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Abstract 

 
This study has investigated the interlanguage features in spoken language of four 

foreigner learners of Bangla. Data has been collected through interviews which were 

recorded and analyzed. The analysis of the respondents’ language has been made in 

terms of phonetic, morphological and syntactic aspects. 

 

The language deviations may be attributed to different factors such as L1 interference to 

some extent, and other aspects related to psychological processing, motivation and 

language use.  
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Chapter 1: Introduction 

 

1.1 Foreword 

One of the main challenges facing many countries is how to maintain their 

identity in the face of globalisation and growing multilingualism. There is 

a case for regulating the status of English but ways need to be found of 

reinventing national identity around a distinctive mix rather than a single 

language which is kept pure. (p.116)  

 

From the above statement of Graddol (2006) it is very clear that at this point of 

civilization monolingualism is rapidly disappearing from the face of the earth.  Ellis 

(1997, p.3) opines that in the time of ‘global village’ and ‘World Wide Web’ people 

around the world are not merely limited to their own speech communities. Hence learning 

a second (third, fourth … ) language is not just a pastime rather it has become inevitable.  

From the second half of the twentieth century a keen interest arose among the linguists in 

second language acquisition and they focused their studies to know how people acquire a 

second language.  Collection of the samples of Learner language or Interlanguage has 

proved to provide a valuable insight in this regard.  

 

1.2 Aim of  Study 

In this research, first of all, effort has been taken to make the concept of ‘interlanguage’ 

and its various features clear. Then, available literature on Interlanguage is displayed and 

discussed. Characteristically, all the obtainable literature is about learning English as a 

second language. There is almost no traceable work on Interlanguage where Bangla has 

been learnt as a second language.   To carry out my research I have interviewed four 

foreigner learners of Bangla of different nationalities employed in different professions in 

Bangladesh as my random subjects.  

 

Since the main way of investigating L2 acquisition is by collecting and describing 

samples of learner language, the major focus of my data collection was to trace various 

features of Interlanguage in the out put the learners and to analyze the errors found in 

their output from phonetic, syntactic and morphological levels. There might be some 

common hurdles where most learners stumble.  Once we become familiar with the errors 
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they make, our knowledge of their lapses may work as guidance for both teaching and 

learning Bangla as a second language easily.  

 

1.3 Background 

A researcher usually chooses his topic of study from his field of interest.  He is not 

supposed to maintain zeal to the last in pursuing the objectives of a research in any topic 

from a field which he is not interested in.  My interest in the foreigner learners of Bangla 

started from the date of coming to IML when I found the institution to be a panoramic 

center point of union of people from around the world reminding me of Newman’s 

microcosmic world of liberal education. In a single floor of the institution there are 

dozens of departments of different languages. In particular, Bangla Department attracted 

me the most and I was glad and proud to see pupils of different nationalities learning 

Bangla and at the same time, as an ELT student, I also felt curious to observe the 

appearance various aspects of second language acquisition in their learning Bangla.  My 

quest got an impetus when we found a chance to interview a Korean teacher at IML to 

study the interlanguage features of her output in Bangla. That was done as a class 

assignment and was done in a very brief period of time. From that point onward I was 

planning to pursue this topic in a little more length.  

 

1.4 Research Questions 

One of the first methodological steps in a research is to formulate a research question. By 

a research question a researcher formally states the aim of his study. It is usually focused, 

concise and arguable. The research question states clearly what the study will investigate 

or attempt to prove. It works as a guideline all through the study. The research question is 

a rational statement that comes from what is known or believed to be true or understood 

and accepted from available literature of the concerned topic and it leads the investigator 

to what is unknown and requires validation and proof. An accurate and clearly defined 

research question saves a lot of beating about the bush and directs the researcher what is 

to follow first and foremost.  

 

In this study I moved with one central question along with two sub questions. The key 

question that I had in this investigation was, “what features of interlanguage are found in 
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the output of the foreigner learners of Bangla?”  There are various traits of interlanguage 

and it is supposed that they appear in the interlanguage when any one learns a language. 

Do they appear in the foreigner learners’ performance in case of learning Bangla?  I 

wanted to know the nature of their linguistic deviations.  The second question that I posed 

was, “Are there any special feature in their effort to communicate in Bangla?”  Every 

language and the speakers of that language are unique to some extent. Does Bangla cause 

some special feature to arise in the output of the learners? Finally, in a shorter range, my 

quest was, “what may be attributed to those deviations of language which the learners 

make?”  Are the deviations caused by some individual difference factors like motivation 

and intelligence or by the interference of their mother tongue? These are the questions 

that spelled out the scope of my activity in the survey and gave a form to my 

investigation.  
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Chapter 2: Literature Review 

 

2.1 Introduction 

The term ‘interlanguage’ was coined by Selinker (1969, 1972) to refer to the progressive 

knowledge of the second-language learners on their way to the target language. A 

plethora of terms have been used to mean the language leaner’s language. Along with 

‘interlanguage’ it is also called ‘interlingua’ or ‘interlingual identifications’ (Weinreich, 

1953), ‘approximative systems’ (Nemser 1971) ‘transitional competence’ (Corder 1971), 

‘interim grammar’, and ‘language learner-language’ (Corder 1978) by different scholars 

at different points in time starting from early sixties.           

