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This qualitative phenomenological research study investigated the perceptions of pre-service
teachers’ intercultural responsiveness. Findings from this study affirmed that pre-service
teachers believed that positive dispositions, being culturally aware, and responding by
incorporating cultural differences is a key to achieving Intercultural Responsiveness (IR)
(Jones, 2013). IR self- actualization is the culminating professional and personal experience
that enhances relationships between all cultures.
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The research presented in this study provides educators with strategic Interculturally
Responsive (IR) components with an explanation of the Response to Cultures Continuum
leading to cultural self-actualization, which is the pinnacle of IR. This research highlights
integral components of a cultural continuum and is a segment of another study on pre-service
teachers’ cultural development (Jones, 2013).

There is an urgent need of cultural preparation for educators (Barnes, 2006; Fairbanks et
al., 2010; Gargiulo, 2010; Guo, Arthur, & Lund, 2009; Lenski, Crumpler, Stallworth, &
Crawford, 2005). With the increase of culturally diverse students (Martinez, 2005) and a
decrease of culturally diverse teachers (Assaf, Garza, & Battle, 2010; Gargiulo, 2010;
Walker-Dalhouse & Dalhouse, 2006); a cultural mismatch within the classroom is produced
(Barnes, 2006; Colombo, 2005; Cooper, 2007; Lessow-Hurley, 1996; National Center for
Educational Statistics, 2007; White-Clark, 2005; Wiggins, Follo, & Eberly, 2007). Many
researchers (Barnes, 2006; Colombo, 2005; Cooper, 2007; Lessow-Hurley, 1996; White-Clark,
2005; Wiggins, Follo, & Eberly, 2007) agreed that culturally diverse students do not receive
adequate educational support due to the cultural incongruence between student and teacher.
As aresult, culturally diverse students are often misjudged by educators, stereotyped, and often
accused of false beliefs (Aronson, Cohen, McColskey, Montrosse, Lewis, & Mooney, 2009;
Chamberlain, 2005).

Research Questions

The overarching questions of the study were: (1) What are the perceptions of pre-service
teachers, in reference to teaching English language learners in the classroom setting? (2)
What are the perceptions of pre-service teachers, in reference to Intercultural Responsiveness
(IR) in the classroom setting? The related questions that were explored are: (1) What are the
perceptions of pre-service teachers about their teacher education training related to
intercultural sensitivity? (2) What are the perceptions of pre-service teachers, in reference to
the relationship between their teacher education training and their perceptions towards
English language learners? (3) What instructional strategies are seen as effective for
English language learners? (4) What are the perceptions of pre-service teachers about their
preparation for working with language learners?

Literature Review

In order to provide a strong foundation, the researcher exhausted the abundant literature on
culture. The literature review provided a research-based development of the Response to
Cultures Continuum (Jones & Mixon, 2015). Jones and Mixon (2015) believe that as one
moves along the cultural continuum the goal of being interculturally responsive is obtained.
It is imperative for teacher education programs to infuse these educational constructs into their
curriculum. The Response to Cultures Continuum is illustrated below in Figure 1.0:

Response to Cultures Continuum

Monocultural > Ura >> Multicultural >>Intercu|tural>

Figure 1.0 Cultures continuum.




Society must move toward cultural competency because of the diverse languages,
ethnicities, religions, and cultures increasing due to previous and current immigration (Yee,
2002). Colombo (2005) defined cultural competence as “the ability to understand diverse
perspectives and appropriately interact with members of other cultures in a variety of situations”
(p. 2). The first step to becoming culturally competent is gaining an understanding of how
culture shapes identities, values, beliefs, and actions (Merryfield, 2011) and connecting mind
with the heart for cultural consciousness (Sims, 2011). According to Ward and Ward (2003),
cultural competence requires teachers to be grounded in awareness, understanding,
acceptance, and appreciation of diversity. While some pre-service teachers can become
technically culturally competent; others struggle with being culturally competent (Fairbanks et
al., 2010). Teachers who expect students to foster cultural competence should be culturally
competent as well (Darling-Hammond, 2010; Keengwe, 2010). The journey toward IR self-
actualization begins with the comprehension of being monocultural and is pictured in Figure 1.1
below:

Monocultural

Figure 1.1. Monocultural mindset stage.
Monocultural — The Lack of Cultural Competence

Mejia and Navarro (2008) defined monocultural as being a culture dominated by one
group. Monocultural institutions are guilty of attempting to reform ways of thinking and
doing it in the dominant culture (Ozturgu, 2011). Nieto (2010) described monocultural
education as a familiarity in our nation’s school. It’s a situation in which school structures,
policies, curricula, instructional materials, and even pedagogical strategies are representative
of only the dominant culture. The American educational system has a deep monocultural
(Anglocentric) orientation (Fenwick, 1996). The second construct of the continuum is
comprehending cross-cultural competence and is portrayed below in Figure 1.2:

Monocultural

Figure 1.2. Cross-Cultural communication stage.
Cross - Cultural Competence via Communication

Cultural competence is a set of skills to be able to interact effectively with diverse culture
groups (Martin & Vaughn, 2007; Wiggins et al., 2007; Yee, 2002); many times in cross-cultural
situations (Cross, Bazron, Dennis, & Isaacs, 1989). Fries (2006) and Lynch and Hanson (1993)
defined cross- cultural as communication between two different cultural areas. According to
Ward and Ward (2003), second language usage promotes cross-cultural competence.
According to Fries (2006), cross-cultural awareness implied that more than one culture is
involved. According to McAllister and Irvine (2002), teachers encounter increased challenges
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dealing with standardized achievement in a culturally responsive environment. They suggested
that cross-cultural competence is needed by teachers who teach at culturally diverse schools.
The third continuum construct is multicultural competence and is pictured in Figure 1.3 below:

Monocultural Multicultural!

