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Abstract
Psychological well-being which is an important concept for individual mental health involves maintaining meaningful
aims in life, developing quality relationships with others and struggling with life to ensure personal development. Based
on the importance of the concept of psychological well-being, in this study, it is aimed to determine the predictors of
psychological well-being of prospective teachers who are expected to make a contribution in the healthy development
of students. A total of 378 prospective teachers have participated to the study which was conducted according to the
general screening model. Path analysis was used in the analysis of the data to test the predictive roles of unconditional
self-acceptance, perfectionistic cognitions and perceived income levels of prospective teachers on their psychological
well-being level. Results indicated that psychological well-being has a positive significance but low correlation with
unconditional self-acceptance and perfectionistic cognitions. In addition, it was found that of unconditional
self-acceptance, perfectionistic cognitions and perceived income level accounted for 16% of the total variance of
psychological well-being. It was also determined that female participants’ psychological well-being scores were higher
than males’ and psychological well-being levels of participants who perceived their income level as good were higher
than those perceived their income level as medium and low.
Keywords: unconditional self-acceptance, perfectionistic cognitions, psychological well-being, path analysis,
prospective teacher, teacher education
1. Introduction
Psychological well-being can be defined as managing the existential challenges of life (e.g., pursuing meaningful goals,
developing as a person and establishing quality relations with other people) (Keyes, Shmotkin, & Ryff, 2002) and
studies on psychological well-being have a long history which based on Bradburn’s (1969) study that aimed to
investigate the impact of the social changes such as level of education, employment, and urbanization on an individual's
life situation as a citizen and on their psychological well-being.
Roothman, Kirsten and Wissing (2003) stated that psychological well-being can be conceptualized regarding emotional,
physical, cognitive, spiritual, personal and social processes. Psychological well-being provides information about how
one sees one's self and the characteristics of his life. Psychological well-being means having a beautiful life and doing
significant things in life rather than perceive himself/herself as good (Ryff, Magee, Kling, &Wing, 1999).
Keyes et al. (2002) have defined psychological well-being as having positive perceptions about himself or herself,
having good feelings about himself or herself even aware of his/her own limitations, developing and maintaining warm
and trustful social relationship, shaping the environment in a way to meet personal needs and wishes, acting or behaving
autonomously without depending anyone else, attempting to find meaning in life and having purposes in life, being
aware of the limits of personal potential and making effort to growth this potential and capabilities . Waterman (1993)
stated that psychological well-being is making an effort against life in order to provide individual development. On the
other hand, Akın (2009) claimed that using operational constructs would be more helpful to define the construct of
psychological well-being rather than making a clear definition.
In his study, Ryff (1989a) examined whether the work of various theorists, such as Maslow, Rogers, Jung, Allport,
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Erikson, Buhler, Neugarten and Jahoda, was related to psychological well-being. As a result, he introduced the
six-dimensional model of psychological well-being (Self-acceptance, positive relationships with others, autonomy,
environmental mastery, purpose in life, and personal development).
Self-acceptance which is one of the dimensions of Ryff’s psychological well-being model means having a positive
attitude toward the self which includes good and bad qualities and having positive feelings about the past. Positive
relations with others include having good and trusting relationships with others and feeling empathy, love, and trust.
The concept of autonomy means regulating behaviors acting in a certain way by resisting social pressure.
Environmental mastery reflects to manage the environment, have a sense of competence and mastery. The purpose in
life is having goals in life and outlook that gives life meaning. Personal growth which is a close concept to
self-actualization means having a sense of realizing potential (Ryff, 1989a). From this point of view, psychological
well-being is a broad concept which is based on empirical theories.
