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Abstract
Parents in the Kingdom of Saudi Arabia usually help their kids in early school years especially in English
language. This help varies according to the parents' level of education, the degree of difficulty of the curriculum
and the type of school their kids join. Sometimes they give the right kind of help that matches the teachers'
strategies and objectives and most of the time their help is in the wrong direction. This study aims at
investigating the Saudi parents’ perceptions of the kind of help they offer to their primary school kids in order to
decide which help is constructive and which is misleading. To this end, the researcher designed a 29-item
questionnaire divided into three categories under three subtitles and distributed it to one hundred parents. The
results of the study showed that the majority of parents agreed that a healthy constructive parents-teachers
relationship is very important for a successful kid at school. It also showed that the parents' help whether direct
through helping the kid in homework, assignments or projects or indirect through saving a motivating
environment or involving him in cocurricular activities is vital for a fruitful academic life for kids. The study
recommended that certain kinds of help such as direct translation to L1or the exaggerated help that sometimes
reaches to doing assignments on behalf of kids should be avoinded.
Keywords: logistic help, L1, minorities, primary schools, PTA, SNS
1. Introduction
Teaching children and educating them is not only the schools' responsibility; parents have a very important role
to play in improving students' academic performance (Al- Sumaiti, 2012). Al-Mahrooqi, Denman & Maamari,
(2016) pointed out that parental involvement is of great importance in kids' educational, social, and
psychological progress. This progress includes higher rates of attendance, more communication with the school
and teachers, and higher levels of academic achievement. Establishing connections between home and school,
parents and teachers talking and listening to each other whether face to face or through the telephone or SNS
means all have the biggest effect on a child’s school success (Academic Development Institute, 1984; Emerson,
Fear, Fox, & Sanders, 2012; Linse, Vlack, & Bladas, 2014; Green et al., 2007) cited in Linse et al., (2014).
Henderson and Berla (1994) cited in Center for Child Well-being (2012) highlighted the importance of the
parents' role in creating a home environment that encourages learning, expressing high expectations for
children's achievement and future careers and being involved in their children's education. Unfortunately,
parents' involvement sometimes face barriers such as negative attitudes of school staff toward them, lack of
teacher' preparation and occupational demands that limit parents’ involvement (Moosa, Karabenick & Adams,
2001). There are other barriers facing parents' involvement in poor areas like lack of awareness, literacy,
planning and coordination; in addition to the shortage of parent involvement programs and poverty (Lebona,
2010). This research intends to shed more light on the way parents help their kids in KSA in terms of approved
and mistaken practices. The researcher also hopes to find out the best practices in this contexts from the related
literature and the experts in the field.
1.1 Questions of the Study
1)

How can parents develop a positive relation with the teaching staff?

2)

