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Abstract The purpose of this study is to determine the
predictive role of happiness and a teachers’ level of
satisfaction with life, on their classroom management
profiles. The Oxford Happiness Questionnaire Short Form,
the Satisfaction with Life Scale, and the Classroom
Management Profile Inventory have been administered to
384 teachers employed in state-run secondary education
institutes in the districts of Ankara city. According to t-test
results, there was a significant difference between the
satisfaction with life and authoritarian classroom
management profile, with respect to gender. One-way
variance analysis (ANOVA) results exhibited that with
respect to seniority no difference was detectable between
happiness and a teachers’ level of satisfaction with life and
their classroom management profiles. Findings from a
correlation analysis put forth a positive relationship
between happiness and a satisfaction with life, and an
appreciative classroom management profile, whereas a
negative relationship was detected in relation to an
indifferent classroom management profile. Findings from
multiple regression analysis indicated that happiness and
satisfaction with life are significant predictors of
appreciative and indifferent classroom management
profiles. At the end of this research some suggestions have
been offered to elevate the happiness and satisfaction of
teachers in general.

Keywords Teachers, Happiness Level, Satisfaction
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1. Introduction

In-class attitudes and behaviors of teachers are among
the most critical factors in creating permanent behavior
changes among students, which is the ultimate objective of
education. United around a common objective in a
classroom, by teachers exemplifying a positive attitude and
behavior, students can  develop intellectually,

psychologically, culturally, and shine as members of
society. In order for teachers to provide favorable learning
conditions in a classroom they should remove any blocks
restricting learning and effectively channel available
resources, students and manage the time to employ
effective classroom management methods.

Classroom management can be defined collectively as;
making essential shifts to meet the teachers objectives [1];
setting and maintaining a favorable environment for
learning [2]; motivating the students and to reach preset
objectives and incorporating these motivating materials
into the process [3]; by connecting principles and rules in
learning, and t transferring effective teaching techniques to
a classroom setting [4]; promoting a positive social
interaction, active participation in learning and
self-motivation [5]; in addition to the mission of teaching,
managing areas such as absenteeism follow-up, checking
homework, preparing teaching materials, and removing
any factors blocking teaching activities [6].

Classroom management is a three-sided structure
involving the individual, teaching and discipline [7]. On
the individual side are the attitudes and behaviors of
teachers towards their students, expectations from students,
and the degree to which students can live up to these
expectations. The teaching side calls for planning the
activities, and organizing and setting time management.
The discipline side involves the methods teachers use to
help students adopt classroom rules. In the meta-analysis
conducted by Marzano and Marzano [8] components of
effective classroom management are listed as; identifying
and teaching the rules, practicing feasible intervention
techniques, as well as intellectual composition relevant to
teacher-student interaction and classroom management.

Effective classroom management relies on factors inside
and outside of a classroom setting. Factors outside of a
class include course planning, the personal traits of
teachers, a teacher-parent relationship, and psychological
factors. On the other hand, in-class factors impact students’
behavior and motivation; they define classroom rules and
problems, effect in-class activities, teaching methods, and



2228

Analyzing the Relationship between Happiness, Teachers' Level of Satisfaction

with Life and Classroom Management Profiles

classroom management techniques [9]. Ineffective
classroom management can easily turn the teaching
process into chaos, and students can feel bored, confused or
apathetic towards the course. That negativity can only be
reversed once students form significant learning
achievements, gain proficiency in the problem-solving
process, and develop cooperative learning experiences
with others [10]. Introducing such traits to students is
closely linked with the classroom management skills of an
involved teacher.

The classroom management skills of teachers call for
competency in the field of study, purposeful behavior,
in-class leadership, planning, in-class communication,
in-class behavior management, activity management, time
management and evaluation [11]. By embracing or
dismissing these skills, teachers can perform a range of
classroom management profiles in a classroom setting.
These profiles can be categorized as authoritarian,
appreciative, laissez faire, and indifferent classroom
management styles. In an Authoritarian Classroom
Management Profile, limitations and control mechanisms
are used by teachers on the students. In an Appreciative
Classroom Management Profile, the reasons for limitations
and controls are explained to students, to support
learner-autonomy and individuality. In a Laissez-faire
Classroom Management Profile teachers assume the role of
an observer and have very restricted expectations from
their students. Students tend to behave the way they want.
In an Indifferent Classroom Management Profile teachers
have a lower level of participation in class activities and
exhibit a higher level of indifferent behaviors [12].

