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Introduction

In schools, children acquire academic knowledge Brain academic skills. Admittedly, this
academic learning is critically important. Yet, demic learning cannot be the only focus of schapo(Hlias,
1997). The problems with focusing the goal of sdimgonarrowly on academic learning have extensively
explored within modern educational thought (seee@Gberg et al., 2003; National Research Council2201
Many students lack social-emotional competencias lz@come less connected to school as they progress
from elementary to middle to high school, and tlaick of connection negatively affects their academi
performance, behavior, and health (Benson, 2006mB& Libbey, 2004; Klem & Connell, 2004). Heckman
and Krueger (2003) studied the factors affectirggdbhievement gap between middle class and lowriaco
and minority students in the United States and lcoled that both cognitive (e.g. academic skills) aon-
cognitive skills (e.g. self-direction skills, socengagement skills, self-regulation skills etag aesponsible
for the gap, and that school-based programs thaisfon helping students develop their non-cognikits
are an essential component of effective achievergaptreduction approaches. In addition, Levin (2012
reported that there is a much stronger relationbeipveen students’ non-cognitive skills and thaimeng
levels as an adult than there is between studantglemic achievement test scores and their latemga
levels. Reviews of educational and developmentatipslogical research over the past three decades ha
identified critical non-academic skills that arecegsary for academic success (Hattie, Biggs, &iPui®96;
Masten & Coatsworth, 1998; Wang, Haertel, & Walbéi@04).

Evaluations of the impact of school-based intenegist suggest that focusing on improving students’
social-emotional learning related to these non-ttogn skills results in improvements in academic
achievement (Durlak & Weissberg, 2010; Durlak, Weerg, Dymnicki, Taylor, & Schellinger, 2011).
Despite these broad agreements of importance ircagnitive skills, schools in many countries haweited
curricular resources to systematically addresstrecognitive skill development of students. Theref the
development of purposeful, school-based intervestithat are empirically validated and that promote
students’ non-cognitive skills, is crucially needed

Eccomi Pronto (EP) is a research-based, socialienadtlearning (non-cognitive skill learning)
curriculum that was developed through a partnergidfween the University of Verona in Italy and the
University of Massachusetts, Amherst, USA (Bertpldviortari, & Carey, 2014). It is a story-based
curriculum that has been delivered collaborativiefycounselors and primary school teachers. Eadly &o
grounded in positive psychology-related social eomatl learning and teaches students ways to urasherst
themselves, to regulate their own emotion, andirectitheir own behaviors. EP also seeks to helptters
understand the inner lives of their students, dgvettrong nurturing relationships with their studerand
develop skills in using group process to promotesqeal-social development in their classrooms. EP
activities are also used to connect parents witstihool and to help develop a common understaraditive
social emotional learning construct that are esaleiot promote students’ academic learning andbvedtig.

South Korea has been known as a successful cowiitrya strong educational system. According to
2009 Program for International Student Assessml84) findings of OECD, South Korean students held
high intellectual levels, ranking the first in réagl as well as in math and the third in science @DE2010).
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Numerous studies indicated that the pressure tewaeln school is more acute in many Asian cousfrseich

as South Korea (Friedman, 1991; Huan, Yeo, Ang,h®rig, 2006; Isralowitz & Hong, 1990). South Korean
students may be paying a social and emotional gdcehis high level of academic pressure. Theyewer
found to be the least happy school students in OEQitries according to a recent survey (OECD, 2012
The South Korea National Statistics Office (KNSQd.)preported suicide was the second leading catise
death (4.6 out of 100,000) among youth aged 10:Z®08. In addition, school violence issues hawnlbe
most serious problems in school. According to tlRd32 School Violence Surveillance Survey, 6.3% of
respondents between the ages of 10 to 18 repairext dnd indirect harm and 56.1% of victims expecied
serious psychological symptoms, and 4 out of 1Qin& were thought to commit suicide from school
violence (Korea Youth Violence Prevention Foundatig014). These emotional and behavioral problems
affect academic development so that there is awaseof importance of socio-emotional curriculundouth
Korea. However, very few studies in this area haeen conducted in South Korea (Shin, 2011). Theee i
need for effective socio-emotional curricula in 8oorea in order to complement and balance thensd
pressure on academic achievement. The authorsqueersity translated, adapted, implemented, andddste

for use in South Korea.