 

 

Figure: 1 Interlanguage (Corder 1971, in Richards1974, p162) 

2.2 The concept of Interlanguage 

Interlanguage is the midway of a second language learner in his journey towards the rules 

of second language. This body of knowledge is different from both his mother tongue and 

the target language. At any given time in the continuum, from a point he usually marches 

forward but he may also become stagnant or may even slide back. Before we look back 

into the history of interlanguage let us be familiar with the idea as McLaughlin (1987) 

puts it: 

 

Generally speaking, the term ‘interlanguage’ means two things: (1) the 

learner’s system at a single point in time and (2) the range of interlocking 

system that characterize the development of learners over time. The 

interlanguage is thought to be distinct from both the learner’s first 

language and from the target language. It evolves over time as learners 
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employ various internal strategies to make sense of the input and to 

control their own output. (p.60) 

 

 

2.3 Interlingual Identifications 

In the history of exploration of psychology of second language learning Weinreich (1953, 

p7) is the pioneer to discuss different aspects of interlanguage, though it was not termed 

so at his time. He calls it ‘interlingual identifications’. He opines that, in a language 

contact situation, such identifications can develop in the phonemes, in the grammar and 

in the semantics of the concerned languages. Selinker (1972) criticizes that Weinreich did 

not make clear where these growth take place. According to Selinker a latent 

psychological structure in human brain must be assumed for those developments to take 

place and that latent structure is activated when one learner attempts to learn a second 

language. Lennenberg (1967, pp. 374-379) calls this structure Latent language structure 

and according to him in that structure there (a) is an already formulated arrangement in 

the brain, (b) is the biological counterpart to universal grammar, and (c) is transformed by 

the infant into realized structure of a particular grammar in accordance with certain 

maturational stages. Selinker’s latent language structure is not exactly the same as 

Lennenberg’s.  

 

2.4 Transitional Competence 

Corder (1967, 1971, 1978) in his various essays speculates somewhat the same 

phenomenon of interlanguage with different terminologies like ‘transitional competence’, 

‘idiosyncratic dialect’ and ‘language-learner language’ etc. He classifies performance 

‘mistakes’ as unsystematic and ‘errors’ as systematic; errors occur due to the inadequate 

knowledge of the system of the target language, and they are termed as transitional 

competence (Corder, 1967, p 166). According to him, errors are indicative of the 

developmental state of the fact that learning is taking place. They also prove that learners 

employ strategies and they have a tendency to induce rules.  Corder thinks both first and 

second language learners employ the same strategies. Corder (1967, p.166) states: 
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I propose therefore as a working hypothesis that some at least of the 

strategies adopted by the learner of a second language are substantially the 

same as those by which a first language is acquired. Such a proposal does 

not imply that the course or sequence of learning is the same in both cases. 

 

Corder opines that studying language-learner language and their errors is very essential. 

They will help us to know the learner’s innate strategies to dictate our practice and 

determine our syllabus.  The progressive knowledge of the learner will lead us to adapt 

ourselves to their needs rather than to impose on them our perception of their needs.  

 

2.5 Approximative systems 

Richards (1974, p 29) says “Nemser’s terminology is a little different from Selinker’s but 

it is applied to precisely the same phenomenon. He uses approximative system for 

interlanguage”. Nemser (1971) first classifies the languages in contact situations as the 

target language (LT), the source language (LS ), an  approximative system (La) and La1 … n  

indices refer to systems at successive stages of proficiency. An approximative system, 

according to him, is the deviant linguistic system actually employed by the learner 

attempting to utilize the target language. He also says that learner speech at a given time 

is the patterned product of a linguistic system. La , is distinct from Ls and LT, and 

internally structured.  He also states that in a given contact situation, the approximative 

systems of learners at the same stage of proficiency roughly coincide. Regarding the 

importance of interlanguage study Nemser (1971) summarizes: 

Investigation of such leaner systems is crucial to the development of 

contrastive analysis theory and to its applications to language teaching. 

However, these systems also merit investigation in their own right through 

their implications for general linguistic theory. (p.62 in Richard 1974) 

 

2.6 Interim Grammar 

Selinker (1969, 1971, and 1992) provides the most encompassing discussion on this 

issue. He says that there is a latent language acquisition structure in the brain of language 

learners. He maintains that interlanguage studies can be done based “on the observable 

output which results from a learner’s attempted production of a TL norm” and to 

establish relevant data we need 1) utterances in the learner’s native language (NL) 

produced by the learner; 2) IL utterances produced by the learner; and 3) TL utterances 
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produced by native speakers of that TL. When an investigator has these three sets of 

utterances within a theoretical framework he can begin to study the psycholinguistic 

processes which establish the knowledge which underlies IL behavior. Selinker (1972) 

states:  

I would like to suggest that there are five central processes (and perhaps 

some additional minor ones), and that they exist in the latent psychological 

structure … … I consider the following to be processes central  to second 

language learning; first, language transfer; second,  transfer of training; 

third, strategies of second language learning; fourth, strategies of second 

language communication; and fifth, overgeneralization of  TL linguistic 

material. Each of the analyst’s predictions as to the shape of IL utterances 

should be associated with one or more of these, or other, processes. (p35, 

in Richards 1974)  

These five processes in brief are as follows: 

1) Language transfer: some items, rules, and subsystems of the interlanguage may 

result from transfer from the first language. Example: What did he intended to 

say? (Selinker,1972) 

2) Transfer of training: some elements of the interlanguage may result from specific 

features of the training process used to teach the second language. Selinker here 

talks about a Serbo-Croatian learner who always mixes up the use of English ‘he’ 

and ‘she’, though the learner had the he/she distinction in his mother tongue.   

3) Strategies of second language learning: some elements of the interlanguage may 

result from a specific approach to the martial to be learned. Example: Don’t worry 

I am hearing him. 

4) Strategies of second-language communication: some elements of the 

interlanguage may result from specific ways people learn to communicate with 

native speakers of the target language.  

