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Abstract  This study aimed to investigate the extent to 
which geography teachers use current events within the 
context of their geography instruction, their sources of 
information about current events, the methods and 
techniques they adopt while using current events in their 
teaching and the skills and values they expect their students 
to develop. The study, which was designed using a pattern of 
qualitative research methods, was conducted with 15 
geography teachers determined by a maximum diversity 
sampling technique in Bayburt, Turkey. A semi-structured 
interview form was used to reveal the teachers’ opinions. 
The data were analysed using the content analysis technique. 
The results showed that all of the teachers involved in the 
study followed current events when teaching geography. 
Some of the reasons why the teachers followed current 
events included the fact that geography science is considered 
as an axis course in life, providing permanent geographical 
knowledge for students and allowing them to gain a variety 
of perspectives. Furthermore, the sources that the teachers 
used most often when following current events were the 
internet use, newspapers and scientific publications and 
magazines. The teachers aimed to teach geography-specific 
skills, such as geographical inquiry, map reading and 
interpretation and field observations, to their students by 
using current events. However, the teachers did not employ 
student-centred activities while using current events and they 
transferred geography knowledge and skills to their students 
mostly through lectures, question-answer sessions and 
whole-class discussion. 

Keywords  Geography, Geography Education, Current 
Events, Current Events in Geography Teaching 

1. Introduction
There is a constant interaction between man and the 

environment in which he lives. Individuals cannot be 

abstracted from the environment-medium they are in and 
from events that occur in this environment. Today, one of the 
ways in which individuals can live in harmony and peace 
with their surroundings is to understand, analyse and 
interpret the events that occur in their immediate and remote 
environments. Therefore, it is necessary to create an 
environment in the education process in which these skills 
can be developed in individuals. For example, teachers can 
transfer real-life examples from everyday life into their 
classrooms and associate such examples with their own 
subjects, providing their students with a different perspective. 
In this respect, to achieve these education objectives, it is 
necessary to integrate in-school and out-of-school 
experiences into the teaching process, transferring current 
and scientific events from everyday life to the classroom 
environment, thus helping students develop logical 
conclusions through learning about these events [1]. 

The younger generation’s ability to adapt to the 
multidimensional societal structure of the twenty-first 
century, where change and transformation take place as 
quickly and intensely as possible, and their skills in 
analysing the global problems and complex situations they 
face are the most prominent characteristics of a 
contemporary individual [2]. Education plays an important 
role in training individuals who are the building blocks of the 
future. While preparing generations for life, education also 
provides the knowledge, skills and values necessary for 
individuals [3]. Therefore, the education process through 
which individuals prepare for life has to be intertwined with 
current events. In this context, associating content issues 
with current events in general education classes and basing 
teaching practices on current events and their outcomes are 
important in the educational process, while they are also 
necessary in academic and social life. Providing students 
with new knowledge, skills and attitudes can only be 
possible using this kind of teaching process [4, 1]. In order 
for the information and experiences obtained during the 
educational process to be permanent, it is important that this 
information is associated with everyday events. For this 
reason, the education provided in the school environment 
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should be aimed at helping to develop life skills [5]. This is 
due to the fact that, insofar as there is a connection between 
the knowledge and skills acquired in this process and real life, 
this information becomes permanent in the student’s mind 
and makes it easier for the student to transfer the information 
to new situations [6, 7]. The use of current events in general 
education classes not only enables permanence [4, 1], but 
also serves to create and develop students’ social 
consciousness and, in particular, helps to increase students’ 
global awareness [8]. In short, the use of current events 
contributes to the naturalisation and enrichment of learning 
experiences. 

The kinds of current events that can be used in the 
classroom environment are extensive. Samples can be from 
both the local environment or from different parts of the 
world. Earthquakes, natural disasters, economic problems, 
social events or cultural transformations can be considered as 
daily events [4]. According to researchers, examining current 
events means individuals should be able to take lessons from 
those events and problems and this should help them take 
precautions against possible future problems. Students can 
achieve significant learning outcomes if certain problems in 
daily life are handled and discussed in the classroom. This is 
because concrete examples have a great influence on 
individuals’ behaviour. Providing current examples in the 
learning process can develop a better understanding of the 
subjects at hand. The teacher’s task in this process is to bring 
current events into the classroom and encourage students to 
analyse, evaluate and draw conclusions from these examples. 
Therefore, teachers should pay attention to their choice of 
current events, determine the appropriate methods and 
strategies for discussing the events and combine the 
examples with their own curriculum [4, 1]. 

