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Abstract
This study is conducted to investigate the application of needs analysis in developing EAP materials for business
administration students in two Sudanese universities. The subjects are 2 head departments of English language.
To collect data, the researcher uses interview and content analysis. The study adopts the descriptive approach.
The data of the study is analyzed qualitatively. The findings show that most of the business administration EAP
materials in Sudanese universities are not based on needs analysis and are not relevant to the students’ learning
and target situation needs. The drawbacks in EAP materials, in Sudanese universities, are due to the absence of
needs analysis practice in the process of syllabi design. Therefore, the researcher recommends the application of
needs analysis in the process of course design to assure designing courses that are relevant to the students’ actual
needs. The EAP courses which are taught in Sudanese universities should be tailored to the students’ specific
needs.
Keywords: English for specific purposes, English for academic purposes, Arabicization
1. Background
After the implementation of Arabicization in higher education in 1990, English had become one of the subjects
among others in the curriculum. This place dictates the necessity of thorough investigations to both the learners’
needs and the EAP courses taught in Sudanese universities.
It has been noticed in most of the Sudanese universities, there are not any kinds of readymade EAP materials
designed by experts in the field of syllabus design. The EAP teachers compile the EAP materials by themselves.
The product is more likely to be inadequate. Such inadequacy in EAP materials has triggered the need to
investigate this problem as an urgent ELT issue in tertiary education in Sudan.
The present study comes as a result of the observation that students who study EAP courses in Sudanese business
administration schools are weak in English language and cannot understand the terminologies of their specialty
in English. This might be attributed to the absence of needs analysis. The present study will examine to what
extent is this factor behind this problem.
The main objectives of the study are to examine whether the EAP materials, which are taught to business
administration students in Sudanese higher institutions are based on the learners’ learning needs analysis and the
target situation analysis. Also, to shed light on the necessity of learners’ needs and target situation needs in the
process of syllabus design.
2. Literature Review
2.1 English for Academic Purposes
English for academic purposes was defined by so many scholars and authors. For Jordon, 1997 it is the teaching
of English language with the aim of facilitating the learners’ study or research in that language. English for
academic purposes can be divided into two types: English for general academic purposes and English for
specific academic purposes. English for general academic purposes includes the notes taking, listening to
lectures and using dictionaries and English for specific academic purposes like medical English, business
English, scientific English and English for science and technology.
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2.2 EAP Situation in Sudan and its Historical Background
English for academic purposes (ESP/EAP) is a compulsory subject for the first four semesters in most of the
Sudanese universities. It is one of the university requirements that the students have to study in the first four
semesters. However, students are more concerned with how to pass the exam rather than to fulfill any
development in the language field. Even the teachers pay little attention to the development of the learners’
competence.
Ibrahim, 1980 states that EAP is taught for Sudanese tertiary level students in the first two levels, but the
students pay little or no attention to it and they graduate to find it difficult to use English language in the
workplace. Most of the EAP learners at Sudanese universities believe that the syllabus is not suitable and needs
to be modified to satisfy all their needs. Also the EAP instructors focus on general English and pay little attention
to EAP.
The academic year 1965/66 witnessed the application of Arabicization in all the Sudanese schools. English
language was the medium of instruction but after 1965 it became a subject among other subjects in the school
timetable. Arabic language became the medium of instruction in schools. However, the students were faced by so
many problems when they entered the universities. The sudden change from Arabic medium of instruction
system to English medium of instruction system caused so many problems to the students when they entered
universities. To find a solution for this immediate transition from Arabic to English, ESP was introduced in
Sudanese universities to fill the gap between the students’ real level and the level needed to continue the study at
Sudanese higher institutes. As a result English Language Service Unit (ELSU) was established at University of
Khartoum in 1975. The academic year 1990/1991 witnessed the application of Arabicization in tertiary level.
Arabic language became the medium of instruction in all the Sudanese universities and higher institutes. In 1996
University of Khartoum introduced the university requirements: English language, Arabic language, computer
studies, Islamic studies and Sudanese studies.
2.3 What Is Needs Analysis
Needs analysis is the corner stone in the process of designing an English for specific purposes (ESP) course, and
many scholars and authors stated its importance.
According to Iwai (1999), the term needs analysis generally refers to the activities that are involved in collecting
information that will serve as basis for developing a curriculum that will meet the needs of a particular group of
students.
Brindley (1989) offers definitions of different types of needs and accounts of various problems and limitations in
making use of this concept, including ways in which one might usefully distinguish between needs identified by
analysts and those expressed or experienced by learners. In his state-of-the-art article, West (1994) gives a
thorough overview of needs analysis in language teaching, including its history, theoretical basis, approaches to
needs analysis, etc.
