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ABSTRACT

Article history:

The aim of this study was to determine the anxiety level that visually
impaired students may have for the future when planning their profession.
Anxiety is defined as excessive level fear and worry about real or imaginary
situations. So the excessive worry can affect the ability t o act to solve a
problem. This study was a case study based on the semi-structured
interviews. The study group consists of six 8th grade students with visual
impairment. The aim of selecting students with visual impairment as a
sample group is to determine the individuals who are aware that education is
an important for their future plans but at the same time aware that the barriers
created by society have greater impact on the socialization. As a result,
visually impaired individuals are willing to be part of the society, but the
created obstacles cause anxiety in many different ways as they constitute
their futures. This situation negatively affects their motivation and academic
performance, and diminishes the importance of education for them as well.
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1.

INTRODUCTION
Although it varies from country to country, individuals with visual impairment (VI) are commonly
defined in two different ways: legal and educational. After all corrective adjustments, people with visual
acuity of 1/10 or 20/200 or less than this, in other words those cannot see more than 20 degree of visual field
are defined as legally blind. Besides that after all corrective adjustment, those have visual acu ity between
20/70 and 20/200 are defined as individuals with low vision. An educational definition proposes that those
need the braille-tactile alphabet (Braille Alphabet), or uses of auditory materials are referred as educational
blind [1-2].
There are differences in characteristics of students with VI such as functional views, socioeconomic
status, cultural backgrounds, age at onset of vision loss, the presence of other disabilities, and cognitive
competence. Besides that, while these individuals present common characteristics as their normal peers in
terms of their mental functions, they can experience some limitations in the areas of psychomotor, conceptual
learning, and language development due to lack of vision. So the effect of VI on the development of a child
depends on the severity, the type of loss , and onset of impairment [3-4].
The feelings of being dependent on another person and social barriers are the leading factors that
negatively affect the mental health of individuals and cause psychologic al and behavioral dysfunction.
Mental illness or mental distress or the manifestation of behaviors and experiences are referred as
psychopathological disorders [5-8]. Psychopathological situations that can be experienced by the students
with impairment due to disability can negatively affect their academic achievements, their attention level in a
lesson and their motivation towards the lesson [9] .For this reason, teachers should be informed about the
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psychopathological conditions (emotional and behavioral disorders, abnormal/incompatible behavior, and
mental depression) that students with VI are likely to experience.
For instance age-related macular degeneration (AMD) that cause deterioration in retina affects the
patient's central vision progresses and leads to a loss of vision in one or both eyes. As AMD progresses, a
blurred area near the center of vision is becoming common symptom. Over time, the blurred area may grow
larger or blank spots may develop. Objects also may not appear to be as bright as they used to be [10]. Shock,
disbelief, depression, and anger are common reactions among people who are diagnosed with AMD. 30% of
individuals with this type of disease often experience depression [11]. Hallucination syndromes can be
diagnosed at these individuals by increasing of the visual loss. Although these hallucinations are harmless,
they may lead to emotional disorders. For example at first, students who clearly see what is written on the
board may experience a dilemma after a while whether what he sees correct or not [12].
Situations that do not cause any anxiety for individuals beforehand have the potential to cause
anxiety after vision loss [13]. Dense streets, crowded rooms, noisy corridors, complex instructional materials
initially lead to the creation of tremendous fear reactions. These fears are ultimately accompanied by feelings
of anxiety [14-16]. In addition, students with low vision may experience various negative stress emotions
depending on the severity of visual impairment in the classroom. Providing an educational environment and
training materials that enhance the tactile or auditory experience is the best way to overcome this situation in
the classroom.
Anxiety is a feeling of fear, worry, or unease. When worrying becomes excessive, it can lead to
anxiety, panic and even cause illness. Anxiety disorder is strongly affects students with VI. Anxiety is
described as a sense of uneasiness, nervousness, worry, fear when faced with danger, threat, or stress [17].
Job loss, relationship breakdown, serious illness, major accident and grief can be main source of anxiety [1819]. Furthermore the roles and basic and diverse responsibilities of the individuals’ associated with the
future, the job and also work-related fears are another source of anxiety [20-22].
Empirical evidence has shown that students with VI engage less in the learning process because they
face a range of anxiety responses compared with their peers [23]. With anxiety, individuals cannot focus on
the future. So this situation has potential to lead the appearance of panic which is the one of the sub components of anxiety in children with VI. Also, not being able to control emotional state and the belief that
something went wrong causes 'anger seizures'. The anxiety of correct reading an d writing during exams leads
to 'lack of stability', which is another of the sub-components of tension and irritability during the exams [24].
Being highly sensitive about the perception that something is misunderstood on the exam leads to reading
again and leads to 'lack of self-confidence', another sub-component of anxiety. Perhaps giving enough time to
students with VI in this regard may increase their motivation by reducing emotional tension [25-27]. In
addition low self-esteem and high levels of anxiety cause a decrease of social and family relationships [2829].
Future anxiety is another kind of anxiety. Zaleski defined it as "a state of apprehension, fear,
uncertainty and fear of undesired changes expected to occur in the future, and there may be a t hreat that
something unreal is going to happen to the individual when he/she is extremely anxious about the future"
[30]. The lack of self-confidence, the weakness of self-competence and uncertainty about an unpredictable
future threat disrupts ability to avoid it or to mitigate its negative impact, and thus results in future anxiety
[19].
Education is the most important driving force for better future or better life. Education, not only
contributes to the socialization and acculturalization of individuals by transferring the knowledge, value and
skills of the society to new generations but also it is also linked to better physical and mental health, fewer
crimes, less incarceration, good life standards [31-33]. Therefore, it is very important for VI individuals to
possess a profession that is appropriate in their interests and abilities through education . Literature reviews
show that there are very few studies have been conducted on the anxiety of the visually impaired individuals
about the future plans and expectations for their professional life. This study aimed to examine the anxiety of
the visually impaired students about future expectations and the actualization of these expectations.