5) Overgeneralization of the target language linguistic material: some elements of 

the interlanguage may be the product of overgeneralization of the rules and 

semantic features of the target language.  
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Fossilization according to Selinker is the state of affairs that exists when the learner 

ceases to elaborate the interlanguage in some respect, no matter how long there is 

exposure, new data, or new teaching.  Among the learners there is a tendency of 

backsliding, that is, producing the errors of early stage of development of second 

language learning.  Selinker and his associates think that IL development is different 

from first language development and it caused mostly due to language transfer 

phenomenon. He cites the example of the French speaker who retain the uvular /R/ in 

their English interlanguage, English speaker who use English word order in German 

sentences. He also admits that it may occur due to other factors. It may be caused by 

language learning strategy. It may so happen that a learner has learnt enough to 

communicate then he may siege to learn anymore and will tend to avoid the trouble of 

learning.  Selinker (1992) confirms his view of language transfer and fossilization as 

crucial aspects of interlanguage and lays farther importance on the extensive study of 

interlanguage to reach insight in the field of SLA. 

 

Selinker et al. (1975) presents a study where he argues that there is definite systematicity 

in the interlanguage of the learners. He says in this systematicity there are some strategies 

involved like – language transfer, overgeneralization of target language rules, and 

simplification. In this way, as Selinker states, interlanguage is the interim grammar which 

develops different cognitive strategies – for example, transfer, overgeneralization and the 

correct understanding of the target language.  

 

There are some remarkable tenets of interlanguage. Consulting the prevailing literature 

and mainly based on Selinker, Ellis (1999) discusses three major features of 

interlanguage. They are: language-learner language is permeable, dynamic and 

systematic. Permeability in interlanguage means the rules that constitute the learner’s 

knowledge at any one stage are not conclusive or fixed rather they are amendable. That is 

developmental IL knowledge is ready to receive modifications. The dynamic feature 

refers to the constant changing nature of interlanguage knowledge. The learners slowly 

accommodate new hypotheses about the target language system. A process of “constant 

revision and extension of rules is a feature of the inherent instability of interlanguage and 



9 

 

 

 

its built in propensity for change.” (Ellis 1999, p50). The systematic feature of IL refers 

to the fact that there is a rule based nature of the learners’ use of L2. That is IL of the 

learner is a rule governed behavior. The learner does not haphazardly select rules from 

the store of his interlanguage rules; rather he does this in a systematic way.   

 

Selinker (1975) shows the involvement three main strategies of language transfer, 

overgeneralization and simplification, under systematicity feature of interlanguage in a 

study of 10 boys and 10 girls in a French immersion class. The children were taught by a 

native speaker. The learners could talk among them in French and could understand the 

teacher but they had no scope to use French outside the class: The study is as below:  

 

Type of error Construction Examples 

Language Transfer English transitive meaning 

given French intransitive 

verbs. 

Lexical confusion 

 

Improper  pronoun  

placement 

Elle marche les chats (she’s 

walking the cats) 

 

Des temps (sometimes) 

 

Le chien a mange les (the 

dog ate them) 

Overgeneralization Overgeneralization f French 

adjective placement rule. 

Past tense form modeled on 

most common conjugation.  

Use of subject form where 

object form is required  

Une maison nouvelle (a new 

house) 

Il a coure. (he ran). 

Je lis des histories a il en 

francais. ( I read stories to 

him in French) 
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Simplification 

 

Use of one form (infinitive) 

for all tenses 

 

Aboidance of French post-

position of adjective 

 

Le fille mettre du confiture 

sur le pain. (the girl put 

some jam on the bread.) 

 

Un jour qui chaud (A hot 

day.) 

Table: 1 Errors found in the speech of children in an immersion classroom (Selinker 

1975, in McLaughlin 1987) 

 

Three salient views regarding the development of interlanguage dominated the 70s. 

Selinker and his associates thought the learners develop the rules of the target language 

through cognitive strategies like simplification, overgeneralization and language transfer. 

Adjemian argued that it is a rule goverened behavior and can be analyzed linguistically 

like any other natural language. It is according to her, is a set of grammatical intuitions. A 

third approach was backed by Tarone (1979, p.65 in McLaughlin1987). He maintained 

that the interlanguage could be seen as analyzable into a set of styles that are dependent 

on the context of use. He gave more importance to the context of use and argued the 

context to be the determinant. In this way, we see the evolution at work in the 

interlanguage hypothesis from the beginning when it came into being as a protest against 

morpheme study and contrastive analysis.  

 

2.7 Early Survey  

As IL data of foreigner learners of Bangla is not available, at this stage of literature 

appraisal we shall choose three case studies concerning phonological, morphological and 

syntactic data of interlanguage from the vast ocean of IL records to relate and compare 

them to our present data of case study.   
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Larsen-Freeman (1991) presents Schumann’s (1978) famous case study of Alberto, a 33 

year old Costa Rican frame polisher, provides us with a body of very useful and 

interesting data regarding syntactic structures of English language related to the 

auxiliary, in particular negation, inversion, the possessive and plural "'s" forms, the past 

tense, and the progressive "-ing" for interlanguage study. Alberto used to live with a 

Costa Rican couple in a mostly Portuguese section of Cambridge, Massachusetts. 

Schumann along with other researchers observed Alberto’s untutored acquisition of ESL 

for ten months. Schumann tutored him for seven months after ten months. Schumann’s 

instruction was of almost no use. Alberto was still mostly in no V stage ESL acquisition. 

