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Abstract  The concept of intercultural competence has 
gained importance recent years because of some factors, 
such as globalization and technological improvements. This 
concept can be defined as an individual’s ability to 
understand other cultures, and to be able to communicate 
easily with people from those cultures. In order for a person 
to be interculturally competent, s/he should have 
intercultural knowledge, attitude, skill and awareness. The 
aim of this study is to determine Kocaeli University’s 
international students’ level of intercultural competence. The 
population of this study consists of 650 international 
students in Kocaeli University. The sample of this study 
includes 230 international students chosen through 
convenience sampling method. This study is in descriptive 
survey model. As the data collection tool, “Intercultural 
Competence” scale developed by Fantini [11] is used. The 
scale was originally English. Before conducting the scale, 
researchers adapted it into Turkish. It has been found that 
international students’ level of intercultural competence is 
high. Also it has been seen that international students’ level 
of intercultural skills, intercultural attitude, intercultural 
knowledge and intercultural awareness, which are 
sub-dimensions of intercultural competence, are high. 
Moreover, it has been found out that the level of intercultural 
competence differs depending on whether international 
students got some information about Turkey before coming 
here, the continents in which international students’ home 
countries are, and international students’ level of Turkish 
language proficiency. 
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1. Introduction
Globalization shows its effect on many different areas and 

education is one of them. It is highly possible that 
universities are exposed to effects of globalization more than 
other educational institutions, because universities in Turkey 
have become institutions where international students come 

and take part in teaching and learning process thanks to 
exchange programmes and exams (e.g.: Erasmus Student 
Exchange Programmes and YÖS-Foreign Student Exam). 
As a result of this, multi-cultural contexts arise and 
intercultural competence becomes important in universities. 
Before defining the concept of multiculturalism, it will be 
beneficial to explain what the culture is. There are many 
different definitions for the concept of culture in literature. 
UNESCO [20] defined the culture as “all physical, spiritual, 
mental and logical features that defines the characteristic of a 
society or a social community”. Multiculturalism, on the 
other hand, is that “a society in a certain geographical zone 
consists of different ethnic, religious, moral, cultural groups 
and social class due to historical and migration-dependent 
reasons” [22]. 

In order for people live in multi-cultural society to live 
happily and in harmony, intercultural competence is 
important. While Deardorff [9] defined the concept of 
intercultural competence as “behaving effectively and 
according to intercultural knowledge, attitude, skills and 
reflections”; Repečkienė, Kvedaraitė and Jankauskienė [17] 
defined this concept as “the individual’s ability to interact 
with the people who are members of other group, culture or a 
community”. As can be seen in definitions intercultural 
competence improves depending on the knowledge about 
different cultures and attitudes towards them; and also it 
makes the communication with people from different 
cultures and adaptation to a new culture easier for the 
individual. 

As Byram [6], Deardorff [8] and Fantini [11] stated, 
intercultural competence includes skills, attitudes, 
knowledge, behaviour and comprehension about other 
cultures, which is important to live in today’s globalised 
world. Thus it is possible to say that having international 
competence is an important competency in today’s world, 
because the world has become smaller in recent years thanks 
to internet, social media, easier and cheaper opportunities for 
travelling from one country to another, and related to this, 
exchange programmes for students at universities. All of 
these require being interculturally competent for an 
individual to survive in such a world. Researchers have paid 
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attention to intercultural competence of undergraduate 
students in European countries ([30]; [25]). In these 
researches, the common thing researchers found was that 
international competence was valued by students, and the 
students saw tolerance and harmony towards other cultures 
as important skills. In the light of these, the researchers 
decided to identify the situation at Turkey, and the research 
has aimed to define the level of intercultural competence of 
international students at Kocaeli University, a state 
university in Turkey which gives importance student 
exchange programme and pay attention to attracting more 
international students each year by seeing this as a richness.  

1.1. The Aim of the Study 

The main aim of the study is to define the level of 
intercultural competence of international students at 
universities in Turkey. Also these sub-problems are aimed to 
answer: 

1. What is the level of intercultural knowledge, 
intercultural attitude, intercultural skill and 
intercultural awareness which are sub-dimensions of 
intercultural competence of international students at 
Kocaeli University? 

