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Abstract
In this research, it was analyzed to what extent the variables of social avoidance, concern for being criticized and
sense of individual worthlessness as sub-dimensions of social phobia predicted the perceived social competence
levels of teenagers. The study group of this study included totally 648 students including 301 (46.5%) female
and 347 (53.5%) male studying at high-school grade in Erzincan Provincial center. Age interval of the research
group varied between 14 and 18. In the research, Perceived Social Competence Scale, Social Anxiety Scale and
Personal Information Form were used as data collection tools. The data obtained in the research were analyzed
through the stepwise regression analysis method as one of the multiple linear regression analysis. According to
the research findings, the variables of social avoidance, concern for being criticized and sense of individual
worthlessness significantly predicted perceived social competence.
Keywords: perceived social competence, social phobia, teenager
1. Introduction
Since humankind has existed in the world, coexistence need of people has turned them into a social being.
However, human’s maintaining their social existence has forced them to have some social competences. At this
point, the concept of social competence has become prominent as a factor affecting social and mental life of
human. The concept of social competence has attracted several researchers since the past until today, and this
concept has been tried to be defined by various researchers.
Upon this, Ford (1982) defined social competence as the strength for coping with encountered difficulties, and
fulfilling specific social targets. Rose‐Krasnor (1997) defined social competence as effectiveness in social
interaction. In another definition, social competence was defined as individuals’ potential of using existent
social-communication skills (Sarıçam, A. Akın, U. Akın, & Çardak, 2013). Furthermore, it was also noticed in
the literature that social competence was defined as individuals’ using their social skills efficiently during a
social interaction or communication (Magelinskaitė, Kepalaitė, & Legkauskas, 2014).
The concept of social competence can be noticed to be related with concepts such as self-sufficiency and social
skill. In this sense, self-sufficiency is a concept related to how individuals perceive their own competences (Koç,
2009). Self-sufficiency is belief, decisiveness and effort of individuals upon achieving a task or behavior
successfully (Erözkan, 2013). The concept of social skill considered to be in relation with the concept of social
competence has been noticed to be used together with the concept of social competence and no clear distinction
is possible to be made (Bacanlı, 2012). However, social skill is the performance of individuals at starting,
maintaining and ending point of a specific social task. And social competence includes judgment, belief and
assessment related to the performance at a social task (Gresham, Sugai, & Horner, 2001).
Social competence is a vital and necessary skill for individuals to struggle with difficulties, to maintain social
relationships positively, to participate in community and group activities actively, and to be independent and
active (Gedviliene, 2014). Social competence provides individuals to feel themselves more secure in
interpersonal interactions, to be more productive, and therefore, to perceive and assess themselves more
competent in interpersonal relationships (Erözkan, 2013). Social competence is an organized structure depending
upon specific situations, purposes, processes and actions. Social competence perceptions of individuals mainly
included viewpoints of both themselves and the others (Rose‐Krasnor, 1997). Social competence is the result of
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past experiences, soul-searching, and interpersonal and social assessment (Coleman, 2003; Ten-Dam, & Volman,
2007).
The factors such as evaluation, task, criteria, age, gender, role, status, culture, etc. are efficient upon social
competence standards (Ford, 1982; Torres, Cardelle-Elawar, Mena, & Sanchez, 2003; Rose‐Krasnor, 1997).
There are different approaches for explaining and measuring the social competence, and these four are generally
preferred to be used: Social skills, socio-metric status, relationships, and functional outcomes (Rose‐Krasnor,
1997). The main components of social competence are cooperation, politeness, candidness, dynamism,
dominance, fussiness, ambition, friendship, interpersonal communication skills, fellowship, group acceptance,
dependence, interest, assertiveness skills, trust, emotional control, impulse control and extroversion (Lianos,
2015; Rose‐Krasnor, 1997; Torres, Cardelle-Elawar, Mena, & Sanchez, 2003; Zsolnai, 2002). Social competence
is a multi-dimensional structure. Social competence includes social, cognitive, affective and personal dimensions
that are in an interaction with each other (Ford, 1982; Lianos, 2015; Márquez, Martín, & Brackett, 2006; Ferris,