Evaluation Questions

A mixed methods approach to the initial formatiwelaation of EP was used in this study. The
gualitative component includes short open-endedesumwhile for a quantitative component, a singleup,
pre- post-test design with measures adapted frogligbnlanguage survey instruments, was employeé. Th
evaluation was designed to address the followirestjons:

1) What changes in students’ behavior did teachetes after EP implementation?

2) Is the implementation of EP related to increasegudent engagement and academic behavior as
measured by the Student Engagement Survey (SE&h wias used by Bertolani, Mortari and
and Carey (2014) in evaluation of EP in Italy?

3) Are the stories, processing, and activities Bf &propriate for the South Korean educational
context?

4) What suggestions for improving EP design andlémentation for the South Korean school
context were noted by teachers?

Method
Setting and Participants

Teachers (N=4) and students (N=99) from an eleamgrschool in Yongin, a region of South Korea
that has a population of more than one milliontipgated in this study. EP was implemented infallr
fourth grade classes in the school. Ninety-nindestis participated in this study. All students weitber 9 or
10 years of age. The sample was comprised of 48%agid 55% boys. All teachers volunteered to hbee

classrooms participate in this implementation araluation of EP.
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The Yongin Hanil elementary school is situated m wban setting and includes 679 students.
Students are ethnically homogeneous but diverserins of socio-economic level. The family incormapg
between high and low class is large. In the regast, there had been a high level of student behavi
problems and parental complaints of low academiiesement at the school. For this reason, progrfams
improving students’ socio-emotional learning haeerp developed and implemented at the school oeer th
past four years. These include an extension od fieps (12 days in a year); an art festival in ethall
students participate, 30 minutes break between iBOtelearning session, a school garden, and fahiily
climbing events. With an increased focus on soatnal learning, the school data has indicated the
rate of student problem behaviors has decreaseldaesdemic engagement has increased. Consequently,
student and parent satisfaction with the schootesmed, and the school became well known as an
emotionally and academically successful schoohéndommunity. While practices at this school dertraies
a much higher recognition of the importance of amgphasis on students’ socio-emotional learning eeth
to the norm in South Korea, the school, howevekdd a structured curriculum that focuses sociaitemal

learning in the classroom settings.

Eccomi Pronto Curriculum

EP is a story-based curriculum designed to simatiaely promote the development of early
elementary school students’ self-direction, acteryagement in school, and literacy skill developmen
(Bertolani, Mortari, & Carey, 2014). The curriculumdesigned to be delivered by teachers in cotkzimm
with counselors, and is intended to be delivered asiversal curriculum for the student generalysafon in
the early primary years.

EP is based on the fundamental assumption thaemtsidacademic development and personal
development are inextricably bound. Every EP umituses on both students’ social-emotional developme
and literacy development. EP is intended as a Gorapt rather than a supplement for reading skills
instruction. It is designed to teach the structfrgood stories, how to remember and relate theesece of
events in a story, how to make good inferences taheucharacters’ inner lives of thought and emwiand
their influence on behavior. It is well-establisitedt students need to learn a range of discréte, duch as
decoding, to process written language and thatch k& such skills can severely impair academic
development (Adams & Bruck, 1993; MacDonald & Coatiw1995). Skills-based instruction in reading
mechanics, however, is not sufficient to promaterdicy development (Cooper, 1993). To be engatgehdy
learners, students also need to develop such gdllsonfidence in their basic abilities; a rangeself-
management skills and routines; knowledge of thein strengths, limitations and tendencies; comfod
skill in working with others; and joy in learnin§quire, Nailor & Carey, 2014). Rather than beingui®ed on
helping student develop specific reading-basedexnay EP is designed to help elementary studerisrbe
engaged, self-directed, lifelong learners—a gaat tannot be accomplished by skill-based instraciione.

In addition to promoting literacy development, BRnitended to start students down the path towards
self-directed learning. Each story in the curricalis based on key concepts (e.g. using self-taiegolate
academic behavior) from a research tradition in enockducational or developmental psychology rel&ted
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the capacity to be an effective self-directed learithe characters and events in the stories hefieists see
how these concepts can be used to improve theis.liEach story has a lesson or a ‘moral’ but, enlik
traditional children’s stories; these lessons aell on psychological theory and research rataerdh folk
psychology. For example, the story related to Geaeiting (Locke, 1996) includes two main characters,
Becky and her sister Bertha; both want to becoreentlost famous cow in the world. They engage in a
contest to see who can jump over the moon firste Jtory describes how Bertha and Becky try toesthis
problem in different ways. Bertha tries hard wiBlecky develops a plan with different goals for edaly of

the week. The story ends with a lesson. Becky isessful because of the way she uses a systenagic g
setting process to solve the problem.