2. Does the level of intercultural competence of 
international students at Kocaeli University show 
significant differences depending on gender, knowing 
foreign language(s), being abroad before, gathering 
information about Turkey before coming, the 
continents where their home country is stated and their 
level of Turkish language proficiency? 

2. Intercultural Competence 
The concept of intercultural competence has been paid 

attention in recent years. Berardo [3] described the 
intercultural competence as “the capacity of behaving 
effectively and accordingly by using the intercultural 
sources”. In other words, it is possible to say that 
intercultural competence means having the necessary skills, 
knowledge, attitudes and behaviour to know both one’s 
her/his own culture and other cultures, behaving accordingly. 
Different researchers ([6]; [8]; [11]; [18]; [2]) classified 
intercultural competence in different ways. According to 
Bennett [2], intercultural competence is comprised of the 
dimensions of cognitive, affective and behavioural skills. 
The cognitive dimension of intercultural competence 
includes intercultural awareness, general knowledge and 
specific cultural knowledge. The affective dimension of 
intercultural competence consists of an individual’s curiosity 
towards other culture, cognitive flexibility, motivation to 
learn, and being open-minded. The dimension of behavioural 
skill of intercultural competence includes the ability of 
communicating with people from different cultures, listening 
to them, problem-solving, empathy, and gathering 
information. 

Deardorff [8] developed the “pyramid model” of 
intercultural competence. This model includes four steps 
depending on five dimensions. In order for an individual to 
gain intercultural competence, s/he has to have the 
qualifications of these four steps. The first dimension is 
named as “requisite attitudes”. This dimension contains the 
“respect” for other cultures, “openness” to intercultural 
learning and other cultures, “curiosity” and “exploring”. 
Deardorff [8] values this step as the beginning for gaining 
intercultural competence. The second dimension is named as 
“knowledge and comprehension”. The individual’s 
awareness of her/his own culture and others’ culture, 
awareness of the effect of social factor on the use of language 
and skills of reading the culture, having the information 
about the culture and understanding are included in this 
dimension. Another dimension which is interrelated with 
this dimension is “skills”. This dimension is also is the 
second step of Deardorff’s pyramid model of intercultural 
competence, together with the dimension of “knowledge and 
comprehension”. The “skills” dimension includes listening 
to people from other cultures, observing other cultures, 
interpreting them, evaluating and relating the cultures. The 
last two dimensions and two steps are “desired internal 
outcome” and “desired external outcome”. The “desired 
internal outcome” dimension consists of adapting to new 
cultural environments, flexibility about choosing and using 
the appropriate communication styles, and empathy. On the 
other hand, the “desired external outcome” dimension 
includes the individual’s having the skills of communication 
and behaving accordingly and effectively in order to achieve 
intercultural purposes depending on her/his intercultural 
knowledge, skills and attitudes. Deardorff [8] emphasized 
that the process of intercultural competence can also be 
circular rather than being linear. 

Another model about intercultural competence was 
developed by Ruben. Ruben took intercultural competence 
in seven dimensions [18]. These dimensions are “respect” 
(respecting other individuals and approaching them in a 
positive manner), “attitude toward interaction” (the 
individual’s ability to respond others without judging them), 
“getting used to the knowledge” (the individual’s ability to 
understand that the people around them may have different 
points of view about world), “empathy”, “mission-role 
behaviours” (the individual’s ability to be flexible about 
starting the role and bring them together), “interaction 
management” (the individual’s ability to take part in quarrels 
and starting and finishing the interactions which occurs 
depending on others needs and desires) and “tolerating to 
uncertainty” (the individual’s ability to react to new and 
uncertain situations with the minimum uneasiness”. 