Figure 1.3. Multicultural Stage.
Multicultural Competence with Relating to All

Multiculturalism pertains to or is represented by many different cultures (Fries, 2006;
Gargiulo, 2010). Banks (2007) and Gloor (2006) described it as relating to many different
cultures. Multiculturalism is celebrating cultures that are different from the dominant culture,
which adds to our diverse society (Gloor, 2006). There is much research indicating that
multiculturalism needs to more than a skim off the surface level providing brief cultural
segments (Irvine, 2003; Ladson- Billings, 1999; Nieto, 2003; Villegas & Lucas, 2002). The
final continuum framework is intercultural competence and it is portrayed below in Figure 1.4:

Monocultural Multicultural Intercultural

Figure 1.4. Intercultural interaction stage.
Intercultural Competence by Interacting and Investing

Intercultural competence is having the ability to appropriately interact effectively in
intercultural situations through vehicles such as self-reflection (Guo et al., 2009), attitude,
and intercultural knowledge (Deardorff, 2006). Defined by many (Brander, Cardenas, Gomes,
Taylor, & de Vicente Abad, 2004; Deardorff, 2004; Fries, 2006) intercultural implies
interaction between two or more cultures. Researchers (Govaris, 2005; Nieto, 2010) pointed
out that the acquisition of intercultural competence is linked not only to teacher education
but also to the dominant values concerning others in the social environment in which teachers
operate. Interculturally competent teachers have the ability to adapt to intercultural groups in
the classroom, lesson implementation, and students’ needs in their implementation of lessons
(Darling-Hammond, 2006). Brander, Cardenas, Gomes, Taylor, and de Vicente Abad (2004)
defined intercultural societies as diverse cultural groups interacting together with mutual
recognition within the same geographic location.

Participants and Setting for this Study

Batchelder (2008) suggested the confirmation of higher educational institutions implementation
of these cultural training components is needed. As a result from this need, the researcher
chose to examine teacher education programs and the preparation to teach culturally diverse
students. The participants in the study consisted of five pre-service teachers who were
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entering the student teaching phase in their respective teacher education program. Individual
interviews were conducted and ranged from one hour to one and a half hours. Two students
from each designated university were selected for participation. In order to provide a stratified
sample, three of the participants were male and three were female. Cohen and Crabtree (2006)
suggested “when enough information is known to identify characteristics that may influence
how the phenomenon is manifested, then it may make sense to use a stratified purposeful
sampling approach” (para. 5). All of the pre-service teachers chose to be anonymous for the
duration of the study.

The setting for the study involved three teaching universities located in Texas. Each
of these universities ranked Multi/Interdisciplinary Studies in their top five degrees awarded
during 2012 (Texas Higher Education Coordinating Board Almanac, 2013). The selection of
participants was purposive in order to include the stories of pre-service teachers who met
certain criteria for effectiveness. These criteria for selection included the following: (a)
students had to be approved for student teaching and (b) the campus selection had to include
one of the three selected Texas universities.

Findings

The findings from this dissertation study were reorganized into themes of Awareness,
Sensitivity, and Responsiveness due to the product of this study being Intercultural
Responsiveness (IR). Generally, educators have an awareness of cultures and a sensitivity to
cultures, but few actually have the skillset of how to appropriately respond to students and
teachers of different cultures (Banks, 2004; Gay, 2002; Lenski, Crumpler, Stallworth, &
Crawford, 2005). In order to be Interculturally Responsive (IR), one must be aware, sensitive
and responsive because they are interdependent of each other (Jones & Mixon, 2015).

Awareness of Others

Being culturally aware can be defined as viewing cultural diversity as an asset while
addressing multicultural issues in the society (Ponterotto & Pedersen, 1993). According to
Lenski et al. (2005), the goal is to help prepare pre-service teachers to be more than culturally
aware of students’ needs but to respond beyond the issue of cultural awareness in schools. Pre-
service teachers can be more efficient in awareness by utilizing differentiated instruction
and fostering positive relationships in the classroom.

Aware of cultural identity. The findings in this study led to the conclusion that
connecting with one’s own cultural identity is vital to be able to accept another’s cultural
identity. Kay admitted that her teacher education training encouraged her to connect with
her own cultural identity while in the program. She shared the following:

I am from a diverse family and also I grew up in Austin. So I grew up with much

diversity within the city as opposed to like a rural, predominantly White town. I liked

learning about struggles people experienced when immigrating to America.