Each of the twelve lesson cycles has four partsietaa brief introduction to the lesson; a story;
group processing of the story; and follow-up ati. The introduction orients students to the wankl
helps them focus on key concepts and skills reltaetthe lesson. The story consists of a descriptiothe
antecedent state (i.e., the problem), a serieseifte, descriptions of characters who interact wébh other
in the story and who experience the events oftibry,sand a resolution of the story (with an exlycstated
or implied lesson or moral). The group processiagponent includes a detailed protocol to help teesch
lead group inquiry focused on the story. Finalblldw-up activities are concrete suggestions fajgmts that
can be used to reinforce learning. For exampler afstory focusing on intrinsic and extrinsic mation, the
EP handbook suggests that teachers ask the studerss such strategies as, choose one thinghiénaenjoy
doing and one thing that they know they need t@vkn though they do not enjoy doing it; write these
things on a piece of paper, develop a plan to tl@mselves remember to do the thing that theydikieg
and to do the thing that do not like to do; angnghis ‘contract’.

In the present study, the first six EBrriculum units were translated from Italian toglish by two of
the original developers of the curriculum. Two thgual members of the research team then transiagd
units into Korean. Discrepancies or problems indlation were identified and discussed acrosswioesets
of translators so that equivalent translations @dag produced.

Evaluation Design

This evaluation employed a mixed methods approaniploying both qualitative and quantitative
elements. The qualitative component used an opdaeesurvey of teachers and the records from weekly
teacher meetings to gauge the appropriateness oh Bt South Korean educational confext identify
needed improvements in the curriculum, and to ifleabhanges in students attributed EP.

The quantitative component was also used to attamptalidate (or triangulate) the qualitative
component. Here we were constrained by the praatadities of the school environment to use a leing
group pretest-postest design. It was not feasiblienplementEP in a ‘staggered’ fashion in that school so
that comparison group would result. Nor was itgilde to locate a similar school that was willing t
participate as a comparison schahile a one group, pre-post design is relativelyakviom the perspective
of reducing threats to internal validity, howevieris useful especially in the early stages of mvestigation
of a phenomenon in settings when it is not feagiblemploy a control group (see Campbell & Stani®G6;
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Shadish, Cook & Campbell, 2002). In such instanteis design can point to findings that need to be
investigated later using stronger evaluation desigyvhile the design of the present study cannanitietly
determine whether changes in students are causelebyparticipation in the EP curriculum, the pes
study can shed light on the appropriateness oféamphting EP in the South Korean educational coraest
yield preliminary data on the probable effects &f. EThese generative results can help shape aadt dir

subsequent cross-cultural studies of EP.

Instruments

The instruments used in the present study werslations (using the same process described above)
of the instrument used by Bertolani, Mortari andréya(2014). After translation, the four participagt
teachers reviewed the Student Engagement Surve$)($&E gauge its face validity as a measure of
engagement in South Korean classrooms and to deeeiite readability for their students. Teacheread
that the SES was an appropriate measure.

Qualitative surveysAn open-ended survey was used to collect qualéatata from all four teachers.
These data were collected after the EP interveniieacher survey consisted of nine open-endediquestt
gathered feedback on the value of the project agdestions for its improvement. Two questions fedusn
teachers’ reflections of the whole experience asied teachers to comment on what they either ldkeithd
helpful about the intervention. Two other questi@sked about changes within either the classroom or
students related to intervention; specifically wWisetteachers saw any changes and if so, what tgypes
changes were noted. Another question explored Waahers thought about being in the role of coraduat
EP lessons. Two further questions asked whethathées shared their experience of the project with
colleagues and families. The final question askkdtweachers would change to improve the curriculum

Teacher Modifications of ERVhile implementing EP, teachers met once a weekeinber of the
research team led this meeting. In the meetingtethehers reviewed the six weekly EP session ssalised
whether the curriculum unit's story and follow-ugtigities fit into South Korean cultural and eduoasl
context. In consultation with the research teamachers suggested modifications to the EP curriculoits
(see results section for a summary of these sugdjesbdifications) Meeting notes were recorded and all
modifications were noted.

