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Young people are going through drastic changes in what school looks like,
drastic changes in their whole lives and family lives, drastic changes in
their community. There is an opportunity for young people to reflect and
act fully on all the things that are happening to them. It's an opportunity
for adults to recognize the tremendous opportunities for growth and give

young people credit for growing and transforming.

It would be a shame for us to come out of this time, and come back to in-
person life, give young people academic assessments and say, 'Hey, you

didn't learn very much this last year.' I know every young person, whether
they were in exceptional circumstances or adverse circumstances, have

learned a tremendous amount across a broader set of skills and
competencies because they've been challenged and tested.

- R a c h e l  F o r d ,  N a s h v i l l e  A f t e r  Z o n e  A l l i a n c e
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INTRODUCTION

https://www.americaspromise.org/resource/what-drives-learning-young-peoples-perspectives-importance-relationships-belonging-agency
https://nationathope.org/
https://nationathope.org/
https://nationathope.org/
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Nashville After Zone
Alliance (NAZA) —
Nashville Public Library
Foundation
Nashville, TN

Parents for Public
Schools of San Francisco
San Francisco, CA

Rennie Center for
Education Research &
Policy and Transforming
Education
Boston, MA

The Whole Child
Connection at
Children’s Institute
Rochester, NY

Spartanburg Academic
Movement (SAM)
Spartanburg, SC

FIGURE 1. THE 5 COMMUNITIES

https://www.americaspromise.org/resource/what-drives-learning-young-peoples-perspectives-importance-relationships-belonging-agency
https://nationathope.org/
https://nationathope.org/
https://nationathope.org/
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APPLICATION OVERVIEW
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STRATEGIES FOR ADVANCING A
WHOLE CHILD VISION
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BUILDING ALIGNMENT

GAINING CLARITY ON LANGUAGE AND TRANSLATION INTO PRACTICE



REDUCING HARM TO YOUTH ACROSS YOUNG PEOPLE’S LIVES
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● A n  ex plic it  fo cu s  o n  a ddres s in g  in equ it ies .   Bo s t o n ’ s  v i s io n  o f  t r a n s f o r ma t ive SE L
in c lu des  a ddr es s in g  t h e in equ i t a ble c o n t ext s  in  w h ic h  lea r n in g  h a ppen s  a n d
iden t i f y in g  w a ys  t o  s h i f t  t h em t o  en s u r e bet t er  o u t c o mes  f o r  a l l  yo u t h .  “ W e a r e
in t er r o ga t in g  t h e s ys t ems  t h a t  h a ve per pet u a t ed in equ i t ies ,”  Ba r t h elu s  s a ys .  Th a t
w o r k  bega n  by f o c u s in g  “ o n  t h e s t u den t  exper ien c e a n d t h e c h a n ges  w e w a n t ed t o
s ee f o r  s t u den t s  in  t h e c la s s r o o m,”  E a t o n  s a ys .

● D if f e ren t ia t in g  t ra in in g  a n d  s u p p o rt  a cro s s  g ra d e  lev e ls . B P S a n d  i t s  Ho w
L ea r n i n g  Ha p p en s  p a r t n er s  a r e  t a k i n g  w h a t  E a t o n  c a l l s  a  “ b i g  t en t  a p p r o a c h ”
t o  s u p p o r t ,  i n c l u d i n g  o n l i n e w eb i n a r s ,  a  t r a n s f o r ma t i ve  SE L  t o o l k i t ,  a n d
p l a n n ed  t r a i n i n g  t o  p r ep a r e d i s t r i c t  SE L  c o a c h es  t o  h el p  ed u c a t o r s  p u t  t h e
mo d el  i n t o  p r a c t i c e  i n  s c h o o l s .