Aware to make cultural connections. Pre-service teachers claimed the culturally
responsive classroom takes what ELLs have in their home culture and connects it with
authentic representation within the classroom. Ray claimed that his teacher education
program seemed to focus on people of different colors connecting to their own cultural
identity. He said, “I still don’t know what my cultural identity would be. I feel that White
isn’t a culture, despite what some people might think.” Ray claimed to appreciate people that
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own their cultural identity by understanding their background while immersing themselves in
their culture. Rob also felt that his teacher education training was lacking in teaching them
how to become self-aware with our cultural identity. However, he reported:

It is a personal goal of mine. I am aware for myself because while I am not as diverse
as some people, I live in a fairly culturally and ethnically diverse area. The teacher
education program highlighted a couple of things for me but it’s more from my own
interests.

Aware of cultural specificity. Pre-service teachers in this study shared feelings of
uneasiness of working with ELLs. They said their teacher education programs covered
cultural diversity but not enough instruction about ELLs. They felt unprepared because of the
basic lack of classroom experience. Findings led to the conclusion that pre-service teachers
need an increase with ELL interaction and specific ELL instruction. The findings revealed
that it was important to the pre-service teachers to receive a class devoted to specific ELL
instruction.

Kim also stated that intercultural sensitivity is the teachers’ willingness to learn
about cultures but also they actually incorporate diverse cultures in their classrooms. I know that
I will sit down and learn about cultures that are in my classroom so I can appreciate and give the
respect that these cultures deserve. For example, she mentioned:

There is even differences in communication, such as eye contact if that is respectful or

not, just different things they have different perceptions, different families have

different priorities. It could be religious priorities.

Aware of ELL instruction. The pre-service teachers in this study understood the
importance of being knowledgeable of effective ELL instructional strategies however felt a
degree of inadequacy. Pre-service teachers reported to be only familiar with sound theoretical
truths. Rob mentioned the differences in Basic Interpersonal Communication Skills (BICS)
and Cognitive Academic Language Proficiency (CALP). He also noted if the BICS is
strong that will help navigate the CALP, a little better, a little more confidently. The student
will get to a certain stage that the language will simply transfer. Kay described BICS and
CALP by giving an example. She noted that in the BICS stage, you can hold a conversation
with somebody and get by in another country. Then once you advance to the CALP stage,
then you can have a more academic understanding then you are able to comprehend at a higher
level.

Kim stated that in her teacher education classes “they talked about how students can
gain conversational English pretty fast. But the academic language is a lot harder to learn and be
able to comprehend”. She reported learning that the academic language takes about five to
seven years to completely develop. Kim also stated:

I feel a lot of times teachers may think that ELLs understand English because they

hear them talking. However some ELLs may sound like they can speak and understand

English but that does not mean that they will be able to read a standardized test.

As noted, multicultural awareness can be improved by becoming aware of cultural identity,
aware to make cultural connections, aware of cultural specificity, and aware of ELL instruction.
The next component is intercultural sensitivity.

Sensitivity to Others

Intercultural sensitivity has been defined as being interested in other cultures, sensitive to
notice others, and modify own behavior (Bhawuk & Brinslin, 1992). Culturally responsive
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teachers must develop positive dispositions that reflect their willingness to provide an
equitable education to ELLs (Fregueau & Leier, 2012). Sinicrope, Norris, and Watanabe
(2007) stressed that intercultural sensitivity reflects thinking and acting beyond ones cultural
circumstances.

Sensitive of academic and cultural needs. Participants from this study noted that
teacher education programs should provide a framework to support intercultural sensitive
opportunities. Self-reflection, appropriate instruction, and intercultural communication among
different cultural groups and pre-service teachers are linguistic accommodations and strategies
that should be provided in the teacher education program.

Two pre-service teachers mentioned intercultural sensitivity was the result of an increase
in diversity. Kay mentioned intercultural sensitivity was responding to the growing diversity
within the schools. She claimed that diversity was everywhere and was a result of globalization.
Rob also agreed that intercultural responsiveness was associated with diverse representation.
He mentioned the goal of intercultural responsiveness was representation.

Supporting a comfortable classroom climate. Four of the five pre-service teachers
acknowledged that the affective filter impacts learning for ELLs. For example, Kim explained
the relationship between ELLs and the affective filter as while ELLs are gaining English
proficiency, emotions affect the learning process. She mentioned that the emotional factors such
stress, anxiety, and self-confidence creates a filter that stops language learning. In reference to
the importance of a comfortable classroom climate; some students that are learning English
may have low self-esteem and are afraid of ridicule so their filter is blocked. She continued,
many times these students are afraid if they say the wrong thing and make a mistake so they
may not be willing to contribute as much for fear of making a mistake. Kim reported that her
teacher education programs emphasized that teachers should always try to create a safe and
warm inviting environment for any student. She claimed they noted that mistakes and risk-
taking should be encouraged in the classroom of ELLs.

According to a couple of the pre-service teachers, another factor of a comfortable
classroom climate is trust. Emma shared her thoughts of gaining trust of ELLs:

Students from diverse cultures have diverse experiences inside and outside the

classroom. I want to help each of these students through their life experiences. I feel

what they have gone through depends on how I will be able to reach them. I think
that it is important to build trust within a classroom.
As noted, intercultural sensitivity can be improved by teachers being sensitive of the academic
and cultural needs of students and by creating a comfortable climate. The next component
of the continuum is cultural responsiveness.

