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This study, which was carried out to determine the opinions of pre-school teachers
and pre-service teachers on values education in the pre-school period, is a qualitative
study. The case study design was used in the study. The study group of the research
consists of 60 pre-school teachers working at independent kindergartens and nursery
classes affiliated to Konya Provincial Directorate of National Education and 60 pre-
service teachers studying at Necmettin Erbakan University, Department of Pre-School
Education. The data in the study were collected using the “Personal Information Form”
and the semi-structured interview form that consists of open-ended questions. In
research results, the main factor affecting values education in the pre-school period is
“family” according to the common opinions of teachers and pre-service teachers. The
values that pre-school children must acquire in the family are “respect”and “love”. The
values that pre-school children must acquire at pre-school education institutions are
“helpfulness” and “empathy”. The type of activity used for introducing values in pre-
school education is “play activity”. The values education given to pre-school children
supports  “social-emotional development”area. The teachers and the pre-service
teachers expressed the benefit that values education given in the pre-school period
provides to children in their future lives as “being a good person”. The reason for
giving values education at pre-school education institutions is to “prepare the children
for their future roles”.
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Okul 6ncesi egitimi 6gretmenlerinin ve 6gretmen adaylarinin okul dncesi donemde
degerler egitimi hakkindaki goruslerini tespit etmek amaciyla yapilan bu galisma nitel
bir arastirmadir. Arastirmada durum galismasi deseni kullanilmistir. Arastirmanin
galisma grubunu Konya il Milli Egitim MidirlGgine bagh bagimsiz anaokullarinda ve
anasiniflarinda gorev yapan 60 okul Oncesi Ogretmeni ve Necmettin Erbakan
Universitesi Okul Oncesi Egitimi bolimiinde 6grenim géren 60 &gretmen adayi
olusturmustur. Arastirmada veriler “Kisisel Bilgi Formu” ve agik uglu sorulardan olusan
yari yapilandirilmis goriisme formu kullanilarak toplanmistir. Arastirma sonuglarinda
O6gretmen ve 6gretmen adaylarinin ortak goruslerine gore, okul 6ncesi donemde
degerler egitimini etkileyen temel faktor “aile”dir. Okul 6ncesi donem gocuklarinin aile
icerisinde kazanmalari gereken degerler “saygl” ve “sevgi”’dir. Okul 6ncesi donem
cocuklarinin  okul Oncesi egitim kurumlarinda kazanmalari gereken degerler
“yardimseverlik” ve “empati”dir. Okul Oncesi egitimde degerleri kazandirmada
kullanilan etkinlik gesidi “oyun etkinligi”dir. Okul 6ncesi donem gocuklarina verilen
degerler egitimi “sosyal-duygusal gelisim” alanini destekler. Okul Oncesi dénemde
verilen degerler egitiminin ilerleyen yasantilarinda cocuklara saglayacagl faydayi,
6gretmenler ve 6gretmen adaylari “iyi insan olma” olarak ifade etmislerdir. Okul 6ncesi
egitim kurumlarinda degerler egitimi verilmesinin nedeni “cocuklari gelecekteki
rollerine hazirlamak”tir.
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Introduction

The early childhood period, also called the “golden period” in the literature, is a very important stage
in cognitive, physical, lingual, social and emotional development of a child (White, 1919) especially since
mental and physical skills advance at a surprising rate from birth to six years of age. In this respect, it is
very important to support children in all areas of development in environments that are rich in stimuli.
However, the aim of the early childhood period is not only to introduce basic knowledge and skills to
children but also contribute to their behavioral, personal and moral development. It is especially
extremely important to contribute to the values development of children nowadays. The early childhood
period is a period when the foundations of moral values are laid, and the basic values that continue
throughout one’s life are introduced (Balat & Dagal, 2009; Kurtdede Fidan, 2015).

International Encyclopedia of Social Sciences (1968) defines values as “a set of principles whereby a
conduct is directed and regulated as a guide for individual or social groups”. A value is a set of
judgements about what is good and bad, preferences and goals for a certain form of conduct, beliefs
that include qualities that make people themselves and separate them from other living beings and
guide the behaviors of human beings. It is important to understand values as a universal concept
because they direct people's behaviors and attitudes (Halstead & Taylor, 1996; Levy, 1993; Schwartz,
1992; Schwartz, 2012; Schwartz et al., 2012; Ulusoy & Dilmag, 2012; Veugelers, 2000; Veugelers &
Vedder, 2003). Values are standard judgements that people make about the targets and the results that
are desired to be achieved. They form the basis of social norms or rules and lay the foundations for
social, intellectual, emotional and spiritual development of individuals. Individuals learn to adapt to the
society they live in and have the sense of belongingness to their culture thanks to values education
(Arslan, 2013; Kaur & Nagpal, 2013; Ulusoy & Arslan 2014). Values do not form automatically. As soon as
children are born, they are immediately surrounded by values serving as a guide in a particular culture
and society. Children develop moral and ethical basis experienced and built by society in the
socialization process and learn these values (Long Bostrom, 1999; Veisson & Kuurme, 2010; White &
Matawie, 2004). Values education has been used synonymously with moral and religious education in
the past (Beck, 1971). The main objective of values education is to raise individuals with a good
character and contribute to making our world a safer and a more livable place by introducing universal
values to our children that all humanity should possess such as love, respect, responsibility, virtue,
courage, belief and justice (Altan, 2011).

The education provided by the family is obviously quite valuable for the development, growth and
maturing of a child because the family is the first institution that provides the child with the most basic
behaviors related to personal and social life, moral and spiritual concepts and values, and is responsible
for the education of a child in the first place. Parents are the first teachers and role models of children;
in this sense, they are of vital importance in the moral development of children. Children need the
support of their parents in the development of their moral feelings because parents teach their children
how to behave, and their teaching depends upon their own beliefs concerning morality. Values are not
inherited; they are gained later in life. To this end, the rules, the expectations and the explanations of
families facilitate the moral development of children. The most suitable environments to reinforce the
values gained in the family environment and to introduce new values are undoubtedly schools (Aktepe,
2014; Aspin, 1997; Aydin & Akyol Girler, 2013; Camodeca, 2015; Kaur, 2015; Malti et al., 2013; Oktay,
1999).

Education plays a very important role in making students adopt the basic values of society (Kaur &
Nagpal, 2013). Educational goals, whether abstract or defined, always verify to certain values (Hirsjarvi
& Huttunen, 1998). Education is the combination of literacy and moral values. Nobody is born as a guilty
person; it is all about negative environments that prevent the child from choosing the right way. Good
teachers can ensure the change in negativities with the good education provided to students (Kaur,
2015). Children experience the information on values throughout all their lives, but the first and the
most basic values start to be gained in the early childhood period for a tolerant and responsible society,
and this process continues throughout one’s life (Balat & Dagal, 2009; Johansson et al., 2014). Following
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family members, those who make children adopt the values at pre-school education institutions and
who become their role models are pre-school teachers. Kohlberg (1978) stated that teachers play crucial
roles in moral education. In this critical period, teachers should be individuals with values and virtues
since they make children gain values through their behaviors, and also be knowledgeable and skillful on
how to teach these values to children (Kohlberg, 1978; Pekdogan & Korkmaz 2017). At this point, it is
very important to educate pre-service teachers in university settings where knowledge and skills are
taught about how to teach values. Without a doubt, we cannot expect pre-service teachers who don’t
have values will be teachers who have values. Teachers should be good models, teach values in creative
ways, provide exploration environments because children imitate people they are influenced by and
admire them (Kohlberg, 1978; Pekdogan & Korkmaz, 2017).

Aim

The main aim of this study is to evaluate the opinions of pre-school teachers and pre-service
teachers on values education in the pre-school period qualitatively.

The answers to the following questions were sought with the research:

1. What are the factors affecting values education in the pre-school period?
2. What are the main values that must be gained by children in the pre-school period within the family?
3. What are the main values that pre-school children should gain at pre-school education institutions?

4. Through which type of activity can pre-school period children gain the values in pre-school education
more easily?

5. Which area of development of children does the values education provided in the pre-school period
support at most?

6. What kind of benefits does the values education provided during the pre-school period have for the
future life of children?

7. What are the reasons for giving values education at pre-school education institutions?

Method
Research Design

The qualitative research method was used since this study aimed to determine the opinions of pre-
school teachers and pre-service teachers on values education in the pre-school period. Qualitative
research is a type of research in which qualitative data collection methods such as observation,
interview and document analysis are used, and which aims at revealing events in a realistic and holistic
manner in their natural environment (Yildinm & Simsek, 2011). The research was designed by case study
from qualitative research methods. The case study is a qualitative research approach that examines the
data obtained in the framework of one’s own life by researcher’s focusing on an event, person, group or
situation which allows explaining cause-effects and variables in terms of their mutual relationships,
defines and analyses the themes related to these situations holistically and which is used when more
than one proof or data source is present (Creswell, Hanson, Clark Plano & Morales, 2007; Cepni, 2012;
Merriam, 2013; Yildirim & Simsek, 2011; Yin, 1984).

Study Group

The study group of the research consists of 60 pre-school teachers working at independent
kindergartens and nursery classes affiliated to Konya Provincial Directorate of National Education and 60
pre-service teachers studying in final-grade at Necmettin Erbakan University, Ahmet Kelesoglu Faculty of
Education, Department of Pre-School Education. Among purposeful sampling methods, the criterion
sampling method was used in the selection of the study group. In criterion sampling method,
observation units are composed of individuals, cases, objects or events endowed with specific attributes
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to provide a successful representation of people or events (Buyikoztiirk, Cakmak, Akglin, Karadeniz and
Demirel, 2009; Maxwell, 2018). The fact that pre-school teachers and pre-service teachers use values
education in their classes frequently has been identified as a criterion in this investigation. At the
beginning of the research, 66 pre-school teachers and 72 pre-service teachers were asked to complete
the Personal Information Form. After the forms were examined, a study group was formed from pre-
school teachers and pre-service teachers who met the specified criteria and volunteered to participate
in the research.

Table 1.
Demographic Characteristics of the Pre-school Teachers / Pre-service Teachers.
Pre-school Pre-service Teachers
Teachers
Feature n f % n f %
Gender Female 60 55 92.00 60 53 88.00
Male 5 8.00 7 12.00
Age 21-25 60 0 .00 60 60 100.00
26-30 12 20.00 0 .00
31-35 32 53.00 0 .00
36-40 16 27.00 0 .00
Education Status High School 60 0 .00 60 57 95.00
Associate Degree 0 .00 3 5.00
Bachelor Degree 60 100.00 0 .00
Occupational 0 Year 60 0 .00 60 60 100.00
Seniority 1-10 Years 8 13.00 0 .00
11-20 Years 34 57.00 0 .00
21-30 Years 18 30.00 0 .00
Preschool Preschools Affiliated to Primary 60 35 58.00 60 34 57.00
Education Schools
Institution Independent Kindergartens 25 42.00 26 43.00
The Status of Using  Yes 60 60 100.00 60 60 100.00
Values Education No 0 .00 0 .00
Frequently

Data Collection Tools

The data in the study were collected using the “Personal Information Form” and the semi-structured
interview form that consists of open-ended questions. In semi-structured interviews, questions are
prepared in advance, but they can be re-arranged during the interview. This method is neither as strict
as fully structured interviews nor as flexible as unstructured interviews. It is attempted to collect in-
depth data (Blylkozturk, 2009; Ekiz, 2009; Karasar, 2009; Lichtman, 2006; Merriam, 2009). The
interview questions were prepared by performing a literature review. The opinions of three faculty
members were sought to ensure content validity, and a semi-structured interview form consisting of
seven questions was created. A preliminary interview was held with three pre-school teachers and three
pre-service teachers, the answers were recorded in writing to check whether the questions were clear
and intelligible, and an expert was asked to check whether the questions served the main objective by
examining the questions and interview records. Therefore, the internal validity of the question items
was also ensured. The opinions of the teachers who participated in the preliminary interview were
excluded from the assessment in the study.

Data Collection

When collecting the data, the participant teachers and pre-service teachers were first asked whether
they volunteered to participate in the study. Accordingly, separate interviews were held with 60 pre-
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school teachers and 60 pre-service teachers who volunteered to participate in the study on different
dates. The interviews were held between 03 and April 28, 2017. The aim of the study was explained to
the participants at the beginning of the interview, and it was emphasized that it was very important for
them to answer the questions in the interview form sincerely and completely for the aim of the study.
The researcher took notes on the interview forms during the interviews. After the interviews were
completed, interview forms were given to the teachers and the pre-service teachers who indicated that
they wanted to add to their responses and their opinions were taken. Each interview took 30 minutes on
average.

Data Analysis

The descriptive analysis technique among qualitative data analysis techniques was used in the data
analysis. The data were summarized and interpreted according to the themes determined beforehand in
the descriptive analysis technique (Yildirnm & Simsek, 2011). In this study, the themes are the questions
of the research under which the data were organized and interpreted. A code number was given to the
pre-school teachers (T1, T2, T3, etc.) and the pre-service pre-school teachers (PST1, PST2, PST3, etc.)
who were asked for their opinion in the analyses, and their names were not used directly. The findings
were presented with frequency and percentage values. The significance and coherence of the findings
were constantly tested by the researcher. The findings were given through direct quotations without
making comments to ensure the internal validity, i.e. consistency of the findings. Furthermore, the
codes with “consensus” and “dissensus” were determined and the necessary arrangements were made
by investigating the answers given by teachers and pre-service teachers to interview questions
separately by the researcher and an expert academician in the domain. The reliability formula
(Reliability = Consensus / [Consensus + Dissensus] x 100.00) suggested by Miles and Huberman (1994)
was used in the reliability calculation of the coding made. As a result of the calculations made, reliability
was found to be .86 in the first question, .94 in the second question, .92 in the third question, .92 in the
fourth question, .89 in the fifth question, .87 in the sixth question, and .91 in the seventh question. The
aim of explaining the research model, study group, preparation of the data collection tool, data
collection, data analysis process, and comparisons made with different studies conducted on the subject
in detail is to ensure external reliability. It was attempted to make the detailed explanations necessary
to test the study with other studies in order to ensure external reliability.

