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Abstract
This study investigated factors that are likely to influence students’ educational expectations in the State of Qatar,
concentrating on selected parental factors. Drawing on recent work in the field, the study examined the intersection
of student demographic and socio-economic attributes along with contextual factors, on student educational
expectations. The study uses student and parent data from a nation-wide survey of preparatory and secondary schools,
the 2012 Qatar Education Study. The results showed students’ gender and grade level positively affect their reported
educational expectations, with females and those in higher grade levels more likely to report higher expectations.
While student reports of parental involvement were not significant, parent reports were marginally significant. The
paper concludes with some recommendations for further study and research.
Keywords: student educational expectations, parental involvement, Qatar
1. Introduction
Educational aspirations and expectations are measures commonly used in the literature to capture educational goals
and ambitions (Schmitt-Wilson & Faas, 2016). Although the direction of much research in education has highlighted
associations between both educational aspirations and educational expectations (Beal & Crockett, 2010; Boxer et al.,
2011), the two concepts have historically been treated as if they were inseparable. As a general rule, educational
expectations have been distinguished from aspirations in that they entail what a person expects to achieve, rather
than what they desire, hope or wish to achieve (Khattab, 2014, 2015; Reynolds & Pemberton, 2001). This study aims
to investigate the impact of parents’ involvement in the schooling of their children on the educational expectations of
the children.
The bulk of studies that examine student educational expectations have been carried out in the West, especially the
US and Western European countries (DeWitt, Archer, & Osborne, 2014; Feliciano & Rumbaut, 2005; Lowman &
Elliott, 2010; Reynolds & Pemberton, 2001; Vryonides & Gouvias, 2012). However, not enough is known about the
educational expectations of young adolescents in other parts of the world. This is especially the case with countries
such as Qatar (Al-Thani, Abdelmoneim, Daoud, Cherif & Moukarzel, 2014; Elsharnouby, 2015; Gauntlett, 2006).
Existing research has demonstrated that while the majority of high school students, for example, aspire to further
their education after graduating from high school, the number of students who actually succeed in completing a
college degree is rather low (Kirst & Venezia, 2004; Price & Tovar, 2014; Pruett, 2015; Schneider & Yin, 2012).
Overall, different factors have been identified in the literature as predictors of student educational expectations. Chief
among these is the important and critical role of parental involvement in their child(ren)’s education (Ceja, 2006;
Cheng & Starks, 2002; Ellison, Wohn & Greenhow, 2014; McCarron & Inkelas, 2006; Trusty, 1998; Trusty & Harris,
1999). Given education is not solely confined to the school setting as it also occurs in the student’s home and the
larger community, this study seeks to explore parental influence as a potential predictor of the educational
expectations of their children in Qatar. Empirical research is needed to examine different aspects of parental
influence on the educational prospects of their children at different stages of schooling in Qatar and the region.
The study examined the factors associated with student educational expectations in Qatar, concentrating on the
influence of parents within the context of student variables (gender and grade level). While several educational
scholars have looked at the way parental attributes influence student expectations (McCarron & Inkelas, 2006; Sosu,
2014; Vryonides & Gouvias, 2012), few have examined the degree to which research on this topic also informs our
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understanding of educational expectations in the Arab world and the Arabian Gulf in particular. The educational
marketplace and local context provide an incentive structure that may influence student expectations beyond the
parent-child dynamic.
The study aimed to extend the previous literature in an attempt to fill this gap in the literature and expand current
understanding of how parent involvement in school affects the educational aspirations and expectations of their
children. Specifically, the study sought answers to three specific research questions:
a.

What are the educational expectations of Qatari students?

b.

What are the key student characteristics that are associated with higher educational expectations?

c.

Does parent involvement in their child’s education lead to higher educational expectations?