Perrewé, & Douglas, 2002).
When the literature related to the social competence was analyzed, it was noticed that as the level of social
competence increased, loneliness (Zhang et al., 2014), behavioral problems and shyness (Chen et al., 2014),
school anxiety (Magelinskaitė, Kepalaitė, & Legkauskas, 2014), negative automatic thoughts (Karahan,
Sardoğan, Özkamalı, & Menteş, 2006) and depression (Payne & Jahoda, 2004) decreased; academic success
(Green, Forehand, Beck, & Vosk,1980), positive peer relationships (Coleman, 2003), empathy, conflict
resolution skills and qualified friendship relationships (Chow, Ruhl, & Buhrmester, 2013), social problem
solving skills (Sumi, 2011), cognitive flexibility (Çelikkaleli, 2014) increased. Moreover, intrafamilial positive
relationships (Lin & Yawkey, 2014), social support perceived from friends and teachers (Kaşık, 2009) were
determined to be affecting the perception of social competence positively.
As could be understood from these research results, different variables were noticed to be efficient upon social
competence perceptions of individuals. Apart from these variables, the problem of social phobia as a mental state
affecting social competence perceptions, social relationships, and emotional health of individuals negatively was
remarkable. In DSM-5, social phobia was defined as individuals’ feeling a specific fear or anxiety in one or more
than one social situations in which they will be evaluated by the others. Experienced social phobia causes
individuals have loss of functionality in social, professional and other areas (DSM-5, 2014).
The social phobia has physiologic indicators (blush, dizziness, difficulty in breathing), cognitive indicators
(feeling of inadequacy and dissatisfaction towards the self), emotional indicators (being afraid of participating
into talking or being the side who starts talking), and behavioral indicators (avoiding from social environments,
meeting new people, refraining from authority) (Kearney, 2005; Kuzucu, 2013). Social phobia has a structure
including three factors. These are called as (1) social avoidance, (2) concern for being criticized, and (3) sense of
individual worthlessness (Özbay & Palancı, 2001). Social phobia is associated with different factors, and has a
negative effect upon life of individuals (Hamarta, 2015; Hampel, Weis, Hiller, & Witthöft, 2011; Kircanski,
Joormann, & Gotlib, 2015; Türe, 2009; Raffray, Bond, & Pelissolo, 2011; Richards et al., 2015). The individuals
experiencing high level of social phobia (social avoidance, concern for being criticized and sense of individual
worthlessness ) have been determined to have lower level of social competence perceptions, feel themselves
under a social threat, and have lower expectations and social competence perceptions related to coping with
social situations (Kashdan & Roberts, 2004).
The social competence perception and relevant social phobia has significant effects upon the life of individuals at
any stage of life; and moreover, these effects are especially more prominent in adolescence period. Because the
importance and value of social environment and the relationships established with this social environment
increases in this period. During this period, the teenager will be in struggle for making its existence felt
individually within the society. In this sense, social competence perception of the teenagers is an important skill
in terms of mental health and developing healthy relationships with their social environments including most
their friends and teachers. At this point, it could be considered that determining the variables predicting
perceived social competence levels of teenagers will be important and beneficial in terms of protective mental
health.
In reference to this information, in this research answer was sought to the question of “Do the variables of social
avoidance, concern for being criticized and sense of individual worthlessness as sub-dimensions of social phobia
significantly predict perceived social competence levels of teenagers?” Depending upon this problem sentence,
sub-problems of the study included these: a) To what extent do the variables of social avoidance, concern for
being criticized and sense of individual worthlessness predict perceived social competences of teenagers together?
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b) How strong is each of these variables to predict perceived social competence levels of teenagers? c) What is
the importance order of these variables for predicting the perceived social competence?
2. Method
2.1 Research Model
This research was a descriptive study on screening model related to analyzing to what extent the variables of
social avoidance, concern for being criticized and sense of individual worthlessness as sub-dimensions of social
phobia predicted the perceived social competence levels of teenagers.
2.2 Research Group
The study group of this study included totally 648 students including 301 (46.5%) female and 347 (53.5%) male