Findings

The findings and comments obtained as a result of analyzing the opinions obtained from the
interview forms used to determine the opinions of pre-school teachers and pre-service teachers in the
study group on values education in the pre-school period are included in this section of the study. The
answers given by the teachers and the pre-service teachers to each question are shown by grouping
them by their similarities and differences.

Factors Affecting Values Education in the Pre-School Period

When the data obtained from the interviews are analyzed, factors affecting values education in the

”ou »n o u

pre-school period are “family”, “teacher”, “curriculum” and “environment” according to the opinions of
27 "

teachers, while they are “family”, “teacher” and “environment” according to the opinions of the pre-
service teachers.

As can also be understood from Table 2, most of the teachers and the pre-service teachers
participating in the interview believe that the most important factor that affects values education in the
pre-school period is “family”, which is followed by “teacher”. Teachers also think that the “curriculum”
and “environment” factors are also effective. Nevertheless, the pre-service teachers believe that only
the environment is effective after the family and teacher.
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Table 2.

Factors Affecting Values Education in the Pre-School Period.

Factors Affecting Values Education in the Pre-School Period  Group* n f %

Family 1 60 31 52.00
2 60 29 48.00

Teacher 1 60 19 32.00
2 60 25 42.00

Environment 1 60 3 5.00
2 60 6 10.00

Curriculum 1 60 7 11.00
2 60 0 .00

* 1=Teachers 2=Pre-Service Teachers

The examples of the answers stating that the family affects values education in the pre-school period
are as follows: T17: “Families are the first schools of children; therefore, it is very hard to teach a value
that is not taught and emphasized in the family at school.” PST11: “Children’s personality is shaped
within the family in the early childhood period, they consider individuals in their family as role models
and adopt their behaviors and attitudes.”

The examples of the answers stating that the teacher affects values education in the pre-school
period are as follows: T33: “The effect of the teacher on children in the pre-school period is obviously
very strong. Therefore, the most effective individuals from whom children can receive education on
values are teachers.” PST48: “The fact that children learn and internalize the values by experiencing and
interacting is only possible in the school environment. And the only person that can be a role model to a
child in the school environment is the teacher.”

The examples of the answers stating that the environment affects values education in the pre-school
period are as follows: T56: “As children are experts in observing and imitating those things that happen
around them, all of the individuals, i.e. their friends, neighbors, relatives are quite effective on children.”
PST5: “No matter how much education is provided to children in the family, they are insistently affected
by individuals around them.”

The examples of the answers stating that the curriculum affects values education in the pre-school
period are as follows: T29: “Having children adopt the values is only possible through an effective
curriculum since such a curriculum supports and affects children in all areas of development.”

The Values that Pre-School Children Should Gain within the Family

When the data obtained from the interviews are analyzed, the values that pre-school period children
should gain within the family according to the opinions of teachers are “respect”, “love”,
“responsibility”, “cooperation” and “righteousness/honesty”, while these are “respect”, “love”,

”ou

“responsibility”, “cooperation” and “self-confidence” according to the opinions of pre-service teachers.

As can also be understood from Table 3, most of the teachers who participated in the interview
declared their opinion as “respect” in relation to the values that pre-school children should gain within
the family, while most of the pre-service teachers declared that it was “love”. Teachers also think that

” o u »nou

“love”, “responsibility”, “righteousness/honesty” and “cooperation” should be gained within the family,

while pre-service teachers think that the values such as “respect”, “responsibility”, “cooperation” and
“self-confidence” should be gained within the family.

The examples of the answers stating that the value that pre-school period children should gain
within the family is respect are as follows: T36: “The communication skills of children who are raised in
families in which respect is prioritized in family communication are more successful when compared to
their peers.” PST28: “Respect is a value that should be gained primarily in the family, and it is
subsequently reinforced with the effect of the family.”
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Table 3.
Values that Pre-School Period Children Should Gain within the Family.

Values that Pre-School Period Children Should Gain within the

Family Group n f %
Respect 1 60 16 27.00
2 60 12 20.00
Love 1 60 14 23.00
2 60 18 30.00
Responsibility 1 60 13 22.00
2 60 11 18.00
Cooperation 1 60 8 13.00
2 60 10 17.00
Righteousness/Honesty 1 60 9 15.00
2 60 0 .00
Self-confidence 1 60 0 .00
2 60 9 15.00

The examples of the answers stating that the value that pre-school period children should gain
within the family is love are as follows: T8: “Love is the most important value that children must enjoy
and feel to their heart content in their first social environment, i.e. their family environment.” PST2:
“Children raised with sufficient love in the family environment are more prone to gaining positive values
and personal characteristics.”

The examples of the answers stating that the value that pre-school children should gain within the
family is responsibility are as follows: T51: “Children within the family should be given responsibilities
that are suitable for their age starting from early ages because children who grow without taking
responsibility in the family environment also have difficulty in taking responsibility in advancing ages.”
PST16: “Children who are raised in families in which responsibilities are shared do not have difficulty in
sharing the responsibilities given at school since they are used to taking responsibilities in the family.”

The examples of the answers stating that the value that pre-school children should gain is
cooperation are as follows: T20: “Children raised in families with cooperation between the mother and
the father, mother and children, father and children and siblings become individuals that are prone to
cooperation when they get mingled in the society.”PST9: “I think the most important value that must be
taught in the family is cooperation, since children who fail to gain this value in the family constantly
reject working with their friends and creating a product together at pre-school.”

The examples of the answers stating that the value that pre-school children should gain within the
family is righteousness/honesty are as follows: T41: “Children raised with the emphasis and experience
that honesty is the most important virtue in the family reflect this value on their life as much as possible
in their education life, as well.”

The examples of the answers stating that the value that pre-school children should gain in the family
is self-confidence are as follows: PST52: “The most important value that should be primarily gained in
the family is self-confidence. Children with high self-confidence know and accept what they can and
cannot do; therefore, they are at peace with themselves. Self-confidence is the key term for the success
in life.”
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Values that Pre-School Children Should Gain at Pre-School Education Institutions

When the data obtained from the interviews are analyzed, values that pre-school period children

should gain at pre-school education institutions are “helpfulness”, “tolerance”, “empathy”, “sharing”,
“justice” and “self-control” according to the opinions of teachers and pre-service teachers.

Table 4.
Values that Pre-School Period Should Gain at Pre-School Education Institutions.

Values that Pre-School Period Should Gain at Pre-School

Education Institutions Group n f %
Helpfulness 1 60 17 28.00
2 60 11 18.00
Tolerance 1 60 12 20.00
2 60 10 17.00
Empathy 1 60 7 12.00
2 60 19 32.00
Sharing 1 60 10 17.00
2 60 7 12.00
Justice 1 60 8 13.00
2 60 8 13.00
Self-control 1 60 6 10.00
2 60 5 8.00

As can also be understood from Table 4, most of the teachers who participated in the interview on
the values that pre-school children should gain at pre-school education institutions declared their
opinions as “helpfulness”, while most of the pre-service teachers declared their opinion as “empathy”.
Furthermore, the teachers think that the values such as “tolerance”, “sharing”, “justice”, “empathy” and
“self-control” should be gained at pre-school education institutions, while the pre-service teachers think
that the values such as “helpfulness”, “tolerance”, “justice”, “sharing” and “self-control” should be

gained at pre-school education institutions.

The examples of the answers stating that the value that pre-school children should gain at pre-school
education institutions is helpfulness are as follows: T15: “Children who help their friends, teachers and
even the staff at school will use and internalize this good value in different environments.” PST31:
“Helpfulness is the most important value that children who start to socialize should gain since a helpful
child is a child that loves human beings, animals, nature, and life.”

The examples of the answers stating that the value that pre-school children should gain at pre-school
education institutions is tolerance are as follows: T13: “The most suitable environment in which an
individual can adopt the idea of approaching any idea apart from one’s own thoughts, ideas, point-of-
view and wishes with tolerance and understanding is pre-school education institutions where different
children come together.” PST42: “Pre-schools are places where children expecting understanding of one’s
own decisions learn tolerance by showing understanding to others.”

The examples of the answers stating that the value that pre-school children should gain at pre-school
education institutions is empathy are as follows: T60: “Children who try to understand the emotions of
their friends, the situation they are in or the reasons for their behaviors quickly get rid of self-centrism as
much as possible; in this sense, the first value to introduce to children at the institutions is the empathy
skill.” PST58: “The empathy skills of children who constantly cause problems and are prone to fight
should be developed first.”

The examples of the answers stating that sharing is the value that pre-school children should gain at
pre-school education institutions are as follows: T29: “Especially those children who have no siblings,
who are the only children in their family, unfortunately, fail to learn the sense of sharing within the
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family. Therefore, pre-school education institutions can be the first place to learn to share.” PST38: “Pre-
school children should be taught to share the emotions, thoughts, love and respect, and not only a toy or
article primarily at pre-schools.”

The examples of the answers stating that justice is the value that pre-school period children should
gain at pre-school education institutions are as follows: T26: “The most important value to introduce to
pre-school children is the sense of justice since it regulates human relations by balancing the self-centric
attitudes of a child.”PST47: “The fact that especially pre-school teachers act as role models by not
discriminating between any children, i.e. treating everyone equally, is very important to internalize the
sense of justice, which is the most important value in the pre-school period.”

The examples of the answers stating that self-control is the value that pre-school children should
gain at pre-school education institutions are as follows: T5: “Children should refrain from anything that
can harm them without an accompanying adult, avoid extremism and dangers, and i.e. gain the skill of
self-monitoring and control.” PST1: “It is very important for children to internalize and apply the rules
without reminding by parents or teachers. Hence, children are not dependent on outside, can control
themselves, take the responsibility of one’s own decisions, can take responsibilities, and have high self-
confidence.”

Types of Activities that Can Be Used in Easily Introducing Values to Pre-School Children in Pre-School
Education

When the data obtained from the interviews are analyzed, the types of activities used in introducing
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values to pre-school children in pre-school education are “play activity”, “drama activity” and “Turkish

activity” according to the opinions of teachers, and “play activity”, “drama activity”, “music activity” and
“art activity” according to the opinions of pre-service teachers.

Table 5.
Types of Activities that can be used in Easily Introducing Values to Pre-School Children in Pre-School
Education.

Types of Activities that Can Be Used in Easily Introducing

Values to Pre-School Children in Pre-School Education Group n f %
Game Activity 1 60 29 48.00
2 60 32 53.00
Drama Activity 1 60 17 28.00
2 60 11 19.00
Turkish Activity 1 60 14 24.00
2 60 0 .00
Music Activity 1 60 0 .00
2 60 9 15.00
Art Activity 1 60 0 .00
2 60 8 13.00

As can also be understood from Table 5, most of the teachers and the pre-service teachers who
participated in the interview about the types of activities that can be used in easily introducing values to
pre-school children said that it was “play activity”. Teachers also think that “drama activity” and “Turkish

activity”, and pre-service teachers think that “drama activity”, “music activity” and “art activity” are the
activities that are effective in introducing values.

The examples of the answers stating that play activity is effective in introducing values to pre-school
children in pre-school education are follows: T25: “Obviously, the most effective activity in introducing
the values is play; actually, play means that children learn unconsciously.” PST33: “We can teach children
many values such as sharing, helpfulness and cooperation through play more easily and more
permanently.”
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The examples of the answers stating that drama activity is effective in introducing values to pre-
school children in pre-school education are as follows: T4: “Drama activities, which provide the
opportunity to learn by doing, are among the types of activities that should be definitely used in values
education.” PST60: “In drama activities, children gain experiences related to different events and
situations by taking different roles. Among these different events and situations, we can easily make
children adopt our values.”

The examples of the answers stating that Turkish activity is effective in introducing values to pre-
school children in pre-school education are as follows: T44: “Since pre-school children love to listen to
stories, we can easily give the values in Turkish language activities and have them adopt these values
through stories.”

An example of the answers stating that music activity is effective in introducing values to pre-school
children in pre-school education is as follows: PST10: “The values can be introduced to pre-school
children in an enjoyable manner using children songs and musical story creation activities.”

An example of the answers stating that art activity is effective in introducing values to pre-school
children in pre-school education is as follows: PST29: “By means of the pictures drawn by pre-school
children, we can learn what they think about the values we want them to perceive and chat about their
opinions, and therefore make them adopt the values.”

Areas of Development that the Values Education Provided to Pre-School Children Supports

When the data obtained from the interviews are analyzed, the areas of development that the values
education provided to pre-school children supports are “social-emotional development”, “language
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development”, “cognitive development” and “self-care skills” according to the opinions of the teachers,

and the areas of “social-emotional development”, “language development”, “cognitive development”
and “psychomotor development” according to the opinions of the pre-service teachers.

Table 6.
Areas of Development that the Values Education Provided to Pre-School Children Supports.

Areas of Development that the Values Education Provided to

Pre-School Children Supports Group n f %
Social-Emotional Development 1 60 31 52.00
2 60 28 47.00
Language Development 1 60 12 20.00
2 60 13 22.00
Cognitive Development 1 60 10 17.00
2 60 11 18.00
Psychomotor Development 1 60 0 .00
2 60 8 13.00
Self-Care Skills 1 60 7 11.00
2 60 0 .00

As can also be understood from Table 6, most of the teachers and pre-service teachers who
participated in the interview about the areas of development that the values education provided to pre-
school children supports stated their opinion as the “social-emotional development” area. Teachers also
think that values education also supports the areas of “language development”, “cognitive
development” and “self-care skills”, while pre-service teachers think that it also supports the areas of
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“language development”, “cognitive development” and “psychomotor development”.