Another approach about intercultural competence was put 
forward by Byram [6]. According to this approach, 
intercultural competence includes five dimension which are 
“attitude”, “knowledge”, “interpreting and relating skills” 
(interpreting an event belonging to another culture and 
explaining this event by relating it with the situations of 
her/his culture), “exploring and interacting skills” (gaining 
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new information about a culture and the cultural 
implementations) and “critical cultural awareness” (the 
individual’s ability to evaluate her/his own culture and 
points of view of other culture in terms of implementations 
and products in a critical way). 

Another classification about intercultural competence was 
made by Fantini [11]. Fantini [11] divided intercultural 
competence into four dimensions which are intercultural 
knowledge, intercultural attitude, intercultural skill and 
intercultural awareness. 

Intercultural Knowledge: This dimension is also 
considered as the conceptual aspect of intercultural 
competence [10]. Intercultural knowledge is taken into 
consideration as an individual’s skills to gain knowledge 
about products of the people of his/her own culture or 
another culture with which s/he interacts, and the skill to 
have relevant information which would help the individual 
to interact with people from the other culture personally [6]. 
While Deardorff [8] described intercultural knowledge as the 
competence to have the information about a specific culture, 
Fantini [10] defined it as knowing the hosting culture. 

Intercultural Attitude: This dimension includes being 
open and respect to, interest in and curiosity about different 
cultures [8]. In addition to these, being risk-oriented, 
empathic, open-minded and respecting differences are 
among the other intercultural attitudes ([14]; [15]). Byram [6] 
also emphasized that intercultural attitude is a concept which 
is affected by curiosity, social class, gender and race. 

Intercultural Skill: Intercultural skill is considered as the 
ability to listen to people from other cultures, observe other 
cultures, interpret, analyse, evaluate and relate them [8]. 
Besides, skills to learn a second or third language, skills to 
stand up to the difficulties faced during the process of 
learning a second or third language, skills to interrelate 
languages with each other, listening skills, information 
gathering skills and problem solving skills are among the 
intercultural skills ([14]; [15]). Fantini [10] explained that 
this dimension can also be named as “intercultural 
behaviour” and this dimension is affected by other 
dimensions. 

Intercultural Awareness: Byram [6] defined intercultural 
awareness as an individual’s ability to see the similarities 
and differences between her/his own culture and the other 
culture with a criticising point of view. Intercultural 
awareness is also seen as an individual’s conscious of 
improving her/his attitudes, knowledge and skills while 
learning her/his own culture and other cultures. 

3. Method 

3.1. Research Design 

This study is in the model of descriptive survey that aims 
to define the level of intercultural competence of 
international students at Kocaeli University. 

3.2. Population and Sample 

The population of this study included 650 international 
students at Kocaeli University. The sample of this study was 
chosen through convenience sampling and included 230 
international students. The 64,17% of the sample was male 
students, 34,83% of the sample was female students. The 
28,4% of the sample (58 students) was from Europe 
(Bulgaria, Montenegro, Greece, Macedonia, Kosovo, Russia, 
Germany, France and Moldova), the 65,7% of the sample 
(134 students) was from Asia (Turkmenistan, Azerbaijan, 
Kazakhstan, Kirghizstan, Tajikistan, Uzbekistan, Mongolia, 
Indonesia, Georgia, Iran, Syria, China, Afghanistan and 
Pakistan), and 5,9% of the sample was from Africa (Djibouti, 
Niger, Uganda, Tunisia, Mauretania and Zambia). Also, 24 
of the students from Europe were from Balkan countries, and 
110 of the students from Asia were from Turkic countries. 
When it comes to Turkish language proficiency of 
international students, 69 of them (33,5%) knew Turkish at 
the level of C2, 58 of them (28,2%) knew Turkish at the level 
of C1, 23 of them (11,2%) knew Turkish at the level of B2, 
18 of them (8,7%) knew Turkish at the level of B1, 18 of 
them (8,7%) knew Turkish at the level of A2, and 20 of them 
(9,7%) knew Turkish at the level of A1. 