studying at high-school grade in Erzincan provincial center. The age interval of the study group varied between
14 and 18.
2.3 Data Collection Tools
2.3.1 Perceived Social Competence Scale
The scale was developed by Anderson-Butcher, Iachini, and Amorose (2007), and adapted into Turkish culture
by Sarıçam, A. Akın, U. Akın, and Çardak (2013). It was noticed in confirmatory factor analysis performed for
the structural validity of the Perceived Social Competence Scale that the scale included 6 items in coherent with
the original form and the items were mono-dimensional (x²=7.34, SD=7, RMSEA=.010, CFI=1.00, RFI=0.99,
IFI=1.00, AGFI=.98, GFI=.99, NFI=.99 and SRMR=.018). Factor loads of the scale ranged from .57 and .80.
Cronbach alpha internal consistency coefficient was found as .80. Moreover, corrected item-total correlations of
the scale were determined to be ranged between .52 and .66. In this study, Cronbach Alpha reliability coefficient
for all the scale was determined to be .81.
2.3.2 Social Anxiety Scale (SAS)
The scale was developed by Özbay-Palancı (2001). The scale includes three factors as (1) social avoidance, (2)
concern for being criticized, and (3) sense of individual worthlessness. Positive linear relationships were found
for MMPI Si sub-test (r=.43, p<001) used for the criteria validity of the test and sub-tests of sensitivity in
interpersonal relationships (r=.51, p<.001), anxiety test (r=.25, p<.01), phobic anxiety (r=.36, p<.001),
depression (r=.40, p<.001). Availability of the coherence related to the distribution was analyzed through
reliability calculations. As result of the variance analysis, the result was found as significant at the level of
F=68.58, p<.001. Cronbach Alpha value calculated with internal consistency method for the reliability
calculations was .89. The test had Likert type five-point grading at 0-4 interval. The increase at obtained scores
proved the increase at SA level (Özbay-Palancı, 2001). In this study, Cronbach Alpha reliability coefficient of the
scale was determined to be 0.85.
2.3.3 Personal Information Form
The form was developed by the researcher in order to obtain personal information of the students creating the
study group within the scope of the research.
2.4 Collection of Data
The data collection tools used in the research were performed to the students in groups by the researcher. Before
performing the data collection tools to the groups, information related to the purpose of the research was
provided. Volunteering of the students was essential for collecting the data. Implementations were maintained for
nearly 45 minutes in each group.
2.5 Data Analysis
In the research, normality and linearity of the data sets were primarily evaluated in order to determine whether
the data were appropriate for the multiple linear regression analysis or not. Whether there were extreme values
that complicated normality (multi-variable) and linearity assumptions was analyzed according to Mahalanobis
distance (16.27), Cook’s (Cook’<1) and Leverage Values (.000-.020). Additionally, kurtosis, skewness values
and scatter and histogram graphics of data sets were also analyzed. The data of 21 participants were excluded
from the data set because they had extreme values at a level affecting the data analysis. Beside data sets’
providing linearity and normality conditions, sample size was also noticed to be at an adequate number when the
number of variable was considered. Because finding no high correlation coefficient between the predictive
variables as another assumption of multiple regression analysis, zero-order correlation coefficients, tolerance
value, VIF and CI values were analyzed. It was determined that there was no correlation value over .80 possible
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to be defined as multiple correlation between the predictive variables (Table 1), tolerance value was over .20,
VIF value was lower than 10, and CI value was lower than 30. Finally, Durbin-Watson value was analyzed in
order to analyze independence of errors; and the value was noticed to be between 1 and 3 (DW=1.84), and
comprised no problem.
Depending on these processes, obtained data were noticed to be appropriate for multiple linear regression
analysis. The data obtained in the research were analyzed with stepwise regression analysis method as one of the
multiple linear regression analysis. In the research, .05 level of significance was regarded (Akbulut, 2010;
Büyüköztürk, 2011; Seçer, 2013).
3. Findings
In this section, the relationships between the predicted variable (Perceived Social Competence) and the
predictive variables (Social Avoidance, Concern for Being Criticized and Sense of Individual Worthlessness)
were primarily analyzed (Table 1). Subsequently, stepwise regression analysis as one of the multiple linear
regression analysis methods was performed, and the results were presented in Table 2.
Table 1. Correlation coefficients related to perceived social competence, social avoidance, concern for being
criticized, and sense of individual worthlessness
P.S.C.
P.S.C.

