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Introduction

The urgent need for higher educational institutions seems to be an effective leadership model now
more than ever, and this enables individuals, employees, academic departments, colleges and
universities as a whole to adapt to rapidly changing academic environments. More importantly, these
institutions face a major challenge in reporting weaknesses in outputs and lack of contribution to the
development of civilization, making universities the first to succeed in forming global and international
trading companies and to create organizations with a global mission to expand and disseminate
knowledge through research and teaching (Barnett, 2011).

As the concept of leadership is broadly explored in school leadership research (Harris, 2008;
Mayrowetz, 2008; Mifsud, 2016; Spillane, Halverson & Diamond, 2007; Tian, Risku & Collin, 2016;
Woods, Bennett, Harvey & Wise, 2004) which explored higher educational institutions such as Bryman
(2009), Creanor (2014), Harkin and Healy (2013), Jones, Lefoe, Harvey and Ryland (2012; 2014a; 2014b).

A report carried out by The Wallace Foundation (2011) on school leadership, notes that one of the
responsibilities of the school principal is to encourage leadership training so that teachers and other
staff within the school can carry out their parts in achieving the school vision, and much effort is made
to better understand how Leadership training in schools affect both staff and students. These efforts are
centered on the transition from the concept of leadership as practiced by individuals (principals) to the
so-called collective or distributed leadership (Mascal, Leithwood, Straus & Sacks, 2008).

Some undisclosed number of up-to-date research on distributed leadership has focused on the work
and practices of leaders who are distributed among others and individuals who implement these
practices (Mascal et al., 2008). Recent efforts by Spillane, Halverson and Diamond (2007) and Firestone
and Martinez (2007) reveal the sources of leadership in the light of the distributed leadership approach
practiced by this type of leader.

There is widespread interest in the sources of distributed leadership in the West between
researchers and professional leaders (Hammersley-Fletcher & Brundrett, 2005; Storey, 2004), while this
situation is different in the Arab world. However, the methodological evidence of the influence of
distributed leadership within educational institutions residuals is modest, and the results of leadership
practices distributed to schools and students are highly flawed in the West (Mascal et al., 2008). The
responsibilities lie on researchers and practitioners within our educational institutions to address the
study of this type of leadership and to reveal the results of the application in order to improve the
educational performance within these institutions.

Most research carried out on leadership focus on the impact of leaders themselves on schools and
on students (Leithwood, Seashore Louis, Anderson &Wahlstrom, 2004; Silins & Mulford, 2002), but the
direct effects of leadership on students’ achievements are still unexplored (Hallinger & Heck, 1996). The
challenge now is to identify the indirect path through which leadership influences students, and this is
the challenge that aims at determining the variables that affect leaders (Hallinger & Heck, 1996;
Leithwood & Jantzi, 2000; Wahlstrom & Louis, 2008).

Among the many potential variables that link the relationship between the influences of leaders to
students, many researchers have concentrated on teachers' beliefs and emotional states (Leithwood,
2006; Wahlstrom & Louis, 2008). Among the studies that contributed to this trend are those of Hoy and
Tarter (1992), Hoy et al. (2006), Tschannen-Moran et al. (1998), which examined the emotional state of
teachers and their impact on students’ achievements. This research on leadership is the basic
motivation for teachers and their beliefs and emotional feelings; and among these beliefs and feelings, a
new interest appeared. The term "academic optimism" refers to an organizational concept that
describes the faculty members' assessment of the mental activity and academic achievement of their
students (the academic concentration), the extent of the collective effectiveness and the confidence of
the instructors in the students and their parents.
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Hasanvand, Zeinabadi, Shomami and Karfestani (2013) pointed out that distributed leadership has
cognitive, emotional, and behavioral aspects that may be matched with the components of academic
optimism. Academic optimism, therefore, has three components: self-efficacy, trust in students and
parents, and academic concentration. The academic concentration is the behavioral component and it
always drives high expectations in the school work (Hoy, Tarter, & Woolfolk Hoy, 2006) and shows the
correlation between this components. The academic effectiveness is connected to a number of positive
organizational behaviors such as professional and human success (Lee, Dedrick, & Smith, 1991).

Problem Statement

Academic achievement is an important assessment instrument in educational institutions, and it is
completely essential mainstay in assessing the quality of the educational process within these
institutions (Chang, 2011).

So many Arab and foreign studies have addressed the impact of many families and individual factors
in area of the economic, cultural, and motivational situation of education on academic attainment (Chen
& Cheng, 2008; Shi, 2003; Weng, 2006).

Even though educational literature pointed to the impact of educational institutions on academic
achievement, the roles of academic leaders and faculty members cannot be denied. These roles are
essential. The teaching environment within the institution can be improved through the leadership style
improving the academic achievement of students (Hsieh, 2010; Li, Chiang &Chiao, 2010). Additionally,
faculty members are the actual or real practitioners of the teaching process; therefore, their beliefs,
strategies, knowledge, and classroom management are the direct influences of student education (Liu &
Lin, 2007; Love & Kruger, 2005; Sun & Wang, 2007)

Mascalet al. (2008) found insufficient direct evidence of the impact of the leadership pattern on
student education, although many researchers acknowledged this effect. Woods (2015) observes that
leadership practices have a clear impact on students. In a study by Chang (2011), the results indicate the
effect of the leadership pattern distributed in the academic achievement of students indirectly through
its direct impact on academic optimism in primary schools in Taiwan. Agreeing with Mascalet al. (2008),
their results indicate a direct correlation between leadership style which distributed academic optimism
to teachers in primary and secondary schools in Canada, which led to improved academic achievement
of students. The results are also in line with the results of the study of (Malloy, 2012), which indicated a
positive correlation between the distributed leadership style and academic optimism of teachers in
secondary schools in Canada, leading to a positive correlation between academic optimism and
academic achievement of students.

It is obvious from previous studies that the effectiveness of leadership style distributed made some
impact on the academic optimism of teachers, which in turn mirrored the academic achievement of
students in a positive way. However, most of these studies were conducted in public schools and in non-
Arab environments. Within the scope of these researchers’ knowledge, one Arab’s study, by Abdallah
(2015), observes a positive correlation between distributed leadership and academic optimism in
Oman's secondary schools in Jordan. The researcher observes that most of the studies that dealt with
the leadership distributed in institutions of higher education were not empirical studies, but rather
theoretical (Jones, Harvey, Lefoe, 2014b; Tian, Risku, Collin, 2016; Vuori, 2017; Wan, 2014). However,
this study attempts to bridge the gap by providing empirical evidence on the relationship between
distributed leadership and academic optimism at the level of higher education in Saudi Arabia. This is in
response to the aspirations and expectations of the vision of Saudi Arabia 2030, to improve the
performance of Saudi universities.
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Questions of the Study

Question 1: Is there a significant-statistical correlation between distributed leadership practices and
academic optimism among faculty members?

Question 2: Which dimensions of distributed leadership are more optimistic about academic optimism
among faculty members?

Question 3: Are there any statistically significant differences in the distributed leadership practices of
faculty members that are attributed to the gender variable (male/female)?

Question 4: Are there any statistically significant differences in the academic optimism of faculty
members in relation to the gender variable (male - female)?

Study Purpose
The present study aims at:

1. Revealing the correlation between distributed leadership practices and academic optimism among
faculty members of the Northern Border University.

2. Detecting any dimensions of distributed leadership that may predict the academic optimism of the
faculty staff of the Northern Boarder University.

Detecting gender differences in leadership practices distributed among faculty members.

4. Detecting gender differences in academic optimism among faculty members.

Study Significance

1. It reveals the lack of studies in the Arab environment, which is capable of dealing with the leadership
distributed in institutions of higher education.

2. It provides the introduction to distributed leadership as one of the most modern administrative
approaches capable of developing performance among faculty members and heads of departments,
and administrative leadership in the university in light of references to previous studies.

3. It can contribute to the disclosure of some special practices by some academic department heads
and faculty members as central decision-making rather than decision-making, creating a non-
supportive environment for development and innovation.

4. It is one of the first studies that deal with the concept of academic optimism in the environment of
higher education in the Arab environment, so it is expected that this study will provide a theoretical
framework and it results will add more knowledge to researchers.

5. It provides the opportunity to educate the university community on the term ‘academic optimism’
and its implications, which are related to the academic achievement of students.

6. It may help clarify the effect of the type of leadership in academic achievement of students. Results
from this study will highlight the impacts of leadership by revealing whether the distributed
leadership is related to the academic optimism of faculty members, which has proven its high impact
on academic achievement of students in some previous studies.

Literature Review and Previous Studies

Since 1900, several research has been conducted on the theory of leadership. In light of this,
different leadership styles have been presented. Each leadership style has its individual pattern and
theoretical basis, both of which are considered appropriate in certain situations. The leader of the
educational institution must take into account the environment of the institution and the specialization
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of the members involved with it. The origin of leadership does not only stem from the authority of the
leader, but also from the leading members to manage the entire work group in every situation facing
the educational institution. Thus, the leader must be able to manage the whole work group in every
situation facing the educational institution. The task of the leader is to build the vision, to direct and
combine the strengths of the institution. Furthermore, the leader must determine the future
development of the organization and achieve its objectives (Huang, 2008).