Recent studies have examined the connection between
the classroom management skills of teachers and their
burnout level [13], work performance [ 14], job satisfaction,
[15] and student success [16]; also the relationship between
the interaction styles of teachers in classroom management,
as well as students success rate, and positive classroom
environment [17] have been analyzed; the relationship
between personality types and classroom management
profiles [18] have been examined; indifferent classroom
management style and the correlation to stress level of
teachers [19] have also been examined. These studies
concluded that a range of variables interact with the
classroom management skills of teachers. It is therefore
suggested that classroom management profiles of teachers
are likely to be impacted by their happiness and satisfaction
with life.

In its generic definition Happiness is the level an
individual perceives his/her life as positive. Four concepts
being accentuated in this definition are; individual,
subjectivity, perception and level. Happiness is a concept
that is used to exhibit the current state of any individual. It
is a subjective analysis of an individual's life. It is an
intellectual activity formed by evaluating past experiences
and estimating what the future can bring. It is expressed
with both the minuteness and abundance of joy, and the
level of its existence and absence. An individual can

recognize his/her happiness by making a comparison with
the times s/he is/was unhappy [20].

Although in relevant literature happiness is depicted as
the state of subjective well-being [21] it entails a more
generic meaning, than only subjective well-being [22].
Thus, happiness as a concept refers to an individual's sense
of contentment in both cognitive and emotional dimensions
[23]; domination of positive feelings in an individual's life
and a low level of negative feelings [24]; a subjective
evaluation process in which the criteria are determined by
the concerned individual [25].

Happy individuals are more active, possess a higher
number of friends, they can more easily accept or offer
social support, they achieve successful long-term
marriages, they have a high level of efficiency in their work
life and achieve high-quality tasks, and they enjoy good
physical health and maintain longer lives. In addition,
happy individuals are more creative, they are more eager to
help others and engage in charity events. They are
moderately self-confident, self-controlled, organized and
use effective coping strategies when stressed [26].

Relevant studies underlined the relationship between the
level of happiness of an individual and their happiness
level in a marriage [27]; social support and friendship [28];
life-quality [29]; satisfaction level with personal health
[30]; group cooperation [31]; optimism level [32];
self-criticism level [33]; cognitive flexibility level; [34]
and personality type [35]. There is also a long list of studies
analyzing the relationship between the happiness level of
an individual and their intention to quit a job [36]; job
satisfaction [37; 38]; work performance [39]; income level
[40]; corporate citizenship behaviors [41]; managerial
evaluation [42]; sense of financial security; and job loyalty
[43]. Based on all these studies it can be concluded that the
happiness level of an individual is not only closely
intertwined with variables affecting their life, but also with
a number of variables related to their professional life.
Hence it is safe to state that the happiness level of a teacher
could be reflected in their classroom management profiles.
Another variable considered to be potentially effective in
classroom management profiles is satisfaction with life.

Based on a certain aspect of life that an individual likes
or dislikes, their satisfaction with life can be defined by
making an overall evaluation of his/her life [44]; an
individual's cognitive assessment on the level of
contentment with his/her life [45]; emotional reactions
towards one's entire life including work life, free time and
time outside of working hours [46]. Factors that play a role
in satisfaction with life, are analyzed in four groups. These
are personal factors, including variables such as an
individual's age, gender, and educational level;
environmental factors that relate to other work
opportunities for an individual; social factors that are
associated with the social relationships of an individual,
family and friends; job-related factors that refer to an
individual's career, work experience and salary [46].

Although satisfaction with life and happiness seem to be
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closely linked, they are two very different concepts.
Happiness is an individual's self-evaluation of himself and
his/her life in both a cognitive and emotional aspect [23];
on the other hand, satisfaction with life is an individual's
self-perception of his/her quality of life with respect to
specific criteria. Satisfaction with life is the relationship
between an individual's desires and his/her current state. If
a huge divergence is measured between the two, it is most
likely that the satisfaction with life of an individual will be
at a low level [47]. Living in a politically stable country,
maintaining physiological and psychological wellness,
having control over one’s life, having a positive personality,
enjoying a strong family and friendship bond as well as a
wide social circle, and earning money, are some of the
factors that can positively affect satisfaction in life [46].

Studies conducted showed ties between an individual's
satisfaction with life and personality traits [48]; academic
performance [49]; emotional intelligence [50] and intrinsic
motivation [51]. Furthermore, a number of studies found
connections between a teachers' satisfaction with life and
job satisfaction [52]; organizational isolation level [53];
burnout Level [54], creativity, profundity, willingness for
teamwork, level of forethought and appreciation [55]; and
social support [56]. In light of these studies it can be
assumed that a teachers' satisfaction with life is interlinked
with a number of variables related to their professional life.
Based on this finding it can also be claimed that a teachers'
satisfaction with life would have an impact on their
classroom management profiles.