According to Iwai (1999), formal needs analysis is relatively new to the field of language teaching. However,
informal needs analyses have been conducted by teachers in order to assess what language points their students
need to master. In fact, the reason why different approaches were born and then replaced by others is that
teachers have intended to meet the needs of their students during their learning. For Johns (1991), needs analysis
is the first step in course design and it provides validity and relevancy for all subsequent course design activities.
3. Research Questions
1) Are EAP materials, which are taught to business administration students in Sudanese universities, based on the
learners’ learning needs analysis and the target situation needs analysis?
2) Are the drawbacks in EAP materials, in Sudanese universities, due to the absence of needs analysis practice in
the process of syllabus design?
4. Method
The structured interview was administered to the head of English departments in the two Sudanese universities,
Shendi University and Nile Valley University and the head of department were chosen because they are
responsible for the EAP courses in the faculties of business administration. The interviewees have to choose
from some given choices. The data collected from the structured interview was analyzed qualitatively. There is
also a document analysis for the EAP materials in the two universities. Because there are not any kinds of
readymade materials, the researcher just used samples of EAP materials from the two universities.
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5. Discussion and Limitations
5.1 Shendi University - Content Analysis of Business Administration EAP Materials
These EAP materials were compiled to be used by the students of business administration at Shendi University.
The EAP courses are supposed to train a good reader, writer, listener and speaker of English related to the field
of business administration. However, the main objective of the material is to help business students to develop
their general language knowledge not to develop the ability to handle the kind of written English that they will
encounter during the pursuit of their academic education. Most parts of materials are based on structural, Lexical
Approach. The language points of these EAP materials are not related to vocabulary and special terms and the
expressions that business students need. The materials is lacking from some of useful vocabulary for business
administration students. Some examples are: headquarters, accounts department, A.G.M (annual general
meeting of a company’s shareholders), chairman, director, managing director, personnel department, executive
director, shareholders, and vice president. The majority of exercises provided by these materials are on grammar
and vocabulary, no use of speaking and listening skills could be found. Grammar is taught deductively. The
students are given the rules and they are asked to apply the rules.
The materials are not helpful enough for students to guess the meaning of unfamiliar words. The materials
covered few specialized business texts. There are no models of business letters. The subject-matter areas of these
EAP materials are not attractive, and the level of the material is lower than the assumed English level of students
(repetition of English tenses which the students have already studied at higher secondary schools). The topics of
texts are not related to business administration field. In fact, effectiveness, appropriateness, and feasibility of the
material to students’ interests and language level are not satisfying. It mostly focuses on the reading skill,
grammar rules and vocabulary of general English. The contents of materials have a logical sequence. The
materials start with easy activities and ends with the difficult ones. It is based on the behaviourism theory of
learning. The exercises in these EAP materials focus on reading comprehension. Little or no attention has been
paid to production and language use. Audio-visual equipments are not used through this course as listening skill
is neglected. The materials are photocopied materials so, there are not colourful picture to attract the students’
attention. It adopts traditional methods of teaching language like grammar translation method. Vocabulary and
terminologies are not introduced in context. The students are given list of words and their equivalents in Arabic.
5.2 Nile Valley University - Content Analysis of Business Administration EAP Materials
These EAP materials are taught to the business administration students at Nile Valley University. The courses are
supposed to develop the students’ professional communication skills with more emphasis on reading and writing,
however these materials violate the objectives of the course. These materials try to develop the students’ general
language knowledge. The language points that covered by these EAP materials do not correlate with the actual
needs of the learners and the objectives of the course. It covered the tenses and some of everyday vocabulary.
Grammar is given the priority. Most of the texts in the EAP materials are general English texts. The writing and
reading skills which are highly needed by the EAP learners are completely neglected. Vocabulary and
terminologies are not introduced in context. Vocabulary is introduced in isolation. The students are given lists of
vocabulary and terminologies and their equivalents in Arabic.
The EAP materials are based on the behaviourists theory of learning. The affective and cognitive theories of
learning are not adopted by the EAP materials. So the materials do not motivate the students to learn English
language. The learners are passive recipients and the teacher is source of knowledge. The materials also adopted
out of date language teaching methods. The micro-skills like guessing the meaning of unfamiliar word is not
covered by the EAP materials. The students either get the meanings from the teachers or from the dictionaries.
The EAP materials adopted the grammar translation method as a method of teaching. Most of the exercises are
reading comprehension and vocabulary exercises. There are not so many language use and production exercises.
The content is sequenced from easy to difficult. The aids like overhead projection, pictures, audio visual
equipment, computer, multimedia and internet are not used in the EAP materials.
The language points that covered by the EAP materials do not correlate with the actual needs of the learners. It
