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ABSTRACT

The internationalization of professional continuing higher education represents a major challenge for
education systems seeking to respond to the transformation of labor markets, the development of
lifelong learning, the international mobility of professionals, and the emergence of new organizational
models focused on social and territorial impact.

Among these developments, the Social and Solidarity Economy (SSE) has become an important field of
professional activity and educational development. Cooperatives, mutual organizations, associations,
foundations, social enterprises, solidarity-based financial institutions, and other organizations pursuing
social, environmental, or collective objectives require professionals capable of managing complex
organizations while integrating economic, social, ethical, and territorial dimensions.

This research report examines the internationalization of professional continuing higher education for
the Social and Solidarity Economy through a comparative analysis of French and international models.
It explores the relationship between adult education, professional development, institutional autonomy,
national qualification frameworks, continuing higher education, social economy ecosystems, and
international credential transparency.

The study adopts a qualitative comparative approach based on the analysis of international education
and lifelong learning frameworks, professional education models, approaches to social and solidarity
economy education, and institutional practices relating to adult learning and professional qualifications.

The research argues that the internationalization of professional higher education cannot be reduced to
the international circulation of academic programs or the translation of curricula. It requires a broader
process involving institutional transparency, competency-based learning, contextual recognition, quality
assurance, experiential learning, digital verification, and the ability to interpret educational credentials
across different national systems.

The report proposes a multidimensional framework for the internationalization of professional continuing
higher education in the Social and Solidarity Economy. This framework combines six dimensions:
institutional transparency, professional relevance, learning outcomes, experiential pedagogy,
international comparability, and social impact.

The French experience is examined as an applied institutional case through the development of
professional continuing higher education activities oriented toward international management,
educational sciences, adult learning, and the Social and Solidarity Economy.

The study concludes that the future of international professional education lies not in the uniformity of
educational systems, but in the development of transparent, flexible, competency-based, and socially
responsible learning pathways capable of connecting adult professionals, educational institutions,
organizations, territories, and international partners.

Keywords: adult education; continuing higher education; professional education; Social and Solidarity
Economy; social economy; lifelong learning; internationalization; comparative education; professional
competencies; experiential learning; credential transparency; France; international education.

1. INTRODUCTION

Higher education is undergoing a significant transformation.

For many decades, the dominant model of higher education was based on an initial period of study
followed by entry into professional life. This model increasingly coexists with more complex and flexible
educational trajectories.
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Professionals return to education at different stages of their careers. They seek to acquire new
competencies, change professional orientation, develop managerial capacities, obtain specialized
knowledge, or prepare for international mobility.

The development of lifelong learning has therefore transformed the relationship between education and
professional life.

Continuing higher education has become an increasingly important component of modern education
systems. It responds to the needs of adult learners who require educational pathways compatible with
professional responsibilities and personal commitments.

At the same time, the internationalization of economic and social activities has created new demands
for professional competencies.

Professionals increasingly work in international environments, manage multicultural teams, participate
in cross-border projects, and interact with organizations operating under different legal, economic,
cultural, and social frameworks.

These developments have also affected the Social and Solidarity Economy.

The Social and Solidarity Economy encompasses a wide range of organizational models whose
activities combine economic activity with collective, social, environmental, or territorial objectives.

Its organizations may include cooperatives, mutual societies, associations, foundations, social
enterprises, solidarity finance organizations, community organizations, and other forms of collective
enterprise.

These organizations require professional competencies that cannot always be reduced to traditional
business management.

Managers and professionals working in the Social and Solidarity Economy must often combine:

* organizational management;
« financial sustainability;

« social impact;

« democratic governance;

« stakeholder participation;

- territorial development;

« ethical decision-making;

« social innovation;
 environmental responsibility.

This creates a specific educational challenge.
The question is not simply how to train professionals to manage organizations.

The question is how to prepare professionals to manage organizations whose performance may
simultaneously involve economic sustainability, social utility, collective governance, and territorial
impact.

This report examines this question through a comparative analysis of French and international
approaches to professional continuing higher education.

The central research question is:

How can professional continuing higher education be internationalized in order to prepare adult
professionals for the complex and evolving needs of the Social and Solidarity Economy?
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2. RESEARCH PROBLEM

The internationalization of professional continuing higher education faces several challenges.
The first challenge concerns the diversity of national education systems.

Each country organizes higher education, vocational education, professional qualifications, adult
learning, and quality assurance according to its own institutional and regulatory traditions.

A credential that is clearly understood in one national system may be difficult to interpret in another.
The second challenge concerns the diversity of educational providers.
Professional education may be delivered by:

e universities;

* colleges;

« professional institutes;

« continuing education departments;

« independent educational institutions;
« professional organizations;

e corporations;

* associations;

* social economy organizations.