What kind of help do parents give to their primary school kids with regard to teaching and learning?
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3) What kind of help do parents give to their primary school kids with regard to home environment, relaxing
atmosphere, logistic support...etc.?
2. Review of Literature
2.1 The Importance of Involving Parents
Early childhood educators and specialists, all over the world, recognize the importance of creating positive
connections between homes and schools. They think that such connections can hopefully contribute to solving
kids’ problems that demand special treatment. Below is a literature survey about the relation between home and
school that attempts to decide on the types of healthy relations to recommend. On the other hand, the unhealthy
relations will be explained and warned of so that parents know that they are unintentionally harming their kids.
Al-Mahrooqi et al. (2016) conducted a study to examine the benefits, challenges and practices of Omani parents
in relation to their children's English language studies. The results of the study showed that Omani parents know
well that their involvement is important as it will be beneficial to their kids; nevertheless, their involvement is
very limited. Linse et al. (2014) aimed at defining the positive home–school communication through surveying
authentic contacts between English language teachers and parents of young learners. To do this he analyses
different kinds of contacts including face-to-face contacts, telephone calls, written materials that schools send
home. Mafa and Makuba (2013) explored the schools involvement of parents in their children's education.
Awareness of the importance of involving parents was clear in the results despite the barriers that limited this
involvement. In a telephone survey of 5,032 parents and care-takers of children aged 5-16 (Peter's et al., 2008)
found out that nearly half of parents felt very involved in their children’s school life and women tend to feel
more involved than men. More than 70% think that they should be more involved. 44% of the sample said that
work commitments were the main barrier to greater involvement. Graham-Clay (2005) mentioned some
challenges against parent teacher communication. Cultural differences are among these barriers when both can't
have the same terms and the result will be confusion and misunderstanding. Another challenge is the short time
dedicated for the parent-teacher function which is not enough to talk about the student in terms of behavior,
problems in understanding and achievement. Moosa et al. (2001) examined five areas of Arab parent
involvement in elementary schools in an urban Midwestern district. Results suggest the following teacher
perceptions of Arab parents and their families: a) most view the school as the authority; b) most believe that
education is important; c) parents can assist their children with school if given guidance; d) English language
skills are important; and e) school-parent communication is tradition bound, with parents reluctant to ask
questions. Bempechat (1992) examines parents' involvement in their children's education by exploring
socialization patterns that encourage high achievement and describing the nature of parent involvement programs.
Involving parents is recognized by all the people involved in the teaching learning process. Parents' attitudes
directly affect their kids potential and expectations. There is a shift in parents' responsibility toward child
education especially among non-white parents who consider themselves more responsible than schools. 96%
agreed that it is important to make kids attend school regularly (Peters, Seeds, Goldstein, & Coleman, 2008).
2.2 How to Involve Parents
Principals and teachers may think of strategies and ideas to involve parents in the teaching learning process.
"Parent Teacher Association (PTA)" is one of the old new ideas that brings parents to school to discuss ideas
related to education and to improve the school environment. Other ideas can come from the creativity of the
teachers like giving students projects or assignments where kids can ask their parents for help. Paulu (1998)
pointed out that homework can bring together children, parents, and teachers in a common effort to enhance
students' learning. Teachers act as coordinators in this context. The benefits of homework begin in school and
students who complete their homework successfully improve their chances for academic success. Furthermore,
homework develops habits and attitudes that work to a student's advantage far beyond the classroom. Qualities
like self-discipline, responsibility and love of learning benefit students throughout their lives. Graham-Clay
(2005) emphasized the importance of training for teachers on how to effectively communicate with parents as
this communication is essential to building a sense of community between home and school.
3. Method
3.1 The Population and Sample of the Study
The population of the study is all parents who have kids in the primary -stage schools in Jeddah. These schools
include British grammar schools and special schools for minorities like Indian, Pakistani, Bangladeshi and
Italian schools; in addition to a mixture of schools that follow the government system. Some of these are to some
extent lenient like all public schools; others are a little more challenging like private schools. The third type is
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international schools which are the most challenging in terms of syllabus, teaching and testing. The sample of the
study is one hundred parents chosen randomly from the population. These are mainly mothers because in the
Saudi society women usually stay at home and men go to work. In addition, women tend to be more patient than
men with regard to helping kids.
3.2 Research Design
This is a survey study that depends on a questionnaire as a data collection tool. The questionnaire consists of
three categories. The first category contains nine items related to the relation between parents and teachers. The
second category is about the nature of help parents give to their kids and comprises eight items. The indirect help
parents can give to their kids in terms of saving a healthy atmosphere, being a good model to them, helping in
time management and doing the necessary follow up is represented in the third category which contains twelve
items. The questionnaire is validated by a group of experts and piloted on five relative parents outside the sample.
The questionnaire was sent to respondents through google as it is an easy way to reach many parents and get the
results in pie charts for later analysis.
4. Results
The results of the questionnaire comprise three categories. The first nine items are about the relation between
parents and teachers. The second eight items are about the nature of help parents give to their primary school
kids and finally the third and last group of twelve items is about the logistic indirect help parents give to their
kids. The results are first tabulated then represented in bar charts to make them clear and easy to compare.
4.1 Results of the Questionnaire
Table 1. The percentages of the respondents' answers to the first nine items of the questionnaire
No.

The Relation with Teachers

Always

Sometimes

Rarely

Never

1

I keep in touch with teachers.

44%

47%

7%

2%

2

Teachers phone me when my child misses
an assignment or does poorly in exams.

27%

35%

25%

13%

3

I let the teacher know I am watching my
child’s study habits and attitude.

44%

41%

13%

2%

4

I ask the teacher how I can support my
child in areas he/she may need to improve.

41%

35%

16%

8%

5

I share any information that might help the
teacher understand my child.