The examples of the answers stating that the values education provided to pre-school children
supports social-emotional development are as follows: T17: “Human beings must possess various values
such as sharing, waiting, cooperating, and being patient since they are social beings and they live in the
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society. Social-emotional development of children is supported starting from early ages with such values
gained in the early childhood period.” PST12: “Values education aiming at the fact that children take
responsibility starting from early ages, show respect and love to those people around them, gain self-
control skills and arrange their friendship relations supports both the social and emotional development
of children.”

The examples of the answers stating that the values education provided to pre-school children
supports language development are as follows: T28: “The stories, fairy tales told in relation to the values
that are aimed to be comprehended, and the conversations made about what is told support the
language development of children.”PST33: “Including values in Turkish activities as much as possible
through fairy tales, stories, and poems contributes to the language development of children.”

The examples of the answers stating that the values education provided to pre-school children
supports cognitive development are as follows: T20: “Children, whose sense of self-confidence is
developed through values education, can express themselves in a self-confident manner without the fear
of making mistakes in activities aimed at cognitive skills, and can reach the solution by making
reasoning.” PST55: “I believe that children who internalize values such as responsibility, helpfulness,
cooperation by seeing them in the family and school environment are more effective in establishing
cause-effect relationships and problem-solving skills.”

The examples of the answers stating that the values education given to pre-school children supports
psychomotor development are as follows: T40: “Since values are best taught through drama and play
activities, these activities consequently contribute to the psychomotor development of children.”

The examples of the answers stating that the values education provided to pre-school children
supports self-care skills are as follows: T56: “For example, we can draw children’s attention to the
importance of skills such as washing hands and brushing teeth in terms of their health by emphasizing
the importance of the development of self-care skills for their health when making them adopt the value
of cleanliness.”

Benefits that the Values Education Given in the Pre-School Period Will Provide to Children Later in Life

When the data obtained from the interviews were analyzed, the teachers and the pre-service
teachers expressed the benefits that the values education given in the pre-school period would provide
to children later in their life as “being a good person”, “being a good citizen”, and “being a good parent”.

Table 7.
Benefits that the Values Education Given in the Pre-School Period Will Provide to Children Later in Their
Lives.

Benefits that the Values Education Given in the Pre-School

Period Will Provide to Children Later in Their Lives Group n f %
Being a Good Person 1 60 37 62.00
2 60 40 67.00
Being a Good Citizen 1 60 15 25.00
2 60 13 22.00
Being a Good Parent 1 60 8 13.00
2 60 7 11.00

As can also be understood from Table 7, most of the teachers and the pre-service teachers who
participated in the interview about the benefits that the values education given in the pre-school period
would provide to children later in their lives expressed their opinion as “being a good person”. Teachers
and pre-service teachers also think that values education will also provide a benefit to children later in
their life on “being a good citizen” and “being a good parent”.
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The examples of the answers stating that the values education given in the pre-school period will
provide benefits to children in their future lives for being a good person are as follows: T38: “All values
introduced to children starting from early ages are effective steps taken for children to become better
people and adults.”PST11: “Children raised with effective values education are individuals who will make
up the part of good people in the society.”

The examples of the answers stating that the values education given in the pre-school period will
provide benefits to children later in their life for being a good citizen are as follows: T26: “Children raised
with values education move towards being a good citizen who knows his rights, responsibilities and
duties.” PST51: “Values education should be definitely taken into consideration in societies that wish to
raise good citizens.”

The examples of the answers stating that the values education given in the pre-school period will
provide benefits to children later in their life for being a good parent are as follows: T44: “Children
raised with values such as justice, responsibility, tolerance, love and respect become parents who wish to
raise children stuck to these values.” PST9: “I believe that effective parents in the society are children
raised with values both in the family and at school starting from the early childhood period.”

Reasons for Giving Values Education at Pre-School Education Institutions

When the data obtained from the interviews are analyzed, the reasons for giving values education at
pre-school education institutions are classified as “preparing children for their future roles”, “solving
social problems in the society” and “the failure to introduce the values sufficiently in the family”

according to the opinions of the teachers and the pre-service teachers.

Table 8.
Reasons for Giving Values Education at Pre-Service Education Institutions.

Reasons for Giving Values Education at Pre-Service Education
Institutions Group n f %

Preparing Children for Their Future Roles 1 60 29 48.00
2 60 26 43.00
Solving Social Problems in the Society 1 60 23 39.00
2 60 24 40.00
Failure to Introduce the Values Sufficiently in the family 1 60 8 13.00
2 60 10 17.00

As can be understood from Table 8, most of the teachers and the pre-service teachers who
participated in the interview on the reasons for giving values education at pre-school education
institutions stated their opinion as “preparing children for their future roles”. Furthermore, the teachers
and the pre-service teachers stated the reasons for giving values education at pre-school education
institutions as “solving social problems in the society” and “the failure to introduce the values
sufficiently in the family”.

The examples of the opinions stating that the reason for giving values education at pre-school
education institutions is to prepare children for their future roles are as follows: T7: “All values
introduced starting from early ages are effective steps in children’s becoming better people and adults.”
PST12: “Children raised with effective values education are individuals who will make up the part of good
people in the society.”

The examples of the opinions stating that the reason for giving values education at pre-school
education institutions is to solve social problems in the society are as follows: T39: “Children raised with
values education move towards becoming good citizens who can solve social problems, and know their
rights, responsibilities and duties.” PST46: “Values education should be definitely taken into
consideration in societies that wish to raise individuals with developed social skills and social problem-
solving skills.”
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The examples of the opinions stating that the reason for giving values education at pre-school
education institutions is the failure to introduce the values sufficiently in the family are as follows: T11:
“I believe that values education must be definitely provided at education institutions since children who
are not raised with values such as justice, responsibility, tolerance, love and respect may become
problematic individuals in the society.” PST20: “The most effective environment in which values that are
not imposed by parents should be taught at early ages is pre-school education institutions.”

Discussion, Conclusion and Implications

The questions within the scope of the study conducted for the purpose of evaluating the opinions of
pre-school teachers and pre-service teachers on values education in the pre-school period qualitatively
and the answers given by the teachers and pre-service teachers were provided separately and discussed
in the light of the literature.

Most of the teachers and the pre-service teachers who participated in the interview answered the
question of what the factors affecting values education in the pre-school period are as “the family”,
which was followed by “the teacher”. The teachers also expressed the opinion that the factors of
“curriculum” and “environment” were effective on values education, while the pre-service teachers
stated that only the factor of environment was effective on values education. Both the teachers and the
pre-service teachers described the family as the most effective factor in values education because they
thought that the first institution where the child was trained was the family and they pointed out that
teachers are the complement of the family education. They also argued that everyone around the
children is part of value education. Unlike the teachers, the pre-service teachers have stated that values
cannot be taught within a program, they can only be taught in life. Ceting6z (2015), Sapsaglam &
Omeroglu (2015), Yazar (2010) emphasize that pre-school teachers and pre-service teachers attribute
importance to the participation of families in values education. In a study, Uner (2011) emphasized the
importance of training teachers on values education. In the study by Erkus (2012), it was concluded that
it is necessary to give seminars to families and teachers, reduce the number of students, incorporate the
values education more in the curriculum, and ensure cooperation between the school and the family in
order for values education in the pre-school curriculum to be more beneficial.

Most of the teachers who participated in the interview stated that “respect” was at the top of the
values that pre-school children should gain within the family, while the pre-service teachers stated that
it was “love”. Furthermore, the teachers listed the values that must be gained within the family as
“love”, “responsibility”, “righteousness/honesty” and “cooperation”, while the pre-service teachers
listed them as “respect”, “responsibility”, “cooperation” and “self-confidence”. Most of the teachers
who participated in the interview stated that the value that pre-school children must gain at pre-school
education institutions was “helpfulness”, while most of the pre-service teachers stated that it was
“empathy”. Moreover, the teachers list the values that must be gained at pre-school education
institutions as “tolerance”, “sharing”, “justice”, “empathy” and “self-control”, while the pre-service
teachers list them as “helpfulness”, “tolerance”, “justice”, “sharing” and “self-control”. The reason that
the teachers express "respect" and “helpfulness”; the pre-service teachers express "love" and
“empathy” as the top of the values that pre-school children should gain within the family and at pre-
school education institutions is thought the value priorities of the teachers and the pre-service teachers
with age difference. In previous studies, it was emphasized that the values that should be introduced are
respect, love, tolerance, justice, responsibility, cooperation, empathy, honesty and helpfulness, and
similar findings to the findings of the study were found (Acat & Aslan, 2011; Cengelci, Hancl &
Karaduman, 2013; Erkus, 2012; Karatekin, Gengtiirk & Kiligoglu, 2013; Memis & Gedik, 2010; Ogelman &
Sarikaya, 2015; Pekdogan & Korkmaz, 2017; Sapsaglam & Omeroglu, 2015; Tarkogin, Berktas & Uyanik
Balat, 2013; Thornberg & Oguz, 2013; Tirk, 2009; Yazar & Erkus, 2013). Ayranci (2017) the teachers
stated that they used tales more for values such as goodness, honesty, respect, and love.

|n
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Regarding the question about the types of activities that can be used in introducing the values in pre-
school education to pre-school children easily, most of the teachers and the pre-service teachers
answered as “play activity”. Furthermore, the teachers stated that the “drama activity” and “Turkish
activity” were the activities that were effective in introducing the values, while the pre-service teachers
stated that these activities were “drama activity”, “music activity” and “art activity”. Since it is the
easiest and most convenient way of giving children all kinds of information, it is thought that the
teachers and the pre-service teachers use play activities to introduce the values. Unlike the teachers, the
pre-service teachers give place music and art activities that children enjoy very much in their value
education. This is thought to be due to the age difference between the teachers and the pre-service
teachers and the influence of the theoretical knowledge on the pre-service teachers. In their study,
Pekdogan & Korkmaz (2017) stated that the play activity was included most in the process of values
education. Studies show that teaching the values through drama is quite an effective method (Can,
2008; Kaya, Gunay & Aydin, 2016; Kurtdede Fidan, 2009; Thornberg & Oguz, 2013; Yazar & Erkus, 2013).
Moreover, Uzun & Kdse (2017) determined in their study that the values education lesson taught using
the drama method was effective in raising the students’ awareness of values. In their study, Kolag and
Karadag (2012) and Uner (2011) stated that teachers include Turkish language activities when teaching
values. Pre-service teachers expressed that children's literature products could be used to bring
universal and national values to children in preschool period (Ayranci & Aytas, 2017). Ayranci (2017)
stated that the tales were used to teach moral values to the students.

Regarding the areas of development supported by the values education provided to pre-school
children, most of the teachers and the pre-service teachers expressed their opinion as the area of
“social-emotional development”. The teachers state that the values education also supports the
“language development”, “cognitive development” and “self-care skills”, while the pre-service teachers
state that it supports the areas of “language development”, “cognitive development”, and
“psychomotor development”. The majority of the teachers and the pre-service teachers think that value
education supports social-emotional development, namely character development. The teachers and
the pre-service teachers also show that they give more importance to value activities for their
developmental areas that children are supported by values education. The finding in the study that
values education supports the social-emotional development of children most is consistent with the
findings in the studies of Pekdogan and Korkmaz (2017) and Uner (2011).

Regarding the benefits that the values education given in the pre-school period will provide to
children in their future lives, most of the teachers and the pre-service teachers expressed their opinion
as “being a good person”. The teachers and the pre-service teachers also believe that values education
will provide benefits to children in terms of being a “good citizen” and a “good parent” later in their life.
Both the teachers and the pre-service teachers argue that value education leads children to be better
individuals in the future. Thornberg and Oguz (2013) stated that the teachers who participated in their
study expressed the opinion that it was the socialization of children by gaining the socially accepted
suitable behaviors by means of values education.

Most of the teachers and pre-service teachers who participated in the interview expressed their
opinion on the reasons for giving values education at pre-school education institutions as “preparing
children for their future roles”. The teachers and the pre-service teachers also listed the reasons for
giving values education at pre-school education institutions as “solving social problems in the society”
and “the failure to introduce the values sufficiently in the family”. The fact that the teachers and the
pre-service teachers aim to prepare children for future roles through value education can be described
as evidence that they see value education as a training for personality development. In addition, it is
also believed that social problems can be solved with this character education, which is not thought to
be gained enough in the family. In the study conducted, Yazar (2010) stated that the teachers expressed
the opinion that values education was effective in the personality development of students and their
becoming socially compatible individuals. In the study carried out, Tokdemir (2007) determined that
students fail to gain the required and adequate value behaviors from their families. In their study, Giir et
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al. (2015) stated that the sustainability of the values education provided by teachers at school could not
be ensured at home. It is observed that the findings of the study match the results achieved in other
studies.