The third challenge concerns the diversity of educational credentials.

Adult professionals may obtain degrees, certificates, institutional diplomas, professional qualifications,
microcredentials, continuing education awards, certificates of completion, and professional
development credentials.

These credentials do not necessarily possess the same legal or academic status. However, they may
all form part of a professional learning trajectory.

The fourth challenge concerns the internationalization of the Social and Solidarity Economy itself.
The terminology used in different countries varies.

The French concept of économie sociale et solidaire is related to but not identical to concepts such as
social economy, solidarity economy, social enterprise, honprofit sector, cooperative economy,
community economy, and social entrepreneurship.

This linguistic and institutional diversity creates a need for comparative education.

Professionals must be able to understand not only the organizational practices of different countries, but
also the educational systems that prepare professionals for these organizations.

3. OBJECTIVES OF THE STUDY

The general objective of this study is to analyze the internationalization of professional continuing
higher education for the Social and Solidarity Economy.

The study has six specific objectives.
1. To examine the role of continuing higher education in the professional development of adult learners.
2. To analyze the Social and Solidarity Economy as an international field of professional education.

3. To compare French approaches with selected international approaches to professional education,
lifelong learning, and social economy development.
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4. To identify the competencies required by professionals working in socially oriented and collectively
governed organizations.

5. To examine the educational and institutional mechanisms that facilitate international comparability.

6. To propose a practical framework for internationalizing professional continuing higher education in
the Social and Solidarity Economy.

4. METHODOLOGY

This study adopts a qualitative comparative research methodology.

The objective is not to establish a ranking between national education systems. The objective is to
identify similarities, differences, challenges, and transferable principles.

The research is structured around comparative analysis of adult education models, continuing higher
education, professional education, lifelong learning, social economy education, competency-based
learning, experiential learning, qualification frameworks, credential transparency, and
internationalization strategies.

The analysis is organized around six analytical dimensions:

1. institutional status;

2. professional relevance;

3. learning outcomes;

4. pedagogical approach;

5. international comparability;
6. social and territorial impact.

The French model is examined as a primary context. International models are considered comparatively
in order to identify broader educational trends and possible principles of transferability.

The study is also informed by an applied institutional case. MIIBS-URH is examined as an example of a
French institution developing continuing higher education activities for adult professionals in areas
including international management, educational sciences, professional education, and the Social and
Solidarity Economy.

The institutional case is not used to claim universal conclusions. Rather, it provides an applied context
through which broader questions concerning internationalization and professional education can be
examined.

5. CONTINUING HIGHER EDUCATION AND ADULT LEARNING

The traditional distinction between education and employment is becoming increasingly fluid.

Many adults now move repeatedly between employment, education, professional transition,
entrepreneurship, periods of specialization, and international mobility.

Education is therefore no longer limited to the beginning of adult life. Professional learning may
continue throughout an individual's career.

This transformation has created a growing demand for flexible education.

Adult learners often require part-time study, distance learning, modular programs, recognition of
professional experience, competency-based assessment, and flexible scheduling.
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Continuing higher education must therefore respond to learners who already possess significant
professional experience.

These learners bring knowledge and expertise into the educational environment. The classroom is not
necessarily the only source of knowledge. Professional experience itself becomes a resource for
learning.

Adult professionals differ from traditional students. They often possess professional experience,
organizational responsibilities, established knowledge, practical competencies, and professional
networks.

They may return to education in order to obtain a promotion, change professional orientation, develop
management skills, create an organization, internationalize an activity, develop a social enterprise, or
access further academic study.

The educational experience must therefore connect theory and practice.

For this reason, professional continuing higher education is particularly compatible with case studies,
project-based learning, reflective practice, action research, applied research, professional portfolios,
and problem-based learning.

6. THE SOCIAL AND SOLIDARITY ECONOMY AS AN
INTERNATIONAL EDUCATIONAL FIELD

The Social and Solidarity Economy represents a diverse organizational ecosystem.

Its organizations may include cooperatives, mutual societies, associations, foundations, social
enterprises, solidarity finance organizations, and community-based organizations.

These organizations may differ significantly in their legal structures and governance systems. However,
they often share several characteristics.

They may seek to address social heeds, create employment, support communities, promote inclusion,
protect the environment, develop local economies, and organize collective economic activity.

This diversity creates a complex educational environment. Professionals must understand both
organizational management and social impact.

Traditional management education often focuses primarily on profitability, productivity, competitiveness,
and market expansion.

