Journal of Education and Learning; Vol. 7, No. 2; 2018
ISSN 1927-5250
E-ISSN 1927-5269
Published by Canadian Center of Science and Education

Use of Popular Culture Texts in Mother Tongue Education
Mazhar BAL1
1

Turkish Language Education Department, Akdeniz University, Antalya, Turkey

Correspondence: Mazhar BAL, Turkish Language Education Department, Akdeniz University, Antalya, Turkey,
Tel: 9-543-311-0004. E-mail: balmazhar@gmail.com
Received: February 23, 2018

Accepted: March 10, 2018

Online Published: March 20, 2018

doi:10.5539/jel.v7n2p293

URL: https://doi.org/10.5539/jel.v7n2p293

This study was prepared by using some of the data of the doctoral thesis titled "Use of Popular Culture Texts in
Mother Tongue Education" in Çanakkale Onsekiz Mart University Educational Sciences Institute Turkish
Language Education Department.
Abstract
The aim of this study was to associate popular culture texts with Turkish language lessons of middle school
students. For this purpose, a model was proposed and a suitable curriculum was prepared for this model. It was
aimed to determine how this program, which was the result of associating popular culture texts with Turkish
language lesson outcomes, operated during classroom practices. The study was designed based on action
research principles. The participants of the research were 19 (12 males and 7 females) seventh grade students.
These pariticipants were selected according to the criterion sampling technique. Audio and video recording,
questionnaire form, student and research diary, observation form, student activity files were used as data
collection tools. Descriptive analysis technique was used in the analysis of these data. According to research data,
it was seen that the Turkish language lessons associated with popular culture texts contributed to the
development of basic language skills and developed a critical perspective on popular culture texts. However, for
the action research process, students expressed their opinion that the lessons were fun and related to out of
school life.
Keywords: mother tongue education, language arts, popular culture, hip hop, comic books, cartoons
1. Introduction
It is known that the media is increasingly taking its place in human life, further enhancing the influence of
popular cultures. It is thought that the popular concept should be clarified before describing what is popular
culture. The popular concept that has come from etymologically folk words (Yaylagül & Korkmaz, 2008) defines
“in the sense of being loved and chosen by the majority” (Erdoğan & Alemdar, 2005, p. 33). Although it is
known that it appeals to a large majority, it is noteworthy that there is uncertainty about popular culture (Browne,
2006) and studies of contradiction (Petracca & Sorapure, 1998). One can say that popular culture is an
inseparable part of the society in which the individual is living, based on the statements made about the popular
culture (Childs, 2014; Chua, 2012, Otmazgin & Project, 2014).
Popular culture is costly to the public, appealing to the public, closely related to tradition and accessible to the
public. Because of the fact that it is so publicly oriented, it is both influenced by the way people live and affect
their way of life (Petracca & Sorapure, 1998). One of the important elements of people’s life is education. It is
known that education and curriculum are important for the success of education. The individual must be willing
to participate in these processes (Demirel, 2010) as the programs are based on the individual’s experience and
should include all the in-school and out-of-school experiences of the individual (Ornstein & Hunkins, 2014).
Turkish Language Curriculum is centered in and out of school experiences (Ucgun, 2014). Although the
educational system in Turkey is based on this perspective, its achievability is still debated today because teachers
try to maintain learning-centered perspective with the activities that teachers have prepared before coming to
class (Oktay, 2010). On the other hand, the educational goal should not be kept away from the experiences of
everyday life (McLaren, 2011). In this respect, the adequacy of Turkish Language Curriculum is discussed. The
results of the PISA (2012) on the topic of in and out of school unification are very important. According to PISA
(2012) results; students in Turkey have been excluded from their schools and felt that they did not belong to their
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schools. One of the reasons for this is to achieve the aim of raising the ideal human type with the aims and
outcomes of the educational program.
On the contrary, it is a popular culture with a pluralistic view that is different in education (Güngör, 1999).
Therefore, it should not be confined to certain limitations in order not to adversely affect the language education
(Chomsky, 2007). It is thought that students should integrate emotionally considering of all differences.
Nevertheless, an educator should know first and foremost how to benefit from the physical and social
environment in the educational process (Dewey, 1966). This suggests the importance of the concept of "popular
culture", which is accepted by a certain majority and which affects people’s lives, influenced by the social circle
which is an indispensable part of education, and by the influence of culture, especially mass culture (Erdoğan,
1999). Because popular culture fills the gap between the official program of a particular curriculum and the
out-of-school experience of children (Alvermann, 2012). This view seems to be rather difficult for some people,
but it is thought that it will be very easy to adapt to popular cultural class activities, especially in language
education. In addition, the integration of popular cultures with Turkish language lessons might make it not
possible for children to feel as if they are strangers to school, or that something is missing in school (PISA,
2012). Today, Australia (http://www.achistoryunits.edu.au), Canada (http://www.edu.gov.on.ca/eng/), USA
(http://www.corestandards.org), Hong Countries such as Kong (Benson & Patkin, 2013; Koh, 2015) and Finland
(http://www.minedu.fi/OPM/?lang=en) place popular culture texts that make up the daily lives of students in
their language education. But the mother tongue education in Turkey has been separated from daily life in that
texts used in mother tongue classrooms do not awaken students’s interest (Epçaçan & Erzen, 2008; Day, 1999),
reading habits can not be acquired due to selected texts and activities (Durukan, 2008), the level of students in
the choice of text was not observed (Karabay, 2014), and the activities did not address the everyday life of the
students (Sever, 2011). The reasons resulting in these situations are generally related to not observing student
diversity and that students’ daily lives and Turkish language lessons can not be combined. In this respect, this
study on a Turkish lesson associated with popular culture is considered important because it will have a positive
effect on student attitudes. As a result of the analysis of related literature in popular culture studies in Turkey,
said that living in a systematic manner. This does not mean that there is no work on popular culture. Studies
about popular culture in Turkey are available; but it is usually done in the field of communication studies.
Particularly, it can be said that working in the mother tongue education will contribute to the field when
considering the shortage in the field.
2. Method
2.1 Research Design
In this research, a model was developed for associating 7th grade students with popular culture texts of Turkish
language course. To reveal the effectiveness of this model, action research design was used. Although studies
have been carried out in different aims and areas, action research is generally used in education (Cammarota,
Romero, & Stovall, 2014). Particularly, it is accepted as a teacher research with a solution proposal for
classroom problems (Pelton, 2010; Zeichner, 2009). In this study, it was thought that it would be appropriate to
design the schools as a better place for children and what to do about it (Calhoun, 1994).
2.2 Research Group
The study group was selected by criteria sampling technique. Criterias were determined by the researcher
according to the purpose of the research (Yıldırım & Simsek, 2013). It has been determined that the parents, the
teachers and the school management are willing to participate in the work. In addition, Turkish teachers are
among the criteria to be observer during the application process. Participants of the selected study in accordance
with the determined criteria constitute 7th grade students in a class consisting of 19 (12 male, 7 female) students.
2.3 Data Collection Techniques
In the action research, it is important to determine which data collection tools will be used after the problem
situation is identified (Ferranca, 2000). Therefore, more than one data collection tool were used to ensure the
validity and reliability of this study (Johnson, 2014; Yildirim & Simsek, 2013). In this study, video recording,
student diary, observation form, research diary and student activity files were used as data collection tools.
2.3.1 Video Recording
The video recordings are used to reveal nonverbal behaviors of students (Johnson, 2014) and to capture
unrecognized details (Mills, 2003). Although they provide important opportunities for the researcher, video
recordings may be perceived as an anxiety provoking factor regarding the participants (Johnson, 2014). In order
to reduce this anxiety, the researcher recorded 10 lessons to observe the participants’ reactions (during 2 weeks)
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prior to the actual research. It was noted that students were not bothered by the existence of the video recording.