Examining the relationship between happiness and
teachers’ satisfaction with life in their classroom
management profiles, would play a vital role in discovering
the effects of teachers’ characteristics in their profession.
Within that scope, the purpose of this study is to define the
critical role of happiness and satisfaction, in the life of
teachers in their classroom management styles. Within that
context, the questions below should be answered:

1) What is the level of happiness of a teacher?

2) What is a teachers’ level of satisfaction with life?

3) At what level are classroom management profiles
of teachers?

4) Does a level of happiness, satisfaction with life,
and the classroom management style of a teacher
vary, with respect to gender and seniority at work?

5) Is there a significant relationship between
happiness, teachers’ satisfaction with life, and
classroom management profiles?

6) Is a teachers’ happiness and satisfaction with life
significant  predictor of their classroom
management style?

2. Materials and Methods

This research, which examines the role of happiness and
a teachers’ satisfaction with life, on their classroom
management profiles, is meant to be quantitative.
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2.1. Research Model

In this study that has examined the predictive role of a
teachers' happiness and satisfaction with life on their
classroom management profiles, a relational screening
model has been used. The relational screening model aims
to determine concurrent changes between two and a higher
number of variables, or it aims to measure the degree of
this change (Karasar, 2006).

2.2. Population and Sampling

The research population consists of 9,228 teachers
working in the state-run secondary education institutes, in
the districts of Altindag, Cankaya, Etimesgut, Sincan, and
Yenimahalle, in Ankara, Turkey, for the 2016-2017
academic year. The research sampling consists of a
selected 384 teachers from the population. Demographic of
the teachers in the sampling are as displayed in Table 1:

Table 1. Demographic Features of Teachers
Demographic Variables n %
Female 213 55

Sex
Male 171 44
1-10 year 154 40
11-20 year 138 36
Seniority

21-30 year 74 19
31-40 year 18 5

2.3. Data Collection Tools

To collect the data for the execution of this research,
three measurement tools for teachers have been
administered. These tools are Oxford Happiness
Questionnaire Short Form developed by Hills and Argyle
[57] and translated into Turkish by Dogan and Akinct
Cotok [58]; Satisfaction with Life Scale developed by
Diener et al. [45] and translated into Turkish by Dagli and
Baysal [59]; Classroom Management Profile Inventory
developed by Kris [60] and translated into Turkish by Ekici
[12].

Oxford Happiness Questionnaire Short Form: The
longer version of the original questionnaire consists of 29
items, while the shorter form includes 8 items. It is a 5
Likert-type scale scored between 1 (I completely disagree)
and 5 (I completely agree). The correlation between the
long and short form is at .93 level. In the Turkish-adapted
version of the questionnaire, the internal consistency factor
was measured as 0.74; test re-test reliability factor was
detected to be 0.85. Analyses of this research revealed that
Cronbach’s Alpha value equated to .91, whereas corrected
items total correlation factors shifted between .32 and .49.
According to exploratory factor analysis, factor load values
of items changed between .46 and .67 while the total
variance explained is approximately 43%.
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Satisfaction with Life Scale: This is 5-item scale with
one factor. This 5 Likert-type scale is scored between 1 (I
completely disagree) and 5 (I completely agree). In the
Turkish adapted version of the scale, Pearson
Product-Moment Correlation Coefficient was measured
as .92; Cronbach Alpha internal consistency coefficient
as .88 and test- retest reliability as .97; factor load values
ranged from .73 to .89. In this study Cronbach’s Alpha
value was measured as .93, corrected item total correlation
coefficients were seen to vary between .30 and .58. Results
of exploratory factor analysis showed that factor load
values of items changed between .61 and .83 and total
variance explained is around 62%.

Classroom Management Profile Inventory: This
inventory consists of four dimensions comprising a total of
12 items; Authoritarian Classroom Management profile (3
items), Appreciative Classroom Management profile (3
items), Laissez faire Classroom Management profile (3
items), and Indifferent Classroom Management profile (3
items). It is a 5 Likert-type scale scored between 1 (I
completely disagree) and 5 (I completely agree). Cronbach
Alpha reliability value of the overall scale equated to 0.85;
as for its sub dimensions Authoritarian Classroom
Management profile value was measured as .80,
Appreciative Classroom Management profile value as .79,
Laissez faire Classroom Management profile value as .82,
and Indifferent Classroom Management profile value
as .81. In this scale positive factor analysis was employed
to determine validity of the scale, and accordingly the
findings were such; RMSEA= .006, CFI=.94, GFI=.92.
These findings suggest that the scale can be sufficiently
explained under four sub sections and correlation between
the items is in an acceptable range. In addition, internal
consistency coefficients measured for dimensions of the
scale are; for the Authoritarian Classroom Management
profile .78, for the Appreciative Classroom Management
profile .81, for the Laissez faire Classroom Management
profile .83, and for the Indifferent Classroom Management
profile it is .76.