When all research data are evaluated in the light of the literature, it is observed that the factors
affecting values education in the pre-school period are “family”, “teacher”, “curriculum” and
“environment” according to the opinions of the teachers, and “family”, “teacher” and “environment”
according to the opinions of the pre-service teachers; the values that the pre-school children must gain
within the family are “respect”, “love”, “responsibility”, “cooperation” and “righteousness/honesty”
according to the opinions of the teachers, and “respect”, “love”, “responsibility”, “cooperation” and
“self-confidence” according to the opinions of the pre-service teachers; the values that pre-school
children must gain at pre-school education institutions are “helpfulness”, “tolerance”, “empathy”,
“sharing”, “justice” and “self-control” according to the opinions of the teachers and the pre-service
teachers; the types of activities used in introducing the values to pre-school children in pre-school
education are “play activity”, “drama activity” and “Turkish activity” according to the opinions of the
teachers, and “play activity”, “drama activity”, “music activity” and “art activity” according to the
opinions of the pre-service teachers; development areas supported by the values education provided to
pre-school children are “social-emotional development”, “language development”, “cognitive
development” and “self-care skills” according to the opinions of the teachers, and “social-emotional
development”, “language development”, “cognitive development” and “psychomotor development”
areas according to the opinions of the pre-service teachers; the teachers and the pre-service teachers
expressed the benefits that the values education given in the pre-school period would provide to
children later in their life as “ being a good person”, “being a good citizen” and “being a good parent”;
the teachers and the pre-service teachers listed the reasons for providing values education at pre-school
education institutions as “preparing children for their future roles”, “solving social problems in the
society”, and “the failure to introduce the values sufficiently in the family”. The study contributes to the
literature in terms of determining the verbal statements of the teachers and the pre-service teachers
about values education in the pre-school period.

Various suggestions can be offered depending on the findings of the study. Lessons on values
education in the pre-school period can be included at the bachelor’s or master’s education level of the
faculties raising teachers. In these lessons, teachers can prepare activities for different kinds of activities
for values. In-service training and seminars on values education can be given to teachers. Values can be
included more in the content of the education provided at pre-school education institutions in order for
the values to be reinforced. Activities such as play, drama that children enjoy very much can be used
more in introducing the values. Awareness of values education can be raised among parents by holding
education seminars for parents since family participation is an indispensable part of values education.
Families can be taught entertaining games that will enable their children to gain values at young age. It
may be suggested to researchers to carry out studies that include different study groups and different
research methods.
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Tiirkge Siiriim

Girig

Literatlirde “altin dénem” olarak da adlandirilan erken ¢ocukluk donemi ¢ocugun bilissel, fiziksel, dil,
sosyal ve duygusal gelisiminde ¢ok onemli bir asamadir (White, 1919). Clinkid dogumdan alti yasina
kadar 6zellikle zihinsel ve fiziksel yetenekler sasirtici bir hizla ilerler. Bu agidan ¢ocuklarin tim gelisim
alanlarinda zengin uyaricili ortamlarda desteklenmesi ¢ok énemlidir. Ancak, erken gocukluk déneminin
amaci ¢ocuklara yalnizca temel bilgi ve becerileri kazandirmak degil; ayni zamanda onlarin davranis,
karakter ve ahlak yéniinden de gelisimine katkida bulunmaktir. Ozellikle giinimiizde ¢ocuklarin deger
gelisimine katkida bulunmak son derece 6nemlidir. Erken gocukluk donemi ahlaki degerlerin temellerinin
atildigi bir dénemdir ve bu donemde kazandirilan temel degerler hayat boyunca devam eder (Balat &
Dagal, 2009; Kurtdede Fidan, 2015).

Uluslararasi Sosyal Bilimler Ansiklopedisi (1968) degerleri, “bir davranisin bireysel ya da sosyal
gruplar icin bir rehber olarak yénlendirildigi ve dizenlendigi bir dizi ilke” olarak tanimlar. Deger; neyin
iyi, neyin kotl oldugu konusundaki yargilari, belirli bir davranig bigimi igin tercihleri ve hedefleri, insani
insan yapan 0Ozelliklere sahip olan ve insani diger canlilardan ayiran temel 6zellikleri igcinde barindiran ve
insanlarin davraniglarina yon veren inanglar butlinidir. Degerler, insanlarin davraniglarini ve tutumlarini
yonlendirdigi igin degerleri evrensel bir kavram olarak anlamak 6nemlidir (Halstead & Taylor, 1996; Levy,
1993; Schwartz, 1992; Schwartz, 2012; Schwartz et al., 2012; Ulusoy & Dilmag, 2012; Veugelers, 2000;
Veugelers & Vedder, 2003). Degerler, insanlarin istenilen hedefler ve sonuglara dair vardiklari standart
vargilardir. Toplumsal normlarin ya da kurallarin temelini olusturur ve bireylerin sosyal, entelektiel,
duygusal, ruhsal gelisimi icin temel olusturur. Bireyler degerler egitimi sayesinde igcinde bulunduklar
topluma uyum saglamayi ve icinde bulunduklari kiiltiire ait olma duygusuna sahip olmayi 6grenirler
(Arslan, 2013; Kaur & Nagpal, 2013; Ulusoy & Arslan 2014). Degerler otomatik olarak ortaya ¢ikmaz.
Cocuklar dogduklari andan itibaren hemen belirli bir kiltir ve toplumda rehber olarak hizmet eden
degerlerle kusatilirlar. Cocuklar sosyallesme siirecglerinde toplum tarafindan deneyimlenen ve insa edilen
ahlaki ve etik bir temel gelistirirler ve bu degerleri 6grenirler (Long Bostrom, 1999; Veisson & Kuurme,
2010; White & Matawie, 2004). Degerler egitimi, gecmiste ahlak ve din egitimi ile es anlamh olarak
kullaniimistir (Beck, 1971). Degerler egitiminin temel amaci; sevgi, saygi, sorumluluk, erdem, cesaret,
inang, adalet gibi tim insanhigin sahip olmasi gereken evrensel degerleri kazandirarak iyi karakterli
bireyler yetistirmek ve diinyamizin daha gilivenilir ve yasanilir hale gelmesine katki saglamaktir (Altan,
2011).

Cocugun biylmesi, gelismesi ve olgunlasmasinda ailenin vermis oldugu egitim slphesiz ¢ok
kiymetlidir. Clink aile, cocuga bireysel ve toplumsal hayatla ilgili en temel davranislari, ahlaki, manevi
kavramlari ve degerleri kazandiran; cocugun egitiminden birinci derecede sorumlu ilk kurumdur. Anne-
babalar, ¢cocugun ilk 6gretmenleri ve rol modelleridir; bu agidan ¢ocugun ahlaki gelisiminde yasamsal
onem tasirlar. Cocuklar ahlaki duygularinin gelisiminde anne babalarinin destegine ihtiyag duyarlar
¢linkli anne-babalar ¢ocuklara nasil davranacaklarini 6gretirler, 6gretileri de kendi ahlaki inanglarina
baghdir. Degerler kalitimsal olarak getirilmez, sonradan kazanilirlar. Bu sebeple ailelerin kurallari,
beklentileri, agiklamalari ¢ocuklarin ahlaki gelisimlerini kolaylastirir. Aile ortaminda kazanilan degerlerin
pekistirilmesi ve yeni degerlerin kazanilmasi icin en uygun ortamlar ise hi¢ stiphesiz okullardir (Aktepe,
2014; Aspin, 1997; Aydin & Akyol Girler, 2013; Camodeca, 2015; Kaur, 2015; Malti et al., 2013; Oktay,
1999).

Egitim, toplumun temel degerlerini 6grencilere benimsetmede ¢ok énemli bir role sahiptir (Kaur &
Nagpal, 2013). Soyut veya tanimlanmis olsun egitimsel hedefler her zaman belirli degerleri dogrular
(Hirsjarvi & Huttunen, 1998). Egitim, okur-yazarlik ve ahlaki degerlerin birlesimidir. Hi¢ kimse suclu bir
kisi olarak dogmamustir, sadece cocugun dogru yolu secmesini engelleyen olumsuz ortamlar vardir. lyi
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ogretmenler, 6grencilere verilen iyi bir egitimle olumsuzluklarda degisimi saglayabilirler (Kaur, 2015).
Degerlere iliskin bilgileri gocuklar hayatlari boyunca deneyimlemektedirler, ancak ilk ve temel degerler
hosgorulli ve sorumlu bir toplum igin erken ¢ocukluk doneminde kazanilmaya baslanmakta ve bu siireg
yasam boyu devam etmektedir (Balat & Dagal, 2009; Johansson et al., 2014). Aile bireylerinden sonra
okul oncesi egitim kurumlarinda ¢ocuklara degerleri benimseten, rol model olan kisiler okul 6ncesi
ogretmenleridir. Kohlberg (1978) 6gretmenlerin ahlaki egitimde ¢ok énemli roller Gstlendiklerini ifade
etmistir. Bu kritik donemde Ogretmenler, degerleri cocuklara davranislariyla kazandirdigi igin
ogretmenlerin deger sahibi ve erdemli bireyler olmalari ayrica bu degerleri cocuklara nasil 6gretecekleri
konusunda bilgi ve beceri sahibi olmalari gerekmektedir (Kohlberg, 1978; Pekdogan & Korkmaz 2017).
Degerlerin nasil 6gretilecegi konusunda bilgi ve becerilerin edinildigi Universite ortamlarinda 6gretmen
adaylarinin donanimh olarak yetistiriimesi de ¢ok dnemli bir konudur. Hi¢ siphesiz ki deger sahibi
olmayan &gretmen adaylarinin deger sahibi 6gretmenler olmasini bekleyemeyiz. Ogretmenler iyi
modeller olmali, degerleri cocuklara yaratici yollarla 6gretmeli, kesif ortamlari sunmahdir, ¢lnki
cocuklar etkilendikleri ve hayran olduklari insanlari taklit ederler (Kohlberg, 1978; Pekdogan & Korkmaz
2017).

Amag

Bu baglamda galismanin temel amaci; okul 6ncesi 6gretmenlerinin ve 6gretmen adaylarinin okul
oncesi donemde degerler egitimi hakkindaki gorislerini niteliksel olarak degerlendirmektir.

Arastirmanin genel amaci dogrultusunda asagidaki sorulara cevap aranmistir;

1. Okul 6ncesi donemde degerler egitimini etkileyen faktorler nelerdir?

2. Okul 6ncesi donem gocuklarinin aile igerisinde kazanmalari gereken baslica degerler hangileridir?

3. Okul 6ncesi donem c¢ocuklarinin okul 6ncesi egitim kurumlarinda kazanmalari gereken baslica
degerler hangileridir?

4. Okul oncesi donem cocuklari okul oncesi egitimde degerleri hangi etkinlik cesidiyle daha kolay
kazanabilir?

5. Okul 6ncesi donemde verilen degerler egitimi gocuklarin en ¢cok hangi gelisim alanini destekler?

6. Okul dncesi donemde verilen degerler egitimi ilerleyen yasantilarinda g¢ocuklara ne tir faydalar
saglar?

7. Okul oncesi egitim kurumlarinda degerler egitimi verilmesinin nedenleri nelerdir?

Yontem
Arastirma Modeli

Bu calisma, okul 6ncesi 6gretmenlerinin ve 6gretmen adaylarinin okul dncesi dénemde degerler
egitimi hakkindaki goruslerini belirlemeyi amagladigi icin nitel arastirma yontemi kullanilmistir. Nitel
arastirma; gozlem, goriisme, dokiiman analizi gibi nitel veri toplama yontemlerinin kullanildigi, olaylarin
dogal ortaminda gergekgi ve biitlinciil bir bicimde ortaya konmasina yonelik nitel bir stirecin izlendigi
arastirma turtdir (Yildinnm & Simsek, 2011). Arastirma nitel arastirma yontemlerinden durum c¢alismasi
ile desenlenmistir. Durum c¢alismasi, arastirmacinin bir olay, bir kisi, bir grup, bir durum {zerine
yogunlasarak elde edilen verileri kendi yasam cercevesi icinde inceleyen, sebep-sonug ve degiskenlerin
karsilikh iliskileri cinsinden agiklayabilmesine olanak saglayan, bu durumlara bagh temalari butiincal bir
bicimde tanimlayan, analiz eden ve birden fazla kanit veya veri kaynaginin mevcut oldugu durumlarda
kullanilan nitel bir arastirma yaklasimidir (Creswell, Hanson, Clark Plano & Morales, 2007; Cepni, 2012;
Merriam, 2013; Yildirnm & Simsek, 2011; Yin, 1984).
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Calisma Grubu

Arastirmanin ¢alisma grubunu, Konya il Milli Egitim MUdirligiine bagh bagimsiz anaokullarinda ve
anasiniflarinda goérev yapan 60 okul &ncesi 6gretmeni ve Necmettin Erbakan Universitesi Ahmet
Kelesoglu Egitim Fakiiltesi Okul Oncesi Egitimi bélimiinde son sinifta 8grenim géren 60 dgretmen aday!
olusturmaktadir. Calisma grubunun seciminde amacgh orneklem yontemlerinden olgiit 6rnekleme
yontemi kullanilmistir. Olgiit 6rnekleme y&nteminde, érneklem problem durumla ilgili olarak belirlenen
niteliklere sahip kisiler, olaylar, nesneler ya da durumlardan olusturulur ve kisilerin ya da olaylarin
basaril bir sekilde temsil edilebilirligini saglamak icin kullanilir (Blylikoztirk, Cakmak, Akglin, Karadeniz
ve Demirel, 2009; Maxwell, 2018). Okul 6ncesi 6gretmenlerinin siniflarinda, 6gretmen adaylarinin ise
uygulama siniflarinda degerler egitimine siklikla yer vermeleri bu arastirmada 6lgut olarak belirlenmistir.
Arastirmanin basinda, 66 okul 6ncesi 6gretmeni ve 72 okul 6ncesi 6gretmen adayindan Kisisel Bilgi
Formunun doldurulmasi istenmistir. Formlar incelendikten sonra belirlenen 0&lgiti karsilayan ve
arastirmaya katilmaya gonulli okul 6ncesi 6gretmenleri ve 6gretmen adaylarindan calisma grubu
olusturulmustur.