1.1. Use of Current Events in Content-area Classes 

Education provides an awareness of social situations and 
problems that students may encounter in daily life and offers 
students the ability to consider how to solve social problems 
[2]. For example, one of the most important reasons why 
content courses such as history, geography, citizenship and 
the arts are included in the school programme is to equip 
students with real-life experience and skills. Current events 
can therefore be used effectively in many content areas such 
as physics, chemistry, biology, science and social studies. 
Use the current events is considered to be pedagogically 
important in content-area classes; hence content-area 
teachers should integrate current events with their 
curriculum. For example, due to its content, geography is a 
discipline that is intertwined with life on both a local and 
global scale and it can include current events within its 
content. There is a mutual causal link between geography 
classes and current events. Students can understand how 
geographic information corresponds to life and they can gain 
different perspectives for their future lives by drawing 
conclusions from real-life examples.  

According to Karabağ [9], geography is one of the basic 
sciences that deal with issues affecting individuals’ lives. 
There is no doubt that a person lives in a certain environment 
and is influenced by his/her environment. For this reason, 
individuals perceive and learn the facts that they experience 
and relate to more easily. In other words, an individual 
establishes an active link between the phenomenon, events 
and beings around him/her and this promotes the 
development of a range of specific knowledge, skills and 
attitudes in the individual [10]. Geography aims to teach 
geographical awareness of one’s country and the world, 
starting from the area in which students live so that students 
gain geographical skills that they can use effectively in their 
future lives, as well as acquire geographical values and 
national consciousness [11]. In order for geography 
education to be effective and productive, geographical 
information must correspond to students’ daily lives and be 
associated with current events [12, 13]. Individuals equipped 
with geographical knowledge can easily analyse and 
evaluate the regional movements of street vendors, location 
selection, traffic flow and farmers’ or estate agents’ land use 
strategies—behaviour appropriate to everyday life [14]. 
According to [15], the place and importance of geography 
lessons in students’ daily lives depends on the extent to 
which current problems and proposals for solutions are 
reflected in the course content. Accordingly, geography 
education should teach individuals about the environment in 
which human beings live the characteristics of that 
environment and an understanding and perception of the 
universe. Therefore, it is necessary to illustrate the 
geography from within everyday life or to foreground the 
important elements of everyday life [16].  

In geography education, it is not possible to isolate 
individuals from current events. This is because there are 
many issues that can be applied to geography education [10]. 
For example, when the subject of pressure is taught in the 
classroom, a current situation involving pressure can be 
discussed in the classroom environment. Contemporary 
examples could include the impact of geographical elements 
on tourism, rapid urbanisation and the problems of 
environment and migration—all of which can be brought 
into the classroom environment. For example, students could 
discuss how the current fog affects the strait and airway 
traffic or they could discuss current examples of natural 
disasters and their consequences in our environment and 
around the world. In this regard, geography topics are often 
up-to-date or related to current topics. As can be seen, 
environmental problems, disasters, human activities, 
urbanisation, migration, transportation, energy, agriculture, 
animal husbandry and settlement and sustainability are just a 
few such topics [17, 18, 15]. It is important that geography 
teachers provide their students with geographic concepts and 
facts with the help of various tools and methods by 
introducing current topics into the classroom environment. In 
this way, students will learn current information about 
geography subjects, as well as gain certain 
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geography-specific knowledge and skills [17]. When 
examining the geography curriculum in relation to the use of 
current events in geography lessons, it should be noted that 
the curriculum emphasises that geography subjects should be 
associated with everyday life examples and that they must be 
taken into consideration in order to provide students with 
geographical skills. While the geography curriculum should 
be taught, students should also often discuss real-life 
problems and contradictory situations, and students should 
learn how to use the information and skills they acquire to 
solve such problems [19]. In developed countries where 
student-centred teaching is applied, geography courses are 
seen as important content areas that focus entirely on real-life 
situations, which in turn help students solve problems [20, 
21].  

Current events provide authentic learning experiences for 
students at all levels of learning and content areas. The use of 
current events greatly strengthens the content of the target 
units. The current issues or events chosen for discussion may 
not be directly related to current topics, but they can help 
students to think critically and make decisions and they can 
be important in helping students develop high-level skills, 
such as analysis and assessment of current events. The 
examination of current events requires both students and 
teachers to use one or more sources and place importance on 
information. When studying current events, students need to 
use a range of cognitive, sensory, research and 
communication skills [22, 23, 24]. Considering the 
promising results for student achievement in literature, it 
should be understood that the use of current events and 
teacher effectiveness are important factors in the 
development of students’ social and environment 
consciousness. In order for students’ geographical skills to 
continue to develop as their grade level increases, it is 
important to investigate the extent to which teachers are 
concerned with current events in their content area. This 
study mainly aimed to determine the extent to which 
geography teachers included current events in their teaching, 
their sources of information about current events, the 
methods and techniques they used while teaching current 
events and the skills and values they wanted to develop in 
their students. 