Ryff (1989b) also have based the concept of psychological well-being on Aristotle's construct of ‘eudemonia’. Ryff and
Singer (2008) stated that in previous studies Aristotle's concept of eudemonia has been translated to mean happiness but
this translation is inadequate to explain the concept of eudemonia. Besides, they remarked that eudemonia is the highest
points of all goods reachable by human activity rather than happiness. In Ryff's (1995) theory, it is emphasized the
importance of being aware of the individual potential and making this potential functional to reach self-fulfillment. In
this sense empowerment of human is important. The characteristics that the power of the individual may bring along
psychological well-being. Because psychological well-being requires the individual to develop his potential to be able
to fully-functioning (Ryff, 1989a).
When the literature is examined, several studies on the relationship between psychological well-being and different
variables such as social support (Lavasani, Borhanzadeh, Afzali, & Hejazi, 2011; Shakespeare-Finch & Green, 2013),
life satisfaction, positive and negative emotions (Ryff, 1989a), family satisfaction (Mills, Grasmick, Morgan, & Wenk,
1992), personality (Schmutte & Ryff, 1997), early life experiences (Maier & Lachman, 2000), low neuroticism,
education level, age, conscientiousness and extraversion (Keyes et al. 2002), social support, physical health, negative
affect (Kahn, Hessling, & Russel, 2003), self-efficacy, optimism, social support (Karademas, 2006) and social skills
(Segrin & Taylor, 2007) have been conducted. Based on the study of Ryff (1989a), the present study aimed to examine
the relationship between self-acceptance and perfectionism with psychological well-being.
Unconditional self-acceptance is a concept developed by Ellis (1977, p. 101) as a solution to the problems of
individuals related to self-evaluation and self-esteem and can be defined as accepting oneself as a whole and in an
unconditional way by acting competently and smartly and without concerning about others approval. Acceptance occurs
when a person considers himself/herself and others as a fallible person. In addition, living conditions are accepted as
they exist. Individuals whose self- acceptance is higher acknowledge that the world is complex and that events are often
out of personal control. However, this does not mean that acceptance is giving up. This acceptance philosophy means
acknowledging that all that exists exists but they do not have to exist forever (Dryden, David, & Ellis, 2010).
Self-acceptance refers to the individual's satisfaction about himself/herself and is considered necessary for good mental
health (Rogers, 1951; Scott, 1968). Self-acceptance requires a realistic and subjective awareness of one's own strengths
and weaknesses. Self-acceptance causes the individual to feel that he/she is a ‘unique value’ (English & English, 1958;
Jersild, 1960).
Unconditional self-acceptance involves accepting self without concerning about others love, respect, and approval (Hill,
Hall, Appleton, & Kozub, 2008). An unconditional acceptance can be mentioned, even if the individual accepts
himself/herself even when he/she is behaving in a wrong or unsuccessful manner. It is not necessary to evaluate or
judge yourself or others as a whole positively or negatively. For example, a person's failure to complete a work does not
make him an unsuccessful individual (Neean & Dryden, 2005, p: 5). In such a case, an individual should say ‘I
performed a low performance’ rather than saying ‘I am unsuccessful’ (Maclnnes, 2003).
The concept of perfectionistic cognitions can be defined as automatic thoughts that are related with an individual’s
internal dialogues considering the need for being perfect and seeing own mistakes or deficiencies and the need for being
perfect (Hewitt & Flett, 2002, 2007). Individuals who use perfectionistic cognitions frequently tend to exhibit A-type
behaviors and self-punishing attitudes and perfectionistic cognitions are found positively correlated with the obsession
of failure and self-criticism (Flett, Hewitt, Blankstein, & Gray 1998).
It is known that perfectionistic cognitions are related to concepts such as high stress and anxiety level (Flett, Madorsky,
Hewitt, & Heisel, 2002) and depression (Besser, Flett, &Hewitt, 2010). However, Stoeber and Otto (2006) found that
perfectionistic strivings, a healthy and adaptive dimension of perfectionism, are highly associated with extraversion,
conscientiousness, endurance, positive affect, life satisfaction, active coping styles, exam performance, and external locus
of control, low level of suicidal ideation, high level of perceived social support, depression and low level of self-blame.