2. Review of Literature
Students’ educational expectations have been associated with both short-term and long-term educational goals and
aspirations (Khattab, 2014; 2015). While educational aspirations refer to how much education a person would like to
achieve (Alexander, Bozick & Entwisle, 2008; Reynolds & Pemberton, 2001; Khattab, 2014), educational
expectations are defined as how much education a student thinks he or she will attain, (Beal & Crockett, 2010;
Khattab, 2015; Ou & Reynolds, 2008; Trusty, 2000). While previous research has looked at aspirations (Uwah,
McMahon, & Furlow, 2008; Wahl & Blackhurst, 2000), this paper examines educational expectations because of
how the question was phrased in the Qatar Education Study (QES) survey and also because it is a more accurate
reflection of what the students had in mind when asked about it: students were asked how far they thought they
would get in their studies (expectations), rather than how far they would like to (aspirations).
Past research shows that primary school students who do not aspire to a university education may make different
choices in secondary school, opting for less rigorous courses and spending less time concentrating on school work,
than students who plan to obtain a Baccalaureate or graduate degree (Croll, 2008; DeWitt & Archer, 2015; De Witt,
Archer & Osborne, 2014; Sammons, Toth & Sylva, 2016). Students’ early educational expectations have also been
associated with their eventual entry into a career in a STEM field (Tyson, Lee, Borman & Hanson, 2007; Sadler,
Sonnert, Hazari & Tai, 2012). Miller and Solberg (2012) found that students who planned to obtain a Baccalaureate
degree or higher while in high school were substantially more likely to eventually be a STEM professional than those
who did not plan on graduating from college.
Parents can influence their children’s educational experiences and outcomes in a variety of ways. At the most basic
level, the children of college-educated parents have higher levels of achievement than children whose parents did not
graduate from college (Davis-Kean, 2005; Davis-Kean & Sexton, 2009; Eivers & Creaven, 2013; Garg, Melanson &
Levin, 2007). The effective participation of parents in matters related to the education of their children has been
shown to have a significant impact on their academic performance at school (Dearing, McCartney & Taylor, 2001;
Jeynes, 2010; Karbach, Gottschling, Spengler, Hegewald & Spinath, 2013; Wilder, 2014). Using data based on a
meta-analysis of research regarding parental participation in their children’s education, Hill and Tyson (2009) found
a significant positive relationship between students’ academic achievement and parents’ involvement in their
education. Similar results were concluded by Scott and Mallinckrodt (2005) who argued that parents who value and
support their child’s educational level have a significant and positive impact on their children’s education.
Parental involvement with their children’s education can also influence their children’s educational outcomes (Hay,
Wright, Watson, Allen, Beswick & Cranston, 2016; Paik, 2004; Wang, 2004). However, there is no common
definition or agreement as to the meaning of parent involvement. Parent involvement can range from such activities
as attendance at school events to membership in parent-teacher organizations to discussions with their children about
school to assistance with homework (Barnard, 2004; Duckworth, 2008; Desforges & Abouchaar, 2003; Epstein &
Sanders, 2009; Flouri, 2006; Hill & Tyson, 2009; Jeynes, 2010). For the purposes of this study, this research
explores the effect of parents’ help with homework, as a specific type of parental involvement, on students’
educational expectations. This will help in ascertaining whether parental involvement in homework is a predictor of
their child(ren)’s expectations to pursue post-secondary education and eventually attend a higher education
institution.
Research on parental involvement in children’s education shows that checking homework is an important aspect of
their participation in their children's school learning at home (Hao & Bonstead-Bruns, 1998). Homework is a
significant component of students’ learning experience (Hoover-Dempsey, Battiato, Walker, Reed, DeJong, & Jones,
2001; Patall, Cooper, & Robinson, 2008); it enhances their academic achievement and fosters their engagement with
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learning (Cooper & Valentine, 2001; Doctoroff & Arnold, 2017). It also serves as a crucial point of interface
between the school and the home and enhances home-school collaboration (Epstein, 2010).
The impact of gender gaps in educational expectations are well documented (Blackhurst & Auger, 2008; King, 2010;
Wells, Seifert & Saunders, 2013). For example, gender has been shown to be a critical determinant in students’
decisions related to their educational and occupational paths (Andres & Adamuti-Trache, 2007; Bradley, 2000;