3.3. Data Collection Tool 

The data collection tool of this study was “Intercultural 
Competence Scale” developed by Fantini [11]. This scale 
consists of 53 items and they are formed as 5-likert type. 
There are four sub-dimensions in the scale which are 
“knowledge”, “attitude”, “skills” and “awareness”. The scale 
items were prepared both in Turkish and in English in case 
international students did not know Turkish adequately. 
While preparing Turkish form of the scale, five 
post-graduate students at educational administration who 
graduated from department of English Language Teaching 
translated the items from English to Turkish. After that, the 
scale’s Turkish form was conducted to 250 senior students 
who were the students of faculty of education and they 
weren’t included in the sample. Because of the fact that the 
scale consisted of 53 items and it was suggested that the 
number of participants had better be 5 times more than the 
number of items [21], this number was thought to be 
sufficient. Those students expressed their ideas about which 
items were difficult to understand in Turkish, or may be 
difficult for international students to understand. In the lights 
of their recommendations and researchers’ evaluations about 
them, the Turkish form of the scale was prepared. Then, both 
English and Turkish forms were conducted to international, 
post-graduate students who were not included in the sample; 
and necessary changes were made to items which are hard to 
understand before conducting the scale to sample.  

After data were collected, explanatory factor analysis 
were conducted to find out whether the items measured the 
sub-dimension they belonged to or not. Because it is 
accepted as good if the factor load of the item is over 0.450 
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for factor analysis [5], the researcher decided to keep the 
items which had factor load over 0.450. As a result of this, 
items 1., 2., 12., 15., 18., 27., 29., 46., 49., and 52. were 
excluded, and 43 items were analyzed. KMO factor load was 
found as 0.92, which is over 0.70. Also results of Bartlett’s 
test of sphericity was significant (df=903, p<0.001). These 
results showed the suitability of the factor analysis of this 
scale. After factor analysis was performed, it was seen that 
the scale includes four dimensions. The first dimension 
explained 59,055% of total variance (Eigenvalue= 25,394), 
the second dimension explained 5,860% of total variance 
(Eigenvalue=2,520), the third dimension explained 3,634% 
of total variance (Eigenvalue=1,563) and the fourth 
dimension explained 2,893% of total variance 
(Eigenvalue=1,244). The mutual variance of the four factors 
changed between 59% and 71%. The factor loads of the 
items differed between 0,471 and 0,828. The factors were 
named after sub-dimensions of intercultural competence 
respectively; which are “intercultural awareness”, 
“intercultural attitude”, “intercultural knowledge” and 
“intercultural skills”. 

The Cronbach Alpha reliability values of Intercultural 
Competence Scale and its sub-dimensions were given in 
Table 1. Cronbach Alpha reliability value of the Intercultural 
Competence Scale was found as 0.98. This results shows that 
this scale is highly reliable. The reliability values of the 
sub-dimensions changed between 0.90 and 0.96. These 
results also show that the sub-dimensions of the scale are 
highly reliable, as well. 

Table 1.  The Values of Intercultural competence Scale and Its 
Sub-dimensions 

The 
Sub-Dimensions 
of Intercultural 
Competence 
Scale 

The 
Number 
of Items 

Items Factor 
Loads 

Cronbach-
Alpha 

Reliability 
Value 

Intercultural 
Awareness 

17 

3,10,11, 
20,21,25,26, 

35,36, 37, 38, 
44,47,48,50, 

51,53 

0.551-0.791 0.96 

Intercultural 
Attitude 

13 

5, 6, 
8,13,14,16, 
24,28,31,32, 

33, 41,45 

0.595-0.828 0.96 

Intercultural 
Knowledge 

8 4,7,9,23,30, 
34,42,43 0.550-0.770 0.94 

Intercultural 
Skills 5 17,19,22,39, 

40 0.471-0.616 0.90 

Intercultural 
Competence 

43  0.471-0.828 0.98 

After explanatory factor analysis, confirmatory factor 
analysis was performed on 43 items and the four factors. 
Firstly the suitability of the model was tested with 
confirmatory factor analysis. For the suitability of the model, 
the values of χ²/ df (Chi-Square/Degrees of Freedom), CFI 
(Comparative Fit Index), NNFI (Non-Normed Fit Index), 
RMR (Root Mean Square Residual), RMSEA (Root Mean 
Square Error of Approximation) were taken as criteria. The 