2. Method 
A phenomenological design was used as a qualitative 

research design that aims to investigate information about 
facts and experiences using a realistic and inductive method. 
According to Patton [25], a phenomenological design 
focuses on exploring the nature of a fact by learning about 
the experiences of people who are subjected to an 
examination in relation to a particular phenomenon or 
concept. As such, this study can be considered to be 
phenomenological research since it aimed to reveal to what 
extent geography teachers used current events in their classes 

(a), the sources they used when teaching current events (b), 
the criteria they used in choosing which current events to 
teach (c), the methods they used when teaching current 
events (d), the skills and values they wanted to develop in 
their students (e), the problems they encountered when 
teaching current events, the subjects they used for current 
events. The maximum variation sampling method was used 
to determine that the participants met certain criteria. A 
maximum variation sampling technique aims to determine 
whether there are common or shared phenomena among the 
various situations and to elucidate the different aspects of the 
research problem [26]. The criteria to participate in the 
research was that a teacher should have taught geography for 
at least one grade, including ninth, 10th, 11th and 12th, and that 
they had at least two years of teaching experience. As such, 
15 geography teachers were recruited to participate in this 
research on a voluntary basis. The participants worked in 
secondary education schools in Bayburt, Turkey, during the 
2016-2017 school year. The participants were informed 
about the purpose and sub-research questions of the study 
and they participated in interviews. As a qualitative approach 
requires a detailed description of the participants in the study 
group, when the personal information of the teachers 
participating in this study was examined, it was found that 
52.7% of the teachers were male and 47.3% of the teachers 
were female. Of the participants, 58.5% of the teachers had 
graduated from a faculty of education, while 41.5% of the 
teachers had graduated from other social science faculties. 
When the teachers’ teaching experience was examined, it 
was found that 22.5% of the teachers had between one and 
five years’ experience, 40.1% had between six and 10 years’ 
experience and 37.4% had been teaching for 11 years or 
more. When the teachers were asked whether they had a 
postgraduate education, it was found that only one teacher 
had a master’s degree. 

2.1. Interview Form and Process 

The interviewing method was used in order to determine 
the participants’ views on the practices used in the teaching 
of current events in geography instruction [27]. The data 
were collected using a semi-structured interview form. The 
purpose of qualitative interviews is to understand things that 
are not directly observable, such as participants’ feelings, 
thoughts, ideas and behaviours [26]. While the interview 
form was being prepared, before the sample, pilot 
interviews were held with two geography teachers in three 
secondary education schools in Bayburt, Turkey. Several 
focused open-ended questions were developed depending 
on the flow of the interviews in the direction of the 
information obtained by means of the open-ended interview. 
In the pilot study, the answers given to the questions 
directly addressed to the relevant teachers helped the 
researchers explore several important points. For example, 
in the pilot study, the teachers were asked questions such as, 
“Do you follow any current events?”, “Do you share these 
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events with your students?” and “How often do you include 
current events in your classrooms?” According to the 
responses, they were then asked questions such as, “What 
activities or strategies do you use to teach current events in 
your classrooms?” The pilot interviews with the teachers 
were held in February 2017. The interviews lasted for an 
average of 15-20 minutes and were recorded on an audio 
recorder. The questions used and the data obtained from the 
pilot study were integrated with the results obtained as a 
result of the literature review and they were then developed 
[28, 22]. During the data collection process, in order to 
gather data from the research sub-questions, the interviews 
were conducted on an appropriate day and time for the 
teachers and an interview plan was drawn up. The 
interviews were held in a teachers’ room or outside 
classroom hours. During the interviews, each teacher was 
given enough time to share the practices they used for 
teaching current events. These interviews lasted 
approximately 20-25 minutes. The researchers briefed the 
teachers about the importance and sub-objectives of the 
research and had a short conversation with them to ensure 
more effective communication. The interviews took place 
during March 2017 and lasted 300 minutes. In all the 
interviews, the interview principles proposed by Fraenkel 
and Wallen [29] were followed and a voice recorder was 
used to avoid data loss. 

2.2. Data Analysis 

A content analysis technique was used to analyse the 
collected data in order to ascertain the answers to the 
research questions. Content analysis is a process of 
discovering the themes, patterns and categories present in 
the collected data [27]. The collected data were first 
converted into written form using a computer. The data 
were analysed using the following steps: (a) develop codes; 
(b) use codes to record data; (c) classify and compare codes 
under the headings; and (d) prepare visual presentations 
using defined topics, comparisons and classifications to 
investigate the research questions [30]. Accordingly, at the 
end of the data collection process, the audio recordings of 
the 15 interviews were analysed through the forward steps 
developed by Miles and Huberman [30]. The researchers 
(the authors) found the key concepts underlying the data 
they had collected, as well as the relationships among these 
concepts. The data were then read by the researchers and 
were defined into conceptual categories that outline the 
purpose of the research. After this step, a reliability rater 
was consulted to ensure the reliability of the data. For this, a 
copy of the interview records was delivered to the rater 
experienced in qualitative data coding and geography 
education. Miles and Huberman’s [30] reliability formula 
[Reliability = (Agreements/ Agreements + Disagreements) 
x 100] was used to calculate the compatibility between the 
researchers and the rater. The agreement inter-reliability 
between the coders was calculated as 86%. 

