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Abstract The aim of this study is to investigate the effects
of applying the writing letter activity of writing to learn
strategies on the English Language Academic Achievement
and Attitude level of 11™ grade students. The research was
carried out with 84 students (43 male, 41 female) at one of the
state schools in Black Sea Region of Turkey. Mixed method
was used in the research. A non-equivalent control group model
which is one of the quasi-experimental methods was used in the
quantitative part of the research. Simple Past Tense
Achievement Test (SPTAT) developed by the researcher and
Attitude to English Lesson Questionnaire (AELQ) developed
by Erdem (2007) were used to obtain the quantitative data.
Structured interview questions were asked to the six students
chosen from the experimental groups using the maximum
variety technique. At the end of the research, it is detected that
using writing to learn strategies in English classes makes
statistically significant difference for the benefit of experiment
groups on the level of academic success and attitude to lesson.

Keywords Writing to Learn, Letter Writing Activity,
Teaching English, Academic Achievement, Attitude

1. Introduction

It can be stated that; although the significance of writing
activities is increasing day by day and the teachers think that
these activities are important, writing activities are not used
sufficiently, and some teachers fail to possess the skills and
knowledge to apply these activities [1]. Whereas writing
activities are the key components of critical thinking and
efficient learning, these skills are not improved in students.
Despite the fact that the teachers agree on the significance of
writing activities, they fail to give these activities to the
students within an efficient teaching method [2]. Teacher
trainers define the writing activity as personal, individual,
subjective, comprehensive and elaborate (integrated, mixed,
blended) activity, and teacher candidates express that they
find writing valuable for both themselves and the students

they are to teach [3].

The “writing” skill, which takes place among the four
basic skills (listening, speaking, reading, and writing) in
foreign language teaching, is a skill that is significant yet
difficult to teach. Because teaching writing is so important in
Teaching English as a Second Language (TESL), it has
become inevitable to carry out a study in this area. One of the
writing activities used in education is, Writing To Learn
(WTL). WTL activities are used in other fields of education
such as Science and Maths teaching [4,5] but not used
commonly in TESL [6]. WTL activities are different from
other writing activities; WTL activities are included in the
process part of the education instead of the output part. In
simple words, these activities can be defined as designs
where the learners explain how they perceive the scientific
expressions and concepts and how they re-create those
themselves, instead of a way of communication with the
teacher [7]. They are based on concepts and learning [8]. The
students can use WTL activities to express the subject they
have learned with their own opinions through writing [9].
The students who are counselled about the application of
WTL activities can complete their studies in a shorter time,
and they can be successful [10]. Hohenshell and Hand [11]
in the studies made with the mixed method, they have
expressed that WTL could have a positive effect on learning,
yet, experimental practices were needed more. They have
carried out an experimental study to find out that the students
who used the WTL activity were more successful. When the
literature is reviewed there can be seen plenty of studies
related to WTL activities in variety of fields in variety of
formats such as thesis or articles [12-22]. Studies related to
Teaching English as a Second Language using WTL
activities are very rare. It can be stated that it is necessary to
conduct an experimental study in order to investigate the
effect of WTL activities in the students’ success in learning a
foreign language.

From birth to death human language learning has a natural
system in order as listening, speaking, reading and writing.
Writing is the climax of human’s metacognition level in
terms of learning language [23]. Writing is a challenging
activity however WTL activities are different from and more
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challenging activity than regular writing activities.

Moreover, it is mistaken for regular writing activities (LTW).

As WTL is mistaken for the LTW letter writing activity, it
will be beneficial to explain rationale. Stufflebeam describes
four dimensions of the learning process. These are defined as
the “context, input, process and product” respectively. It
would be wrong to consider WTL as an “output” in the
learning process. WTL takes place in the “process” stage.
The basic purpose of this activity is to help the students
materialize the immaterial information and concepts that are
available in their cognitive world through writing. In this
way, the student and the teacher can see the learning process
materially, and they can determine any points that require
intervention. The materialization here is made not to reveal
out what the student has learned but to reveal out how he/she
has learned that. Thus; the risks for the possibility of faults
observed in the outputs produced can be minimized in the
former dimension for the individuals who manage the
learning process accurately.