The summary of Schumann’s study is that Alberto was not successful with negative 

placement, question inversion, supplying grammatical morphemes apart from plural "s", 

auxiliaries apart from "can”. Schumann concludes observing Alberto’s interlanguage that 

he is using a reduced and simplified form of English which is similar to pidgins 

(Schumann, 1978, in Larsen Freeman, 1991). Alberto’s percentage of success was as 

follows (adapted from Schumann, 1978): 

Auxiliaries forms of copula "be" 

 over 80%: "can" 85% 70/83 "are" (1pl) 100% 3/3                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

"were" (2) 100% 2/2 

"am" 98% 63/64 

"is" 94% 969/1035 

10%-80%: "am" 75% 3/4 "was" (1sing) 67% 4/6 

"is" 71% 45/63 "are" (2pl) 52% 13/25 

"will" 38% 17/47 "were" (3pl) 33% 1/3 

"do" 35% 96/277 "are" (3pl) 29% 23/78 

"are" (3pl) 22% 5/27 

under 10% "would" 8% 1/13 "was" (3sing) 6% 2/34 

"does" 1% 1/75 

"did" 1% 1/90 

"was" 0% 0/3 

"could" 0% 0/3 
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"have" 0% 0/3 

"has" 0% 0/3 

Success rate of some other grammatical issues in percentage: 

plural "'s              85% 

irregular past       65% 

progressive "ing" 58% 

possessive "'s"       9% 

regular past           7% 

inversion               5% 

Some of the Alberto’s outputs were as follows: 

Negatives 

I don't have the car.  

I don't understand.  

You don't understand me.  

No like walk. 

I no understand.  

That "learn" no understand.  

No remember.  

No have pronunciation. 

No understand all.  

No is mine.  

I no may explain to you.  

No pass.  

Interrogatives 

What is surance? 

This is apple? 

You may change the day, the lesson the day? 

You will come back? 

You will come here the next Monday? 
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Declaratives 

This picture is 'On the Point' 

It's problem for me. 

Picture is very dark. 

In my country is six year in primaria. 

Is necessary. 

Is very bad, no? 

This man is wrong 

Ellis (1997, p 6-10) presents two case studies of Schmidt (1987). Schmidt’s first study 

was with Wes, a thirty-three year-old Japanese artist who left school at fifteen and was a 

naturalistic learner of English. When he started to visit Hawaii in connection with his 

paintings, he got regular opportunities to use English although he had almost no scope to 

use English in his own country. Schmidt observed him for three years and recorded 

Wes’s conversations and monologues. Schmidt focus was to check grammatical aspects 

like auxiliary be, plural – s, third person – s, and regular past tense. At the end of the 

study Schmidt concludes that Wes had little or no knowledge at the beginning of the 

study of most of the grammatical structures he was investigating. Moreover, he was still 

far short of native–speaker accuracy three years later.  For example, he continued to omit 

–s from plural nouns, rarely put – s on the third person singular of verbs, and never used 

the regular past tense. Eventually though, he turned out to be a good communicator and 

conversationalist. He was able to pick up the formulaic expressions very quickly like 

“Hey how’s it? What’s new?”. He used to use verbs either with simple form or ing form 

without knowing the difference. Two of his utterances are as follows: 

All day I’m sitting table. 

So yesterday I didn’t painting.  

Schmidt’s  second study was with two child learners, J, a ten year old Portuguese, and R, 

an eleven year old Pakistani, in classroom contexts learning English in a language unit in 

London. J received schooling and could speak his language but R could speak Punjabi 

and could not write. J was in the unit for four terms i.e. twelve months and R was for two 
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years. They received both formal and informal instruction and got exposure to TL. The 

ability to perform requests was the focus of the study. J was found weaker than R. 

Interestingly, their achieved skill to perform requests were almost at the same level in the 

end. Their developmental interlanguage to perform requests runs as follows (adapted 

from Ellis, 1997, p 8-10): 

Developmental 

hierarchy  

Participant   Request

 Utterances 

Discussion 

1 J Big circle J wants a cut out of big 

circle from his teacher only 

with two words 

1 R Sir. R just points at a piece of 

card to let the teacher  

know that he wants him to 

put a staple in it saying a 

single word 

2 J Give me. Begins to use simple 

imperative verbs 

2 R Give me a paper. Do 

3  J & R Can I have the yellow book, 

please? 

Sometime later they learn 

to use ‘can I have …’ 

4 R Miss, I want. They start using extended 

linguistic device. R makes 

use of ‘want’ statements 

4 J You got a rubber? J uses ‘got’ statements 

5  J & R This paper is not very good 

to colour blue. 

Occasionally both of them 

use hints instead of direct 

request. J wants his teacher 

to give him a different 

coloured piece of paper 
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6  J & R Can you pass me the pencil? 

 

Finally, the learners begin 

to use ‘can’ with a range 

different verbs 

Table: 2 The learners developmental interlanguage to perform requests (Ellis,1997)  

The progressive feature of their IL knowledge is very easily remarkable as we see by the 

end of the study the learners’ ability to use request developed considerably, though unlike 

the native speakers their requests were mostly direct and were within limited range of 

expression irrespective of their teacher or friend as their addressee.  

Interlanguage feature in the phonological level is commonly found. Selinker (1972) talks 

about some IL utterances in his famous essay “Interlanguage”. There he discusses some 

phonemic IL like final r English words are not properly pronounced by the many 

speakers of English of other languages. Frenchmen trying to pronounce [ө] in the word 

athlete make [t] though he may know to pronounce [ө] in other words. To an Israeli 

learner [r] becomes [w]. He opines that all these may happen due to language transfer 

process of interlanguage. Selinker (1972) maintains these occur from:  

spelling pronunciation; e.g. speakers of many languages pronounce final –

er on English as [ε] plus some form of r; cognate pronunciation, e.g. 