2.4. Data Analysis

Data collected from administered scales were tested by
t-test, which is one of the parametric tests, one-way
variance analysis (ANOVA), correlation and regression
analyses, and SPSS 20 software program. In this study, it
has been identified that there was a correlation between the
t-test, the one-way variance analysis (ANOVA), and
teachers with happy and satisfying lives, and their
classroom management profiles with respect to variables
such as gender and seniority. Correlation analysis was then
employed to exhibit the level and direction of the
relationship between a teachers' happiness level, their
satisfaction with life and their classroom management
profiles. Regression analysis was harnessed to determine

the predictive role of a teachers’ happiness and satisfaction
with life, on their classroom management profiles.

3. Findings

In this section findings collected at the end of this study
are demonstrated as parallel sub headings, with research
questions. In the first part are the mean and standard
deviation values of the level of a teachers’ happiness,
satisfaction with life, and classroom management style;
next findings about the relationship of a teachers' happiness
level, satisfaction with life level, and their classroom
management profiles with respect to gender and seniority.
In the second part, findings on the relationship between
happiness level, satisfaction with life level, and the
classroom management profiles of teachers have been
presented; subsequently findings in relation to the
predictive role of a teachers’ happiness and satisfaction
their classroom management profiles, have been
demonstrated.

3.1. Mean and Standard Deviation Values of the
Variables and Findings, on the Relationship of
Variables, with Respect to Gender and Seniority
Factors

In Table 2, mean and standard deviation values of the
variables are exhibited:

Table 2. Mean and Standard Deviation Values of the Variables

Variables n X N
Happiness 384 3.77 1.28
Satisfaction With Life 384 | 4.12 2.47

Authoritarian Classroom

Management Profile 384 311 6
Appreciative Classroom
Management Profile 384 | 420 52
Laissez Faire Classroom
Management Profile 384 | 210 37
Indifferent Classroom 384 1.92 56

Management Profile

As seen in Table 2 the variable with the highest mean
score is satisfaction with life (X =4.12). With regards
classroom management profiles, appreciative classroom
management profile (X=4.20) and authoritarian classroom
management profile (x=3.11) are the two variables with
the highest mean score. Laissez faire Classroom
Management profile (X=2.10) and indifferent classroom
management profiles (X=1.92) are the variables with the
lowest mean score. In Table 3, it is viable to determine
mean and standard deviation values of happiness and
satisfaction with life, as well as classroom management
profiles of teachers, by gender. In addition, the table
displays t-test results that exhibit the relationship of these
variables with gender:
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Table 3. Mean, Standard Deviation an t-test Values of Variables with
respect to Gender

Variables Sex n X S d p
Female 213 3.81 1.28
Happiness 3.58 | .64
Male 171 | 372 | 1.27
Satisfaction with | Female | 213 | 436 | 2.47 276 | 00
Life Male | 171 | 386 | 247 | |’
Authoritarian Female | 213 | 2.94 | 0.55
Classroom .12 | .01
Management Male 171 | 327 | 0.56 .
Profile
Appreciative Female | 213 | 4.16 | 0.52
Classroom 123 | 28
Management Male 171 | 423 | 0.52 '
Profile
Laissez Faire Female | 213 | 221 | 0.57
Classroom 2.11 | .39
Management Male 171 | 1.99 | 0.56 . .
Profile
Indifferent Female | 213 | 1.78 | 0.56
Classroom .79 | 17
Management Male 171 | 2.06 | 0.56
Profile
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As demonstrated in Table 3, with respect to gender,
among the female teachers there is higher level of
relationship between mean scores of happiness (X=3.81)
and satisfaction with life ( X =4.36) and laissez faire
classroom management profile (X =2.21), when compared
to the mean scores of male teachers; as for male teachers it
can be seen that mean scores of authoritarian (X=3.27),
appreciative (X =4.23) and indifferent (X =2.06) classroom
management profiles, were higher than the mean scores of
female teachers. With respect to gender there was not a
significant difference (p>.05) detected between a teachers'
happiness and satisfaction with life, and the appreciative,
laissez faire and indifferent classroom management
profiles. Despite that, the authoritarian classroom
management profile (p<.05) of teachers significantly
varied by gender. The authoritarian classroom
management profile mean score of male teachers, is above
the mean score of female teachers. In Table 4 ANOVA
results provide the relationship between a teachers'
happiness, satisfaction with life level, and classroom
management profile, by seniority:

Table 4. ANOVA results of Variables by Seniority

1-10 year 11-20 year 21-30 year 31-40 year Sig
Variables (154) (138) (74) (18) F p | Dif
X | s | X s X s X | s '
Happiness 3.98 1.27 3.82 1.28 3.71 1.28 3.45 1.28 | 4.89 73
Satisfaction with Life 4.31 247 | 422 2.47 4.08 2.46 4.01 2.46 6.87 22
Authoritarian Classroom Management | 5 g) | g5 | 598 | 56 | 312 | .56 | 321 | 56 | 154 | .57
Profile
Appreciative Cl;;‘:;rfﬁ‘;m Management | 406 | 55 | 411 | 52 | 427 | 52 | 408 | 53 | 123 | .69
Laissez Faire Classroom Management 1.93 56 201 56 217 57 291 57 1.90 85
Profile
Indifferent Classroom Management Profile | 1.59 .56 1.69 .56 2.14 .56 2.17 .56 1.45 11

Table 4 exhibits that as the seniority level increases, a decrease was measured in a teachers’ happiness and satisfaction
with life. In the happiness and satisfaction with life level, the highest mean score was measured in seniority of 1-10 years

(X=3.98, X=4.31); the lowest mean score was measured in seniority of 31-40 years (X =3.45, X=4.01). As for
classroom management profiles, the seniority level with the highest score was in the authoritarian classroom management

profile and the mean score corresponded to 31-40 years (X=3.21); the lowest mean score was measured in seniority of
1-10 years (X=2.91). As for Appreciative Classroom Management profile the highest mean score was measured in
seniority of 1-10 years ( X =4.26); the lowest mean score was seen in seniority of 31-40 years (X =4.08). In Laissez faire
and indifferent classroom management profiles, a rise in seniority level corresponded to an increase in adopting such
styles. Among these profiles the seniority year with the lowest mean score was 1-10 years (X=1.93, X=1.59); the highest
mean score was measured in 31-40 seniority years (X=2.21, X=2.17). It is also evidenced that with respect to seniority
level, teachers' Happiness and Satisfaction with Life level and authoritarian, appreciative, laissez faire, and indifferent
classroom management profiles, did not vary (p>.05).

3.2. Relationships between a Teachers’ Happiness and Satisfaction with Life Level, and their Classroom
Management Profiles

In Table 5 the findings from the correlation analysis conducted to identify the relationships between a teachers'
Happiness and Satisfaction with life level and classroom management profiles, are exhibited.
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Table 5. Relationships between Variables

Variables 1 2 3 4 5 6
68%* | 04% | 49%* | 1% | - 32%*

1. Happiness 1

2. Satisfaction
with Life
3.
Authoritarian
Classroom 1
Management
Profile
4. Appreciative
Classroom
Management
Profile
5. Laissez Faire
Classroom
Management
Profile
6. Indifferent
Classroom
Management
Profile

**p<.01; * p<.05

1 A2% ) STER L -03% | - 37F

36** | - 4TFE | L 42%*

1 -20%%F | - 10*

1 31

Table 5 displays that among these variables, the highest
relationship exists between Happiness and Satisfaction
with life level (=.68; p<.01). In addition, a positive
relationship existed between the Happiness and
Satisfaction with life level and the Appreciative Classroom
Management profile (=49, r=.57; p<.01) and the
Authoritarian Classroom Management profile (r=.04,

r=.12; p<.05); however, a negative relationship was
detected among the Happiness and Satisfaction with Life
level and the Indifferent Classroom Management profile
(r=-32, r=-37; p<.01) and the Laissez faire Classroom
Management profile (r=-.11, r=-.03; p<.05). As for
classroom management profiles, a positive relationship
was detected between the Authoritarian Classroom
Management profile and the Appreciative Classroom
Management profile (=.36; p<.01) as well as between the
Laissez faire Classroom Management profile and the
Indifferent Classroom Management profile (r=.31; p<.01);
yet negative relationships were observed between the
Authoritarian Classroom Management profile and the
Appreciative Classroom Management profile, as well as
the Laissez faire Classroom Management profile (r=-.47,
r=-29 ; p<0l), and the Indifferent Classroom
Management profile (r=-.42, p<.01; r=-.10, p<.05).