3. Findings 
The findings are presented in a systematic way in line 

with the objectives of this study. The first of these aims was 
to discover “to what extent teachers were concerned with 
current events”. The second aim was to ascertain “the 
criteria that teachers considered in selecting current events”. 
The third was to determine “the resources they used to teach 
current events within their content area”. The fourth aim 
was to find out “the methods teachers used when teaching 
current events”. The fifth was to ascertain the “skills and 
values they hoped students would develop through their 
teaching of current events”. The sixth aim was to determine 
“the problems they encountered when teaching current 
events” and the seventh was to discover the “geographical 
subjects and concepts in which current events were used”. 
As a result, it was found that some of the teachers provided 
more than one application when they used current events in 
their classrooms. This is because the teachers’ answers to 
the questions were included in more than one category, thus 
the sum of frequency in tables exceeds the number of 
participants. 

3.1. Distributions of the Teachers’ Current Events 
Follow-up 

The first question directed to the teachers was: “Do you 
follow current events?” The answers given by the teachers 
are provided in Table 1. 

Table 1.  Teachers’ current events follow-up status 

Category f 

Yes 15 

No 0 

As seen in Table 1, all teachers followed current events. 
The teachers also noted that all teachers should keep up 
with current events and that doing so was a teaching 
principle.  

3.2. Reasons Why Teachers Follow Current Events 

Table 2.  Reasons why teachers followed current events 

Category f 
Persistence of knowledge 6 

Geography science is a part of life 6 
Establishing a relationship between geographical subjects 

and daily life 5 

Facilitating students’ understanding by concretising 
concepts 5 

Reinforcing learning and making it effective  4 
Increasing interest in the course 4 

Promoting effective citizenship / creating love of homeland 2 
Increasing awareness of current events and environment 1 

Associating content topics 1 
Providing students with different perspectives 1 
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The second question directed to the teachers was: “Why 
do you follow current events?” When the teachers were 
asked about their reasons for following current events, their 
reasons were quite different. However, when their responses 
to this question were examined at large, it was found that 
they mostly stated “persistence of knowledge” and that 
“geography science is a part of life”. The categories from 
the interviews are presented in Table 2. 

When the distribution of the reasons for why the teachers 
followed current events was examined, the reasons that 
were reported most frequently were “persistence of 
knowledge”, that “geography science is a part of life”, to 
“establish a relationship between geographical subjects and 
daily life” and “facilitate students’ understanding by 
embodying the concept”, respectively. In addition, the 
teachers stated that they used current events to “reinforce 
learning” and to “increase students’ participation and 
interest” in their classrooms. The teachers also shared that 
they followed current events in order to “increase students’ 
awareness of current events and the environment”, to 
“associate geography content topics” and to “provide 
students with different perspectives”. 

3.3. Teachers’ Criteria for Current Events Selection 

The teachers were asked: “What kind of criteria do you 
consider when choosing which current events to discuss 
when teaching your content?” The categories obtained from 
the interviews are given in Table 3. 

Table 3.  Teachers’ criteria for selecting current events 

Category f 
Relation with topic 12 

Interesting 6 
Students’ background knowledge 4 

Relevance to life 3 
Actuality of the event 3 

Students’ requirements 2 
That the event was broadcast on TV and in the media 2 

Supporting concretising the content 1 
Establishing connection with different situations and facts 1 

That it is important for real life 1 

When the opinions of the teachers were examined 
regarding their criteria for the selection of current events, 
the five most frequently shared choices were, respectively, 
“relation with the topic”, “being interesting”, “conformity 
with students’ levels”, “relevance to life” and “actuality of 
the event”. Other responses from the teachers included, 
“supporting the embodiment of the content”, “establishing 
connection with different situations and events” and 
“importance for social life”. 

3.4. Sources Used by Teachers When Using Current 
Events 

Another question directed to the teachers in this study 

was: “Which sources do you use or which sources do you 
prefer to use when determining the current event to be used 
in the course?” The categories obtained from this question 
are given in Table 4. 

Table 4.  Sources used by teachers when teaching current events 

Category f 

Internet (Web-based sources) 11 

TV- News 11 

Newspapers 7 

Science publications and magazines 6 

Videos 5 

Smart board 3 

Textbooks 3 

Documentaries 1 

Observation 1 

Movies 1 

The majority of the teachers stated that they used the 
internet (web-based sources) and TV news to follow current 
events and that they enriched their own teaching and 
students’ understanding by bringing these events to the 
classroom environment. In addition, the teachers also 
expressed that they shared current events with their students 
by making use of newspapers and science publications and 
magazines. Less frequently mentioned sources were videos, 
smart boards, textbooks, documentaries, observations and 
movies. 