In addition, an average of 1,160 minutes of video recording was obtained during the 29 hours action research
process.
2.3.2 Student Diary
19 students were asked to keep diaries at the end of the each course. In the diaries, the participants were required
to answer 7 questions regarding the evaluation of learning, teaching process, and student view.Thanks to these
diaries, the students were informed about their personal observations, comments and reactions about the lesson
(Yıldırım & Simsek, 2013). In this voluntary data collection process 96 diaries were collected during 6 weeks.
2.3.3 Semi-structured Observation Form
Semi-structured observation was developed in accordance with the dimensions of the research to be observed
since it is difficult for the researcher to be both practitioner and observer in the process of action research
(Yildirim & Simsek, 2013). The questions in the semi-structured observation form were created according to the
aims of the research. The developed questions were presented to the approval of 7 instructors in order to
determine whether the dimensions of observation, physical environment, social dimension of the environment,
observation questions about the activities were suitable for observation form to draw attention to the
communication language in the environment (Yıldırım & Simsek, 2013). After the expert opinions were received,
a pilot application was made to see if the observation form was appropriate for clarity. The observation form
with the feedback from the pilot application made by the three Turkish language teachers was given last. There
were six questions in the semi-structured observation form. Questions were generally followed a correct
sequence specific for the purposes of the research. Observations were made by the Turkish language teacher
Müge. Patton (2014, pp. 259-335) on “Qualitative Research and Evaluation Methods” related to the observation
technique was provided to the Müge teacher prior to the research process for this and the information about the
observation technique was provided. At the end of the 6 week research process, 4 weeks observation could not
be made because the teacher could not come due to the special circumstances. A total of 14 observation forms
were collected in the process.
2.3.4 Research Diary
The researcher had detailed opinions and observations on the whole process (Johnson, 2014). During the action
research process, researcher kept a diary based on concrete examples on daily basis, which would be valid
(Yildirim & Simsek, 2013). These descriptive diaries, written at the end of each day in the research process
contributed to the analysis of the data.
2.3.5 Student Activity Files
The workbook was given to students in the form of work sheets in accordance with the plan. A total of 28 work
sheets were distributed to each student. These work sheets were used in the analysis process in response to
research questions (Yildirim & Simsek, 2013). In the analysis process, the work sheets (168 work sheets) of the
6 students who were the key participants were used.
2.4 Data Collection Process
The three steps before the research data collection process and the prepared plan (implementation of the
instructional package) (identifying and defining the focus of the action, the theoretical basis of the action plan
and the need analysis of the teaching process, making the content) will be introduced.
2.4.1 First Stage
Determining the focus point: In order to be able to present the problem situation to the scientist by the researcher,
interviews were first made with the teacher and then with the family and the latest students (see Bal, 2016).
Based on the views of teachers and parents, it was based on the outcomes related to popular culture skill field.
As a direct observer in this regard, the interests of the students constituting the out-of-school life and the
attitudes of both the parents and the teachers and the students regarding these interests were presented. Thus, a
framework was established on how to relate popular culture texts to Turkish language lessons and which needed
to be answered. The next stage was a search of the popular culture. Firstly, the programs of the countries were
screened in terms of popular cultural outcomes. Work on popular culture by the Australian Ministry of Education
(http://www.australia.gov.au), popular culture-related outcomes (http://www.achistoryunits.edu.au); popular
cultural outcomes in the Toronto State’s curriculum for grades 1-8 in Canada (http://www.edu.gov.on.ca/eng/); it
is applied in America 6-8. the acquisition of language curriculum (http://www.corestandards.org); Learning
English with Popular Culture, which one of the elective courses in the “New Senior Secondary” program in
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Hong Kong (Benson & Patkin, 2013; Koh, 2015) were investigated. It was also available in Ireland
(http://www.education.ie/en/),
Spain
(http://www.mecd.gob.es/portada-mecd/en/),
Sweden
(http://www.government.se/),
Korea
(http://english.moe.go.kr/enMain.do),
Hungary
(http://www.nefmi.gov.hu/english) mother tongue curriculum were analyzed by content analysis. Along with
these, local and foreign studies on popular were included in the analysis. As a result of content analysis and
expert opinions, 9 goals, 53 outcomes were achieved (see Bal, 2016).
2.4.2 Second Stage
The theoretical basis of the action plan and the needed analysis of the teaching process: It was suggested that the
basic features of the action research may be related to a theory. Associating the work with a particular theory or
theory provides regularity and facilitates comprehension (Johnson, 2005; Schoen & Nolen, 2004). For this
reason, Transactions (Transactional) and Reader Response Teories were used while the action plan of the
researcher was prepared and the course contents were being edited. The reason for using this theory was that it
conforms to the nature of the constructivist approach on which the Turkish Language Curriculum is based.
However, constructivist approach is an educational approach to all disciplines, Transactions (Transactional) and
Reader Response Teories are based on the skills of narrative and comprehension, which are the basic skills of
Turkish Language Curriculum.
Reader-Response Theory (Rosenbaltt, 1982) and Transactional Theory (Rosenblatt, 1988) from a lesson plan for
teaching-learning process was used to create the action plan. These five digits, which follow a hierarchical order
towards high-level thinking skills, are: “Preliminary information, Interaction, Perspective, Interpretation, and
Reconstruction”. The steps of the action plan were set up to determine the content of the course after the steps to
be taken according to the Literate-Response and Transactional Theory have been established. At this stage, a
questionnaire consisting of 28 questions was administered to the students aiming to determine popular culture
texts that constitute the out of school life of the students (see Bal, 2016).
2.4.3 Third Stage
Creating of content: the final step in the action plan came to an end after the focus were identified, the outcomes
made, the action plan based on an establishment, and the need analysis of the interests of the students. Content
was created at this stage. Even if all the data were used at this stage of the research while the content was being
created, the basic point is Primary Education 6-8. Classroom Turkish Language Curriculum (2006) has been. As
a result of the review, it was decided that the content should be prepared in terms of love theme which was the
first theme. Within the theme of Love, there are four main texts under four sub-themes. In accordance with these
sub-themes, prior to designing the content, the needs analysis of the popular culture texts, which were the
interests of the students, is looked at as a result and it is considered which texts can be used as course content.
From the responses of the students to the questionnaire, 5 listening-watching and 5 reading texts were chosen.
These selected texts met the theme of Love; but it is thought that the texts are better suited to the sub-themes
“Human Love, Homeland Love, Family Love, Nation Love” under the theme of Love in the Turkish Langıage
Curriculum (2006), since the sub topics can not be met in the same order. In this case, while the content is being
created, the rap song of the Sevgi İsleyin of singer Ceza for the sub-theme of Human Love, for the sub-theme of
Motherland Love, a superhero comic book called Justice League; for the sub-theme of Family Love, Spongebob:
Cartoon called Grandmamma Kiss; for Nation Love sub-theme, footballer cards were chosen. After sub-themes
and texts have been selected, the activity has been developed in accordance with the outcomes. While the
activities were being developed, the teaching steps described in the previous section and based on the theory of
Rosenblatt were taken into account. Each sub-theme consists of the steps of “preliminary information,
interaction, perspective, interpretation, reconstruction”. There are two suitable activities for the purpose of
teaching steps in each step. These activities were prepared according to the aims and outcomes of the Turkish
language lesson in the Elementary Turkish Language 7th Grade Teacher’s Guidebook (2015, pp. 68-77) and on
the popular culture acquisitions appropriate for the outcomes. After the activities were created, they were
arranged in three different booklets. The first booklet is the student workbook in which the activities take place;
the second booklet, the booklet containing the texts of the lesson; and the third is the teacher's guidebook
showing the lesson plans and what effect they serve (see Bal, 2016). The research process of the study lasted 6
weeks. During this period of 6 weeks, the researcher entered Turkish language lesson 5 times a week both as