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The psychological health of the teachers who are responsible to raise the next healthy generation is of course important.
For this reason and based on the studies given above the main problem of the present study is as follow:
Do the prospective teachers’ unconditional self-acceptance, perfectionistic cognitions and perceived income levels
predict their psychological well-being?
1.1 The Sub-Problems of the Study
1. Is there a correlation between psychological well-being, unconditional self-acceptance and perfectionistic cognitions
in prospective teachers?
2. Do the psychological well-being levels of prospective teachers differ in terms of gender?
3. Do the psychological well-being levels of prospective teachers differ in terms of perceived income level?
2. Method
2.1 Research Model
This study, which examined the variables that may have a predictive role on the psychological well-being of prospective
teachers, was conducted according to the general screening model. The general screening model can be defined as a
screening approach conducted on populations composing of a large number of people in order to reach a general idea
regarding the population. This model is employed by screening the population as a whole or a certain group or sample
within the population (Karasar, 1994).
2.2 Study Group
The study group of the current study was composed of 378 prospective teachers studying at the Faculty of Education.
Of the study group, 74.3 % were female and 25.7% were male. Of these prospective teachers, 31.5% were first graders,
28.8% were second graders, 20.4 % were third graders and 19.3% were fourth graders in Faculty of Education. Of these
participants, 32.8% were studying in Preschool Education, 50% were studying in Special Education and 17.2% were
studying in Turkish Language Teaching. The mean age of the study group was 21.18 years.
2.3 Data Collection Tools
In this study data were collected via ‘The Psychological Well-Being Scale’, ‘The Unconditional Self-Acceptance Scale’,
‘The Perfectionism Cognition Inventory’ and ‘The Personal Information Form’.
The Psychological Well-Being Scale (PWBS) which developed by Diener et al. (2009) and adapted to Turkish by Telef
(2013), consists of eight items. The PWBS which developed to assess multiple aspects of individual functioning ranging
from positive relationships to competency feelings, to having purpose and meaning in life, is a seven-Likert scale. The
results of the exploratory factor analysis indicated that the total variance explained was 42% and all items are loaded on
a single factor. As a result of the confirmatory factor analysis it was found that the fit indices had acceptable values
(RMSEA = .08, SRMR = .04, GFI = .96, NFI = .94, RFI = .92, CFI = .95 and IFI = .95). The Cronbach's alpha
coefficient of the scale was calculated as .80. In this study, the Cronbach alpha coefficient for the PWBS was .85.
The Unconditional Self-Acceptance Scale (UCSAS) was developed by Kapıkıran and Kapıkıran (2010) and consists of
19 items. The UCSAS has a two-factor structure and scored with a seven-point Likert scale. The two-factor structure
explained 36.77% of the total variance. To determine the discriminant validity of UCSAS the Dysfunctional Attitudes
Scale, the Autonomy Sociothropy Scale and the Brief Symptom Inventory were used and UCSAS was found
significantly associated with sociotropy, the Dysfunctional Attitudes Scale and the Brief Symptom Inventory. The
Cronbach alpha reliability coefficient of the UCSAS was calculated as .76 while test-re-test correlation was found as .62.
The item-total correlations ranged from .40 to .72. In this study, the Cronbach alpha coefficient for the UCSAS was .67.
The Perfectionism Cognition Inventory (PCI) was developed by Flett et al. (1998) and translated and adapted to Turkish
culture by Altunbaş (2014). The original form of the PCI has 25 items that adopt five Likert-type scale. In the Turkish
version of the scale, a two-factor structure consisting of 21 items was obtained as a result of the exploratory factor
analysis. The total variance explained was 44.18%. The results of confirmatory factor analysis for PCI indicated that the
two dimensional model was well fit (x2 / sd = 3.51, RMSEA = .078, SRMR = .060, CFI = 0.96). The Cronbach alpha
internal consistency of the PCI was found for self-evaluation according to high standards .90, for negative
self-evaluation .76 and for PCI overall .91. In this study, the Cronbach alpha coefficient for the PCI was .72.
The Personal Information Form which was prepared by the researchers was used to collect data on demographic
variables of prospective teachers including age, gender, department, class and perceived income level.
2.4 Data Collection
The data collection tools were administered to the volunteer prospective teachers studying at the Faculty of Education