3.5. Methods and Techniques Used by Teachers When 
Teaching Current Events 

The teachers were also asked: “How do you bring current 
events into the classroom environment?” The categories are 
given in Table 5. 

Table 5.  The methods and techniques teachers used when teaching 
current events 

Category  f 

Lecture method 12 

Question-answer method 4 

Whole class discussion 4 

Case study 2 

Six thinking hats 2 

Reciprocal questioning 1 

Argumentation 1 

Homework 1 

Interviews 1 

The majority of the participants stated that they used the 
lecture method when teaching many current events. 
However, teachers also preferred other methods. These 
were question-answer sessions and whole class discussion. 
According to the results, the majority of the teachers 
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preferred the lectures orally opposed to traditional teaching 
methods. In other words, it was obvious that the method of 
direct instruction was the preferred method in geography 
instruction. Teachers placed less emphasis on the methods 
of case study, six thinking hats, reciprocal questioning, 
argumentation, homework and interviews. It was a 
promising finding that a majority of the teachers included 
current events while teaching their curriculum, but their use 
of passive teaching methods while doing so was also an 
indication of a traditional teaching style.  

Student-centred methods and practices, such as case 
studies, six thinking hats, reciprocal questioning and 
interviews, promote active learning and support active 
social and cognitive participation, but it was found that the 
majority of the teachers did not use these methods. 

3.6. Skills Teachers Develop in their Students through 
the Teaching of Current Events 

The teachers stated 15 skills that, through teaching 
current events, they aimed to develop in their students that 
would help to improve their conceptual geography 
understanding. The teachers thought that children should 
achieve these skills to be successful in geography. 
According to the teachers, the use of current events helps 
students learn a variety of specific geographic concepts they 
will encounter and will make them aware of social and 
cultural diversity, as well as economic facts and 
generalisations that exist in both their environment and the 
world. Therefore, the teachers suggested that these skills 
should be developed in students through discussions about 
current events. The categories obtained from the interviews 
are given in Table 6. 

Table 6.  The skills that teachers aim to develop in their students through 
current events 

Category f 
Geographical inquiry 4 

Field observations 4 
Comparison of patterns 4 

Geographic association of facts 4 
Make conclusions 3 

Increase environmental awareness 3 
Maps and graphs reading and interpretation 3 

Problem solving 3 
Perception of change and continuity 2 

Analysis of spatial skills 2 
Awareness of sustainable living 1 

Inquiry  1 
Building sets of spatial concepts 1 

Self-responsibility 1 
Time management 1 

 

The majority of the teachers stated that they aimed to 
provide their students with skills of “geographical inquiry”, 
“observation”, “comparison of patterns”, “geographic 
association of facts” and “make conclusions” through the 
teaching of current events. These skills were followed by 
“increase environmental awareness”, “maps and graphs 
reading and interpretation” and “problem solving”. The 
results showed that teachers tried to make their students 
achieve a certain set of skills outlined in the geography 
curriculum [19] by making use of current events as well as 
textbooks. The teachers also aimed to provide their students 
with other skills, including “perception of change and 
continuity”, “analysis of spatial skills”, “inquiry”, “Building 
sets of spatial concepts”, “self-responsibility”, and “time 
management” through the use of current events.  

3.7. Values Teachers Develop in their Students through 
Teaching Current Events 

The teachers were also asked: “What values do you aim 
to provide to your students through bringing current events 
into the classroom environment?” The categories obtained 
from the interviews are given in Table 7. 

Table 7.  The values that teachers aim to develop in their students through 
teaching current events 

Category f 

Sensitivity to the environment 5 

Geographical consciousness 2 

Look to the future with confidence 1 

Predicting tomorrow 1 

A conscious future 1 

Holistic and different perspectives 1 

Sense of unity and togetherness 1 

Love of homeland and nation 1 

Empathy  1 

Respect for community and human 1 

When the opinions stated by the teachers in Table 7 were 
examined, the teachers most emphasized the value category 
of “sensitivity to the environment”. The teachers 
highlighted in particular the importance of current events in 
creating environmental awareness in their students. Several 
of the values on which teachers placed less emphasis 
included “geographical consciousness”, “looking to the 
future with confidence”, “predicting tomorrow”, “a 
conscious future”, “holistic and different perspectives”, a 
“sense of unity and togetherness”, “love of homeland and 
nation”, “empathy” and “respect for community and 
human”. 
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3.8. Problems Teachers Encounter When Teaching 
Current Events 

In this study, the teachers were asked: “When using 
current events, do you encounter any problems during and 
after instruction?” The results are given in Table 8.  