Just like in any lesson it is also essential for foreign
language education to have the students acquire a positive
attitude towards the lesson. The methods and techniques
utilized play a major role in this. When training the students
not only to know the language but also to be able to use that
for communication purposes, it is essential to utilize
appropriate methods and techniques to help the students
acquire a positive attitude towards the language, to love the
language and to lay a strong infrastructure for the language
[24]. WTL activity used for this purpose can be stated to be
influential in having the students get strongly bound to the
subject and become more successful than the others [25].
Furthermore; these activities can have effect in improving
the relationship between the students and the teachers.

1.1. Problem of the Study

How do “Writing To Learn activities” affect academic
achievement and the attitude of the students in TESL
classes?

1.2. Hypotheses

1. The pre-test and post-test scores of the
achievement test applied on the experimental and the
control groups present a statistically significant
difference in favour of the post test.

2. The post-test scores of the achievement test
applied on the experimental and control groups present
a statistically significant difference in favour of the
experimental groups.

3. The pre-test and post-test scores of the lesson
attitude test applied on the experimental and control
groups present a statistically significant difference in
favour of the post test.
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4. The post-test scores of the lesson attitude test
applied on the experimental and control groups present
a statistically significant difference in favour of the
experimental groups.

5. The students in the experimental group think that
(WTL) have a positive effect on their academic
success and their attitudes towards the lesson.

2. Method

Information about the research method, model, study
group, data collection tools, and data analysis are given in
this section.

2.1. Design of the Study and Application Process

Mixed method design was used in this study. The data
obtained through the quantitative, and qualitative methods
were viewed together in the research. In the qualitative
method, one of the semi-experimental methods, that is, the
“non-equalized control group model” was used. Three
groups participated in the study in this group. Lots were
drawn to divide these groups into experimental and control
groups. In this respect, one of the groups was assigned as the
control group and the other two groups were assigned as the
experimental groups. Pre-tests (SPTAT, AELQ) were
applied on all the three groups prior to the beginning of the
study. Then, the researcher taught “Simple Past Tense” to all
groups using the same method and technique. Whereas one
of the Writing To Learn activities, that is, the letter writing
activity was applied to the experimental groups, the control
group was given the activities in course book as homework.
Post-tests (SPTAT, AELQ) have been implemented once the
activities were finished.

The subject was studied for seven weeks with the 1
graders of the secondary school. First of all, the students in
the experimental groups were informed about the writing to
learn activity. Necessary instructions were given and the
questions of the students were answered in an elaborate way.
Here, the students were clearly and elaborately informed that
the activity had to be in letter form and scientific, they were
told whom to write to and about what to write, when to
submit it, and how it would be assessed. The students
performed the activity in the classroom under the guidance
of the researcher at the first place. Then they did it at home as
homework. The letters were assessed through a rubric
prepared by the researcher. The rubric was handed out to the
students prior to the activity, and necessary explanations
were made. Feedback was given to whole class about the
letters that were assessed. Every letter was written in unity
with the previous subject. Thus; the students found the
chance to materialize the structuring of knowledge.

lth
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Table 1. Application Process

2165

Time Experimental Group Control Group
1™ Week Application of Pre Tests
nd Teaching time expressions of Simple Past Tense Teaching time expressions of Simple
2" Week 1st Writing Letter To Learn Activit; Past Tense
J Y Regular Homework
3" Week Teaching Condition Verb (be) Teaching Condition Verb (be)
4M Week Teaching Regular Verbs Teaching Regular Verbs
5" Week 2nd Writing Letter To Learn Activity Regular Exercises
6" Week Teaching Irregular Verbs Teaching Irregular Verbs
7" Week Teaching Irregular Verbs Teaching Irregular Verbs
g lrreg g lrregl
8™ Week 3" Writing Letter To Learn Activity Regular Exercises
9™ Week Application of Post Tests