2.

RESEARCH METHOD
This qualitative study focuses on a deep understanding of anxiety disease of the VI students.
Qualitative research is designed to reveal thoughts and feelings of research participants in a focused way in
order to examine the lived experiences [34]. The purpose of the phenomenological research that was used as
method of this study was to analyze anxiety in VI students about the future within the context of a
phenomenology. To determine student’s anxiety about future and to access the depth of their emotions and
thoughts semi-structured interview form was used as data collection tool [35]. Furthermore, attention has
been paid to noise pollution. Once participants provided their informed consent, an interview was conducted
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with each participant in a private room to ensure confidentiality. In-depth questions were used to determine
to elicit a vivid picture of the participant’s perspective about research question. Expert feedback and
suggestions were also solicited for the questions and they are revised accordingly.
The data obtained through the interviews were analyzed using descriptive analysis procedure .
―Descriptive analysis characterizes the world or a phenomenon -answering questions about who, what, where,
when, and to what extent. Whether the goal is to identify and describe trends and variation in populations,
create new measures of key phenomena, or describe samples in studies aimed at identifying causal effects,
description plays a critical role in the scientific process in general and educa tion research in particular‖ [36].
Interview data consist of tape recordings, typed transcripts of tape recordings, and the interviewer’s notes.
Typed transcripts are the most utilized form of interview data. During the data analysis phase of the research,
after data collection, transcripts are coded according to participant responses to each question and/or to the
most salient themes emerging across the set of interviews. However, codes were not formed on the grounds
that a small number of students participated in the s tudy and that students did not answer all the questions of
the interview form. So the answers given by students to each question were analyzed descriptively.
2.1. Study Group
Participants of this study consist of two blind students and the others have low vision. As can be
seen in Table 1, one of these students is female and the others are male. The female student is blind. All
students are studying in the 8th grade of the school of VI. As the health ce rtificate about the students was not
reached from the first hand, the information about the students' vision acuity was attained at the interviews.
Students have no additional disabilities.

Table 1. Participant of the study
Student Code
S1
S2
S3
S4
S5
S6

Visual Acuity
Low vision
Blind
Low vision
Low vision
Blind
Low vision

3.