42%

38%

12%

8%

6

I get a teacher tutor my kid if he has gaps
in certain areas.

21%

37%

17%

25%

7

I thank the teacher when I appreciate
something he has done for my child.

77%

18%

3%

2%

8

The first one to consult is the teacher if
my child is struggling with homework.

23%

42%

9%

26%

9

I make sure that my teaching strategies go
with the teachers' strategies.

43%

31%

15%

11%

Table 1 above shows the percentages of the respondents' answers on the first category of the questionnaire. The
four-Likert scale- always, sometimes, rarely, never- was used to reflect the percentages.
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Chart 1. The students' responses to the first nine items of the questionnaire
Chart 1 above shows the respondents' answers with regard to the first nine items of the questionnaire. These
items are related to the parents' relation with teachers. It is clear from the chart that most of the items happen
more than often except for items six and eight which are about tutoring and approaching the school teacher in
case of difficulty. Thanking the teacher and appreciating him/her got the highest percentage.
Table 2. The percentages of the respondents' answers to the second group of eight items in the questionnaire
No.

The nature of the help parents give to their
kids

Always

Sometimes

Rarely

Never

1

Whenever he/she has a difficult word in
English, I give him the Arabic meaning.

60%

30%

7%

3%

2

I make him read texts and give him the
Arabic translation.

40%

35%

8%

7%

3

When he can't answer comprehension
questions, I answer for him.

42%

47%

10%

1%

4

I give him the instructions in Arabic.

39%

45%

7%

9%

5

I encourage
independently.

work

51%

36%

10%

3%

6

I watch my children for signs of
frustration or failure.

52%

46%

2%

0%

7

I have my children do harder work first,
when they are most alert.

64%

28%

7%

1%

8

I check my child's diary to know his
assignments every day.

55%

39%

6%

0%

my

child

to

Table 2 above shows the percentages of the respondents' answers on the second category of the questionnaire.
The four-Likert scale- always, sometimes, rarely, never- was used to reflect the percentages.
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Chart 2. The respondents' answers to the second category of the questionnaire
Chart 2 above shows the respondents’ answers with regard to the nature of help parents provide to their primary
school kids in international schools. It is apparent that “sometimes” and “always” dominate all the answers to the
eight items. “Rarely” is very low and “never” is almost absent in all the responses except for items two and four.
Table 3. The percentages of the respondents' answers to the last twelve items in the third category of the
questionnaire
No.

Logistic and indirect help parents give to
their kids

Always

Sometimes

1

I join SNS groups with parents to follow
up with assignments and exams.
I attend PTA meetings to give suggestions
and discuss ideas.
I take time to understand my children’s
world— their friends, activities, etc.
I go with my children to places where
learning is a family activity.
I make daily study time a family value
I make sure the home environment is
welcoming and motivating to study.
I establish a family routine with regular
mealtimes, bedtimes.
I show and model courtesy when talking
with my children by using “please”,
“thanks” etc.
I spend a few minutes daily with each
child, talking and listening with patience
and love.
I praise my child for real effort and good
attitudes about school work.
I pick a time when my children study each
evening.
I try to do some of my own “homework”
while my child studies.

79%

19%

2%

0%

69%

21%

6%

4%

57%

29%

10%

4%

40%

35%

18%

7%

42%
39%

47%
45%

10%
7%

1%
9%

51%

36%

10%

3%

52%

46%

2%

0%

64%

28%

7%

1%

55%

39%

6%

0%

79%

19%

2%

0%

69%

21%

6%

4%

2
3
4
5
6
7
8

9

10
11
12
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Table 3 above shows the percentages of the respondents' answers on the third category of the questionnaire. The
four-Likert scale- always, sometimes, rarely, never- was used to reflect the percentages.