The activity was not the regular letter writing activity
performed in English lessons. The regular writing activity
includes any letter written in daily life and is applied to help
the students practice what they have learned. For example;
when teaching the simple past tense if the students are asked
to write about what they did last weekend to their friends in
English, this is a traditional letter technique. It takes place in
the final “output” part of the learning process, and it can be
called as Learning To Write (LTW) as the objective here is
to write using the simple past tense. Here, “what” the student
has learned is being assessed. On the other hand; the activity
in question takes place in the “process” part, and the
student’s learning process is still continuing. The objective
to write the letter here is to learn the subject that has been
taught (WTL). When learning the subject, the students try to
materialize the processes they have cognitively utilized
when learning the subject. The students are asked to write
how they have learned, and the students write these letters in
their native tongue. The students are expected to reflect the
subject materially as they have learned it through their
cognitive schemes and concepts by illustrating with pictures,
examples, and graphics. “how” the student has learned, is
significant here. The purpose is to observe the process, guide
the student properly and to help the student acquire a
cognitive behavior.

The same teacher lectured all the groups throughout the
activity. Following the explanations about the writing to
learning activity, the letters written by the experimental
group students addressing to the secondary school 10"
graders were delivered to the researcher. In the meantime;
the control group students were asked to do all the Simple
Past Tense activities available in the course book and
workbook. The process steps are shown in Table 1.

The experimental group students were interviewed in the
qualitative part of the research. One of the purposeful
sampling methods, the maximum variety method was
utilized in the election of the students to be interviewed. The
objective in the maximum variety sampling is making use of
varieties to reveal out the commonalities and similarities
among the situations that create variety in the universe [26].
The results of the achievement test and the attitude test

applied on the experimental group students were taken a
basis to divide the students into three groups as the higher,
middle and lower level scorers. According to the maximum
variety sampling, one student from each level was chosen.
So, six students from two experimental groups were
interviewed personally. The qualitative data obtained at the
end of the interviews were assessed and interpreted. The
procedure applied to the groups is given in Table 2 below.

Table 2. Application Procedure

Groups Before the The After the
P Application Application Application
Teaching
Achievement A 'Cllin(iti N Achievement
. Test, Attitude pphicatio Test, Attitude
Experimental . . of . .
Questionnaire Writing Questionnaire,
M1) Letter Interview (M2)
Activity
Achievement Regular Achievement
Test, Attitude Teaching Test, Attitude
Control . . . .
Questionnaire and Questionnaire
(M3) Exercises (M4)
*M : Measurement
2.2. Working Group

The research performed on 11" grade students of A High
School located in a town in the Black Sea Region. Prior to
the beginning of the study, a lot was drawn among the 9™,
10", 11™ and 12" grade students studying in A high School
and the 11th grade students were elected. Again a lot was
drawn to divide the students into one control and two
experimental groups. These groups were named as the
Experimental Group 1 (EG1), Experimental Group 2 (EG2)
and the Control Group 1 (CGl). 84 students in total
participated in the research; EG1 consisted of 29 students
(10 males, 19 females), EG2 consisted of 32 students (32
females) and the CG consisted of 23 students (23 males).

2.3. Data Collection Tools

This section gives information about the data collection
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tools utilized in this research.

2.3.1. Simple Past Tense Achievement Test

In the research, the achievement test prepared by the
researcher for the “Simple Past Tense” was utilized. Test
questions were elected from the question pool that contained
130 questions. 55 questions considered to be of the same
quality were removed out based on the views of experts and
75 questions were used. In order to ensure construct validity
and reliability of the activity, initially, it was performed with
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266 12™ graders who studied the same subject the previous
year. Content validity is more important in achievement tests
to ensure the validity of the test, and this can be achieved
with expert opinions [27]. Expert opinions were received
from nine English language teachers and four curriculum
programmers to ensure the content validity of the test. The
final 25 questions selected based on these views, can be
stated to be valid. The results of the reliability and validity
study performed with these 25 questions are presented in
Table 3.

