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Abstract  With the influence of social, economic and 
political change, the education system has undergone many 
changes in various periods, which in turn has affected 
training of teachers. With the recent change in the 
implementation of the Pedagogical Formation Education 
Certificate Program in Turkey, a decision is being made 
whether the students or graduates who meet the requirements 
can receive pedagogical formation training, regardless of 
faculty positions. Considering that the training of qualified 
teachers is possible with the participation of those who want 
to perform this profession consciously, it is thought that the 
reason why the teacher candidates prefer the teaching 
profession is very important. This study, aiming to reveal the 
reasons for the education of pedagogical candidates trained 
in the pedagogical formation of this program, is a qualitative 
research conducted with 243 participants from eight different 
fields, employed and unemployed, students and non-students, 
who are studying at the faculty of education at a state 
university. The results of the analysis of the data obtained in 
written form asking the participants for their reasons to take 
pedagogical formation education and to elaborate their 
thoughts in detail are in general anxiety for job finding, 
career making and self-improvement, desire to perform 
teaching profession and necessity. Participants have 
indicated that their desire to perform teaching profession is 
based on their desire to perform a profession that they dream 
of, desire to gain an additional advantage, desire to meet the 
need for the required documentation, and thinking that 
professional conditions are suitable. In addition, it is 
noteworthy that the thoughts of the teacher candidates from 
different fields differed in this context. 

Keywords  Teacher Education, Pedagogical Formation 
Education Certificate Program (PFESP), Choice of 
Profession 

1. Introduction
It is generally accepted that it is an inevitable necessity to 

train qualified individuals who can adapt to the change 
process in today's world where fast developments are 
experienced in each field. The profession of teaching is at the 
forefront considering that the task of training qualified 
individuals at this point belongs to the education system. In 
this context, since the efficiency of the education system is 
directly proportional to the training of the human power in 
the desired quality, profession of teaching is considered as 
one of the most important parts of the education system [1, 
2]. 

The profession is a collection of activities based on 
knowledge and skills, performed by individuals to earn their 
living, of which the rules are defined by the society and 
obtained by certain education [3]. A person gains an identity 
through the profession, respected and forms a relationship 
with others, earns a place in the society and have a sense of 
usefulness [4]. One of the most important facts that naturally 
shape the life of an individual is the profession of preference 
[5]. The profession of Teacher is defined in the article 43 of 
the National Education Basic Law numbered 1739 as "a 
specialization profession that takes on the task of 
government's education, training and related administrative 
duties" [6]. 

Teaching is known to be a profession that requires 
cognitive field competencies such as knowledge and skills, 
as well as affective field competences such as attitude and 
behavior. Therefore, it is necessary for teacher candidates to 
acquire the values and attitudes related to the profession as 
much as knowledge [7]. A teacher is a person who constantly 
interacts with the student, carries out the educational 
program, directs the teaching, and evaluates both the student 
and the education. Therefore, the qualifications of the 
teacher have a great influence on the education process [8]. 

Teacher qualifications were determined by Higher 
Education Council (YÖK) as competencies related to subject 
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area and field education, competencies related to 
learning-teaching process, competencies related to 
monitoring, evaluation and recording of learning process of 
students, and other occupational competencies [9]. Also by 
MEB (Ministry of National Education); personal and 
professional values-professional development, student 
recognition, teaching and learning process, 
learning-development monitoring and evaluation, 
school-parent and community relations, program and content 
knowledge [10]. Although these qualifications are necessary 
to sustain the teaching profession, they are not enough. In 
addition to fulfilling these conditions, it is necessary for 
teachers to be able to do their profession with love and 
devotion. Teaching is a profession that requires love and 
devotion.  Because it is imperative that a teacher who works 
with people who are biological, psychological and 
socio-cultural beings likes people, is self-sacrificing, tolerant 
and patient [11]. As a matter of fact, Gazi Mustafa Kemal 
Atatürk who is the founder of Republic of Turkey expressed 
the responsibilities of the teachers at the Congress of 
Teachers Union in 1924 with the following words: "Teachers; 
You will train the self-sacrificing teachers and educators of 
the new generation of The Republic, the new generation will 
be your work. The value of the work will be proportional to 
the degree of your skill and sacrifice. The Republic wants a 
mentally, intelligently, technically and physically strong and 
high-personality guards. It is in your hands to train the new 
generation with these features and talents." 