S.A.

C.B.C.

S.I.W.

1

S.A.

-.498**

1

C.B.C.

-.549**

.695**

1

S.I.W.

-.559**

.590**

.744**

1

**P<.01, P.S.C. (Perceived Social Competence), S.A. (Social Avoidance), C.B.C. (Concern for Being Criticized),
S.I.W. (Sense of Individual Worthlessness).
When Table 1 was analyzed, it was noticed that there was negative significant relationships between perceived
social competence and social avoidance, concern for being criticized and sense of individual worthlessness.
When ANOVA table that tested the relationship of predictive variables related to stepwise regression analysis
with the predicted variable, and the significance of predictive variables’ explaining the change in the predicted
variable was analyzed, explained variance or regression model was determined to be statistically significant
(p<.01). F values related to ANOVA table were presented in Table 2 (F1/646=293.16; F2/645=177.96; F3/644=125.46;
p<.01). According to this, predicting variables successfully achieved prediction process upon the model.
When Table 2 was analyzed, because stepwise regression analysis significantly predicted perceived social
competence, the variables of “SA,” “CBC,” and “SIW” were determined to be processed during the stepwise
regression analysis process. When both beta values and partial and zero-order correlation coefficients were
analyzed, it was noticed that there was a negative significant relationship between the variable of social
competence and the variables of “SA,” “CBC,” and “SIW.” The variables of “SA,” “CBC,” and “SIW” explained
approximately 37% of the total variance related to social competence (R= .607; R2 =.369; P<.01).

80

www.ccsenet.org/ies

International Education Studies

Vol. 9, No. 4; 2016

Table 2. Stepwise multiple regression analysis results related to prediction of perceived social competence
Model

U.C.

S. C.

B

Std.
Error

1st (Constant)

30.80

.651

S.I.W.

-.492

.029

2 (Constant)

32.21

.666

S.I.W.

-.358

.034

-.407

S.A.

-.174

.026

-.258

3rd (Constant)

32.15

.659

S.I.W.

-.270

.042

-.306

S.A.