Kleinjans, 2010). In a study of post-secondary 9th and 10th grade students, Davis and Pearce (2007) found a positive
relationship between gender and student expectation to go to college, especially for girls. Similar results were
concluded by Clark, Thompson and Vialle (2008), Feliciano and Rumbaut (2005), Reynolds and Burge (2008),
Wells, Seifert, Padgett, Park and Umbach (2011), and Wood, Kaplan and McLoyd (2007).
Another line of research has examined more closely the connections between student educational expectations and
their level of education (Chang, Min, Shi, Kenny, & Loyalka, 2016; Englund, Luckner, Whaley, & Egeland, 2004;
Trusty, 2002; Trusty, Plata, & Salazar, 2003). Students’ educational expectations are shown to increase as they
progress in their education (Entwisle, Alexander, & Olson, 2005; Goyette, 2008; Lowman & Elliott, 2010;
Schmitt-Wilson & Faas, 2016). Thus, students in higher stages of education have been found to report they expect
to earn a higher degree (Jacob & Wilder, 2010; McDaniel, 2009; Reynolds & Burge, 2008; Turley, Santos, & Ceja,
2007).
3. The Case of Qatar
The abundant hydrocarbon resources of Qatar have provided the nation with incredible wealth and its citizens with
economic security for at least the last decade. Qatari citizens are the primary beneficiaries of the state’s revenue
from oil and gas production and receive many government-subsidized services including free education, universal
health care, and low-interest or no-interest loans (Staz, Eide, & Martorell, 2007). They are also a minority subgroup
in their own country, with both white-collar and unskilled migrant laborers filling the bulk of private sector
employment.
The wealth of Qatar has also created cultural expectations in conflict with educational attainment. Qatar has a large
public sector, and the jobs within this sector – including the military and the police – are among the highest paid and
least demanding within the nation, while at the same time requiring minimal educational attainment. Understanding
student perspectives and engagement with learning and schooling in Qatar helps to comprehend why 75% of Qataris
are employed in government sectors (Golkowska, 2014; Staz, Eide, & Martorell, 2007).
Many studies note citizens in Qatar, and throughout the GCC countries for that matter, have a penchant for public
sector jobs for life because they are “less demanding in terms of attendance (shorter working hours and longer
vacations), effort, skills and performance at work.” (Harry, 2007, p. 137). These jobs also provide high salaries,
better employment conditions, greater job security (Al-Waqfi & Forstenlechner, 2010; Forstenlechner & Mellahi,
2011; Forstenlechner & Rutledge, 2011).
The nation’s youth have traditionally exhibited relatively low educational expectations (Khalifa, Nasser, Ikhlef,
Walker, & Amali, 2016; Stasz, Eide, & Martorell, 2007). Here, it should be noted that Qatari boys seem to be less
motivated compared to girls and have less positive attitudes toward learning and schooling (Lee, 2016). In terms of
enrolment in higher education, Qatar displays a clear gender gap, with female participation ahead of that of males
(Berrebi, Martorell & Tanner, 2009). Evidence indicates Qatari women outnumber men in the different
post-secondary programs on offer in the country for two main reasons.
Firstly, males tend to enter the job market and secure a well-paid government job directly upon the completion of
their high school education; secondly, those who decide to pursue education often study abroad, an opportunity that
is not immediately available to their female counterparts (Frieze, Hazzan, Blum & Dias, 2006; Staz, Eide &
Martorell, 2007). Education occupies a prominent position in the agenda of Qatar’s leadership. Recognizing that the
hydrocarbon resources will not last indefinitely, the State of Qatar has detailed goals to move from a reliance on its
gas and oil wealth to a knowledge based economy by 2030 (GSDP, 2008).
Consistent with these goals, the country has invested considerable resources to modernize its entire educational
system and has initiated new educational policies and programs intended to enhance the quality of education in Qatar
(GSDP, 2012). This stems from the recognition of the critical role education can play as a vehicle for the country’s
transition into a knowledge society, as is identified in the QNV 2030 and the National Development Strategy
(QNDS). As part of this focus on educational improvement, all key stakeholders – school administrators, teachers,
and parents – are held responsible for the success of students within the country. A key goal of the education reform
has been to increase parental involvement with the education of their children (GSDP, 2011).
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Research has consistently shown that in addition to effective pedagogies, quality curricula and competent teachers,
parents also have a central role to play in a child’s education (Anderson & Minke, 2007; James, 2008). Qatar