The idea of distributed leadership has been integrated among researchers in the West, policy
makers, educational reformers, and practicing leaders (Hammersley-Fletcher & Brundrett, 2005; Storey,
2004). In order to better understand the notion of distributed leadership, Spillane and his colleagues
(2007) analyzed leadership practices within many institutions. In addition, Fletcher and Kaufer (2003)
points out that without leadership, individuals cannot play their roles in determining the advancement
of their institutions and influence on the practices within these institutions. Therefore, the strength of
the educational institution stems from the extent of its practice of distributed leadership.

Teaching staff are the key to ensuring the quality of any country's education, and the revision of
teacher-related pedagogy finds that assessing teachers 'beliefs is an important input to understand and
interpret their external behavior and inner thoughts. Teachers' beliefs consist of teachers' views on
education and their views on teaching and about students (Pajares, 1992). These beliefs have an
important and direct impact on their behavior, teaching efficiency, and classroom management (Chang,
1996; Chu & Yeh.2003; Judson, 2006; Ho, 2009).

Academic optimism, which is a relatively recent term, for faculty staff is one of their beliefs about
teaching, learning, and students, a term that primarily describes how members value mental activity,
academic achievement, collective effectiveness and overall trust in students and parents (Hoy, Tarter &
Woolfolk-Hoy, 2006a).

Hoy et al. (2006b) noted that academic optimism has three components: the first one is collective
effectiveness, which refers to teachers' perceptions of their collective efforts that have a positive impact
on students (Goddard et al., 2000). This concept reflects on what teachers think of their collective ability
to achieve, and does not believe in the individual ability of students to achieve anything in class
(Tschannen-Moran, Salloum, & Goddard, 2014).

The higher the level of collective effectiveness, the higher the probability of students’ performances;
the lower the collective effectiveness of the institution, the more difficulties the institution may
encounter. The results of a few studies indicate that collective effectiveness has a clear impact on
students’ achievements (Bandura, 1993). In other scholastic factors such as discipline (Tschannen-Moran
& Barr, 2004), Goddardetal. (2000) discover that the theoretical elements of collective effectiveness,
which include analysis of the task of teaching and analysis of teaching efficiency, are highly correlated
within educational institutions.

The term "task analysis" refers to teachers' assessment of their teaching needs (Hoy & Miskel, 2008).
This analysis is presented individually and collectively within the school. At the school level, the analysis
of the teaching task raises questions about the limitations teachers face while working in the school and
what they have to achieve in order to have a successful school, while comparing the efficiency of
teaching to the teacher's analysis of the components of teaching according to high-precision standards
that reflect the collective performance (Gooddard et al., 2000), which leads to the emergence of an
analysis of the skills, training, methods and experience of collective teaching. The provision of teaching
efficiency may include the beliefs of faculty members and the ability of all students at school success
(Hoy & Miskel, 2008).

Both the teaching task analysis and the instructional efficiency occur concurrently as they interact
with each other as long as collective effectiveness is there (Goddard et al., 2007). The second one is
Collective trust in parents and students: There is no agreement among researchers on a comprehensive
and unified definition of trust, and the lack of this agreement is due to the complicated structure of this
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concept, which does not pave the way for an integrated picture. Researchers tend to look at confidence
within the context of their own academic fields. This is the basis of various definitions which sometimes
contribute to further confusion about what this concept is and how it works (Adams, 2004). Rotter
(1967) defines confidence as an expectation by an individual or group that the word, promise, or oral or
written statement of another individual or group can be relied upon.

Rousseau, Sitkin, Burt, and Camerer (1998) defines trust as the state of mind that includes the
intention to accept and be exposed to based on positive expectations of the intentions and behavior of
others. Both Blomqvist and Stahle (1999) define trust as the behavior and good will of the other party,
while (Lewicki et al., 1998) defines confidence as “positive expectations for the behavior of others." Al-
Badrani (2010) points out that confidence is when one feels reassured by the belief that he has the
ability to perform a given task without making mistakes.

Hoy and Tschannen-Moran (1999) observes that trust has five aspects; including charity, reliability,
competence, honesty, and openness. Hoy and Tschannen-Moran (2007) believes that charity represents
trust in the good faith of those who are trusted or a position of mutual interest between two parties
(Goddard et al., 2001). Charity is an important element of trust because the mutual attitude of goodwill
is important in personal relationships (Hoy et al., 2007). Both Rutler and Cantrell (1984) believe that
reliability is the belief of the individual that he can rely on others to follow their obligations. We can
count on those we trust to do something by telling them that they are capable of doing so. Trust is
related to consistency in behavior and knowledge of what to expect from others. Your confidence in
someone means you trust that this person will perform the task assigned by you as you expect from him
(Mishra, 1996). Efficiency means a person's ability to complete the required tasks while meeting the
required standards of excellence (Tschannen-Moran & Hoy, 2000). Trust creates the belief that a person
can meet our expectations of performance in the task assigned to him. Honesty is an essential and
crucial condition for confidence to be realized and it is linked to the personality and authenticity of the
individual. Openness to others is the extent to which relevant information is shared, and a process that
takes place through the presentation of the individual's skills and knowledge to others. Goddard et al.
(2001) points out that openness generates trust while the behavior of blocking or isolation raises
suspicion.

Goddard, Sweetland and Hoy (2000) argue that academic focus or pressure refers to the extent to
which an institution moves by seeking academic excellence. It is a way of visualizing the school's
behavioral and normative environment that influences more than individual and organizational
behaviors. As a collective feature, academic focus not only reflects how successful the school is at
academic success, but also reflects the capabilities and efforts to improve students' learning and
academic achievement, and therefore, Hoy and his colleagues have added it as a component of behavior
for academic optimism (Hoy et al., 2006).

Several previous studies have pointed to the existence of interrelated relationships between some
leadership practices and each component of academic optimism as collective effectiveness (Goddard et
al., 2000; Goddard, Hoy & Woolfolk, 2004; Ross, Hogaboam-Gray & Gray, 2004), collective trust (Bryk,
Camburn & Louis,1999; Bryk & Schneider, 2002; Tschannen-Moran & Hoy, 1998) and academic focus
(Leithwood & Riehl, 2003).

Several studies indicate that student achievement is influenced by teachers' beliefs, expectations,
and academic optimism (Lin, 2007; Ou, 2006). The extent to which teachers assess students’
achievement is an important variable in assessing the quality of educational institutions (Chin & Wu,
2009; Chin, Wu & Deng, 2007).

The teachers' appreciation of the academic achievement made by students leads to a high degree of
self-efficacy for both students and members, as well as the development of the confidence of the
leaders of the educational institution in the teachers. This eventually leads to generating of positive
expectations from the community towards this institution. The components of academic optimism are
important characteristics in describing the academic success of educational institutions. Therefore, the
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current research aims at revealing the academic optimism of the faculty members of one of the
institutions of higher education and to disclose the extent of its influence on the practices of leadership
distributed within this institution, especially because the pattern of leadership and practices aid the
teaching of the strongest influential elements in student achievement.

Method
Research Design

In this study, quantitative research design was utilized in identifying distributed leadership practices
DLP and academic optimism AO of faculty members.

Study group

The population of the study is comprised of 240 instructors who worked during the 2016-2017
academic year in Northern Border University, Faculty of Education and Arts, and Faculty of Medicine.
The scales have been randomly distributed among 240 instructors. From the 240 scales distributed, 118
of them have been taken back as filled and the return rate is 49.16%. Also, 122 of the 240 forms
incompletely filled have not been included in analysis. Hence, the study group of the research was
composed of 118 instructors selected by the researchers. The study tools were standardized on 30
instructors as a survey sample and thus became the basic sample 88 instructing staff, 56 of the
instructors participating in the research were male and 32 were female. The age of the participants
ranged from 38 to 59 (X=46.67).

Data Collection Tools

The instruments used in the study were Distributed leadership practices questionnaire. The
questionnaire was constructed in the light of a review of theoretical literature and previous studies on
distributed leadership. It includes three dimensions: the leadership roles of the teaching staff (10
statements), the leadership roles of the students (5 statements), the leadership opportunities available
to all (8 statements).

The instrument was formed in the initial form of (23) items, which excluded one statement
belonging to the third dimension, and thus, formed the questionnaire in the final version of (22) items.
This responded according to the scale of the Hexadecimal Likert (strongly agree =6, agree=5, agree to
somewhat extent=4, disagree to somewhat= 3, disagree= 2, and strongly disagree= 1) to be applied in
positive statements and vice versa in negative ones.

Reliability

After the tool was constructed in its preliminary form, the researcher applied the tool to a sample of
30 staff of the study community. The result of the calculation of the correlation coefficients (structural
honesty) shows that all the statements were statistically significant for (a < .01) while the third
dimension was deleted.

The researcher used the half-way method to calculate the stability coefficient. The results of the
analysis show that the coefficient of stability after the correction using the Guttman equation is .86.
Also, the Cronbach Alpha coefficient is calculated at (.94) at .00 significance level.
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Table 1.
The Correlation Coefficients with the Dimensions and the Instrument as a whole for the Distributed
Leadership Scale.