● R e co g n iz in g  th e  im p o rta n ce  o f  ch a n g in g  a d u l t  m in d s e ts  to  im p ro v e  e q u i ty -
ce n te re d  p ra ct ice s . W h i l e  a l l  S E L  t r a i n i n g  r eq u i r es  ed u c a t o r s  t o  d r a w  f r o m t h e i r
o w n  s o c i a l  a n d  emo t i o n a l  c o mp et en c i es ,  B P S ’  ex p l i c i t  f o c u s  o n  i d en t i f y i n g  t h e
r o o t  c a u s es  o f  i n eq u i t a b l e  l ea r n i n g  c o n t ex t s  a l s o  f o r c es  t h e  d i f f i c u l t ,  o f t en
p a i n f u l  ex a mi n a t i o n  o f  i n t er n a l  b i a s es .  “ A s  w e p r o g r es s ed ,  w e r ea l i z ed  s h i f t i n g
t o w a r d s  t r a n s f o r ma t i v e  S E L  r eq u i r ed  s o me r ea l l y  d eep  p er s o n a l  w o r k  o n  t h e  p a r t
o f  ed u c a t o r s , ”  E a t o n  s a y s .  To  a d d r es s  t h i s  c h a l l en g e,  a  p a r t n er s h i p  w i t h  B P S  a n d
CA S E L  w i l l  c r ea t e  a  n et w o r k  o f  1 5  t o  2 0  B o s t o n  s c h o o l s  t h a t  w i l l  d o  a  “ d eep
d i v e”  o n  t r a n s f o r ma t i v e  S E L  a n d  d ev el o p  p r a c t i c es ,  i n c l u d i n g  t h o s e  t h a t  s u p p o r t
a d u l t  S E L ,  t h a t  o t h er  s c h o o l s  i n  t h e  d i s t r i c t  c a n  l ea r n  f r o m.  “ I f  y o u  f o c u s  t o o
mu c h  o n  t h e  s p ec i f i c  mo v es  f o r  t h e  c l a s s r o o m,  y o u  c a n  mi s s  t h e  d eep  a d u l t  w o r k
t h a t  n eed s  t o  h a p p en , ”  E a t o n  s a y s .

FIGURE 2. IN BOSTON, SHIFTING
THE LENS ON SEL
S
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LESSONS FROM COMMUNITY
EFFORTS TO ADVANCE A WHOLE

CHILD VISION



LESSON 1. EQUITY MUST BE AN EXPLICIT DESIRED OUTCOME OF ALL
EFFORTS TO FOSTER SOCIAL, EMOTIONAL, AND COGNITIVE DEVELOPMENT
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LESSON 2. SHIFTING ADULT PRACTICE REQUIRES TIME AND SPACE
FOR ADULT SELF-CARE
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FIGURE 3. IN ROCHESTER, SUPPORTING THOSE WHO
SUPPORT YOUTH

In response to the coronavirus pandemic, the Rochester-based Children’s Institute found new ways to
support those supporting young people.

“People needed a way to process, and the most useful thing we could offer is to support their own well-
being,” says Elizabeth Devaney, director of the Whole Child Connection at Children’s Institute.

Initially offered three times a week over Zoom, the Connection’s free Community Check-in Conversation
Series featured small-group conversations that initially focused on the impact of the pandemic and the toll it
has taken on those who work with children. Even at the onset of the pandemic, however, participants were
exploring ways to repair relationships with their students, re-establish norms, and support students in new
settings, says project coordinator Sierra Fisher.

The conversations represented a rapidly evolving model of support for providers during the pandemic that
could scale to provide ongoing supports to reach more youth-serving adults across entire communities.
Among their key components:

• Creating space for adults. Participants said they appreciate the ability to check in with one another to see
how the pandemic is impacting others who serve young people. They’ve also appreciated the ability to focus
on themselves. One participant, says Fisher, said that before the conversation she felt as though she
“needed permission to self-reflect.”

• Modeling SEL practices. To support SEL, activities are intentionally designed in ways that adults who work
with children and youth could potentially use them in their own settings. For example, one closing reflection
asked participants to reflect on the last physical object they touched that gave them joy, an activity which
could be modified for multiple settings for youth or adults.

• Balancing flexibility and structure. Facilitators were “willing to really let what the community was dealing
with in the moment lead the conversations,” says Andrea Bertucci, training manager.  While the
conversations were deliberately open-ended, Connection facilitators followed a consistent format, including
opening and closing activities such as videos or guided questions that reinforce social and emotional
learning practices.

• Recognition of the demands on youth-serving adults. The word “overwhelmed” comes up frequently in
conversations with partners, and the Connection’s staff sought to strike the right balance of support and
connection without the sessions becoming an imposition. “We’re still trying to tease out how to make this a
ritual or routine without tying people to another commitment,” says Fisher.
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FIGURE 4. IN SAN FRANCISCO, NEW
WAYS TO PARTNER WITH PARENTS
AND CAREGIVERS

As San Francisco parent Kate Moore watched her
son navigate his sophomore year of high school
virtually this spring, she wondered about the impact
on his social and emotional development. “What
must this situation be like for an adolescent? How
do teenagers cope and what is healthy?” she asked
in a blog post. “I am also aware that my skills as a
parent are being tested differently too.”