researcher and practitioner. During the research process, the school's curriculum has changed three times. But the
only thing that has changed is the days of lessons. The distribution of lesson hours has not changed. According to
this, three lessons a week were to be Turkish language lessons of the study group. The study was conducted in
29 hours.
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2.5 Analysis of Data
For the analysis of the data, course content was determined. The teaching process of this course was applied
according to the five instructional steps developed from the Theory of Reader Response and Transactional
Theory. These five steps were accepted as the theme (Yıldırım & Simsek, 2013) and the analysis process has
was carried out as a descriptive analysis. During the research process, the application lessons were analyzed by
macro analysis the video recording, student diary, observations, research diary, research purposes. From the
research questions, macro analyzes were carried out in three different ways. Macro analyzes of the third research
question, whose codes were generated using descriptive analysis, were presented to the validity committee every
week. Before the analysis results were submitted to the validity committee, the table was revised. In the analysis,
information about the course, date, who received it, minutes and seconds were given. These analyses were
discussed at weekly meetings of the validity committee. At the end of the research process, all collected data
were analyzed by micro analysis technique. For this purpose, the data were loaded into the qualitative data
analysis program and transferred to the separate files without any modification. After the data transfer process, a
field specialist confirmed the consistency of the transmitted data. Macro analysis with the approval of the
validity committee in the process and analysis of the post implementation data are combined and coded by
another field expert. After coding, both codes were compared; disagreements were discussed and some changes
were made. The consistency between the coding and the coding reliability was found to be 85% (Miles &
Huberman, 1994, p. 64).
2.6 Validity and Reliability
Generalizability is not involved in the action research; it is used to investigate more specific cases and to transfer
the results found to similar situations (Johnson, 2014). Therefore, it is not possible to directly apply actions on
internal validity, objectivity, reliability, external validity to action researches (Kuzu, 2009). Instead, procedures
for credibility, transferability, trustworthiness, and appro- priity (Guba, 1981 as cited in Uzuner, 2005) were used
to determine the validity of the research.
2.6.1 Credibility
To ensure the credibility, the research process took a total of 8 weeks.. Prior to that, as of 22.05.2015, researcher
vsited the practice school. The researcher participated in the lessons of the 7th grade students and made them
know the researcher. In addition, the teacher made detailed observations during the research process, the
researcher kepts the research diary, and the lessons were recorded by video camera.
2.6.2 Transferability
The researcher reported each step in detail from the beginning of the process. In doing so, another researcher
noted that the information in this study was so detailed and clear that it can do the same work again.
2.6.3 Trustworthiness
9 different data collection tools were used to ensure the trustworthiness of the research. Detailed explanations
were made about the development stage and validity-reliability of these tools.
2.6.4 Confirmability
Action research from each different data sources used in the process, were reported in relation to each other.
Direct citations were used to relate these correlations.
In addition, a validity committee was established for the research process. The functioning of the action research
process, the problems encountered in the process, the analyses made on the process were presented to the
validity committee for approval. The cycle of action research was carried out in line with the proposals. Data
collected during the research process were included in the study without any changes.
3. Results
In this part of the study, data for the six-week research process was presented and interpreted. The data were
based on the “preliminary information, interaction, viewpoint, interpretation and reconstruction” steps that are
created by the Reader-Response and Transactional Theory, which is the basis of the thesis. Six week research
process was carried out according to the theme of Love. Contents are presented according to three sub-themes
(Human Love, Homeland Love, Family Love).
3.1 Human Love
The research process related to this sub-theme is shown as 8 lesson hours in the Turkish Language Curriculum
(2006) annual plan; but it took 9 lessons because it was the first course of the research process, the linkage of
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technology to the course, and the implementation of the research activities associated with technology. The aims
and outcomes of the Turkish language course are taken directly in the annual plan. A total of 8 activities related
to this sub-theme were realized. Sub-theme of Human Love was associated with hip-hop culture and especially
rap music. Preliminary information, interaction, perspective, interpretation, reconstruction steps are as follows:
3.1.1 Preliminary Information
Students had two activities at this stage. The first activity was the “Hip Hop Culture” activity. In this activity,
students were asked what they knew about hip hop culture. Their schemes about hip hop were determined.
Students have been involved in the definition of “a song genre” about hip hop culture. When asked what was the
factor that led to the spread of hip hop cultures, the following answers were received:
“Because people are influenced by each other and transferred to others” (Mehmet, research process video,
04.11.2015, 08: 23-08: 26).
“Being fun and sharing on the internet.” (Tülay, research process video, 04.11.2015, 08: 02-08: 07).
Then, the activity “Rap Music” was presented. Students were required to specify the differences especially
regarding rap music, rock and pop and other music types. Student comments about the activity are as follows:
“Rap music is said to be faster than other types. If such a feeling and general rebellion is generally getting
meaningful words.” (Emine, the activity file, p. 1).
“It’s a fast kind of music. It is said fast and it is fun.” (Çağrı, activity file, p. 1).
Referring to comments about rap music, it is noteworthy that they focus on the word and meaning.
3.1.2 Interaction
At this stage, the video of the song “Sevgi İşleyin” was given with the text. Then four questions were asked to
the students before they listened to the text. In the first question, they did not listen to the song before; they were
asked what they listened to. Tülay and Mehmet stated that they listenec rap music when they felt emotionally
nervous or when they needed to relax. Demir said that he listened to rap music to discover it; Emine said she
listened because she found the words meaningful. Secondly, this song brought to the classroom environment was
asked for what purpose. Tülay, Cagrı and Demir stated that they were for having fun without considering the
purpose of learning. Unlike Tülay, Demir, Cagrı; Emine and Mehmet stated why this song for information is
brought to the class. Later, students were asked about their views on the script from the title and the singer. As
for the text, they said:
“There can be a song that speaks to the problem of communication among people.” (Emine, activity file, p. 2).
“The song we listen to, I think, we must treat each other with respect.” (Cagrı, activity file, p. 2).
In the fourth question, students were asked whether their thoughts changed after listening to the text. Tülay,
Ayşenur, Emine and Demir stated that due to individual differences, interpretations about the text could also be
different, Çağrı and Mehmet said:
“I think it will be because everyone knows that rap.” (Cagrı, activity file, p. 2).
“I do not think everyone’s thought is different. Everyone does not like it because everyone has their own
nonverbal music.” (Mehmet, event file, p. 2).
3.1.3 Perspective
At this stage, students listened to rap music called Sevgi İsleyin, which belonged to singer Ceza After the song
was played, the word “extortion, handicap, slope, ingenuity” selected from the text. Students were asked to guess
the meaning of these words from the context of the text. The students made guesses about the meanings of the
words through the text. Some words gave information about the use of a meaning other than the real meaning of
an interest or analogy, and it was understood that these uses are called “metaphor”. Then, it was written on the
board that “a cheap series, a long way, flows into tears, processes love”. In these expressions, it was desired to
use the words “cheap, long, flowing, working” in both real and metaphoric sentences. After the sample sentences
taken from the students, sample sentences including the words “emerging, growing, walking” in the text were
written on the board. From students; it was desirable to define the concepts of “work”, “being” and “movement”
by moving from the example sentences written on the sceen. “Work” for actions that affect students, another
entity; “being” of the acts that took place spontaneously; it was said that the person who made the action informs
about the actions that were affected by the action he made and informs them with the help of the sample actions.
Students were asked to write the words they learn in their new words and their meanings in their own dictionary.
For this purpose, some suggestions were made about the acquisition of a book. Students were given an activity
298