In the selection of the teaching profession, the 
expectations of the individual about the teaching profession, 
the outlook on the profession and the values of the teaching 
profession are important [12]. As a matter of fact, being 
employed as soon as possible is one of the main priorities in 
career selection [13]. Unfortunately, this brings the question 
of whether variables such as personality, attention, talent, 
which are required for individuals to maintain their 
profession in a satisfactory manner throughout life, are 
considered. Those who choose the teaching profession are 
expected to be sufficiently sensitive to the people they are to 
serve. This sensitivity is related to personal characteristics. 
Sensitivity levels of those who choose this profession also 
significantly affect their mental health. Because the 
profession is an occupation maintained not only for fulfilling 
the economic needs but also to provide psycho-social 
development and satisfaction. Some unfavorable conditions 
such as burnout syndrome and stress reactions can be 
observed in individuals who cannot provide occupational 
satisfaction [14]. 

The studies conducted abroad on teaching profession in 
general seem to focus on the expectations and perceptions 
regarding the teaching profession and on the reasons for 
choosing and leaving the teaching profession [15-19].  

There have been many studies conducted on the reasons 
why the teaching profession is preferred and it is observed 
that the results of these studies are generally collected in 
three main titles. 

• Altruistic-selfless reasons: Among these reasons are 

factors such as the teaching profession is regarded as an 
important and necessary profession for the society, desire to 
serve the people, desire to be useful to society, serving the 
country, etc.  

• Intrinsic reasons: This category mainly covers the 
activities involved in teaching profession and the situations 
related to the nature of teaching. The pleasure obtained from 
teaching, that is to say loving this profession, loving children, 
desire to work with children, loving people, thinking that you 
are talented in this profession, and so on can be given as 
examples to this.  

• Extrinsic reasons: Among these reasons, external factors 
are mentioned. For example, external factors such as long 
summer holidays, salaries, status in the community, 
employment opportunities, social security, and appointment 
conditions of teachers are included in this group [16, 20-33]. 

Nowadays, it is a known fact that the factors that usually 
stand out in the choice of profession are economically based 
and therefore differentiated from the facts of the individual's 
occupational preferences [21,25]. At the same time, it is 
known that in the preference of profession, the talent, interest, 
system of values and beliefs, family, culture, environment 
and gender are also influential [34,35]. Great similarities 
between the reasons of general preference of profession and 
the reasons of preferring teaching profession is also 
noteworthy [22,29,36-38].  

As a matter of fact, Çermik, Doğan and Şahin [37]   
showed that the utilitarian and extrinsic factors are more 
dominant compared to intrinsic and selfless factors. They 
have shown that the reason for preference in the utilitarian 
category has a change-resistant structure, that candidates do 
not compromise their personal expectations and interests, 
and that some participants are beginning to think about the 
conveniences of teaching in the upcoming military service. 
Nevertheless, they emphasized that extrinsic factors have 
largely lost importance in the graduation phase. They also 
expressed that family and society are more influential than 
teachers on the profession choice of candidates, almost half 
of the candidates stating they would not prefer classroom 
teaching "if they had another chance", and they were 
experiencing problems in the commitment to the profession. 
As a result of the study, while utilitarian, extrinsic, intrinsic 
and selfless factors lie behind the reasons of teacher 
candidates choosing the profession; it is seen that the 
utilitarian factors are more resistant to change than the others. 
At the end of teacher training process, intrinsic and selfless 
reasons are preferred more; the ratio of those saying "I 
wouldn't choose the profession again" (especially among the 
males) gives the impression that the perception of "female 
profession" is widespread [37]. 