Domain Item Correlation coefficient of Correlation coefficient Correlation coefficient for
item with dimension with instrument domain with instrument
Leading roles 1 .85 77 91
for staff 2 .69 46
3 .69 .60
4 77 .63
5 .89 .86
6 77 74
7 .82 74
8 .78 73
9 .54 .51
10 .73 77
Leading roles 1 .77 .63 .87
for students 2 .83 .69
3 .86 .75
4 .88 77
5 .86 .80
Available 1 77 77 91
leadership 2 .75 71
opportunities 3 .83 .66
4 .84 77
5 .82 74
6 .69 .59
7 .87 .87

The Academic Optimism Questionnaire: The questionnaire consisted of three dimensions: collective
effectiveness (7 items), collective confidence (10 items), academic focus (9 items). The instrument was
formed in the initial form of (26) items and after the exclusion of two terms belonging to the second
dimension, the final version had 24 items and responded to the instrument on the five scale of Likert
(always - often - sometimes - rarely - never). When corrected, responses were given as: (always = 5,
often = 4, sometimes = 3, rarely = 2, never = 1), and applied in positive items and vice versa in negative
ones.

Validity

After the tool was built in its preliminary form, the researcher applied the tool to a pilot sample of
(30) members of the study community. The results of the calculation of correlation coefficients
(Constructional Honesty) show that all instruments' items are statistically significant for (.05, .01), except
11 and 12, which belong to the second dimension and were deleted.

Instrument reliability

The researcher observes that the stability coefficient after the correction using the Guttman
equation is (.95), and then the Cronbach's Alpha coefficient is calculated to be (0.93) at the level of .00.
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Table 2.
The Correlation Coefficients with the Dimensions and the Instrument as a whole for the Academic
Optimism Scale.

Domain Item Correlation coefficient  Correlation coefficient Correlation coefficient for
of item with dimension with instrument  domain with instrument
Collective 1 44 .46 .96
efficacy 2 .52 .57
3 .69 .76
4 77 71
5 74 .69
Collective 1 .49 .54 .90
trust 2 .81 .84
3 .67 .70
4 .89 .67
5 .88 .67
6 .83 .69
7 .85 74
8 .80 .78
9 .84 .78
10 .64 .56
Academic 1 .62 .54 .86
press 2 .67 .76
3 .75 .51
4 .67 71
5 71 .75
6 .57 44
7 .78 .66
8 .88 .62
9 .67 .49

Data Collection

At the beginning of the second semester in 2016-2017, the researcher got approval of application
the current study from deanship of scientific research in Northern Border University. Then, the
researcher sent DLP and AO questionnaires to (30) faculty members to standardized the data tools.
After that, the researcher sent the study tools to all faculty members at faculty of arts and education
and medicine school. The application period took about two months.

Data Analysis

The researcher used the Pearson correlation coefficient calculator and independent samples t-test to
analyze the gathered data. Normality of distribution was determined by the Kolmogorov-Smirnov test
(KS test).

Findings

Question 1: Is There a Significant Statistical Correlation between Distributed Leadership Practices and
Academic Optimism among Faculty Members?

To answer this research question, Pearson correlation coefficient was used, the following table
shows the results:
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Table 3.

Pearson Correlation Coefficients between Scores of Distributed Leadership and Academic Optimism.

Dependent Variable Independent Variable n r P

Total distributed leadership practices Academic optimism 88 .50 .00
Collective efficacy 88 .49 .00
Collective trust 88 .38 .00
Academic press 88 .34 .00

Table 3 shows a statistically significant correlation between distributed leadership practices and
academic optimism. The correlation coefficient is .50, which is statistically significant at .00, distributed
leadership practices and collective effectiveness is .49, distributed leadership practices and collective
confidence is .38, Distributed leadership practices and academic concentration are .34, which are
statistically significant.

Question 2: Which Dimensions of Distributed Leadership are More Predictable about Academic
Optimism among Faculty Members?

To answer this question, the researcher used the regression analysis by the Stepwise method and
the following table illustrates the results:

Table 4.

Results of Regression Analysis by the Stepwise Method.

Model R’ R’ adjusted Std. Error
1 .30 .29 8.56

Table 4 shows that the adjusted (Rz) adjusted is .29. This indicates that the distributed leadership
available predicts 29.10 % from a variance of academic optimism of the variance. To verify the predictive
value of the model, the residuals and regression matrix are used.

Table 5.

Results of Residuals and Regression Matrix.

Source of variance Sum of Squares Df Mean Squares F p
Regression 26833.00 1 26833.00 36.66 .00
Residuals 6293.90 86 73.19

Total 8976.90 87 26833.00

As it is shown in the table above, the (F) value is 36.66 by significance statistical level at .00, which
indicates that the distributed leadership opportunities available in the prediction of academic optimism
and the researcher should extract the regression of leadership opportunities available from academic
optimism as shown in Table 6. It is seen that the regression constant is 63.45, which is statistically
significant; the t value is 14.28, which is statistically significant at .00. Also, the results indicate that the
leadership roles of the members and the leadership roles of the students are not predicted in academic
optimism; and thus the regression equation is: Academic optimism = 63.45 + (.81 x available leadership
opportunities).

Table 6.
The Results of the Multiple Linear Regression of Factors Predicting Academic Optimism among
Instructing Staff from Distributed Leadership Practices.

Regression Std. Estimate of
Dependent variables coefficient error B t P
Constant 63.45 4.44 - 14.28 .00
Available leadership opportunities .81 13 .55 6.06 .00
Leading roles for the staff .01 .18 .01 .07 .94
Leading roles for students 13 .24 .07 .56 .58
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Question 3: Are There Any Statistically Significant Differences in the Distributed Leadership Practices
Of Faculty Staff That are Attributable to the Gender Variable (Male/Female)?

To answer this question independent sample "t Test" was used. The following table shows the
results:

Table 7.

The Result of Independent Sample t-Test on Gender of Distributed Leadership Practices.

Variables Gender n X Sd df t o]

Leading roles for staff Males 56 47.59 8.68 86 .75 .45
Females 32 48.97 7.51

Leading roles for students Males 56 21.32 4.64 86 .45 .65
Females 32 20.81 5.74

Available leadership opportunities ~ Males 56 31.93 6.99 86 .75 .46
Females 32 33.06 6.55

Total distributed leadership Males 56 100.84 17.91 86 .51 .61

practices Females 32 102.84 17.33

Table 7 shows that there are no statistically significant differences in the dimensions of the
distributed leadership or the total score attributed due to the gender variable. There is no agreement
with the results of some previous studies indicating differences due to gender in some distributed
leadership practices in favor of the males.

Question 4: Are There Any Statistically Significant Differences in the Academic Optimism of Faculty
Members in Relation due to the Gender Variable (Male - Female)?

To answer this question, independent sample t. Test was used. The following table shows the results:

Table 8.

The Result of Independent Sample t-Test on Gender of Academic Optimism.

Variables Type n X Sd df t p

Collective Males 56 25.38 3.31 86 .09 .93

efficacy Females 32 25.44 2.98

Collective trust  Males 56 29.20 4.68 86 1.37 .18
Females 32 30.66 5.05

Academic press  Males 56 34.46 5.21 86 .49 .63
Females 32 35.00 4.56

Academic Males 56 89.04 10.58 86 91 .36

optimism Females 32 91.09 9.38

The results indicate that there are no statistically significant differences in the dimensions of
academic optimism and the total degree due to the gender variable. This can be illustrated in light of
similar organizational culture among the university faculties. This finding differs from most previous
studies, which indicated gender differences in academic optimism attributed in favor of males.

Discussion, Conclusion and Implications

Regarding the first question, the result showed that a statistically significant correlation between
distributed leadership practices and academic optimism, distributed leadership practices and collective
efficacy, distributed leadership practices and collective trust, and distributed leadership practices and
academic press.

71



Attaulla Fahes ALENEZI — Pegem Egitim ve Ogretim Dergisi, 9(1), 2019, 61-90

The distributed leadership has a positive impact on teachers, allowing teachers to participate in the
decision-making process, creating a common vision, accepting responsibility collectively, creating
collaborative relationships among employees within the educational organization, supporting
professional and personal development, develop new skills and knowledge, and increase in the sense of
commitment and belonging.

The distributed leadership increases self-efficacy of teachers due to the increased confidence of
teachers in themselves to perform the required tasks successfully. Hence, the collective efficacy of
teachers develops. Besides that distributed leadership provide an open, supportive, and nurturing
environment, leading to develop a culture of trust. As Moran and Hoy (1997) mentioned, trust can be
nurtured or weakened by behaviors leadership. Distributed leadership creates a climate of serious and
organized learning environments filled with high goals and expectations (Tschannen-Moran & Garies,
2015). In this climate, teachers like each other, students respect their teachers and colleagues, and both
teachers and students are highly motivated. Therefore, academic focus can be developed. This result is
consistent with the results of the studies by Abdallah (2015), Chang (2011), Hasanvand et al. (2013),
Kosterelioglu (2017), Malloy (2012), and Mascal et al. (2008).

Mascal et al. (2008) found out that planned approaches for distributed leadership and high levels of
teachers’ academic optimism showed a positive relationship. Chang (2011) found that distributed
leadership had a positive influence on academic optimism among 1500 Taiwanese teachers. Malloy
(2012) showed that there was a positive correlation between aligned distributed leadership and
academic optimism among 2122 teachers. Hasanvand et al. (2013) indicated that a positive relationship
between distributed leadership and academic optimism among 418 Iranian principals. Abdallah (2015)
found a positive relationship between distributed leadership and academic optimism among 480
Jordanian teachers. Lastly, Kosterelioglu (2017) found a significant positive correlation between
teachers’ distributed leadership perception and overall perception of academic optimism among 321
Turkish teachers.