69

Journal of Education and Training Studies

Vol. 7, No. 1; January 2019

during a regular course hour. Before the administration, all the participants were informed about the purpose of the
research and questions of the participants about the research and data collection tools were answered by the researchers
during the administration. It took approximately 20 minutes to administer all the data collection tools.
2.5 Analysis of Data
First of all, descriptive statistics were calculated for each study variable. Parametric tests were used in statistical
analysis due to the number of samples was adequate and the data has a normal distribution. Path analysis was used to
examine the predictive roles of unconditional self-acceptance, perfectionistic cognitions and perceived income levels of
prospective teachers on their psychological well-being level. In addition, Pearson correlation analysis was performed to
determine the relationships between psychological well-being, unconditional self-acceptance, and perfectionistic
cognitions of prospective teachers; an independent sample t-test was used to compare mean psychological well-being
scores between the male and female groups; and a one-way analysis of variance was applied to compare the mean
psychological well-being scores according to perceived income level. The data were analyzed using SPSS 21.0 software
and AMOS 22. The significance was tested at .05 level.
3. Results
3.1 Descriptive Statistics
The mean psychological well-being, unconditional self-acceptance and perfectionistic cognitions scores of the
prospective teachers and standard deviations and the correlational associations among study variables were presented in
Table 1.
Table 1. Descriptive Statistics For Study Variables and Inter-Correlations of the Variables

Psychological Well-Being
Mean
Standart Deviation

Psychological
Well-Being
43.70
7.321

Unconditional
Self-Acceptance
.279**
76.43
12.225

Perfectionistic
Cognitions
.168*
48.65
12.225

*p<.01, **p<.001
As seen in Table 1, the mean psychological well-being scores of prospective teachers was 43.70 (Sd=7.321), the mean
unconditional self-acceptance scores of participants was 76.43 (Sd=12.225) and the mean perfectionist cognitions
scores of prospective teachers was 48.65 (Sd=10.577). There was a significant, positive but low correlation was found
between psychological well-being and unconditional self-acceptance (r=.279, p<.001). Similarly, a significant, positive
but low correlation was found between psychological well-being and perfectionist cognitions (r=.168, p<.01).
3.2 Results of Path Analysis
A model was established in accordance with previous literature on psychological well-being. The direct and indirect
effects of variables were acquired by a path analysis and model fit indices were examined. In comparison to regression
analysis, structural equation modeling provides a systematic and comprehensive analysis of a complex research problem
in a single process by modeling the relationships between many dependent and independent variables. In addition, the
amount of errors resulting from the measurement is minimized in path analysis (Yener, 2007). The standardized
coefficients of the paths in the model are shown in Figure 1.

Figure 1. The standardized coefficients of the paths in the model
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According to the results of path analysis, the standardized direct effect of the perceived income level on unconditional
self-acceptance and psychological well being were .17 (p<.001) and .19 (p<.001) respectively. The standardized indirect
effect of perceived income on psychological well-being was .04. The standardized direct effect of unconditional
acceptance and perfectionistic cognitions on psychological well-being were .26 (p<.001) and .20 (p<.001) respectively.
Moreover, the perceived income level accounted for 3% of unconditional self-acceptance. The perceived income level,
perfectionistic cognitions, and unconditional self-acceptance accounted for 16% of psychological well-being. Results
also indicated that unconditional self-acceptance has the highest impact on psychological well-being and contributes
most in the psychological well-being, followed by perfectionistic cognitions, whereas perceived income level is a minor
factor. In addition, fit indices of the model was found at an satisfactory level (x2/df =1.413, p=.243, RMSEA=.033;
GFI=.997; AGFI=.978; NFI=.968; CFI=.990).
3.3 Results of Variance Analysis and T-Test
The results of the independent sample t-test which was performed for comparing the mean psychological well-being
scores of prospective teachers in terms of gender were presented in Table 2.
Table 2. Independent Sample T-Test Results of Psychological Well-Being by Gender
Gender
Female
Male

