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Abstract
The aim of the current study is to determine the overall effects of Computer-Assisted Mathematics Education
(CAME) on academic achievement. After an extensive review of the literature, studies using Turkish samples
and observing the effects of Computer-Assisted Education (CAE) on mathematics achievement were examined.
As a result of this examination, statistical data was combined from 40 studies which met the inclusion criteria
and they were coded using a coding form. An inadequate number of studies held on the topic of meta-analysis
of educational research proves the importance of this study, for it makes it possible for one to see the overall
effects of the methods carried out in studies as well as their application. In the current study, the Random Effect
Model was used since the included studies ranged in terms of both study design and variables. After calculating
the common units of measurement, effect size, and variance, Q statistics were used to test the homogeneity of studies both overall and within the design levels for each selected variable. I2 statistics were calculated
to determine the degree of heterogeneity when effect sizes were statistically and significantly heterogeneous
(QB X2.95; p .05). MetaWin 2.0 and SPSS 15.0 package software were used in analysis of the data. As a result
of the current study, it was observed that the effect of CAME on academic achievement is positive in general, and
on a large scale (QT = 30.1670; p = .8439). Moreover, it was concluded that the effect sizes of the studies included
in this research are homogeneous. Fail-Safe N was calculated using the Rosenthal method and revealed a value
of 902.2, showing the reliability of the study, a combination of 40 studies, to be quite high.
Keywords
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In recent years there have been significant changes
in both mathematics and mathematics education.
Education now aims to teach not only pure
knowledge but also continuous learning, critical
thinking, questioning, innovation and keeping up

with innovations. Similarly, mathematics education
aims to raise people who know not only pure
mathematics but also how to study mathematics,
solve problems, communicate, make realistic
plans and get pleasure from doing these things.
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Therefore, the requirements of mathematics have
been gradually increasing since it forms a basis for
science and improves the ability to think (Akgül,
2008).
The topic of the research is a meta-analysis of the
studies in Turkey about the effects of computerassisted education on mathematics achievement.
The number of scientific studies held in Turkey
on the effects of computer-assisted education
on mathematics achievement has been rapidly
increasing, and each of these studies has a different
effect size. Since effect size has positive and negative
ranges, research methodologies, and population
and sample variations among studies, it is difficult to
get an overall result. This makes it necessary to run
a meta-analysis research on this topic. Considering
all of these points, the main aim of the current
study is to learn the effects of “Computer-Assisted
Education” (CAE) on academic achievement. There
are many studies in the literature that compare
CAE with other teaching techniques. Kulik, Kulik,
and Bangert-Drowns (1985), analyzed about 200
studies comparing CAE to traditional teaching and
concluded that CAE increases student achievement
by 20%. However, Clark (2005) disagrees with
the results of Kulik et al. by claiming that most of
the differences with student achievement result
from different teaching design and application
methods. In the literature, there are many studies
on the effect of “Computer-Assisted Mathematics
Education (CAME)” on academic achievement in
different education levels, especially in the primary,
secondary, and high school levels. The studies of
Mevarech and Rich (1985), Öztürel (1987), Sezer
(1989), Xin (1999), Efendioğlu (2006), Pilli (2008),
and Uygun (2008) are on students in primary
school. The studies of Kirnik (1998), Brown (2000),
Sulak (2002), Aktümen and Kaçar (2003), Özdemir
and Tabuk (2004), Üstün and Ubuz (2004), Kurt
(2005), Tienken and Wilson (2007), Egelioğlu
(2008), Çamlı and Bintaş (2009), Budak (2010),
Helvacı (2010), Li and Ma (2010), Şataf (2010), İçel
(2011), and Selçik and Bilgici (2011) are on students
in secondary school. The following studies are also
on students in primary school: Bayraktar (1988),
Genel (1998), Kutluca, (2009), and Bayturan
(2011). Additionally, the studies by Hartley (1977),
Kulik (1983), Kulik and Kulik (1987), Kulik and
Kulik (1991), and Camnalbur and Erdoğan (2008)
are meta-analysis studies about the effects of CAE
on academic achievement. Moreover, books by
Baki (2002), Arı and Bayhan (2003), and Olkun and
Toluk-Uçar (2006) are a few of the reference books
on the effects of CAME on academic achievement.