Respond Because of Others

The culture and diversity of students should be appreciated and explored by
culturally responsive teachers (Dantas, 2007). Cultural responsiveness is defined as the ability
to learn from and relate respectfully to people from your own and other cultures (National
Center for Culturally Responsive Educational Systems, 2005). Being a culturally competent
teacher suggests being responsive to students from all cultures, ethnicities, and linguistic
backgrounds while valuing their cultural heritage (Grant & Gillette, 2006; Gur, 2010; Ward &
Ward, 2003). Fairbanks et al. (2010) concluded cultural responsiveness produces thoughtful
teaching.

Respond from cultural experiences. Pre-service teachers stated that one of the
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most influential components of their teacher education program was learning from
professor’s experiences. Kay mentioned that she had a professor that shared his experiences
while living in Mexico. She claimed that he would explain in detail of how to work with
ELLs from his home country. She also noted that other professors would briefly explain how
you would implement a certain strategy and then move on to another topic. Kim reported that
the most influential component of her teacher education program was learning from the
actual experiences of her professors. She shared the following:

I feel that the stories from my professor’s experience helped me the most in learning

about ELLs. Some of professors would step away from the textbook and tell us

about their personal experience. Instead of just reading about possible scenarios, we
learned from their actual situations and their actual responses to those situations.

Respond with equitable education. Further, it was concluded that teacher education
programs needed to encourage pre-service teachers to accept every student while attempting
to provide an equitable education. Three of the five pre-service teachers claimed that their
teacher education program provided encouragement to accept every student no matter
ethnicity, race, language or socioeconomic status. Kim shared that in her Diversity of Learners
class, they discussed how teachers cannot use cultural diversity as a barrier in class. Teachers
should not look at cultural diversity as a burden but they should view it as an asset. For
example, one of Kim’s professors shared the historical saying “students are blank slates that
teachers need to write on them” but it is not true! All students come with their unique
backgrounds, which should not be a detriment but an asset in the classroom.

Two of the five pre-service teachers admitted that their teacher education program
mentioned diversity but the focus on actually accepting every student was to a lesser degree.
Ray reported that “every class liked to make a point to focus on diversity but I just feel there
are things that are ignored or not talked about which bothers me but especially with cultural
things.” Kay also noted that her teacher education program encouraged pre-service teachers to
accept every student while attempting to provide an equitable education for ELLs. As noted,
cultural responsiveness can be enhanced by teachers if they respond from cultural experiences
and with an equitable education for all students.

Intercultural Responsiveness (IR) Development

Jones (2013) coined the term Intercultural Responsiveness (IR) as a result of this study and
through the synthesis of cultural research. Intercultural Responsiveness (IR) was defined as a
merging of multicultural awareness, intercultural sensitivity while cultural responsiveness is
overlapping both along a cultural awareness continuum (Jones, 2013). Educators are
inadequately prepared to teach children of varied cultures (Fregeau & Leier, 2012; Keengwe,
2010; Ladson-Billings, 2005; Nathenson-Mejia & Escamilla, 2003; White-Clark, 2005; Wong
et al., 2012). Several studies have suggested that multicultural professional development is
needed for everyone as the world becomes more globalized (Batchelder, 2008; Bradley, 2007,
Genesee, Lindohlm-Leary, Saunders, & Christian, 2005; Keengwe, 2010; Webster & Valeo,
2011).

Emma mentioned another way to interpret intercultural responsiveness. She noted
that it means how students are supposed to act within their culture while intercultural
sensitivity means how sensitive a student is inside their culture. Her perspective was from the
student and how the students respond within their culture. Ray understood intercultural
responsiveness to mean understanding that everything you learn in your culture is not
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something that everyone in the other culture is going to understand. Cultural sensitivity while
being responsive is required.

In regards to awareness, Kim stated, “In a classroom, no matter what, you are going to
have people that come from different cultures and different backgrounds.” Kim
commented being interculturally responsive is the result of the teacher responding to the
differences in the classroom. She claimed that these differences should be assets to teaching
instruction because each student comes with the background and that the teacher can build
upon. Kim commented that intercultural responsiveness is how a teacher can respond to
student differences but intercultural sensitivity is being aware. She continued it is the teacher’s
response to their student’s differences and then using it to develop instructional lessons.

Intercultural Responsiveness Through Self-Reflection

Culturally responsive teachers make it a priority to reflect on their own cultural perspectives
and respect other perspectives. Much research indicated that self-reflection components
should be included in teacher education programs (Barnes, 2006; Cochran-Smith, 1995;
Han & Thomas, 2010; Montgomery, 2001; Wiggins et al., 2007). It is important because
teachers do not view their self-perceptions as reflected biases or prejudices (Richards, Brown,
& Forde, 2007). Researchers (Clark & Medina, 2000; Nathenson-Mejia & Escamilla, 2003)
suggested that pre-service teachers need to self-reflect upon their own cultural identities to be
able to understand other cultures. In addition, pre-service teachers benefit from understanding
cultures that are different from their own (Street, 2005) and as cultural beings appreciating
perspectives of other cultures (Han & Thomas, 2010; Nieto & Bode, 2008). Self-reflection
provided a systematic inquiry into diverse cultures that can be infused into the curriculum
(Cochran-Smith, 1995). McAllister and Irvine (2002) and Wiggins et al. (2007) agreed that
self-reflection had the greatest impact on pre-service teachers if conducted authentically.