n
281
97

Mean
44.37
41.77

Sd
6.960
8.008

df
376

t
3.045

p
.002*

*p<.01
As seen in Table 2, there was a statistically significant difference between mean psychological well-being scores of
female prospective teachers and males’ [t(376)=3.045; p<.01]. In other words, psychological well-being levels of
female prospective teachers (44.37, Sd=6.960) were higher than males’ (41.77, Sd=8.008).
The results of the One-Way ANOVA which was conducted to determine the differences of mean psychological
well-being scores of prospective teachers in relation to perceived income level were presented in Table 3.
Table 3. One Way ANOVA Results of the Psychological Well-Being by Perceived Income Level
Variable
Perceived
Income Level

Variance Source
Between Groups
Within Groups
Total

Sum of Square
1079.990
19128.825
20208.815

df
2
375
377

Mean Square
539.995
51.010

F
10.586

p
.000*

*p<.001
According to the results of one-way ANOVA, the mean psychological well-being scores of prospective teachers differ
significantly according to perceived income level [F (2,375)=10,586; p<.001]. Bonferroni test as a post hoc test was
used to test differences between groups. The Bonferroni test is used in groups where the number of samples is not equal
and the groups are homogeneous (Kayri, 2009). The results of the homogeneity of variance test indicated that the mean
psychological well-being scores of groups did not differ significantly according to perceived income level (p>.05). In
other words, results suggested that the groups were homogeneous. Bonferroni test was performed due to the number of
samples is not equal and the groups are homogeneous, and results of Bonferroni test were presented in Table 4.
Table 4. Bonferroni Test Results of Mean Differences
Perceived Income
Low
Low
Medium
Good
Mean
41.75
Standart Deviation
7.708
*p<.05

