esteem is, the lower his communication apprehension is
(Daly, 1991). Meanwhile, the external factor includes the fear of negative evaluation from others. This is the second
aspect of Chinese learning anxiety (Mean = 24.29). Several studies have shown that students who have fear of negative
evaluations have concerns about others 'judgments about themselves, are afraid of others' bad judgments, and that
there is an expectation that others value themselves negatively (Watson & Friend, 1969). While the lowest aspect is test
anxiety (Mean = 23.35). Although it is the lowest aspect of foreign language anxiety, it must also be considered and
anticipated because it also affects communication skills. This is in line with the research conducted by Dalkilic (2001)
and Huang (2004) stating that most students experience the test anxiety in their speaking class.

The third goal of this research is to investigate some differences in Chinese learning anxiety based on gender, year of
study and HSK on the foreign students taking a Chinese language class in Wuhan, China. The results of demographic
information research show that there are no significant differences between men and women in each aspect of Chinese
language anxiety. This can be due to the fact that both have similarities in responding to certain situations in language
class, so there is no significant effect if it is related to gender aspect (Rosenfeld & Berko, 1990). It also can be caused by
both male and female students have respectively an awareness of their own performance and show the same signs of
anxiety as nervousness and panic in the language class (Rafek, 2009). However, in the anxiety studies, there are
generally a number of results showing that there are significant differences related to the anxiety based on the gender
(Aydin, 2017; Aydin, 2019; Kaplan & Saddock, 1998; Sadock & Sadock, 2009). Then, the year of study variable shows
that there is a significant difference between first-year students to the final level in every aspect of Chinese language
anxiety. This difference is due to the experience gained in learning the language. The findings indicate that the longer a
person spends time learning Chinese, the lower the anxiety of the language he will experience compared to those who
have just learned Chinese.

This finding is in line with the results of Afigah (2015) who revealed that there is a significant relationship between the
length of foreign language learning and language anxiety; the longer a person learns a language, the less anxiety he
experiences. Furthermore, the HSK variable (Han yu Shui ping kao shi) shows that there are significant differences
between non-HSK students to HSK 6 in every aspect of Chinese language anxiety. The students who have higher HSK
level tend to have lower language anxiety. This is in line with the results of Liu's (2006) study of EFL students in China.
More advanced students tend to be less anxious. Then, Zhao & Whitchurch (2011) found that college-level CFL students
in the US were a little bit more anxious than secondary students, but the difference was not significant. Luo (2013)
found that the level of proficiency had a significant effect on Chinese Language Learning Anxiety in general and that the
level of student anxiety decreased when their level of proficiency increased. The results of this study are also in line
with the results of the study concluded by some researchers that the foreign language anxiety is expected to decrease
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when the experience and proficiency increase (Chapelle & Roberts, 1986; Desrochers & Gardner, 1981; Elkhafaifi,
2005; Gardner, Smythe & Brunet, 1977; Gardner, Smythe & Clement, 1997; Liu, 2006; Hismanoglu, 2013; Samimy,
1994).

Conclusions and Suggestions

The findings of this study indicate that in every aspect of anxiety in learning the Chinese language is at a moderate level.
Then, the most dominant aspect experienced by the students in Chinese anxiety is communication anxiety. The latest
findings indicate that there is no significant difference in Chinese language anxiety on the gender variable, while the
years of study and HSK variables indicate a significant difference in Chinese language anxiety. Due to few numbers of
studies who study the Chinese language learning anxiety, future researchers should then examine the Chinese anxiety
in relation to the students' motivation and perceptions of the teachers’ behavior in teaching Chinese. Next, the
instructors are expected to be able to choose the appropriate teaching strategies so that the students' anxiety can be
minimized optimally when attending the Chinese language class. The contribution of counselors or psychologists is
expected when the students’ anxiety has reached the level of panic.

References
Afigah, N. (2015). A study on English language anxiety among adult learners in Universiti Teknologi Malaysia (UTM).
Procedia - Social and Behavioral Sciences, 208 (2015), 223 - 232.

Aydin, S. (2008). An investigation on language anxiety and fear of negative evaluation among Turkish EFL learners.
Asian EFL Journal, 30(1), 421-444.

Aydin, U. (2017). Test anxiety: Do gender and school-level matter? European Journal of Educational Research, 6(2), 187-
197.

Aydin, U. (2019). Test anxiety: Gender differences in elementary school students. European Journal of Educational
Research, 8(1), 21-30.

Basith, A, & Ichwanto, M. A. (2019). Differences in anxiety on the new student of STKIP Singkawang. Journal of
Education and Practice, 10(15), 54-57.

Bailey, P., Onwuegbuzie, A. ], & Daley, C. E. (1999). Foreign language anxiety and learning style. Foreign Language
Annals, 32(1), 63-76.