Regarding the second question, the results showed that the strongest predictor of academic
optimism is available leadership opportunities but the leadership roles of the members and the
leadership roles of the students are not predicted in academic optimism creating the regression
equation, which is:

Academic optimism = 63.45 + (.81 x available leadership opportunities).

This indicates that the more leadership opportunities that are made available to faculty members
and students, the greater the academic optimism within the academic department is. The leadership
roles of the members and the leadership roles of the students do not affect the academic optimism;
therefore they are not predicted in academic optimism.

Regarding the third question, the results showed that there are no statistically significant differences
in the dimensions of the distributed leadership or the total score attributed due to the gender variable.
There is no agreement with the results of some previous studies indicating differences due to gender in
some distributed leadership practices in favor of the males. This can be attributed to the difference in
the sample of the current study, but the samples of previous studies indicated that the current study
dealt with the faculty members of the universities, while the previous studies dealt with samples that
included both male and female teachers in primary, middle, or secondary schools. The researcher
suggests that the organizational culture may vary in the university education environment of the public
education environment.

Regarding the fourth question, the results showed no statistically significant differences in the
dimensions of academic optimism and the total degree due to the gender variable. This can be
illustrated in light of similar organizational culture among the university faculties. This finding differs
from most previous studies, which indicated gender differences in academic optimism attributed in
favor of males.
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This might be attributed to the fact that the target sample in the current study differs from the
previous studies, which included both male and female teachers in public schools, as well as the
differences of both organizational culture and educational environment between higher education
institutions and public educational institutions.

In light of the results of this study, the researcher makes the following recommendations: Effective
planning of leadership functions within the academic departments in order to enhance the practice of
distributed leadership.

Improvement of academic optimism of the members of the teaching staff through the functions of
distributed leadership.

Provision of several leadership opportunities as much as possible for both faculty members and
students to develop their academic optimism.

It would be beneficial to carry out the study in other faculties in university to examine the
generalizability of the results of this study, which was on faculty of arts and education and medicine
school.
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Tiirkge Siiriim

Girig

Yiiksekogrenim kurumlarinin enacil ihtiyaglarindan biri etkin bir liderlik modelidir ve bdyle bir model
bireylerin, calisanlarin, akademik bdélimlerin, yliksekokul ve Universitelerin hizla degisen akademik
ortamlara bir butiin olarak adaptasyonunu gerektirmektedir. Daha da o6nemlisi, bu kurumlar
ciktilarindaki zayifliklarini ve uygarlik gelisimine katkilarindaki eksikliklerini ortaya koymalarini daha da
zorlastirmaktadir. Halbuki Universiteler, diinya ¢apinda ve uluslararasi ticari kurumlari olusturmada,
arastirma ve 06gretim yoluyla bilgiyi artirma ve yaymada oOncilik etme sorumlulugu tasimaktadir
(Barnett, 2011).

Okul liderlik arastirmalarinda liderlik kavrami genel olarak arastirilsa da (Harris, 2008; Mayrowetz,
2008; Mifsud, 2016; Spillane, Halverson & Diamond, 2007; Tian, Risku & Collin, 2016; Woods, Bennett,
Harvey & Wise, 2004), yiuksekdgrenim baglaminda Bryman (2009), Creanor (2014), Harkin ve Healy
(2013), Jones, Lefoe, Harvey ve Ryland (2012; 2014a; 2014b) calismalarinda bu kavrami incelemislerdir.

Okul liderligi Gizerine Wallace Foundation (2011) tarafindan ydriitilen ¢alismanin raporuna gore, okul
mudurlerinin sorumluluklari arasinda 6gretmenler ve diger calisanlarin liderlik egitimi almalarini tesvik
etmek de olmalidir. Béylece, okulun vizyonunu sglamada bireyler kendilerine diisen gorevleri daha etkin
gerceklestirebilecek ve liderlik egitiminin kendilerine ve 6grencileri tizerindeki olumlu etkilerini daha iyi
anlayabileceklerdir. Bu tir calismalar bireyler tarafindan gergeklestirilen (mdudirler) liderlik
uygulamalarindan kollektif veya dagitimci liderlik uygulamalarina gegisi saglayacaktir (Mascal,
Leithwood, Straus & Sacks, 2008).

Bu alandaki galismalarin bazilari, liderlik uygulamalarinin liderler tarafindan digerleriyle paylasim
uygulamalari tGzerine odaklanmistir dagitim (Mascal et al., 2008). Spillane, Halverson ve Diamond (2007)
ile Firestone ve Martinez (2007) tarafindan gergeklestirilen galismalar, bu tiir liderlerin dagitimci liderlik
uygulamalarini ortaya koymaktadir.

Bati diinyasinda arastirmacilar ve profesyonel liderler arasinda dagitimci liderlik kaynaklarina ilgi
blyuktir (Hammersley-Fletcher & Brundrett, 2005; Storey, 2004), ancak Arap dinyasinda bu durum
farkhdir. Yinede batida gercgeklestirilen calismalardan elde edilen bulgularin sabit katsayisi dusik ve
dagitimci liderlik ile ilgili okullardan ve 6grencilerden elde edilen kanitlar hatalidir (Mascal et al., 2008).
Bu ylUzden kurumlardaki egitim performansini artirmak ve bunu destekleyecek liderlik tirina belirlemek
arastirmacilarin ve egitimcilerim sorumlulugundadir.

Liderlik Gzerine yapilan galismalarin ¢ogu liderlerin kendi okullari ve 6grencileri Gzerine etkilerine
yogunlasmistir (Leithwood, Seashore Louis, Anderson &Wahlstrom, 2004; Silins & Mulford, 2002), ancak
liderligin 6grenci basarisi lGzerine dogrudan etkileri arastirllmamistir (Hallinger & Heck, 1996). Asil
vapilmasi gereken hangi liderligin 6grencileri dogrudan etkiledigini ve liderleri etkileyen degiskenleri
ortaya koymaktir (Hallinger & Heck, 1996; Leithwood & Jantzi, 2000; Wahlstrom & Louis, 2008).

Liderlerin 6grenciler Gzerine etkileri ile iliskili bircok potansiyel degisken arasinda bir¢ok arastirmaci
o6gretmenlerin inanglarina ve duygusal durumlarina odaklanmistir (Leithwood, 2006; Wahlstrom & Louis,
2008). Bu alanda katkida bulunan galismalardan Hoy ve Tarter (1992), Hoy vd. (2006), Tschannen-Moran
vd. (1998) tarafindan gergeklestirilen ¢alismalar 6gretmenlerin duygusal durumlarini ve 6grenci basarisi
Uzerine etkilerini incelemistir. Liderlik Uzerine yapilan ve 6gretmen inanglari ve duygulari {izerine
odaklanan c¢alismalar sonucunda yeni bir ilgi alani dogmustur. “Akademik iyimserlik” 0Ogretim
elemanlarinin 6grencilerinin akademik basarilarini (akademik yogunlasma), kolektif yetkinlik derecesini,
ogrenciler ve velilere duyulan giiveni ve mental aktivitelerini degerlendirmesi anlamina gelen kurumsal
bir kavramdir.
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Hasanvand, Zeinabadi, Shomami ve Karfestani (2013) dagitimci liderligin akademik iyimserlik
bilesenleri ile eslesen bilissel, duygusal ve davranigsal yonlerinin oldugunu ifade etmistir. Bu ylzden
akademik iyimserlikin (¢ bileseni vardir: Ozyeterlik, 6grencilere ve velilere duyulan giiven ve akademik
yogunlagma. Akademik yogunlasma davranigsal bilesendir ve her zaman okulla ilgili calismalarda yuksek
beklentiler olusturarak (Hoy, Tarter, & Woolfolk Hoy, 2006) bu bilesenle korelasyon gosterir. Akademik
etkinlik ise profesyonel ve bireysel basari gibi bircok pozitif kurumsal davranisla ilgilidir (Lee, Dedrick ve
Smith, 1991).

Arastirma Problemi

Akademik basari egitim kurumlarinin 6nemli bir degerlendirme aracidir ve egitim siirecinin kalitesinin
en 6nemli gostergesidir (Chang, 2011). Gerek Arap diinyasinda gerekse de diger ulkelerde yapilan birgok
calisma, bireysel ve aile etmenlerinden ekonomik, kiiltiirel ve motivasyon unsurlarinin akademik
basariya etkisini arastirmistir (Chen & Cheng, 2008; Shi, 2003; Weng, 2006).

Alanyazinda siklikla egitim kurumlaRININ akademik basariya etkileri dile getirilse de, akademik
liderlerin ve 6gretim (yelerinin etkileri gbz ardi edilemez. Bu rollerin 6nemi blyiktir, ¢linki bir egitim
kurumu igerisindeki 6grenme ve 6gretme ortami ancak 6grencilerin akademik performansini arttiran bir
liderlik stili ile mUmkin olabilir (Hsieh, 2010; Li, Chiang & Chiao, 2010). Ayni zamanda, 6gretim Uyeleri
Ogretim sirecinin asil uygulayicilaridir ve bu yiizden onlarin inanglari, stratejileri, bilgileri ve sinif ydnetim
yontemleri 6grenci 6greniminin dogrudan belirleyicileri konumundadir (Liu & Lin, 2007; Love & Kruger,
2005; Sun & Wang, 2007).