Quantitative instrumenThe Student Engagement Survey (SES) (Bertolani, Mogiadi Carey, 2014)
was used to collect evaluation data on studentgamgant. These data were collected both before #ied a
the EP intervention. Bertolani, Mortari and Ca(2914) developed this instrument based on the Mta
Strategies for Learning Questionnaire (MSLQ) (Réhtr& DeGroot, 1990). Psychometric investigations
suggest that the MSLQ has good reliability anddilicharacteristics and that the items are apmtgpfor
elementary students (Pintrich & DeGroot, 1990). ficient alpha reliability of range between .74 a3
and MSLQ scores have been demonstrated to be delatestudent’s school performance on measures
including grades on quizzes and examination; gramtesessays and reports; student performance on
classroom seat-work assignments; and, overall gesdes (Pintrich & DeGroot, 1990). Bertolani, Muwoit
and Carey’s (2014) adaptation of the MLSQ is ateBiiscale (i.e the SES). On the SES, respondetets ra
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items (e.g. | always do my homework when it is bgrj on a three-point scale (1= true; 2 = somerat 3

= not true). Higher scores indicate greater scho@agement. In a previous study, the Cronbach alpha
reliability coefficient for the SES was found to 8& and students’ SES scores increased aftecipation in

EP (Bertolani, Mortari & Carey, 2014).

Procedures

EP implementation procedures are described bdfost, researchers selected an elementary school
for this project. The participating school is tHage in which one of researchers has been workidgadich,
as noted above, is positively disposed towardsosewiotional learning. Second, researchers requéiseed
principal of the school to permit the implementatiof this program. In South Korea, all the courses
performed in classroom are thoroughly scheduledrbehe beginning of the semester, so the permissio
principal is a necessary step in order to changeeswourses into others. Third, the teachers wemneacted
by the school’s intranet and were asked whethey thished to be involved in the project. For actual
implementation, the researchers selected all fourtth grade classrooms. These classrooms weretestlec
because all four teachers were veteran teachersvarel very interested in learning how to implemant
socio-emotional classroom curriculum. One teachsd hlready earned a doctoral degree in Education.
Another was enrolled in a Masters program in colimgand psychology. The two teachers held a bacisel
degree. Fourth, two researchers visited the soiMay 2014) and met both a principal and teacheisrdter
to introduce main concepts and goals. During thetimg with teachers, researchers explained therdali
features and components of each session of EPrawidied the rules and procedures for conductingeal
curriculum unit. Fifth, a letter describing the jd, its associated data collection procedureg,iaformed
consent forms were sent home to parents (May, 2@&b4&h, teachers were trained to deliverlsfone of the
researchers (June, 2014). Training lasted one midynaluded observation of a demonstration, oppitguo
practice a session and feedback form the trairerer8h, teachers implemented six &Rriculum units in
their class over a 6 week period (June-July, 20AS)ypical EP session lasted an hour. It includeatiaf
review of the previous session; the introductiomev material; the reading of the story; group pssing of
the story; an activity, such as drawing, for ddimgg and instructions for additional teacher- @rgnt-led
activities to be completed before the next sesd@ntolani, Mortari, & Carey, 2014).

Intervention Fidelity. Implementation fidelity was assured through diretiservation of each
teacher’s first lesson by a researcher and threugisearcher leading weekly review meetings witlhers.
Proposed adaptations (e.g. the use of a workskeggested by the teachers were discussed and ezview
these meetings to ensure that they were consisiéimthe learning objectives of the correspondirig) umit
and the overall learning goals of the EP curriculdsh adaptations that were adopted by the groupewe

implemented in all four classrooms.

Data Analysis
The qualitative analysis process followed a phesruotogically-grounded approach (Mortari, 2007).
The qualitative analysis consisted of the followfogr steps, namely, close reading of each sureeybtain
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an overall understanding; identifying the signifitéext units of the responses and observatiobs]liag any
text unit previously identified (this phase invalvéhe search for a descriptive label which captutfes
meaning of the text unit); and grouping labels éinding a category for each collection of labelshél a
category was represented in all four teachers’, dataas considered to represent a theme. Only Siveh
themes were identified in these data.

In the quantitative analyses, a dependent-testusad to examine pre-to post-test changes on the
total SES scale score. Almost all students’ dateeveemplete. Only five students did not answer ibem®
each. Less than 0.6% of the data was missinge,Htem means were substituted for the missingegln
the computation of students’ total SES scores.