Chart 3. The respondents' answers to the third category of the questionnaire
Chart 3 above shows the respondents' answers to the last twelve items with regard to the logistic indirect help
parents provide to their primary school kids in international schools. The four bars reflect the frequency of
respondents' answers as explained in chart 1. It is apparent that “always” and “sometimes” exchange the
dominance in all the items. Items 1, 2, 3, 11 and 12 got the highest frequency and in all the items “rarely” and
“never” are almost absent.
5. Discussion
Parent -teacher relation is very important for a successful child. It can keep both of them aware of what is going
on inside and outside schools. The results of the questionnaire with regard to parents' relation with teachers
support the above assumption. Nearly all responses to the first group of items in the questionnaire were in favor
of "always” and “sometimes" with a percentage far higher than 50%. "I thank the teacher when I appreciate
something he has done for my child" had the highest percentage (95%). This unanimous agreement goes with (Al
Sumaiti, 2012; Al-Mahrooqi et al., 2016; and Linse et al., 2014) who highlighted the role of parents in the
teaching/learning process. Teachers can't cope with the individual differences among students especially those
coming from different backgrounds and different nationalities like the situation in Jeddah, KSA. Parents
especially mothers have more time and tend to be more patient with kids and give more examples on condition
that they provide the right kind of help and continue what the teacher have already started.
With regard to the question about the nature of help parents give to their kids in terms of teaching and learning,
the responses were surprising. "Always” and “sometimes" had the highest percentages which amount to 90%
although the first four items are considered wrong behaviors according to teaching and learning theories that call
for the students' involvement and relative independence while doing activities such as home assignments and
projects. This can be justified in two ways: First, the respondents are not aware that these behaviors are wrong
from an educational point of view. They tend to do them pushed by sympathy with their kids especially when the
assignments are challenging as the case in international schools. They don't know that when they give instant
help to their kids, they make them lose golden chances for learning through trying word attack skills and
searching the internet or joining their classmates into team work and cooperative learning. (Meyer, Haywood,
Sachdev, & Faraday, 2008; and DeLong, 2009) emphasized ‘student-centered learning’ and ‘ownership’ of
learning which involve building a strong relationship between teachers and students that enables students to
become independent. Two types of factors were mentioned in this context: Internal factors that include cognitive
skills such as problem solving, metacognitive skills and affective skills related to feelings and emotions and
external factors related to teaching strategies that encourage independent learning. The other reason is that the
respondents thought all the items were written positively and didn't bother to read carefully and understand the
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meaning although the items are translated into their L1. What makes the second justification stronger is their
response to item five which calls for independent learning.
It is apparent in chart 3 that respondents value the logistic help and consider it as important as the direct help in
teaching and learning. Providing a motivating environment free from anxiety and disturbances is very important.
A quality home environment and parental support can contribute towards a student’s motivation for academic
achievement and learning, which can in turn increase interest in and satisfaction at school (Mansour& Martin,
2009) cited in Emerson et al. (2014). Co-curricular activities including journeys, exhibitions, excursions,
seminars and recreation centers are as educational as the classroom. Ingale, (2014) pointed out that co-curricular
activities are needed in addition to the curriculum to develop a child intellectually, physically, sensibly socially
and morally. The hidden curriculum where kids learn patterns of behavior indirectly from their parents, elder
brothers and the people around them are sometimes better chances for learning than preaching and direct
instruction. Alsubaie (2015) highlighted the importance of the hidden curriculum in shaping the character of the
child and pointed out that this type of curriculum should be taken into consideration as it may have negative
influences. When the parents follow rules of etiquette while dealing with each other, this becomes part of the
kid's schema and he/she will use it when put in the same situation. When the family divides the day in a way that
there are portions of time for sleep, food, fun, study and exercise, the kid knows that time is valuable and he
shouldn't spend more time on fun and forget about study, sleep or exercise.
In few items where the father's involvement is demanded "sometimes" has a higher percentage than "always" as
shown in the chart above. This is very natural in an environment like KSA as the father is most of the time busy
away from home and women can't drive to take kids for outdoor activities.
6. Conclusion and Recommendations
This study investigated Saudi parents' perceptions of the kind of help they offer to their kids with regard to three
areas: their relation with teachers and how this relation should reflect positively on kids' success and
development. The concept that parents only visit schools when there is a problem or when they are called by
principals should be substituted with a healthy relation based on mutual understanding, respect and cooperation
between parents and teachers. It is now very common as shown in chart1 in the results that parents come to
school to express their gratitude and appreciation other than complain and settle disputes. Parents may visit
school to attend training, seminars and workshops about how to work in a parallel line with teachers and to
consolidate and further practice what the teacher had already started in the classroom. The other area discussed
in the study is the Saudi parents’ perceptions to the academic help they offer to their kids. This help is considered
necessary because teachers alone can't do everything especially in early years of the kid's academic life. Kids
need the aforementioned consolidation and practice to master the skills which is impossible in the limited time of
the classroom. Not all parents are able to provide the needed extension of school at home because they may not
have enough qualification to do so. Furthermore, some traditionally taught parents may follow wrong approaches
in helping their kids such as grammar translation or spoon-feeding. This creates a real need for more cooperation
and coordination between parents and teachers. The third area is related to the logistic support that parents give
to their kids in terms of providing a healthy motivating environment at home, offering their kids the chance for
co-curricular activities, field trips, competitions and book and art exhibitions. These three areas are integrated
and all contribute to a successful future for kids which is the ultimate goal for any teaching/learning process.
More research in this critical area is recommended to enrich the fields of cooperation between parents and
teachers.
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Appendix A
The questionnaire used in the study
Dear Parents,
It gives me great pleasure to share with you this questionnaire about the nature of help parents can give to their
primary school kids. Your cooperation and contribution to my research is highly appreciated and definitely will
result in great benefit to our kids.
أﻋﺰاﺋﻲ اﻻﺑﺎء واﻷﻣﻬﺎت
 أﺛﻤﻦ ﻋﺎﻟﻴﺎ ﻣﺴﺎﻋﺪﺗﻜﻢ.ﻳﺴﻌﺪﻧﻲ ﺟﺪا أن أﺷﺎرآﻜﻢ ﻓﻲ هﺬﻩ اﻷﺳﺘﺒﺎﻧﺔ ﺣﻮل ﻃﺒﻴﻌﺔ اﻟﻤﺴﺎﻋﺪة اﻟﺘﻲ ﻳﻘﺪﻣﻬﺎ اﻟﻮاﻟﺪان ﻷﻃﻔﺎﻟﻬﻢ ﻓﻲ اﻟﻤﺮﺣﻠﺔ اﻷﺳﺎﺳﻴﺔ
.وﻣﺴﺎهﻤﺘﻜﻢ ﻓﻲ هﺬا اﻟﺒﺤﺚ ﻋﻠﻰ أﻣﻞ أن ﺗﻌﻮد اﻟﻨﺘﺎﺋﺞ ﺑﺎﻟﻔﺎﺋﺪة ﻟﺼﺎﻟﺢ أﺑﻨﺎﺋﻨﺎ
 اﻟﻤﻤﻠﻜﺔ اﻟﻌﺮﺑﻴﺔ اﻟﺴﻌﻮدﻳﺔ/  ﺟﺪة/ ﺟﺎﻣﻌﺔ اﻟﻤﻠﻚ ﻋﺒﺪ اﻟﻌﺰﻳﺰ/اﻟﺪآﺘﻮر ﺳﻼﻣﺔ ﺳﻠﻴﻢ ﻣﺤﻤﻮد
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Appendix 1. A questionnaire about the nature of help parents give to their primary school kids
No.