As a result of an extensive literature survey, to the
best of our knowledge there are no meta-analysis
studies conducted in Turkey which question the
effects of CAME on academic achievement. In the
current study, several studies analyzing the effects
of CAME on academic achievement were combined
via the meta-analysis method and it was intended
to produce a measure of effect size to indicate the
overall effect of CAME on academic achievement.
Meta-analysis studies enable researchers to
conclude some scientific generalizations by
synthesizing the results of different studies (Akgöz,
Ercan, & Kan, 2004; Şafak, 2008). Meta-analysis is a
method that systematically summarizes a bunch of
studies on a certain topic with the help of statistical
methods (Başol-Göçmen, 2004a). With the help of
the techniques developed by Glass, McGraw, and
Smith (1981), Hedges and Olkin (1985), Hunter,
Schmidt, and Jackson (1982), and Rosenthal (1984),
in the 1980’s many meta-analysis studies were
conducted on different fields. In meta-analysis,
information obtained from previous studies is
used and a sample is generated from the samples
of the previous studies (Tarım, 2003). According to
Kavale (2001), one can make rational decisions by
using the results of meta-analysis studies.
In this meta-analysis study, the following question will
be answered: “What is the overall effect of computer
assisted mathematics education on academic
achievement?” Moreover, whether the effect of CAME
on academic achievement differs according to the
characteristics of the study will be investigated.
Computer Assisted Education (CAE)
The method of making good use of computers in
the education process is called “Computer Assisted
Education (CAE).” Students learn their deficiencies
and performance through mutual interaction, control
their learning by getting feedback, and become more
interested in classes with the help of graphics, sounds
and animations (Rushby, 1989; Uşun, 2000). Aşkar
(1991) stated that computers have an undeniable role
in realizing the top level targets. Similarly, according
to Keser (1988) one of the most distinctive features of
computers in the education-treatment process is that
it focuses on the students.
Computer Assisted Mathematics Education
(CAME)
Mathematics education using cognitive devices
dependent on computers is called “Computer-
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Assisted Mathematics Education (CAME).”
Displaying abstract mathematical concepts and
the ability to make them concrete is the most
remarkable use of CAME (Baki, 1996; Özdemir &
Tabuk, 2004). One can say that the most efficient
way is to make the best use of computers while
raising individuals with top level cognitive talents
(Altun, Uysal, & Ünal, 1999). Dis-proportionality
between teachers-student ratios and an increased
importance on individual diversity direct people to
make use of educational computers (Uşun, 2000).
Computers and software are the biggest supporters
of education and must be used to increase
the curiosity of students as well as help them
understand mathematics easily (Heddens & Speer,
1997; İçel, 2011). The two main important forms
included in the software are “Computer Algebra
Systems (CAS)” and “Dynamic Geometry Software
(DGS)” (Şataf, 2010).
Academic Achievement
According to Wolman (1973), achievement means
“to go further towards an intended destination.”
Academic achievement is the interpretation of
knowledge gained in school in terms of grades
and test scores (Carter & Good, 1973). Intended
achievement in mathematics is possible by learning
the subjects deeply (Baykul, 1999). Papanastasiou
(2002) found out that the physical condition of
a school is a crucial factor on the mathematics
achievement of students. The first meta-analysis
study on the effects of CAE on students was
conducted by Hartley (1977) in which it was stated
that CAE increases student achievement from 50%
to 66%. Kulik (1983) carried out a meta-analysis
study in which he identified that CAE is more
effective on the variables of achievement and attitude
compared to traditional education. Frequently used
variables in both national and international studies
on CAME are achievement, attitude, retention level,
motivation, as well as student and teachers’ views.
According to the results of the studies on CAME,
one can observe that it has a positive effect on these
variables (Aktümen & Kaçar, 2003; Bayraktar, 1988;
Brown, 2000; Ersoy, 2009; Güven, 2002; Helvacı,
2010; İçel, 2011; Kutluca, 2009; Lesh, Guffey, &
Rampp, 1999; Li & Ma, 2010; Mevarech & Rich,
1985; Nan, 1994; Özdemir & Tabuk, 2004; Öztürel,
1987; Palmer, 2009; Pilli, 2008; Selçik & Bilgici,
2011; Sezer, 1989; Sulak, 2002; Üstün & Ubuz,
2004). On the other hand, there exist studies in the
literature that state CAME has no significant effect
on academic achievement (Bağçıvan, 2005; Katz &
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Yablon, 2003; Kirnik, 1998; Kula & Erdem, 2005;
Steele, Batista, & Krockover, 1983; Tanaçan, 1994;
Zhang, 2005). Moreover, in studies by Kulik and
Kulik (1987), Funkhouser (2002), Uygun (2008),
Budak (2010), Şataf (2010), and Bayturan (2011)
it is declared that CAME significantly increases
academic achievement but has no significant effect
on a student’s attitude towards mathematics.
Method
In this research, the literature review method of
meta-analysis was used. Glass (1976) was the first
to name such research as “meta-analysis”. The main
reason for preferring the meta-analysis method
is to obtain a comprehensive result by combining
existing studies in the literature rather than
conducting an individual study on the topic. When
the number of studies on a topic increases, so does
the range of study methodologies (Başol-Göçmen,
2004b). Thus, reasons for using the meta-analysis
method are as follows:
• Studies result in differentiating effect sizes
• Study designs having methodological differences
To this end, the quantitative data of the available
studies that satisfy the inclusion criteria were
conjoined with a statistical process, and their meta
analytical effect sizes were calculated.
Meta-Analysis
As Glass (1976) suggested, meta-analysis is used
to summarize different research results on a
topic by using the quantitative research synthesis
method (Başol-Göçmen, 2004a, p. 3). According
to another definition, meta-analysis is a technique
which combines the results from several studies
with the help of one or more statistical methods
and produces more information (Hedges & Olkin,
1985). Moreover, meta-analysis can be considered
as gathering the results of many scientific studies in
order to make a generalization (Lipsey & Wilson,
2001). Meta-analysis makes it possible to compare
the results of different studies according to a
common unit of measurement and calculate the
effect sizes with the help of statistical techniques
(Rudy, 2001). The implementation steps of metaanalysis are (Durlak, 1995): (i) defining the research
problem, (ii) aims and goals, (iii) literature survey,
(iv) coding the studies (via coding form), (v)
calculating the effect sizes, (vi) statistical analysis,
(vii) results, comments and reporting.
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Effect Size
Meta-analysis requires a representation of scientific
studies in terms of effect sizes. According to Cohen’s
d, “effect size” can be expressed as the frequency
of existence of a phenomenon in a population
and it is first considered in the literature in 1978.
Cohen (1988) defined effect sizes as small (d = .2),
medium (d = .5), and large (d = .8). Glass (1976)
defined his own effect size measurements as g.
When calculating Cohen’s d, the difference between
the means of the experimental and control groups
is divided by the standard deviation of one of the
groups

, for Glass’s g, the difference is

divided by the standard deviation of the control
group

In addition to these effect size

measurements, in the books on meta-analysis by
Cooper (1984), Hunter and Schmidt (1990), and
Rosenthal (1991) different formulas for calculating
the effect sizes for given values of t and F, or r are
proposed (Başol-Göçmen, 2004a).