Participants in the study shared their thoughts about the importance of reflection.
Kim shared the following:

I think that my teacher education training does a great job with emphasizing the
importance of self-reflection. After every lesson plan you write, after every discussion, and
at the end of a course. Our professors always want us to reflect on our experience. Emma
also provided some insight into her teacher education training and the implementation of self-
reflection. She shared the following:

We participated in self-reflection a lot throughout our teacher education training. We

were required to reflect on our actions within the classroom and then on our actions

while we were in our teacher education classes. Sometimes we were expected to
reflect on our mentor teachers’ classroom.
Rob shared the following:

There is a self-reflection for just about everything in my teacher education program. In

just about everything you do whether it is an assignment, group project, or

assessment, a reflection is expected to be included. I think that each course and
assignment required it.

As noted from the pre-service teachers, the importance of true self-reflection on
cultural issues as an educator was highlighted and emphasized.

Another result from this study was the development and creation of the Response
to Cultures Reflection Model. The model provides opportunities for self-reflection while
reflecting on the main components of Intercultural Responsiveness (IR). The reflection
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model incorporates awareness, sensitivity and responsiveness aspects of the continuum in
triangular form binded by reflection. Below is the Response to Cultures Reflection Model and
the questions associated with the continuum. Journaling these experiences that deal with
cultural self-identity and various cultural situations is expected to reach intercultural self-
actualization.

Response to Cultures Reflection Model

Awareness

What is the cultural situation that you are becoming aware of?; What are some resources
(website, people, books) that can assist in building a knowledge base of the cultural situation?;
What is the level of turbulence of the situation? (mild-moderate-severe-extreme); What steps
are you taking to personalize the situation?

Sensitivity

How would your culture deal with the situation?; What are similarities and differences between
the cultures?; How do you feel about the cultural situation?; What ways are you
internalizing the thoughts and actions?; What ways could the cultural situation been
approached differently?; Were predetermined dispositions evident in the response(s) to the
situation?; Were there expectations of certain assimilation?

Responsiveness

Was there a response or lack of response to the culture?; Was there an
appropriate/inappropriate response to the culture?; How would you respond differently?
Same?; What is the teachable moment from the response?; What adjustments are being
made in behavior to improve responding?; What happened to the level of turbulence in the
situation based on responses?; How did the response add to the awareness of the cultural
situation?

Beyond Cultural Awareness to Intercultural Responsiveness

Based on the findings of this study, it can be concluded that for pre-service teachers to
be interculturally responsive means being aware and sensitive to cultures while being
willing to respond to cultural differences in the classroom (Jones, 2013). Awareness of
culture elements within the classroom results in sensitivity to cultural differences. The
pinnacle of the cultural continuum is intercultural self-actualization.

Intercultural Self-Actualization

“Self-actualization is “the basic need, the ultimate goal and a continual process of growth
for human beings, and demonstrates itself in the form of peak experience in psychology”
(Hongyu & Lu, 2013, p. 11). Maslow (1967) suggested it brings out a person’s maximum
potential and creates organic abilities while still remaining loyal to one’s own self. According
to Murtaza (2011), self- actualization is referenced as the meta-motivation because it’s
realization that “full inner potential” also known as wisdom is attainable by everyone. Self-
actualization leads to the pinnacle of human welfare (Maslow, 1970) and for the population of
teachers that interact each year with millions of students, it is imperative that students are
being instructed by self-actualized professionals in the cultural realm.
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Implications for Practice

The findings of this study have direct implications for pre-service teachers and teacher
education programs. As immigration and globalization increases in the United States, the
cultural fabric of the educational system is becoming more diverse (Petsod, Wang, &
McGarvey, 2006). In addition, the student population is becoming more diverse while the
teacher work force is becoming less diverse (Nieto & Bode, 2008). A cultural mismatch
will overtake this widening gap if teacher education programs do not teach pre-service
teachers the components of intercultural responsiveness. Teacher education programs should
include the following: (a) appreciating the importance of cultural identity; (b) implementing
intercultural responsiveness; (c) engaging in self- reflection; (d) increasing the awareness of
cultural differences and language acquisition; (e) providing education on the importance of
connecting culture to the classroom; (f) mandating a specific course pertaining to ELLs and
sound ELL theoretical strategies; (g) offering continuous trainings to pre-service teachers and
in-service teachers.

Recommendations for Further Research

Because there is a need to provide equitable education for all ELLs, it is important to
consider multiple ways to explore the perceptions of pre-service teachers. Other research
recommendations include the following: (a) create a longitudinal study following pre-service
teachers as they enter the teacher work force seeking for changes in perceptions and beliefs
about ELLs; (b) research effective teacher education programs that produce pre-service
teachers who are equip to teach ELLs in a culturally diverse classroom; (c) compare the
beliefs of the teacher education faculty and their implementation of such components to the
perceptions of pre-service teachers as they complete their program; and (d) conduct a
quantitative study to measure intercultural responsiveness.