3.3. Findings on the Predictive Role of a Teachers'
Happiness and Satisfaction with Life Level, on
their Classroom Management Profiles

In parallel with the sub problem of this research; Is a
Teachers’ Happiness and Satisfaction with life level a
significant predictor of their classroom management style?
the results of a progressive regression analysis conducted
to reveal the predictive role of a teachers' Happiness and
Satisfaction with life level, on their classroom management
styles can be observed in Table 6:

Table 6. The Results of Progressive Regression Analysis

Classroom ,
Management Model Predictors B SE p t p R R Std. Error
Profile
Constant 34.98 2.19 12,65 23
1 .04 .027 10.34
Authoritarian Happiness .09 0.6 .04 3,70 A1
Classroom Constant 27.77 | 497 743 19
Management
Profile 2 Happiness .06 .07 .03 2.49 22 .09 .031 10.76
Satisfaction with Life 17 .08 .09 4.28 27
Constant 28.96 3.17 17.69 .00
1 .49 486 10.20
Appreciative Happiness .33 0.7 .56 11.32 .00
Classroom Constant 2661 | 5.63 951 .00
Management
Profile 2 Happiness 32 .07 51 6.97 .00 53 517 10.12
Satisfaction with Life .38 .08 .58 4.12 .00
Constant 22.16 421 13,14 .14
1 - 11 .012 9.96
Laissez Faire Happiness -. 15 0.7 -.16 -5,26 12
Classroom Constant 2358 | 628 7,51 13
Management
Profile 2 Happiness -.14 .07 -21 -3,67 15 -.07 .017 9.25
Satisfaction with Life -17 .08 =12 -3,27 17
Constant 17.25 3.28 15,89 .00
1 =32 .372 11.16
Indifferent Happiness -. 28 0.7 -.37 -9,71 .00
Classroom Constant 1832 | 527 8.43 .00
Management
Profile 2 Happiness -24 .07 -32 -7,09 .00 -. 36 411 11.31
Satisfaction with Life =31 .08 -.40 -7,81 .00
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Table 6 demonstrates that in the first model related to the
Authoritarian Classroom Management profile, teachers'
Happiness level has a weak and insignificant relationship
with the Authoritarian Classroom Management profile (R
=.04; R’=.03; p>.01). A Happiness level explains 02.7% of
total variance of the Authoritarian Classroom Management
profile. In the second model, next to the happiness variable,
the satisfaction with life variable has been included in the
model and an explained variance increased from 2.7%o to
3.1%0. This finding reveals that satisfaction with life
contributed a level of 0.4%o0 to the explained variance.
According to standardized regression coefficient (B) a
weak but positive and significant relationship existed
between happiness level (.03) and satisfaction with life (.09)
and authoritarian classroom management profile. On the
other hand, findings of r-test on the significance of
regression coefficients reveal that a rise in the Happiness
and Satisfaction with life level, had no predictive role on
the Authoritarian Classroom Management profile (p>.01).

In the first model displayed in Table 6, on the
relationship with the Appreciative Classroom Management
profile, it is seen that a high level and significant
relationship existed between a teachers' happiness level
and the Appreciative Classroom Management profile (R
=.49; R’=49; p<. 01). Happiness level explains 48.6% of
the total wvariance of the Appreciative Classroom
Management profile. In the second model, next to the
happiness variable, the satisfaction with life variable has
been included in the model and an explained variance
increased from 48.6% to 51.7%. This finding suggests that
satisfaction with life contributed to the explained variance
by a level of 3.1%. In terms of standardized regression
coefficient (P) predictive variables' order of significance on
the Appreciative Classroom Management profile, is
ordered as Satisfaction with life (.58) and Happiness levels
(.51). Results of #-test related to the significance of
regression coefficients prove that Happiness and
Satisfaction with life levels have a predictive role on the
Appreciative Classroom Management profile (p<.01).

In the first model explained in Table 6 on the relevance
of the Laissez faire Classroom Management profile, it can
be detected that a teachers' happiness level has a weak and
insignificant relationship with the Laissez faire Classroom
Management profile (R =-.11; R’=.01; p>.01). Happiness
level explains 1.2%o of the total variance of the Laissez
faire Classroom Management profile. In the second model,
in addition to the Happiness variable, the Satisfaction with
life variable was included in the model, and the explained
variance climbed from 1.2%o to 1.7%.. This finding
evidences that satisfaction with life contributed to the
explained variance by a level of 0.5%o. According to
standardized regression coefficient (§) a weak but negative
and significant relationship existed between the happiness
level (-.21) and the satisfaction with life (-.16) and the
Laissez faire Classroom Management profile. According to
the results of #-test on the significance of regression
coefficients, happiness and satisfaction with life level have
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no predictive role on the laissez faire classroom
management profile (p>.01).