Balemir, H. S. (2009). The sources of foreign language speaking anxiety and the relationship between proficiency level and
degree of foreign language speaking anxiety (Unpublished master’s thesis). Bilkent University, Ankara, Turkey.

Cagatay, S. (2015). Examining EFL students’ foreign language speaking anxiety: The case at a Turkish state university.
Procedia - Social and Behavioral Sciences, 199, 648-656

Chapelle C. A., & Roberts C. (1986). Ambiguity tolerance and field independence as predictors of proficiency in English
as a second language. Language Learning, 36(1), 27-45.

Dalkilic, N. (2001). An investigation into the role of anxiety on students' success in second language learning (Unpublished
doctoral dissertation). Cukurova University, Adana, Turkey.

Daly, J. A. (1991). Understanding communication apprehension: An introduction for language educators. In E. K.
Horwitz & D. ]. Young (Eds.), Language anxiety: From theory and research to classroom implications (pp. 3-13).
Englewood Cliffs, NJ: Prentice Hall.

Daubney, M. (n.d.). Language anxiety: Creative or negative force in the language classroom? Retrieved from
http://www.appi.pt/recursos/docsformacao/MDaubney1.pdf

Desrochers A., & Gardner R. (1981). Second language acquisition: An investigation of a bicultural excursion experience.
Quebec, Canada: International Centre for Research on Bilingualism

Elkhafaifi, H. (2005). Listening comprehension and anxiety in the Arabic language classroom. Modern Language Journal,
89(2), 206-220. https://doi.org/10.1111/j.1540-4781.2005.00275.x

Ewald, ]J. D. (2007). Foreign language learning anxiety in upper-level classes: involving students as researchers
[Electronic version]. Foreign Language Annals, 40(1), 122-142.

Fielding, M. (2007). Jean Rudduck (1937-2007) ‘Carving a new order of experience’: A preliminary appreciation of the
work of Jean Rudduck in the field of students’ voice. Educational Action Research, 15(3), 323-336

Gardner R. C.,, Smythe P. C., & Brunet G. R. (1977). Intensive second language study: Effects on attitudes, motivation and
French achievement. Language Learning, 27(2), 243-261



European Journal of Educational Research | 1199

Gardner R. C., Smythe P. C., & Clement R. (1979). Intensive second language study in a bicultural milieu: an investigation
of attitudes, motivation and language proficiency. Language Learning, 29(2), 305-320.

Gardner R. C, Tremblay P. F., & Masgoret A. (1997). Towards a full model of second language learning: An empirical
investigation. Modern Language Journal, 81(3), 344-362.

Gardner, R. C. (2003). Individual differences and second language learning. In G. R. Tucker & D. Corson (Eds.),
Encyclopaedia of Language and Education. Dordrecht, The Netherlands: Kluwer Academic Publishers.

Hismanoglu, M. (2013). Foreign language anxiety of English language teacher candidates: A sample from Turkey.
Procedia - Social and Behavioral Sciences, 93, 930-937

Horwitz, E. K. (2001). Language anxiety and achievement. In A. Mackey (Ed.), Annual review of applied linguistics (pp.
112-127). Cambridge, UK: Cambridge University Press

Horwitz, E. K., Horwitz, M. B., & Cope, ]. (1986). Foreign language classroom anxiety. The Modern Language Journal,
70(2), 125-132.

Horwitz, E. K., & Young, D. ]J. (Eds.). (1991). Language anxiety: From theory and research to classroom implications.
Englewood Cliffs, NJ: Prentice-Hall

Horwitz, E. K., Horwitz, M. B., & Cope, ]. (2010). Foreign and second language anxiety. The Modern Language Journal,
70(2), 125-132

Huang, H. (2004). The relationship between learning motivation and speaking anxiety among EFL non-English major
freshmen in Taiwan (Unpublished master's thesis). Chaoyang University of Technology, Taiwan.

Kaplan, H. I,, & Sadock, B. ]. (1998). limu kedokteran jiwa darurat [Science of mental emergency]. Jakarta, Indonesia:
Widya Medika.

Khattak, Z. 1., Jamshed, T., Ahmad, A., & Baig, M. N. (2011). An investigation into the causes of English language learning
anxiety in students at AWKUM. Procedia - Social and Behavioral Sciences, 15(2011), 1600-1604.

Kondo, Y. (2005). A study on relationship between language anxiety and proficiency: In a case of Japanese learners of
English. In Proceedings of 10th Pan-Pacific Association of Applied Linguistics (pp. 129-138). Tokyo, Japan: PAAL
Japan.

Krashen, S. (2003). Explorations in language acquisition and use: The Taipei lectures. Portsmouth, NH: Heinemann.
Liu, M. (2006). Anxiety in Chinese EFL at different proficiency levels. System, 34(3), 301-316.

Liu, M. (2007). Anxiety in oral English classrooms: A case study in China. Indonesian Journal of English Language
Teaching, 3(1), 119-137.