Mascalet vd. (2008) liderligin 6grenci egitimi Uzerine etkileriyle ilgili yetersiz bulguya ulasmistir,
ancak bircok arastirmaci bu etkiyi kabul etmektedir. Woods (2015) liderlik uygulamalarini 6grenciler
Uzerine dogrudan etkisi oldugunu gézlemlemistir. Chang (2011), tarafindan gergeklestirilen galismada ise
Tayvan’da ki ilkdgretim okullarinda dagitimci liderligin 6grencilerin akademik basarisi lzerine dolayh
etkisi oldugunu ve akademik iyimserlik Gzerine dogrudan etkisi oldugunu ifade etmistir. Mascalet vd.
(2008) ile benzer olarak Malloy (2012) tarafindan yapilan ¢alismanin sonuglari liderlik tiriiniin Kanada’da
ki ilk ve ortadgretim okullarindaki 6gretmenlerin akademik iyimserliki ile iliskili oldugu gosterilmistir.

Yapilan calismalar liderlik tarinin 6gretmenlerin akademik iyimserliki Gizerine etkisi oldugunu ve
bununda 6grencilerin akademik basarisini olumlu yonde etkiledigini gostermektedir. Ancak tiim bu
calismalar Universite o©ncesi egitim kurumlarinda ve Arap dinyasi disindaki ortamlarda
gerceklestirilmistir. Arap diinyasi baglaminda gergeklestirilen birka¢ ¢alismadan biri Abdallah (2015)
tarafindan yapilmis ve Urdiin’deki ortaokullardaki dagitimc liderlik and akademik iyimserlik arasindaki
korelasyonu incelemistir. Yapilan alanyazin taramasinda, egitim kurumlarinda dagitimci liderlik
konusunda gerceklestirilen calismalarin bliyik ¢ogunlugunun deneysel degil teorik ¢alismalar oldugu
gorulmistur (Jones, Harvey, Lefoe, 2014b; Tian, Risku, Collin, 2016; Vuori, 2017; Wan, 2014). Ancak, bu
calisma, Suudi Arabistan’da yilksekégrenim seviyesinde dagitimci liderlik ve akademik iyimserlik
arasindaki iliskiyi inceleyerek alanyazindaki bu boslugu kapatmayi hedeflemektedir. Bu ayni zamanda,
2030 Suudi Arabistan vizyonunun bir pargasi olan Suudi Arabistan Universitelerinin performansinin
arttiririlmasi hedefine de hizmet etmektedir.

Arastirma Sorulari

Arastirma sorusu 1: Ogretim (yelerinin dagitime liderlik uygulamalari ve akademik iyimserliki arasinda
istatiksel olarak anlamli bir korelasyon var mi?

Arastirma sorusu 2: Ogretim tyelerinin dagitimc liderlik boyutlarindan hangisi akademik iyimserlikle en
cok iliskilidir?
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Arastirma sorusu 3: Ogretim Gyelerinin dagitimci liderlik uygulamalarinda cinsiyet degiskeni agisindan
istatiksel olarak anlaml farkhhklar var midir?

Arastirma sorusu 4: Ogretim Uyelerinin akademik iyimserlikinde cinsiyet degiskeni acisindan istatiksel
olarak anlamh farkhliklar var midir?

Arastirmanin Amaci
Bu ¢alismanin amaci asagida listelenmistir:

1. Northern Border Universitesi’ndeki égretim (iyeleri arasinda DLU ve Al arasindaki korelasyonu tespit
etmek.

2. Northern Border Universitesi’ndeki 6gretim tyelerinin Ai sunu yordayan DLU boyutlarini arastirmak.
3. Ogretim Uyeleri arasinda cinsiyet degiskeni acisindan DLU de fark olup olmadigini arastirmak.

4. Ogretim Uyeleri arasinda cinsiyet degiskeni acisindan Al da fark olup olmadigini arastirmak.

Arastirmanin Onemi

1. Bu c¢alisma, Arap dinyasi baglaminda yilksekdgrenim kurumlarindaki DLU {izerine galismalarin
eksikligini vurgulamaktadir.

2. Yapilan galismalar 1siginda, Universitelerdeki 6gretim Gyeleri, bolim baskanlari ve idari ¢alisanlarin
liderlik performanslarinin arttirilabilmesi icin en modern liderlik yéntemlerinden biri olan dagitimci
liderlige bir giris niteligi tagimaktadir.

3. Ogretim Uyeleri, bdlim baskanlari ve idari ¢alisanlarina yonelik, gelisim ve innovasyon siireclerinde
destekleyici olmayan karar verme merkezi olmaktan ziyade dagitimci liderlikle karar almaya yonelik
bazi uygulamalari tanitmaktadir.

4. Arap dinyasinda yiuksekdgrenim baglaminda akademik iyimserlik kavrami Gzerine yapilan ilk calisma
niteligini tasimaktadir; bu ylzden bu calismanin teorik bir cerceve niteligi tasiyacagl ve
arastirmacilara katkida sunacagi dislinilmektedir.

5. Universite calisanlarini dgrencilerin akademik basarisiyla dogrudan ilgili olan akademik iyimserlik
kavramiyla va egitimdeki sonuglariyla tanistiracak niteliktedir.

6. Ogrencilerin akademik basarisinda etkili olan liderlik tiiriiniin belirlenmesine yardimci olacaktir. Bu
calismanin sonuglari, daha dnceki ¢alismalarda akademik basariya yiliksek etkisi ortaya konmus olan
ogretim Gyelerinin akademik iyimserliginin dagitimci liderlik ile iliskili olup olmadigini ortaya
koyacaktir.

Alanyazin Taramasi

1900'larda itibaren liderlik teorisi Uzerine calismalar yapilmaktadir. Bu c¢alismalar, farkh liderlik
stillerini ortaya ¢ikarmis ve her bir stilin kendine 6zgl teorik zeminininin ve davranis kaliplarinin ortaya
cikarilmasi mimkiin olmustur. Bir egitim kurumundaki liderin, kurum ortamini iginde ¢alisan kurum
yelerini de gdz oniinde bulundurarak degerlendirmesi gerekir. Liderlik sadece liderin otoritesinden
degil, ayni zamanda kurumun karsilasabilecegi her durumda calisma grubunun yonlendirilmesi ve
yonetilmesi sorumlulugundan da kaynaklanir. Bu ylzden, ¢alisma grubunu yonetirken, liderin bir kurum
vizyonu yaratmasi ve kurumun glgli yonlerini ortaya ¢ikararak calisma grubuna onderlik etmesi
beklenir. Ayrica, bir liderin kurumun gelecekteki gelisim hedeflerini belirlemesi ve bu hedeflere ulasma
yontemleri gelistirmesi gerekmektedir (Huang, 2008).

Dagitimci liderlik Bati diinyasinda politika olusturanlar, egitim reformistleri ve egitim uygulamalari
liderleri tarafindan batinlesmis edilmis bir uygulamadir (Hammersley-Fletcher & Brundrett, 2005;
Storey, 2004). Dagitimci liderlik kavramini daha iyi anlayabilmek igin, Spillane vd. (2007) farkh bircok
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kurumda liderlik uygulamalarini incelemislerdir. Fletcher ve Kaufer (2003), liderlik olmadan bireylerin
kendi kurumlarinin gelisiminde rol alamayacagini ve bu kurumlarin galismalarini etkileyemeyeceklerini
ifade etmistir. Bu ylzden, egitim kurumlarinin giglenmesi dagitimci liderlik uygulamalarinin
genislemesiyle dogrudan ilgilidir.

Bir Ulkenin egitim kalitesinin gelisiminde 6gretmenler ana role sahiptir ve 6gretmen egitiminde
ogretmenlerin inanglarinin degerlendirilmesi egitim stirecindeki davranis ve glidilerinin anlasilmasinda
dnem tasimaktadir. Ogretmen inanglari, egitimle ilgili gdriislerini ve egitim ve &grenciler lizerine bakis
acilarini kapsamaktadir (Pajares, 1992). Bu inanglar, sinif yonetimi ve egitim etkinliginde 6nemli ve
dogrudan etkisi olan etmenlerdir (Chang, 1996; Chuve Yeh, 2003; Judson, 2006; Ho, 2009).

Akademisyenler icin yeni bir kavram olan Akademik iyimserlik, 6gretme, 6grenme ve 6grencilere dair
inanglar arasindadir ve akademik basariyi, mental aktiviteleri, kollektif etkinligi ve 6grenci ve velilere dair
giveni icine alan bir kavramdir (Hoy, Tarter & Woolfolk-Hoy, 2006a).

Hoy vd. (2006b) akademik iyimserlikin (¢ bileseni oldugunu ifade etmektedir. Bunlardan ilki, 6grenci
Uzerinde dogrudan pozitif etkisi olan kollektif calismalar lizerine 6gretmenlerin bakis acisi anlamina
gelen kollektif yetkinliktir (Goddard et al., 2000). Bu kavram, kollektif ¢abanin 6grencilere katkisi
olduguna ve bireysel olarak 6grencinin sinifta bir basari elde edemeyecegine dair inanci kapsamaktadir
(Tschannen-Moran, Salloum & Goddard, 2014).