• The experimental or quasi-experimental study
should be related to the CAME subject.
• Sample of the study should consist of students
with education levels in preschool, primary
school, secondary school, high-school, or
college.
• The study should analyze the effect of CAME on
academic achievement.
• The study should be conducted in Turkey.
• The study should contain sufficient data
(mean, standard deviation, population sizes of
experimental and control groups) for calculation
of the effect size.
• If the study does not report any effect size, it
should reveal some parametric statistics such as
“t” and “F” test results, “Mann Whitney U” or “r”
values, and mean and standard deviations.
The studies with only qualitative findings were
excluded from the current study due to insufficient
data to calculate the effect size.

Choice of Statistical Model

Coding Form

As studies included in this research show diversity
in terms of study design and variables, thus being
heterogeneous, the random effect model was
chosen as the most appropriate model (Borenstein,
Hedges, Higgins, & Rothstein, 2010; Cooper, 2010;
Lipsey & Wilson, 2001).

A self-evident and detailed coding form was
developed for the studies included in the metaanalysis. This coding form is composed of six main
headings: identification of the study, content of the
study, inputs of the study, outcomes of the study,
outcome statistics of the study and all the variables
given in the study.

Data Collection Method
In this meta-analysis study, only experimental and
quasi-experimental studies existing in the literature
that analyzed the effect of CAE on mathematics
achievement were considered. Out of these studies,
40 of them (4 PhD theses, 16 master’s theses, 17
articles, and 3 technical/congressional/symposium
reports) were selected as the research sample, as
they satisfied the inclusion criteria. They were then
combined using the meta-analysis method.
Inclusion and Exclusion Criteria
According to Wolf (1986) and Lipsey and Wilson
(2001), studies that will be included in a metaanalysis study should be related to the research
subject and should contain statistical data necessary
for analysis. Inclusion criteria for this meta-analysis
study are as follows:

Dependent Variables
The dependent variables of this meta-analysis
study are the calculated effect sizes based on the
mathematics achievement scores in each study.
Independent Variables
In a meta-analysis study, independent variables are
called study characteristics. Independent variables
obtained from the studies that are considered in the
meta-analysis are included in the coding forms as
they will be used in the evaluation of the effect sizes.
The independent variables of the current metaanalysis are: (i) year, (ii) publication type (master’s
thesis, PhD thesis, article, technical/congressional/
symposium report), (iii) school type(public /
private school), (iv) grade level, (v) region/province
where the study was conducted, (vi) subject lesson
(mathematics/geometry), (vii) usage of specialized
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software, (viii) usage of worksheet, (ix) usage of
educational computer games, (x) usage of distance
learning, (xi) weekly teaching periods, (xii) total
teaching periods (in weeks), (xiii) assignment of
homework/projects, (xiv) sample size, (xv) gender
distribution in the sample, (xvi) study design, (xvii)
method used in the study, and (xviii) employed
measures in the study.
Data Analysis
The statistical data, presented in the studies
included in the current meta-analysis study were
converted into Hedges’ d effect size, which is a
common unit of measure. The formulas to be used
with mean, standard deviation, t, F or r values, the
formulas used for calculating variance and standard
error (Field, 2005; Rosenberg, Adams, & Gurevitch,
2000), and the formulas to be employed when the
Mann Whitney “U” was given (Corder & Foreman,
2009) were determined and used in the analysis.
In the meta-analysis of the data obtained from the
included studies, MetaWin Version 2.0 (Statistical
Software for Meta-Analysis) was used. Effect sizes,
ranging from -∞ to +∞, that were obtained from
the calculations were interpreted as the follows
(Cohen, 1988):
• Zero (0) value means that there is no difference
between the experimental and control group.
• A negative (-) result means the control group
had higher scores, thus the method used has a
negative effect.
• A positive (+) result means the experimental
group had higher scores, thus the method used
works well.
“In order to apply the tests that were used in the
statistical studies, the distribution should be
normal or approximately normal” (Kalaycı, 2010,
p. 53). In order to see the resemblance between
a normal distribution and the distribution of
the effect sizes realized by the current study, the
descriptive statistics and z values obtained by SPSS
15.0 software according to Hedges’ d effect sizes
and weighted histograms as well as the Q-Q plots of
the normal distribution produced by MetaWin 2.0
software were analyzed.
Homogeneity Test: Q Statistic – The Degree of
Heterogeneity: I2 Statistic
In current study, a homogeneity test was implemented
using MetaWin 2.0 software through the Q statistic
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method. As a result of the calculations, when the effect
sizes were statistically heterogeneous (QB > χ2.95; p <
.05), the hypothesis on homogeneity of the effect sizes
is rejected (Gavakhan, Moore, & McQay, 2000). I2
statistic, which is the complementary of the Q statistic,
is useful as it determines the degree of heterogeneity
(Huedo-Medina, Sanchez-Meca, Marin-Martinez, &
Botella, 2006). The I2 statistic represents the percentage
ratio of heterogeneity of the study variables in relation
to the total variability in effect sizes (Carter, 2012).