jel.ccsenet.org

Journal of Education and Learning

Vol. 7, No. 2; 2018

called “I Learned and Feel” for their textual meaning. This activity was held in two dimensions, the first
dimension of the meaning of the text, there are three questions. On the first question, appeal, text and character
were asked. Student responses to this question are as follows:
“Young people are addressed to us. At the same time, characters tend to commit crime. Family members,
society.” (Emine, activity file, p. 3).
“It is addressed to people. It is addressed to people for the peaceful life of people. It is mentioned about the
youth and the bad characters.” (Çağrı, activity file, p. 3).
As we have seen above, Emine and Çağrı showed a social point of view about the target mass of the text. On the
other hand, Mehmet stated that Demir and Ayşenur had a more restrictive point of view in the target mass of the
text. In the question “What is the topic in the text?”, It was seen that the students gave answers with similar
viewpoints. Mehmet's statement reflected the perspective of other students:
“He wants people to approach each other with love and wants them not to do evil.” (Mehmet, activity file, p. 3).
When we look at the answers to the question on the main idea of the text, it is noteworthy that nothing different
from the statements made about the text was presented. It appears that the students were not competent in
expressing the main idea. It created awareness among students regarding this situation; the difference between
the main idea and the topic was explained. The main idea was given information about the sentence stating that
consists of a single jurisdiction. At the end of the same day, he shared the following in his student journal, Tülay:
“I learned a lot of new things, for example, but I was not able to comprehend what the main idea was, but
through this practice I understood better.” (Tülay, student diary, 04.11.2015).
After these questions about the more information dimension of the text, they were asked what they felt while
listening to the text. Apart from the Cagrı, all the students seemed to reflect their own emotional worlds. Cagrı
expressed itself by empathy. In order to be able to see clearly the size of the text, which influenced the students,
the students were asked about the points that affect them in the text. All students, except the Cagrı, stated that the
chorus part affected them; but Çağrı said that he felt a sense of responsibility instead of feelings like sadness and
joy in the interpretation of his other friends. Thirdly, the students were asked about the purpose of writing this
song. The students described rap music as a social doctrine and a didactic text type. In connection with this,
students were asked about the relationship between text and society. The answer of Ayşenur is as follows:
“There is not much difference between the topic covered in the song and society life. There are still a lot of
people doing bad things. But there are those who do good work.” (Aysenur, activity file, p. 4).
All students stated that rap music organized society. Differently, Aysenur described rap music as a reflection of
the society. The first lesson with this activity was final. At the end of the day the research process reflected in the
research log as follows:
“Today was the first lesson. The students said they liked the activity papers very much; they even use expressions
that express liking as “super”. Students have revealed their interest in rap music. They expressed their ideas
about the songs of Ceza and his songs they liked. At the stage of interaction, I noticed that many of the students
recite the song when I opened the song.” (Research diary, 04.11.2015).
As seen in the research diary, it is noteworthy to state that the students took a positive attitude towards the course
content and showed an attitude towards the chosen text.
3.1.4 Interpretation
In this step, it was aimed to analyze the content of the student text and the text in depth. Two activities were
conducted for this purpose. The first was “The Revolt of Rap Music”. In this activity, the sample sentences were
given in the text and students were asked to write the statements that correspond to the bottom of the sample
sentences. The students expressed their views on the sample sentences. The answers given by Tülay are shown
below as an example:
“Do not restrict freedom.”
“Crime is a very bad thing, people are dragged here and never get rid of it again.”
“The crime is not something to love, it is not for putting on air.” (Tülay, activity file, p. 5).
On the basis of the sample sentences in this activity, the students were finally asked about their views on what
kind of music rap music was. Looking at the expressions of the students, other students than Tülay viewed rap
music as a teaching message. Tülay took rap music in a linguistic context and expressed the influence of her
simple expression on it. The second event under this step was the activity called “Rap music”. In this activity,
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the aim was to develop students’s creative speaking skills. For this purpose, students were asked four questions
based on interpretation of rap music. The first question of the language used (words, sentences, etc.) what is the
source, which is inspired from the form. Tülay, Mehmet and Demir about this question, the language was the
source of the language of the text. At the end of the lesson, the notes reflected in the research diaries are as
follows:
“In this lesson, interesting ideas emerged. One of the students who said that the origin of the language was
society was trying to question the relation between society and language. There were also good discussions on
writing language and speaking language. A student has developed because he finds Sumerian writing, he said.
Another student said, “What is the relevance of the writing to talk?” It is evident that students are forced to
associate with each other. In relation to language arts, students gave examples of sequences from popular
culture texts. He gave his opinion on the use of language of Türk Malı. A string that is triggered by the RTÜK in
terms of language use is not even aware that the language is corrupt and wrong. Because the characters are
cute and funny, they do not even need to be questioned. I think that this awareness has increased thanks to the
discussions on the lesson.” (Research diary, 09.11.2015).
3.1.5 Reconstruction
The students were instructed to write in “creative writing” in order to support the topic of the sub-theme, which
was the main text in the song of Sevgi İsleyin of Ceza. Students were asked to write their own lyrics, adhering to
the main text. In order to perform the event, the class was groups of four according to the cooperative learning.
In terms of guidance, theywere asked to take the following steps into consideration:
Each group selected a group graffiti through a web 2.0 tool, named graffiticreator. An example of graffiti of one
group names in accordance with the lyrics can be shown as follows:

Figure 1. An example of the group names graffiti
Then each group created their own song and shared it with their friends. They edited their texts in the direction
of criticism from the other groups in lesson and gave their final state. This process of the course reflects on
Tülay’s diary as follows:
“Our friends criticized us after reading rap lyrics. We decided to go out of these criticisms and organize our
rapist.” (Tülay, student diary, 11.11.2015).
The students outside Mehmet and Çağrı shared information that the course was a didactic; but the two concerned
students stated that they did not learn anything, even though they thought it was an activity that addressed
listening, reading, speaking and writing skills. On the other course, four groups consisting of key participants
decided to chose a section of the band members.
“Those who bring crime to habit, those who see love as unnecessary.
It seems dark, but the end is dark.
Love work, respect, this road is brilliant.
Breaking is the heart of anybody, their stealing life.
Remember, no one is for sale.
Rather than commit crime, it plays tight.” (Shadow group, activity file).
Finally, the students made a videotape of their songs with Vcasmo web 2.0. This process is reflected in the
teacher observation form as follows:
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“These kids are making their own rap music by writing his own lyrics. They look very excited. The whole class
doing handbrake percussion. They applaud each other at the end of the lesson.” (Observation form, 17.11.2015).
Along with this activity, planned goals and outcomes belonging to the sub-theme of Human Love were fulfilled
before the sub-theme named as Homeland Love. But before that, meetings were held with the group members
who were dissatisfied with their groups. Another group was consisted with the unsatisfied students with the
approval of the validity committee and the Turkis teacher for the next group work.
3.2 Homeland Love
The research process related to this sub theme was shown as 7 lesson hours in the Turkish language lesson year
plan; but it took 8 lesson hours because of some disruptions in the research process. The aims and outcomes of
this lesson’s Turkish language lesson were taken directly as the annual plan showed. A total of 8 activities
related to this sub theme were carried out.
3.2.1 Preliminary Information
The section consists of two activities. The first activity was called “Comic Novels and Feelings”. This activity
aimed to determine their comic book choices. The “Draw Super Hero” activity was intended to make students
choose their superheroes and explain why they chose such a superhero. This activity identified stereotypes of
superheroes in their heads. The first question of this activity was how Tülay and Ayşenur were influenced
emotionally while reading a comic book. On the other hand, Cagrı and Demir stated that they did not read
comics. In the second activity, “Draw Super Hero”, students were asked to choose their own superheroes and
explain why they chose such a superhero. As an example, figure 2 below demonstrates one of the superheros
chosen by the students:

Figure 2. Çağrı’s Superhero
Çağrı related to this superhero named Plane Man, “Because this character is normally male. I liked Superman’s
hero. I draw from that face.” (Cagrı, activity file, p. 9). When we look at the superheroes and explanations drawn
by the students, only two students are female superheroes. The reason for this is that the superheroes will be men,
and even a male student other than the key participant students has made the following statement:
“I think, superheroes are not better; because my teacher is breaking his fingernail to do something right: My
moon is broken. I can do this with” (Research lesson, 20.11.2015).
In the course of this lesson on superheroes, the situation is reflected in the following way:
“I wanted students to draw superheroes. Almost all of the students had drawn their superheroes as men. When I
ask why, superheroes are in the form of being male. The sexist approach in the students surprised me. In fact,
this point of view was that they saw women as weak. For this reason popular cultures are not different from the
world they have created in them” (Research diary, 20.11.2015).
3.2.2 Interaction
At this stage, a comic book called the Justice League was examined. They were asked to review the visual of the
text. Then, before proceeding to reading the text, students were asked four questions in the “Text Inquiry”
activity. In the first question, students were asked whether they read the text “Justice League” before. All of the
students stated that they did not read this comic book. Secondly, they were asked why they would read this
comic book class. Apart from Ayşenur, all the students stated that they would read for fun and activities.
Ayşenur said, “I think we will read how people are just because this comic book is about justice.” (Aysenur,