Moore wasn’t alone. Parents and caregivers quickly
identified similar challenges as they tried to support
their children learning at home after school
buildings closed in spring 2020.  “I would like tools
to help my only child (7) who is missing social
connections and whose social skills seem to be
devolving,” said one parent during one of more than
a half-dozen webinars focused on fostering parents’
SEL skills held by Parents for Public Schools of San
Francisco (PPS-SF).  “While challenging, this is an
opportunity for students and families to build skills
that will really serve them when school resumes—
and for the rest of their lives,” explained Miranda
Martin, the organization’s director of policy.

The parent-focused webinars offer strategies for
other organizations seeking to build stronger
partnerships with parents and caregivers.
Among them:

• Increasing parent and caregiver capacity. While
PPS-SF’s initial goal was to develop parent support
for SEL initiatives in schools, the organization
quickly recognized that parents “wanted tools they
could use right now,” Martin says. Webinars also
were held with live translation or conducted
completely in other languages, including Spanish
and Chinese.

• Student voice matters to parents, too. Students
discussed their own experiences during several
webinars, which was well-received by parents.
“Sharing with parents helps them understand the
‘why’ of schools supporting student social,
emotional, and cognitive needs as well as
academics,” Martin says.

• Enlisting parents as advocates. Discussions
about best practices at individual schools during
the webinars, including intentional efforts to build
community schools and foster restorative
practices, helped parents better understand what
was happening in their own children’s schools.
But as PPS-SF seeks to share best practices across
the district in hopes of encouraging its leaders to
replicate them, parents could play an important
advocacy role.

• Developing communities of learning. Schools

and community-based organizations have

expressed interest in PPS-SF providing similar

training to their own parents and caregivers. The

organization also hopes to continue programming

for parents and families, including

multigenerational learning events in which adults

and youth share and learn from each other.
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LESSON 3. YOUTH VOICE IS A CRUCIAL INFLUENCE IN TRANSFORMING
LEARNING ENVIRONMENTS

Like many 8th graders, Eva readily admits she’s a bit shy.

“I used to struggle with talking with people,” she says.
Working with older peers as part of a middle school
mentoring program sponsored by NAZA, she says,
“helped me not only show leadership, but to raise my
voice more.”

Raising the voices of young people is the goal of Youth in
Action!, a youth-created and led initiative that provides a
leadership platform for participants in afterschool
programs. The goal, says youth community leader—and
high school junior—Avery, was “to create a space where
youth could make friends, come up with amazing ideas
and feel comfortable together working to achieve a goal.”
For example, middle-school youth meeting virtually
during the pandemic proposed a virtual interactive
showcase which younger students ultimately planned
and performed, says NAZA youth advisor Allie Duke.

Among the keys to ensuring authentic youth leadership:

FIGURE 5. IN NASHVILLE, YOUTH
LEADERSHIP IN ACTION

• Student choice. Having students identify issues they are
passionate about and develop plans to address them is at the
heart of Youth in Action!, but leaving that wholly in the hands
of young people represents a shift for the youth-serving
adults who support them, says Avery. “It’s really important to
step back and let the youth come to these decisions
naturally.”

• Blended support. Each Youth in Action! program is
supported by both afterschool program staff and a youth
community leader recruited by NAZA who work together to
help students develop advocacy skills to take action. NAZA
also provides in-kind supports for initiatives chosen and led
by youth, and youth community leaders meet with NAZA staff
to identify opportunities where adult collaborators can
support youth-led efforts.

As a youth community leader, 11th grader Lily focused on
helping her middle school mentees adjust after the high
school experience went virtual as a result of the pandemic.
“It’s a very stressful time, but I think right now is a key time to
discover who you are,” she says.  “The teenage stereotype—
we’re too moody, we don’t care about anything, and we don’t
know what we want—that’s not true. If adults come in and
they don’t think of us like that, we won’t think of them as
someone who is trying to oppress us.”
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FIGURE 6. IN SPARTANBURG, SUSTAINING YOUTH ENGAGEMENT



25



26

CONCLUSION



27

APPENDIX: COMMUNITY
CONVENING OVERVIEW



Appendix.  
The community organizations included in this report reached youth and youth-supporting adults with locally prioritized content to build 
capacity, learn, and identify future action areas. Their convenings were held from February 2020 through October 2020.  