Response to Cultures Continuum

A

Non-Reflective Reflective QC/S"’ )

multicultural §' intercultural el 17
V§\ /ﬁ- Self-Actualization
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Lead by
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second language competencies

11



References

Ambe, E. (2006). Fostering multicultural appreciation in preservice teachers through
multicultural curriculum transformation. Teaching and Teacher Education: An
International ~ Journal  of  Research and  Studies, 22, 690-699. doi:
10.1016/j.tate.2006.03.005

Aronson, J., Cohen, G., McColskey, W., Montrosse, B., Lewis, K., & Mooney, K. (2009).
Reducing stereotype threat in classrooms: A review of social-psychological
intervention studies on improving the achievement of Black students. Washington, DC:
U.S. Department of Education, Institute of Education Sciences, National Center for
Education Evaluation and Regional Assistance, Regional Educational Laboratory
Southeast. Retrieved from http://ies.ed.gov/ncee/edlabs.

Assaf, L., Garza, R., & Battle, J. (2010). Multicultural teacher education: Examining the
perceptions, practices and coherence in one teacher preparation program. Teacher
Education Quarterly, 37(2), 115-135.

Banks, J. A. (2004). Multicultural education: Historical development, dimensions, and practice.
InJ. A. Banks & C. A. M. Banks (Eds.), Handbook of research on multicultural
education
(2nd ed.). (pp. 3-29). San Francisco, CA: Jossey-Bass.

Barnes, C. (2006). Preparing preservice teachers to teach in a culturally responsive way. The
Negro Educational Review, 57(1-2), 85-100.

Batchelder, C. (2008). Cultural diversity training and the preservice teacher. Rivier
Academic Journal, 4(1), 1-4.

Bradley, A. (2007). A time to intervene: A historical overview of pedagogical responses to
an unjust society. The Vermont Connection, 28, 70-79.

Brander, P., Cardenas, C. Gomes, R., Taylor, M., & de Vicente Abad, J. (2004). A/l different
all equal education pack: Idea, resources, methods, and activities for informal
intercultural education with young people and adults (2™ ed.). [Adobe Reader version].
Retrieved from http://www.  coe.int/t/dg4/youth/Source/Resources/Publications/2004
Education_pack en

Chamberlain, S. P. (2005). Recognizing and responding to cultural differences in the education
of culturally and linguistically diverse learners. Intervention in School & Clinic, 40(4),
195-211. doi: 10.1177/10534512050400040101

Clark, C., & Medina, C. (2000). How reading and writing literacy narratives affect
preservice teachers' understandings of literacy, multiculturalism, and pedagogy.
Journal of Teacher Education, 51(1), 63-76. doi: 10.1177/002248710005100107

Clark, C., & Medina, C. (2000). How reading and writing literacy narratives affect
preservice teachers' understandings of literacy, multiculturalism, and pedagogy.
Journal of Teacher Education, 51(1), 63-76. doi: 10.1177/002248710005100107

Colombo, M. (2005). Empathy and cultural competence: Reflections from teachers of
culturally diverse children. Young Children on the Web, 60(6), 1-8.

Colombo, M. (2007). Developing cultural competence: Mainstream teacher and professional
development. Multicultural Perspectives, 9(2), 10-16. doi:10.1080/15210960701386236

Cooper, J. (2007). Strengthening the case for community-based learning in teacher
education. Journal of Teacher Education, 58(3), 245-255.
doi:10.1177/0022487107299979

de Jong, E. J., & Harper, C. A. (2005). Preparing mainstream teachers for English

12



language learners: Is being a good teacher good enough? Teacher Education Quarterly,
32,101-123.

Dantas, M. L. (2007). Building teacher competency to work with diverse learners in the context
of international education. Teacher Education Quarterly, 34(1), 75-94.

Darling-Hammond, L. (2006). Assessing teacher education: The usefulness of multiple
measures for assessing program outcomes. Journal of Teacher Education, 57(2), 120-
138. doi: 10.1177/0022487105283796

Darling-Hammond, L. (2010). Teacher education and the American future. Journal of
Teacher Education, 61(1-2),35-47. doi: 10.1177/0022487109348024

Deardorff, D. (2006). Identification and assessment of intercultural competence as a student
outcome of internationalization. Journal of Studies in International Education, 10(3),
241- 266. doi: 10.1177/1028315306287002

Diller, J. V., & Moule, J. (2005). Cultural competence: A primer for educators. Belmont,
CA: Thomson Wadsworth.

Fairbanks, C., Duffy, G. G., Faircloth, B., He, Y., Levin, B., Rohr, J., & Stein, C. (2010).
Beyond knowledge: Exploring why some teachers are more thoughtfully adaptive
than others.  Journal  of  Teacher  Education, 61, 161-171. doi:
10.1177/0022487109347874

Fenwick, L. T. (1996). Multicultural education: Bridging the knowledge gap and moving
students toward the acquisition of critical thinking skills. Retrieved from ERIC
database. (ED416123)

Ford, D. Y., & Whiting, G. W. (2008). Cultural competence: Preparing gifted students for a
diverse society. Roeper Review, 30, 104-110. doi: 10.1080/02783190801955087

Fregeau, L., & Leier, R. D. (2012). Rethinking preservice teacher ESOL
preparation. AccELLerate!, 4(3), 23-24.

