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assesses
are
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to 81% and
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status. Understanding the factors that hinder
or support literacy development is important
as
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Data
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literacy development and achievement later
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analyzed
Tabors,
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3).
All 74 respondents were female and had an
average of 12.67 years of total teaching
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experience.
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over
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writing
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Finally,
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18shape
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“What are
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impact howabout
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succeeds (Auerbach,
1997;
2012;
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supervisory
and Gaitan,
evaluative
Ortiz, 2004).yielded descriptive findings that
behaviors?”
help analyze common traits found among
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andstudied.
literacyFirst,
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the
eight reading
principals
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infor
theeach
fieldof
ofthe
education,
means
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seven
supervision
this study will
andfocus
evaluation
on the constructs.
analysis of Table
data
to the
reading
achievement
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means
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Hispanic students
and aspects
of personal
supervision
and evaluation
constructs
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background
may
a students’
on
responsesthat
from
theaffect
overall
sample, for
tenure
score. status,
It is important
for teaching
to consider
experience,
the and
students
that make up
the population
in our
for job assignment.
A significance
level
of
nation’s
The U.S. samples
is on a t
0.05 wasclassrooms.
used for independent
trajectory
to continue
tests and the
ANOVA.to become
increasingly diverse (Ball & Tyson, 2011;
Boske & Benavente-McEnery, 2010).
Hispanics, especially, are the group of
individuals that are the fastest growing
subset of the U.S. population (Hemphill &
Vanneman, 2011; Humes, Jones, & Ramirez
2011; Kober, 2010). Moreover,
approximately 12% of people age five and
over in the U.S. are Hispanic (Robinson,
2008). Some research indicates that there is
an achievement gap between White students
and Hispanic students (Robinson, 2008;
Rojas-LeBouef & Slate, 2012; Lopez et. al,
2007). Kober (2010) cites that by eighth
grade, Hispanic students are only 58%

proficient in reading by 8th grade and only
56% of Hispanic high school students are
proficient in reading compared to 81% and
78% respectively for Whites.

Achievement gaps can be attributed to a
variety of factors. Certainly, the dominance
of monolinguistic, white female teachers in
education may have play a role in the ability
to connect with diverse groups of students
(Ball & Tyson, 2011; Darling-Hammond &
Bransford, 2005). Some studies have
suggested that variables of income, parental
education and occupation, and immigration
status may play a role in Hispanic students’
reading development (Grouws, 1992; Pond,
1999). Understanding the factors that hinder
or support literacy development is important
as research has indicated a link between
literacy development and achievement later
on in life (Billings, 2009; Dickinson &
Tabors, 2002; Herbers et al., 2012).
Family involvement is one aspect that this
study aims to look at more closely. Family
may play an instrumental role in literacy
development among children (Billings,
2009; Ortiz, 2004; Whitehurst et al., 1988).
Moreover, a family’s income can afford for
additional opportunities for learning or be
restricted by financial implications. Poverty
is a great issue facing many students today.
Berliner (2006) points out that poverty is the
issue that is most plaguing student
achievement and that students of urban
minority and poor students are below that of
their middle-class white peers. “A majority
of school-age Latino children are
economically disadvantaged. More than
one-fourth (27%) come from families with
incomes below the poverty level, and
another 33% are near poor” (Kober, 2010, p.
3).

6
3
70

Principal differentiates
3.00
2.95
3.24
3.05
2.94
3.29
2.59
3.17
supervision and evaluation*
Note: Scale ranges from 1=strongly disagree to 4=strongly agree; Support includes related arts teachers, special education teachers, and
counselors; * indicates a significant difference at the 0.009 level between teachers with 1 to 3 years of experience and teachers with 5 to 10 years
of experience

3.39
3.56
3.29

Principal assesses
total performance
evaluations

3.21

3.53
3.33
3.37

Principal conducts adequate
post observation
conferences

3.31
3.37

Principal conducts adequate
pre-observation conferences

3
71

7

3.26

3.27
3.53

3.28

3.33

3.30
3.56

3.38
3.35

Family involvement is one aspect that this
study aims to look at more closely. Family
may play an instrumental role in literacy
development among children (Billings,
2009; Ortiz, 2004; Whitehurst et al., 1988).
Moreover, a family’s income can afford for
additional opportunities for learning or be
restricted by financial implications. Poverty
is a great issue facing many students today.
Berliner (2006) points out that poverty is the
issue that is most plaguing student
achievement and that students of urban
minority and poor students are below that of
their middle-class white peers. “A majority
of school-age Latino children are
economically disadvantaged. More than
one-fourth (27%) come from families with
incomes below the poverty level, and
another 33% are near poor” (Kober, 2010, p.
3).

