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The training of a music teacher’s voice, via the examples in his own culture can contribute to getting
better results in music education. Therefore, it is believed that transition to Contemporary Turkish
Music and then to universal music from our traditional music may be much easier. Accordingly, the use
of national resources in voice training is seen to be quite important. In this context, Bursa Folk Songs,
whose piano accompanied arrangements were prepared for voice training, and also were trained for
one semester by the voice training instructors of three different departments of music education that
train music teachers, and then those instructors were interviewed to evaluate the contributions of
prepared piano accompanied Bursa Folk Songs for voice training to the field. As a result of the survey,
it has been determined that music teacher candidates need to have an extensive repertory, full of
examples from their own culture, the repertory of piano- accompanied folk songs is not enough in
guantity, and piano accompanied folk songs have both technical and musical contributions during the

voice training process.
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INTRODUCTION

The music reform, started during the first years of the
Republic of Turkey (1923), being the foundation of
studies during the present years (Gul, 2014). Within this
scope, the concept of transition from national music
education to universal music education, especially after
1960s, was suggested, defended and applied by
educationalist composers, such as Halil Bedi Yonetken,
Kemal ilerici, Erdogan Okyay and Muammer Sun (Okyay,
1969; Okyay, 1973; MEB, 1966;Yokus and Demirbatir,
2009).

You cannot root Turkish Music out from the hearts of the
Turks. History, language and music blend in
nations’national constitution in the way flesh, bones and
blood come together in a human body. When you detach
flesh, bones and blood from each other, you will get
some results from the body. You will get the same results
when you seperate history, language and music from
each other, or take out only one of them. The disorder
that takes place in the society will be similar to the one
that takes place in the human body’ says Angi (1976). By
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saying that, Atatirk mentions his thoughts about the
National Turkish Music (Angi, 1976) mentions his
thoughts about the National Turkish Music, and tells that
our traditional music has to be taken into consideration
while forming Turkish National Music. Besides, in a part
of his detailed report, Paul Hindemith, a musician
appointed to contemporize the musical life and musical
institutions by reorganizing them in 1935, expresses the
impotance of our traditional music by saying, “the value
of folk tune is not only in the musical impression, but also
in the emotions which recall ethnic, regional and timewise
relations”. Therefore, the songs which are used in music
education must be chosen among the magnificent
repertory of old and strong Turkish Folk Music
(Hindemith, 1985).

Thus, it is thought that the transition to Contemporary
Turkish Music and then to universal music will be easier if
traditional music is taken as the starting point of Turkish
School Music education and is seen as an important part
of our culture in an individual's music education (Helvaci,
2010; Keke¢ andAlbuz, 2008; Turkmen, 2007). It is also
important that music teacher training programs, which
form an aspect of vocational music education, being an
important kind of music education, be planned to train
qualified music teachers with academic knowledge and
performance skills in accordance with the objectives of
general music education. Hence, seeing the training of a
music teacher’s voice, his most precious and effective
instrument in his vocational life, as an effective process is
of great importance.

‘Voice training’ in music teacher training is defined as ‘a
process of facilitating an individual with the necessary
behaviours for using his voice in compliance with
anatomic and physiological structural qualities so as to
use it accurately, properly and effectively with a certain
technic and musical sensitivity for artistic and educational
purposes (Cevik, 1999). During the classes in this
educational process, it is aimed that the teacher
candidate uses the language properly in accordance with
the basic requirements of voice training, improves his
vocalization knowledge and skills in accordance with the
voice training techniques, and forms a suitable school
music repertory. Therefore, it is thought that, in voice
training of candidates, to be music educators at
departments of music education, including the examples
of his own culture may vyield better and easier results in
their learning and skill acquisition. Within this scope,
using the examples of Traditional Turkish Folk Music,
which embodies national qualities, and is composed by
the interaction of regional music pieces, has its own
instruments, playing and singing style, tone and kinds,
and is known to have an extensive repertory, is very
important in the training of a music teacher’s voice, his
most valuable instrument (Keke¢ and Albuz, 2008).
ikesus (1965) states that, by abiding by the basic vocal
training principles, choosing the most suitable way for

themselves for each country’s people is beneficial.

However, Keke¢ and Albuz (2008) state that, for the
start-up phase in voice training, having a voice training
with the progressions, to which the ear is acquinted, will
provide convenience in advancement and maotivation, and
it will bring about discipline and supervision with it. They
also state that the transition to Contemporary Turkish
Music and then to universal music will be easier if
traditional music is taken as the starting point of Turkish
School Music education.