The Whole Child Connection at Children’s Institute | Rochester, NY 
Prioritized Commission recommendations: Clear Vision; Build Adult Capacity; Alignment 
Audience Priority content Organizational capacity 

built 
Key lessons Future action 

• K-12 educators
• Out-of-school

time program
staff

• Students
• Caregivers
• Community

members within
the Greater New
York

• Importance of
relationships as a
catalyst to
learning

• Equity and racial
justice focus

• Created and renewed
partnerships

• Integrated youth
leadership

• Increased trust and
credibility

• Reduced duplication of
services

• Established “SEL &
Critical
Discourse” committee

• Direct work with youth is
essential

• Need to explore furthering
the connection between SEL
and equity

• Conduct action planning
sessions and workshops

• Improve existing and
introduce new training and
consultation offerings

• Establish a youth advisory
council

For 60 years, the Whole Child Connection at Children’s Institute has served the social and emotional needs of children and the adults who 
work with them. Children’s Institute is a cross-sector collaboration that is building a strong community, improving adult practice, and 
bringing together experts and practitioners. Representatives from early care and education, K-12, OST, health, human services, higher 
education, policy, and funders work together to support whole child development and improve the quality of out-of-school time programs 
for youth ages 5 to 18.  

Nashville After Zone Alliance | Nashville, TN 
Prioritized Commission recommendations: Clear Vision; Transform Learning Settings; Build Adult Capacity 
Audience Priority content Organizational 

capacity built 
Key lessons Future action 

• Middle school
youth in NAZA-

• Six essential
anchors for
transformative

• Storytelling to elevate
youth and YDPs’

• YDPs have an opportunity to
embed support, connection,
and engagement to support the

• Launch a think tank with youth
and YDPs

A



funded 
programs 

• Youth-
development
professionals
(YDPs)

• Caregivers
• Policymaker &

elected officials
Community
partners

learning in the All 
of Who I Am 
report, including 
identity 
development, 
relationships, 
belonging, 
intentionality, 
meaningful 
learning, and 
youth agency and 
leadership. 

perceptions and 
experiences 

• Strengthened
partnerships
Unveiled "Vision for
Holistic Youth
Development for
Nashville"

whole child, particularly in the 
context of racial justice, the 
pandemic, and environmental 
events. 

• Youth emphasized the
importance of investing in
youth-led and adult-supported
initiatives

• Partner across learning
settings to help measure
progress on new vision

• Co-design new learning
experiences for adults and
youth

• Integrate vision into trainings
and peer coaching

• Begin convening a “Community
of Practice” in partnership with 
NAZA-funded partners  

Housed in the Nashville Public Library and supported by the Nashville Public Library Foundation, Nashville After Zone Alliance (NAZA) is a 
nationally recognized system of free, high-quality afterschool programs that provide academic support and new creative outlets for Metro 
Nashville middle school students. NAZA was created to help prevent at-risk middle school students from veering off the path to high 
school graduation, college, and future success. 

Parents for Public Schools – San Francisco | San Francisco, CA 
Prioritized Commission recommendations: Clear Vision; Building Adult Capacity; Alignment 
Audience Priority content Organizational capacity built Key lessons Future action 
• Parents and

families
• School and

district
leaders and
educators in
San Francisco
Unified
School
District

• Assessing the current
state of youth

• How schools are
maintaining caring
and supportive
relationships during
remote learning

• Specific and
actionable caregiver
training so students
feel safe and ready to
learn

• Engaged diverse audiences in
multi-lingual events using
several approaches
(simultaneous vs. consecutive
interpretation, mono-lingual
breakout rooms, separate
events by language with same
content)

• Demonstrated ability to
augment district capacity,
supporting wellness checks
that reached two-thirds of the
district’s 50,000+ students

• Mono-lingual virtual
events were more
seamless technically
and allowed for deeper
engagement

• Multi-lingual events
allowed participants to
hear more perspectives
during share out
segments

• Parents and caregivers
value insights from
students (who are not

• Assess existing programs
to embed SEC principles

• Support to families and
community-based
organizations through
workshops, train the
trainer events, and
professional learning
communities.

• Update measurement of
outcomes for families

• Bring family perspective
and participation into SEC-

B



• Deep dives on self-
management, growth
mindset, social
awareness, and self-
advocacy, skills
measured by SFUSD
through surveys and
reported on the
district’s standards-
based report cards for
K-5 students

• Became “resident experts” to
support families in
understanding child
development and applying
knowledge to practices at
home to better understand
these concepts and translate
them into practice.