Results
Descriptive Data
In the current study, the statistical confidence
interval of the included researches was assumed
to be p = .05. The total sample size of the current
study was 5623; sample sizes of the experimental
and control groups were 3002 (53.34%) and 2621
(46.66%), respectively. If all 40 studies included
in the current study are examined, the following
majority statistics are obtained: performed in 2011
(20%), article (42.5%), master’s thesis publication
(40%), public school (82.5%), secondary school
education level (50%), in the Central Anatolia
Region (25.0%) and the Black Sea Region (25.0%), in
the subjects of mathematics (% 52.5) and geometry
(42.5%), specialized software used (55.0%) and not
used (45.0%), worksheet used (27.5%) and not used
(72.5%), educational computer games were used
(15.0%) and not used (85,0%), distance learning
is used (5.0%) and not used (95.0%), weekly fourhour lectures (27.5%) were dedicated to CAE, total
CAE application time was two weeks (22.5%), and
homework/projects were assigned (5.0%) and not
assigned (95.0%).
Disjoint Findings of Included Studies’ Effect
Sizes Analyses
For each study, Hedges’ d effect size, standard error
and variance values were calculated according to
the data obtained from the included studies. These
values form a basis for further calculations. When
the calculated effect sizes were inspected, it was
observed that 37 of the studies (92.5%) had positive
effect sizes. If the effect size is positive or negative,
this means that the inspected performance
affects the effect size (Wolf, 1986). Thus, it can be
concluded for the corresponding study that CAME
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has a positive effect on increasing the academic
achievement. According to the calculated effect
sizes, 32 of the studies (80%) had extensive effect
sizes (Cohen, 1988). As a result of the descriptive
statistics of effect sizes, the minimum and maximum
effect sizes were -.3345 and 2.5885, respectively.
Moreover, it can be concluded that the effect sizes
of the studies included in the meta-analysis have
approximately normal distribution since skewness
and kurtosis coefficients were calculated to be .435
and .410 respectively, and the z values obtained
ranged from -1.94 to +2.54. Furthermore, as the
points in the effect sizes’ normal Q-Q plot lie
approximately on the confidence interval along the
line X = Y, one can conclude that the effect sizes
of the included studies had negligible deviations
and approximately normal distribution (Rosenberg
et al., 2000). According to these results, it is
convenient to combine the studies included in this
meta-analysis.
Effectiveness of CAME of the Random Effect
Model
According to the results of the random effect models
based on the data obtained from the 40 studies
included in this research, with a .1032 standard
deviation and a 95% confidence interval, .6687 as
the lower bound and 1.1311 as the upper bound, the
average effect size was calculated as ES = .8999. This
means that CAME raises academic achievement
in mathematics by .90 standard deviations. As a
result of the homogeneity test conducted to see
the homogeneity of the effect sizes of the included
studies, the Q statistic was calculated as QT =
30.1670. As this value is insignificant (p = .8439),
the null hypothesis of homogeneous effect sizes was
obtained. Thus, effect sizes of the included studies
have homogeneity. Accordingly, one can conclude
that variability in the Hedges’ d effect sizes can only
be caused by sampling errors.
Effectiveness of CAME of the Studies on Applied
by Region
If the included studies are grouped in accordance
with the region they were conducted, it can be
observed that the maximum and minimum
effect sizes were obtained in the groups from the
Aegean and Mediterranean region, respectively.
Besides, the QB statistic, observed as a result of
the homogeneity test of chi-square distribution
calculated with a 0.05 confidence interval and five
degrees of freedom(QB = 13.2191; p = .0162), reveals

that the current study is statistically heterogeneous.
Consequently, the effect of CAME on academic
mathematics achievement has significant variability
with respect to the regions of implementation.
Moreover, as a result of I2 statistics, it was observed
that heterogeneity of the regions where the studies
were implemented represents 62.1759% of the total
variability in the effect sizes.
Discussion
According to the results of the current study, an
average scoring student in a population with a
normal distribution of academic achievement
scores is more successful than 82% of the students
where CAME is not applied. In other words, an
average scoring student (in the 50th percentile)
rises to the 82nd percentile after the application of
CAME. Thirty-seven of the included studies have
positive effect sizes. Common effect size is also
large according to Cohen’s classification scheme
(1988). Thus, CAME has a positive and extensive
effect on academic achievement. Moreover, as
the confidence interval of the effect size does not
contain zero, we can conclude that the positive
effect of CAME on academic achievements is
statistically significant. This result is consistent
with the results of many national and international
studies (Aktümen & Kaçar, 2003; Anderson, 2000;
Bayraktar, 1988; Bayturan, 2011; Brown, 2000;
Budak, 2010; Çamlı & Bintaş, 2009; Efendioğlu,
2006; Egelioğlu, 2008; Genel, 1998; Helvacı, 2010;
İçel, 2011; Kirnik, 1998; Kutluca, 2009; Lesh et
al., 1999; Li & Ma, 2010; Mevarech & Rich, 1985;
Özdemir & Tabuk, 2004; Öztürel, 1987; Pilli, 2008;
Poole, 1995; Selçik & Bilgici, 2011; Sezer, 1989;
Sulak, 2002; Şataf, 2010; Tienken & Wilson, 2007;
Uygun, 2008; Üstün & Ubuz, 2004; Xin, 1999). In
spite of the studies that support the results of this
meta-analysis study, in the studies of Steele et al.
(1983), Tanaçan (1994), Bağçıvan (2005), Kula
and Erdem (2005), Zhang (2005), and Palmer
(2009), it was stated that CAME does not have a
significant effect on academic achievement. CAME
has a positive effect on academic achievements
with respect to all study characteristics. As a result
of homogeneity tests being performed separately
according to the random effect model, it can
be observed that the studies have statistically
significant heterogeneity only with respect to their
regions and when the I2 statistic is calculated. In the
meta-analysis of Camnalbur and Erdoğan (2008)
on CAE, it was concluded that effect sizes are
insignificant to education, and Kablan, Topan, and
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Erkan (2013) observed in their meta-analysis study
on the usage of materials in class that effect sizes
are the same for different subjects. These results are
also analogous to the results of the current study.
The fail safe number for the meta-analysis was
calculated to be 902.2 according to the Rosenthal
method and 140.0 according to the Orwin method.
This means that, in order to invalidate the results
of the current study, according to Rosenthal,
there should be at least 902.2 (or for Orwin, 140)
studies that conflict with the findings of the current
study. These results strengthen the reliability of the
outcomes of this meta-analysis study.
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The usage of specialized software increased the
positive effect of CAE on mathematics achievements.
Due to this result, it is possible to propose the usage
of CAE in every level of the education system.
When studies on the effects of CAE on mathematics
achievement are considered, it is observed that the
samples are mostly selected from large cities. Existence
of new studies with different samples may increase the
reliability of the results of further meta-analyses. It can
be proposed to researchers on this subject that they
study the effects of CAME on consistency in learning,
or some factors like attitude, anxiety, and motivation.
Moreover, it is possible to perform meta-analyses
on the effects of CAE on academic achievement in
different subjects.