Gender
Male
Male
Male
Male
Female
Male

Level of impairment
One eye
T otally
Both eyes
Both eyes
T otally
One eye

RESULTS AND DISCUSSION
In this section, the results of the interviews based on the research questions were analyzed. The
answer of the students related to the question "What is your the expectation from the school?" shows that
school is chance for students VI facilitating the self-actualization or a way to build their own future.
―…School has the opportunity through education to pursue my dreams.” (S1)
―…School is inspiring me to achieve my goals and help me to feel better. It gives me the belief
that I can do something.‖ (S2)
―…I want someone to accept me like this. School is a fact of life, and getting an education can
help me build the kind of future life I want.‖ (S4)
―…Without school, I cannot build my own future. I have to be well -educated to do enormous
things.‖ (S5)
The answers given by the students to the question "Which profession do you want to study in the
future?" show that they do not care much about the barriers that community built for them. The answers are
generally related to their daily experiences.
―…I want to study social studies. I like social lessons very much; actually I love all my lessons.
I want to be social studies teacher because the content of these lessons is very enjoyable .‖ (S1)
―…I want to be police officer. For example, when an injustice is done to one person, everyone
else has to wonder what it would take for that same injustice to be done to me .” (S3)
―…I want to be a doctor. In my case people can see better.‖(S6)
Answer of the question "What profession do you plan to have??‖ shows that st udents are not aware
about requirement of the professions that they want to have
“…I have to work hard. We have to study my lessons very much and so on .” (S1)
“…The only thing I know is to overcome the obstacles people are built. I have to work hard to
good profession.” (S3)
“…I never thought that what profession I should have. My family insists me to continue my
education. Now, I am working in my lessons. I do not know what else I have to do .”(S5)
―…I just want to have profession that I can feel myself comfortable.‖ (S6)
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Students’ answer about question "Are you self-confident enough to carry out your future plans?"
show that most of the students are idealistic about their future plans
―…I believe that I have as much self-confidence as I am. This self-confidence helps me to feel
comfortable. I believe in myself that I can accomplish almost everything. Self-confidence is
what motivates us for everything.‖ (S1)
―…Yes, because I know I can overcome the requirements of the profession that I like more. But
sometimes I feel that I cannot do it very well because I cannot see very well .‖ (S2)
―…If I do not believe in the importance of the education, I will not continue to study. My
parents live in city far from here. Because the school for the visually impaired is only located
in this city. If I do not believe in being successful, why do I come and study here away from my
family? It is important for me to continue the study, but my father says that you cannot be
successful and prepare yourself for this situation but it does no t matter for me. I trust myself.‖
(S3)
―…I cannot see very well, so I'm pessimistic a bit about this as well. I'm worried.‖ (S4)
It is understood that students who have VI are worried about the future when we ask the question
"Do you think that your impairment may affect your future plans?"
―…No, I do not think that my plan will change. People must be able to do what they believe. I
believe I can become a teacher.” (S1)
―…I don’t think so. Because it does not mean that a person with visual impairment, hearing
impairment or physical impairment are not capable of doing anything. I also have the features
that I need to have in order to be a lawyer. In other words, a person must be able to believe in
his/her abilities.‖ (S2)
―…I think we have to go after what we believe. Even if there is no one support us.‖ (S3)
Students with visual impairment sometimes want to share their future plans with their families or
with their peers and the answers they receive from individuals can affect their idea. To get students’ ideas on
this case following questions asked: "With whom do you share plans for the future?" And "What kind of
response do you get?‖
―…My friends, my teacher, my family ... They give positive feedback. For example when I
talked with family about my career, my mother says that I trust you and I will always support
you. They support and respect my ideas.‖ (S2)
―…In general, I do not share my ideas with anyone. Because I fear that those people will
oppose me. But sometimes I share my ideas with my family, but my relatives mmm never.
Because many of these people do not trust me.‖ (S5)
―…My brother, my mother, my father, my school friends. My family supports me about my
future plans. My brother supports me a lot. Generally everyone is trying to give me advices.‖
(S6)
In order to determine the effect of frustrations on anxiety level, the students were asked: ―Do you
sometimes find yourself feeling disappointed with education and friendships successful? ". According to the
answers given, the students' failures in daily life lead to increase in anxiety level about the future.
―…Sometimes when I talk with my school friends. In some cases, I experience frustrations.‖
(S1)
―…For example, when my teacher sometimes yells at me in classroom, my motivation falls. As
you know I cannot see my teacher's face when I think that my teacher is mad me.‖ (S3)
―…It happens at school much. I feel disappointed when my parents do not let me to go out.
When I go out alone, my friends do not play the game with me. In the meantime I forgot to say
that I get disappointed much when I cannot do exam questions.‖ (S6)
The question about "What is pessimism for you?" was asked to find out the most pessimistic
situation for students with VI. According to answers students’ disabilities are not reason to be pessimistic, but
accepting individuals with disabilities as obstacles in society is the main source of their pessimism.