covered the tenses and some of everyday vocabulary. The topics of texts are not related to business
administration field. In fact, effectiveness, appropriateness, and feasibility of the material to students’ interests
and language level are not satisfying. The level of the material is lower than the assumed English level of
students (repetition of English tenses, which the students have already studied at higher secondary schools).
5.3 Interview
The following is a summary of feedback obtained from the interviews conducted with the heads of English
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language departments at Shendi University and Nile Valley University. The responses are summarized below:
The interviewees from the two universities state that the EAP courses taught at the two universities are not
usually based on the results and findings of needs analysis. According to the interview responses, the EAP
teachers from both Shendi University and Nile Valley University never raise arguments about needs analysis.
There is no ESP/EAP service unit for teaching EAP courses in all the interviewees’ universities. EAP courses are
taught by the departments of English language at the two universities. At Shendi University, the EAP courses are
run by the departments of English language in the faculty of Arts. At Nile Valley University, the department of
English language in the faculty of Education is responsible for all the EAP courses in the university. There are
not any readymade textbooks that are designed by professional syllabus designers, taught in the two universities.
The EAP teachers at the two universities have the right to compile and select the contents of the EAP course. The
interviewee from Shendi University thinks that the EAP materials at Shendi University do not address the
students’ specific needs. The interviewee from Nile Valley University thinks that the EAP materials at the
university to some extents address the students’ specific needs. According to interview responses, the
interviewee from Shendi University sometimes asks the EAP teachers in the departments to teach readymade
material to business administration students. The interviewee from Nile Valley University never asks the EAP
teachers to teach readymade materials to business administration students. The interviewee from Shendi
University states that the teachers in the university are not keen to develop the EAP courses in the department.
The interviewee from Nile Valley University states that some of the EAP teachers are keen to develop the
courses they teach. The interviewee from Shendi University believes that the EAP courses which are taught to
business administration students are not relevant to the field of the students. The interviewees from Nile Valley
University believes that the EAP taught to business administration students are relevant to some extent to the
students’ field. The interviewee from Shendi University believes that the EAP courses which are taught at Shendi
University to business administration students in particular and the other fields in general will meet the students’
learning and future career needs. The response of the interviewee from Shendi University contradicts the
response to the question number (1). The interviewee from Nile Valley University believes that the EAP courses
which are taught to business administration students in particular and other fields in general will meet to some
extent the students’ learning and future career needs. According to the interview responses, the EAP teachers
Nile Valley University are allowed to compile what they think is relevant to the students’ specific needs. The
EAP teachers at Shendi University are not allowed to compile what they think is relevant to the students’ specific
needs. The response of the interviewee from Shendi University to this question contradicts the response to
question number (1). There are not any readymade EAP materials at the two universities for business
administration students.
6. Conclusion and Recommendations
The results obtained from the analysis of the EAP materials of the two Sudanese universities have shown that
most of the vocabulary and terminologies in these materials are not relevant to the field of business
administration and these materials adopted out of date language teaching methods. Most of the exercises and the
activities in these EAP materials do not serve the objective of teaching EAP courses to business administration
students (development of the students’ professional communication skills). This answers the second question and
confirms the hypothesis that most of EAP materials, which are taught to business administration students in
Sudanese higher institutions do not match the learners’ learning and target situation needs.
The results of the structured interview have shown that the EAP teachers at the two universities compile the
course materials themselves and there are not any kind of readymade EAP materials. This provides an answer to
the first question and confirms the hypothesis that the EAP materials, which are taught to business administration
students at Sudanese universities are not based on learners’ learning and target situation needs analysis.
In the light of the study findings, the researcher recommends the following:


Needs analysis should be an indispensable tool in the process of syllabus design.


The EAP courses, which are taught in Sudanese universities, should be tailored to the students’ specific
needs.


The EAP courses, which are taught at Sudanese universities, should regularly be reviewed and modified.


There should be a technical committee for the regular review and development of the EAP materials in all the
Sudanese universities.


To satisfy the students’ real needs, the students’ voice should be heard during the process of syllabus design.



Cooperation need to be enhanced with subject teachers, EAP teachers as well as with students.
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Appendix.1
This interview is intended to collect data about the educational environment where EAP operates, for the purpose
of identifying the kind of problems and difficulties that face both the EAP teachers and learners and to achieve the
objectives of teaching EAP courses for business administration students.
Thank you very much for your cooperation.
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