In the first model displayed in Table 6 on the indifferent
classroom management profile it was seen that a positive
and significant relationship existed between a teachers'
Happiness level and the Indifferent Classroom
Management profile (R=-.32; R’= .37; p<.01). Happiness
level explains 37.2% of the total variance of the indifferent
classroom management profile. In the second model next
to the Happiness variable, the satisfaction with life variable
has been included in the model thus the explained variance
rose from 37.2% to 41.1%. This finding proves that
Satisfaction with life contributed to the explained variance
by a level of 3.9%. According to standardized regression
coefficient (B) predictive variables' order of insignificance
on the indifferent Classroom Management profile, is as in
the order of the Satisfaction with life (-.40) and the
Happiness levels (-.32). Results of #-test on the significance
of Regression coefficients demonstrate that the Happiness
and Satisfaction with life levels are significant predictors of
the Indifferent Classroom Management profile (p<.01).

4. Discussion

In this study of the relationship of a Teachers’ Happiness
and Satisfaction with life level with their classroom
management profile, it has been ascertained that a teachers'
satisfaction with life is one variable with the highest mean
score, and that the most popular profiles among teachers
are appreciative and authoritarian classroom management
profiles. A teachers’ Happiness and Satisfaction with life
level is above the average score. According to the
Satisfaction with life Survey conducted annually since
2003, a vast majority of Turkish citizens enjoy a happiness
level with an above average score [61]. In a study
conducted by Diizgiin [62] a teachers' happiness level and
in Demirel's [63] research a teachers' satisfaction with life
level, were observed to be above average score. Studies
conducted revealed that the most popular profile was the
Appreciative Classroom Management profile among
teachers [12;64;65], while the second ranking was for the
authoritarian classroom management profile [18]. The
studies mentioned are in parallel with the findings of the
mean scores of variables in this study.

In this study it was observed that teachers with a
Happiness Level and an appreciative, a laissez faire and an
indifferent classroom management profile, varied
insignificantly by gender. On the other hand, there was a
differentiation by gender between teachers in regards to the
satisfaction with life level and the Authoritarian Classroom
Management profile. Studies show that between a teachers'
happiness level [66;67] and an appreciative [65], a laissez
faire and an indifferent classroom management profiles
[68;12;65], there was no differentiation with respect to the
gender. However, satisfaction with life [69;54;70] and the
authoritarian classroom management profiles [68;12]



2234

Analyzing the Relationship between Happiness, Teachers' Level of Satisfaction

with Life and Classroom Management Profiles

varied by gender. In the satisfaction with life, female
teachers' mean score was above the male teachers' mean
score, this can be explained that social relations take the
front stage [71] among women, and teaching is a profession
with an accentuated social dimension. In the Authoritarian
Classroom Management profile, the male teachers' mean
scores were above the female teachers, and this can be
attributed to the notion that men pay more heed to
cognitive actions, such as success and intellectual stamina,
whereas women care more about emotional traits such as
love and intimate relations [72].

Another finding of this study is that a teachers'
Happiness and Satisfaction with life level, as well as
classroom management profiles did not vary with respect
to professional seniority. Yet when a teachers' mean scores
from Happiness and Satisfaction with life are analyzed
with respect to seniority, it is seen that in both dimensions
the highest mean score corresponded to the first years of
their profession, between 1-10 years. As the professional
seniority year of a teacher climbed, it is noted that both
Happiness and Satisfaction with Life level decreased. In
parallel with the climb in teachers' professional seniority,
there is a decrease in their Happiness and Satisfaction with
life level. In addition, mean scores of teachers in the laissez
faire and the indifferent classroom management profiles do
jump, as their seniority level increases. That is to say,
teachers who adopt a less indifferent and laissez faire
Classroom Management profile during the early years in
the profession, tend to adopt these profiles more frequently
as their seniority rises. This finding is attributable to the
notion that as a teachers' seniority climbs there is a
corresponding increase in their professional burnout [73]
and indifference level. Heightened burnout level and a
sense of indifference [74] could have an adverse effect on
their happiness and satisfaction with life level, thereby
potentially triggering them to adopt a heightened laissez
faire and indifferent attitude.