These dimensions remain important. However, organizations in the Social and Solidarity Economy may
also need to evaluate social impact, community participation, inclusion, environmental sustainability,
collective governance, and territorial development.

This requires an expanded concept of management.

A professional working in the Social and Solidarity Economy must be able to understand the
relationship between economic sustainability and social purpose.

The concepts associated with the Social and Solidarity Economy differ internationally.

The French expression économie sociale et solidaire is particularly associated with a broad ecosystem
of collective and socially oriented organizations. In other countries, related concepts may include social
economy, solidarity economy, social enterprise, social entrepreneurship, nonprofit management,
cooperative development, and community development.

These concepts overlap but are not identical.
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Comparative education is therefore necessary to avoid assuming that one national concept can simply
be transferred into another country.

International education programs must be able to identify common principles, national differences,
institutional contexts, legal differences, and cultural differences.

7. THE PROFESSIONAL COMPETENCIES REQUIRED IN THE
SOCIAL AND SOLIDARITY ECONOMY

The internationalization of professional education requires a clear understanding of the competencies
required by professionals.

A professional in the Social and Solidarity Economy may require competencies in the following areas.

Strategic Management: Professionals must be able to analyze organizational environments, define
strategic objectives, manage change, develop sustainable models, and evaluate organizational
performance.

Social Impact: Professionals must understand social objectives, impact indicators, stakeholder
relationships, social innovation, and community development.

Collective Governance: Organizations in the Social and Solidarity Economy may require competencies
in participatory decision-making, democratic governance, stakeholder management, collective
leadership, and conflict resolution.

Financial Sustainability: Social purpose does not eliminate the need for financial sustainability.
Professionals may need to understand financial management, fundraising, social finance, investment,
public funding, earned income, and social impact investment.

International and Intercultural Competence: Professionals working internationally must also develop
intercultural communication, international negotiation, comparative institutional analysis, knowledge of
international organizations, and understanding of different regulatory environments.

8. INTERNATIONALIZATION OF PROFESSIONAL EDUCATION

Internationalization is often understood as the movement of students and programs across borders.
However, internationalization is broader.

It may include international curricula, comparative education, international faculty, research
collaboration, cross-border projects, international case studies, virtual mobility, joint research, and
intercultural learning.

For professional continuing education, internationalization should also include the ability to understand
professional practices in different institutional contexts.

A professional working in the Social and Solidarity Economy may need to understand how a
cooperative operates in France, Canada, the United States, Europe, Africa, Latin America, or Asia.

The objective is not to impose a single organizational model. The objective is to develop comparative
professional intelligence.
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9. COMPARATIVE ANALYSIS: THE FRENCH AND
INTERNATIONAL MODELS

The French educational and training system includes several forms of education and professional
development. These may include university degrees, professional qualifications, vocational training,
continuing education, institutional diplomas, and professional certifications.

This diversity provides flexibility. However, it can also create difficulties for international interpretation.

The international presentation of a credential must therefore clearly explain the issuing institution, the
legal and institutional status, the educational level, the program content, the learning outcomes, the
assessment procedures, and the purpose of the credential.

This is particularly important for continuing education credentials that are not part of a national
qualification framework.

The absence of registration in a national framework should not automatically be confused with the
absence of educational content. However, such a credential should not be presented as automatically
equivalent to a regulated national qualification.

Institutional transparency is therefore essential.

International systems use a variety of approaches. Some emphasize university-based continuing
education. Others place greater emphasis on professional institutes, colleges, corporate education,
professional bodies, microcredentials, and competency-based education.

Several international trends are particularly relevant: university continuing education, microcredentials,
professional credentials, and recognition of prior learning.

10. EDUCATION FOR THE SOCIAL AND SOLIDARITY ECONOMY

Education for the Social and Solidarity Economy should not simply reproduce traditional business
education.

It should address the specific characteristics of socially oriented organizations.

This requires attention to collective action, social innovation, democratic governance, ethical leadership,
territorial development, and social inclusion.

A professional education program in this field should combine theoretical knowledge, professional
competencies, reflective competencies, and social competencies.

Learners should understand economic systems, organizational theory, social economy, public policy,
and governance.

They should be able to manage projects, develop strategies, coordinate stakeholders, and manage
organizations.

They should also be able to analyze ethical dilemmas, evaluate organizational impact, reflect on
management practices, communicate with diverse stakeholders, facilitate collective action, manage
conflict, and develop partnerships.

11. PEDAGOGICAL INNOVATION

The professional education of adults in the Social and Solidarity Economy requires pedagogical
approaches adapted to experienced learners.
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Project-Based Learning: Learners can develop projects addressing real organizational or social
challenges.