Kollektif yetkinlik ne kadar yliksekse 6grenci performansi o kadar ylksektir ve ayni sekilde bir
kurumun kollektif yetkinligi ne kadar diisiikse, kurumun zorluklarla karsilasma olasiligi o denli yiiksektir.
Bu konudaki calismalardan bazilarinin sonuglarina gore, kollektif yetkinliligin 6grenci basarisi Gzerine agik
bir etkisi vardir (Bandura, 1993). Disiplin gibi diger akademik etmenler konusunda (Tschannen-Moran &
Barr, 2004), Goddard vd. (2000), 6gretim etkinliklerinin ve 6gretim etkinliginin analizi gibi etmenleri icine
alan kollektif yetkinligin egitim kurumlariyla yuksek bir korelasyonu oldugunu belirtmektedir.

“Ogretim etkinliginin analizi” &gretmenlerin 6gretim ihtiyaclarini degerlendirmesi anlamina
gelmektedir (Hoy & Miskel, 2008). Bu degerlendirme okul igerisinde bireysel veya kollektif olarak
gerceklestirilebilir. Boylesi bir degerlendirme, okul boyutunda 6gretmenlerin karsilastiklari sinirlamalar,
basarili bir okul haline gelmek icin 6gretmenlerin gerceklestirmek zorunda olduklar hedefler ve
ogretmen degerlendirmelerinin ylksek standartlara ulasmaya ne kadar yakin oldugu gibi sorular
gindeme getirmektedir (Gooddard et al., 2000). Bu sorulara cevap verebilmek, kollektif 6gretim
konusundak 6gretmen deneyimlerini, yontemlerini, becerilerini ve egitimlerini goézden gecirmeyi
gerektirmektedir. Ogretim yetkinligini arttirabilmek icin 8gretim elemanlarinin inanglarinin ve okuldaki
tlim 6grencilerin yetkinliklerinin degerlendirilmesi gerekmektedir (Hoy & Miskel, 2008).

Kollektif yetkinlik s6z konusu oldugunda, hem &gretim etkinliginin degerlendirilmesinin hem de
dgretim yetkinliginin bir rarada ele alinmasi gerekmektedir (Goddard et al., 2007). ikinci bilesen &grenci
ve velilere karsi kollektif glivendir. Gliven kavrami lizerine arastirmacilarin hemfikir oldugu tek bir tanim
bulunmamaktadir ¢linki gliven kavrami olduk¢a karmasik ve biitlinsel bir resim ortaya ¢ikaramayacak
kadar genis bir cerceveye sahiptir. Bunun yerine arastirmacilar, akademik alanlarinda gliveni ele
almaktadir. itimat hem giiven taniminin temelini olusturmakta hem de bazen daha derin karmasalara yol
acmaktadir (Adams, 2004). Rotter’a (1967) gore itimat, bireyin veya bir grubun baska bir bireyin veya
grubun s6zIU veya yazil olarak ifade ettigi soze duyulan glveni veya beklentiyi ifade etmektedir.

Rousseau, Sitkin, Burt ve Camerer’e (1998) gore ise giiven, baskalarinin davranislari veya niyetleri
Uizerine gelisen pozitif beklentilere maruz kalma ya da bunlari Kabul etmeye niyet gésterme durumudur.
Blomqvist ve Stahle (1999) gliveni, diger grubun iyi niyeti veya davranisi olarak nitelerken; Lewicki vd.
(1998) gore itimat digerlerinin davranislarina dair pozitif beklenti olarak tanimlar. Al-Badrani (2010) ise,
itimati kisinin yapmasi gereken gorevi yapabilecek beceriye sahip olduguna dair tam inanci olarak
tanimlar.
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Hoy ve Tschannen-Moran’a (1999) gére glven kavraminin bes farkl bileseni vardir: hayirseverlik,
glvenilirlik, yetkinlik, durustlik ve seffaflik. Hoy ve Tschannen-Moran (2007), hayirseverligin digerlerinin
iyi niyetine giivene karsilik geldigini ifade etmektedir (Goddard et al., 2001). Hayirseverlik gliven
kavraminin énemli bir bilesenidir ¢linku karsilikli iyi niyet insan iliskilerinde 6nemlidir (Hoy et al., 2007).
Rutler ve Cantrell’'a (1984) gore givenirlilik, kisinin zorunluluklarini yerine getirirken digerlerine
giveneblecegine dair inanctir.

Birseyleri basaracaklarina inandigimiz kisilere onlara glivendigimizi dile getiririz. Gliven, digerlerinden
beklentilerimizin ne olacagina dair bilgi ve davranilarimizdaki tutarhliktir. Birine duyulan giliven, o kisiden
gerceklestirmesini istediginiz gorevi gerceklestirecegine inanmaniz anlamina gelir (Mishra, 1996).
Yetkinlik ise, kisinin bir gorevi gerceklestirirken gerekli standartlari saglama becerisi anlamina
gelmektedir (Tschannen-Moran & Hoy, 2000). Giiven, kisinin gorevi gergeklestirirken istenilen
standartlara ulasacagina ve beklentilerimizi karsilayacagina inanmayi kapsar. Diristlik, gliven igin
onemli ve gerekli bir 6gedir ve bireyin kisiligine ve gercgekligine baghdir. Seffaflik, eldeki bilginin
digerleriyle ne derece paylasildigi ile ilgilidir ve kisinin bilgi ve becerilerini digerlerine gésterme siirecini
ele alir. Goddard vd. (2001), seffafigin gliven olusumunu sagladigini, 6te yandan geri ¢cekme ve
gizlemenin kuskuya yol actigini ifade etmektedir.

Goddard, Sweetland ve Hoy (2000), akademik odaklanma veya baskinin bir kurumun akademik
mikemmellige varmada ne kadar ugras verdigi ile olgildigune belirtmektedir. Kurumun, bireysel ve
kurumsal davraniglarin 6tesinde etkisi olan davranissal ve normatif cevresinin gorsellestirilme derecesini
anlatir. Kollektif bir bilesen olan akademik odaklanma, sadece okulun akademik olarak ne kadar basarili
oldugunu degil ayni zamanda 6grencilerin 6grenmesini ve akademik basarilarini arttirmak i¢in ne olgiide
caba gosterdigi ile ilgilidir. Bu ylzden, Hoy vd. (2006), akademik odaklanmayi akademik iyimserlikin bir
bileseni olarak Kabul etmektedir.

Birka¢ ¢alisma, kollektif yetkinlik olarak akademik iyimserlikin her bir bileseni ile bazi liderlik
uygulamalari (Goddard et al., 2000; Goddard, Hoy & Woolfolk, 2004; Ross, Hogaboam-Gray & Gray,
2004), kollektif gliven (Bryk, Camburn & Louis,1999; Bryk & Schneider, 2002; Tschannen-Moran & Hoy,
1998) ve akademik odaklanma (Leithwood & Riehl, 2003) arasinda karsihkli bir iliski oldugunu
bildirmistir.

Bazi galismalar 6grenci basarisinin 6gretmenlerin inanglari, beklentileri ve akademik iyimserlikinden
etkilendigini bildirmektedir (Ou, 2006; Lin, 2007). Ogretmenlerin 6grenci basarisini ne derece
degerlendirdikleri, egitim kurumlarinin kalitesinin degerlendirilmesinde 6nemli bir etmendir (Chin & Wu,
2009; Chin, Wu & Deng, 2007).

Ogretmenlerin 6grenci basarisini takdir etmeleri hem &grencilerin hem de diger uyelerin 6z-
yeterliligini olumlu yonde etkileyecek ve egitim kurumundaki liderlerin 6gretmenlere duyduklari gliveni
arttiracaktir. Bu durum dolayisiyla toplumun o kurumdan olumlu beklentiler igine girmesini
saglayacaktir. Akademik iyimserlikin bilesenleri, bir egitim kurumunun akademik basarisini
degerlendirmede 6nemli etmenlerdir. Bu ylzden bu ¢alisma, bir yiksekogretim kurumundaki 6gretim
elemanlarinin akademik iyimserliklerini belirlemeyi ve kurum igerisindeki 6grenci basarisiyla iliskili olan
dagitimci liderlik uygulamalari Gizerine ne derece etkili oldugunu ortaya ¢ikarmayi amaglamaktadir.

Yontem
Arastirma Deseni

Bu calismada, ogretim Uyelerinin DLU ve Al sunun incelenmesi igin nicel arastirma deseni
kullaniimistir.
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Calisma Orneklemi

Calismanin populasyonunu 2016-2017 akademik yilinda Northern Border Universite’sinin Giizel
sanatlar fakultesi, Egitim Fakultesi ve Tip Fakiltesinde calisgan 240 6gretim Ulyesi olusturmaktadir.
Anketler katilimcilara rastgele dagitnlmis ve gonderilen 240 anketten 118 tanesi tam olarak doldurularak
geri gonderilmistir (% 49.16). Tamamlanmadan gonderilen 122 anket c¢alisma disinda birakilmistir.
Calismada incelemeye dahil edilen anket sayisi 118’dir. Bunlardan 30 katihmcidan elde edilen veriler
anketlerin standartlastiriimasi icin kullaniimis ve boylece arastirma verileri 88 6gretim lyesinden elde
edilmistir. Bu katimcilarin 56’s1 erkek 32’si kadin olup yaslari 38 ile 59 (x=46.67) arasindadir.

Veri Toplama Araglar

Arastirmada veri toplama araci olarak Dagitimci Liderlik Uygulamalari Anketi kullanilmistir. Anket
dagitimci liderlik Gzerine yapilmis arastirmalar ve alanyazin taramasi sonucunda olusturlumustur. Anket
¢ botuttan olusmaktadir: 6gretim elemanlarinin liderlik roller (10 madde), 6grencilerin liderlik roller (5
madde), ve herkese agik liderlik firsatlari (8 madde).