Results
Teacher Survey Results

All four teachers completed the surveys. Five themvere identified from the four teachers’ data.
First, teachers indicated that tl# curriculum was fun and engagindeacher #4, for example, said;
“Generally students enjoy this program due to titeresting stories and participate in every agtiwith a
lot of enthusiasm and expectation”. Second, teachmdicated that they believed thBP encouraged
students’ self-reflection and self-directed behavieacher #2, for example, stated; “This methodksahe
students to handle their problems by themselvekowtt others’ “help”. In addition, teacher #3 sdidach
student is able to set the goals, try to reach thedhfinally feel satisfied with the results thepde”. Third,
teachers indicated that participating B® gave them new, useful insights into their sttedéfreacher #3
stated, “It was good to know what the studentskilaimd feel in their classes and it gives [teachirsichance
to make creative activities to enhance personaligyelopment and self-directedness in class”. Fourth
teachers reported thparticipation enhanced the nature of the teachiedent relationship and the quality of
teacher-student interactionTeacher #1, for example, stated; “Teachers neethdke an endeavor to
understand children’s thoughts and minds and giide while communicating and sympathizing”. Finally
teachers indicated that ti&P curriculum could be improvediainly teachers suggest that the curriculum

needs to be reorganized for higher graders andrateewith diverse examples and activities.

Quantitative Data: Changes in Student Engagement.

Based on pre-test and post-test scores obtaingteipresent study, internal consistency of the SES
was estimated as 0.538 and .588 by Cronbach algit®qures. Student scores (pre- and post-testhen t
SES were compared using a t-dependent test. Thegref SES (N=99) had a mean of 14.99 and a atdnd
deviation of 1.98, while the post-test of SES (NFB8d a mean of 15.16 and a standard deviation03. 2
Neither pre nor posttest SES scores showed signifiskewness (Pretest = -0.300; Posttest = -0.606)
kurtosis (Pretest = -0.734; Posttest = 0.157). tithependent test did not find any significant diéfece (t = -
.667; df = 97, p >.506), suggesting that self-rggmbistudent ratings of their own engagement in cictiml
not improve significantly after EP.
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Changes developed to adapt EP to South Korean xonte

The teachers unanimously agreed that the six ERcolum units were largely appropriate for the
South Korean cultural and educational context. Nalifications were suggested for the introductiamshie
lessons, the stories, or the group processing @fstbries. All four teachers, however, did makeesgv
modifications in the follow-up activities to makleeim more consistent with the South Korean educaltion
environment. First, worksheets for follow-up adie$ after the reading of the story and group pmsicg of
the story were developed in order to help studentmage in follow-up activities. South Korean eletagn
students are very familiar with using worksheetsupport learning in areas such as mathematic leitwo
and English grammar. Considering that a regulassclaf South Korean elementary school lasts only 40
minutes, teachers also used structured worksheeendble students to finish up all the activitiesren
efficiently in the allotted time. Second, writiag well as drawing was commonly used in workshased
follow-up activities. In the original Italian vemsi of EP, most follow-up activities were based tudent
drawing. For these fourth grade students in a SKotkean school, writing was considered by the teexko
be an easier way for students to express what ltreeyped from the stories and group processing.dThir
concrete examples of correct responses that wersistent with the South Korean context were presetd
students along with their blank worksheets. FomgX{a, one of the developed worksheet activitiesyifig
Something Different’ (second session), asked stisdenfind a new way to solve their current proldem
Along with the structured worksheet, students vggven a completed worksheet example (see Tablaggdb
on a familiar situation in the South Korean eduratontext to help them formulate their own resgoriEhe

teachers believed that the students would morealyeagdpond if they had positive examples to enailat

Table I. Example developed by Korean teachers angrovided to students to illustrate a
‘correct’ response

Trying Something Different

Description | can't turn in my homework in due date.

Solution: Writing down the homewaork on the note reminds rhdaing
Attempted Solution and | jt.

Reaction
Reaction: | forgot to do my homework while doing other pradje

I do my homework as soon as possible as soonrasé aome, and ask
parents to check immediately.

Try Something Different 1

| put post-it on the desk as a reminder and cheaky must-do before

Try Something Different 2 going to bed.

Conclusions and Discussion
What changes in students’ behavior did teachers afier EP implementation?
Teachers indicated that they believed that EP quaation resulted in positive changes in their

students. Specifically, they indicated that students were enaelf-reflective and self-directed as a
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consequence of their participation in the currioulwudging from their responses, EP wgascessful in
achieving its major socio-emotional learning olijgzt. The teachers also identified three featuféheoEP
curriculum that support its efficacy, namely th& B fun and engaging; that EP gave them new, usefu
insights into the psychological lives of their stats, and that EP participation enhanced the natutbe
teacher-student relationship and the quality oflieastudent interaction. These results are camistith

the previous findings of Bertolani, Mortari, andréa(2014).