Action Research: Action research allows learners to connect research, professional practice, and
organizational change.

Case-Based Learning: Case studies allow learners to analyze real situations. International cases are
particularly useful for comparative learning.

Experiential Learning: Professional experience becomes a source of knowledge. Learners can examine
their own professional activities through structured reflection.

Collaborative Learning: The Social and Solidarity Economy itself is based on collective action.
Collaborative learning can therefore reflect the organizational principles being studied.

12. INTERNATIONAL COMPARABILITY AND CREDENTIAL
TRANSPARENCY

Internationalization requires transparent educational information.

A credential should allow an external reader to understand who issued it, what institution issued it, what
program was completed, what learning outcomes were achieved, how the learner was assessed, and
what educational status the credential possesses.

The following elements are particularly important: institutional information, program information,
credential information, and recognition information.

The institution should clearly explain that recognition may depend on universities, employers,
professional organizations, competent authorities, and credential evaluation organizations.

International transparency does not mean claiming automatic equivalence. It means providing reliable
information for informed evaluation.

13. MIIBS-URH AS AN APPLIED FRENCH INSTITUTIONAL CASE

The MIIBS-URH case illustrates the development of an institutional model focused on professional
continuing higher education for adult learners.

The institution operates within the French educational context and develops educational activities
related to international management, educational sciences, adult education, professional development,
internationalization, and the Social and Solidarity Economy.

The institutional case illustrates several important characteristics of contemporary continuing higher
education.

First, adult professionals may seek advanced education outside traditional initial education pathways.
Second, professional education may combine academic knowledge and professional experience. Third,
internationalization requires extensive institutional transparency. Fourth, Social and Solidarity Economy
education requires a multidisciplinary approach.

The institutional experience therefore provides an applied context for examining the broader research
question.

The objective is not to claim that one institutional model can be universally transferred. The objective is
to examine how a French continuing higher education institution can contribute to the international
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development of professional education for adult learners and Social and Solidarity Economy
professionals.

14. THE MIIBS-URH INSTITUTIONAL APPROACH TO
PROFESSIONAL EDUCATION

The institutional approach examined in this report is based on several principles.

Adult Professional Learning: Programs are designed for learners who may already possess
professional experience. This requires an educational approach that connects theory, practice,
professional experience, and applied research.

International Orientation: The international dimension is integrated through comparative approaches,
international management, international case studies, and cross-border perspectives.

Social and Solidarity Economy Orientation: The ESS orientation provides a framework for examining
social responsibility, collective governance, social impact, territorial development, and social innovation.

Applied Research: Professional learning may be connected with research projects, applied studies,
professional dissertations, and organizational analysis. This approach creates a connection between
continuing education and knowledge production.

15. APROPOSED FRAMEWORK FOR INTERNATIONAL ESS
PROFESSIONAL EDUCATION

This report proposes a six-dimensional framework.

Dimension 1: Institutional Transparency. Institutions should clearly present their legal status,
educational mission, governance, and institutional identity.

Dimension 2: Professional Relevance. Programs should respond to real professional needs and
connect education with employment, organizational responsibilities, professional transition, and social
challenges.

Dimension 3: Learning Outcomes. Programs should define knowledge, competencies, analytical
abilities, and professional capacities.

Dimension 4: Experiential Learning. Professional experience should be integrated into the learning
process.

Dimension 5: International Comparability. Educational information should be presented in a way that
allows international stakeholders to understand program content, duration, assessment, learning
outcomes, and credential status.

Dimension 6: Social Impact. Education should consider the impact of professional activity on
individuals, organizations, communities, territories, and society.

These six dimensions form an integrated model. Internationalization is therefore understood as a
process connecting education, professional development, institutional transparency, international
cooperation, and social responsibility.

MIIBS-URH | Research Report | 2026 | Page 11



16. A MODEL FOR PROFESSIONAL COMPETENCY
DEVELOPMENT

The proposed model can be represented through four complementary levels.

Level 1: Knowledge. Understanding management, economics, education, social economy, and public
policy.
Level 2: Professional Skills. Ability to analyze, manage, communicate, coordinate, and develop projects.

Level 3: Reflective Practice. Ability to evaluate decisions, analyze professional experience, identify
ethical challenges, and improve practices.

Level 4: Social Impact. Ability to create value for communities, develop inclusive initiatives, strengthen
organizations, and support sustainable development.

This model recognizes that professional competence is multidimensional. It cannot be reduced to
academic knowledge alone.

17. DISCUSSION

The comparative analysis reveals several important conclusions.

First, continuing higher education is becoming increasingly important for adult professionals.
Second, internationalization requires more than the international circulation of educational programs.
Third, the Social and Solidarity Economy requires specific educational approaches.