Table 8.  Problems that teachers encounter in using current events 

Category f 

No problem 4 

Inadequate course hours 3 

Lack of geographical cause-effect relationship skills 2 

Lack of including current events 1 

The events of the last century can be dealt with 1 

Student disinterest 1 

Lack of map knowledge 1 

Students not following current events 1 

I do not know different methods and techniques 1 

Classroom management problems 1 

Inadequate equipment 1 

Not being able to find examples for each topic 1 

As seen in Table 8, the majority of the teachers stated 
that they did not encounter any problems when using 
current events. The teachers also stated “inadequate course 
hours” and “students’ lack of ability to establish a 
cause-effect relationship” as problems. In addition, the other 
problems mentioned less frequently by the teachers were 
“lack of current events”, “dealing with the events of the last 
century”, “student disinterest”, a “lack of map knowledge”, 
“students not following current events”, “not knowing 
different methods and techniques”, “classroom management 
problems”, a “lack of equipment” and “problems in 
determining a current event related to the topic”. 

3.9. Geographical Subjects/Issues While Teachers Use 
Current Events 

When the question, “In what geographical subjects do 
you usually use current events in your lessons?” was 
directed to the teachers, they offered varied responses. The 
categories obtained are given in Table 9. 

It was found that the teachers most regularly used current 
events related to three subjects in their geography lessons: 
“population and settlement”, “natural disasters” and 
“environmental pollution”, respectively. The teachers also 
included “economy and agriculture”, “climate and weather 
events”, “global warming” and “mines and energy 
resources”. The topics less emphasised by the teachers were 
“ecosystem problems”, “biodiversity”, “internal and 
external forces”, “transportation”, the “geopolitics of 
Turkey”, “neighbouring countries”, “international 
organisations”, “technology and science” and “treaties 
between countries”.  

Table 9.  Geographical subjects in which teachers use current events 

Category f 

Population and settlement 11 

Natural disasters 10 

Environmental pollution 8 

Economy and agriculture 7 

Climate and weather events 6 

Global warming 4 

Mines and energy resources 4 

Agriculture and animal husbandry 3 

Tourism 3 

Glacier melting 3 

Local time 3 

Ecosystem problems 2 

Biodiversity 2 

Internal and external forces 2 

Transportation  2 

Turkey’s geopolitics 2 

Neighbouring countries 2 

International organisations  2 

Technology and science 1 

Treaties between countries 1 

3.10.  Teachers’ Opinions on the Adequacy of 
Geography Textbooks in Terms of Current Events 

The final question posed to the teachers was: “Are 
geography textbooks sufficiently adequate in their use of 
current events?” The findings related to the teachers’ 
answers are given in Table 10.  

Table 10.  Teachers’ opinions on the adequacy of geography textbooks in 
terms of current events 

Category f 

Adequate 13 

Inadequate 2 

While 13 out of 15 teachers noted that they did not think 
geography textbooks sufficiently included enough current 
events, the other two teachers stated that they found the 
textbooks to be adequate.  

4. Discussion 
The results showed that all of the teachers reported that 

they followed current events in their daily lives and in their 
content-area instruction. The teachers emphasised that 
current events should be used in the teaching and learning 
process. The teachers believed that there is a relationship 
between geography and current events. In their research, 
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Haas and Laughlin [22] found that 90% of social studies 
teachers felt a strong need to include current events in their 
courses. According to this finding, teachers can achieve 
their content area objectives by including current events in 
the classroom at least once a week. These results suggest 
that current events can play a big role in geography teaching. 
This is because current events not only expand the scope of 
the objectives and achievements for geography courses, but 
they also support students’ learning and social lives. 
Research has shown that a large majority of teachers are 
closely interested in current events and controversial issues 
[31, 32, 33, 34, 1, 35, 22, 36, 37]. According to Moffat [38], 
every teacher should know about current news and they 
should inform their students of current events in order to 
develop students’ global and environmental awareness. 
Teachers who guide students on current events need to be 
aware of the importance of this issue.  

Another finding in the study was that the teachers 
perceived geography science as a part of life and that 
geography subjects were connected with daily life. The 
teachers reported that they intended to develop their 
students’ geographical awareness by taking advantage of 
many different current events in and out of school during 
their geography teaching. In constructivist geography 
teaching, teachers should often encourage their students to 
make comparisons with real-life problems and controversial 
issues, enabling students to use the knowledge and skills 
they have gained to solve the problems they encounter [11]. 
Geography and its content are not independent of current 
events. Many geography issues are closely related to current 
events [10]. Çolakoğlu [39] has emphasised that people 
generally obtain much of their information about current 
events from media sources, while Gedik [40] has noted that 
written and visual tools such as newspapers, magazines, TV 
and the internet are the main sources of news for people [39, 
40].  