Fries, S. (2006, April). Cultural, multicultural, cross-cultural, intercultural: A moderator’s
proposal. Retrieved from www.tesol-france.org/articles/fries.pdf

Gargiulo, R. M. (2010). Special education in contemporary society: An introduction to
exceptionality (4™ ed.). Thousand Oaks, CA: Sage.

Gay, G. (2002). Preparing culturally responsive teachers: Rethinking the curriculum. Journal
of Teacher Education, 53(2), 106-116.

Genesee, F., Lindolm-Leary, K., Saunders, W., & Christian, D. (2005). English language
learners in U.S. schools: An overview of research. Journal of Education for Students
Placed at Risk, 10, 363-385.

Gloor, L. (2006). From the melting pot to the tossed salad metaphor: Why coerc?
Hohonu: A Journal of Academic Writing, 4(1), 29-32.

Gonzalez, N., & Moll, L. (2002). Cruzanda el puente: Building bridges to funds of
knowledge. Educational Policy, 16(4), 623—41. doi: 10.1177/0895904802016004009

Govaris, H. (2005). Intercultural competence: Commends for a critical use of the term in
teacher training. In K. Vratsalis (Ed.), Texts for the training of teachers. Athens: Atrapos.

Grant, C., & Gillette, M. (2006, May/June). A candid talk to teacher educators about
effectively preparing teachers who can teach everyone’s children. Journal of
Teacher Education, 57(3),292-299. doi: 10.1177/0022487105285894

Guo, Y., Arthur, N, & Lund, D. (2009). Intercultural inquiry with pre-service
teachers. Intercultural Education, 20(6), 565-577. doi: 1080/14675980903448619

Gur, C. (2010, September). Cultural competence in high school. Research Journal of
International Studies, 16, 64-72.

13



Han, H. S., & Thomas, M. S. (2010). No child misunderstood: Enhancing early childhood
teachers’ multicultural responsiveness to the social competence of diverse children.
Early Childhood Education Journal, 37, 469-476. doi: 10.1007/s10643-009-0369-1

Henkin, R., & Steinmetz, L. (2008). The need for diversity education as perceived by
preservice teachers. Journal of the Scholarship of Teaching and Learning, 8(1), 101-109

Honguy, L. & Lu, H. (2013). The beauty of the transcending of the humanity: Research
of Maslow’s Self-Actualization Theory. International Conference on Advances in
Social Science, Humanities, and Management. Atlantis Press. doi: 10.2991/asshm-
13.2013.42

Irvine, J. J. (2003). Educating teachers for diversity: Seeing with a cultural eye. New York,
NY: Teachers College.

Keengwe, J. (2010). Fostering cross cultural competence in preservice teachers through
multicultural education experiences. Early Childhood Education Journal, 38, 197-204.
doi: 10/1007/s10643-010-0401-5

Knuston, E. (2006, June). Cross-cultural awareness for second/foreign language learners.
The Canadian Modern Language Review, 62(4), 591-610. doi: 10.3138/cmlr.62.4.591

Ladson-Billings, G. (1999). Preparing teachers for diverse student populations: A critical
race theory perspective. Review of Educational Research, 24, 211-247. doi:
10.3102/0091732x024001211

Ladson-Billings, G. (2005). Is the team all right? Journal of Teacher Education, 56(3), 229-234.
Lee, S., & Dallman, M. E. (2008, Summer). Engaging in a reflective examination about
diversity: Interviews with three preservice teachers. Multicultural Education, 15(4).

Lenski, S., Crumpler, T. P., Stallworth, C., & Crawford, K. M. (2005). Beyond awareness:
Preparing culturally responsive pre-service teachers. Teacher Education Quarterly, 32,
85-100.

Lenski, S., Ehlers-Zavala, F., Daniel, M., & Sun-Irminger, X. (2006). Assessing English-
language learners in mainstream classrooms. Reading Teacher, 60(1), 24-34. doi:
10.1598/RT.60.1.3

Lessow-Hurley, J. (1996). The foundations of dual language instruction. White Plains, NY:
Longman.

Liang, X., & Zhang, G. (2009, March). Indicators to evaluate pre-service teachers’ cultural
competence. Evaluation & Research in  Education, 22(1), 17-31. doi:
10.1080/09500790903082354

Lindsey, R. B., Roberts, L. M., & CampbellJones, F. (2005). The culturally proficient school:
An implementation guide for school leaders. Thousand Oaks, CA: Corwin.

Martin, M., & Vaughn, B. (2007). Strategic diversity and inclusion. Management Magazine,
11(2), 31-36.

Martinez, D. (2005). Teacher perceptions of multicultural issues in school settings. The
Qualitative Report, 10(1), 1-20.

Maslow, A. H. (1967). A theory of metamotivation: The biological rooting of the value-
life. Journal of Humanistic Psychology, 7, 93-127. doi: 10.1177/002216786700700201

Maslow, A. H. (1970). Religions, values, and peak experiences. New York: Penguin. doi:
10.2307/1979505

McAllister, G., & Irvine, J. (2002). The role of empathy in teaching culturally diverse students:
A qualitative study of teachers’ beliefs. Journal of Teacher Education, 53(5), 433-
443. doi: 10.1177/002248702237397

Mejia, B., & Navarro, R. (2008). Monocultural. In F. Leong (Ed.), Encyclopedia of

14



counseling. (Vol. 3, pp. 1215-1216). Thousand Oaks, CA: Sage. doi:
10.4135/9781412963978.n1409 Menken, K. (2006). How have laws regarding ELLs
evolved in the U.S? In E. V. Hamayan & R. Freeman (Eds.). English language learners
at school: A guide for administrators (pp. 3- 5). Philadelphia, PA: Caslon.
Merryfield, M. (2011). Global education: Responding to a changing world. In W. B. Russell
(Ed.), Contemporary social studies: An essential reader (pp. 57-76). Charlotte, NC:
Information Age Publishing, Inc.