DEMİR, BAŞOL / Effectiveness of Computer-Assisted Mathematics Education (CAME) over Academic Achievement:...

References/Kaynakça
Akgöz, S., Ercan, İ. ve Kan, İ. (2004). Meta analizi. Uludağ
Üniversitesi Tıp Fakültesi Dergisi, 2(4), 107-112.
Akgül, S. (2008). İlköğretim ikinci kademe 7. ve 8. sınıf
öğrencilerinin matematik kaygıları ile algıladıkları öğretmen
sosyal desteğinin cinsiyete göre matematik başarılarını yordama
gücü (Yayımlanmamış yüksek lisans tezi, Yıldız Teknik
Üniversitesi, Sosyal Bilimler Enstitüsü, İstanbul). https://tez.
yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Aktümen, M. ve Kaçar, A. (2003). İlköğretim 8. sınıflarda
harfli ifadelerle işlemlerin öğretiminde bilgisayar destekli
öğretimin rolü ve bilgisayar destekli öğretim üzerine
öğrenci görüşlerinin değerlendirilmesi. Kastamonu Eğitim
Dergisi, 11(2), 339-358.
Altun, E., Uysal, E. ve Ünal, Ö. (1999). Bilgisayar destekli
öğretimde yazılımların nitelik sorununa sistematik bir
yaklaşım. Dokuz Eylül Üniversitesi Buca Eğitim Fakültesi
Dergisi, 10, 217-230.
Anderson, N. (2000). Web-based: Instructional
effectiveness. World Conference on Educational Multimedia,
Hypermedia and Telecommunications, 2000(1), 1583-1585.
Arı, M. ve Bayhan P. (2003). Okul öncesi dönemde bilgisayar
destekli eğitim. İstanbul: Epsilon Yayınevi.
Aşkar, P. (1991, Kasım). Bilgisayar destekli öğretim
ortamı. Eğitimde Nitelik Geliştirme Eğitimde Arayışlar I.
Sempozyumu’nda sunulan bildiri, Kültür Koleji, İstanbul.
Bağçıvan, B. (2005). İlköğretim yedinci sınıflarda bilgisayar
destekli geometri öğretimi (Yayımlanmamış yüksek lisans
tezi, Uludağ Üniversitesi, Sosyal Bilimler Enstitüsü, Bursa).
https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden
edinilmiştir.
Baki, A. (1996). Matematik öğretiminde bilgisayar her şey
midir? Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 12,
135-143.
Baki, A. (2002). Öğrenen ve öğretenler için bilgisayar
destekli matematik. İstanbul: Ceren Yayın Dağıtım.
Başol-Göçmen, G. (2004a). Meta analizin genel bir
değerlendirmesi. Sakarya Üniversitesi Eğitim Fakültesi
Dergisi, 7, 209-214.
Başol-Göçmen, G. (2004b). Meta-analysis. Journal of
Eurasian Educational Research, 15, 16-22.
Baykul, Y. (1999). İlköğretimde matematik öğretimi,
ilköğretimde etkili öğretme ve öğrenme öğretmen el kitabı.
Ankara: MEB Yayınları.
Bayraktar, E. (1988). Bilgisayar destekli matematik öğretimi
(Yayımlanmamış doktora tezi, Ankara Üniversitesi,
Sosyal Bilimler Enstitüsü, Ankara). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Bayturan, S. (2011). Ortaöğretim matematik eğitiminde
bilgisayar destekli öğretimin, öğrencilerin başarıları,
tutumları ve bilgisayar öz-yeterlik algıları üzerindeki etkisi
(Yayımlanmamış doktora tezi, Dokuz Eylül Üniversitesi,
Eğitim Bilimleri Enstitüsü, İzmir). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.

