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self-reports of lifelong learning depend on the nature
of the self-report instrument. A different instrument
might identify different degrees of correlation
between the rubric and students’ self-assessments.
Consequently, we acknowledge the need for
additional research that focuses on the self-report
instrument. Studies that examine the self-report
instrument in different samples of participants may
be useful. For instance, it could be useful to compare
self-reported  lifelong  learning  characteristics
between students and new graduates or alumni.
Further scale development studies, such as those
which critically evaluate the factor structure of the
items would provide further options to instructors

who seek to assess lifelong learning characteristics.
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Appendix A: Lifelong Learning Rubric

Disposition/ Level 4 Level 3 Level 2 Level 1
Skill

Curiosity Continually will look beyond Frequently will look beyond Occasionally will look beyond | Satisfied with using established
established established established processes/procedures (people,
processes/procedures (people, processes/procedures (people, processes/procedures (people, | technology, organization) to
technology, organization)to technology, organization) to technology, organization)to complete assigned tasks; with
make sense of, and complete make sense of, and complete complete assigned tasks; with low interest in any aspect of their
assigned tasks; with intense assipned tasks; with regular mild interest in some aspect of | job or workplace
interest in all aspects of their job | interest in all aspects of their job | their job or workplace
and workplace or workplace

Taking Initiative | Identifies an opportunity to Identifies an opportunity to Identifies an opportunity to Completes assigned work.
improve performance ora improve performance or a improve performance ora
process: related to their job orin | process: related to their job orin | process: related to their job or
another area of the organization; | another area of the organization; | in another area of the
and implements a plan of action. | and looks to their supervisor or | organization.

peer for direction.

Transfer References existing knowledge, | References existing knowledge, | References existing No reference to existing
skills and/or values from skills and/or values from knowledge, skills and/or values | knowledge, skills and/or values
previous academic, work or life | previous academic, work or life | from previous academic, work | from previous academic, work or
experiences; and applies them in | experiences; and shows or life experiences; and life experiences.
an innovative way to a task in evidence of directly applying attempts to directly apply them
the current work term. them to a task in the current to a task in the current work

work term. term.

Resilience Bounces back from a stressfil Eventually bounces back froma | Somewhat bounces back/deals | Might acknowledge a stressful
workplace experience/adverse stressful workplace with a stressful workplace experience/adverse situation in
situation; choosing not to be experience/adverse situation; experience/adverse situation; the workplace but is at a loss for
deterred, building confidence will make an effort to persistor | makes a minimal effort in how to deal with it
for handling similar situations in | push through in resolving it. dealing with it with no resolve.
the future.

Reflection Reviews their leaming on this Reviews their learning on this Reviews their leaming on this | Somewhat reviews their current
work term incliding: referring work term including: referring work term incliding: learning on this work term with
back to an earlier back to an earlier assessing/benchmarking their no context in terms of past or
reflection/benchmarking, how reflection/benchmarking; current knowledge, skills future goals for development, or
they have progressed on the assessing/benchmarking their and/or values. assessment/benchmarking of
goals set previously; current knowledge, skills and/or their current know ledge, skills
assessing/benchmarking their values; and developing specific and/or values.
current knowledge, skills and/or | goals looking ahead.
values; developing specific
goals looking ahead; and putting

105