When we look at the history of the Republic, the schools 
that were opened under the name of Higher Teacher School 
started operating from 1924 to educate teachers. In the same 
period, the teacher need of secondary schools was tried to be 
met from the Gazi Secondary Techer School which was 
founded in Konya in 1926 and moved to Ankara in 1927. 
With the closure of the Higher Village Institutes established 
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in 1942, the authorities of this institution were transferred to 
the Gazi Teacher School, and teacher schools called 
Education Institute was established in 1946. After 1970, 
Higher Teachers Schools were closed down and in 1978 the 
Education Institutes were called Higher Teacher Schools. 
Until 1982, teachers were educated in teacher schools. 
However, in 1982, an arrangement was made to train 
teachers in education faculties. In 1997, those who graduated 
from education faculties were granted the right to become 
teachers. Therefore, with the same application, a search was 
caused on how to gain the required formation for being a 
teacher for those who are not YÖK faculty of education 
faculty graduates. This situation has been tried to be solved 
with the commencing of the master program without thesis 
in 1998-1999 academic year. In 2010, with a decision taken 
by YÖK, "master without thesis" program was abolished and 
instead "Pedagogical Formation Education Certificate 
Program (PFESP)" was introduced. With this new practice, 
student or students of departments of all faculties and 
departments that meet the post-graduation requirements have 
the right to receive pedagogical formation training. Naturally, 
this practice has both damaged the social status of the 
teaching profession and turned the teaching profession into 
an attractive profession with a validity in the job market 
[39-41]. 

There are limited number of studies in Turkey that deal 
with the education of pedagogical formation which is a 
newly recognized branch in our country. Most of the studies 
conducted on this subject are related to the attitudes of 
prospective teachers, who receive formation education, 
towards the profession of teaching. According to the results 
obtained in such studies, it has been identified that the 
attitudes are generally above the intermediate level and that 
most of the prospective teachers regard themselves to be 
ready for performing the teaching profession. Furthermore, 
differences were observed in attitudes of participating 
prospective teachers towards the teaching profession in 
terms of age, gender, graduated or current department, and 
having preferred the faculty of education when entering the 
university [40, 42-45]. 

Altınkurt, Yılmaz and Erol [46] discuss that the students 
of pedagogical formation program possess high level of 
motivation towards the profession of teaching in their study, 
which was conducted with the purpose of revealing the 
motivation levels of the students of pedagogical formation 
program towards the teaching profession. They have also 
determined that the education of pedagogical formation 
positively affects the attitudes of the students towards the 
teaching profession. Kiraz and Dursun [47] have identified 
the perceptions of the students of pedagogical formation 

program towards pedagogical formation education through 
qualitative interviewing technique. All of the participants 
who received pedagogical formation education stated that 
they enrolled in this program in order to receive the 
certificate of pedagogical formation. Accordingly, some of 
the participants found this education adequate and improving; 
whereas some found this education inadequate and 
unnecessary. Most of the participants of this study indicated 
that receiving this education will make it easier to be a 
teacher and therefore they received the education in order to 
obtain the certificate of pedagogical formation. Most of the 
participants believe that their domain knowledge is adequate 
to perform the teaching profession. Moreover, most of the 
participants remarked that they are willing to participate in 
this program to obtain this certificate that is a legal requisite 
in order to be employed at a state school or in a private 
school as a permanent staff.  

The training of qualified teachers will be possible with the 
participation of those who want to perform this profession 
consciously. In this context, the reasons why teacher 
candidates choose the teaching profession are very important. 
The aim of the study is to reveal the reasons why the teacher 
candidates who received the pedagogical formation training 
in the framework of the teacher training program received 
this training. 

2. Method 
In this study, case study from qualitative research design 

was used because presenting the reasons of teacher 
candidates included in the PFESP within framework of 
teacher training program aimed in an integrated, deep and 
flexible way [48,49]. 

2.1. Participants 

243 teacher candidates attending PFESP in Ondokuz 
Mayıs University during the second semester of the 
2015-2016 academic year have participated in the study. 
Participants consist of eight departments: mathematics, 
physics, chemistry, biology, history, sociology, food 
engineering and midwifery-nursing. Table 1 shows the 
frequencies and percentages of participants' distribution 
according to their departments, Table 2 shows the 
frequencies of distribution of genders according to 
departments, and Table 3 shows the frequencies of 
employment and studentship status according to the 
departments. 
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Table 1. Frequency and Percentages of Participants Distribution by 
Departments 