results were χ²/ df= 4.44 (p<.001), CFI=0.95, NNFI=0.95, 
RMR=0.061, RMSEA= 0.12. When these values were 
analyzed in detail, it is seen that the value of χ²/ df is under 5, 
and it is seen as acceptable [19]. Also CFI and NNFI values 
which are more than 0.90 is seen as perfect harmony [12]. 
The RMR value under 0.08 is considered as good harmony 
[4]. However, in this study RMSEA value was 0.12. If this 
value equals to 0.10 or if it is less than 0.10, it is seen as weak 
harmony [13], which is the situation in this study. 

After the values mentioned below, the level of 
significance of t values was analyzed, because insignificant t 
values are excluded in confirmatory factor analysis, and 
error variances are examined before the items with 
insignificant t values are excluded [7]. Error variances of all 
variables were between 0.20 and 0.57. Also t values were 
more than 2.56, which shows that they are significant at the 
level of 0.01. 

3.4. Data Collection and Analysis 

Researchers asked the 230 international students at 
Kocaeli University to fill in the questionnaire, which was 
formed on an online website, by sending e-mails to them that 
included the link of that website. All the 230 international 
students filled in the form online, but 22 students were 
excluded from data analysis because of the fact that they 
marked the same answers systematically for all items. As a 
result of this, the analysis was conducted to data of 208 
international students. 

In order to interpret the level of intercultural competence, 
arithmetic mean was taken as criteria. While analyzing 
arithmetic means, ranges were evaluated as 1.00-1.79 “very 
low”, 1.80-2.59 “low”, 2.60-3.39 “average”, 3.40-4.19 
“high”, and 4.20-5.00 “very high”. In order to analyze 
whether the level of intercultural competence of 
international students showed significant difference 
depending on gender, knowing foreign language(s) and 
being abroad before, independent samples t test was used. To 
analyze whether the level of intercultural competence of 
international students showed significant difference 
depending on gathering information about Turkey before 
coming, and the continents where their home country is 
stated, Kruskal Wallis and Mann Whitney U tests were used. 
Lastly, to analyze whether the level of intercultural 
competence of international students showed significant 
difference depending on their level of Turkish, one-way 
ANOVA was used. 

4. Findings 
The values related to level of intercultural competence and 

the level of competence related to its sub-dimensions, which 
are intercultural knowledge, intercultural attitude, 
intercultural skills and intercultural awareness, of 
international students at Kocaeli University are shown at 
Table 2. As it can be seen at this table, international students’ 
level of intercultural competence is high ( X =3.91). 
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International students’ level of intercultural skills ( X =4.00), 
intercultural attitude ( X =3.97), intercultural knowledge 
( X =3.88) and intercultural awareness ( X =3.79) are high, 
as well (Table 2). 

Table 2.  Arithmetic Mean and Standard Deviation Values of Intercultural 
Competence and Its Sub-Dimensions 

Sub-Dimensions N X  Ss 

Intercultural Skills 208 4.00 0.82 

Intercultural Attitude 208 3.97 0.81 

Intercultural Knowledge 208 3.88 0.86 

Intercultural Awareness 208 3.79 0.87 
Intercultural 
Competence 208 3.91 0.77 

The t test was used to analyze whether the level of 
intercultural competence of international students showed 
significant difference depending on gender, and gathering 
information about Turkey before coming. It was found that 
international students’ level of intercultural competence did 
not show significant difference according to gender      
(t= -1,341, p= 0.181>0.05). In contrast to this, their level of 
intercultural competence showed significant difference 
depending on gathering information about Turkey before 
coming (t=2.242, p=0.027< 0.05). The results are shown in 
Table 3. 