3.60

3.50
3.39

Principal establishes
standards for teachers’
performance

3.31

3.61

3.58

3.46
3.24

3.39
3.44
3.63
3.64
3.35
3.39

Principal conducts
routine observations

3.43

3.33

Achievement gaps can be attributed to a
variety of factors. Certainly, the dominance
of monolinguistic, white female teachers in
education may have play a role in the ability
to connect with diverse groups of students
(Ball & Tyson, 2011; Darling-Hammond &
Bransford, 2005). Some studies have
suggested that variables of income, parental
education and occupation, and immigration
status may play a role in Hispanic students’
reading development (Grouws, 1992; Pond,
1999). Understanding the factors that hinder
or support literacy development is important
as research has indicated a link between
literacy development and achievement later
on in life (Billings, 2009; Dickinson &
Tabors, 2002; Herbers et al., 2012).

A student does not come to the classroom a
blank slate, however, but is riddled with
experiences that shape the students’
approach to school, ability to perform, and
comprehension. Research indicates that
parental involvement in a students’
schooling can greatly impact how the child
succeeds (Auerbach, 1997; Gaitan, 2012;
Ortiz, 2004).
Because reading and literacy are important
to understandings in the field of education,
this study will focus on the analysis of data
relating to reading achievement scores of
Hispanic students and aspects of personal
background that may affect a students’
score. It is important to consider the
students that make up the population in our
nation’s classrooms. The U.S. is on a
trajectory to continue to become
increasingly diverse (Ball & Tyson, 2011;
Boske & Benavente-McEnery, 2010).
Hispanics, especially, are the group of
individuals that are the fastest growing
subset of the U.S. population (Hemphill &
Vanneman, 2011; Humes, Jones, & Ramirez
2011; Kober, 2010). Moreover,
approximately 12% of people age five and
over in the U.S. are Hispanic (Robinson,
2008). Some research indicates that there is
an achievement gap between White students
and Hispanic students (Robinson, 2008;
Rojas-LeBouef & Slate, 2012; Lopez et. al,
2007). Kober (2010) cites that by eighth
grade, Hispanic students are only 58%

3.52

3.51

3.59

proficient in reading by 8th grade and only
56% of Hispanic high school students are
proficient in reading compared to 81% and
78% respectively for Whites.

3.31

3.40

3.47

Wamba (2011) ascertains the concern over
children and reading in the following:
“Reading and writing are passports to
achievement in many other curricular areas,
and literacy education plays an important
role in moving people out of poverty toward
greater self-sufficiency post-graduation.
Schools and home environments share
responsibility for literacy skill development”
(p. 8).
Table 2
Teachers’ Perceptions about Principals’ Supervisory and Evaluative Behaviors based on Tenure Status, Years of Teaching Experience, and Job
Assignment
Overall
Tenure Status
Years of Teaching
Job Assignment
Mean
Mean
Mean
Mean
Tenured
Non
1 to 3
5 to 10
11 or more
Classroom
Support
(n=50)
(n=18)
(n=12)
(n=17)
(n=38)
(n=50)
(n=17)
Principal has ability to
3.40
3.37
3.52
3.37
3.47
3.42
3.39
3.45
supervise and evaluate
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employees.
As teachers
ascertains
progress
the concern
through
over
various
childrenprofessional
and reading stages,
in the following:
school districts
can
“Reading
better support
and writing
the continual
are passports to
development
achievement in
of many
teachers
other
by curricular
offering more
areas,
and literacy education plays an important
role in moving people out of poverty toward
greater self-sufficiency post-graduation.
Schools and home environments share
responsibility for literacy skill development”
(p. 8).

developmentally
appropriate
supervision
proficient in reading
by 8th grade
and only
and
that
seeks
to strengthen
the
56%evaluation
of Hispanic
high
school
students are
organization
as a whole.
proficient in reading
compared to 81% and
78% respectively for Whites.

Achievement gaps can be attributed to a
variety of factors. Certainly, the dominance
of monolinguistic, white female teachers in
education may have play a role in the ability
to connect with diverse groups of students
(Ball & Tyson, 2011; Darling-Hammond &
Bransford, 2005). Some studies have
suggested that variables of income, parental
education and occupation, and immigration
status may play a role in Hispanic students’
reading development (Grouws, 1992; Pond,
1999). Understanding the factors that hinder
or support literacy development is important
as research has indicated a link between
literacy development and achievement later
on in life (Billings, 2009; Dickinson &
Tabors, 2002; Herbers et al., 2012).