National Development Strategy identifies parental involvement in K-12 education as one of the goals identified for
the Qatar National Vision (QNV) 2030 and calls for parents’ increased participation in their children’s education
(GSDP, 2011).
The government of Qatar has invested heavily in developing an appropriate physical infrastructure and the human
capital needed to enhance the education sector (Stasz, Eide & Martorell, 2007). As is articulated in the Education and
Training Sector Strategy (ETSS) 2011, which falls under the Qatar National Strategy 2011-2016, “Qatar will need to
continue to make substantial investments in education and training, which will produce well rounded and engaged
citizens who are prepared to support the nation’s industry, science and medicine” (The Ministry of Education &
Higher Education, 2016, p. 7), thus making the study especially salient in light of the national priorities the
government of Qatar has outlined.
4. Methodology
4.1 Participants
Participants included in this study are Qatari students (n = 730) and a parent or guardian (n = 497). The students are
from two preparatory grades (21.7% 8th grade, n = 156; 27.1% 9th grade, n = 192) and two secondary grades (21.5%
11th grade, n = 161; 29.7% 12th grade n = 221). The average age of students by grade is: 8th grade (13), 9th grade
(14), 11th grade (16), and 12th grade (17). The students are 52.3% male (n = 368) and 47.7% female (n = 362) and
their race-ethnicity is 100% Qatari. The parents are 57.9% male and 42.1% female, and have an average age of 41.
4.2 Procedure
This study used data collected from students and parents from the 2012 Qatar Education Study (The Social &
Economic Survey Research Institute, 2012). The school system in Qatar is organized into the following categories: 1)
independent; 2) international; 3) community; and 4) Arabic private. The majority of Qatari students attend
government-financed independent schools, which are all single-gender schools. In our study, the distribution of
Qatari students across school type is as follows: 1) 93% independent schools (n = 742); 2) 4% international schools
(n = 28), 3) 4% Arabic private schools (n = 31) and 4) <1% Community schools (n = 1).
The Qatar Education Study (QES) is based on a nationally representative two-stage probability school sample of
Qatari students. The sampling frame for the survey comes from a comprehensive list of public and private schools
provided by the Qatar Supreme Council of Education (replaced by the Ministry of Education and Higher Education
in early 2016 as part of a government reorganization). The first stage sample was a proportionate sample of schools
based on school size, school type (i.e. independent, international, community, and Arabic private), gender (boy, girl,
or coed) and grade (8th, 9th, 11th, or 12th). In stage two, one class from each grade in a school was randomly
selected and all students in the class were included in the survey. Students were given a printed parent questionnaire
to give to one of their parents at home.
Upon receiving approval from the Internal Review Board, official letters requesting permission to conduct the study
were sent to the schools. Parents/guardians and students were informed in advance about the aim of the study, that
participation in the survey was voluntary and that all of their answers would be confidential. No questionnaires were
distributed until consent for the study was obtained.
Forty-three schools were initially sampled, with four schools refusing to participate, resulting in a response rate of
90.7% at the school level. Classrooms were randomly selected in 39 schools and all students in selected classrooms
fully participated in the survey. However, no information is available regarding the actual class sizes to calculate a
response rate at the classroom level. This design resulted in 1,848 students (both Qatari and non-Qatari) and 1,472
parents. The response rate of parents was 79. 6%. For purposes of this article only data from the Qatari national
students is used (n = 730) as the intent is to provide information that may be useful for Qatar’s future educational
policy and planning. The maximum sampling error was calculated at +/- 2 percentage points for the student survey
and +/- 2.7 percentage points for the parent survey.
The mode of data collection was self-administered paper-and-pencil questionnaire. The students completed the
questionnaires in their classroom. Trained interviewers were present in the classroom to clarify any confusion or
concerns of the students and to observe the quality of the responses. Students recruited for the school survey were
asked to have one of their parents complete a paper-and-pencil survey. The students brought the parent questionnaire
to their home and returned it to the school once completed where a fieldworker collected them.
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4.3 Measures
The measures described below were used in four logistic regression models to predict student educational