English athlete pronounced as [atlit] by many Frenchmen whether or not 

they can produce [ө] in other English words; holophrase 

learning(Jain,1969), e.g. from half-an-hour the Indian learner of English 

may produce one and half-an-hour; hypercorrection, e.g. the Israeli who 

in attempting to get rid of his uvular fricative for English retroflex [r] 

produces [w] before front vowels, ‘a vocalization too far forward’…(p.41, 

in Richard 1974)      

Another popular source of interlanguage phonology data is Schmidt (1987). He 

experimented with 34 Egyptian learners studying in secondary school, aged 15 to 17, 

learning English as an FL. It’s a common notion among the teachers of English there that 

Egyptian learners have difficulty with English /ө/ and /ð/ sound and they tend to 

substitute them with /s/ and /z/. Schmidt used two sets material in both English and 

Arabic language consisting one passage of about 150 words, a word list of 20 words, a 

list of 10 minimal pairs both in Arabic and English centering /ө/ and /ð/ to check whether 

http://en.wikipedia.org/wiki/Voiced_dental_fricative
http://en.wikipedia.org/wiki/Voiced_dental_fricative
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or not the learners substitute them with /s/ and /z/ (Egyptian Arabic  ث and ز ). He let the 

students read aloud hiding his main intention of checking the pronunciation of particular 

sounds and recorded them. It was finally seen that Arabic /ө, ð/ and /s, z/ are contrastive 

in careful speech and they do not substitute; English /th/ and Arabic /th/ are not identical 

and it is not yet sure whether ث can be read as /s/ and ز can be read as /z/. Schmidt (1987) 

concludes: 

  

The study reported here has investigated a very limited area of 

interlanguage phonology in order to support the claim that a careful and 

sociolinguistically oriented, contrastive analysis can predict some FL 

errors - i.e. that a better case can be made for language transfer  than for 

explanations independent of native language.(p.375) 
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Chapter 3: Data Collection 

 
    

3.1  The Study 

One of the most important and crucial episodes of research is data collection. The main 

purpose of gathering data is to make important decision based on the collected 

information through various types of analysis.  Inaccurate data may ultimately lead to 

invalid results. There are several ways of collecting data. Topic and area of the research 

usually determines the means of collecting data. There are various ways like interviews, 

face to face or over phone or computer assisted, questionnaire, observation, document 

review and so on.  For my data collection I have used face to face and over phone 

interviews. 

 

3.2 Participants 

I chose four interviewees randomly of different nationalities working in Bangladesh in 

different institutions. Two of them were teachers at IML, DU. One of them was a student 

at IML. The fourth one was an American research fellow at ‘Grameen Shakti’ in 

Bangladesh. I shall be using pseudonyms for my respondents. They were namely Mary, 

Elizabeth, Lidia and Kitty. All are adult and received training in Bangla for different 

periods. Ms. Mary is twenty five of age.  Besides her mother tongue she knows English 

and Arabic. She received a training of Bangla for two months at IML. Ms. Elizabeth is 

around thirty year old; she knows French, English, Hindi and Arabic besides her mother 

tongue Italian. She is doing a research on Sufism of a particular a sect of Muslims at 

Chittagong in Bangladesh and at the same time writing a grammar for the Bangladeshi 

learners of Italian. She has completed a two year course in Bangla language at IML, DU, 

and her Bangla is quite up to the mark. Ms. Lidia has completed a six months course at 

American centre at Dhaka in Bangladesh. She can hardly speak Bangla. Ms. Kitty is 

teacher, aged thirty five around, staying in Bangladesh for two years to teach Spanish 

mainly to the Bangladeshis.  Though my respondents differ from each other in respect of 

period of instruction of TL they have received, but all of them lived in entirely in a TL 

surroundings. They all moved mostly among the educated group of people who are able 

to use English to communicate them.  As two of them had to deal with Bangladeshi 
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students they always got an exposure to the target language, and other two being 

researchers they also found enough scope to mix with common people to get ample 

chance to gather  TL information.  

 

3.3 Method  

To collect data I depended mainly on semi formal interviews with a qualitative approach.  

I could not follow longitudinal observation, though my topic demanded. The tool I have 

used mostly was a voice recorder. To conduct my interview I have used a 2 GB Sony IC 

recorder (ICD-ux81) and mobile phone (Symphony s110). Placing the recorder before the 

interviewees I let them speak. Some time, with some of them, I had to give a list of 

question written in English along with Bangla translation which I was going to ask them 

just few minutes before the session. For eliciting more data I have asked usually 

descriptive questions like – Avcbvi wb‡Ri MÖvg m¤ú‡K© ejyb (please tell us something about your 

village/town) to let them talk freely. The interviews lasted for fifteen minutes on the 

average. I conducted two interviews of each subject and I tried to make the in-between 

gap of sessions as long as possible. The maximum gap that I could manage was more 

than a year.  When the interviews were over I firstly backed up the recordings in my PC 

and online, then I transcribed them for analysis. Two of my interviews were over phone, 

where I made the call and kept the conversation recording button on. In all cases I have 

ensured my subjects that all the data will be kept confidential and will be used for 

research purpose only.  

 

3.4 Limitations of the study 

 
3.4.1 Delimiting the Topic 

Investigation into Interlanguage and its various features require a vast scope of time and 

length. Interlanguage studies have various dimensions like social, discourse, 

psycholinguistic and linguistic aspects. Another important thing is Interlanguage 

researches are by nature longitudinal, but I had to work, virtually, within four months 

time.  Therefore, as an MA dissertation I had to zoom in my view and be selective. 

Narrowing down my focus I have anchored on phonetic, morphological and syntactic 
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deviations that the learners make in their effort to produce Bangla language and tried to 

analyze them. 

3.4.2 Time 

To do this research I had to meet some tough challenges. The first one was the time. I had 

to feel the time-tightness all through.  The time was very limited to pursue a topic like 

interlanguage. The topic usually demands a prolonged survey. Except my first 

interviewee, all the other ones had been conducted within a very limited time boundary. 

One of the time consuming job in this study was transcribing the interviews in Bangla. 

The time which should be allowed to find any significant change in the output of the 

learner could not be given and I had to rust to finish virtually within three months time or 

so.  