Table 3. Item Analysis Results of SPTAT
Number d . Cronbach Item-total correlation Spf:arman Brown
Alpha values split-half Test (r)

1 S1 0.45 0.52 0.47

2 S4 0.38 0.40 0.38

3 Ss 0.52 0.43 0.50

4 S7 0.36 0.44 0.39

5 S10 0.40 0.45 0.45

6 S13 0.40 0.36 0.41

7 S16 0.32 0.45 0.53

8 S19 0.31 0.35 0.63

9 S24 0.39 0.51 0.61

10 S29 0.39 0.47 0.41

11 S30 0.35 0.48 0.54

12 S32 0.37 0.38 0.38

13 S33 0.32 0.40 0.81 0.53 0.89
14 S35 0.39 0.49 0.55

15 S36 0.31 0.44 0.53

16 S42 0.30 0.44 0.50

17 S44 0.35 0.39 0.45

18 S47 0.31 0.34 0.51

19 S48 0.31 0.39 0.49
20 S53 0.38 0.38 0.52
21 S54 0.31 0.39 0.40
22 S56 0.31 0.42 0.44
23 S60 0.38 0.45 0.39
24 S61 0.32 0.36 0.40
25 S70 0.32 0.38 0.44
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The average difficulty level of these 25 questions was
found to be 0.54. Considering this rate, it can be stated that;
the difficulty levels of these items have a balanced
distribution. The average distinctiveness of the test was
found to be 0.36, and it can be stated that; the items have a
good level of distinctiveness. Total correlation of the
elements in the test was found to be varying from 0.38 to
0.63. The test items were divided into two halves as single
and double, and the Spearman-Brown formula was used.
The value obtained at the end of the analysis was 0.89. The
test can be stated to have a suitable level of distinctiveness as
a result of the Cronbach Alpha and item-total correlation
values. The test measures the characteristics accurately, and
it can be regarded to be reliable. All these opinions can make
us reach the conclusion that the test is suitable.

2.3.2. Attitude to English Lesson Questionnaire

The research made use of the attitude scale that consisted
of 28 five Likert-type items developed by Erdem [28]. There
were 14 positive and 14 negative statements in the
Likert-type scale. The questions were in five Likert-type and
the answers were given as (1) I totally disagree, (2) I do not
agree, (3) I agree partially, (4) I agree, (5) I totally agree. The
most negative statement was given 1 point, the most positive
statement was given 5 points; the assessment was made by
scoring from 1 to 5. Whereas the high score obtained from
the test revealed out a strong attitude towards the lesson, the
low score revealed out a low attitude towards the lesson.
Necessary actions were taken for validity and reliability.
Basic Components were used for the construct validity of the
scale, and the Cronbach Alpha analysis was made for its
reliability. The Basic Components Analysis showed that the
scale items were gathered under a single dimension. 61.21%
of the scale variance was explained with the first component.
The internal coherence coefficient was found to be 0.97. In
parallel with these data, it can be stated that the scale is valid
and reliable [29]. The attitude reliability (Cronbach Alpha)
coefficient for the English lesson was found as 0.89 in this
research.

2.3.3. Interview Questions

As the research is a quantity based research mostly, the
experts stated that the data obtained through the structured
interview questions were more suitable. The interview
questions consisted of structured questions. These structured
interview questions prepared according to the opinions of
five branch teachers and three curriculum programmers were
directed to the students and the qualitative data were
analysed. One of the most significant benefits of the
utilization of the structured interview technique can be the
fact that, it minimizes the difference among the interviewers
where there are multiple interviewers [30].