expectations: (1) Model 1 including student report of parental help with homework; (2) Model 2 including a parent
report of parental help with homework; (3) Model 3 including an interaction between the student report of parental
help with homework and gender; and (4) Model 4 including an interaction between the parent report of parental help
with homework and gender.
4.3.1 Dependent Variable: Educational Expectations
Educational expectations is a composite measure meant to gauge a student’s reported future educational plans and
his or her confidence in reaching those goals. Three questions from the QES were combined to form a dichotomous
variable indicating when a student reported high levels of confidence that he or she would be continuing on to
postsecondary education. Students were first asked their plans for proceeding with education after finishing high
school. Next, they assessed how confident they were in reaching their educational goals and their likelihood of
proceeding to college after finishing secondary school. For students to be coded as having expectations for
postsecondary education they must have responded that they planned to join a Baccalaureate program, planned to
graduate from college, or planned to finish postgraduate studies. In addition, the student must have responded that
he or she felt somewhat or very confident in their ability to graduate from secondary school, and that he or she felt
that continuing on to college after high school was somewhat or very likely.
4.3.2 Independent Variables.
The study examined Qatari students’ plans to pursue postsecondary education based on a number of factors.
4.3.3 Gender.
To test whether there are gender differences in educational expectations in Qatar, student-reported gender is included
in the model as a dichotomous variable with 1 indicating that the student is a female and 0 a male.
4.3.4 Grade Level.
To test whether educational expectations are affected by the grade of the student, a dummy variable was included to
indicate whether a student is in preparatory school (grades 8 or 9) or secondary school (grade 11 or 12). Preparatory
school students are coded as 0 and secondary school students are coded as 1.
4.3.5 Parent’s Education Level.
In the QES parent survey, the responding parent was asked to give their highest level of educational attainment and
that of their spouse. Both answers where collapsed into a dichotomous variable indicating that the parent had attained
at least a Baccalaureate degree or that the parent had received less than a Baccalaureate. An indicator variable was
created for each student coded as 1 when one or both parents had attained at least a Baccalaureate, and 0 if neither
parent attained at least a Baccalaureate.
4.3.6 Homework Help – Student and Parent Reports.
Both students and parents were asked to report how often parents checked their child’s homework. This study
created separate dichotomous measures of student and parent reports of parental help with homework, to allow us to
consider the differential effects of student versus parent reports of help with homework in competing models. In both
the student and parent measure, 1 indicates that the parents or students reported that parents checked their child’s
homework at least once a week; 0 was used to see if parents or students stated that parents never checked their
child’s homework.
4.3.7 Homework/Gender Interaction.
As parent interest in a student’s work may be affected by the gender of the child, an interaction term was included to
capture the relationship between the student’s gender and reported homework help. This interaction is calculated
with the student-reported homework help for the student models and parent-reported homework help for the parent
models.
In addition to the above variables, this study included fixed effects in the models to capture differences based on the
type of school that the student attends. Fixed effects are meant to capture unmeasured heterogeneity in the model
(Allison, 2009; Clark, Crawford, Steele & Vignoles, 2010). Fixed effects models are particularly useful in cases
where researchers are interested in the effect of individual characteristics on an outcome variable and in which at the
same time, the mechanisms by which students enroll in specific schools are poorly understood and lack measurement
specificity. In this case, this study hypothesized that the type of school the student attends – International,
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Independent, Arabic private, or Community – may affect the amount of emphasis on postsecondary education a child
receives. In addition, the system choice may indicate parental preferences for postsecondary attainment by their
children.
Table 1 shows the percentage of students planning on obtaining a Baccalaureate degree or higher for each
independent variable included in the models. The majority of students in every category express expectations of
higher degree attainment.
Table 1. Descriptive Statistics
Bachelor’s
or higher