Anketin ilk formundaki 23 maddeden daha sonra yapilan analizlerde liglincii boyuttan bir madde
¢ikarilmis ve son hali 22 maddeden olusmaktadir. Maddeler altili Likert formatinda (kesinlikle
katilyorum=6, katiliyorum=5, bir dereceye kadar katiliyorum=4, bir dereceye kadar katilmiyorum= 3,
katilmiyorum = 2 ve kesinlikle katilmiyorum= 1) seklinde pozitif ve negative ifadelere gore dizenlenerek
son hali verilmistir.

Giivenirlik

Anketin olusturulma slrecinden sonra, (Universitedeki 30 0Ogretim elemanina ilk uygulama
gerceklestirilmistir. Korelasyon katsayisi (yapisal glvenirlik) analizlerinin sonuglari iki boyutun istatiksel
olarak anlamli (a < .01) oldugunu ancak uglinci maddenin bu anlamlilik seviyesinde olmadigini
gostermis; bu ylzden (glincli boyut anketten gikariimistir.

Sabit katsayi orta-yol yontemi kullanilarak hesaplanmistir. Guttman denklemi kullanilarak hesaplanan
sabit katsayi, .86 olarak bulunmustur. Cronbach Alpha katsayisi ise .00 anlamlilik seviyesinde .94 olarak
bulunmustur.

Akademik iyimserlik Anketi: Anket Ui¢c botuttan olusmaktadir: kollektif etkinlik (7 madde), kollektif
given (10 madde), ve akademik odaklanma (9 madde). Anketin ilk halinde toplam 26 madde varken,
ikinci boyutta anketten cikarilan iki maddeden sonra 24 maddeden olusmaktadir. Anket besli Likert (her
zaman - genellikle - bazen - nadiren - hicbir zaman) formunda hazirlanmis ve maddeler pozitif yargilar
icin (her zaman =5, genellikle = 4, bazen = 3, nadiren = 2, hicbir zaman = 1) seklinde verilirken negative
yargilar igin tam tersi puanlama yapiimistir.

Gegerlik

Anketin ilk hali Gniversitedeki 30 6gretim elemanina uygulanmis ve bu pilot uygulamadan elde edilen
veriler korelasyon katsayisinin hesaplanmasinda kullaniimistir. Sonuglar 11. ve 12. Maddeler haricinde
tim maddelerin istatiksel olarak anlamli (.05, .01) oldugunu gostermis ve bu maddeler anketten
cikarilarak son hali verilmstir.

Veri toplama araci giivenirligi

Dogrulamadan sonra Guttman denklemi kullanilarak hesaplanan sabit katsayl .95’dir ve ardindan
hesaplanan Cronbach Alpha katsayisi .00 seviyesinde .93 olarak tespit edilmistir.
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Tablo 1.
Dagrtimci Liderlik Anketinin Tiimiiniin ve Boyutlarinin Korelasyon Katsayisi Sonuglari.
Veri toplama aracina Boyutlara ve veri toplama
Boyutlara gore madde gore korelasyon aracina gore korelasyon
Alan Madde korelasyon katsayisi katsayisi katsayisi
Calisanlar 1 .85 77 91
icin Liderlik 2 .69 46
rolleri 3 .69 .60
4 77 .63
5 .89 .86
6 77 74
7 .82 74
8 .78 73
9 .54 .51
10 .73 77
Ogrenciler 1 77 .63 .87
icin Liderlik 2 .83 .69
rolleri 3 .86 .75
4 .88 77
5 .86 .80
Mevcut 1 77 77 91
Liderlik 2 .75 71
Firsatlar 3 .83 .66
4 .84 77
5 .82 74
6 .69 .59
7 .87 .87

Veri Toplama

2016-2017 akademik yilinin ikinci déneminin basinda, arastirmaci bu galismanin yapilmasi igin
Northern Border Universitesi Bilimsel Arastirmalar Merkezi Miidiriinden gerekli izinleri almistir.
Ardindan, 30 &gretim lyesine DLU ve Al anketleri gonderilmistir. Bu anketlerden elde edilen veriler very
toplama araglarinin gegerlik ve giivenirlik testleri icin kullanilmistir. Daha sonra, tip, egitim ve gizel
sanatlar fakiltelerindeki tim Ogretim Uyelerine anketler gonderilmistir. Anketlerin uygulanmasi iki ay
kadar stirmistdr.

Veri Analizi

Elde edilen veriler Pearson Korelasyon Testi ve bagimsiz 6rneklem igin t-test kullanarak analiz
edilmistir. Normallik dagihmi Kolmogorov-Smirnov test (KS test) kullanilarak tespit edilmistir.
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Tablo 2.
Akademik lyimserlik Anketinin Tiimiiniin ve Boyutlarinin Korelasyon Katsayisi Sonuglari.

Veri toplama aracina  Boyutlara ve Veri toplama

Boyutlara gore madde gore korelasyon aracina gore korelasyon
Alan Madde korelasyon katsayisi katsayisi katsayisi
Kollektif 1 44 .46 .96
yetkinlik 2 .52 .57
3 .69 .76
4 77 71
5 .74 .69
Kollektif 1 .49 .54 .90
glven 2 .81 .84
3 .67 .70
4 .89 .67
5 .88 .67
6 .83 .69
7 .85 .74
8 .80 .78
9 .84 .78
10 .64 .56
Akademik 1 .62 .54 .86
baski 2 .67 .76
3 .75 .51
4 .67 71
5 71 .75
6 .57 A4
7 .78 .66
8 .88 .62
9 .67 .49
Bulgular

Arastirma Sorusu 1: Ogretim Uyelerinin Dagitima Liderlik Uygulamalari ve Akademik iyimserliki
Arasinda istatiksel Olarak Anlamli Bir Korelasyon Var mi?

Bu sorunun cevaplanmasi igin Pearson Korelasyon Testi yapilmistir. Sonuglar Tablo 3’te verilmistir.

Tablo 3.

Daditimei liderlik ve Akademik lyimserlik Degerlerinin Pearson Korelasyon Katsayisi.

Bagimli degisken Bagimsiz degisken n r p

Toplam dagitimci liderlik uygulamalari Akademik iyimserlik 88 .50 .00
Kollektif yetkinlik 88 .49 .00
Kollektif gliven 88 .38 .00
Akademik baski 88 .34 .00

Tablo 3 DLU ile Ai arasinda anlamli bir iliski oldugunu géstermektedir. Korelasyon katsayisi .50 olup
.00 seviyesinde anlamlidir. DLU ve kollektif yetkinlik .49, DLU ve kollektif gliven ise .38 olarak tespit
edilmistir. DLU ve akademik baski arasindaki korelasyon .34 olarak belirlenmis ve bunun istatistiksel
olarak anlamli oldugu goézlenmistir.
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Arastirma Sorusu 2: Ogretim Uyelerinin Dagitima Liderlik Boyutlarindan Hangisi Akademik iyimserlikle
En Gok iliskilidir?

Bu sorunun cevaplanmasi igin Stepwise yontemi kullaniimistir. Sonuglar Tablo 4’te gosterilmektedir.

Tablo 4.

Stepwise Yéntemiyle yapilan Regresyon Analizi Sonuglari.
Model R® R uyumlu Std. sapma
1 .30 .29 8.56

Tablo 4 dizeltilmis R”nin .29 oldugunu gostermektedir. Bu da mevcut dagitimci liderligin akademik
iyimserlik varyansini % 29.10 oraninda yordadigini gostermektedir. Modelin yordama glicligini test
etmek icin artik deger orani ve regresyon matriksi kullaniimistir.

Tablo 5.

Artik Deger Orani ve Regresyon matriksi Sonuglari.

Varyans Kaynagi Kareler Toplami Sd Kareler Ortalamasi F. p
Regresyon 26833.00 1 26833.00 36.66 .00
Sabit katsayi 6293.90 86 73.19

Toplam 8976.90 87 26833.00

Tabloda gorildigu tzere, F degeri .00 seviyesinde 36.66 olarak bulunmus, bu da mevcut dagitimci
liderlik firsatlarinin akademik iyimserlikin yordanmasinda Tablo 6’da gosterildigi gibi liderlik firsatlarinin
regresyonunun cikarilmasi gerektigini gostermektedir.

Tablo 6.
Ogretim Elemanlarinin Dagitimci liderlik Uygulamalarinin Akademik lyimserliki Yordama Derecesi Coklu
Lineer Regresyon Sonuglari.

Bagimli degiskenler Regresyon katsayisi Std. Hata Tahmini B t p
Sabit 63.45 4.44 - 14.28 .00
Mevcut Liderlik firsatlari .81 .13 .55 6.06 .00
Calisanlar igin Liderlik rolleri .01 18 .01 .07 .94
Ogrenciler icin Liderlik rolleri 13 .24 .07 .56 .58

Sonuglar, Regresyon sabit sayisinin istatiksel olarak anlamli olup 63.45 oldugunu ve t degerinin yine
.00 seviyesinde istatiksel olarak anlamh oldugunu (14.28) gostermektedir. Ayrica sonuglar, 6grencilerin
ve Ogretim elemanlarinin liderlik rollerinin akademik iyimserlikde yordanmadigini gostermektedir.
Regresyon denklemi Akademik iyimserlik = 63.45 + (.81 x mevcut liderlik firsatlari).