Milner, H. R. (2006). Preservice teachers’ learning about cultural diversity: Implications for
urban education. Urban Education, 41(4), 343-375. doi: 10.1177/0042085906289709

Montgomery, W. (2001, March/April). Creating culturally responsive, inclusive
classrooms. TEACHING Exceptional Children, 33(4), 4-9. doi:
10.1177/004005990103300401

Murtaza, N. (2011). Pursuing self-interest or self-actualization? From capitalism to a steady-
state, wisdom economy. Ecological  Economics, 70(4), 577-584. doi:
10.1016/j.ecolecon.2010.10.012

Nathenson-Mejia, S., & Escamilla, K. (2003). Connecting with Latino children: Bridging
cultural gaps with children’s literature. Bilingual Research Journal, 27(1), 101-116. doi:
10.1080/15235882.2003.10162593

National Center for Educational Statistics. (2007). Fast facts. Retrieved from
http://www.nces.ed.gov

Nieto, S. (2003, December/January). Profoundly multicultural questions. Educational
Leadership, 60(4), 6-11.

Nieto, S. (2010). Language, diversity, and learning: Lessons for education in the 21% century.
CAL
Digest, 1-4.

Nieto, S., & Bode, P. (2008). Affirming diversity, the sociopolitical context of multicultural
education (5"ed.). Boston, MA: Allyn & Bacon.

Ozturgut, O. (2011). Understanding multicultural education. Current Issues in Education, 14(2),
1- 8.

Petsod, D., Wang, T., & McGarvey, C. (2006). Investing in our communities: Strategies
for immigrant integration. Sebastopol, CA: Grantmakers Concerned with Immigrant
and Refugees. Retrieved from http://www.gcir.org/publications/toolkit

Richards, H. V., Brown, A. F., & Forde, T. B. (2007). Addressing diversity in schools:
Culturally responsive pedagogy. Teaching Exceptional Children, 39(3), 64-68. doi:
10.1177/004005990703900310

Seidl, B. (2007, March/April). Working with communities to explore and personalize
culturally relevant pedagogies: Push, double images and raced talk. Journal of
Teacher Education, 58(2), 168-183. doi:10.1177/0022487106297845

Sims, M. (2011). Early childhood and education services for Indigenous children prior to
starting school. Canberra: Australian Institute for Health and Welfare and Melbourne:
Australian Institute of Family Studies.

Sinicrope, C., Norris, J., & Watanabe, Y. (2007, Fall). Understanding and assessing
intercultural competence: A summary of theory, research, and practice. Second
Language Studies, 26(1), 1-58.

Street, C. (2005, Winter). Funds of knowledge at work in the writing classroom.
Multicultural Education, 13(2), 22-25.

Talbert-Johnson, C. (2006). Preparing highly qualified teacher candidates for urban

15



schools. Education and Urban Society, 39(1), 147-160. doi: 10.1177/0013124506293321

Texas Higher Education Coordinating Board Almanac. (2013). Texas public higher
education almanac: A profile of state and institutional performance and
characteristics. Retrieved from www.thecb.state.tx.us

Villegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking
the curriculum.  Journal of Teacher Education, 53(1), 20-
32.
http://dx.doi.org/10.1177/0022487102053001003

Walker, A., Shafer, J., & liams, M. (2004, Winter). “Not in my classroom”: Teacher
attitudes towards language learners in the mainstream classroom. NABE Journal of
Research and
Practice, 2(1), 130-159.

Walker-Dalhouse, D., & Dalhouse, A. D. (2006). Investigating white preservice teachers’
beliefs about teaching in culturally diverse classrooms. The Negro Educational
Review, 57(1-2), 69-84.

Ward, M. J., & Ward, C. J. (2003). Promoting cross-cultural competence in preservice
teachers through second language use. Education, 123(3), 532-536.

Webster, N. L., & Valeo, A. (2011, Spring). Teacher preparedness for a changing demographic
of language learners. TESL Canada Journal, 28(2), 105-128.

White-Clark, R. (2005, April). Training teachers to succeed in a multicultural classroom.
The Education Digest, 70, 23-26.

Wiggins, R., Follo, E., & Eberly, M. (2007). The impact of a field immersion program on
pre- service teachers’ attitudes toward teaching in culturally diverse classrooms.
Teaching and Teacher Education, 23, 653-663. doi: 10.1016/j.tate.2007.02.007

Wong, C., Fehr, M., Agnello, M., & Crooks, S. (2012, October). ESL teacher candidates’
perceptions of readiness to teach English language learners. The Journal of
Multiculturalism in Education, 8(1), 1-21.

Yee, D. (2002). Recognizing diversity, moving toward cultural competence: One organization’s

16