• Built and strengthened
relationships with key school
district personnel

their own) because it 
helps them further 
understand the "why" of 
schools supporting 
student social, 
emotional and cognitive 
needs as well as 
academics 

related programs that the 
district prioritizes 

• Modify existing programs
and workshop modules

• 

Parents for Public Schools – San Francisco is a nonprofit organization that helps families to navigate SFUSD enrollment, understand 
education policy and decision-making, and become empowered, engaged members of their school communities. The group has a 20-year 
history of bringing diverse stakeholder voices to decisions affecting families and students. 

Rennie Center for Education Research & Policy and Transforming Education | Boston, MA 
Prioritized Commission recommendations: Transform Learning Settings; Build Adult Capacity; Alignment 
Audience Priority content Organizational capacity built Key lessons Future action 
• K-12

educator
s and
staff in
Boston
Public
Schools

• Sense of belonging,
self-awareness,
identity, and agency

• Transformative SEL in
the classroom setting
using the Culturally
and Linguistically
Sustaining Practices
and Transformative
SEL framework

• Adult wellbeing and
building adult social
and emotional skills

• Collaborated with Boston
Public Schools and CASEL

• Partnering with teachers to
shift SEL skills and
competencies through a racial
equity lens

• Deepened equity lens and
understanding of
Transformative SEL

• Developed a Transformative
SEL Action Guide for BPS
Educators to improve educator
capacity

• In order to successfully
transition to BPS
“Transformative SEL”
model, adult capacity and
community-building are
critical areas of focus

• Educators felt
overwhelmed by the
demands created by
virtual school reopening
and needed specific tools
and strategies

• Offer more
opportunities to
learn about
Transformative SEL
and embed
transformative SEL
practices in the
classroom

• Develop an action
guide, a series of
webinars, and SEL
coaching

C



The Rennie Center for Education Research & Policy’s mission is to improve public education through well-informed decision-making 
based on deep knowledge and evidence of effective policymaking and practice. The organization creates open spaces for educators and 
policymakers to consider evidence, discuss cutting-edge issues, and develop new approaches to advance student learning and 
achievement. TransformEd is a nationally recognized non-profit organization that partners with school systems and other education-
focused organizations to support educators in fostering the development of the whole child so that all students, particularly those from 
underserved populations, can thrive. TransformEd works directly with district, charter management organizations, school, and 
organizational partners across the United States to integrate a whole child approach, while also producing open-source, evidence-based 
tools, resources, and guides for educators. 

Spartanburg Academic Movement | Spartanburg, SC 
Prioritized Commission recommendations: Clear Vision; Transform Learning Settings; Build Adult Capacity 
Audience Priority content Organizational capacity built Key lessons Future action 
• Staff and

leaders at
23 out-of-
school
time
programs
serving
youth in
grades 6-
12.

• Cultivating empathy
and engaging youth
in supported
struggle

• Implicit bias and
building cultural
competency

• Adverse Childhood
Experiences (ACEs)

• Building resiliency
• Incorporating youth

voice into program
planning

• Increased alignment on SEL
implementation between
schools and OST organizations

• Learned new and creative
online engagement tools for
OST partners

• Pooled resources and
amplified expertise within the
Collaborative

• Reduced barriers for
organizations by providing
training at no cost

• Embedded recommendations
from Spartanburg youth

• To make learning
settings safe and
supportive for all young
people, communities
must invest in the adults
that are leading those
settings

• OST providers want
multiple ways to connect
with peers to stay
informed and supported

• Training should go
beyond raising
awareness and must
provide practical skills
and strategies

• Continue increasing
alignment with schools

• Introduce shared data
platform for school and
OST partners

• Prioritize future
trainings on ACEs,
youth mental health,
and cultural
competency

• Create aligned
attendance
measurement for OST
Collaborative member
organizations

Spartanburg Academic Movement (SAM) coordinates the focus and work of leaders in the nonprofit, business, government and civic 
sectors in partnership with the County’s seven urban and rural school districts to ensure economic mobility for students, anchored in 
academic achievement. SAM tracks outcomes from kindergarten readiness to college completion, engaging partners to provide support to 
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ensure student success. The Spartanburg County Out-of-School-Time Collaborative is a voluntary, incentive-driven, opt-in network created 
for the purpose of achieving better results for young people in Spartanburg County through improving, expanding, and sustaining high 
quality afterschool and summer programming for youth. 
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