Item

Always

Relation with teachers
ﻣﻼﻣﺢ اﻟﻌﻼﻗﺔ ﺑﻴﻦ اﻟﻮاﻟﺪﻳﻦ واﻟﻤﺪرﺳﻴﻦ ﻓﻴﻤﺎ ﻳﺘﻌﻠﻖ ﺑﻤﺼﻠﺤﺔ اﻷﻃﻔﺎل
1

I keep in touch with teachers
أﺑﻘﻰ ﻋﻠﻰ إﺗﺼﺎل ﻣﻊ اﻟﻤﺪرﺳﻴﻦ

2

Teachers phone me when my child misses an
assignment or does poorly in exams.
ﻳﺘﺼﻞ ﺑﻲ اﻟﻤﺪرﺳﻮن ﻋﻨﺪﻣﺎ ﻳﻘﺼﺮ ﻃﻔﻠﻲ ﻓﻲ ﺣﻞ أﺣﺪ اﻟﻮاﺟﺒﺎت

3

I let the teacher know I am watching my child’s study
habits and attitude towards school
أﻋﻠﻢ اﻟﻤﺪرس أﻧﻨﻲ ﻣﻄﻠﻊ ﻋﻠﻰ ﻋﺎدات ﻃﻔﻠﻲ اﻟﺪراﺳﻴﺔ وإﺗﺠﺎهﺎﺗﻪ ﻧﺤﻮ
اﻟﻤﺪرﺳﺔ