Medium
-1.085
42.83
7.492

Good
-4.856*
-3.772*
46.61
5.890

As seen in Table 4, statically significant differences were observed in means of psychological well-being scrores of
prospective teachers in relation to perceived income level. According to these results, psychological well-being levels of
prospective teachers who perceived their income level as good (
46.61) were higher than those who perceived their
income level as medium (
42.83) and low (
41.75).
4. Discussion
According to the results of the research, unconditional self-acceptance and perfectionistic cognitions positively
contribute to psychological well-being but their predicting power is small. In addition, it was found that unconditional
acceptance, perfectionistic cognitions, and perceived income level accounted for 16% of psychological well-being.
Moreover, it was seen that female prospective teachers’ psychological well-being levels were higher than males’ and
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participants who perceived their income level as good tended to have higher psychological well‐being scores than those
who perceived their income level as medium and low.
When the previous literature examined, it is seen that although there are some studies that how that level of psychological well‐
being did not differ significantly by gender (Çelik, 2016; Güler-Edwards, 2008; Saleem & Saleem, 2017) some other studies
suggest that psychological well-being differed by gender. In his study which aims to focus on the meaning of psychological
well-being Ryff (1989a) examined the dimensions of psychological well-being by age and gender. He demonstrated that female
participants reported a high level of psychological well-being than male participants. Chow (2007) reported that female students
had higher levels of psychological well-being. In their study which was conducted to investigate the impact of volunteering in a
church on psychological well-being, Krause and Rainville (2018) demonstrated that women volunteers experience a greater sense
of well-being than man volunteers. These findings support the results of the present study.
Another finding of this study indicated that psychological well-being levels of participants who perceived their income
level as good were higher than those who perceived their income level as medium and low. There are many studies that
support this finding (Cenkseven, 2004; Chow, 2007; Krause & Rainville, 2018; Mills et al., 1992; Moe, 2012).
Economic difficulties may reduce psychological well-being in men and women working full time (Mills et al., 1992)
and as the socioeconomic status increased the psychological well-being also increased (Cenkseven, 2004; Krause &
Rainville, 2018). Chow (2007) demonstrated that participants who had a higher family income and a better physical
health, stated a greater level of satisfaction with their relationships with family, friends, and others, displayed a more
positive self-image and had less academic stress tended to exhibit a higher level of psychological well-being. In his
research Moe (2012), considered economic income instead of perceived income, and found that psychological
well-being increased as perceived income increased. These researches support our research findings.
In our review of the previous literature, no study was found which addressed the predictive roles of unconditional
self-acceptance, perfectionistic cognitions and perceived income level together. To our knowledge, only Godin (2010)
investigated the relationship between psychological well-being, knowledge of the Enneagram system and unconditional
self-acceptance. As a result, she concluded that there was no association between psychological well-being and
knowledge of the Enneagram system but there was a low positive correlation between psychological well-being and
unconditional self-acceptance. These results are consistent with our results indicating that there is a positive bot low
association between psychological well-being and unconditional self-acceptance. Indeed, it is thought that
self-acceptance which is a dimension of psychological well-being (Ryff, 1989a) is necessary for mental health (Rogers,
1951). Therefore, it is not surprising that self-acceptance and psychological well-being are related.
There are several studies in the literature on predictors of psychological well-being. In these studies, the predictor roles of
religiosity (Saleem & Saleem, 2017), past experiences (Ryff & Heidrick, 1997), perceived social support (Garcia, Ramirez,
Jariego, & Isidro, 2002; Moe, 2012; VanderZee, Buunk, & Sonderman,1997), individual control (Garcia et al. , 2002),
education and income level (Moe, 2012) on psychological well-being were examined. In their study, Cenkseven and Akbaş
(2007) found that subjective well-being and psychological well-being of university students were predicted by extraversion,
neuroticism, the locus of control, learned resourcefulness, social relations, leisure activities, and gender. Baroni, Nerini,
Matera and Stefanile (2016) demonstrated that psychological well-being has an important role in mediating the relationship
between emotional distress and mindfulness. No study was found which addresses the role of perfectionistic cognitions on
psychological well-being. The results of the current study suggested that perfectionistic cognitions positively contribute to
psychological well-being, but its contribution to the variance is small. In the previous literature on perfectionistic
cognitions, it is surprising that psychological well-being increases as perfectionist cognitions increases. People who often
use perfectionist cognitions often criticize and punish themselves (Flett et al., 1998) thus this may adversely affect their
psychological well-being. Indeed, perfectionistic cognitions is known to be associated with high stress and anxiety (Flett et
al., 2002). However, in Ryff's (1995) theory, it is emphasized that an individual should realize his/her true potential and
expand his/her potential to strive for perfection. In addition, perfectionism has a positive and healthy component. Given
that the positive and healthy component of perfectionism which is labeled as perfectionistic strivings were associated with
conscientiousness, positive emotions and life satisfaction (Stoeber & Otto, 2006)’ it can be expected to have an impact on
psychological well-being. Besides, an individual with high psychological well-being is aware of the his\her potential and
strives (Keyes et al., 2002). It can be said that striving self-development is also related to perfectionist effort.
Psychological well-being of teachers who play a critical role in children's development seems to be important.
Therefore, it can be suggested to develop intervention programs to increase the psychological well-being level of
teachers and teacher candidates. In this respect, it is necessary to take into account the variables predicting
psychological well-being. By improving the unconditional self-acceptance skills and perfectionist efforts of individuals,
the level of psychological well-being can be increased indirectly. Further studies can be carried out not only with
prospective teachers but also with teachers working in schools. The variables predicting psychological well-being can
be investigated in different and larger sample groups.
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