 

3.4.3 Respondents’ Unavailability 

Another constraint was to manage foreign learners to interview and to get a schedule 

from them. In most cases access was restricted. To talk to them I had to go in a 

roundabout way of being recommended by my teachers otherwise it was not possible to 

talk to them. Again, most of them are not easy to seat for an interview and interestingly, 

some time, they were not comfortable with me particularly, may be for my look and 

costume. Once they could be made understand the situation, they were not free. Time 

went by even when they agreed to give time and you cannot be insisting in anyway. To 

conduct my last interview I had to wait even till the end of September. Thus respondents’ 

unavailability posed a considerable threat to the completion of my study.   

 

3.4.4 Language Problem 

Another barrier that I had to face was the barrier of language to communicate my 

interviewees. I had to speak in Bangla mostly to check their comprehension.  They 

understood Bangla if spoken slowly, but at times they could not understand and I had to 

keep on repeating. They in some occasions also made complaints that I spoke too fast to 

follow. Sometimes English was the means of rescue but once you start in English the rest 

of the conversation ensues in English and it was not easy to come back in Bangla again. 

One of them was very weak and answered questions based on guesses.  Some of their 

utterances of Bangla were so much affected by their first language that I failed to 
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understand them at times. While transcribing it was a practical problem and I had to listen 

to a note in the recorder dozens of times.  It so appeared that to understand some of their 

individual accents I should have spent more and more time with them. Sometime they 

said something in response to the questions which created very funny situation.  Minimal 

pairs like “ Avav-Av`v ” “ WvKv-XvKv ”, “ evQzi-fvmyi ” ,“ avuav-`v`v ” and “ evua-ev` ” were not easy 

to handle and created problems. For example: 

 

 :Avcbv‡`i cyKyi Av‡Q? (Do you have pond?)  

 :KzKzi? n¨vu n¨vu KzKzi Aek¨B Av‡Q (Oh, certainly, I have dogs in my   

house.) 
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Chapter 4: Data Analysis 

 

 

4.1 Introduction 

Among the learners, Mary, the Korean learner of Bangla, has been the first subject and 

her output has been full of interlingual identifications. Elizabeth the Italian was almost at 

the level of the natives. Lidia the American and Kitty the Spanish did not yield anything 

significant for much analysis. Here I have based mainly on Mary’s and Elizabeth’s output 

for analysis.  Mary was not just the beginner and she was also not a refined speaker of 

Bangla. She was left somewhere midway. Her output was full of fillers, gaps, fumbling, 

hesitation, repetition and overt request for help. Another feature of her speech was that 

she was continuously using English words. Though she was a good communicator and 

maintained the session well, her speech gave a clear view of her developing knowledge 

of Bangla phonology, morphology and syntax.    

 

4.2 Phonetic 

The developing aspect of her knowledge of Bangla phonology was distinct. Mary had 

problem with the Bangla aspirated sounds like /kʰ/,/ɡʱ/, /ʈʰ/, /bʱ/  (‘L, N, _, f’) in the 

words like wkKv (†kLv), Zv‡K (_v‡K), evj (fvj)| She said “ `w¶b †Kvwiqvq Zv‡K ” in response to 

the question “where does your family stay?” She says “Zv‡K” instead of “_v‡K”. She uses 

the sound /t̪/ ‘Z’ for the sound /ʈʰ/ (‘ _ ’). In Bangla, language is “fvlv”. Mostly she calls it 

“evlv”. Here the sound ‘f’ is very often replaced by ‘e’. It is the same with the word ‘fvj’, 

she calls ‘evj’.Again the second‘Z’ is replaced by the ‘`’ sound in the word “দ্রুত” 

becomes “দ্রু`   ”. The sound ‘ ` ’ is taken over by the sound ‘Z’here in her case. The 

sound /t/ (U) is commonly replaced by‘Z’ in the final positions of the words like “ wZbZv, 

Mš—v ” . The velar voiced aspirated /ɡʱ/,  ‘N’ sound is also replaced by unaspirated velar 

sound /ɡ/‘M’. Some of her vowels were also not like the native Bangladeshi. Her /ɔ/ (A) 

sound tended to be more round and like ‘I’ or ‘D’ /u/ in the words ' n‡j, c‡i, K‡i Õ. 

Sometimes the final sounds of words were missing. She uttered words like “AvRKv 

(AvRKvj), cwi¯‹v (cwi¯‹vi)” where she dropped the final sound. She used “Bs‡jwR, BsjvwR, 

BswjR, Bs‡jwk, Bswjk” for the Bangla word “Bs‡iRx”. A remarkable feature of her delivery is 

she also made the right pronunciations occasionally. Along with the ones discussed, there 
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were some other idiosyncratic utterances what suggest that she was yet to develop full 

competence in respect of phonology of the target language.  

 

Elizabeth’s speech was almost like anybody in Bangladesh. She spoke very slowly. There 

were pauses and fillers in her speech. She achieved a high degree of accuracy, but she 

was not able to bring complete accomplishment regarding Bangla pronunciation. Her 

interlingual state is easily noticeable in her utterances. She had problems especially with 

the Bangla aspirated sounds like /kʰ/,/ɡʱ/,/ tʃʰ /,/dʒʱ/, /ʈʰ/, /d̪ʱ/, /bʱ/ (‘L’ ‘N’ ‘Q’ ‘S’ ‘V’ ‘a’ 

‘f’) . We have several examples of this all over her speech. In the sentence “ ïi“ †Z‡K 

eje? ” she failed to produce the aspirated sound ‘_’  in the word ‘‡_‡K'’.  Again here, “gvÎ 

GK AvRvi †jvKRb”, both the glottal /h/ ‘n’ and strong alveolar  /d/ ‘R’ sounds in the word 