4

I ask the teacher how I can support my child in areas
he/she may need to improve
أﺳﺄل اﻟﻤﺪرس آﻴﻒ ﻳﻤﻜﻦ أن أﺳﺎﻋﺪ ﻃﻔﻠﻲ ﻋﻨﺪﻣﺎ ﻳﺤﺘﺎج اﻟﻤﺴﺎﻋﺪة

5

I share any information that might help the
understand my child

teacher

أﻃﻠﻊ اﻟﻤﺪرس ﻋﻠﻰ أي ﻣﻌﻠﻮﻣﺎت ﻳﻤﻜﻦ أن ﺗﺴﺎﻋﺪﻩ ﻓﻲ ﻓﻬﻢ ﻃﺒﻴﻌﺔ وﻟﺪي
6

I get a teacher tutor my kid if he has gaps in certain
areas.
أﺳﺘﻌﻴﻦ ﺑﻤﺪرس ﺧﺼﻮﺻﻲ إذا آﺎن ﻟﺪى ﻃﻔﻠﻲ ﻓﺠﻮات ﻓﻲ ﺑﻌﺾ
.اﻟﻤﻮاﺿﻴﻊ

7

I thank the teacher when I appreciate something he has
done for my child
ﻻ أﻓﻮت اﻟﻔﺮﺻﺔ ﻟﺸﻜﺮ اﻟﻤﺪرس ﻋﻨﺪﻣﺎ أرى أﻧﻪ ﻳﺴﺘﺤﻖ اﻟﺸﻜﺮ

8

The first man to consult is the teacher if my child is
struggling with homework.
إذا إﺳﺘﺼﻌﺐ ﻃﻔﻠﻲ ﺑﻌﺾ اﻟﻮاﺟﺒﺎت أﻟﺠﺄ ﻟﻠﻤﺪرس آﺸﺮﻳﻚ ﻟﻠﺘﻮﺻﻞ اﻟﻰ
ﺣﻞ ﻳﺴﺎﻋﺪ ﻃﻔﻠﻲ

9

I make sure that my teaching strategies go with the
teachers' strategies.
ﻋﻨﺪﻣﺎ أﺳﺎﻋﺪ ﻃﻔﻠﻲ أﺗﺄآﺪ أن أﺳﺎﻟﻴﺒﻲ ﺗﻨﺴﺠﻢ ﻣﻊ أﺳﺎﻟﻴﺐ اﻟﻤﺪرس ﻟﻜﻲ
ﻧﻜﻮن ﻣﻌﺎ ﻋﻠﻰ إﻧﺴﺠﺎم
The nature of academic help parents can give to
their kids at home
ﻃﺒﻴﻌﺔ ﻣﺴﺎﻋﺪة اﻟﻮاﻟﺪﻳﻦ اﻷآﺎدﻳﻤﺒﺔ ﻟﻄﻔﻠﻬﻤﺎ ﻓﻲ اﻟﺒﻴﺖ

10

Whenever he has a difficult word in English I give
him the Arabic meaning.
ﻋﻨﺪﻣﺎ ﻳﻮاﺟﻪ ﻣﻔﺮدة ﺻﻌﺒﺔ أﻋﻄﻴﻪ اﻟﻤﻌﻨﻰ ﺑﺎﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ

11

I make him read texts and give him the Arabic
translation.
أﺟﻌﻠﻪ ﻳﻘﺮا ﻧﺼﺎ ﻣﻌﻴﻨﺎ وأزودة ﺑﺎﻟﺘﺮﺟﻤﺔ اﻟﻌﺮﺑﻴﺔ ﻟﺬﻟﻚ اﻟﻨﺺ

12

When he can't answer comprehension questions I
answer for him
ﻋﻨﺪﻣﺎ ﻻ ﻳﺴﺘﻄﻴﻊ إﺟﺎﺑﺔ ﺑﻌﺾ أﺳﺌﻠﺔ اﻷﺳﺘﻴﻌﺎب اﻟﻘﺮاﺋﻲ أﻗﺪم ﻟﻪ اﻷﺟﺎﺑﺔ
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I give him the instructions in Arabic.
أﻋﻄﻴﻪ ﺗﻌﻠﻴﻤﺎت اﻟﺘﻤﺎرﻳﻦ ﺑﺎﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ

14

I encourage my child to work independently. If my
child asks for help, I listen and provide guidance, not
answers
 إذا ﻃﻠﺐ ﻣﺴﺎﻋﺪة أﺳﺘﻤﻊ اﻟﻴﻪ وأرﺷﺪﻩ وﻻ.أﺷﺠﻊ ﻃﻔﻠﻲ ﻟﻠﻌﻤﻞ ﺑﺈﺳﺘﻘﻼﻟﻴﺔ
أﺟﻴﺐ ﻧﻴﺎﺑﺔ ﻋﻨﻪ

15

I watch my children for signs of frustration or failure.
I let them take a break or talk through difficulties
 أﻋﻄﻴﻬﻢ ﻓﺮﺻﺔ ﻟﻠﺮاﺣﺔ.أراﻗﺐ أﻃﻔﺎﻟﻲ ﻓﻲ ﻟﺤﻈﺎت اﻷﺣﺒﺎط واﻟﻔﺸﻞ
وﻣﻨﺎﻗﺸﺔ اﻟﻌﻮاﺋﻖ

16

I have my children do harder work first, when they are
most alert. Easier work will seem to go faster after that
أﺟﻌﻞ أﻃﻔﺎﻟﻲ ﻳﺒﺪاوون ﺑﺎﻟﻤﻬﺎم اﻟﺼﻌﺒﺔ أوﻻ ﻋﻨﺪﻣﺎ ﻳﻜﻮﻧﻮن ﻓﻲ أوج
 اﻟﻤﻬﺎم اﻟﺴﻬﻠﺔ ﺗﻨﺠﺰ ﺑﺴﺮﻋﺔ ﺑﻌﺪ ذﻟﻚ.ﻧﺸﺎﻃﻬﻢ

17

I check my child's diary to know his assignments every
day.
أﻃﻠﻊ ﻋﻠﻰ ﻣﻔﻜﺮة ﻃﻔﻠﻲ ﻟﻺﻃﻼع ﻋﻠﻰ واﺟﺒﺎﺗﻪ ﺑﺸﻜﻞ ﻳﻮﻣﻲ
Logistic indirect help for kids
ﻣﺴﺎﻋﺪات ﻟﻮﺟﺴﺘﻴﻪ ﻏﻴﺮ ﻣﺒﺎﺷﺮة ﻷﻃﻔﺎﻟﻲ

18

I join SNS groups with parents to follow up with
assignments and exams.
أﻧﻀﻢ اﻟﻰ ﻣﺠﻤﻮﻋﺎت وﺳﺎﺋﻞ اﻷﺗﺼﺎل اﻷﺟﺘﻤﺎﻋﻲ ﻟﻤﺘﺎﺑﻌﺔ واﺟﺒﺎت
وإﺧﺘﺒﺎرات أﻃﻔﺎﻟﻲ

19

I attend PTA meatings to give suggestions and discuss
ideas related to improving teaching strategies.
أﺣﺮص ﻋﻠﻰ ﺣﻀﻮر إﺟﺘﻤﺎﻋﺎت اﻷﺑﺎء واﻟﻤﻌﻠﻤﻴﻦ ﻷﺑﺪاء اﻷﻗﺘﺮاﺣﺎت
اﻟﻤﺘﻌﻠﻘﺔ ﺑﺘﻄﻮﻳﺮ اﻷﺳﺘﺮاﺗﻴﺠﻴﺎت اﻟﺘﻌﻠﻴﻤﻴﺔ

20

I take time to understand my children’s world— their
friends, activities, etc.
 أﺻﺪﻗﺎءﻩ واﻷﻧﺸﻄﺔ اﻟﺘﻲ ﻳﻘﻮم ﺑﻬﺎ,أﺣﺮص ﻋﻠﻰ ﻓﻬﻢ ﻋﺎﻟﻢ ﻃﻔﻠﻲ