2.4. Data Analysis

Considering the results of the Levene test it was found out
that; the groups did not have a homogeneous variance.
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Normality analysis was conducted to test whether the data
obtained through the achievement test and the attitude test
presented a normal distribution or not. The results of the
KWS test showed that the distribution was not normal. In
situations where there are no parametric assumptions,
utilization of non-parametric tests is more suitable. Thus;
non-parametric tests were utilized in the analysis of the data
obtained through the achievement test and the attitude scale.
The analyses regarding the results of the pre-tests applied on
the groups are presented in Table 2, Table 3, Table 4 and
Table 5.

Table 4. Descriptive results of SPTAT Pre test

Groups N X SS
EG1 29 59,72 16,70
EG2 32 51,88 14,13
CG 23 50,96 18,89

Table 4 shows the achievement test scores of the students
in the control and experimental groups. The average score of
the students was the lowest in the CG, then came the EG2
and the EG1 scored the highest. The Kruskal-Wallis analysis
was made to test whether the difference among these scores
was statistically significant or not. The results of the analysis
are presented in Table 5.

Table 5. Kruskal -Wallis Analysis Results of SPTAT Pre test

Groups N Ir\‘/lea‘n sd X? p
EGI1 29 50,28
EG2 32 38,91 2 4,586 0,101
CG 23 37,70

Table 5 shows that; there is no statistically significant
difference among the score averages the students in the
groups had in the achievement pre-test (X2(2)24,5 86; p>0,05).
The background SPT knowledge of the students in the
control and experimental groups can be considered to be
similar prior to the application of the activity. The
descriptive statistics of the scores the students received from
the attitude pre-test are presented in Table 6.

Table 6. Descriptive results of AELQ Pre test

Groups N X SS
EGl1 29 106,41 16,28
EG2 32 107,81 15,93
CG 23 110,91 15,23

Table 6 shows that; the students in EG1 had the lowest
score average, then came EG2 and the CG had the highest
scores. The Kruskal -Wallis analysis was made to test
whether the difference among the groups was statistically
significant or not. The results of the analysis are presented in
Table 7.
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Table 7. Kruskal -Wallis Analysis Results of AELQ Pre test

Groups N Mean sd X2 p
EGl1 29 37,57
EG2 32 41,67 2 0,969 0,616
CG 23 43,96

Table 7 shows that; there is no statistically significant
difference among the average scores the students in the
groups had in the attitude pre-test (Xz(z): 0,969; p>0,05).
According to this result, the students in the experimental and
control groups can be stated to have a similar attitude
towards the WTL activity. The pre-tests also show that; all
the groups are similar in terms of the levels of academic
success and attitude towards the lesson.

3. Findings and Comments

This section contains the data obtained from the SPT
Achievement Test, Attitude Survey and the data obtained
from the interviews made with the students, the findings
organized according to the research hypotheses and the
interpretation.

3.1. Findings and Comments about the First Hypothesis

The SPT Achievement Test prepared by the researcher
was applied in order to test whether the hypothesis
“Considering the pre-test and post-test scores received by
the students in the control and experimental groups, there is a
statistically ~significant difference in favor of the
experimental groups.” The data obtained about this
hypothesis are presented in Table 8.

Table 8 shows that; considering the achievement pre-test
and post-test scores received by the students in the groups,
there is a statistically significant difference in favor of the
post achievement test (EGl: Z= 4,711; p<0,05. EG2:
7=4,948; p<0,05. CG: Z= 3,839; p<0,05). The activities
applied to the control, and experimental groups can be stated
to have a positive effect on the success of the students in the
Simple Past Tense. The data obtained showed the
correctness of the first hypothesis in the research.
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3.2. Findings and Comments about the Second
Hypothesis

The SPT Achievement Test prepared by the researcher
was applied in order to test whether the hypothesis
“Considering the pre-test and post-test scores received by
the students in the control and experimental groups, there is a
statistically significant difference in favor of the
experimental groups.” The data obtained about this
hypothesis are presented in Tables 9 and 10.