N

All Qatari students

72.0%

730

Females

79.3

362

Males

66.8

368

Grade 8–9

67.1

348

Grade 11–12

78.5

382

Parents with high school or less

70.4

449

Parent with B.A. or higher

77.6

281

Students report parents help with homework

74.4

551

Students do not report parents help with homework

69.9

179

Parents report they help with homework

74.3

420

Parents do not report they help with homework

87.9

66

5. Results
Logistic Regression with Fixed Effects
The QES includes both student and parent reported answers relating to the level of parental involvement in their
child’s academic life. It was expected that parental involvement would affect students’ educational expectations and
that parents and students might differ in their perceptions of the level of parental involvement. Therefore, this study
included results from a set of models using student-reported data and a second set of models using parent-reported
data.
This study presents results of logistic regression models with fixed effects for both student and parent reported
responses estimating the probability of a student having highly confident expectation for earning a postsecondary
degree. The study starts with a base model that examines the likelihood of students reporting plans for postsecondary
education. This model includes all of the covariates discussed above, but does not include the interaction term. Since
the QES measured both student and parent perceptions of involvement, two models were run: once with
student-reported results and again with the parent-reported results.
The base model suggests that student educational expectations are significantly related to the gender of the student
and their grade level. Both characteristics positively affect a student’s reported expectations for postsecondary
education, meaning that female students and students in higher grade levels are more likely to report plans to obtain a
Baccalaureate degree or higher.
While student reports of parents helping with homework fails to reach statistical
significance, parent reported help is marginally significant. However, the results are not in the expected direction as
they suggest that a parent helping with homework reduces the likelihood that students will report postsecondary
educational expectations. Overall, the results of the baseline model explain only a small amount of the variation in
student educational expectations.
The interaction term for student gender and parent’s help with homework is unchanged from the previous model and
the results are similar to the baseline model. In the student-reported version, gender and grade level are positively
and significantly associated with student educational expectations. Gender drops from significance in the
parent-reported model and switches directions, but parent reported homework help remains significant in the
negative direction. The interaction term is not statistically significant in either model.
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6. Discussion
This paper explores the factors that bear upon students’ educational expectations in Qatar and looks at the
intersection of students’ gender and grade level. In so doing, it focuses on the parent-related variables, such as parent
education, student reports of help they receive from their parents with homework, and parent reports of help they
give to students with homework. The results of these logistic regressions confirm our predictions in regard to the
effect of gender and grade level on student educational expectations.
Female students are more likely to report plans for postsecondary education, perhaps because they view education as
more important to their independence and success than their male counterparts. Indeed, gender gaps in educational
expectations are well-documented and the results from the present study are consistent with findings from other
research investigating the impact of gender on educational expectations (Blackhurst & Auger, 2008; Wells, Seifert &
Saunders, 2013).
The results also show that students’ education level is a predictor of educational expectations which increase as
students progress in their education. For students in higher grade levels are more likely to express expectations for
and confidence in achieving postsecondary degrees. This could be partly due to the educational level of students’
parents and students’ career aspirations. These results, which might reflect greater connection with education in the
upper grade levels, or a better understanding of the importance of education, corroborate findings of previous
research (Chang, Min, Shi, Kenny & Loyalka, 2016; Englund, Luckner, Whaley & Egeland, 2004).
The negative direction of the coefficient for parent-reported homework help could have a number of important
implications. Parents may be more watchful of students that are uninterested in school and therefore unlikely to do
their homework without supervision. These same students may be more likely to report low levels of educational
expectations. Moreover, parents may also be more likely to check struggling students’ homework, and those students
may express less confidence in achieving postsecondary educational goals.
The disparity between the negative and statistically significant parent-reported results and the positive and not
significant student-reported results could be due to a number of factors, including a failure of either students or
parents to honestly report how often parents check homework or measurement error from imprecise survey questions.
The models explain only a small percent of the variance in student educational expectations, suggesting that other
unmeasured variables, including unobserved differences within the schools have greater effects on students’
perceptions of higher education and confidence in their own achievement.
7. Conclusion
This study sought to shed light on key determinants of students’ educational expectations in Qatar, concentrating
specifically on important parental factors. Drawing on insights from existing scholarship, the study examined the
relationship between students’ demographic, socio-economic and contextual factors, and their educational
expectations. In particular, the attributes of gender and grade level were found to be positively associated with the
educational expectations reported by students.
Exploring students’ educational expectations provides a Middle Eastern perspective that may help in deciphering the
social, economic and cultural influences that are rapidly changing the face of education and employment
opportunities for local Qatari nationals. Moreover, understanding the answers to the study’s questions sheds light on
how parent involvement matters (or not) for long-term education outcomes in Qatar and informs future studies of a
similar nature in the region or countries with similar student populations.
7.1 Limitations
One limitation of the current study is its sole reliance on questionnaires in collecting data.
Complementing the quantitative results with qualitative data would not only help to explore students’ educational
expectations in greater depth; it would also provide an alternative perspective and thus yield results that are more
robust. Because questionnaires cannot adequately capture nuances in respondents’ views and opinions, using
student/parent in-depth or focus group interviews will illuminate the study’s findings further. Moreover, given
education is a manifestation of the social, cultural and political systems that are prevalent in a society, it is difficult to
compare the current research with other studies conducted outside the Middle East and North Africa region. It then
follows that the social and cultural norms and values of a society shape its education system (Barbour, Barbour &
Scully, 2008).
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7.2. Future Research
Previous research has shown parental involvement to be an important factor that influences the educational
expectations of children. While this study sought to unveil the impact of parents’ involvement in their children’s
education on students’ educational expectations, future studies should look at how educational expectations change
over time vis-à-vis a longitudinal study. Further research is needed to better understand variation in developmental
trajectories of these expectations from adolescence and even earlier to adulthood. Little is known about the
trajectories of Qatari students’ educational expectations across different lower and upper stages of education. There
is also need for an additional examination of the extent to which these findings generalize to other societies with
extremely heterogeneous and predominantly immigrant student populations.
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