“AvRvi” are not accurate. Here ‘n’ sound is replaced by simple ‘Av’ sound and ‘R’ sound 

became soft like Arabic /ذ/. She said “mv`vibZ” “Pqk” “RyÏ ” which would be respectively 

“mvavibZ” “Qqk” and “hy×”.  She missed all the aspirated sounds from these words. The 

same thing happens with these words as well “KZv”, “Rv‡gjv”, “cP›`” “HKv‡b”  “Av`v M›Zv” 

“AZ©”. Her second interview showed almost no change. At one point she said, “GBWv GBWvI 

GKWv” here she missed the /U/ sound very noticeably. The second interview with her 

showed no change almost. At one point in the second conversation she said, “GBWv GBWvI 

GKWv...” here she missed the /ʈ/ ‘U’ sound very remarkably and it was overtaken by the 

sound /ɖ/, though she was able to articulate ‘U ’ sound elsewhere clearly and accurately.  

In respect of vowel sounds we find very few lapses. At one stage she said, “Lye QzU GKUv 

MÖvg”. Here the Bangla vowel /ɔ/ ‘I’ became /u/ ‘D’ to her.  ‘†QvU’ is the right utterance 

rather than ‘QzU'’. In the sentence, “Avgvi DËyi †÷Ûv‡W©..†÷ÛvW© n‡e”, /A/ sound in the word 

“DËyi” is replace by ‘D’ sound. So we see interlingual aspects can be identified in the 

performance of Anna very easily.  

 

Kitty could speak little Bangla though he has stayed in Bangladesh for more than two 

years. His Bangla was yet in the holophrastic stage on the average. One curious thing 

about him was, he could understand Bangla if spoken slowly but he could not produce 

that much in response. The most striking feature of his output from the phonetic 

consideration was the whole set of alveolar /U/ sound like /ʈ/, /ʈʰ/, /d̪ʱ/  (V, W, X) seemed to 
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be absent in his speech. In case of Mary and Elizabeth, they could make these sounds but 

failed only to produce the aspirated ones. Even Kitty’s English was devoid of the sounds 

like these. He said at places, “ZvwK, wZbZv, Av‡iKZv, QzZ, ỳBZv”, where he failed to make the 

Bangla sound /U/. Aspirated bilabial /b/ ‘f’ sound is also absent in his speech, as we find 

him say, “evj A‡bK evj” and not “fvj...fvj”. Bangla retroflex /o/ too is found missing in his 

effort. Here, “BÝwZwZDZ Ad g`vb †j½y‡q‡Rm, `vKv BDwbfvwm©wZ” the sound /W/ and aspirated /X/ 

are absent in the words “g`vb” and “`vKv”. In respect of vowel sounds, he used /I/ sound in 

place of /D/ in the word “QzZ”. In fine, from the analysis of  little amount of his Bangla out 

put it can be said, Francisco is to go a long way still to approximate the knowledge of 

Bangla sound system and he is conspicuously stranded in this regard suggesting his 

obvious interlanguage state of TL. 

 

4.3 Morphological 

Mary’s performance also indicates the progressive nature of her knowledge of 

morphology of the target language. For instance, she said, “wK m¤úK©?” in place of “wK 

m¤c‡K©?”. Here she fails to add Bangla suffix “G” at the end of the word “ m¤úK©”.  In 

another place she said “wewfbœ word ‡W cQ›` Kwi” using an extra suffix “‡W” to the word 

“word”. Regarding Bangla food she said, “.. Lvwk gvsm| Lvwk gvsm Ges..”. the suffix ‘i’ is 

missed here. Elsewhere she said “ZvB evsjv fvlvI wkL‡Z Pvq”.  With the subject I (Avwg) in 

Bangla the form of the verb should have been “ PvB” according to the rules of Bangla 

grammar. Yet in another place she told, “PvBwbR †jUvi G‡mwQjvg,” . Here she used “G‡mwQjvg” 

in place “G‡mwQj”.  Yet in another occasion she said, “PvBwbR †jUvi e¨envi Kwi”, where she 

was supposed to say “e¨envi K‡i”. She also said, “ ‡Kvwiqvb gvbyl.. Avgiv-evlv A‡bK cQ›` Kwi” 

while, may be, trying to say, “ ‡Kvwiqvb gvbyl.. wb‡R‡`i fvlv A‡bK cQ›` K‡I ” . At one point she 

said, “ZvB ïay mvjv‡`‡Z ‡L‡Z cvwi ” . She said “mvjv‡`‡Z” without saying “mvjv` w`‡q”. She 

showed a tendency to use “‡Z” suffix in all cases – “Av‡gwiKv‡Z, weªwUk‡Z, 

wbDwRj¨vÛ‡Z,KvbvWv‡Z”. Still at another point she said, “†Kvwiqv gvbyl Pv‡Z wPwb LvBwb”, it could 

have been “†Kvwiqv‡Z gvbyl Pv‡Z wPwb Lvqbv”. Again, here the same thing happens, “A‡bK Av‡M 

†Kvwiqv, †Kvwiqv‡Z, †Kvwiqv‡q evlv bv n‡j..”. In these occasions she was not sure of the bound 

morpheme she was to use with the word “†Kvwiqv”. In the sentence “wKš‘.. Ges.. Zvn‡j Zvn‡j 

diwUb †mÂzwim ..d..” she was not certain which functional free morpheme would be proper 
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to use.  Being asked what languages she knew she replied, “Avwg wewfbœ evlv wPwb, †m‡KÛ 

j¨vs¸‡qR, †m‡KÛ fvlv BsjvwR, so, and Japanese  Ges Avive, Avivex Av.. wPwb, French, Spanish wPwb, 

Av‡iv PvBwbR wPwb ”. Here in this case she was not able to use the word “Rvwb” in place of 

“wPwb”. It was may be due to ‘language transfer’ from her mother tongue Korean or from 

the knowledge of English language where ‘know’ is used for knowing a language and 

also for knowing a person but in Bangla we have two different words “wPwb” and “Rvwb”. 