Fourth, institutional transparency is essential for international comparability.

Fifth, adult learning must recognize professional experience as a resource.

Sixth, educational systems should distinguish between educational value, professional value, legal
recognition, academic recognition, and credential equivalence.

These concepts are related but not identical.

A professional continuing education credential may have significant educational and professional value
without being automatically equivalent to a regulated qualification in another country.

This distinction is particularly important in international communication.

Responsible internationalization therefore requires accurate institutional descriptions.

18. IMPLICATIONS FOR PROFESSIONAL CONTINUING
EDUCATION PROVIDERS

Providers seeking to internationalize their activities should develop a comprehensive institutional
strategy.

This strategy should include a clear institutional profile, transparent program descriptions, documented
learning outcomes, clear assessment procedures, quality assurance mechanisms, credential
verification, English-language documentation, international partnerships, comparative research, and
professional networks.
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Providers should also develop competencies in international education, comparative qualifications,
adult learning, credential transparency, and international partnership development.

Internationalization should therefore become an institutional process rather than an isolated marketing
activity.

19. IMPLICATIONS FOR PROFESSIONALS WORKING IN THE
SOCIAL AND SOLIDARITY ECONOMY

Professionals working in the Social and Solidarity Economy increasingly require interdisciplinary
competencies.

They must often combine management, economics, social analysis, governance, project development,
communication, and international cooperation.

Educational institutions should therefore develop programs capable of connecting these fields.

The professional of the future may need to be simultaneously a manager, a project leader, a social
innovator, a partnership developer, and an organizational analyst.

Continuing higher education can provide an important pathway for developing these competencies.

20. CONCLUSION

The internationalization of professional continuing higher education is one of the major challenges
facing contemporary education systems.

The development of lifelong learning, professional mobility, social innovation, and international
cooperation has created new educational needs.

The Social and Solidarity Economy represents a particularly important field in this transformation.

Its organizations require professionals capable of combining economic management with social
responsibility, collective governance, ethical decision-making, and territorial development.

The comparative analysis presented in this report demonstrates that no single national model can
provide a universal answer.

The French model offers specific institutional and educational characteristics. International models offer
other approaches to continuing education, professional credentials, adult learning, social enterprise,
and lifelong learning.

The objective of internationalization should therefore not be to eliminate these differences. It should be
to make them understandable.

International professional education requires transparent communication between systems.

Institutions should clearly explain who they are, what they teach, how they assess learners, what
competencies are developed, and what credentials represent.

For adult professionals, education must remain flexible, relevant, experiential, and connected to
professional realities.

For the Social and Solidarity Economy, education must also integrate social impact, collective
governance, ethical responsibility, and territorial development.

The framework proposed in this report combines institutional transparency, professional relevance,
learning outcomes, experiential learning, international comparability, and social impact.
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Together, these dimensions provide a framework for the development of international professional
education adapted to the needs of the Social and Solidarity Economy.

The experience of MIIBS-URH illustrates how a French continuing higher education institution can
contribute to this emerging field by connecting adult learning, international management, professional
education, applied research, and Social and Solidarity Economy perspectives.

The future of international professional continuing higher education will not depend solely on the
creation of uniform global qualifications.

It will depend increasingly on the ability of educational institutions to create transparent, flexible,
professionally relevant, internationally understandable, and socially responsible learning pathways.
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AUTHOR DECLARATION

This report is an educational research and comparative analysis document.

It does not claim that any institutional credential discussed in the report is automatically equivalent to a
regulated national qualification in another jurisdiction.

The institutional case presented in the report is used for applied analytical purposes.

The report distinguishes between educational value, professional value, legal recognition, academic
recognition, and credential equivalence.

International recognition of any educational credential may depend on the policies and requirements of
the receiving institution, employer, professional body, competent authority, or credential evaluation
organization.
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APPENDIX A — SIX-DIMENSION FRAMEWORK FOR
INTERNATIONAL ESS PROFESSIONAL EDUCATION

Dimension

Core Question

Educational Focus

1. Institutional Transparency

Who is the provider?

Legal status, mission, governance,
institutional identity

2. Professional Relevance

What professional need is
addressed?

Employment, organizational
responsibilities, professional
transition

3. Learning Outcomes

What can the learner know and do?

Knowledge, competencies, analytical
abilities

4. Experiential Learning

How is experience integrated?

Professional practice, reflection,
action research

5. International Comparability

How can the program be understood
abroad?

Content, duration, assessment,
learning outcomes, credential status

6. Social Impact

What wider value is created?

Communities, organizations,
territories, society
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