Table 9.. Descriptive results of SPTAT Post test
Groups N X SS
EG1 29 93,66 9,35
EG2 32 89,56 11,41
CG 23 65,22 12,79

Table 9 shows that; the average post achievement test
scores received by the students in the experimental group are
higher than the average scores received by the students in the
CG. The Kruskal -Wallis analysis was made to test whether
the difference between the scores was statistically significant
or not and the results of the analysis are presented in Table
10. The correctness of the second hypothesis was proven.

Table 10. Kruskal -Wallis Analysis Results of SPTAT Post test

Groups N  Mean Ranks  sd X2 p Difference
EGl 29 57,24 2 40,333 0,000 EGI-CG
EG2 32 48,16 EG2-CG
CG 23 16,04

Table 10 shows that; considering the average scores
received by the students in the post achievement test, there is
a statistically significant difference among the groups
(X2(2)240,333; p<0,05). The Mann-Whitney U analysis was
made in groups of two to understand this difference. There
was a statistically significant difference between EG1 and
CG and EG2 and CG (p<0,05). According to the results of
the Mann-Whitney U analysis, the students in EG1 and EG2
were more successful than the students in the CG. It can be
concluded from the results given in Table 9 and 10. that; the
WTL Activity had a positive effect on the students’ success
in the SPT. The correctness of the second hypothesis was
proven.

Table 8. Wilcoxon signed-ranks Test Results of pre and post-test scores of SPTAT

Groups Last Measurement N Mean Ranks Sum of Ranks Z p
Negative Ranks 0 0,00 0,00 4,711 0,00
EG1 Positive Ranks 29 15,00 435,00
Ties 0
Total 29
Negative Ranks 0 0,00 0,00 4,948 0,00
EG2 Positive Ranks 32 16,50 528,00
Ties 0
Total 32
Negative Ranks 1 2,50 2,50 3,839 0,00
CG Positive Ranks 19 10,92 207,50
Ties 3

Total 23
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Table 11. Wilcoxon signed-ranks Test Results of pre and post-test scores of AELQ
Groups ;z;ﬁxgi:‘gfg:ﬁ; N Mean Rank Sum of Ranks Z P
Negative Ranks 8 11,44 91,50 2,540 0,011
EGI1 Positive Ranks 20 15,73 314,50
Ties 1
Total 29
Negative Ranks 12 13,79 165,50 1,379 0,168
EG2 Positive Ranks 18 16,64 299,50
Ties 2
Total 32
Negative Ranks 16 11,90 178,50 -1,689 0,091
CG Positive Ranks 7 10,64 74,50
Ties 0
Total 23

3.3. Findings and Comments about the Third Hypothesis

The Attitude Scale was applied in order to test whether the
hypothesis “Considering the lesson attitude pre-test and
post-test scores received by the students in the control and
experimental groups, there is a statistically significant
difference in favor of the experimental groups.” The data
obtained about this hypothesis are presented in Table 11.

Table 11 shows that; considering the average scores
received by the students in EGI1 in the attitude pre and
post-tests, there is a statistically significant difference in
favour of the post attitude test (EG1: Z= 2,540; p<0,05). It
can be concluded that; the WTL had a positive effect on the
EG1 students’ attitude towards the Simple Past Tense. There
was no statistically significant difference between the scores
the EG2 students received from the attitude pre and
post-tests (EG2: Z=1,379; p>0,05). It can be concluded that;
the method used had a positive effect on the students’
attitude towards the lesson, but this effect was not
statistically significant. So; the correctness of the third
hypothesis was proven for EG1 but not for EG2.