Budak, S. (2010). Çokgenler konusunun bilgisayar destekli
öğretiminin 6. sınıf öğrencilerinin akademik başarılarına ve
bilgisayar destekli geometri öğretimine yönelik tutumlarına
etkisi (Yayımlanmamış yüksek lisans tezi, Osmangazi
Üniversitesi, Fen Bilimleri Enstitüsü, Eskişehir). https://tez.
yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Camnalbur, M., & Erdoğan, Y. (2008). Bilgisayar destekli
öğretimin etkililiği üzerine bir meta analiz çalışması:
Türkiye örneği. Kuram ve Uygulamada Eğitim Bilimleri,
8(2), 497-505.
Carter, D. E. (2012). A meta-analysis of early life influences
on behavior (Doctoral dissertation, University of
Cincinnati, Ohio). Retrieved from http://cech.uc.edu/
content/dam/cech/programs/criminaljustice/ docs/phd_
dissertations/2011-2010/Carter%20David%20E.pdf
Carter, V., & Good, E. (1973). Dictionary of Education. New
York: McGraw Hill Book Company.
Clark, R. C. (2005). Language teaching techniques. Pro
Lingua Associates, Brattlebaro, Vermont, USA. Retrieved
from http://unjobs.org/authors/raymond-c.-clark
Cohen, J. (1988). Statistical power analysis for the
behavioural sciences. New York: Erlbaum.
Cooper, H. (2010). Research synthesis and meta-analysis: A
step-by-step approach. Los Angeles, CA: Sage.
Corder, G. W., & Foreman, D. I. (2009). Nonparametric
statistics for non-statisticians: A step-by-step approach.
Hoboken, New Jersey: John Wiley & Sons, Inc.
Çamlı, H., & Bintaş, J. (2009). Mathematical problem
solving and computers: Investigation of the effect of
computer aided instruction in solving lowest common
multiple and greatest common factor problems.
International Journal of Human Sciences 6(2), 348-356.
Durlak, J. A. (1995). Understanding meta-analysis.
Washington, DC.: American Psychological Association.
Efendioğlu, A. (2006). Anlamlı öğrenme kuramına dayalı
olarak hazırlanan bilgisayar destekli geometri programının
ilköğretim dördüncü sınıf öğrencilerinin akademik
başarılarına ve kalıcılığa etkisi (Yayımlanmamış yüksek
lisans tezi, Çukurova Üniversitesi, Sosyal Bilimler Enstitüsü,
Adana). https://tez.yok.gov.tr/UlusalTezMerkezi/ adresinden
edinilmiştir.
Egelioğlu, H. C. (2008). Dönüşüm geometrisi ve dörtgensel
bölgelerin alanlarının alt öğrenme alanının öğretilmesinde
bilgisayar destekli öğretimin başarıya ve epistemolojik
inanca etkisi (Yayımlanmamış yüksek lisans tezi, Marmara
Üniversitesi, Eğitim Bilimleri Enstitüsü, İstanbul). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Ersoy, M. (2009). Bilgisayar destekli ders uygulamalarının
ilköğretim matematik öğretmeni adaylarının geometri
başarılarına etkisi ve öğrenme ve öğretmeye yönelik
görüşler (Yayımlanmamış yüksek lisans tezi, Osmangazi
Üniversitesi, Fen Bilimleri Enstitüsü, Eskişehir). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Field, A. (2005). Discovering statistics using SPSS. London:
Sage.

Borenstein, M., Hedges, L. V., Higgins, J. P. T., & Rothstein,
H. R. (2010). A basic introduction to fixed effect and
random effect models for meta-analysis. Research Synthesis
Methods, 1(1), 97-111.

Funkhouser, C. (2002). The effects of computer-augmented
geometry instruction on student performance and
attitudes. Journal of Research on Technology in Education,
35(2), 163-175.

Brown, F. (2000). Computer assisted instruction in
mathematics can improve students’ test scores: A study.
Atlanta, GA: Paper presented at the Annual Convention
of the Association for Educational Communications and
Technology. (ERIC Document Reproduction Service No.
ED 443 688)

Gavakhan, D. J., Moore, A. R., & McQay, H. J. (2000). An
evaluation of homogeneity tests in meta-analysis in pain
using simulations of patient data. Pain, 85, 415-424.

2033

EDUCATIONAL SCIENCES: THEORY & PRACTICE

Genel, T. (1998). Ortaöğretimde ikinci dereceden
fonksiyonların grafiği konusunun öğretiminde bilgisayar
desteğinin rolü (Yayımlanmamış yüksek lisans tezi, Gazi
üniversitesi, Eğitim Bilimleri Enstitüsü, Ankara). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.

Kulik, C.-L. C., & Kulik, J. A. (1991). Effectiveness
of computer-based instruction: An updated analysis.
Computers in Human Behavior, 7, 75-94.

Glass, G. V. (1976). Primary, secondary and meta-analysis
of research. The Educational Researcher, 10(5), 3-8.

Kulik, J. A., & Kulik C.-L. C. (1987). Computer-based
instruction: What 200 evaluations say. Atlanta, GA: Paper
presented at the Annual Convention of the Association
for Educational Communications and Technology. (ERIC
Document Reproduction Service No. ED 285 521)