Is the implementation of EP related to increasestirdent engagement and academic behavior as nmeshsur
by the SES?

The results of the present study failed to findgmificant increase in students’ engaged, academic
behavior related to EP participation. This resailsfto replicate the findings of Bertolani, Moitand Carey
(2014) in Italian primary schools. There are sevgmassible explanations for this discrepancy. First
instrumentation issues may have influenced thdteesthe SES proved to be much less reliable irSibath
Korean sample (r = .53) than in the Italian san{ple .87). The Italian version of the instrumentyniee a
‘cleaner’ measure of engaged, academic behavidfe we South Korean version is most likely measyiri
engagement and additional variables.

Second, the two samples also showed large diffeseimcmean scores on the SES. For example, the
South Korean sample showed a post-test SES me®h. 1% compared to the corresponding Italian mean of
11.72. Considering that all of the eight items have-point response format, this difference is equit
substantial. These higher scores could be relatachumber of factors including the possibilitytttiee South
Korean students were indeed more highly engagedcamsequence of studying in a school that wadyhigh
invested in socio-emotional learning, or the palsgilthat the South Korean students tended toaadpmore
positively to multiple choice items given the emgiBaon the importance of doing well on examinatitiret
is prevalent in South Korean culture and educatioany event, it is likely that the higher scomeshe South
Korean sample created a ceiling effect that madeirfg a significant pre- and post-test differenceren
difficult.

Third, it is also possible that SEiSferences in results are related to translatgsues. While we used
a back translation process to help ensure traoslaiicuracy (see Bertolani, Mortari & Carey, 205b4) well
as teacher reviews to help ensure face validity r@adiability, it is possible that the Korean aralidin
versions of SESare not equivalent measurd3espite the advantages of using the same measurssa
contexts, future studies of EP may also includérumsents that have known psychometric charactesisti

within the country in which the study is being cantéd.

Are the stories, processing, and activities of pPrapriate for the South Korean educational cor2ext
Teachers unanimously agreed that the six EP cluricunits were appropriate for the South Korean
cultural and educational context. No modificatiamsre suggested for the introductions to the lesstires

stories or the group processing of the stories.
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What suggestions for improving EP design and imefeation were noted by teachers?

The South Korean teachers made several modifitaiio the EP follow-up activities to make them
more consistent with the South Korean educationgirenment. These modifications included increassel
of student writing (rather than drawing) in follawp activities, and the use of structured worksheeétis
examples of correct responses. Teachers regar@se thodifications as necessary in order to adhest t
implementation of EP in South Korean educationaltexts to make it more consistent with schedulas an
practices. We did not ask students if they thowghmether these examples were necessary, but itdwmail

important to do so in subsequent research.

Implications for Practice

The results of this investigation are promising andgest that additional field tests and evaluation
of the effects of the EP curriculum (with modifiadtivities) are warranted in South Korean schdei.may
indeed prove to be a valuable method for infusingueh needed emphasis on socio-emotional learning i
South Korean schools. Given the apparent instruatient problems however, care should be taken to use
instruments that are more appropriate for measustoglent change in these field tests, and to dollec

qualitative data from students regarding how theglueate the program.

Implications for Research
EP has the potential to be a valuable tool to etdatudents’ socio-emotional development, to

promote greater understanding by teachers of tiiehpogical lives of their students, and to enhatiee
quality of the teacher-student relationship. Tiweies and group processing aspects of EP seero@pgie
for two very different cultural and educational texts. However, actual student follow-up learnicg\dties
needed to be modified in order to make them caarsistith cultural differences in educational preesi and
approaches. Additional studies of the effectiver&#4sP in South Korean schools and addition fielsts of
EP in other countries are warranted. Given thetéitioins of single group evaluation designs likedhe used
in the present study, evaluations of EP that emplogntrol group design (ideally with random assignt of
participants to conditions) is necessary to esthbiis effectiveness and to draw a definitive chilis&
between the curriculum and positive student outsrRinally, it should be noted that the present\stuas
limited to a study of the effects of EP on academittomes. Future research should expand thigsiadb
include other potential outcomes, such as optimiseff-efficacy, and self-acceptance, that are edldb

psychological health and wellbeing of students.
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