3.4. Findings and Comments about the Fourth
Hypothesis

The Attitude Scale was applied in order to test whether the
hypothesis “Considering the lesson attitude post test scores
received by the students in the control and experimental
groups, there is a statistically significant difference in favour
of the experimental groups.” The data obtained about this
hypothesis are presented in Tables 12 and 13

Table 12. Descriptive results of AELQ Post test
Groups N X SS
EG1 29 118,55 14,24
EG2 32 112,38 13,97
CG 23 102,61 13,87

Table 12 shows that; considering the average scores
received by the students in the post attitude test; the students

in EG1 scored the highest, then came the EG2 and the CG.
The Kruskal -Wallis analysis was made to test whether the
difference between the scores was statistically significant or
not and the results of the analysis are presented in Table 13.

Table 13. Kruskal -Wallis Analysis Results of AELQ Post test
Grou N Mean s x? p Difference
EGI 29 53,47 2 13,788 0,001 DG1-KG
Grou
EG2 32 42,84 DG2-KG
Grou

CG
Grou 23 28,20

Table 13 shows that; considering the average scores
received by the students in the post attitude test; there is a
significant difference among the scores (X2(2)213,788;
p<0,05). The Mann-Whitney U analysis was made in groups
of two to understand this difference. There was a statistically
significant difference between EG1 and CG; and between
EG2 and CG (p<0,05). According to the results of the U
analysis, the students in EG1 and EG2 were had a higher
attitude than the students in the CG. The correctness of the
fourth hypothesis was proven.

3.5. Findings and Comments about the Fifth Hypothesis

Interview questions were prepared based on the opinions
of experts in order to test the correctness of the hypothesis
“the students in the experimental group have positive
opinions about the activities applied on them” and these
questions were directed to the students. The first student
interviewed was called as S1 (high), the second student as S2
(medium), the third student as S3 (low), the fourth student as
S4 (high), the fifth student as S5 (medium) and the sixth
student as S6 (low).

Three students elected according to their achievement test
scores were asked five questions. A few of these questions
and answers were given as an example. The analysis of the
replies given to the question “How (whether positive or
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negative) did the letter writing activity affect your learning
of the Simple Past Tense (SPT)?” showed that all the three
students were affected positively. For example (S3) said:
“We learned the SPT then we learned how to write the letter,
and I think I wrote the letter better. Certainly it had a positive
effect on writing letters after learning the SPT.” The second
question directed to the students was; “How did you use the
things you have learned in the lesson when writing the letter?”
(S2) said: “... If you do not have the knowledge, if you do
not know anything, then you cannot do, but when you learn,
you make a contribution, and you believe you can do better.
This was positive for us.” Considering these answers, it can
be stated that; the letter writing activity helped the students
to express their knowledge by integrating the things they
have learned in the letter writing activity with their
background knowledge. The third question was; “How did
the letter writing activity affect you learning of the lesson
subjects? Do you think you could have learned the same
even if we had not applied this activity?” (S1) answered the
question as the following: “After writing the letter, I realized
that the knowledge was consolidated. It was not that I only
read and wrote a letter in daily life. After writing, I read it to
a friend. I can say that my perspective got widened while
reading. When you write something, it is just a simple
activity of writing. However, if you thoroughly understand
what you have written, then it remains in your mind forever.
This is what I think.” Furthermore; the answers given by
the students to the questions regarding the effect of the letter
activity on the academic success were analysed. It was
determined that the students found the activity had a positive
and systematic effect on consolidating the knowledge,
enabled understanding the concept, allowed better learning
through explanation, and would be suitable to use the
activity in oral lessons. It can be concluded from these
answers that; the activity had a positive effect on the
academic success of the students, and the students had a
favourable opinion about the activity.