Glass, G. V., McGaw, B., & Smith, M. L. (1981). Metaanalysis in social research. Beverly Hills, CA: Sage.
Güven, B. (2002). Dinamik geometri yazılımı Cabri
ile keşfederek geometri öğrenme (Yayımlanmamış
yüksek lisans tezi, Karadeniz Teknik Üniversitesi, Fen
Bilimleri Enstitüsü, Trabzon). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Hartley, S. S. (1977). Meta-analysis of the effects of
individually paced instruction in mathematics. Dissertation
Abstracts International, 38(7-A), 4003.
Heddens, J. W., & Speer, W. R. (1997). Today’s mathematics.
Columbus, Ohio: Merrill.
Hedges, L. V., & Olkin, I. (1985). Statistical methods for
meta-analysis. New York: Academic Press.
Helvacı, B. T. (2010). Bilgisayar destekli öğretimin,
ilköğretim 6.sınıf öğrencilerinin matematik dersi “çokgenler”
konusundaki akademik başarılarına ve tutumlarına etkisi
(Yayımlanmamış yüksek lisans tezi, Gazi Üniversitesi,
Eğitim Bilimleri Enstitüsü, Ankara). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Huedo-Medina, T. B., Sanchez-Meca, J., Marin-Martinez,
F., & Botella, J. (2006). Assessing heterogeneity in metaanalysis: Q statistic or I2 index? Psychological Methods, 11,
193-206.
Hunter, J. E., & Schmidt, F. L. (1990). Dichotomization
of continuous variables: The implications for metaanalysis. Journal of Applied Psychology, 75(3), 334-348.
Hunter, J. E., Schmidt, F. L., & Jackson, G. B. (1982). Metaanalysis. Beverly Hills, California: Sage.
İçel, R. (2011). Bilgisayar destekli öğretimin matematik
başarısına etkisi: Geogebra örneği (Yayımlanmamış yüksek
lisans tezi, Selçuk Üniversitesi, Eğitim Bilimleri Enstitüsü,
Konya).
https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden edinilmiştir.
Kablan, Z., Topan, B. ve Erkan, B. (2013). Sınıf içi
öğretimde materyal kullanımının etkililik düzeyi: Bir
meta-analiz çalışması. Kuram ve Uygulamada Eğitim
Bilimleri, 13, 1638-1644.
Kalaycı, Ş. (Ed.). (2010). SPSS uygulamalı çok değişkenli
istatistik teknikleri. Ankara: Asil Yayın Dağıtım.
Katz, Y.J., & Yablon, Y. (2003). Online university learning:
Cognitive and affective perspectives. Campus-Wide
Information Systems, 20(2), 48-54.
Kavale, K. A. (2001). Meta-analysis: A primer. Exceptionality, 9(4),
177-183.
Keser, H. (1988). Bilgisayar destekli eğitim için bir model
önerisi. Ankara: Ankara Üniversitesi Sosyal Bilimler
Enstitüsü.
Kirnik, G. (1998). 7.sınıf düzeyinde denklemler
konusunun öğretiminde bilgisayar destekli öğretim
yöntemi ile geleneksel yöntemin öğrenci başarısına etkileri
(Yayımlanmamış yüksek lisans tezi, Ankara Üniversitesi,
Fen Bilimleri Enstitüsü, Ankara). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Kula, A., & Erdem, M. (2005). Öğretimsel bilgisayar
oyunlarının temel aritmetik işlem becerilerinin
gelişmesine etkisi. Hacettepe Üniversitesi Eğitim Fakültesi
Dergisi, 29, 127-136.

2034

Kulik, J. A. (1983). Synthesis of research on computerbased instruction. Educational Leadership, 41(1), 19-21.

Kulik, J. A., Kulik, C.-L. C., & Bangert-Drowns, R. L. (1985).
Effectiveness of computer-based education in elementary
schools. Computers and Human Behavior, 1, 59-74.
Kurt, C. (2005, Eylül), Bilgisayar destekli eğitim
yöntemlerinin öğrenciler üzerindeki etkilerinin incelenmesi.
I. Uluslararası Mesleki ve Teknik Eğitim Teknolojileri
Kongresi’nde sunulan bildiri, Marmara Üniversitesi,
İstanbul.
Kutluca, T. (2009). İkinci dereceden fonksiyonlar konusu
için tasarlanan bilgisayar destekli öğrenme ortamının
değerlendirilmesi (Yayımlanmamış doktora tezi, Karadeniz
Teknik Üniversitesi, Fen Bilimleri Enstitüsü, Trabzon).
https://tez.yok.gov.tr/UlusalTezMerkezi/
adresinden
edinilmiştir.
Lesh, S., Guffey, S., & Rampp, S. (1999, November).
Changes in student attitudes regarding a web-based health
profession course. Paper presented at the Annual Meeting
Mid-South Educational Research Association (MSERA),
Alabama.
Li, Q., & Ma, X. (2010). A meta- analysis of the effects of
computer technology on school students’ mathematics
learning. Educational Psychology Review 22(3), 215-243.
Lipsey, M. W., & Wilson, D. B. (2001). Practical metaanalysis. London, New Delhi: Sage.
Mevarech, Z. R., & Rich, Y. (1985). Effects of computerassisted mathematics instruction on disadvantaged pupils’
cognitive and affective development. Journal of Educational
Research, 79(1), 5-11.
Nan, W. (1994). The effects of computer usage on elementary
students’ attitudes, motivation and achievement in
mathematics, published education dissertation. Northern
Arizona University Dissertation Abstract International,
55(12), 3735-A.
Olkun, S. ve Toluk-Uçar Z. (2006). İlköğretimde matematik
öğretimine çağdaş yaklaşımlar. Ankara: Ekinoks Yayınevi.
Özdemir, A. Ş. ve Tabuk, M. (2004). Matematik dersinde
bilgisayar destekli öğretimin öğrenci başarı ve tutumlarına
etkisi. Abant İzzet Baysal Üniversitesi Eğitim Fakültesi
Dergisi, 3(5), 142-152.
Öztürel, L. (1987). Bilgisayarlarla öğretimin matematik
erişisine etkisi (Yayımlanmamış yüksek lisans tezi, Hacettepe
Üniversitesi, Eğitim Bilimleri Enstitüsü, Ankara). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Palmer, D. H. (2009). Student interest generated during
an inquiry skills lesson. Journal of Research in Science
Teaching, 46(2), 147-165.
Papanastasiou, C. (2002). Effects of background and school
factors on the mathematics achievement. Educational
Research and Evaluation, 8(1), 55-70.
Pilli, O. (2008). The effects of computer-assisted instruction
on the achievement, attitudes and retention of fourth grade
mathematics course (Doktora tezi, Ortadoğu Teknik
Üniversitesi, Eğitim Bilimleri Enstitüsü, Ankara). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.