Department f % 

Mathematics 47 19,341 

Midwifery-nursing 43 17,695 

History 41 16,872 

Biology 30 12,345 

Chemistry 30 12,345 

Sociology 30 12,345 

Food engineering 13 5,349 

Physics 9 3,703 

Total 243 100 

Table 2. Distributions Frequency of Participants by Gender 

Department 
Gender 

Total 
Female Male 

Mathematics 30 17 47 

Midwifery-nursing 40 3 43 

History 25 16 41 

Biology 24 6 30 

Chemistry 20 10 30 

Sociology 27 3 30 

Food engineering 12 1 13 

Physics 3 6 9 

Total 181 62 243 

Table 3.  Distribution Frequency of Participants by Their Employment 
and Studentship Status 

Department Employment 
Status Student non- 

Student Total 

Mathematics 
employed 6 5 11 

unemployed 32 4 36 

Midwifery- 
nursing 

employed 3 30 33 

unemployed 7 3 10 

History 
employed 3 0 3 

unemployed 30 8 38 

Biology 
employed 2 7 9 

unemployed 14 7 21 

Chemistry 
employed 2 3 5 

unemployed 16 9 25 

Sociology 
employed 1 3 4 

unemployed 22 4 26 

Food 
engineering 

employed 0 1 1 

unemployed 10 2 12 

Physics 
employed 3 3 6 

unemployed 2 1 3 

Total 153 90 243 

2.2. Data Collection Tool 

The following open-ended question was asked to reveal 

the reasons for teacher candidates' taking formation: 

"Why did you want to take pedagogical formation? Please 
describe your thoughts in detail. " 

While requesting to answer the question asked, it is 
emphasized that their explanations are important in terms of 
developing the program being carried out, the organization 
of teacher education and revealing the outlook of teaching, 
their personal information will only be read and stored by 
the researcher and not used in any other place and purpose, 
and evaluated by grades. They are also asked not to write 
their names on the given paper containing the question, in 
order to allow them to write freely.  

2.3. Data Analysis 

Qualitative research techniques have been used to analyze 
the written thoughts given by teacher candidates to 
open-ended questions. All papers were numbered first and 
then explanations about why they wanted to receive 
education in each section were consistently compared with 
the other teacher candidates in order to create common 
themes [48,50]. These common themes were determined 
were tabulated in consideration of the frequency of repetition. 
In order to increase the reliability of the study conducted, the 
categories and common themes that were determined were 
first examined by two experts separately, and then the 
disputes between the common themes that were determined 
to be gathered together were eliminated and a common 
mutual understanding was established on the categories and 
themes formed in this way [48,51]. 

3. Findings 
The themes and categories that emerged as a result of 

analyzing the reasons of teacher candidates for taking 
pedagogical formation were formed on the basis of the 
departments and the general framework is given in Table 4 
together with frequencies. 

The themes that emerged from the analysis of the 
obtained data were in the form of job finding anxiety, career 
making and self-improvement desire, necessity and desire 
to perform teaching profession. 

63 of the teacher candidates have attributed the reasons 
for getting education to job finding anxiety, 191 to desire to 
perform teaching profession for various sub-reasons, and 9 
to necessity.  

18 (28.57%) of those taking education due to job finding 
anxiety are from the department of biology, 13 (20.63%) 
from the department of chemistry, 12 (19.64%) from the 
department of sociology, 7 (11.11%) from the department 
of food engineering, 6 (9.52%) from the department of 
history, 4 (6.35%) from the department of mathematics and 
3 (4.76%) from the department of physics. None of the 
students from midwifery-nursing department reasoned the 
education they took to this.
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Table 4.  Themes-Categories and Frequencies Based on Departments Related to Reasons of Taking Pedagogical Formation Education 

Themes Departments Total 

Categories 

Mathematics 
 
 

(n=47) 

Midwifery-Nursing 
 
 

(n=43) 

History 
 
 

(n=41) 

Biology 
 
 

(n=30) 

Chemistry 
 
 

(n=30) 

Sociology 
 
 

(n=30) 

Food 
Engineering 

 
(n=13) 

Physics 
 
 