However, when the literature is examined, it has been
seen that the number of ‘Piano Accompanied Folk
Arrangements for Vocal Training’, which are prepared to
be used in individual voice training, is very limited
compared to our extensive traditional music repertory,
and there is not an integrated work that brings together
the folk songs belonging to Bursa region.

With its folkloric qualifications special to it, the folk
songs and dance music of Bursa region which is thought
to have a significant place in Contemporary Turkish
Music are generally seen to have 2-3-4-5 and 9 beats
(Helvaci, 2005). With their vivid and rhythmic structures,
Guvende and Sekme Oyunlari, distinctive musical
productions of Bursa region, are among the favorite and
most-loved folk music examples of the region (Usanmaz,
2005). There are many distinctive folk songs special to
Bursa region in quantity, and there exists a substantial
tradition of folk songs (Usanmaz, 2005). Thus, it is
believed that the arrangement and use of examples from
the extensive folk song repertory of Bursa region
accordingly may contribute to the music education.
Based on this thought, ‘Using Piano Accompanied Bursa
Folk Songs at Departments of Music Education for
Individual Voice Training’, which is a small scale research
Project, was planned in 2014. This Project was accepted
with KUAP(E)-2014 project number by Uludag University
Scientific Research Projects Unit. Within this scope, 10
folk songs, which are supposed to be used as individual
voice training materials, have been chosen, and their
piano accompaniments have been composed by Nedim
Yildiz.

For that purpose, initially, folk song compilations of
Bursa region, taken from Turkish Radio and Television
Corporation (TRT) repertory, have been searched, and
30 folk songs have been chosen among this repertory.
Then, another five folk songs apart from TRT repertory,
composed by music educator Murat KARA, have been
added to previously chosen 30 songs, and eventually, all
folk songs have been examined and evaluated together.

These specified folk songs have been classified
according to their vocalisation characteristics as female,
male and both. Then they have been examined according
to their modal and methodological qualifications, and
among them, 10 folk songs have been chosen to make
their piano accompanied arrangements. Handled as
educational materials, these folk songs have been



transferred to two different vocal fields as high and low
pitched vocal groups. With the purpose of vocalising
these folk songs accurately and effectively, each folk
song has been examined according to its prosody, then
necessary improvements have been made without
harming the form and originality of the tune. With the
same purpose, exercises have been carried out to
determine the places of pauses in lyrics.

In the next phase, folk songs, whose piano
accompanied arrangements were made, were taught for
one semester by voice training instructors from three
different departments of music education that train music
teachers, and then those instructors were interviewed to
evaluate the contributions of prepared piano accompanied
Bursa Folk Songs for voice training to the field. In
accordance with the purpose of the research, these
guestions were asked:

1. Do instructors use piano- accompanied folk songs as
educational materials in their individual voice training
classes? What are their opinions about the necessity of
using piano-accompanied folk songs?

2. Do instructors find the arranged piano-accompanied
folk songs sufficient in terms of repertory to use in
individual voice training classes?

3. What are the opinions of instructors about the
contributions of using arranged piano-accompanied
Bursa Folk Songs as course materials in department of
music education to the general education processes of
students?

4. What are the opinions of instructors about the
difficulties encountered by students during the deciphering
and training-learning phases of arranged piano
accompanied Bursa Folk Songs?

5. What are the opinions of instructors about using
arranged piano accompanied Bursa Folk Songs in
technical and musical terms in individual voice training
classes?

6. What are the opinions of instructors about the
difficulties encountered by students during the
vocalisation phase of arranged piano accompanied Bursa
Folk Songs?

METHODOLOGY

In this section, information related to the design, sample and data
acqusition of the research is given.

Research design

In this study, qualitative research method is used. Qualitative
reserches are the researches which aim at presenting perceptions
and events in a realistic and integrated way, and are the ones
preferred for a better understanding of emotions and thoughts
(Yildinm and Simsek, 2006; Ekiz, 2009). With this purpose, the data
is analyzed with analyze techniques appropriate for qualitative
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research by applying the interview form developed by the
researcher.