Three students elected according to their attitude survey
scores were asked five questions. A few of these questions
and answers were given as an example. The first question
was; “How much important is the English lesson for you?”.
(S4) answered: “ I think the English lesson is essential to
have friends from different countries, to learn about their
perspectives to add them to our own in order to be able to
view the world through a wider perspective.” The second
question was; “What if the English lesson was not
compulsory but elective?” (S5) answered: “It would be
better if it were an elective lesson, then we would be able to
arrange the course hours according to ourselves...” The fifth
and the final question was: “What do you think about the
weekly class hours of the English lesson?” (S6) said:
“Insufficient, because the subjects are too many. Will we use
the class hour for vocabulary, speaking or listening? Why do
I think that it is not sufficient because I have always tried to
improve my English by looking at the subtitles of the movies
or by speaking. I think I can be successful in this way, not
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only by being bound to the subject. However, in just two
hours how can you do all these? So, I think the class hours
are insufficient”. It can be concluded from the analysis of
these answers that; the students in the experimental group
had a positive attitude towards the lesson, and the activity
contributed to this positive effect. These results prove the
correctness of the third hypothesis.

4. Results and Discussion

The results of the SPTAT and the interview questions
intended for the testing of the academic success showed that;
WTL was influential in enhancing the academic success.
The results concerning the academic success of the students
reveal out a parallelism with the studies conducted by
making use of the WTL activity (31-50]. Considering the
values obtained at the end of the research, it was found that;
the students who were taught the SPT through the letter
writing activity, which is one of the WTL activities, became
more successful than the students who were taught through
the traditional teaching method. Utilization of the WTL
activities in the English lesson enhances the academic
success of the students. Attitude survey was applied to the
students and interview questions were asked in order to
obtain the values concerning the attitudes towards the lesson.
When the scores received from the attitude survey prior to
the activity were analysed, it was found that; there was no
significant difference among the groups, on the other hand,
after the activity, there emerged a statistically significant
difference in favour of the experimental groups. The data
obtained through the interviews also support this result (S4,
S5, S6). However; though there was an increase in the
attitude scores of the students in EG2, this does not present a
statistical significance. As the attitude does not change
depending on the variable defined, we can think that factors
are affecting the attitudes [51]. It can be stated that; there are
factors other than the teaching method that are affecting the
attitudes, and the result came out of those. There might be
several factors that influence the attitudes of the students
towards the English lesson [52,53]. There was a statistical
significance in the attitude of one of the two experimental
groups, and the other experimental group showed an
increase though there was no statistical difference. So, we
can conclude that; WTL activities affect the attitude
positively. In literature, there are studies which report that
the other factors influencing the relationship between
success and attitude were not explained exactly and that,
there is a need for such studies that intend to explain that [54].
Utilization of the WTL method in the classroom may not be
sufficient on its own. The effect might gain statistical
significance if the activities are applied in consideration with
the other factors.

On the other hand; the significant difference observed in
the attitudes of EG1 students in this research can mean that
all these variables came together to create this effect. This
result shows a similarity with the results gained in the
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previous studies [55-63]. It was observed that; EG1 had
higher pre scores and better attitudes whereas EG2 showed
an improvement but the difference was not statistically
significant. It can be concluded that; when the educators
utilize this activity in consideration with the other factors
affecting the attitude, this might help the students to develop
a positive attitude towards the English lesson.

Furthermore; in the answers given by the students about
the effect of the letter writing activity on their attitudes
towards the lesson revealed that the students regarded the
English lesson as a valuable lesson, thought the English
language was as common as their mother tongue, and they
would take it even if it were an elective. The students stated
that they liked the activity, it was good to lecture the others,
and they felt wise to do so. The students expressed positive
statements about the lesson. Considering these statements, it
can be concluded that; this activity helped the students to
develop a positive attitude towards the lesson. This result
also conforms to the results of the other studies in literature
[64-68].

The “letter” writing activity which is one of the Writing
To Learn activities, is observed to have a positive effect on
the enhancement of the students’ academic success in the
English lesson and to improve their attitudes towards the
lesson. It is thought that utilization of this activity in the
English lesson will make a contribution to the students.
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