Table 3.  The Results of Independent Samples t Test Related to 
International Students’ Gathering Information about Turkey before Coming 

  N X  t p 
Intercultural 
Awareness 

 

Yes 
No 

164 
44 

3.83 
3.65 1.408 0.163 

Intercultural 
Skills 

 

Yes 
No 

164 
44 

4.04 
3.85 1.361 0.175 

Intercultural 
Knowledge 

 

Yes 
No 

164 
44 

3.94 
3.62 

2.227 
 

0.027 
 

Intercultural 
Attitude 

 

Yes 
No 

164 
44 

4.03 
3.74 

2.098 
 

0.037 
 

Intercultural 
Competence 

Yes 
No 

164 
44 

3.96 
3.71 2.242 0.027 

The results of t test shows that the level of intercultural 
competence of international students who gathered 
information about Turkey before coming ( X =3.96) is 
higher than those who did not ( X =3.71). 

To test whether there is a relationship between 
international students’ gathering information about Turkey 
before coming and sub-dimensions of intercultural 
competence, t test was used. The results showed that 
intercultural skill (t=1.361, p=0.175>0.05) and intercultural 
awareness (t=1.408, p=0.163>0.05) did not show significant 
difference depending on gathering information about Turkey 
before coming. However; intercultural knowledge (t=2.227, 
p=0.027<0.05) and intercultural attitude (t=2.098, 
p=0.037<0.05) showed significant difference depending on 

this variable. When the sub-dimension of intercultural 
knowledge is considered, it was seen that international 
students who gathered information about Turkey before 
coming had higher intercultural knowledge ( X =3.94) than 
those who did not ( X =3.62). For the intercultural attitude, 
similar results were found. International students who 
gathered information about Turkey before coming had 
higher intercultural attitude ( X =4.03) than those who did 
not ( X =3.71). 

Among international students, the highest level of 
intercultural competence belonged to the European students 
( X = 4.22). Asian students ( X = 3.83) and African students 
( X = 3.43) followed them respectively. In order to analyze 
whether international students’ level of intercultural 
competence showed significant difference depending on the 
continents they came, Kruskal-Wallis test was used (Table 4). 
With the aim of understanding between which continents 
there was significant difference, Mann-Whitney U test was 
implemented. According to the results of Kruskal-Wallis test, 
there was significant difference among international 
students’ level of intercultural competence depending on the 
continent they came from (p=0.00<0.05). In addition to these 
results, results of Mann-Whitney U test showed that there 
was significant difference between Asian and European 
students’ level of intercultural competence (p=0.00<0.05), 
and European and African students’ level of intercultural 
competence (p=0.018<0.05). However, there was not 
significant difference between Asian and African students’ 
level of intercultural competence (p=0.425>0.05). 

Table 4.  Results of Kruskal-Wallis Tests that Shows International 
Students’ Level of Intercultural Competence Depending on the Continents 
They Came From 

The continent 
where international 
students’ countries 

were located  

N % X  ss Sd p 

Africa 12 5.9 3.43 1.04 2 0.00 

Asia 134 65.7 3.83 0.76   

Europe 58 28.4 4.22 0.62   

Total 204      

It was seen that the highest level of intercultural 
competence based on Turkish language proficiency 
belonged to the international students with C2 level of 
language proficiency ( X =4.35). This group was followed 
by international students with C1 level of language 
proficiency ( X =3.91), international students with B2 level 
of language proficiency ( X =3.79), international students 
with B1 level of language proficiency ( X =3.79), 
international students with A2 level of language proficiency 
( X =3.53) and international students with A1 level of 
language proficiency ( X =3.18) respectively. As it can be 
seen from these results, while international students’ level of 
Turkish language proficiency lessened, their level of 
intercultural competence decreased as well (Table 5). 
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Table 5.  The Results of Dunnett C Test about International Students’ 
Turkish Language Proficiency 

Language 
Proficiency 

Level 
N X  S F p Dunnett C 

A1 20 3.18 0.97 11.044 0.00 A1 and A2, B1, 
B2, C1, C2 

A2 18 3.53 1.18   A2 and C1, C2 

B1 18 3.79 0.28   C2 and B1, B2, 
C1 

B2 23 3.79 0.50    

C1 58 3.91 0.59    

C2 69 4.35 0.64    

To test whether international students’ level of 
intercultural competence showed significant difference 
depending on their Turkish language proficiency, One Way 
ANOVA was performed (Table 5). The results of ANOVA 
test showed that there was significant difference among the 
levels of language proficiency (F=11.044, p<0.01). 