―…It is pointless for me to be pessimistic.‖ (S2)
―…Having a distrust of people is the most pessimistic situation for me. For example one of our
friends played the instrument very well, but he did not accepted at fine arts school because of
his the visual impairment.‖ (S4)
―…People always talk with me about my blindness. This is scaring me for the my future plan .‖
(S5)
The most pessimistic situations of students with VI are important in that we could determine the
stress and anxiety level of students that they may have in the future. In this respect, the question about "What
is the optimistic situation about future?" was asked to identify their fear about future. The students gave the
following answers to this question.
Anxiety in Visually Impaired Students about the Future (Aydın Kızılaslan)
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―…The most hopeful situation for me is to complete my education .‖ (S1)
―…The most hopeful thing is for me to have a good profession .‖ (S2)
―…Not being in need of people can be the most promising thing for me.‖ (S3)
―…I do not want people to treat me like a monster.‖ (S4)
―…the future is mysterious for me now.‖ (S5)
―…I want to be a doctor and heal people.‖ (S6)
Especially economic plans are at the forefront when we ask visually impaired students about their
most important plans for the future.
―…Now our parents are interested in our needs, and I would like to take care o f my family's
economic needs in the future.‖ (S1)
―…My future expectation is to be self-sufficient individual in every sense.‖ (S2)
―…Making money, having a job.‖ (S5)
Visual difficulties may influence in physical, mental, social, educational and vocatio nal aspects. Visual
impairment individuals have to deal not only with the difficulties of his/her physical impairment but also with
the psychological and behavioural problems specifically during adolescence [37]. Social and physical
isolation also creates problem of anxiety and depression. In turn, anxiety and other septoms related anxiety
may cause a further decline in quality of life, may aggravate disability caused by the visual impairment [38].
Visual impairment may have a substantial impact on various life domains such as interpersonal relations ,
mobility, work, mental well-being. As it is known the economic impact of vision loss is also substantial. It is
necessary to make plans for the future by knowing the competence of the person. However, students with
visual impairment are not planning a future that is appropriate for their visual disability. They usually do not
care about their visual disability while planning their future, choosing the profession. Students with visual
impairments need an education program options to meet their future plans. Visually impaired students have
indicated that they are continuing to school in order to make better plans for the future. It is also understood
that they think there will be no plans for the future without schooling. This shows that students with VI are
planning their future like as their peers. It is also understood that they are not aware of the requirements this
profession when choosing a profession. They also state that they are aware of their disappointment. This
suggests that although students are idealistic, they have concerns about the future due to their disability.
Although the students who are aware of their VI have worries and indecisiveness about the future, it is
determined that their self-confidence is at the upper level. They think that their vision deficits will not change
their plans for the future. Future means hope and concern for them.
One of the situations in which individuals feel isolated is frustration. But the frustration is the
negative aspect of the negative externalities . People without disability can quickly get out of situations that
cause frustration. However, an individual with VI is generally frustrated during a lifetime. Although this may
seem familiar to individuals with visual impairment, frustration is causing anxiety in their lives. When
students are disappointed in situations such as proving themselves, identity formation, or any disruption to
their future plans, it has been determined that these frustrations are the source of their anxiety.
Individuals with visual impairment may be pessimistic because of the negativity experiences
throughout their lives. Sometimes they can look positive, regardless of any of the negativities. But despite
these students do not develop a pessimistic picture of the future. Employment of individuals with visual
impairment has the lowest rate among people with disabilities in Turkey. So it can be predicted how difficult
it will be for the visually impaired individuals to be part of community as an economic entity.
It is the manifestation of the existence of a problematic that the individuals with visual impairment
are expected to have great expectations about the future. As a result, concerns about the future arise. Their
presence in the irrational expectations of the future can be a sign of the quality of referral services for them
[39]. Disability employment regulations can be one of the simplest steps that can be taken to minimize the
future anxiety of the visually impaired individuals. The scope of the education given for visually impaired
individuals to develop in the direction of their qualifications can be expanded. In this direction, the interests,
skills and competences of visually impaired individuals should be assessed realistically. Vocational guidance
activities should be carried out in a more rigorous order even without interruption. On the other hand,
guidance and psychological counseling services for visually impaired individuals should be carried out with
care.

4.

CONCLUSION
As a result compared to their peers, students with visual impairments are at a higher risk for
depression, anxiety, and other psychological problems. Unemployment is another major risk factor for
depression. By reducing barriers towards entering the labour market for people with VI and by enhanching
education quality, prevalence of anxiety among the students with VI can be reduced.
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