The teachers were asked what kind of resources they used 
when following current events; the most preferred resources 
were the internet, TV news and newspapers, respectively. 
Some teachers reported that they took newspaper reports 
and photos about current events that caused extreme 
conditions into their classrooms and discussed with their 
students what natural events might cause these events. The 
teachers said that they asked their students to create 
semantic maps geographical concepts to emphasise the 
effect of extremes on natural developments. Similarly, two 
of the teachers who followed a current event on tourism 
activities in a magazine stated that they addressed its impact 
on environmental, cultural and economic development in 
their classes. As previous research has suggested, it was a 
promising finding that the teachers followed current events 
and made use of several printed and visual sources while 
following current events [1, 35, 36]. The use of real events 
in the classroom via sources such as newspapers, magazines 
and the internet makes lessons more fun and supports 
students’ learning [41]. Teachers can encourage their 

students to participate by assigning work, projects or 
inquiry-based activities or they can encourage their students 
to follow current events by organising with them a news 
bulletin board containing current events [42, 43]. Bayır [44] 
found that the use of current events through various printed 
and visual materials increased students’ interest and made 
the lesson more enjoyable, as well as positively influenced 
students’ critical thinking and decision-making skills. Miller 
[45] has emphasised that the use of current events in the 
classroom improves students’ discussion skills, as well as 
increases their attitudes towards social problems and 
furthers their academic achievements. In this study, the 
teachers were asked the reasons for following current events 
and they emphasised that current events may be effective in 
providing students with different critical perspectives. 
Students are likely to find interesting and interrelated events. 
Therefore, teachers can use current events for a better 
understanding of their content area goals. To reach the goals, 
teachers should engage students through many activities to 
develop their critical thinking skills and to increase students’ 
democratic attitudes. Current events help teachers 
understand these theories and achieve their goals [46, 47]. 
In particular, the teachers suggested that current events were 
related to target topics that were interesting and appropriate 
for the students’ level. For example, three teachers stated 
that, as an example of an activity, they asked their students 
to write a report about the reasons why a current event took 
place. Supporting this finding, Gedik and Altun [48] has 
emphasised that current events and news should be at 
grade-level and contain clear, understandable and sufficient 
information. Researchers have found that current events are 
important and influential tools in the development of 
individuals’ political, media, civil and critical literacy [49, 
50, 51, 24]. Finn [53] and Pescatore [52] developed the 
formula “Critical Literacy + Current Events = Empowering 
Literacy” to emphasise the importance of current events in 
education. Within this formula, the more those students 
have a strengthened literacy experience with current events, 
the more they develop their critical literacy skills. In this 
way, students can develop skills to create new life-related 
information by discussing ideas about current events. At the 
same time, this can provide them with the ability to adapt 
their new knowledge and skills and gain cultural capital 
[54]. Finn [53] has suggested that teachers should go 
beyond the curriculum and give students the opportunity to 
think critically about events or controversial issues in social 
media, to explore different perspectives and to transfer their 
acquired knowledge to life.  

The results showed that the teachers generally relied on 
the use of lecture, question-answer and discussion methods 
in the teaching of current events. Similar results also were 
found in Deveci’s [1] and Gurkan’s [35] study, which found 
that social studies teachers used question-answer, 
homework, discussion, case study and role-playing methods. 
Turner [47] has argued that students are highly successful in 
using multi-faceted learning experiences rather than passive 
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learning. Similarly, Turan and Arslan [55] identified that 13% 
of primary-school teachers benefited from current events in 
order to gain universal and human values. Lastly, Ozşahin 
[56] investigated the advantages of using cartoons in 
geography teaching; he found that cartoons made it easy to 
develop an idea of current events for more than 70% of 
students. The results showed that geography teachers used 
several methods when teaching current events rather than 
just traditional methods. According to Cuban [57], instead 
of lecturing on current events or making students memorise 
facts from textbooks, activities based on active learning 
should be employed. For instance, before the teacher begins 
to discuss the lesson, the effectiveness of their teaching 
practices may increase if they explain current events and 
provide examples from life [58].  

In this study, the teachers reported that they wanted their 
students to develop a variety of specific geography skills 
and values. The Geography Teaching Programme [19] aims 
to educate sensitive and conscious citizens about the 
environment within the programme’s general objectives. 
The teachers aimed to provide their students with values 
such as sensitivity to the environment and geographical 
awareness through the use of current events. Eryılmaz [59] 
has pointed out that using current events in social studies 
classrooms increases students’ sensitivity to social problems, 
while Aydın, Koçoğlu and Kaya [33] has emphasised that 
current events can be effective in developing students’ 
sensitivity towards social events and facts. Geography 
teachers have espoused to their students the value of being 
sensitive to the environment, being respectful towards 
society and people and conscious of the future, along with 
nurturing a sense of unity and togetherness [11]. According 
to Ibret, Karatekin, and Avcı [60], values in geography 
education help students understand the environment and the 
world they live in, making students aware that they are a 
part of mankind, ensuring that they have the necessary 
knowledge for economic development and can display 
sensitivity to the issues that concern the country and the 
world. Yel and Aladağ [61] have noted that teachers’ use of 
actual evidence and current events in the process of value 
transfer are more effective in transferring values to students. 
When the problems encountered in the use of current events 
were examined, the teachers stated that they had problems 
because of reasons such as inadequacy of course hours, the 
inability to establish cause-effect relationships and students’ 
apathy. In previous studies, teachers were found to have 
problems using current events due to similar reasons [1, 35].  