In addition to the findings above, it was also seen that 
there was significant difference among the international 
students with high levels of language proficiency and 
international students with low levels of language 
proficiency in terms of intercultural competence. 

5. Results and Discussion 
Within this study, it was found that level of intercultural 

competence and level of its sub-dimensions intercultural 
knowledge, intercultural attitude, intercultural skill and 
intercultural awareness of international students at Kocaeli 
University were high. It was seen that most of the 
international students came from countries that had similar 
cultures to Turkey’s. Thus, it is possible to think that this fact 
was effective on students’ high levels of intercultural 
competence. Besides, international students told that they 
attended some orientation programmes about Turkish culture 
both before coming to Kocaeli University and after having 
enrolled. Another finding of this study is that international 
students’ level of intercultural competence showed 
significant difference depending on whether they gathered 
information about Turkey before coming or not. Among 
international students, the ones who gathered information 
about Turkey before coming had higher level of intercultural 
competence than those who did not. This condition caused 
significant difference on the dimensions of intercultural 
knowledge and attitude. From this perspective, it is possible 
to say that gathering information about a different culture has 
positive impact on intercultural knowledge and attitude. 
Fantini [11] made a study about volunteers who helped 
people that are in need in terms of health and educational 
issues, and in his study he analyzed the impact of volunteers’ 
attending orientation programs about the countries they went 
on their level of intercultural competence. Results of 
Fantini’s [11] study showed that there was considerable 

difference between volunteers’ level of intercultural 
competence when they went to that country at first, and their 
level of intercultural competence when their mission 
finished on that country. Also volunteers’ level of 
intercultural competence increased after having attended 
orientation programmes [11]. According to these results it 
can be suggested that if orientation programmes are prepared 
for international students about host country, this will 
increase their level of intercultural competence. 

The highest level of intercultural competence belonged to 
European students, and Asian and African students followed 
them respectively. It is possible to say that European 
countries and Balkan countries which are located in that 
continent have a multicultural structure which helps 
international students develop intercultural competence. 
Also it was found that the level of intercultural competence 
of international students showed significant difference 
according to the countries they came from. It is thought that 
international students’ chance to face with different cultures 
has a kind of impact on this situation. Another reason for this 
difference is believed to be international students’ familiarity 
with Turkish culture and their Turkish language proficiency, 
because most of international students from Europe and Asia 
were from countries which are Turkic or relative societies. 
However, international students from African countries were 
observed as they did not know Turkish culture or Turkish 
language adequately. 

Penbek, Yurdakul and Cerit [16] made a study about 
students of Dokuz Eylul Univeristy and Izmir Economy 
University, and this study results showed that there was 
positive correlation between students’ level of intercultural 
competence and their level of interaction with different 
cultures. This study’s results are similar to that study’s 
findings. 

Another finding of this study is that international students’ 
level of intercultural competence increased when their level 
of Turkish language proficiency increased. Moreover, there 
was a significant difference among the levels of intercultural 
competence of international students with high Turkish 
language proficiency and levels of intercultural competence 
of international students with low Turkish language 
proficiency. As it is known, language is considered as the 
most important aspect of the culture of the society where it is 
spoken [1]. So, one of the factors that affects an individual’s 
level of intercultural competence is his/her language 
proficiency. If international students know host country’s 
language and use it effectively, this will increase their level 
of intercultural competence. Because of this, some 
opportunities where international students can use host 
country’s language more frequently should be provided. 

As any other study, this one has some limitations as well. 
This study was conducted only to international students at 
Kocaeli University. Other researchers can make other studies 
where contrastive studies at universities both in Turkey and 
in other countries around the world. 
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Note 
*The abstract of this paper was presented at 2nd 

International Conference on Lifelong Learning and 
Leadership for All (ICLEL-16), in Liepaja on July, 21-23, 
2016. 
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