(n=9) 
Job finding anxiety 4 0 6 18 13 12 7 3 63 

Desire of career making 0 7 3 2 2 5 0 2 21 

Desire to perform teaching profession          

Idealism 25 13 21 9 8 5 3 4 88 

Suitable working conditions          

Suitable profession for females 3 4 1 1 3 0 0 0 12 

Ease of working conditions 0 26 1 4 4 0 2 0 37 

Additional advantage 8 1 1 2 2 6 3 0 23 

  Document requirement 13 0 7 2 2 4 0 3 31 

Necessity          

  Family pressure 0 0 3 2 1 2 1 0 9 
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Below are sample excerpts from explanations of teacher 
candidates (TC). The departments of the teacher 
candidates are shortened by the initials of the departments. 

"The only reason I want to get a formation is that 
biologists have very limited opportunities to be employed" 
(TC1-B). 

"We have employment opportunities in our department 
but there are no assignments" (TC178-S) 

"I wanted to take formation for assignment and 
employment" (TC230-H). 

"The first reason for taking formation is the low level of 
being able to find a job in the market of my field" 
(TC77-P). 

"Obviously it is difficult to be a state-assigned teacher 
without getting the formation" (TC156-M). 

"It is unclear when and what will happen in this 
country... The purpose of taking formation for me is 
completely future anxiety" (TC121-C). 

"I do not take it because I want to be a teacher. I 
could've written Faculty of Education in the university 
examination. I want to work in the state. I do not want to 
work in the factory. But assignments and KPSS (Turkish 
Public Personnel Selection Examination). Both the 
assignment score is high and they open a quota of 
maximum 10 people. I went with teaching despite loving 
my department (TC90-F). 

In the study, 21 teacher candidates reasoning for taking 
the education to the making a career, 7 (33.33%) are from 
of midwifery-nursing department, 5 (23,809%) are from 
sociology department, 3 (14,285%) are from history 
department, 2 (9,523%) are from biology department and 
2 (9,523%) are from physics and chemistry department. 
There were no one from the teacher candidates of food 
engineering and mathematics departments who reasoned 
taking formation for making a career. 

Some of the explanations of the teacher candidates that 
reasoning taking pedagogical education to the making a 
career and self-development are as follows: 

"First of all, I am a mother. I participated in this 
program because I wanted to be educated about how to 
assess both my child and my children when I became a 
teacher, their behavior and attitudes" (TC107-C). 

"I will add value to my life with formation, and I will 
develop myself in a different field. It's not a program I 
took just to have a career "(TC44-MW). 

"My main goal is to add the teacher identity to the 
researcher identity as I aim to progress academically in 
my area. Thus I am aim to be knowledgeable in transfer 
what I know to the other side, be conscious" (TC77-P). 

"I also graduated from social services department. I 
wanted to get this certificate because I want to work with 
both children and women "(TC212-H). 

"I want to be an academician. I think that I should have 
formation in order to be able to give good lectures. This 
does not only apply to business life. It is necessary to be a 
good individual, a good mother, a good sociologist, a 

good psychologist "(TC181-S). 
"I applied to improve myself" (TC13-B). 
There are different categories of participants who 

reasoned taking formation to desire to perform teaching 
profession. Of these 88 teacher candidates who had the 
performing their dream job or in other words, idealism, 
underlying this desire, 88 of the teacher candidates 25 
(28,409%) were from mathematics department, 21 
(23,863%) were from history department, 13 (14,772%) 
were from midwifery and nursing department, 9 
(10,227%), 8 (9,090%) were from chemistry department, 
5 (5,681%), 4 (4,545%) were from physics department 
and 3 (3,409%) were from food engineering department. 

Examples of the thoughts of participants are as follows: 
"I wanted to be a good teacher. I wanted to be useful to 

children or young people. I wanted to take formation 
education to learn how to approach the students and how 
to teach them. This country needs good teachers 
"(TC194-S). 

"The reason for taking pedagogical formation is 
because I really want to be a teacher. It makes me happy 
to realize this dream at this age (39). It is my joy to be 
able to learn and teach our history "(TC211-H). 

"I want to be a teacher. I am a person who aimed to 
become a teacher since childhood. I like being with young 
people. I believe I will be productive "(TC75-P).  