-.122

.030

C.B.C

-.133

.036

nd

Correlations
Zero-Or
der

Partial

R

R2

-.559

-.559

.559a

.312

293.16**

1/646

-10.38**

-.559

-.379

-6.59**

-.498

-.251

.596b

.356

177.96**

2/645

-6.46**

-.559

-.247

-.181

-4.11**

-.498

-.160

.607c

.369

125.46**

3/644

-.196

-3.68**

-.549

-.144

Beta

t

F

df

47.35**
-.559

-17.12**
48.40**

48.77**

**P<.01 U. C. (Unstandardized Coefficients), S. C. (Standardized Coefficients).
Beta coefficient of “SIW” variable analyzed in the first step of stepwise regression analysis was ,-559 in
predicting the social competences. T-test results related to significance of Beta coefficient was found as
significant (t=-17.12; P<.01). The variable of “SIW” solely explained approximately 31% of perceived social
competences of teenagers (R=.559; R2=.312).
In the second step of stepwise regression analysis, “SA” variable was added to “SIW” variable in the model.
When the other variables that affected perceived social competence were kept as constant, the variables of “SIW”
and “SA” together explained approximately 36% of perceived social competence (R= .596; R2 =.356). When the
other variables in the model were kept as constant, Beta coefficient of “SIW” variable was -.407; and Beta
coefficient of “SA” variable was -.258. T-test results related to the significance of Beta coefficient was
determined as significant (tSIW=-10.38; P<.01/ tSA=-6.59; P<.01).
In the third step of stepwise regression analysis, “CBC” variable was also added to the “SIW” and “SA”
variables in the model. When the other variables affecting perceived social competence were kept as constant,
“SIW,” “SA,” and “CBC” variables together explained approximately “37% of perceived social competence
(R=.607; R2 =.369). When the other variables in the model were kept as constant, Beta coefficient of “SIW” was
-.306; Beta coefficient of “SA” variable was -.181, and Beta coefficient of “CBC” variable was -.196. T-test
results related to the significance of Beta coefficient was found as significant (tSIW=-6.46; P<.01/ tSA=-4.11;
P<.01/ tCBC=-3.68; P<.01).
According to t-test results related to the significance of Beta coefficients and Beta coefficients included into the
model in the third step, the variables of SIW, SA and CBC were determined to significantly predict perceived
social competence. When Beta values related to the variables in the model were considered, perceived social
competences of teenagers were significantly predicted by “SIW” in the first rank, by “CBC” in the second rank,
and by “SA” in the third rank. In other words, relative importance order of predictive variables upon perceived
social competence was as “SIW,” “CBC,” and “SA.”
4. Conclusion, Discussion and Suggestions
At the end of the study, it was found that there were negative significant relationships between perceived social
competences of teenagers and social avoidance, concern for being criticized and sense of individual
worthlessness. Furthermore, the variables of social avoidance, concern for being criticized and sense of
individual worthlessness were determined to be significant predictors of perceived social competence variable.
These three variables together explained approximately 37% of the perceived social competence. Perceived
social competences of teenagers were significantly predicted by “SIW” in the first rank, by “CBC” in the second
rank, and by “SA” in the third rank.
When the results above were considered, all sub-dimensions of social phobia as social avoidance, concern for
being criticized and sense of individual worthlessness were noticed to be significant predictors of perceived
social competence in teenagers. In this sense, one way of increasing social competence perceptions in teenagers
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is mentioned to be possible through decreasing their social phobia levels. Social competence skill emerging as an
important skill for human as a social existence to take a place in the society is essential at every stage of life, and
becomes especially more significant during the adolescence period. Because quality and efficiency level of the
relationship established with the social surrounding not only affects social relationships of teenagers who lean to
social surrounding more rather than the family but their mental health, as well. Teenagers’ perceiving themselves
competent in their social relationships can contribute upon their establishing more qualified, efficient and healthy
relationships. In this sense, determining the factors possible to affect the social competence perceptions of
teenagers and protective mental health studies to be carried out in this framework is considered to be important.
Within the scope of this study, it was possible to mention that the teenagers with low level of perceived social
competence could experience social phobic symptoms such as feeling worthlessness, dissatisfaction with the self,
not accepting criticism and personal traits, being afraid of behaving wrongly, and avoiding from establishing
social relationship and communication at high levels. In other words, because teenagers with high social phobia
felt themselves under threat socially, they were considered to have lower social competence perceptions related
to feeling themselves secure in social relationships, coping with social problems, and being an active member of
the society.
According to the results obtained in this research, it was determined that sense of individual worthlessness
variable significantly predicted perceived social competence of teenagers at the first rank, and there was a
negative significant relationship between the variables. In the relevant literature, perceived social competence
was noticed to be discussed and analyzed with different variables (Boling, Barry, Kotchick, & Lowry, 2011;
Castedo, Juste, & Alonso, 2015; Chow, Ruhl, & Buhrmester, 2013; Çelikkaleli, 2014; Erözkan, 2013; Lianos,
2015; Traş & Arslan, 2013). However, the studies in which perceived social competence and sense of individual
worthlessness as a sub-dimension of social phobia were discussed and analyzed together has been fairly limited