Liu, M., & Huang, W. (2011). An exploration of foreign language anxiety and English learning motivation. Educational
Research International, 2011. http://dx.doi.org/10.1155/2011/493167

Luo, H. (2013). Chinese language learning anxiety and its associated factors. Journal of Chinese Language Teachers
Association, 48(2), 109-133.

Luo, H. (2014). Foreign language speaking anxiety: A study of Chinese language learners. National Council of Less
Commonly Taught Languages, 15(1), 99-117.

Mccroskey, J. C, & Anderson, J. (1976). The relationship between academic achievement and communication
apprehension = among  college  students. Human  Communication  Research,  3(1), 73-81.
https://doi.org/10.1111/j.1468-2958.1976.th00506.x

Misgam, N. N., & Saidalvi, A. (2019). Investigating English language speaking anxiety among malaysian undergraduate
learners. Asian Social Science, 15(1), 1-7.

Noels, K. A. (2001). Learning Spanish as a second language: Learners’ orientations and perception of their teachers’
communication styles. Language Learning, 51(1), 107-144.

Rafek, M. (2009). Anxiety level towards learning a foreign language: A focus on learning Japanese language among UTM
students (Unpublished master's thesis). University of Technology, Malaysia.

Rodriguez, M., & Abreu, O. (2003). The stability of general foreign language classroom anxiety across English and
French. The Modern Language Journal, 87(3), 365-374

Rosenfeld, L. W., & Berko, R. M. (1990). Communicating with Competency. Glenview, IL: Scott, Foresman/Little, Brown
Higher Education.



1200 | BASITH ET AL. / Chinese Learning Anxiety on Foreign Students

Sadock, B. ], & Sadock, V. A. (2009). Kaplan & Sadock's synopsis of psychiatry: Behavioral sciences/clinical psychiatry.
Philadelphia, PA: Lippincott Williams & Wilkins.

Samimy, K. K. (1994). Teaching Japanese consideration of learners’ affective variables. Theory Into Practice, 33(1), 29-
33.

Sanchez-Herrero, S. A., & Sanchez, M. P. (1992). The predictive validation of an instrument designed to measure student
anxiety in learning a foreign language. Educational and Psychological Measurement, 52(4), 961-966.

Sila, A. Y. (2010). Young adolescent students’ foreign language anxiety in relation to language skills at different levels.
The Journal of International Social Research, 3(11), 83-91.

Spielberger, C. D., & Vagg, P. (Eds.). (2004). Test anxiety: a transactional process model, test anxiety theory, assessment,
and treatment. Washington, DC: Taylor & Francis.

Stuart, G. W. (2009). Principles and practice of psychiatric nursing. St. Louis, MI: Elsevier Mosby.

Suleimenova, Z. (2013). Speaking anxiety in a foreign language classroom in Kazakhstan. Procedia - Social and
Behavioral Sciences, 93, 1860-1868.

Tanveer, M. ( 2007) Investigation of the factors that cause language anxiety for ESL/EFL learners in learning speaking
skills and the influence it casts on communication in the target language (Unpublished master thesis). University
of Glasgow, Scotland.

Tsiplakides, 1., & Keramida, A. (2009). Helping students overcome foreign language speaking anxiety in the English
classroom: Theoretical issues and practical recommendations. International Education Studies, 2(4), 39-44.

Wahyuni, S. (2014). Hubungan antara kepercayaan diri dengan kecemasan berbicara di depan umum pada mahasiswa
psikologi [The relationship between self-confidence and public speaking anxiety in psychology students].
Psychology/ Psikologi, 2(1), 50-64.

Watson, D., & Friend, R. (1969). Measurement of social-evauative anxiety. Journal of Consulting and Clinical Psychology,
33(4), 448-457.

Williams, K. E., & Andrade, M. R. (2008). Foreign language learning anxiety in Japanese EFL university classes: Causes,
coping, and locus of control. Journal of Foreign Language Teaching, 5(2), 181-191

Wolman, B. B. (1994). Anxiety and related disorders a handbooks. Hoboken, NJ: John Wiley & Sons.

Wu, C. P, & Lin, H. ]J. (2014). Anxiety about speaking a foreign language as a mediator of the relation between
motivation and willingness to communicate. Perceptual and Motor Skills, 119(3), 785-798.

Yoshida, K. (2010). Coping with anxiety in the foreign language classroom: Japanese students on study-abroad language
courses in the UK. The Journal of Language and Culture, (14), 59-80.

Young, D. ]J. (1991). Creating a low-anxiety classroom environment: What does language anxiety research suggest?
Modern Language Journal, 75(4), 426-439.

Zhao, A., & Whitchurch, A. (2011). Anxiety and its associated factors in college level Chinese classrooms in the U.S. The
Journal of Chinese Language Teachers Association, 46(3), 21-47.