DEMİR, BAŞOL / Effectiveness of Computer-Assisted Mathematics Education (CAME) over Academic Achievement:...

Poole, J. B. (1995). Education for an information age. Iowa:
A Division of Wm. C. Brown Communications, Inc.
Rosenberg, M. S., Adams, D. C., & Gurevitch, J. (2000).
Metawin: Statistical software for meta-analysis version 2.0.
Sunderland, MA: Sinauer Associates, Inc.
Rosenthal, R. (1984). Meta-analytic procedures for social
research. Beverly Hills, CA: Sage.
Rudy, A. C. (2001). A meta-analysis of the treatment of
anorexia nervosa: A proposal. Ithaca College.
Rushby, N. J. (1989). Computers: Computer-assisted
learning, the international encyclopedia of educational
technology. Oxford: Pergamon Press.
Selçik, N. ve Bilgici, G. (2011). Geogebra yazılımının
öğrenci başarısına etkisi. Kastamonu Eğitim Dergisi, 19(3),
913-924.
Sezer, N. (1989). Bilgisayarlı öğretimin ilkokul 5. sınıf
öğrencilerinin matematik erişisine etkisi (Yayımlanmamış
yüksek lisans tezi, Hacettepe Üniversitesi, Sosyal
Bilimler Enstitüsü, Ankara). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Steele, K. J., Battista, M. T., & Krockover, G. H. (1983).
The effect microcomputer-assisted. Instruction on the
computer literacy of fifth grade students. Journal of
Educational Re- search, 76(5), 298-301.
Sulak, S. A. (2002). Matematik dersinde bilgisayar
destekli öğretimin öğrenci başarı ve tutumlarına etkisi
(Yayımlanmamış yüksek lisans tezi, Selçuk Üniversitesi,
Fen Bilimleri Enstitüsü, Konya). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Şafak, Ö. (2008). Eğitim yöneticisinin cinsiyet ve hizmet
içi eğitim durumunun göreve etkisi: Bir meta analitik
etki analizi (Yayımlanmamış doktora tezi, Marmara
Üniversitesi, Eğitim Bilimleri Enstitüsü, İstanbul). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Şataf, H. A. (2010). Bilgisayar destekli matematik öğretiminin
ilköğretim 8.sınıf öğrencilerinin “dönüşüm geometrisi” ve
“üçgenler” alt öğrenme alanındaki başarısı ve tutuma etkisi
(Isparta örneği) (Yayımlanmamış yüksek lisans tezi, Sakarya
Üniversitesi, Sosyal Bilimler Enstitüsü, Sakarya). https://tez.
yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.

Tanaçan, M. (1994). Ortaokullarda bir bilinmeyenli
denklemlerin öğretiminde bilgisayar destekli eğitimin rolü
(Yayımlanmamış yüksek lisans tezi, Hacettepe Üniversitesi,
Eğitim Bilimleri Enstitüsü, Ankara). https://tez.yok.gov.tr/
UlusalTezMerkezi/ adresinden edinilmiştir.
Tarım, K. (2003). Kubaşık öğrenme yönteminin matematik
öğretimindeki etkinliği ve kubaşık öğrenme yöntemine ilişkin
bir meta analiz çalışması (Yayımlanmamış yüksek lisans tezi,
Çukurova Üniversitesi, Fen Bilimleri Enstitüsü, Adana). https://
tez.yok.gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Tienken, C. H., & Wilson, M. J. (2007). The impact of
computer assisted instruction on seventh- grade students’
mathematics achievement. Planning and Changing, 38,
181-190.
Uşun, S. (2000). Dünyada ve Türkiye’de bilgisayar destekli
öğretim. Ankara: Pagem Yayıncılık.
Uygun, M. (2008). İkinci dereceden denklemler ve
fonksiyonların gerçekçi problem durumları ile öğretilmesinde
teknoloji destekli ve geleneksel yöntemlerin etkililiği
(Yayımlanmamış yüksek lisans tezi, Abant İzzet Baysal
Üniversitesi, Sosyal Bilimler Enstitüsü, Bolu). https://tez.yok.
gov.tr/UlusalTezMerkezi/ adresinden edinilmiştir.
Üstün, I. ve Ubuz, B. (2004, Ocak). Geometrik kavramların
Geometer’s Sketchpad yazılımı ile geliştirilmesi. Eğitimde
İyi Örnekler Konferansı’nda sunulan bildiri, Sabancı
Üniversitesi, İstanbul.
Wolf, F. M. 1986. Meta-analysis quantitative methods for
research synthesis. Beverly Hills, CA: Sage.
Wolman, B. (1973). Dictionary of behavioral science. New
York: Van Nostrand Reinhold.
Xin, J. (1999). Computer-assisted cooperative learning
in integrated classrooms for students with and without
disabilities, information technology in childhood
education annual. Association for the Advancement of
Computing in Education (AACE), 1(1), 61-78.
Zhang, Y. (2005). An experiment on mathematics pedagogy:
Traditional method versus computer-assisted instruction.
Atlanta, GA: Paper presented at the Annual Convention
of the Association for Educational Communications and
Technology. (ERIC Document Reproduction Service No.
ED 490 695)

2035