Tablo 1.
Okul Oncesi Ogretmenleri / Odretmen Adaylarina Ait Demografik Bilgiler.

Okul Oncesi Ogretmenleri  Okul Oncesi Ogr. Adaylari

Demografik Bilgiler n f % n f %
Cinsiyet Kadin 60 55 92.00 60 53 88.00
Erkek 5 8.00 7 12.00
Yas 21-25 60 0 .00 60 60 100.00
26-30 12 20.00 0 .00
31-35 32 53.00 0 .00
36-40 16 27.00 0 .00
Ogrenim Durumu Lise 60 0 .00 60 57 95.00
On Lisans 0 .00 3 5.00
Lisans 60  100.00 0 .00
Mesleki Kidem ovil 60 0 .00 60 60  100.00
1-10vil 8 13.00 0 .00
11-20 il 34 57.00 0 .00
21-30vil 18 30.00 0 .00
GOrev/Staj Yapilan ilkokul 60 35 58.00 60 34 57.00
Okuléncesi Egitim Kurumu  Blinyesinde
Anasinifi
Bagimsiz 25 42.00 26 43.00
Anaokulu
Sinifta/Uygulama Sinifinda  Evet 60 60 100.00 60 60 100.0
Degerler Egitimine Sikhkla ~ Hayir 0 .00 0 .00

Yer Verme Durumu

Veri Toplama Araglari

Arastirmada veriler, okul Oncesi 6gretmenlerine ve 6gretmen adaylarina yonelik sorulari iceren
“Kisisel Bilgi Formu” ve acik uclu sorulardan olusan yari yapilandiriimis goérisme formu kullanilarak
toplanmistir. Yari yapilandiriimis goériismelerde sorular dnceden hazirlanir ancak gériisme sirasinda
sorular yeniden diizenlenebilir. Ne tam yapilandirilmis gérismeler kadar kati, ne de yapilandiriimamis
gorismeler kadar esnek olan bu yontemde veriler derinlemesine toplanmaya calisilir (Blyukoztlrk,
2009; Ekiz, 2009; Karasar, 2009; Lichtman, 2006; Merriam, 2009). Goériisme sorulari literatir taramasi
vapilarak hazirlanmistir. Kapsam gecerligini saglayabilmek icin (¢ Ogretim ({yesinin gorislerine
basvurulmus ve yedi sorudan olusan yari yapilandirilmis gériisme formu olusturulmustur. U¢ okul dncesi
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o6gretmeni U¢ de 6gretmen adayi ile 6n goriisme yapilmis, sorularin agik ve anlasilir olup olmadiginin
kontroll igin yanitlar yazili olarak kaydedilmis ve bir uzmandan sorular ve goriisme kayitlarini
inceleyerek sorularin temel amaca hizmet edip etmedigini kontrol etmesi istenmistir. Boylece soru
maddelerinin i¢ gecerligi de saglanmistir. On gériismeye katilan dgretmen gérisleri arastirmada
degerlendirme disinda tutulmustur. Yari yapilandirilmis gérisme formunun gegerligi saglandiktan sonra
okul 6ncesi 6gretmenleri ve 6gretmen adaylariyla ylz ylize gorismelere gecilmis ve verilen cevaplar
arastirmaci tarafindan yazili olarak kaydedilmistir.

Verilerin Toplanmasi

Veriler toplanirken 6ncelikle 6gretmenlere ve 6gretmen adaylarina arastirmada katilimci olmaya
iliskin gonilli olup olmadiklari sorulmus, gonilli olan 60 okul 6ncesi 6gretmeni ve 60 okul dncesi
o6gretmen adayinin her biriyle farkh tarihlerde ayri ayri gériismeler yapilmistir. Gériismeler 03-28 Nisan
2017 tarihleri arasinda gercgeklestirilmistir. Gorlismenin basinda 6gretmenlere ve 6gretmen adaylarina
arastirmanin amaci acgiklanmis ve gorlisme formundaki sorulara igten ve samimi bir sekilde cevap
vermelerinin arastirmanin amacina ulasabilmesi i¢in oldukg¢a 6nemli oldugu vurgulanmistir. Goriismeler
esnasinda arastirmaci tarafindan goérisme formlari Gzerine notlar alinmistir. Gérisme bittikten sonra
yazili olarak eklemek istedikleri oldugunu belirten 6gretmen ve 6gretmen adaylarina gériisme formu
verilmis ve gorusleri alinmistir. Her bir gériisme ortalama 30 dakika stirmustiir.

Verilerin Analizi

Verilerin analizinde, nitel veri analiz tekniklerinden betimsel analiz teknigi kullaniimistir. Betimsel
analiz tekniginde elde edilen veriler daha 6nceden belirlenen temalara gore 6zetlenir ve yorumlanir
(Yildirnm & Simsek, 2011). Bu arastirmada da temalar arastirmanin sorularidir. Veriler, arastirma
sorularinin altinda diizenlenmis ve yorumlanmistir. Céziimlemelerde goéristine basvurulan okul dncesi
dgretmenlerine (01, 02, 03...), okul 8ncesi 6gretmen adaylarina (0A1, 0A2, OA3...) birer kod numarasi
verilmis, isimler dogrudan kullanilmamistir. Bulgular frekans ve yiizde degerleriyle ortaya konulmustur.
Bulgularin anlamhligi ve bitiinligli arastirmaci tarafindan siirekli test edilmistir. i¢ giivenirligi yani
bulgularin tutarliigini saglamak amaciyla bulgular yorum vyapilmadan dogrudan alintilar yoluyla
verilmistir. Ayrica, Ogretmenlerin ve 0gretmen adaylarinin gériisme sorularina verdigi yanitlar
arastirmaci ve alanda uzman bir akademisyen tarafindan ayri ayri incelenerek “goris birligi” ve “goris
ayrihgl” olan kodlar belirlenmistir ve gerekli diizenlemeler yapilmistir. Yapilan kodlamalarin givenilirlik
hesaplamasinda Miles ve Huberman’in (1994) énerdigi glvenirlik formult (Glvenirlik = Gérus Birligi /
[Goris Birligi + Gorus Ayrihigi]x 100.00) kullanilmistir. Yapilan hesaplamalar sonucunda giivenirlik; 1.
Soruda .86; 2. Soruda .94; 3. Soruda .92; 4. Soruda .92; 5. Soruda .89; 6. Soruda .87; 7. Soruda da .91
olarak bulunmustur. Arastirmanin modeli, ¢alisma grubu, veri toplama aracinin hazirlanma, veri
toplama, verilerin ¢6zlimlenme siirecinin ve konu ile ilgili yapiimis farkli calismalarla yapilan
karsilastirmalarin detaylariyla agiklanmasinin amaci dis gecerligi saglamaktir. Dis glvenirligi saglamak
amaciyla arastirmanin baska arastirmalarla test edilebilmesi icin gerekli aciklamalar ayrintilariyla
yapilmaya c¢ahsiimistir.

Bulgular

Arastirmanin bu bolimiinde, ¢alisma grubunda yer alan okul 6ncesi egitimi 6gretmenlerinin ve
o6gretmen adaylarinin okul dncesi donemde degerler egitimi hakkindaki goruslerini belirlemek amaciyla
kullanilan gérisme formlarindan elde edilen goriislerin ¢éziimlenmesi sonucunda ortaya ¢ikan bulgulara
ve yorumlara yer verilmistir. Ogretmenlerin ve égretmen adaylarinin her bir soruya verdikleri cevaplar
benzerlik ve farkhliklarina gore gruplandirilarak sunulmustur.
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Okul Oncesi Dénemde Degerler Egitimini Etkileyen Faktorler

GorUsmelerden elde edilen veriler analiz edildiginde, okul 6ncesi donemde degerler egitimini

»oou noou

etkileyen faktorler 6gretmenlere gore “aile”, “6gretmen”, “egitim programi” ve “gevre” iken, 6gretmen

n o u

adaylarina gore “aile”, “6gretmen” ve “cevre”dir.

Tablo 2.

Okul Oncesi D6nemde Dederler E§itimini Etkileyen Faktérler.

Okul Oncesi Donemde Degerler Egitimini Etkileyen Faktorler Grup* n f %

Aile 1 60 31 52.00
2 60 29 48.00

Ogretmen 1 60 19 32.00
2 60 25 42.00

Cevre 1 60 3 5.00
2 60 6 10.00

Egitim Programi 1 60 7 11.00
2 60 0 .00

* 1=0gretmenler 2=0gretmen Adaylar

Tablo 2’den de anlasilacagi Uzere gorlismeye katilan 6gretmenlerin ve 6gretmen adaylarinin
¢ogunlugu okul 6ncesi donemde degerler egitimini etkileyen en 6nemli faktoriin “aile” daha sonra
“Ogretmen” olduguna inanmaktadir. Ayrica 6gretmenler “egitim programi” ve “gevre” faktoriiniin de
etkili oldugunu dusinmektedir. Ancak, 6gretmen adaylari aile ve 6gretmenden sonra yalnizca ¢evrenin

etkili olduguna inanmaktadir.

Okul dncesi dénemde degerler egitimini ailenin etkiledigini belirten yanitlara érnek: 017: “Cocuklarin
ilk egitim yuvalari aileleridir, bu yiizden ailede dgretilmeyen, vurgulanmayan bir degeri okulda éGretmek
cok zordur.” OA11: “Erken ¢ocukluk déneminde cocugun karakteri aile icerisinde sekillenir, cocuk
ailesindeki bireyleri rol model olarak gériir ve onlarin davranislarini, tutumlarini benimser.”

Okul &ncesi ddnemde degerler egitimini dgretmenin etkiledigini belirten yanitlara érnek: 033: “Okul
6ncesi dénemde dgretmenin ¢ocuk lizerindeki etkisi siiphesiz ¢ok kuvvetlidir. Bu sebeptendir ki cocugun
dederlere yonelik editim alabilecedi en etkin kisiler 6gretmenlerdir.” OA48: “Cocuklarin dederleri
yasayarak etkilesimde bulunarak 6grenmesi ve i¢sellestirmesi ancak okul ortaminda mimkdiindiir. Okul
ortaminda da ¢ocuga model olacak yegdne kisi 6gretmendir.”

Okul dncesi dénemde degerler egitimini cevrenin etkiledigini belirten yanitlara érnek: 056: “Cocuklar
etraflarinda olup bitenleri gézleme ve taklit etme konusunda usta olduklari igcin ¢evrelerindeki tiim
insanlar yani arkadaslari, komsulari, akrabalari ¢ocuklar iizerinde olduk¢a etkilidir.” OA5: “Cocuklara
ailede ne kadar egitim verilirse verilsin onlar israrla etraflarindaki insanlardan etkilenirler.”

Okul 6ncesi donemde degerler egitimini egitim programinin etkiledigini belirten yanitlara 6rnek:
029: “Cocuklara dederlerin benimsetilebilmesi ancak etkili bir egitim programi ile miimkiin olabilir, ¢iinkii
boyle bir egitim programi ¢cocuklari tiim gelisim alanlarinda destekler ve etkili olur.”

Okul Oncesi D6nem Cocuklarinin Aile icerisinde Kazanmalari Gereken Degerler

Gorusmelerden elde edilen veriler analiz edildiginde okul 6ncesi dénem gocuklarinin aile igerisinde
kazanmalari gereken degerler 6gretmenlere gore “saygl”, “sevgi”, “sorumluluk”, “isbirligi” ve
“dogruluk/duriastluk” iken, 6gretmen adaylarina gore “saygl”, “sevgi”, “sorumluluk”, “isbirligi” ve
“Ozgiven”dir. Tablo 3’ten de anlasilacagl tizere okul 6ncesi donem cocuklarinin aile igerisinde
kazanmalari gereken degerler konusunda goriismeye katilan 6gretmenlerin ¢cogunlugu “saygi”, 6gretmen
adaylarinin ¢ogunlugu “sevgi” degerleri yoniinde fikir beyan etmistir. Ayrica 6gretmenler “sevgi”,
“sorumluluk”, “dogruluk/duristlik” ve “isbirligi”; 6gretmen adaylari ise “saygl”, “sorumluluk”, “isbirligi”
ve “Ozgliven” degerlerinin aile icerisinde kazanilmasi gerektigini diisiinmektedir.
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Tablo 3.
Okul Oncesi Dénem Cocuklarinin Aile icerisinde Kazanmalari Gereken Degerler.

Okul Oncesi Dénem Cocuklarinin Aile igerisinde Kazanmalari Gereken

Degerler Grup n f %
Saysgi 1 60 16 27.00
2 60 12 20.00
Sevgi 1 60 14 23.00
2 60 18 30.00
Sorumluluk 1 60 13 22.00
2 60 11 18.00
isbirligi 1 60 8 13.00
2 60 10 17.00
Dogruluk/Darustlik 1 60 9 15.00
2 60 0 .00
Ozgiiven 1 60 0 .00
2 60 9 15.00

Okul 6ncesi donem gocuklarinin aile icerisinde kazanmalari gereken degerin saygi oldugunu belirten
yanitlara érnek: 036: “Aile ici iletisimde sayginin 6n planda tutuldugu ailelerde yetisen ¢ocuklarin iletisim
becerileri akranlarina gére daha basarili oluyor.” OA28: “Saygi éncelikle ailede kazaniimasi gereken bir
degerdir, daha sonra cevrenin etkisiyle pekisir.”

Okul 6ncesi donem cocuklarinin aile igerisinde kazanmalari gereken degerin sevgi oldugunu belirten
yanitlara drnek: 08: “Sevgi, ¢ocudgun ilk sosyal ¢evresinde yani aile ortaminda doyasiya yasamasi ve
hissetmesi gereken en énemli degerdir.” OA2: “Aile ortaminda yeterince sevgi ile biiyiitiilen cocuklar
olumlu degerleri ve kisilik 6zelliklerini kazanmaya daha meyilli oluyorlar.”