Research group

In determining the sample group of the study, maximum variation
sampling is used. In maximum variation sampling, the researcher
selects a small number of units or cases that maximize the diversity
relevant to the research question and aims to have an insight of a
specific field (Blyukoztirk et al., 2016; Yildinm and Simsek, 2006).
In this research, convenience of maximum variation sampling is
chosen as the appropriate of data collection. The interviews have
been conducted with one individual voice training intructor from
Balikesir University Necatibey Education Faculty Department of
Fine Arts Education Chairs of Music Education, one individual
voice training intructor from Mehmet Akif Ersoy University
Education Faculty Department of Fine Arts Education Chairs of
Music Education and three individual voice training intructors from
Uludag University Education Faculty Department of Fine Arts
Education Chairs of Music Education. The genders of lecturers is of
no importance. The criterian for choosing these is their expertise in
voice training.

Data collection

Research data was collected by semi-structured interview
technique. In semi-structured interviews, the researcher can affect
the flow of the interview with questions prepared before. The
researcher lets the interviewee answer the questions in any way
preferred (Turnukld, 2000). An interview form of seven open ended
guestions has been prepared for he purpose of evaluating the
applicability of piano accompanied Bursa Folk Songs in individual
voice training classes by the researcher. In order to ensure the
validity of the instrument, the questions were posed to three field
specialists, then the final questions were written accordingly.
Interviews have been done one to one and face to face. Data are
recorded on the interview forms prepared by the resercher
simultaneously.

Data analysis

Descriptive analysis was used to analyze collected data through
interviews. In descriptive analysis, direct quotations are often used
in order to reflect the interviewees’ opinions (Yildirrm and Simsek,
2006). While quoting, the names of the interviewees are
abbreviated as interviewee 1 (11), and interviewee 2 (12).

FINDINGS

In this section, the findings collected from the answers of
the instructors taking part in the research are presented.
As seen in Table 1, instructors stated that piano-
accompanied folk songs are necessary course materials
for their classes and they use them in their classes.
Moreover, instructors believe that music teacher
candidates need to have an extensive repertory full of
examples from their own culture, and they give
importance to both individual voice training and clarity of
the language in their individual voice training classes.
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Table 1. Instructors’ opinions about the necessity of using piano accompanied folk songs in voice training classes.

| think they are necessary, but | try to be as selective as possible. | am especially careful about which vowel is used at high

pitch notes for students 11

| certainly think it is necessary. | see that students are more successful while performing arrangements that reflect the

culture of the students 12

| think they are necessary and | use them. | think it is necessary for music teacher candidates to know folk songs, which are
parts of our culture, and they need to have an extensive repertory of them. I3

I think they are necessary and | extensively use them. In my classes, | especially give importance to both individual voice

training and understandability of the language. 15

Table 2. Instructors’ opinions about the sufficiency of arranged piano accompanied folk songs in terms of repertory to use in

individual voice training classes.

| don’t think the piano accompanied folk songs repertory used in individual voive training classes is extensive enough.
| have trouble in finding songs suitable for students’ voice and limitations. I1

When | compare piano- accompanied folk songs repertory with foreign repertory, | don'’t think it is enough. 12

We say that we have a very rich culture and there is an extensive repertory for every region in our country. However, |
think that we don’t have the repertory extensive enough to be used in individual voice training classes. 13

No. | don’t find them enough. 14

Table 3. Instructors’ about the contributions of using arranged piano accompanied Bursa folk songs as course material in
department of music education to the general education processes of students.

| think that the diversity of folk songs’ regional effect is worth to be known and sang. | also believe that the use of these folk
songs in individual voice training classes in terms of understanding the differences, analysing the melodic structure and
vocalising will have significant contributions to general education process. 13

| think they will have significant contributions to students’ musicality. Because | see students have difficulty in vocalising the
examples of foreign literature in individual voice training classes due to not being able to speak that language. Hovewer, |
can say that they have no difficulty in vocalising the arranged folk songs belonging to our own culture. 14

As seen in Table 2, it is seen that the instructors don'’t
think that there is a repertory extensive enough to be
used in individual voice training classes and they need
folk songs to be used as education materials. As seen in
Table 3, instructors state that using arranged piano
accompanied Bursa Folk Songs at departments of music
education in individual voice training classes has
significant contributions to students’ musicality. As seen
in Table 4, all of the participants have stated that
students had difficulty in deciphering the folk songs with
odd meters.

As seen in Table 5, participants stated not only that
using arranged piano accompanied Bursa Folk Songs at
departments of music education in individual voice
training classes has caused them no difficulty in technical
and musical terms, but also that transferring each folk

song to different tones have had some positive
contributions to their works. As seen in Table 6,
participants have stated that students have difficulties
especially in rhythmical coherence during the first
practices with piano accompaniment, but these problems
have dissappeared after a couple of repetations. Besides,
they have had great pleasure while vocalising especially
with piano accompaniments.