301

jel.ccsenet.org

Journal of Education and Learning

Vol. 7, No. 2; 2018

activity file, p. 10). Students are then asked to state their opinions on the text by moving from the title and the
visuals. The explanations from the students are as follows:
“It seems a bit more relevant to men, but I like adventure.” (Tülay, activity file, p. 10).
“It may be related to the justice of the people because the Justice League is called.” (Ayşenur, activity file, p.
10).
Finally, students were asked if the comment would be the same when everyone read the text. All of the students
also stated that their interpretation wouldvary because everyone thinks differently about the world of thought. It
is thought that Emine’s views on this subject are quite interesting:
“Everyone is created differently, no one is alike. Everything else has a difference with everything else in the
analogy.” (Emine, research video, 20.11.2015, 04: 45-04: 58).
3.2.3 Persective
At this stage, the comic book Justice League, which included superheroes most admired by children, was read
once by the researcher. Then they were taught with the word chorus method to improve the student’s ability to
work in groups. For this, the class was divided into five groups and each group reads a section of the text.
Students must pronounce the words correctly before they read; pay attention to the tune; they were warned to
emphasize, toning, pausing and reaching where necessary. It was desirable to read the unkown words by marking
words and phrases. They were to write in their books by estimating their meaning. They were encouraged to use
the Turkish dictionary to check the meanings of the words they estimated. Students were asked to choose
samples from the comic book. The choice of these acts and their verb forms were provided. Then, they were
required to find expressions that lead to associations using outside the meanings of the text. They were asked
which events they were referring to, concepts. The evaluation of these studies on semantic and linguistic
knowledge reflect in the research diary as follows:
“I got this lesson language information activity. One moment they become serious. They left their place in a
different order of seriousness to express themselves comfortably in previous lessons. Normally they would
always try to join in a lesson; each of them answer questions in their own world of thought. But when they were
activating the grammer activity, they became silent. All of this is because of the meaning that Turkish lessons
remind. According to them, the Turkish language lesson equals the grammar test; because they think that the
path to the TEOG exam passes through grammar. The reason for this is that both the education system and their
families have to take the TEOG test as a measure of success.” (Research diary, 24.11.2015).
After the semantic and linguistic activities, questions about the meaning of the text were carried out. In these
questions, the subject of the text, the place of the event, the hero of the text, the team of the Justice League, and
the main idea of the text were asked. The participants gave almost similar answers since the objective
information in the text was directed by questions. Only answers about the main idea was varied as follows:
“It might be to keep fair the America and protect people from bad events.” Aysenur, activity file, p. 11).
“The main idea of the Justice League comic book is to save the invasion of the aliens.” (Mehmet, activity file, p.
11).
Another remarkable point in the above example is that the difference between the main idea and the subject is
still unknown. But the difference between the answers to the main idea of the previous text and the answers to
the main idea of the text of this week is the use of one judgment statement. In the previous text, there are
expressions that give more than one judgment about the main idea. However, in this text, it is seen that they have
included the culprits which inform the one judgment about the main idea. In the second part of the perspective
activity, four questions were asked about the effect of the text on students. The question is, what is the point of
affecting the text. Cagrı has stated that there is no point in this question that affects itself. The second question
concerns the purpose of the text. Ayşenur, Cagrı, Mehmet and Demir emphasized the purposes of popular culture
texts’s amusing and commercial anxiety. On the other hand, Emine bases the purpose of creating comics in a
different way, as seen below:
“Usually, children and teenagers are reading comics. It may be that superheroes are seen as idols. By defeating
most of the bad heroes, he may have tried to convey the message that evil will not be reached one by one.”
(Emine, activity file, p. 12).
The answers given by the students to the target group of the text are almost similar. According to Ayşenur, Tülay,
Emine and Demir, the target mass of the text constitutes people of all ages, children, adolescents and adults. But
Çağrı and Mehmet, unlike the others, gave the following answers:
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“It is addressed to earthlings.” (Cagrı, activity file, p. 12).
“I think this comic book has been addressed to people who harm others.” (Mehmet, activity file, p. 12).
When we look at the comments on the lesson in the student’s diary, it is seen that the students have a negative
attitude about the text questions. As seen in the commentaries, it is thought that the questions related to the text
have no value for eyes of the students. Looking at the observational form data, the positive observations of the
students against the course were seen in the reading phase of the text. No significant observations were made
about the questions related to the text.
3.2.4 Interpretation
There are two activities at this stage. First, students are asked to perform an activity called “Pictures and
Writings”. Aysenur, one of the key participant students said “I used these expressions, because the pictures,
movements, behaviors, posture styles tell me that I should write them. I wrote these statements because the
Justice League was always created to find justice.” (Aysenur, activity file, p. 14) Ayşenur’s text is shown in
Figure 3.

Figure 3. Aysenur’s gap-filling comic book
It is seen that all the students except Mehmet filled the gaps inspired by the gestures and mimics on the comic
book. After this activity, students were asked why they were using the text and the picture at the same time on
the comic book. Given the comments received from students, the use of text and picture in comics books
remarkable, entertaining and meaningful support for the text. After this activity, the fourth event called "Super
Heroes" was passed. In this activity, three questions were asked to develop a critical perspective of the students.
In the first question, they were asked whether they should admire the superheroes and whether there is a
relationship between their bodies and their clothes. The answers from the students are as follows:
“The more attention the hero’s clothes attract, the greater her admiration. Because people are usually interested
in the attention-grabbing character. Visuality is important in superheroes.” (Emine, activity file, p. 15).
“The clothes of superheroes show their strength.” (Mehmet, activity file, p. 15).
When you look at student reviews, you see that superheroes have the power of their influence. They see their
clothes and their physical structures as complementary to that power. In classroom-related discussions related to
the activity, the following expressions are relevant to this topic by Cagrı:
“There is normally no power in Spiderman. When a person wears that costume, it becomes “Aaa ...!”” (Cagrı,
reserach video, 01.12.2015, 09: 41-09: 44).
The students passed on to the second question after thought-provoking debates such as "Is it so important for the
appearance of the clothes and the physical appearance to look really strong?" In the second question, the students
were asked whether there was a relationship between being a superhero and becoming a woman or a man. Tülay,
Mehmet and Demir stated that there was a distinction in favor of men about superheroes. Emine, on the other
hand, expressed dissatisfaction with the discrimination and made the following statement:
“In comic books, it’s usually both male and female characters. However, there are few female characters. This
shows that there is an inequality.” (Emine, activity file, p. 15).
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After discussions on this subject, Mehmet insisted, “My superhero is strong and muscular.” (Mehmet, research
video, 01.12.2015, 19: 44-19: 47). The Çağrı states:
“In fact, in normal life, for example, women who died like her husband become heroes, but even if they have no
special powers, they work, look at their homes, and then look after their children. They become like
superheroes.” (Cagrı, application videosu, 01.12.2015, 23: 50-24: 04).
Finally, students were given the opportunity to think about the difference between the violence imposed by the
characters who were struggling with the violence of superheroes. Except for Emine, all students were righteous,
expressing admiration for the superheroes they had shown. Observations on this lesson reflect this:
“Students are aware of exactly what the messages given by moving texts are. They explain how the hero’s
attributes in her text evoke them and how they relate to them by giving examples of heroes.” (Observation form,
01.12.2015)
3.2.5 Reconstruction
At this stage, you have information about the language and expression features of comic book; students who
were supposed to gain a critical view of superheroes were asked to build their own superheroes. Then there is a
real or imaginary, and they have set themselves to solve problems in Turkey were asked to produce through their
own superheroes. Before moving on to making a comic book, students were asked dentify a message for texts
they will create; form their texts to address a specific target group; the target group should be taken into
consideration; define their objectives when producing the text clearly; the text should be in compliance with the
rules of the standard Turkish language. The comic book was created using the web 2.0 tool named pixton. One
of the group comic book is shown in Figure 4:

Figure 4. Comic book of the second group
As seen in Figure 4, the second group implemented a character design that was not based on gender
discrimination. The group, which developed a violent event pattern, chose the clothes of the superheroes with
more covering costume. In addition, the event pattern was not with extraordinary powers; with the technological
possibilities of the present age. After the activity, each group member’s comic book was evaluated by the other
students in the class. Following this evaluation made in terms of the use of standard Turkish language, all groups
were given the last of their comics, as seen Figure 4. Then they sent you the latest version of the text by mail to
the researcher.
3.3 Family Love
These sub-themes related to the research process, shown as 7 hours of Turkish language lessons in the annual
plan; the research process lasted 7 hours. The aims and outcomes of this lesson’s were taken directly as the
annual plan was shown. A total of 7 activities including a preliminary information section on this sub theme
were realized. While the Family Love sub-theme was being processed the cartoon called Sponge Bob was used.
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3.3.1 Preliminary Information
In this section, students had two activities. The students learned about the existing information about cartoons
with activity named “What is Cartoons?”. At the same time, their attention was drawn to the subject. Ayşenur
saw cartoons as merely entertainment. However, Demir, Çağrı, Emine and Tülay saw cartoons as a carrier of a
certain message and made their explanation in this respect. It can be said that the students started to see and
evaluate cartoons as a popular culture product. In fact, in Mehmet’s statement, it is seen that this situation went
as far as secret transmission:
“I loved watching cartoons, but as I grew older I started not to like it. But some can be fun, and some cartoons
can have “subliminal” messages. This event can also affect individuals negatively.” (Mehmet, activity file, p.
17).
After this activity, the second activity called “The Magic of Cartoons” was conducted. In this activity, students
were asked about the seductive and impressive aspects of cartoons. Looking at student reviews, it turns out that
cartoons were not a specific target group and were products that appealed to everybody’s life. It is noteworthy to
say that the students watched that cartoons they liked. Another point that draws attention is that they did not
indicate any negative thoughts about cartoons. At the end of the day, Emine’s interpretation about lesson
reflected in her diary as follows:
“I was very interested in the cartoon story. Because I love watching cartoons. I even watched English language
on the internet because a line was not published in Turkish language in the second and third seasons of cartoons.
That’s why the cartoons are so interesting.” (Emine, student diary, 04.12.2015).
3.3.2 Interaction
At this stage, the main text, Grandmamma Kiss, was used. The text was played quickly before being viewed.
Students are asked to review their visuals. Then four questions were asked to the students before the text was
read. The first question is that they have not watched and watched the cartoon before. Demir “I have never
watched the cartoon named Sponge Bob before. But it could be a cartoon about what the subject of a sponge is
about.” (Demir, activity file, p. 18). In the second question, students were asked that cartton in the second
question, it was asked what purpose cartoon would be watched. Çağrı has been approached entirely in terms of a
popular culture text and has been watched for sub-messages as follows:
“We will process this message to find private messages.” (Cagrı, activity file, p. 18).
A different opinion came from Ayşenur as follows:
“We can watch for positive behavior and can tell speak Turkish effectively.” (Aysenur, activity file, p. 18).
While Aysenur was a student who constantly questioned the relation between the texts used and the content of
Turkish language lessons in the first lessons, this interpretation shows that she evaluates her Turkish language
lessons by associating popular culture texts. After this question, the students were asked whether they could
teach or not to teach them something about the cartoon that would be processed as text. Although all of the
students stated that they would be of an instructive, Mehmet was in the following opening:
“It only makes me entertain. I do not want me to have an idea.” (Mehmet, activity file, p. 18).
This interpretation of Mehmet is thought to have originated from a critical point of view towards the cartoon.
Cartoons as popular culture texts mean that they are thought to be a text that provides a good time but is
consciously distant from instructive. Finally, students were asked what points they would affect in the cartoon
and what would affect if they were happened. Male students indicate that fear, excitement and moving scenes
will affect themselves; girl students stated that they preferred entertaining scenes.
3.3.3 Percpective
The Sponge Bob cartoon, the 12-minute section called Grandmamma Kisses, was shown to the students. When
the text has come in the last three minutes, listening / watching has been interrupted. After that, students are
asked to indicate their thoughts about what might happen. After the opinions of the students were taken, the
contents of the text were listened / watched. Later on, they were provided with selective listening / watching
method and second time listening / watching so that they could listen again for their purposes. The student
responses to the text are reflected in the research diary as follows:
“We have made the preliminary information part of the sub-theme of Family Love for students of the past course.
In this lesson, I took a class that projected the students to watch the Sponge Bob cartoon, which is the listening /
watching text. Before they begin watching cartoons, I warned them about finding the answers to the questions in
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the first activity. We started watching cartoons. All the students, including the Turkish language teachers,
watched the cartoon very carefully. It was obvious that they enjoyed too. They even wanted to watch it again for
the second time.” (Research diary, 09.12.2015).
After listening / watching the text, students are asked to set up sentences indicating cause and effect relation to
the events in the text. Regarding the cause-effect relation, Tülay established the following sentence:
“Everybody is laughing in places where SpongeBob works because of her kiss on the forehead.” (Tülay, research
video, 12.09.2015, 13: 55-14: 00).
Although the use of a cartoons as a listening / watching text differs from that of the students, it is seen in the
above sample examples that the activities associated with the Turkish language lesson show the necessary care,
such as cartoons, text of a Turkish language lesson. In the lesson, the words “funny-ridiculous, intelligent-old,
old-aged” selected from the text were written. The student’s opinions about the meaning relation between these
words were taken. It was reminded that the students were told that “the spellings are different, their meanings are
the same words, synonyms”. Again, words, “burning, kissing, growing” selected from text written on the board.
Students who want to make an activity should divide these actions into their annexes and their roots; They are
asked to indicate their tense and their personal ending. The seriousness of the students during the event grammar
is described as follows in the research diary:
“Students are very relaxed as far as the introduction of grammar is concerned. It is certain that they care, but it
is not that importance that comes from them; it is as important as they have to give.” (Research diary,
09.12.2015).
The importance that the students give to their grammar activities reflects in the research diary. It has been
observed that this situation has not changed since the beginning of the research period. In fact, students were not
aware of the importance of reading, writing, speaking and listening skills for Turkish language lesson. After the
grammar activities, the students were asked four questions in the second activity on what they learned from the
text. These questions seemed to give students almost the same answer. The third question of opinion on the
subject of the text is different from each other. However, it is noteworthy that the opinions of the students on the
main idea are as follows. Students learn the distinction between the subject and the main idea; but it is thought
that they can not show it in practice.
“We know we are not a kiss baby. We know that even adults may be grandmothers, but we are still adults.”
(Tülay, activity file, p. 18).
“It is not something to be embarrassed if we like a person or an elder. It is not necessary for us to be a baby for
love.” (Emine, activity file, p. 18).
After understanding of text, the students were asked to set up the cues, starting with “if I were ...” by replacing
them with Sponge Bob. Mehmet, in the following explanations:
“I would not act like Sponge Bob, my teacher. So I would explain the events to grandmother. Sponge Bob did not
tell the situation here.” He said, “Grandmamma, I’m grown now. But I wanted him to do better by telling the
situation.” (Mehmet, research video, 09.12.2015, 23: 05-23: 20).
It is thought that students interpreted the situation by associating it with their own family environment, as seen in
the above explanations that students made in activities.
3.3.4 Interpretation
Students are given the opportunity to express themselves through guided speech to explain their feelings and