Okul 6ncesi donem cocuklarinin aile icerisinde kazanmalari gereken degerin sorumluluk oldugunu
belirten vyanitlara ornek: O51: “Aile icerisinde c¢ocuda kiiciik yaslardan itibaren yasina uygun
sorumluluklar verilmeli, ¢linkii aile ortaminda sorumluluk almadan biiyiiyen ¢ocuklar ileriki yaslarinda da
sorumluluk almakta sikinti yasiyorlar.” OA16: “Sorumluluklarin paylasildigi ailelerde biiyiiyen cocuklar
agilede sorumluluk almaya alistigi igcin okulda verilen sorumluluklari yerine getirmek onlar igin zor
olmuyor.”

Okul 6ncesi donem cocuklarinin aile icerisinde kazanmalari gereken degerin isbirligi oldugunu
belirten yanitlara 6rnek: 020: “Anne-baba, anne-cocuk, baba-cocuk ve kardesler arasi isbirliginin oldugu
ailelerde yetisen cocuklar topluma karistiklarinda da isbirliGine meyilli bireyler oluyorlar.” OA9: “Ailede
ogretilmesi gereken en 6nemli deder bence isbirligi ¢linkii ailede bu dederi kazanamayan ¢ocuklar
anaokulunda arkadaslariyla birlikte ¢calismayi, birlikte bir (iriin ortaya koymayi siirekli reddediyorlar.”

Okul 6ncesi déonem c¢ocuklarinin aile icerisinde kazanmalari gereken degerin dogruluk/durustlik
oldugunu belirten yanitlara drnek: 041: “Ailede diiriistlii§iin en énemli erdem oldudu vurgusu ve
yasantisiyla biyiiyen ¢ocuk egitim yasantisinda da bu dederi olabildigince hayatina yansitiyor.”

Okul 6ncesi donem cocuklarinin aile igerisinde kazanmalari gereken degerin 6zgliven oldugunu
belirten yanitlara drnek: OA52: “Ailede éncelikle kazandiriimasi gereken en 6nemli deder 6zgiivendir.
Ozgiiveni yiiksek olan cocuk yapabildikleri ve yapamadiklarini bilir, kabul eder, dolayisiyla kendi ile
barisiktir. Hayat basarisi igin 6zgiiven kilit kelimedir.”

Okul Oncesi Dénem Gocuklarinin Okul Oncesi Egitim Kurumlarinda Kazanmalari Gereken Degerler

Gorusmelerden elde edilen veriler analiz edildiginde, okul 6ncesi donem cocuklarinin okul 6ncesi
egitim kurumlarinda kazanmalar gereken degerler 6gretmenlere ve 06gretmen adaylarina goére

” u

paylasma”, “adalet” ve “6z denetim”tir.

Y] nou

“yardimseverlik”, “hosgori”, “empati”,
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Tablo 4.
Okul Oncesi Dénem Cocuklarinin Okul Oncesi E§itim Kurumlarinda Kazanmalari Gereken Degerler.

Okul Oncesi D6nem Cocuklarinin Okul Oncesi Egitim

Kurumlarinda Kazanmalari Gereken Degerler Grup n f %
Yardimseverlik 1 60 17 28.00
2 60 11 18.00
Hosgoru 1 60 12 20.00
2 60 10 17.00
Empati 1 60 7 12.00
2 60 19 32.00
Paylasma 1 60 10 17.00
2 60 7 12.00
Adalet 1 60 8 13.00
2 60 8 13.00
Oz denetim 1 60 6 10.00
2 60 5 8.00

Tablo 4’ten de anlasilacagi lGzere okul dncesi donem gocuklarinin, okul dncesi egitim kurumlarinda
kazanmalari gereken degerler konusunda goériismeye katilan 6gretmenlerin cogunlugu “yardimseverlik”,
o6gretmen adaylarinin ¢ogunlugu “empati” degerleri yoninde fikir beyan etmistir. Ayrica 6gretmenler
“hosgori”, “paylasma”, “adalet”, “empati” ve “6z denetim”; 6gretmen adaylari ise “yardimseverlik”,
“hosgoru”, “adalet”, “paylasma” ve “06z denetim” degerlerinin okul oncesi egitim kurumlarinda

kazanilmasi gerektigini distinmektedir.

Okul 6ncesi donem c¢ocuklarinin, okul 6ncesi egitim kurumlarinda kazanmalari gereken degerin
yardimseverlik oldugunu belirten yanitlara 6rnek: 015: “Okulunda arkadasina, é§retmenine ve hatta
yardimci personele bile ihtiya¢ duyuldugunda yardim eden bir ¢ocuk bu giizel degeri farkli ortamlarda da
kullanacak ve icsellestirecektir.” OA31: “Sosyallesmeye baslayan ¢ocuklara kazandirilmasi gereken en
6nemli dederdir yardimseverlik, ¢linkii yardimi seven ¢ocuk insani, hayvani, dogayi, hayati seven bir
cocuktur.”

Okul 6ncesi donem c¢ocuklarinin, okul oncesi egitim kurumlarinda kazanmalari gereken degerin
hosgorii oldugunu belirten yanitlara érnek: O13: “Bireye kendi diisiincesinden, fikrinden, bakis agisindan,
isteklerinden farkli olan her tirlii gériise hosgérii ve anlayisla yaklasiimasi diistincesinin
benimsetilebilecegi en uygun ortam ancak birbirinden ¢ok farkli ¢ocuklarin bir araya geldigi okul 6ncesi
egitim kurumlaridir.” GA42: “Kendi kararlarina anlayis gésterilmesini bekleyen cocudun baskalarina
anlayis géstererek hosgoriiyii 6grendidi ilk adrestir anaokullari.”

Okul o6ncesi dénem c¢ocuklarinin okul 6ncesi egitim kurumlarinda kazanmalari gereken degerin
empati oldugunu belirten yanitlara érnek: 060: “Karsisindaki arkadasinin duygularini, icinde bulundudgu
durumu ya da davranislarinin nedenini anlamaya c¢alisan ¢ocuk benmerkezcilikten olabildigince hizla
uzaklasir, bu acidan ¢ocuklara kurumlarda kazandiriimasi gereken ilk deder empati becerisidir.” OA58:
“Stirekli sorun ¢ikaran, kavgaya meyilli cocuklarin éncelikle empati yetenedi gelistirilmelidir.”

Okul 6ncesi donem cocuklarinin, okul dncesi egitim kurumlarinda kazanmalari gereken degerin
paylasma oldugunu belirten yanitlara érnek: 029: “Ozellikle kardesi olmayan evin tek eviadi olan
cocuklar maalesef paylasma duygusunu aile ortaminda 6grenemiyor, bu sebepten okul dncesi egitim
kurumlari paylasimin égrenilmesi gereken ilk durak olabiliyor.” OA38: “Okul éncesi cocuklarina sadece
oyuncadin ya da esyanin degil, duygularin, diisiincelerin, sevginin, sayginin paylasiimasi 6ncelikle
anaokullarinda 6gretilmelidir.”

Okul 6ncesi donem cocuklarinin, okul 6ncesi egitim kurumlarinda kazanmalari gereken degerin
adalet oldugunu belirten yanitlara drnek: 026: “Okul éncesi ¢ocuklarina kazandirilmasi gereken en
6nemli deder adalet duygusudur ¢iinkii cocugun benmerkezci tavirlarini dengede tutarak insan iliskilerini
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diizene sokar.” OA47: “Ozellikle okul éncesi éGretmenlerinin hicbir cocuk arasinda ayinm yapmayarak
yani her ¢ocuda adil davranarak rol model olmasi okul éncesi dénemde en 6nemli deger olan adalet
duygusunun ig¢sellestirilmesi icin ¢cok énemlidir.”

Okul 6ncesi dénem g¢ocuklarinin, okul 6ncesi egitim kurumlarinda kazanmalari gereken degerin 6z
denetim oldugunu belirten yanitlara érnek: O5: “Cocudun yaninda bir yetiskin olmadan da kendini zarar
verecek her tiirlii seyden uzak tutmasi, asirihklardan, tehlikelerden kaginmasi yani kendi kendini
denetleme ve kontrol etme becerisini kazanmasi gerekmektedir.” OA1: “Cocuda ebeveyni ya da
6gretmeni tarafindan hatirlatiimadan cocugun kurallari i¢sellestirmesi ve uygulamasi ¢ok énemlidir.
Béylece ¢ocuk disa bagimh degildir, kendi kendini kontrol edebilen, kararlarinin sorumlulugunu
tasiyabilen, sorumluluk alabilen, ézgtiveni yiiksek bir yapidadir.”

Okul Oncesi Donem Cocuklarina Okul Oncesi Egitimde Degerleri Kolayca Kazandirmada
Kullanilabilecek Etkinlik Cesitleri

Gorusmelerden elde edilen veriler analiz edildiginde, okul 6ncesi donem c¢ocuklarina okul 6ncesi
egitimde degerleri kazandirmada kullanilan etkinlik gesitleri 6gretmenlere gore, “oyun etkinligi”, “drama

R

etkinligi” ve “Turkce etkinligi”; 6gretmen adaylarina gore ise “oyun etkinligi”, “drama etkinligi”, “muzik

etkinligi” ve “sanat etkinligi”dir.

Tablo 5.
Okul Oncesi Dénem Cocuklarina Okul Oncesi Egitimde Degerleri Kolayca Kazandirmada Kullanilabilecek
Etkinlik Cesitleri.

Okul Oncesi Dénem Gocuklarina Okul Oncesi Egitimde Degerleri

Kolayca Kazandirmada Kullanilabilecek Etkinlik Cesitleri Grup n f %
Oyun Etkinligi 1 60 29 48.00
2 60 32 53.00
Drama Etkinligi 1 60 17 28.00
2 60 11 19.00
Turkge Etkinligi 1 60 14 24.00
2 60 0 .00
Mizik Etkinligi 1 60 0 .00
2 60 9 15.00
Sanat Etkinligi 1 60 0 .00
2 60 8 13.00

Tablo 5'ten de anlasilacagl lizere okul 6ncesi donem cocuklarina okul oncesi egitimde degerleri
kolayca kazandirmada kullanilabilecek etkinlik cesitleri konusunda goriismeye katilan 6gretmenlerin ve
6gretmen adaylarinin ¢ogunlugu “oyun etkinligi” yoninde fikir beyan etmistir. Ayrica, 6gretmenler

“drama etkinligi” ve “Turkce etkinligi”; 6gretmen adaylar ise “drama etkinligi”, “muzik etkinligi” ve

“sanat etkinligi”nin degerleri kazandirmada etkili etkinlikler oldugunu diisinmektedir.

Okul 6ncesi dénem c¢ocuklarina okul dncesi egitimde degerleri kazandirmada oyun etkinliginin etkili
oldugunu belirten yanitlara drnek: 825: “Degerlerin kazandiriimasinda hi¢ siiphesiz ki en etkili etkinlik
oyundur; daha dodrusu oyun cocudun bilingsiz bir sekilde égrenme halinin adidir.” OA33: “Oyunlar
vasitasiyla ¢ocuklara paylasma, yardimseverlik, isbirligi gibi bir¢cok dedgeri daha kolay ve daha kalici
olarak 6gretebiliriz.”

Okul 6ncesi donem gocuklarina okul dncesi egitimde degerleri kazandirmada drama etkinliginin etkili
oldugunu belirten yanitlara érnek: O4: “Yaparak yasayarak 6drenme firsati sunan drama etkinlikleri
degerler egitiminde de muhakkak kullaniimasi gereken bir etkinlik cesididir.” OA60: “Drama
etkinliklerinde gocuklar farkl rollere girerek farkli olay ve durumlarla ilgili yasantilar kazanirlar. Bu farkl
olay ve durumlarin icerisinde ¢ocuklara degerlerimizi kolayca kazandirabiliriz.”
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Okul 6ncesi donem ¢ocuklarina okul 6ncesi egitimde degerleri kazandirmada Tiirkge etkinliginin etkili
oldugunu belirten yanitlara 6rnek: 044: “Okul éncesinde cocuklar hikdye dinlemeyi cok sevdikleri icin
degerleri hikdyeler vasitasiyla Tiirkce-dil etkinliklerinde kolayca verebilir ve benimsetebiliriz.”

Okul 6ncesi donem gocuklarina okul éncesi egitimde degerleri kazandirmada miizik etkinliginin etkili
oldugunu belirten yanitlara érnek: OA10: “Okul éncesi dénem ¢ocuklarina cocuk sarkilari, miizikli éykii
olusturma etkinlikleriyle keyifli bir sekilde degerler kazandirilabilir.”

Okul 6ncesi donem gocuklarina okul oncesi egitimde degerleri kazandirmada sanat etkinliginin etkili
oldugunu belirten yanitlara 6rnek: OA29: “Okul éncesi ¢ocuklarinin cizdikleri resimler vasitasiyla
kavramalarini istedigimiz degerlere iliskin neler diisiindiiklerini 6grenebilir ve gériisleri ile ilgili sohbet
edebiliriz béylece degeri benimsetebiliriz.”

Okul Oncesi Dénem Gocuklarina Verilen Degerler Egitiminin Destekledigi Gelisim Alanlari

Gorusmelerden elde edilen veriler analiz edildiginde, okul 6ncesi donem cocuklarina verilen degerler
egitiminin destekledigi gelisim alanlari 6gretmenlere gore, “sosyal-duygusal gelisim”, “dil gelisimi”,
“bilissel gelisim” ve “6z bakim becerisi”; 6gretmen adaylarina gére “sosyal-duygusal gelisim”, “dil
gelisimi”, “bilissel gelisim” ve “psikomotor gelisim” alanlaridir.