In today’s world, where the amount information is 
constantly increasing, information in textbooks must be 
constantly updated. Geography is at the forefront of the 
lessons that must be meticulously studied in this field. 
Geographical information in geography textbooks should be 
renewed in accordance with the age and should be kept in 
line with the actuality principle. As Akınoğlu [12] has 
pointed out, in order for geography education to be effective, 
it is necessary to reconcile geographical information with 

current events in the world. In the globalising world, the 
most important task in recognising and understanding 
different nations, cultures and values falls to the science of 
geography. Therefore, geography teaching is effective in 
individuals’ socialisation and in their becoming world 
citizens [62]. On the other hand, being able to understand 
complex relationships in today’s world, to produce 
solutions to various problems of nature and man and to 
design a sustainable future can only be gained through 
conscious geography education [63]. Lastly, the study’s 
result showed that the majority of the teachers thought that 
geography textbooks were not sufficient in terms of their 
inclusion of current events. The teachers stated that even 
outdated events that were no longer relevant were included 
in textbooks. Demirkaya and Tomal [64] found that 
secondary-school geography textbooks were not at the 
desired level in terms of actuality. The teachers emphasised 
the importance of events that would take place, especially in 
the near future. For this reason, it is important that the 
events in textbooks are up to date. A study by Çelikkaya 
and Yakar [41] indicated that not enough attention was paid 
to the selection of current topics and events in textbooks. In 
addition, the teachers stated that they included current 
events in their teaching of subjects such as population and 
settlement, natural disasters and environmental problems. 
Research has shown that social studies teachers mostly 
associate current events with topics such as disasters, 
political problems, international problems, human rights, 
citizenship, science, technology and environmental 
problems [65, 24].  

5. Limitations and Conclusions 
This study examined the extent to which geography 

teachers were concerned with current events, the sources 
they used to access information about current events, the 
methods they used while teaching current events and the 
skills and values they wanted to develop in their students. 
The results showed that the majority of teachers followed 
current events; but that they used passive learning methods 
and that they adopted a more traditional style when teaching 
current events. This study generally helped us to examine 
the basic teaching beliefs and practices that teachers 
reported in the teaching of current events in geography 
lessons. However, as in all other studies, there were some 
limitations that should be addressed in future research. First, 
the small sample size and unequal sampling of geography 
teachers prevented precise generalisations. This was 
because the sample of the study was limited to only 15 
geography teachers. If future research could use a larger 
sample group, different findings may emerge. Second, there 
was no evidence of how the teachers used the methods and 
practices they mentioned in their classrooms. As the 
obtained data were not supported by classroom field 
observations and interviews, what was mentioned by the 
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teachers may be limited to a self-report. In addition, the 
participants may not be completely sincere in their answers. 
In future research, it may be a good idea to observe teachers 
in their classrooms in order to validate the methods they 
said they had adopted in their content teaching area. In 
order for students to understand the environment and their 
relationship with it, it is necessary for them to read and 
observe current events that develop in both their society and 
in the world in general. Beginning from an early age, 
children should be educated to be responsible and 
democratic citizens. Through the use of a variety of 
resources, students have the opportunity to become more 
interested in news and current affairs and to learn to be an 
active member of the community [7, 66]. In geography 
teaching, students can be made to analyse events and to make 
a deduction from such events. It has become necessary to 
prompt the active participation of students in the classroom, 
to teach current events to students in a concrete way and to 
take advantage of current events to make the lesson fun. 
However, in geography education, we cannot isolate 
individuals from current events. It is important for 
geography teachers to bring geographical concepts and facts 
to students with the help of various tools and methods by 
bringing current topics to the classroom environment in 
their lessons. In this way, students will gain geographical 
knowledge and skills, as well as learn up-to-date 
information about geography subjects. Teachers can create 
current event panels or current event bulletins for their 
students in class by making use of various sources. For 
example, teachers can improve students’ awareness of the 
environment, develop their sense of social responsibility 
and develop various thinking skills, such as research, 
inquiry, critical thinking, empathy and problem-solving 
skills, by allowing students to acquire up-to-date, permanent 
and detailed information about the environment [67]. 
Welton and Mallan [68] have pointed out that students 
should be in a classroom where they can keep up with the 
news of the day. Teachers should include student-focused 
methods and alternative assessment practices appropriate to 
the constructivist learning approach in current event 
teaching. They can use methods and practices in which 
students are more active than traditional methods like 
lecturing. Teachers can also allow students to debate with 
their peers, allowing them to choose current events. In 
conclusion, all the results obtained from this study show 
that geography teachers should be good advisors to their 
students in current event teaching and use in their 
classrooms. 
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