thoughts. For this purpose, students were asked three questions in the first activity of this step called “Equality of
Women and Men”. On the first question, SpongeBob’s grandmother was taken in opinion on how he handled the
cartoon as a woman. After this stage, the reconstruction stage has been passed. At this step, the students have the
opportunity to present the information they have obtained as behavior.
3.3.5 Reconstruction
Students were asked to write their own cartoon scripts on the cartoon named Grandmother Kiss. For this, the
class is divided into groups of four, as is done in the reconstruction events on the other sub-themes. The scenario
that the students have prepared is as follows:
“SpongeBob will protect your grandmother? Or…
Would he say no to inequality?
Would SpongeBob choose fun or family?
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You will learn this soon.
Patrick: Hello Spongebob. How are you?
Sponge Bob: Good, thank you. How are you?
Customer: Can we get a napkin?
Patrick: I’m fine too. I’ve been asking a İskender kebab…
Sponge Bob: Yours is coming. Okay, I am bringing it right now.
Patrick: There’s a plate here, Spongebob. Will you take this?
Sponge Bob: Here, enjoy your food.
Patrick: Thank you.
Grandmamma: SpongeBob, were you here too? What are you doing are you ok?
Sponge Bob: Good, grandmamma. I’m cooking food. What are you doing?
Grandmamma: I’m fine. Will you do me one too?
Sponge Bob: I’m doing it right now.
Patrick: Take it, Sponge Bob. İt is over.
SpongeBob: Thank you, enjoy.
Grandmamma: Patrick, what are you doing, kittens?
Patrick: I’m fine too, Grandmamma.
Grandmamma: I will bring you cookies tomorrow.
SpongeBob: Take it, grandmamma.
Grandmamma: Thank you. (Eat your dinner). Yeah, come on, you put this on, let’s go to have fun. What shall we
do?
Patrick: I think we should play basketball.
Grandmamma: Okay. Let's take a walk.
(They come to the basketball court.)
Patrick: Hello, are you the basketball officer?
Officer: Yes, this is me.
Patrick: We want to playing basketball. How many pounds per person?
Patrick: We were three people playing basketball. How many pounds per person?
Officer: 10 pounds per person. Grandmamma can not play. Not for the ladies, but for the men only.
Patrick: Why? We want our grandmamma to play with us.
Sponge Bob: This is not equal. Women or men are not superior to each other.
Officer: Unfortunately, I think so, but there is nothing to do.
Grandmamma: Can I talk to your boss?
Officer: We do not have a boss but you can petition if you want. Grandma: I want to use my petition.
Officer: OK.
Grandmamma: Give me one paper.
Officer: Here. I would have liked it, but I did not understand why.
Grandmamma: Give this to your boss. İt must be equality.
Officer: OK.
Grandmamma: Well, we do not. Let’s go to the funfair.
Patrick: Are you the funfair officer?
Officer: Yes, it is me. Here you are.
Patrick: We want to mount in fear tunnel.
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Officer: Okay, but unfortunately you will be the two without your grandmother.
Patrick: Why? It needs to be equal.
Grandmamma: Yes, I am getting a raw deal.
SpongeBob: That’s what happened in the place we went to before. Please give us some kindness.
Officer: OK.
Grandmamma: Well, thank you very much. Come on, man. I'll be the first one.” (Second group, research video,
10.12.2015).
The second group, which was written in the script, as in the first group places cultural elements (like İskender
kebab) are outstanding. This group, according to the other group, handled the inequality of women and men
based on rights and freedoms. The scenarios were presented to the class by each group. It has been criticized in
terms of the use of standard Turkish language and the fact that it does not reflect the women’s, man’s equality
and Family Love. Scenarios were organized in the direction of criticism. Later, each group was asked to
dramatizate their scripts and convert them into digital stories using the web 2.0 “animoto”. Finally, each group
edited their videos and shared them.
4. Discussion
The use of popular culture texts in education has been discussed in the literature because it is known that they
include contents that could have negative effects on children and teenagers. However, it would not be
appropriate to generalize these negative effects. As it can also be seen in the findings section of the current study,
it is advocated that among those popular culture texts some of them could positively influence academic
outcomes of students. It is considered that the reason behind the negative view against popular culture stems
from adults’ unfamiliarity with popular culture. Nevertheless, the content of today’s children’s games have
relation to popular culture texts (Marsh & Millard, 2000). Accordingly Grugeon (2005) stated that students have
been heavily exposed to popular culture texts out-of-school and the texts known by students could be positively
used in education. Besides, according to Willett (2005) popular culture positively influence teaching and
learning process by means of providing enriched classroom environment. Accordingly, Morrell & DuncanAndreda (2006) expressed that if students are given responsibility to construct their own realities and disrupt
negative perception on popular culture texts, they could learn how to develop narratives. In addition, Hall (2012)
whose perspective on the learning outcomes and goals of popular culture’s skill areas is similar to the current
study’s perspective advocates that students need to study on to determine racist, sexist, and the cultural clichés
presented in popular culture texts. Furthermore, he noted that students need to reckon on not only to what extent
the clichés are attached importance in the texts but also whether they attach importance to those clichés in their
daily lives. When it is viewed from this perspective, and taking into account the adverse effects on expert
opinions, it can be used in the Turkish language lesson of popular culture texts.
In the literature the use of popular culture texts has been elaborated in two different ways: popular culture related
to curriculum and popular culture as curriculum (Schultz & Throop, 2012). This study do not have any attempt
to develop curriculum related to popular culture. Rather, the current study aimed to relate existing Turkish
language lessons to popular culture texts. Heath (1983) acknowledge the necessity of integrating popular culture
text to a curriculum related to language education. In line with this purpose, the investigation of popular culture
texts in the course of action research study has two folds. The first one isTurkish language lesson with popular
culture texts, and the second one is Turkish language lesson about popular culture texts. Even though secondary
school students have experience in reading, they do not comprehend the difference between reading for fun and
reading for academic purposes (Moje ve Sunderland, 2003). Many of them acquire superficial knowledge of
texts without hesitating to think of their source or supported viewpoint (Marshall & Klein, 2009). In this study, it
is intended that students to both have fun and gain information while reading popular culture texts. It is also
aimed that students to gain critical thinking skills. In this regard Beavis (2014) argued that popular culture texts
could be used in both mother tong education in order to develop basic language skills and they can be used to
link out-of-school experiences. Marsh et al. (2005), in their study, revealed that popular culture texts merge
in-school and out-of-school experiences. In his study on 7th graders mother tongue education, Stevens (2001),
who approaches popular culture texts within the contexts of mother tongue education and critical literacy, links
popular culture texts with learning process through critical perspective. With a similar perspective, Morrell&
Duncan-Andrade (2006), in their study conducted with secondary school students, found that popular culture
texts not only develop critical thinking skills but also improve critical writing skills. The results of many similar
studies linking popular culture with mother tongue education (see Alvermann, 2012; Alvermann & Xu ve
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Marilyn, 2003; Bausell, 2006; Buelow, 2011; Hall, 2012; Lawrence, & McNeal ve Yildiz, 2009; Marsh, 2006;
Schoon, 2010; Skinner, 2006, etc.) support the findings of this study. In this study, mother tongue education
outcomes were aimed to teach with popular culture texts; besides, investigating texts and evaluation skills were
aimed to achieve with popular culture outcomes. From this aspect, primary school Turkish Language Curriculum
(6th-8th grades) corresponds to the curriculum.
Adaptation to out-of-school experience, meeting mother tongue education outcomes, investigating popular
culture texts and along with evaluation, students produced their own popular culture texts with the information
obtained in the step of reconstruction. The findings of the study correspond to the general aims of Turkish
Language Curriculum (1st-8th Grades) (2015) which was renewed in this aspect and planned to be put into
practice incrementally over the following years. Throughout the process of 6-week action research which was
designed with these perspectives, Turkish language lesson outcomes were aimed to be attained by associating
with popular culture texts such as hip-hop music, comic books, superheroes and cartoons.
In the first sub-theme, hip-hop style music, which is the popular culture text is also used for skill areas of the
Turkish language lesson. However, its purpose related to popular culture texts (identification of the components