Tablo 6.
Okul Oncesi Dénem Cocuklarina Verilen Dederler Editiminin Destekledigi Gelisim Alanlari.

Okul Oncesi Dénem Cocuklarina Verilen Degerler Egitiminin

Destekledigi Gelisim Alanlan Grup n f %
Sosyal-Duygusal Gelisim 1 60 31 52.00
2 60 28 47.00
Dil Geligimi 1 60 12 20.00
2 60 13 22.00
Biligsel Geligsim 1 60 10 17.00
2 60 11 18.00
Psikomotor Gelisim 1 60 0 .00
2 60 8 13.00
Oz bakim Becerisi 1 60 7 11.00
2 60 0 .00

Tablo 6’dan da anlasilacagl lizere okul ©6ncesi dénem ¢ocuklarina verilen degerler egitiminin
destekledigi gelisim alanlari konusunda goriismeye katillan 6gretmenlerin ve 6gretmen adaylarinin
cogunlugu “sosyal-duygusal gelisim” alani yoniinde fikir beyan etmistir. Ayrica, 6gretmenler degerler
egitiminin “dil gelisimi”, “bilissel gelisim” ve “06z bakim becerisi”; 6gretmen adaylari “dil gelisimi”,
“bilissel gelisim” ve “psikomotor gelisim” alanlarini da destekledigini diislinmektedir.

Okul oncesi donem c¢ocuklarina verilen degerler egitiminin sosyal-duygusal gelisimi destekledigini
belirten yanitlara érnek: 017: “insan sosyal bir varlik oldugu ve toplum icinde yasadidi icin paylasma,
bekleme, isbirligi yapma, sabirli olma gibi bircok degere sahip olmalidir. Erken ¢ocukluk déneminde
kazanilan bu gibi dederlerle ¢ocuklarin sosyal-duygusal gelisimleri kii¢iik yaslardan itibaren desteklenmis
olur.” OA12: “Cocuklarin kiiciik yaslarda sorumluluk almalari, cevresindeki insanlara saygi ve sevgi
gostermeleri, 6z denetim becerisi kazanmalari, arkadaslik iliskilerini diizenleyebilmelerini hedefleyen bir
degerler egitimi cocuklarin hem sosyal hem de duygusal gelisimlerini destekler.”

Okul o6ncesi donem cocuklarina verilen degerler egitiminin dil gelisimini destekledigini belirten
yanitlara érnek: 028: “Kavratiimasi hedeflenen deger ile ilgili olarak anlatilan hikdye, masal, daha sonra
anlatilanlarla ilgili olarak edilen sohbetler cocuklarin dil gelisimini destekler.” OA33: “Tiirkce
etkinliklerinde masal, hikdye, siirler vasitasiyla olabildigince degerlere yer vermek g¢ocuklarin dil
gelisimlerine katkida bulunur.”
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Okul 6ncesi donem g¢ocuklarina verilen degerler egitiminin bilissel gelisimi destekledigini belirten
yanitlara rnek: 020: “Degerler egitimi ile 6zgiiven duygusu gelistirilen cocuk bilissel becerilere yénelik
etkinliklerde hata yapma korkusu olmadan yine ézgiivenli bir sekilde kendini ifade edebiliyor, problemler
karsisinda mantik yiiriiterek ¢éziime ulasabiliyor.” OA55: “Sorumluluk, yardimseverlik, isbirligi gibi
degerleri aile ve okul ortaminda gérerek igsellestiren gocuklarin neden-sonucg iliskisi kurmada, problem
¢6zme becerilerinde daha etkili oldugunu diistiniiyorum.”

Okul 6ncesi donem cocuklarina verilen degerler egitiminin psikomotor gelisimi destekledigini belirten
yanitlara 6rnek: 040: “Dederler en giizel drama ve oyun etkinlikleriyle 6gretildidi icin bu etkinliklerde
dolayisiyla cocuklarin psikomotor gelisimlerine katki saghyor.”

Okul 6ncesi donem gocuklarina verilen degerler egitiminin 6z bakim becerisini destekledigini belirten
yanitlara érnek: 056: “Ornedin temizlik degerini benimsetirken 6z bakim becerisinin gelisiminin
saghgimiz agisindan 6nemine vurgu yaparak, cocuklarin el yikama, dis fircalama gibi becerilerinin onlarin
saghdi agisindan kiymetine dikkat ¢ekebiliriz.”

Okul Oncesi Donemde Verilen Degerler Egitiminin ilerleyen Yasantilarinda Cocuklara Saglayacagi
Faydalar

Gorismelerden elde edilen veriler analiz edildiginde, okul ©ncesi donemde verilen degerler
egitiminin ilerleyen yasantilarinda ¢ocuklara saglayacagi faydalari 6gretmenler ve 6gretmen adaylari, “iyi

» u

insan olma”, “iyi vatandas olma” ve “iyi ebeveyn olma” olarak ifade etmislerdir.

Tablo 7.
Okul Oncesi Dénemde Verilen Dederler Editiminin ilerleyen Yasantilarinda Cocuklara Sadlayacadi
Faydalar.

Okul Oncesi Dénemde Verilen Degerler Egitiminin ilerleyen
Yagantilarinda Cocuklara Saglayacagi Faydalar Grup n f %

iyi Insan Olma 1 60 37 62.00
2 60 40 67.00
iyi Vatandas Olma 1 60 15 25.00
2 60 13 22.00
iyi Ebeveyn Olma 1 60 8 13.00
2 60 7 11.00

Tablo 7’den de anlasilacagi Uzere okul 6ncesi donemde verilen degerler egitiminin ilerleyen
yasantilarinda ¢ocuklara saglayacagi faydalar konusunda gériismeye katilan 6gretmenlerin ve 6gretmen
adaylarinin ¢ogunlugu “iyi insan olma” yéniinde fikir beyan etmistir. Ayrica, 6gretmenler ve 6gretmen
adaylari degerler egitiminin ¢ocuklarin ilerleyen yasantilarinda “iyi vatandas olma” ve “iyi ebeveyn olma”
konularinda da fayda saglayacagini diisinmektedir.

Okul 6ncesi donemde verilen degerler egitiminin ilerleyen yasantilarinda ¢ocuklara iyi insan olma
yoniinde fayda saglayacagini belirten yanitlara érnek: 038: “Kiiciik yaslardan itibaren kazandirilan tim
dederler cocuklarin daha iyi insanlar ve yetiskinler olmasi yolunda atilan etkili adimlardir.” OA11: “Etkili
degerler egitimiyle yetistirilen cocuklar toplumun iyi insanlar kesimini olusturacak bireylerdir.”

Okul 6ncesi donemde verilen degerler egitiminin ilerleyen yasantilarinda ¢cocuklara iyi vatandas olma
yéniinde fayda saglayacagini belirten yanitlara érnek: 026: “Dederler editimiyle yetisen ¢ocuklar
haklarini, sorumluluklarini ve édevlerini bilen iyi vatandas olma yolunda ilerlemektedir.” OA51: “iyi
vatandas yetistirmek isteyen toplumlarda dedgerler egitimi muhakkak 6nemsenmelidir.”

Okul 6ncesi dénemde verilen degerler egitiminin ilerleyen yasantilarinda ¢ocuklara iyi ebeveyn olma
yoniinde fayda saglayacagini belirten yanitlara érnek: 044: “Adalet, sorumluluk, hosgdrii, sevgi, saygi
gibi degerlerle yetisen ¢ocuklar da bu degerlere bagh ¢ocuklar yetistirmek isteyen ebeveynler olurlar.”
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OA9: “Toplumdaki etkili ebeveynlerin erken cocukluk déneminden baslayarak hem aile hem okulda
degerlerle yetistirilen ¢cocuklar oldugunu diisiiniiyorum.”

Okul Oncesi Egitim Kurumlarinda Degerler Egitimi Verilmesinin Nedenleri

Gorusmelerden elde edilen veriler analiz edildiginde, okul 6ncesi egitim kurumlarinda degerler
egitimi verilmesinin nedenleri 6gretmenlere ve Ogretmen adaylarina gore, “cocuklari gelecekteki
rollerine hazirlamak”, “toplumdaki sosyal problemleri ¢6zme” ve “ailede degerlerin yeterince
kazandirilamamasi” olarak siniflandiriimistir.

Tablo 8.
Okul Oncesi Egitim Kurumlarinda Degerler Egitimi Verilmesinin Nedenleri.

Okul Oncesi Egitim Kurumlarinda Degerler Egitimi
Verilmesinin Nedenleri Grup n f %

Cocuklari Gelecekteki Rollerine Hazirlamak 1 60 29 48.00
2 60 26 43.00
Toplumdaki Sosyal Problemleri Cozme 1 60 23 39.00
2 60 24  40.00
Ailede Degerlerin Yeterince Kazandirilamamasi 1 60 8 13.00
2 60 10 17.00

Tablo 8'den de anlasilacagl lzere okul 6ncesi egitim kurumlarinda degerler egitimi verilmesinin
nedenleri konusunda goérusmeye katilan 6gretmenlerin ve 6gretmen adaylarinin ¢ogunlugu “cocuklari
gelecekteki rollerine hazirlamak” yoninde fikir beyan etmistir. Ayrica, 6gretmenler ve 6gretmen adaylari
okul o©ncesi egitim kurumlarinda degerler egitimi verilmesinin nedenlerini “toplumdaki sosyal
problemleri ¢cozme” ve “ailede degerlerin yeterince kazandirilamamasi” olarak agiklamistir.

Okul 6ncesi egitim kurumlarinda degerler egitimi verilmesinin nedeni olarak ¢ocuklari gelecekteki
rollerine hazirlamak yéniindeki gériislere érnek: 67: “Kiiciik yaslardan itibaren kazandirilan tiim degerler
cocuklarin daha iyi insanlar ve yetiskinler olmasi yolunda atilan etkili adimlardir.” OA12: “Etkili degerler
egitimiyle yetistirilen ¢cocuklar toplumun iyi insanlar kesimini olusturacak bireylerdir.”

Okul 6ncesi egitim kurumlarinda degerler egitimi verilmesinin nedeni olarak toplumdaki sosyal
problemleri ¢dzme yéniindeki gériislere drnek: 039: “Dederler editimiyle yetisen cocuklar toplumsal
problemleri ¢bzebilen; haklarini, sorumluluklarini ve d&devlerini bilen iyi vatandas olma yolunda
ilerlemektedir.” OA46: “Sosyal becerileri ve toplumsal problem ¢ézme becerileri gelismis bireyler
yetistirmek isteyen toplumlarda dederler egitimi muhakkak 6nemsenmelidir.”

Okul o6ncesi egitim kurumlarinda degerler egitimi verilmesinin nedeni olarak ailede degerlerin
yeterince kazandirilamamasi yoniindeki goriislere érnek: O11: “Aile ortaminda adalet, sorumluluk,
hosgéri, sevgi, saygi gibi dederlerle yetismeyen ¢ocuklar toplumda problemli bireyler olabilecekleri igin
egitim kurumlarinda mutlaka dederler editimi verilmesi gerektigine inaniyorum.” GA20: “Ebeveynleri
tarafindan benimsetilmeyen degerlerin kii¢iik yaslarda égretilmesi gereken en etkili ortam okul éncesi
egitim kurumlaridir.”

Tartisma, Sonug ve Oneriler

Okul oOncesi 6gretmenlerinin ve 06gretmen adaylarinin okul 6ncesi donemde degerler egitimi
hakkindaki gorislerini niteliksel olarak degerlendirme amacina yonelik olarak gergeklestirilen arastirma
kapsamindaki sorular, 6gretmenler ve 6gretmen adaylari tarafindan verilen yanitlar ayri ayri sunulmus
ve literatir 1siginda tartisiimistir.

Okul Oncesi donemde degerler egitimini etkileyen faktorlerin neler oldugu sorusunu goriismeye
katilan 6gretmenlerin ve Ogretmen adaylarinin ¢ogunlugu aile” daha sonra “6gretmen” olarak

vanitlamistir. Ayrica 0gretmenler “egitim programi” ve “cevre” faktoriniin; 6gretmen adaylari da
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yalnizca gevre faktorinin degerler egitimi tzerinde etkili oldugunu ifade etmislerdir. Hem 6gretmenler
hem de 6gretmen adaylari cocuga egitim verilen ilk kurumun aile oldugunu distndukleri icin degerler
egitiminde aileyi en etkili faktor olarak nitelendirmisler ve aile egitiminin tamamlayicisinin 6gretmenler
oldugunu belirtmislerdir. Ayrica, ¢ocuklarin etrafinda bulunan herkesin deger egitiminin bir pargasi
oldugunu savunmuslardir. Ogretmenlerden farkl olarak 6gretmen adaylari degerlerin bir program
dahilinde 6gretilemeyecegini, yalnizca hayatin icinde 06grenilebilecegini ifade etmislerdir. Cetingoz
(2015), Sapsaglam & Omeroglu (2015), Yazar (2010) yapmis olduklari arastirmalarinda okul &ncesi
ogretmenlerinin ve 06gretmen adaylarinin degerler egitiminde aile katiimina o6nem verdikleri
vurgulanmaktadir. Uner (2011) calismasinda égretmenlerin degerler egitimi konusunda egitiimesinin
6nemine vurgu yapmistir. Erkus (2012) arastirmasinda okul 6ncesi egitim programinda yer alan degerler
egitiminin daha yararli olmasi igin, ailelere ve 6gretmenlere seminerler verilmesi, 6grenci sayilarinin
azaltilmasi, programda degerler egitiminin daha fazla yer almasi, okul-aile is birliginin saglanmasi
gerektigi sonuclarina ulagsmistir.