RESULTS

In accordance with the findings of the study, we have
found out that, 1t is seen that a vocational requirement
for music teacher candidates to have an extensive
repertory of songs belongs to their own culture. However,
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Table 4. Instructors’ about the difficulties encountered by students during the deciphering and training-learning phases of arranged

piano accompanied bursa folk songs.

I had students having difficulty in the deciphering phase in terms of rhythm. 11

Students had no difficulty in deciphering and vocalisation. In folk songs with odd meter, there were temporary problems

during the deciphering phase. 12
Students had difficulty in deciphering odd meters. I3

Abnormally, Students had difficulty in deciphering some rhythm structures.l4
Students had difficulty in deciphering and vocalising folk songs with odd meters 15

Table 5. Instructors’ about using arranged piano accompanied Bursa folk songs in technical and musical terms in individual voice

training classes.

Yes. | find it suitable. 12

That the folk songs had different tones for different vocal groups made my job easier in technical and musical terms. 13
| don’t think these arranged songs have a kind of difficulty special to them. I think that it is the instructors’ job to solve the

problems in technical terms. 14

| experienced no difficulties. That the folk songs are transferred to different tones made my job easier while training different

vocal groups.I5

Table 6. Instructors’ about the difficulties encountered by students during the vocalisation phase of arranged piano accompanied bursa

folk songs.

At first, they had difficulty in keeping up with piano in terms of rhytym, but this problem dissappeared at the end of

accompanied practices. 11

They didn’t have any problems at all. They enjoyed accompanied vocalisation.
They had difficulty in matching odd metered folk songs with piano accompaniments. 13

Students have difficulty in piano accompanied vocalisations of most of the Turkish songs. | have observed that they
experience the same difficulties while practicing these folk song arrangements with heir piano accompaniments. 14

They had difficulties during the first trainings. However, | observed that they had great pleasure while vocalising especially

with piano accompaniments. 15

when the literature is examined, it has been found out
that the piano accompanied folk songs repertory used in
individual voice training classes is not adequate.

It has been found out that vocalisation of piano
accompanied folk songs have significant contributions to
their melodic structure analysis and their musicality. With
the findings of the research, it has been found out that
piano accompanied Bursa folk songs doesn’t cause any
difficulties in individual voice training classes in technical
and musical terms.

Besides, it has been concluded that transferring folk
songs’ arrangements to different tones have positive
contributions to individual voice trainings. Furthermore, it
has been found that during the vocalisation phase of the
arranged piano accompaniments of folk songs, no
problems have been encountered, on the contrary, they
have had positive contributions to the training process in
musical terms.

Students have enjoyed vocalising folk song
arrangements in their individual voice training classes,
and they have been observed to be more enthusiastic
while practicing folk song accompaniments.

CONCLUSION AND RECOMMENDATIONS

With the results obtained in the study, the following
suggestions can be made:

1. It is of great importance for music teacher candidates
to use their voices, being one of the most important
instruments throughout their careers, being effective with
a proper diction. Therefore, music teacher candidates
need to be trained with a well-planned and compre-
hensive program that contributes to their careers. It is
important that there be a well arranged repertory including
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our folk songs. Hence, it is vital that a repertory, which is
composed of our folk songs to be used in individual voice
training classes, and which is arranged as educational
music material, is developed.

2. The folk songs, which are arranged for voice training,
should be presented as educational music materials for
different vocal groups for the purpose of improving their
efficiency in individual voice training classes.

3. It is extremely important for a piece of music to be
vocalised with an instrument accompaniment in terms of
musical precision and the effect it has on the audience.
Taking advantage of piano accompanied folk songs
during the training of a music teacher candidate will
enable the candidate to be more equipped with
vocational competency, especially by encouraging them
with the technical and musical opportunities. Within this
scope, it is believed that arranged piano accompanied
Bursa folk songs carry a significant value and have
contributions to the field in terms of art of music and
culture. Likewise, it is seen very important that other folk
songs chosen from other regions of the country should be
evaluated, should be arranged as piano accompaniments
for educational purposes, and therefore, contribute to the
field by composing an extensive repertory.

4. It is thought that the presentation of these Folk Songs
with the purpose of introducing them internationally via
festivals, contests and other activities may significantly
contribututes to the interaction of different cultures.
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