21

I go with my children to places where learning is a
family activity
أﺻﻄﺤﺐ أﻃﻔﺎﻟﻲ ﻷﻣﺎآﻦ ﻳﻮﺟﺪ ﻓﻴﻬﺎ ﻓﺮص ﺗﻌﻠﻴﻤﻴﺔ ﻟﻠﻌﺎﺋﻠﺔ آﻜﻞ

22

I make daily study time a “family value,” something
each child does with or without homework
assignments from school
أﺧﺼﺺ وﻗﺖ ﻟﻠﺪراﺳﺔ أﺛﻨﺎء اﻟﻴﻮم آﻘﻴﻤﺔ ﻋﺎﺋﻠﻴﺔ ﺳﻮاء آﺎن هﻨﺎك واﺟﺒﺎت
أو ﻻ

23

I make sure the home environment is welcoming and
motivating to study.
أﺣﺮص ﻋﻠﻰ أن ﺗﻜﻮن ﺑﻴﺌﺔ اﻟﺒﻴﺖ ﺟﺎذﺑﺔ وﻣﺸﺠﻌﺔ ﻟﻠﺪراﺳﺔ

24

I establish a family routine with regular mealtimes,
bedtimes, homework time, and outdoor play/exercise
time
أوﺳﺲ ﻟﺒﺮﻧﺎﻣﺞ ﻟﻸﺳﺮة ﻳﺸﺘﻤﻞ ﻋﻠﻰ وﻗﺖ ﻟﻸآﻞ ووﻗﺖ ﻟﻠﻨﻮم ووﻗﺖ ﻟﺤﻞ
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اﻟﻮاﺟﺒﺎت ووﻗﺖ ﻟﻠﺘﺮﻓﻴﻪ ووﻗﺖ ﻟﻠﺮﻳﺎﺿﺔ
25

I show and model courtesy when talking with my
children by using please, thank you
أآﻮن ﻣﺜﺎﻻ ﺟﻴﺪا ﻟﺤﺴﻦ اﻟﺘﺼﺮف ﻷﻃﻔﺎﻟﻲ وأﺗﺤﺪث ﻣﻌﻬﻢ ﺑﻠﻐﺔ ﺗﻌﻜﺲ ذﻟﻚ
...ﺑﺈﺳﺘﺨﺪام ﻋﺒﺎرات ﻣﻦ ﻓﻀﻠﻚ وﺷﻜﺮا

26

I spend a few minutes daily with each child, talking
and listening with patience and love
أﻣﻀﻲ ﺑﻌﺾ اﻟﺪﻗﺎﺋﻖ ﻳﻮﻣﻴﺎ ﻣﻊ آﻞ ﻃﻔﻞ ﻣﺴﺘﻤﻌﺎ وﻣﺤﺪﺛﺎ ﺑﻜﻞ ﺻﺒﺮ

27

I praise my child for real effort and good attitudes
about school work
أﻣﺪح وأﻋﺰز ﻃﻔﻠﻲ ﻋﻠﻰ ﺟﻬﺪﻩ وإﺗﺠﺎهﺎﺗﻪ اﻟﺠﻴﺪة ﻧﺤﻮ اﻟﻤﺪرﺳﺔ

28

I pick a time when my children will study each
evening; I don’t let them wait until just before
bedtime
 ﻻ أدﻋﻬﻢ ﻳﺆﺟﻠﻮا اﻟﺪراﺳﺔ ﻟﻠﺤﻈﺎت ﻣﺎ ﻗﺒﻞ.أﺧﺘﺎر وﻗﺘﺎ ﻟﻠﺪراﺳﺔ آﻞ ﻣﺴﺎء
اﻟﻨﻮم

29

I try to do some of my own “homework” while my
child studies, such as bill paying, reading, writing,
أﺣﺎول ﻋﻤﻞ واﺟﺒﺎﺗﻲ ﻣﺜﻞ دﻓﻊ اﻟﻔﻮاﺗﻴﺮ واﻟﻘﺮاءة واﻟﻜﺘﺎﺑﺔ أﺛﻨﺎء إﻧﺸﻐﺎل
أﻃﻔﺎﻟﻲ ﺑﻮاﺟﺒﺎﺗﻬﻢ

Adapted from: Academic Development Institute, (1984) A Guide for Parents: Helping your child succeed in
school. Research, publishing, training 121 N. Kickapoo St., Lincoln, IL 62656 217.732.6462, 1.800.759.1495.
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