"I decided to take formation education when I noticed 
that I was happier teaching some things to people during 
my work life. I support the upbringing of newly-trained 
individuals in accordance with the rules, meaningful and 
fully equipped. Mine is not a necessity; it is all to act in 
the direction of my desires and purposes "(TC35-MW). 

"The department I wanted to enter was mathematics 
teaching. However, when I couldn't enter, I thought I 
could at least take formation education. In other words, I 
am taking formation education to fulfill my dreams 
"(TC153-M).  

"I wanted to get a formation because I like teaching. 
Being a teacher was my dream since childhood"(TC93-C). 

"I do not want to work as an engineer. When I realize 
this, I ask myself what I want to do... When I looked, I 
saw that teaching is the right profession for me (TC86-F).  

"I started working in the lab in a hospital when I 
graduated from university. I worked in a hospital for about 
9 years, but I was not happy at all. Because I love to talk, 
because I have good relationships with people and 
because I always wanted to be a teacher, I wanted to take 
formation and try my luck "(TC20-B). 

Teacher candidates who explained the reason for taking 
formation education as desire to perform teaching 
profession, 12 of them reasoned as thinking this a suitable 
profession for females and 37 as thinking that the working 
conditions are easy. Of the participants who took this 
education because they thought teaching is a suitable 
profession for females, 4 (% 33,33) were from 
midwifery-nursing department, 3 (% 25) from 
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mathematics department, 3 (25%) from chemistry 
department, 1 (% 8,33) from Biology department and 1 
(8.33%) from history department. There are no 
participants in this category from other departments 
(physics, food engineering, sociology). 

Some of the explanations of the participants who want 
to take the education for being a suitable profession for 
females are as follows:  

"I decided to take formation to live a calmer life as I 
wanted to teach and it is seen as a profession suitable for a 
woman" (TC16-B). 

"Performing the chemistry profession in Turkey is 
difficult for a woman. And as a woman I think it would be 
better for me to choose the teaching profession 
"(TC111-C). 

"Teaching was already the profession I had in mind. I 
won the department of mathematics and an opportunity 
was presented. So I decided to take formation education to 
perform the profession that I wanted, and I also think that 
as a woman teaching is the most beautiful and most 
comfortable profession "(TC154-M). 

"As a woman, I did not want to have a job with shifts. I 
wanted to raise my children at home in the night 
"(TC49-MW). 

"When we look at the profession, it is an ideal 
profession for women. I must say that teaching is a skill 
that comes from within you "(TC201-H). 

Of the teacher candidates who desire to perform 
teaching profession because they think working conditions 
are easy, 26 (70,27%) are from midwifery-nursing 
department, 4 (% 10,81) from biology department, 4 
(10,81%) from chemistry department, 2 (5,405%) from 
food engineering department and 1 (2.702%) from history 
department.  There are no participants in this category 
from other departments (physics, mathematics, sociology).  

For this reason, examples of thoughts of participants 
about formation education are as follows: 

"I worked as a chemist in the mining industry in the 
laboratory for 5 years. I left my job 1 year ago and got 
married. Since my spouse is a police officer, I thought it 
would be better for me to be a teacher because of east duty, 
and I decided to take the formation "(TC106-C). 

"I love the food engineering department I am studying, 
but I chose to work in the state because of the heavy 
working conditions in the private sector and the inability 
to pay the necessary compensation. In the State, the 
number of recruitment is small and the scores are very 
high, so I would like to be a teacher "(TC81-F). 

"I am very tired of the job I am working now; I am very 
exhausted. I have been working as a nurse for 15 years in 
public. After getting married and had children, it is very 
difficult to keep shifts, be separated from my child for 24 
hours. I decided to continue studying to change the 
department. I am studying biology. Either I will change 
my title in the hospital and stay as a biologist or switch to 
teacher with formation. The reason for taking formation is 

that I do not want to change jobs"(TC11-B). 
"I cannot say that I chose my department very willingly. 

The only attractive part was to ease of employment. I've 
been doing this for a year and a half. I'm really tired. 
Neither the sleeping pattern nor the social life, nor the 
psychological state of the person is proper, nor does the 
compensation of the labor is good. That's why I want the 
formation. I will become a teacher"(TC22-MW).  