In this study, the highest relationship was observed
between a teachers' happiness and satisfaction with life
level. This finding echoes the research results of Murat and
Demir [67]. Diener [25] in his study explained that one of
the three components of happiness is satisfaction with life.
The other two components are affective dimension, and as
for satisfaction with life, it points to the cognitive
dimension. Thus, a significant relationship between
happiness and satisfaction with life can be explained with
the notion that satisfaction with life is the cognitive
dimension of happiness [25]. In addition, the strong
relationships between happiness and satisfaction with life
and classroom management profiles, exhibited a positive
link with an appreciative classroom management profile,
but a negative association with an indifferent classroom
management profile. Based on the notion that feelings
cause motivational force for individuals and behaviors play
a shaping role [75], teachers with a high level of Happiness
and Satisfaction with life opt for the Appreciative

Classroom Management profile, which is one of the
positive classroom management profiles. However,
teachers with low level of happiness and satisfaction with
life, more frequently employ the indifferent management
profile which is among the negative classroom
management profiles.

It has been concluded in this study that Happiness and
Satisfaction with life are significant predictors of the
appreciative and the indifferent classroom management
profiles.  Adopting an  Appreciative  Classroom
Management profile reveals that teachers enjoy higher
levels of happiness and satisfaction with life, while
adopting the Indifferent Classroom Management profile
may be attributed to the low Happiness and Satisfaction
with life level of the said teachers. Studies conducted
indicate that relationships existed between a teachers'
happiness level and job satisfaction [76], optimism level
[67], and work life quality [77]. Also, certain connections
were exhibited with respect to satisfaction with life level
and attitudes towards the teaching profession [70], burnout
level [54], and problem-solving skills [78]. As one of the
predictive results of this study supported by the
abovementioned researches it is safe to argue that a
teachers Happiness and Satisfaction with life, plays role in
a wide array of organizational and behavior variables. A
high level of Happiness and Satisfaction with life among
teachers, motivates them to adopt positive organizational
behaviors, whereas a low level of Happiness and
Satisfaction with life may lead to negative organizational
behaviors.

5. Conclusion and Suggestions

To sum up in this study that designated the predictive
role of a teachers' Happiness and Satisfaction with life level
on their classroom management profiles, satisfaction with
life was found to be the variable with the highest mean
score. Teachers most frequently adopted the Appreciative
Classroom Management profile. Yet teachers had a lower
tendency to employ the laissez faire and the indifferent
classroom management profiles, which are among the
negative classroom management profiles. With respect to
gender, not a significant difference was seen between a
teachers' happiness level and an appreciative, a laissez faire
and an indifferent classroom management profile; however,
satisfaction with life level and an authoritarian classroom
management profile, varied with respect to gender. In
addition, a teachers' Happiness and Satisfaction with life
level, as well as their classroom management profiles did
not vary with respect to seniority. The highest relationship
among all variables was measured between Happiness and
Satisfaction with life. On the other hand, a positive link
was measured between Happiness and Satisfaction with
life and the appreciative Classroom Management profile,
while a negative relationship was detected with the
Indifferent Classroom Management profile. Happiness and
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Satisfaction with life were significant predictors of the
appreciative and the indifferent classroom management
profiles, but they had no such predictive role on the
authoritarian and the laissez faire classroom management
profiles.

Since Happiness and Satisfaction with life had a positive
predictive role on the appreciative Classroom Management
profile, which is a positive classroom management profile,
and a negative predictive role on the Indifferent Classroom
Management profile, which is among the negative
Classroom Management profiles, in order for teachers to
become happy individuals with high satisfaction with life
they are recommended to ignite self-actualization process
as individuals. In this process the critical steps to take
would be recognition of oneself by teachers, by exploring
their personal traits, the strong and weak aspects, and by
receiving professional help if needed at the very beginning.
Furthermore, it is particularly recommended that teachers
attend informative programs on self-awareness during the
process of self-actualization. It is also suggested that policy
makers value and support specific methods and tools in
order to fulfill the physiological and wellbeing of teachers
who are at the first steps of the self-actualization process.
As the initial planner of the school environment, it is
proposed that principals secure a positive school
environment, thereby supporting a teachers' need of
belonging. Teachers' classroom management styles cannot
only be affected by personal variables such as happiness
and satisfaction with life, but also by a school climate and
the behavior of colleagues and administrators. Within that
context, it is suggested that researchers conduct future
studies to analyze the relationship between classroom
management styles and the abovementioned variables, so
that a positive effect can be provided to analyze the very
same issue from a multidimensional perspective.
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