(Kashdan & Roberts, 2004). Sense of individual worthlessness reflects contents such as feeling self as worthless,
dissatisfaction with the self, not accepting help from the others, failure identity, and not accepting criticism and
personal traits (Özbay & Palancı, 2001). Such feelings can negatively affect self-confidence, belief, and social
competence perception level of teenagers in social interactions and communications. And this negatively affects
social relationships and mental health. At this point, increasing social competence perception levels of teenagers,
decreasing their sense of individual worthlessness and providing them to feel as a valuable member of the
society have been considered to be essential in terms of mental health.
In this study, it was determined that the variable of concern for being criticized significantly predicted perceived
social competence of teenagers at the second rank, and there was a negative significant relationship between the
variables. In the literature, it was noticed that both concern for being criticized as sub-dimension of social phobia
and perceived social competence variables were discussed and analyzed together with different variables. In
previous studies, it was determined that high level of social phobia (concern for being criticized) negatively
affected life of individuals, and high level of perceived social competence created a positive effect upon
individuals (Connolly, 1989; Baltacı & Hamarta, 2013; Erözkan, 2011; Márquez, Martín, & Brackett, 2006).
Furthermore, because the individuals with high level of concern for being criticized as the most important
indicator and sub-dimension of social phobia felt themselves under threat socially, they were noticed to have low
competence perceptions related to coping with social problems (Usher, Burrows, Schwartz, & Henderson, 2015;
Thomasson & Psouni, 2010).
The concern for being criticized is a factor including worries such as the redundancy of self-control efforts, and
fear for being rejected and humiliated (Özbay & Palancı, 2001). Teenagers with such concerns act by the thought
of making mistakes while fulfilling a social process. It has also been considered that self-perception and belief of
teenagers with the concern for being criticized and making mistakes in their social interaction and
communications are possible to be affected negatively from this. In this sense, high level concern for being
criticized is possible to be mentioned as decreasing perceived social competence levels of teenagers. Therefore,
teenagers’ level of being criticized can be decreased in order to increase perceived social competence levels of
teenagers.
In the research, it was determined that the variable of social avoidance significantly predicted perceived social
competence of teenagers at the third rank, and there was a negative significant relationship between the variables.
It was noticed in the relevant literature that high level of perceived social competence level created positive
effects upon the individuals; however, social phobia and social avoidance as an important sub-dimension of
social phobia had negative effects (Connolly, 1989; Güneş & Traş, 2013; Kircanski, Joormann, & Gotlib, 2015;
Malik & Shujja, 2013; Sumi, 2011; Türe, 2009).
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Social avoidance includes various situations and symptoms possible to be discussed within the scope of social
phobia such as avoiding from social relationships, reluctance for establishing communication, anxiety towards
social interaction, speech impediment, and experiencing fear for going into the crowd and authority anxiety
(Özbay & Palancı, 2001). Avoidance of teenagers experiencing such problems from social environments and
interactions can negatively affect their social competence perceptions. That is to say, if teenagers are
continuously trying to avoid from social environments and reflects situational social phobic symptoms, this will
negatively affect their belief, thought and perception related to their being efficient in social environments. In
other words, the social competence perceptions of teenagers who experience social phobia before or during the
social relationship and communication and, therefore, avoid from such environments are possible to be affected
negatively from this. In this sense, social avoidance can be mentioned as one of the factors affecting social
competence perceived at low level in teenagers.
Finally, perceived social competence level not only affects social relationships of teenagers but also their mental
health; and decreasing sense of individual worthlessness, social avoidance and concern for being criticized will
be efficient upon increasing perceived social competence levels of teenagers. These suggestions were offered as
result of this study:
-

The research group of this study included teenagers studying at high school grade in Erzincan Provincial
center. Such a study can also be carried out with different research groups such as the ones who are not
maintaining their educational process.

-

In this study, sub-dimensions of social phobia were discussed as the predictor of perceived social
competences. Different variables that can also predict perceived social competences of teenagers are also
possible to be analyzed.

-

At the end of this study, it was determined that sense of individual worthlessness, social avoidance and
concern for being criticized as sub-dimensions of social phobia significantly predicted perceived social
competences of teenagers. At this point, further studies (seminar, conference, psycho-educational group
therapies, psychological counseling support, peer groups, etc.) can be carried out related to decreasing
sense of individual worthlessness, social avoidance and concern for being criticized in teenagers, increasing
their social competence perceptions.

-

On this subjects, similar studies can be carried out towards families, teachers, etc. who have direct or
indirect effects upon teenagers.
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