Of the participants who came with the desire to perform 
teaching profession, those who link their reasons to desire 
to have an additional advantage (living conditions), 23 
(34,782%) were from mathematics department, 6 
(26,086%) from sociology department, 3 (13,043%) from 
food engineering department, 2 (23%) from biology 
department, 2 (8,695%) from chemistry department, 1 
(4,347%) midwifery-nursing department and 1 (4,347%) 
from history department. There are no participants in this 
category from the physics department. Given below are 
the examples of participants: 

"I am not taking formation because I will surely be a 
teacher. I just used the right given (TC129-M). 

"I am taking formation to expand the variety in the 
sense of profession" (TC6-B). 

"I am taking the formation because I think it will be an 
alternative profession at hand" (TC84-F). 

"I wanted to take the formation as a second degree, a 
second chance for business life" (TC120-C). 

"Because the recruitment for sociologists are low and 
there are not many fields in the private sector. I am also 
taking it to increase the likelihood of being a government 
officer as a teaching certificate "(TC174-S). 

"Although I aimed to progress in the department, I 
wanted to take the formation as an opportunity for 
teaching, another profession that I like. I think of teaching 
as an additional profession "(TC208-H). 

Of the teacher candidates, those who link their reasons 
of taking formation to desire to perform teaching 
profession and seeing the certificate obtained as fulfilling 
document requirement, 31 (41,935%) were from 
mathematics department, 7 (22,58%) from history 
department, 4 (12,903%) from sociology department, 3 
(9,677%) from physics department, 2 (6,451%) from 
chemistry department and 2 (6,451%) from biology 
department. In this category there are no participants from 
midwifery-nursing and food engineering. For this reason, 
examples of thoughts of participants taking formation 
education are as follows: 

"I used to work at a training center. We are out of 
working areas when the training centers are shut down. 
Now, I decided to take formation to be able to work in 
private schools "(TC235-H). 

"I had to take a formation to work as a guidance 
counsellor in a private educational institution. So I 
participated in this training "(TC171-S). 

"I quit my job to get this education. I was offered 
institution management where I was working. However, 
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because I didn't have formation certificate, I wasn't 
assigned for 4 years. I wanted to take this certificate 
because I think it will always be an obstacle for me 
"(TC72-P).  

"I receive formation education because government 
closes training centers and encourages opening colleges, 
and because the colleges require the certificated called 
formation" (TC117-C). "I had to legalize teaching 
which was at the center of my life for many years. For this 
reason, I wanted to take formation"(TC24-B). 

"I work in the prison as an execution and protection 
officer. There is a unit in the institution, called prison 
teacher. If I get this certificate, I want to change my unit 
next year and become a prison teacher "(TC130-M).  

9 of the teacher candidates have attributed their reasons 
for taking this education to necessity due to family 
pressure. Of the teacher candidates who think like this, 3 
(33.33%) are from history department, 2 (22.22%) are 
from sociology department, 2 (22.22%) are from biology 
department, 1 (11.11%) is from chemistry department and 
1 (11,11%) is from food engineering department. There 
are no other participants from other departments 
(midwifery-nursing, physics and mathematics) that think 
this way. For this reason, examples of thoughts of 
participants taking formation education are as follows: 

"I took it to make my family happy who insisted on the 
formation" (TC28-B). 

"I take it because my family wants it" (TC87-F). 
The reason for taking formation was my father. I took 

because of his pressure "(TC97-C). 
"I was not very willing. My family wanted it"(TC97-S). 
"I never wanted. I had to take it because of my 

brother’s pressure and financial support "(TC226-H). 

4. Discussion and Conclusion 
Nowadays, teaching profession is considered as a 

professional occupation which has its own principles, 
methods and practices; which requires professional 
qualifications such as academic work, professional 
formation, expertise knowledge and skill in the field, as 
well as personal features including a contemporary 
worldview on social, cultural, economic, scientific and 
technological dimensions [52-54]. 