Okul 6ncesi donem cocuklarinin aile igerisinde kazanmalari gereken baslica degerleri goriismeye
katilan 6gretmenlerin cogunlugu “saygl”, 6gretmen adaylarinin ¢cogunlugu “sevgi” olarak ifade etmistir.
Ayrica aile icerisinde kazanilmasi gereken degerleri Ogretmenler “sevgi”, “sorumluluk”,
“dogruluk/duristlik” ve “isbirligi”; 6gretmen adaylar “saygli”, “sorumluluk”, “isbirligi” ve “Gzgliven”
olarak siralamistir. Okul ©6ncesi donem c¢ocuklarinin okul 6ncesi egitim kurumlarinda kazanmalari
gereken degerleri gorlismeye katilan 6gretmenlerin ¢ogunlugu “yardimseverlik”, 6gretmen adaylarinin
cogunlugu “empati” olarak ifade etmistir. Ayrica okul 6ncesi egitim kurumlarinda kazanilmasi gereken
degerleri 6gretmenler “hosgori”, “paylasma”, “adalet”, “empati” ve “6z denetim”; 6gretmen adaylari
ise “yardimseverlik”, “hosgori”, “adalet”, “paylasma” ve “6z denetim” olarak siralamaktadir. Aile
icerisinde ve okul oOncesi egitim kurumlarinda cocuklara kazandirilmasi gereken baslica degerleri
ogretmenlerin  “saygl” ve “yardimseverlik”; 6gretmen adaylarinin “sevgi” ve “empati” olarak
belirtmesinin sebebinin aralarinda yas farki olan 6gretmen ve 6gretmen adaylarinin deger éncelikleri
oldugu distnilmektedir. Daha 6nce yapilan ¢alismalarda okul 6ncesi donemde ¢ocuklara kazandiriimasi
gereken degerlerin saygi, sevgi, hosgorl, adalet, sorumluluk, isbirligi, empati, diristlik, yardimseverlik
gibi degerler oldugu vurgulanmis ve arastirma bulgulariyla benzer bulgulara ulasiimistir (Acat & Aslan,
2011; Cengelci, Hanci & Karaduman, 2013; Erkus, 2012; Karatekin, Gengtirk & Kiligoglu, 2013; Memis
&Gedik, 2010; Ogelman & Sarikaya, 2015; Pekdogan & Korkmaz, 2017; Sapsaglam & Omeroglu, 2015;
Tarkogin, Berktas & Uyanik Balat, 2013; Thornberg & Oguz, 2013; Tiirk, 2009; Yazar & Erkus, 2013).
Ayranci (2017) calismasinda Ogretmenlerin masallar iyilik, dirustlik, saygl ve sevgi degerlerinin
kazaniminda daha ¢ok kullandiklarini ifade etmistir.

Okul 6ncesi dénem cocuklarina okul dncesi egitimde degerleri kolayca kazandirmada kullanilabilecek
etkinlik cesitlerine iliskin soruya goriismeye katilan 6gretmenlerin ve 6gretmen adaylarinin ¢ogunlugu
“oyun etkinligi” olarak cevap vermistir. Ayrica 6gretmenler “drama etkinligi” ve “Tirkce etkinligi”;
6gretmen adaylar “drama etkinligi”, “muzik etkinligi” ve “sanat etkinligi”nin degerleri kazandirmada
etkili etkinlikler oldugunu belirtmislerdir. Cocuklara her tirli bilgiyi kazandirmanin en kolay ve en uygun
yolu oyun oldugu igin 6gretmenlerin ve 6gretmen adaylarinin degerleri kazandirmada oyun etkinliklerini
kullandiklari disinilmektedir. Ogretmen adaylari 6gretmenlerden farkli olarak degerler egitiminde
cocuklarin ¢ok keyif aldiklari miizik ve sanat etkinliklerine yer vermektedir. Bu durumun da 6gretmenler
ve Ogretmen adaylari arasindaki yas farkindan ve 6gretmen adaylari Gzerindeki teorik bilgilerin
etkisinden kaynaklanabilecegi dusinilmektedir. Pekdogan ve Korkmaz (2017) arastirmalarinda degerler
egitimi slirecinde en fazla oyun etkinliklerine yer verildigini belirtmislerdir. Yapilan ¢alismalar, degerler
egitiminin drama yoluyla 6gretiminin oldukga etkili bir ydntem oldugunu ortaya koymaktadir (Can, 2008;
Kaya, Glnay & Aydin, 2016; Kurtdede Fidan, 2009; Thornberg & Oguz, 2013; Yazar & Erkus, 2013).
Ayrica, Uzun ve Kose (2017) arastirmalarinda; drama yontemi ile islenen degerler egitimi dersinin
ogrencilerin degerlere iliskin farkindaliklarini arttirmada etkili oldugunu saptamislardir. Kolag ve Karadag
(2012) ve Uner (2011) calismalarinda 6gretmenlerin degerler egitimi gretiminde Tirkce dil
etkinliklerine yer verdiklerini ifade etmislerdir. Okul ©ncesi 6gretmen adaylari ¢ocuk edebiyati
Urlnlerinin okul oOncesi donemde cocuklara evrensel ve milli degerlerin kazandirilmasi amaciyla
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kullanilabilecegini ifade etmislerdir (Ayranci & Aytas, 2017). Ayranci (2017) arastirmasinda masallarin
ogrencilere ahlaki degerlerin kazandirilmasinda kullanildigini ifade etmistir.

Okul 6ncesi donem g¢ocuklarina verilen degerler egitiminin destekledigi gelisim alanlari konusunda
gorismeye katilan 6gretmenlerin ve 6gretmen adaylarinin gogunlugu “sosyal-duygusal gelisim” alani
yoniinde fikir beyan etmistir. Ayrica, 6gretmenler degerler egitiminin “dil gelisimi”, “bilissel gelisim” ve
“6z bakim becerisi”; 6gretmen adaylari “dil gelisimi”, “bilissel gelisim” ve “psikomotor gelisim” alanlarini
da destekledigini ifade etmektedir. Ogretmenlerin ve &gretmen adaylarinin gogunlugu degerler
egitiminin sosyal-duygusal gelisimi dolayisiyla da karakter gelisimini destekledigini distinmektedirler.
Ogretmenler ve 6gretmen adaylari degerler egitimiyle cocuklarin desteklendigini belirttikleri gelisim
alanlarina yonelik deger etkinliklerine daha ¢cok 6nem verdiklerini de ortaya koymaktadirlar. Arastirmada
degerler egitiminin en fazla ¢ocuklarin sosyal-duygusal gelisimlerini destekledigi bulgusu Pekdogan ve
Korkmaz’in (2017) ayrica Uner’in (2011) calismalarindaki bulgularla tutarhdir.

Okul 6ncesi donemde verilen degerler egitiminin ilerleyen yasantilarinda c¢ocuklara saglayacagi
faydalar konusunda gorismeye katilan 6gretmenlerin ve 6gretmen adaylarinin ¢ogunlugu “iyi insan
olma” yoninde goéris bildirmistir. Ayrica 6gretmenler ve 6gretmen adaylari degerler egitiminin
cocuklarin ilerleyen yasantilarinda “iyi vatandas olma” ve “iyi ebeveyn olma” konularinda da fayda
saglayacagini dislinmektedir. Hem 6gretmenler hem de 6gretmen adaylari degerler egitiminin ¢ocuklari
gelecekte daha iyi bireyler olmaya yonlendirdigini savunmaktadir. Thornberg ve Oguz (2013)
arastirmalarina katilan 6gretmenlerin degerler egitimi vasitasiyla ¢ocuklarin toplum tarafindan kabul
edilen uygun davranislari kazanarak ¢cocugun sosyallesmesi oldugunu ifade etmislerdir.

Okul oncesi egitim kurumlarinda degerler egitimi verilmesinin nedenleri konusunda gorismeye
katilan 6gretmenlerin ve 6gretmen adaylarinin ¢ogunlugu “cocuklari gelecekteki rollerine hazirlamak”
yoniinde gorus bildirmistir. Ayrica 6gretmenler ve 6gretmen adaylari okul 6ncesi egitim kurumlarinda
degerler egitimi verilmesinin nedenlerini “toplumdaki sosyal problemleri ¢cozme” ve “ailede degerlerin
yeterince kazandirilamamasi” olarak siralamistir. Ogretmen ve dgretmen adaylarinin degerler egitimi
vasitasiyla cocuklari gelecekteki rollerine hazirlamayr amaglamalari degerler egitimini kisilik gelisimine
yonelik bir egitim olarak goérdiklerinin kaniti olarak nitelendirilebilir. Ayrica ailede vyeterince
kazandirilamadigi dastinilen bu karakter egitimiyle toplumsal problemlerin ¢é6ziimlenebilecegine de
inanilmaktadir. Yazar (2010) yaptigi calismada 6gretmenlerin, degerler egitiminin 6grencilerin kisilik
gelisiminde ve toplumla uyumlu bireyler olmalarinda etkili oldugunu ifade ettiklerini belirtmistir.
Tokdemir (2007) arastirmasinda Ogrencilerin ailelerinden gerekli ve yeterli deger davraniglarini
kazanamadiklarini tespit etmistir. Giir ve digerleri (2015) arastirmalarinda 6gretmenlerin okulda
verdikleri degerler egitiminin evde devamhhginin saglanamadigini ifade ettiklerini belirtmislerdir.
Arastirma bulgularinin diger ¢alismalarda ulasilan sonuglarla értustigi goralmektedir.

Arastirma bulgularinin hepsi literatiir 1s18inda degerlendirildiginde okul éncesi donemde degerler
egitimini etkileyen faktorler 6gretmenlere gore “aile”, “Ogretmen”, “egitim programi” ve “cevre”,
6gretmen adaylarina gore “aile”, “6gretmen” ve “cevre”dir; okul oncesi donem cocuklarinin aile
icerisinde kazanmalari gereken degerler 6gretmenlere gore “saygl”, “sevgi”, “sorumluluk”, “isbirligi” ve
“dogruluk/duriastluk”, O6gretmen adaylarina gore “saygl”, “sevgi”, “sorumluluk”, “isbirligi” ve
“Ozgiven”dir; okul dncesi donem gocuklarinin okul 6ncesi egitim kurumlarinda kazanmalari gereken
degerler 6gretmenlere ve 6gretmen adaylarina goére “yardimseverlik”, “hosgori”, “empati”, “paylasma”,
“adalet” ve “6z denetim”tir; okul 6ncesi dénem ¢ocuklarina okul dncesi egitimde degerleri kazandirmada
kullanilan etkinlik gesitleri 6gretmenlere gore, “oyun etkinligi”, “drama etkinligi” ve “Tirkce etkinligi”;
6gretmen adaylarina gére “oyun etkinligi”, “drama etkinligi”, “muzik etkinligi” ve “sanat etkinligi”dir;
okul 6ncesi donem gocuklarina verilen degerler egitiminin destekledigi gelisim alanlari 6gretmenlere
gore, “sosyal-duygusal gelisim”, “dil gelisimi”, “bilissel gelisim” ve “6z bakim becerisi”; 6gretmen
adaylarina gore “sosyal-duygusal gelisim”, “dil gelisimi”, “bilissel gelisim” ve “psikomotor gelisim”
alanlaridir; okul oncesi donemde verilen degerler egitiminin ilerleyen yasantilarinda ¢ocuklara
saglayacagl faydalar 6gretmenler ve 6gretmen adaylari, “iyi insan olma”, “iyi vatandas olma” ve “iyi

ebeveyn olma” olarak ifade etmislerdir; okul dncesi egitim kurumlarinda degerler egitimi verilmesinin
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nedenlerini 6gretmenler ve 6gretmen adaylari, “cocuklari gelecekteki rollerine hazirlamak”, “toplumdaki
sosyal problemleri ¢6zme” ve “ailede degerlerin yeterince kazandirilamamasi” olarak siralamislardir.
Arastirma, O0gretmenlerin ve 6gretmen adaylarinin okul 6ncesi dénemde degerler egitimi hakkindaki
sozel ifadelerinin belirlenmesi agisindan literatiire katki saglamaktadir.

Arastirmanin bulgularina bagh olarak gesitli 6neriler sunulabilir. Ogretmen vyetistiren fakiiltelerin
lisans ya da lisansistl egitim diizeyinde okul dncesi dénemde degerler egitimi konulu derslere yer
verilebilir. Bu derslerde 6gretmenler degerlere yonelik farkli etkinlik gesitlerine uygun etkinlikler
hazirlayabilir. Ogretmenlere degerler egitimine iliskin hizmet ici egitimler, seminerler verilebilir.
Degerlerin pekismesi amaciyla okul 6ncesi egitim kurumlarindaki egitim igeriklerinde degerlere daha
fazla yer verilebilir. Degerlerin kazandiriimasinda cocuklarin ¢ok keyif aldiklari oyun, drama gibi
etkinliklerden daha fazla faydalanilabilir. Degerler egitiminin ayrilmaz pargasi aile katilimi oldugu igin
ebeveynlere yonelik egitim seminerleri diizenlenerek degerler egitimi konusunda biling kazanmalari
saglanabilir. Ailelere ¢ocuklarina kigik yasta degerlerin kazandirilmasini saglayacak eglenceli oyunlar
ogretilebilir. Arastirmacilara farkli c¢alisma gruplarini, farkh arastirma yontemlerini iceren calismalar
yapmalari énerilebilir.

Bilgilendirme

Bu g¢alismanin bir bolimu 14-16 Eylul 2017 tarihlerinde Usak’ta diizenlenen I. International Education
Research and Teacher Education Congress — ERTE CONGRESS 2017’ de s6zlu bildiri olarak sunulmustur.
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