Arastirma Sorusu 3: Ogretim Uyelerinin Dagitima Liderlik Uygulamalarinda Cinsiyet Degiskeni
Agisindan istatiksel Olarak Anlamh Farkliliklar Var midir?

Bu sorunun cevaplanmasi icin bagimsiz gruplar t- Testi yapilmistir. Sonuglar Tablo 7’de verilmistir.
Tablo 7'de gosterildigi gibi, cinsiyet degiskeninin dagitimci liderlik boyutlarinda istatiksel olarak anlamli
bir fark yaratmadigini géstermistir. Daha 6nceki ¢alismalardan farkli olarak, bu ¢alismada erkekler lehine
dagitimci liderlik uygulamalarinda anlamli bir fark tespit edilmemistir.
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Tablo 7.

Dagrtimci liderlik Uygulamalarinda Cinsiyet degiskeninin Bagimsiz Gruplar T-Testi Sonuglari.

Degiskenler Cinsiyet n X Ss Sd t p

Calisanlarin Liderlik Rolleri Erkek 56 47.59 8.68 86 .75 .45
Kadin 32 48.97 7.51

Ogrencilerin Liderlik Rolleri Erkek 56 21.32 4.64 86 .45 .65
Kadin 32 20.81 5.74

Mevcut Liderlik Firsatlari Erkek 56 31.93 6.99 86 .75 .46
Kadin 32 33.06 6.55

Toplam Dagitimci Liderlik Erkek 56 100.84 17.91 86 .51 .61

Uygulamalari Kadin 32 102.84 17.33

Arastirma Sorusu 4: Ogretim Uyelerinin Akademik lyimserlikinde Cinsiyet Degiskeni Agisindan
istatiksel Olarak Anlaml Farkliliklar Var midir?

Bu sorunun cevaplanmasi igin t- Testi yapilmistir. Sonuglar Tablo 8'de verilmistir.

Tablo 8.

Akademik lyimserlik Baglaminda Cinsiyet dediskeninin Bagimsiz Gruplar T-Testi Sonuglari.

Degiskenler Cinsiyet n X Ss Sd t p

Kollektif Erkek 56 25.38 3.31 86 .09 .93

yetkinlik Kadin 32 25.44 2.98

Kollektif Gliven Erkek 56 29.20 4.68 86 1.37 .18
Kadin 32 30.66 5.05

Akademik Baski  Erkek 56 34.46 5.21 86 .49 .63
Kadin 32 35.00 4.56

Akademik Erkek 56 89.04 10.58 86 91 .36

iyimserlik Kadin 32 91.09 9.38

Sonuglar, cinsiyet degiskeninin akademik iyimserlik boyutlarinda istatiksel olarak anlamli bir fark
yaratmadigini géstermistir. Yine daha 6nceki ¢alismalar erkekler lehine akademik iyimserlik agisindan
anlamli farklar belirtmislerse de, bu calismada cinsiyet degiskeninin anlamli bir etkisi tespit edilmemistir.

Tartisma, Sonug ve Oneriler

ilk arastirma sorusu agisindan sonuglar dagitimcr liderlik uygulamalari ve akademik iyimserlik
arasinda, dagitimci liderlik uygulamalari ve kolektif yetkinlik arasinda, DLU ve kolektif gliven ile DLU ve
akademik baski arasinda istatistiksel olarak anlamli korelasyon oldugunu gostermistir.

Dagitimci liderligin dgretmenler (zerine olumlu bir etkisi vardir. Ogretmenlerin karar verme
slireglerine katihmini saglayarak ortak bir vizyon olusturmalarina, kolektif olarak sorumluluk almalarina,
egitim kurumu icerisindeki calisanlar arasinda isbirligi iliskileri olusmasina ve sadakat ve aitlik
duygularinin artmasina katkida bulunur.

Dagitimci liderlik, 6gretmenlerin gorevlerini basarili bir sekilde tamamlayacaklarina dair inanglarini
artirdig icin 6zyeterliligi artirmaktadir. Buna ek olarak dagitimci liderlik agik destekleyici ve doyurucu bir
cevre olusmasini saglayarak bir giiven kiltiiri olusmasini saglar. Moran ve Hoy (1997)'a gore glven
liderlik davranislarindan beslenebilir veya ondan dolayi zayiflatilabilir. Dagitimci liderlik ciddi ve diizenli
6grenme ortamlar yaratarak yiksek hedefler ve beklentiler olusmasini saglar (Tschannen-Moran &
Garies, 2015). Boyle bir ortamda, 6gretmenler birbirini sever, 6grenciler 6gretmenlerine saygi duyar ve
hem Ogretmenler hem de 6grenciler yliksek motivasyonlarini korurlar. Boylece akademik odaklanma
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gelistirilebilir. Bu sonug¢ daha 6nce Abdallah (2015), Chang (2011), Hasanvand vd. (2013), Kosterelioglu
(2017), Malloy (2012), ve Mascal vd. (2008) tarafindan yapilan galismalarla da uyumludur.

Mascal vd. (2008) planli dagitimci liderlik yaklasimlari ile 6gretmenlerin yiksek seviyedeki akademik
iyimserliki arasinda pozitif bir iliski oldugunu ifade etmistir. Chang (2011), 1500 Tayvanl 6gretmen ile
yaptigl ¢calismasinda, dagitimci liderligin akademik iyimserlike pozitif bir etkisi oldugunu géstermistir.
Benzer sekilde Malloy (2012) 2122 o6gretmenle yaptigl calismasinda dagitimc liderlikle akademik
iyimserlik arasinda yiiksek pozitif korelasyon oldugunu belirtmektedir. Hasanvand vd. (2013) 418 iranli
midirle yaptigi calismasinda dagitimci liderlikle akademik iyimserlik arasinda yiksek pozitif iliski
oldugunu belirtmektedir. Abdallah (2015) 480 Urdiinlii 6gretmenle yaptigi calismasinda dagrtimci
liderlikle akademik iyimserlik arasinda vylksek pozitif iliski oldugunu belirtmektedir. Son olarak
Kosterelioglu (2017) 321 Tirk 6gretmenle yaptigl ¢alismasinda dagitimei liderlik algilan ile akademik
iyimserlik algilari arasinda anlamli bir pozitif korelasyon oldugunu belirtmektedir.

ikinci arastirma sorusu baglaminda sonuglar akademik iyimserlikin en giiclii yordayicisinin mevcut
liderlik firsatlari oldugunu gosterirken; 06gretim elemanlarinin ve 6grencilerin liderlik rollerini
yordamadigini gostermistir. Analiz sonucunda Akademik iyimserlik = 63.45 + (.81 x mevcut liderlik
firsatlar) regresyon denklemine ulasiimistir. Bu sonug 6elemanlari ve 6grencilere ne kadar gok liderlik
firsati saglanirsa kurumdaki akademik iyimserlikin o kadar yiiksek olacagini gdstermektedir. Ogretim
elemanlarinin ve 6grencilerinin liderlik rollerinin akademik iyimserliki etkilemedigi bulunmus ve bu
ylizden yordayici etkileri olmadigi sonucuna varilmistir.

Ugilincii arastirma sorusu acisindan sonuglar dagrtimci liderlik boyutlar ve cinsiyet degiskeni
acisindan anlamh farkhiliklar olmadigini géstermistir. Bu sonug erkeklerin lehine anlamli farklilik oldugunu
belirten onceki calismalardan farkhihk géstermektedir. Bulgulardaki bu fark arastirmanin 6rneklem
grubundan kaynaklaniyor olabilecegini diisiindiirmektedir. Onceki calismalara dahil olan &gretmenler ilk
ve ortadgretim kademelerinde ¢alisan 6gretmenleri kapsarken bu ¢alismada Universitede egitim veren
o6gretim elemanlari dahil edilmistir. Ayrica Universite egitim ortaminin ilk ve ortadgretim ortamlarindan
farkh bir organizasyon kiiltirtine sahip oldugu goz éniinde bulundurulmalidir.

Dordiincu arastirma sorusuna yonelik yapilan analizlerin sonuglarina goére cinsiyet degiskeni
acisindan akademik iyimserlik boyutlarinda bir farkhlk gorGlmemistir. Bu sonug Universite fakilteleri
arasinda benzer bir organizasyon kultiirii olmasiyla agiklanabilir. Yine bu bulgu erkekler lehine akademik
optimizimde cinsiyet degiskeni agisindan farkhhklar oldugunu bildiren 6nceki ¢alismalardan farkhhk
gostermektedir. Aradaki bu fark ¢alisma 6rnekleminin her iki cinsiyetten 6gretim elemanlari icermesi ve
Universite ortaminda gergeklesmesi ile ilgili olabilir.

Arastirmada elde edilen bulgular sonucunda su 6neriler sunulmaktadir:
Akademik boliimlerde liderlik islevlerinin etkili planlanmas dagitimci liderlik uygulamalarini artirabilir.

Fakiilte ¢calisanlari ve 6grenciler arasinda liderlik firsatlarinin miimkiin oldugunca artirilmasi akademik
iyimserlikin artirilmasina yardimci olabilir.

Bu calismada Guizel Sanatlar Fakiiltesi, Egitim Faklltesi ve Tip Fakiltesi ile sinirli 6rneklem grubu
Universitenin tiim fakiiltelerini kapsayarak genisletilebilir.
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