In the study, the reasons for the education of the teacher 
candidates from eight different departments receiving 
pedagogical formation training were researched and their 
thoughts were analyzed by qualitative research methods. 
When the data obtained from the research are examined, it 
was seen that the reasons generally appear as "job finding 
anxiety, career making and self-development desire, 
necessity and desire to perform teaching profession".  

Most of those with the reason of job finding anxiety are 
from biology and sociology department, and the least from 
midwifery-nursing department, most of those with the 

reason for career making and self-development are from 
midwifery-nursing department and the least from physics 
and chemistry department.  

As a matter of fact, some research suggests that 
occupational choices are predominantly based on 
economic factors, thus differentiating the occupational 
preferences of people from their actual needs [21,25]. The 
situation is not different for the teaching profession, 
because the research made [20,22,55] points attention to 
the role of extrinsic factors in preferring the teaching 
profession. 

It was seen that most of the participants who considered 
education as a necessity were mostly from history 
department and least from the physics, mathematics and 
midwifery-nursing departments, and they attributed this to 
family pressure. It was seen that most of those coming with 
the desire to perform teaching profession, those reasoning 
to perform their dream job are from mathematics and 
history departments and least from the food-engineering 
department; Most of those reasoning to desire to gain an 
additional advantage are from the mathematics department 
and least from the physics department; Most of those 
reasoning with meeting requisite certificate need are from 
mathematics department and least from food engineering 
and midwifery-nursing department.  

In addition, it was seen that from those who want to 
perform teaching profession because they think that 
professional conditions are appropriate, those reasoning as 
being a suitable profession for women are mostly from of 
midwifery-nursing departments, least from physics, food 
and sociology departments, and those reasoning as working 
conditions being easy are mostly from midwifery-nursing 
department and least from physics, mathematics and 
sociology departments. As a matter of fact, the perception 
of teaching as a profession for women and its preference 
more by women have been expressed in many studies 
[56-58]. In many studies abroad, especially in the UK, this 
has been referred to as the "feminization" of the profession 
[59]. Similar results in some studies conducted in our 
county [31,60]  are noteworthy. 

It is generally seen that the main reason for the 
participants to take this education is to perform teaching 
profession. When this reason is examined, the fact that the 
first underlying factor is performing the dream profession 
with an idealistic thought is parallel to some studies on the 
reasons of choosing the teaching profession that was done 
before [33,61-64]. The fact that most of the candidate 
teachers who took formation education due to thinking it is 
suitable for women or working conditions are easy being 
from midwifery-nursing department, and considering these 
candidates are also working, it can be evaluated as a 
different result in terms of drawing attention to the 
importance of the qualifications and the outlook of those to 
perform this profession on the profession. In addition, 
when considering the outlooks on the profession of these 
who took this education with regard to job-finding anxiety, 
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being employed in a short time being the main priority in 
choosing a profession [13], which is related to the 
individuals' sustaining their profession in a satisfactory 
manner throughout life; suggests that variables such as 
personality, interest, and talent are not considered 
sufficiently [14]. As an added advantage, the need to meet 
a certificate requirement, or the consequences of taking this 
education due to family pressure reiterates a similar idea.  

In conclusion, it is suggested that those who see the 
teaching profession as their ideal profession and those who 
do careers and take pedagogical formation to develop 
themselves are teachers who are willing to practice 
profession in a meaningful way. However, anxiety about 
job finding, thinking that working conditions are easy, 
meeting the need for required certificates in private 
institutions, or other causes such as family pressure, loses 
the meaning of pedagogical formation and the outlook of 
the future teacher candidates on the profession and their 
required qualifications seem troubling. 

In the preference of teaching profession, the 
expectations of the individual about the teaching 
profession, the outlook on the profession and the values of 
the teaching profession are important [12]. As a matter of 
fact, the profession of teaching is a profession which 
should be chosen consciously, and social responsibility is 
carried at a high level. Therefore, it is considered important 
that this profession be performed by teacher candidates 
who come to education faculties, or if proficiency will be 
given with pedagogic formation, it is important to take the 
necessary precautions to give this education to those who 
have the qualifications and the outlook required by the 
profession in selecting candidates. 

Note 
A part of this study was presented at the 3rd 

International Dynamic, Explorative and Active Learning 
(IDEAL) Conference as an oral presentation. 
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