A student does not come to the classroom a
blank slate, however, but is riddled with
experiences that shape the students’
approach to school, ability to perform, and
comprehension. Research indicates that
parental involvement in a students’
schooling can greatly impact how the child
succeeds (Auerbach, 1997; Gaitan, 2012;
Ortiz, 2004).
Because reading and literacy are important
to understandings in the field of education,
this study will focus on the analysis of data
relating to reading achievement scores of
Hispanic students and aspects of personal
background that may affect a students’
score. It is important to consider the
students that make up the population in our
nation’s classrooms. The U.S. is on a
trajectory to continue to become
increasingly diverse (Ball & Tyson, 2011;
Boske & Benavente-McEnery, 2010).
Hispanics, especially, are the group of
individuals that are the fastest growing
subset of the U.S. population (Hemphill &
Vanneman, 2011; Humes, Jones, & Ramirez
2011; Kober, 2010). Moreover,
approximately 12% of people age five and
over in the U.S. are Hispanic (Robinson,
2008). Some research indicates that there is
an achievement gap between White students
and Hispanic students (Robinson, 2008;
Rojas-LeBouef & Slate, 2012; Lopez et. al,
2007). Kober (2010) cites that by eighth
grade, Hispanic students are only 58%

Family involvement is one aspect that this
study aims to look at more closely. Family
may play an instrumental role in literacy
development among children (Billings,
2009; Ortiz, 2004; Whitehurst et al., 1988).
Moreover, a family’s income can afford for
additional opportunities for learning or be
restricted by financial implications. Poverty
is a great issue facing many students today.
Berliner (2006) points out that poverty is the
issue that is most plaguing student
achievement and that students of urban
minority and poor students are below that of
their middle-class white peers. “A majority
of school-age Latino children are
economically disadvantaged. More than
one-fourth (27%) come from families with
incomes below the poverty level, and
another 33% are near poor” (Kober, 2010, p.
3).
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proficient in reading by 8th grade and only
56% of Hispanic high school students are
proficient in reading compared to 81% and
78% respectively for Whites.

Achievement gaps can be attributed to a
variety of factors. Certainly, the dominance
of monolinguistic, white female teachers in
education may have play a role in the ability
to connect with diverse groups of students
(Ball & Tyson, 2011; Darling-Hammond &
Bransford, 2005). Some studies have
suggested that variables of income, parental
education and occupation, and immigration
status may play a role in Hispanic students’
reading development (Grouws, 1992; Pond,
1999). Understanding the factors that hinder
or support literacy development is important
as research has indicated a link between
literacy development and achievement later
on in life (Billings, 2009; Dickinson &
Tabors, 2002; Herbers et al., 2012).

Because reading and literacy are important
to understandings in the field of education,
this study will focus on the analysis of data
relating to reading achievement scores of
Hispanic students and aspects of personal
background that may affect a students’
score. It is important to consider the
students that make up the population in our
nation’s classrooms. The U.S. is on a
trajectory to continue to become
increasingly diverse (Ball & Tyson, 2011;
Boske & Benavente-McEnery, 2010).
Hispanics, especially, are the group of
individuals that are the fastest growing
subset of the U.S. population (Hemphill &
Vanneman, 2011; Humes, Jones, & Ramirez
2011; Kober, 2010). Moreover,
approximately 12% of people age five and
over in the U.S. are Hispanic (Robinson,
2008). Some research indicates that there is
an achievement gap between White students
and Hispanic students (Robinson, 2008;
Rojas-LeBouef & Slate, 2012; Lopez et. al,
2007). Kober (2010) cites that by eighth
grade, Hispanic students are only 58%

Family involvement is one aspect that this
study aims to look at more closely. Family
may play an instrumental role in literacy
development among children (Billings,
2009; Ortiz, 2004; Whitehurst et al., 1988).
Moreover, a family’s income can afford for
additional opportunities for learning or be
restricted by financial implications. Poverty
is a great issue facing many students today.
Berliner (2006) points out that poverty is the
issue that is most plaguing student
achievement and that students of urban
minority and poor students are below that of
their middle-class white peers. “A majority
of school-age Latino children are
economically disadvantaged. More than
one-fourth (27%) come from families with
incomes below the poverty level, and
another 33% are near poor” (Kober, 2010, p.
3).
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