of popular culture texts, self-integration with popular culture texts, using of language in popular culture texts,
evaluation in terms of social and content, producing of new texts thanks to popular culture texts) and outcomes
were also achieved. As regards the Turkish language lesson related to rap music, the studen’s opinions focused
more on establishing a relationship with the non-school life. Students expressed that rap music is part of their
daily life and that this practice, which they perform in school, resembles their out-of-school life. Students who
pointed out that the texts and activities were interesting also reflected in the student's diary that contributed to the
development of language arts. Alim (2007) and McCrary (2005) stated that in their work, the introduction of
hip-hop texts into the lesson has improved student’s reading and writing skills. Kelly (2013) also proposed a
curriculum to develop a critical perspective on hip-hop culture, which was utilized in language teaching, as well
as in the study of hip-hop, in its study of mother language teaching. In addition to this, studies on hip-hop culture
(Forell, 2006; Hall, 2012; Love, 2014; Rickford & Finegan, 2004; Sitomer, 2006, etc.) support the findings of
this research in terms of contributions to language arst and critical literacy. There are very few studies on
language education in Turkey with rap music. One of them is a work by Aksoy (2012) based on the opinions of
lullaby and tale in the form of rap music and transmission to future generations. This work of Aksoy was similar
to the findings of this research in terms of observing the intertextuality. Because, in this research, the students
produced their own texts by including the critical perspective of the popular culture in the process. Another study
is the study by Asal & Vural (2011), which tried to give a critical view to the elements of violence in rap music.
In this study, rap music is taken from a totally negative point of view. This does not support research findings.
Music plays an important role in making the teaching effective (Sever, 2006). In addition, neither of these
studies is intended for mother tongue education.
The second sub-theme is popular culture texts, comic books and superheroes. During the approximately
one-and-a-half-week action research process in which this text takes place, we will be able to reading (apply
reading rules, understand and analyze texts, enrich the vocabulary), speaking (apply speech rules, prepare
speech), writing (apply writing rules) and grammar (understanding and application of information and rules
related to word types) skills. At the same time, popular culture aims related to the purpose and outcomes of
Turkish language lesson about popular culture (recognition of the components of popular culture texts,
evaluation of popular culture texts in terms of language and content, producing new texts / meanings through
popular culture texts). It is seen that comic books are suitable materials that can be used as teaching material at
studies in the literature (see Bitz, 2010; Boerman-Cornell, 2013; Dalacqua, 2012; Danzak, 2011; Gavigan &
Tomasevich, 2013; Jacobs, 2007; Kilickaya & Krajka, 2012; Mei-Hung & Boe, 2012; Rapp, 2011; Schwarz,
2006; Wissman & Costello, 2014; Zimmerman, 2008), In these studies comics are usually developed in the skills
of reading and writing; but also in the development of critical thinking skills. For example, the study that
Kersulov (2016) made is one of them. According to Kersulov, who designed his own comic books in classroom
practices, comic books are important texts in the development of reading and writing skills. A similar view that
comic books are important contents in improving reading, writing skills and creating a student-centered
classroom environment is also revealed in the study of Bakis (2012). Referring to studies conducted in Turkey
Cihan’s (2014) findings of studies that have been done with this study’s findings are consistent. However, Cihan
(2014) presented a theoretical framework for his outcomes by studying only one of the outcomes of grammar in
his study. It differs from this work, which is directed towards practice and deals with all the skills. Can,
Türkyılmaz & Karadeniz (2010); İşcan, Arıkan, & Küçükaydın (2013); Karatay (2007) pointed out that comic
books should be taught as a reading text in their studies. These studies support the findings of the research.
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In the third sub-theme, cartoons, which is the popular culture text is used for outcomes of listening (to practice
listening rules, to understand and analyze listening / watching text, to evaluate what they listen / watch, to enrich
their vocabulary); writing (planned writing, produce different types of texts, writing and punctuation rules);
speaking (making prepared speaking); grammar (understanding and application of information and rules about
word types). Since cartoons have an important place in the transfer of cultures (Alicenap, 2015; Turkmen, 2012),
it is also important to understand popular culture objectives related to aims and outcomes in Turkish culture
(recognition of components of popular culture texts, social evaluation of popular culture text, evaluation in terms
of content, producing new texts / meanings through popular culture texts). Fowles (1970), the cartoon has seen
both films have used as a tool in teaching both languages as transmitters of culture. He has matched the humor
elements in cartoons with the cultural structure of the society. In this regard, the study supports the findings of
this research. With the similar perspective, Müller-Hartmann (2007), dealing with Disney cartoons, used them as
lesson material in the development of language skills in mother tongue education lessons; but also tried to gain a
critical perspective on popular culture texts (cultural sciences, stereotypes, sexist approach, etc.) to students. The
sexist approach in cartoons was also seen in the work of Kalaycı (2015). He also stated that he was trying to
convey a sexist approach from clothes to movements. This study is similar in terms of enriching the word
presence with study of Bursalı & Ünal (2015); Karakas & Sarıcoban (2011); Bektas & Sahin (2011); Karakuş &
Baki (2015). Popular culture texts in the research cited in Turkey are just used as a tool in the course content or
are just taken as a given that the text of popular culture for production purposes. In this sense, this research does
not coincide completely. Because, in this research, each popular culture text shows both an instrumental feature
in the transmission of language skills and a content feature that is centralized and analyzed as popular culture
text.
The following suggestions can be made from the findings of the research:
•
The Ministry of National Education may develop a questionnaire or interview form to identify popular
culture texts that constitute the out-of-school life of the students. It can provide this measurement tool to teachers
in their classes during the first week of each semester. The determined popular cultural texts can be used for
student to do more actively to Turkish language lessons and to increase their academic success.
•
In the light of the findings of the study, the outcomes about the popular culture texts which increase the
motivation of the students towards the Turkish language lesson and which affect the academic development of
the language arts positively can be related to the outcomes of the Turkish Language Curriculum by Ministry of
National Education.
•
The Ministry of National Education has announced that it has been renewed in 2015, the Turkish Language
Curriculum (grades 1-8). The textbooks of the program will be selected from the books suggested by the
Ministry of National Education. In this regard, the Ministry of National Education may encourage the person or
persons proposing the book to design course content related to popular culture texts that constitute the
out-of-school life of children.
•
The Ministry of National Education may suggest popular culture books as an alternative reading list, which
will both stimulate literary pleasure in students and affect language development positively.
•
It seems that the Turkish language lesson shows a lesson feature that is executed in the shadow of the
central exams like TEOG. In this case, the Turkish language lesson is seen as being composed of grammar;
reading, writing, listening / watching and speaking skills can not be awareness in the Turkish language lesson.
The Ministry of Education may go to the new regulations to ensure that Turkish lessons are not merely grammar.
•
In this study, Turkish language lessons and popular culture texts are associated. Separate studies can be
done to see whether popular culture texts contribute only to language arts, or to provide awareness and critical
view of popular culture texts.
•
The study found that popular culture texts contributed positively to the development of language arts. But
among the objectives of the study didn’t focus on what skills the ability to contribute to contribute more and
more to get where he provides could not be seen clearly. In this respect, studies can be made about which skills
are more effective.
•
It has been seen that the use of popular culture texts as reading and listening / watching texts in
language lessons has positively influenced the motivation of the students towards the lesson. On this
more reading and listening / watching popular culture texts can be found or edited for their use in
lessons and studies on their effectiveness can be made. This will be an important contribution to the
listening / watching skills known as neglected field in Turkish language lessons.
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