And interesting enough, she was able to use the word “Rvwb” correctly in her second 

interview –“ .. RvcvwbR evlv, †d«Â evlv, ¯ú¨vwbk evlv, A‡bK Rvwb”. She did not say “wPwb” 

anymore. It suggests that some development has taken place within one year time. She 

used the word “cwi®‹vi” in several occasions not exactly with its usual meaning. Moreover 

she used some Korean words like “nv½j, nv½j Z †ev‡jv, mvWv© ..mvW©e, Mjdy” directly in her 

output.  It shows that some progression has been taking place.   All these, may be, are the 

traces of Sadia’s increasing and progressive knowledge in Bangla morphology.  

 

Elizabeth’s output was almost free from morphological mistakes. She has achieved nearly 

native like control over Bangla morphemes and their use. Regarding morphology only in 

one or two occasions she was found a little wavering. At one stage she said about 

cooking pasta, “cvwb.. w`‡Z nq, jeb w`‡Z nq, hLb dzUv‡bv, gv‡b hLb dzwU‡q D‡V”. She said “dzwU‡q 

D‡V” it was better to say “dz‡U D‡V” or “dzU‡Z _v‡K”.  In another occasion she said, “U‡g‡UvUv 

†¯§m K‡i Pvgov DwV‡q †djv n‡e”. In such situation it is usually said, “DwV‡q ‡djv nq” or “†dj‡Z 

n‡e” to describe a process. Except these she was right all through in fifteen minutes 

conversation in respect of Bangla morphology.  

    

 

 

4.4 Syntactic 

Mary’s out put also shows that her knowledge of Bangla syntax was still in the flux. Her 

participations were full of grammatical lapses indicating the developing aspect of her 

understanding of the rules bangla sentence formation. At one stage she said, “Bswjk evlv, 

Avgv‡K KwVb”. Where she could have said, “Bswjk evlv, Avgvi  Kv†Q  KwVb”.  Then again, “Bswjk 

evlv cwi®‹vi K‡i, cwi®‹vi K‡i.. PvBwbR evlv jb.. jwb B‡m..mvnv.. easy mnR” is not upto Bangla 
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syntax. A little afterward she said, “evsjv evlv... iKg `yB gvm wKQz cwi®‹vi  n‡q‡Q.. n‡qwQjvg” ; first 

she said “n‡q‡Q” then she corrects immediately “n‡qwQjvg” to maintain the sequence of 

tense. A little later she said, “evsjv fvlv‡Z, Avgvi fvlv †bB, †bB sound Av‡Q, ZvB evsjv fvlvI wkL‡Z 

Pvq”. It is clear that she was trying to say, “Avgv‡`i fvlvq †bB GiKg mvDÛ evsjv fvlvq Av‡Q, 

ZvB..”. Then again in the second part of the sentence she uses “Pvq” with first person. “Pvq” 

is used with second and third person and here “PvB” is appropriate. In Her sentence, “A‡bK 

Av‡M †Kvwiqv, †Kvwiqv‡Z, †Kvwiqv‡q evlv bv n‡j, ÷z w¯úwKs evlv Av‡Q wKš‘ ivBwUs evlv †bB, Zvn‡j.. PvBwbR 

†_‡K, PvBwbR †jUvi G‡mwQjvg, †Z PvBwbR †jUvi e¨envi Kwi. A¨v..u wKš‘ mvDÛ nB‡Q” she failed to 

maintain the sequence of tense. She wanted to say, “A‡bK Av‡M Kvwiqv‡Z, ïay w¯úwKs evlv wQj,  

ivBwUs fvlv wQjbv ..”. Same thing happens here again, “diwUb †mÂzwim A¨vu.. †Kvwivqvb ¯‹jvi Ges wKs 

†gK e¨envi, †Kvwiqvb BDwbK evlv e¨envi K‡i‡Q”. She used the form “K‡i‡Q” whereas, it was 

proper to say “K‡iwQj” with fourteenth centuries, a time point in the past. Again here, 

“Avgiv A‡bK PvBwbR †jUvi wj‡L‡Q”  she used “wj‡L‡Q” inplace of “wj‡LwQjvg”.  She said at some 

point, “Avwg BwÛqv‡Z.. BwÛqv‡Z  A‡bK Pv †L‡q‡Q..”, here as well she failed to use the past form 

of the verb “†L‡qwQjvg”. At the end of the second interview she said, “...ï ỳ `yBgvm wk‡LwQ, 

wk‡LwQjvg”. Though she said “wk‡LwQ” first, but was able to maintain the tense sequence 

rightly immediately afterward and said,“wk‡LwQjvg”. Another interesting feature of her 

speech was her use of double plural which is not used in Bangla. She said, “AvRKv A‡bK 

gvbyliv Bs‡jwR ..me‡P‡q fvj wk‡K‡Q..”. It is usually, “AvRKvj A‡bK gvbyl...”.  It shows that within 

one year time her knowledge of Bangla has improved.  We see that Sadia’s performance 

in Bangla had lapses of various types like subject-verb agreement, sequence of tense, 

word order and so on indicating the changing nature of her learning.  

 

Concerning Bangla syntax, Elizabeth was found almost up to the mark.  According to her 

there is no rule in Bangla especially in speaking. She changed the word order very 

frequently without affecting the message of the sentence. Though her speech was full of 

pauses, fillers and gaps, she did not violet any rules of syntax grossly. At one point she 

said, “Avwg ỳB eQi evsjv‡`‡k wQjvg Av‡M, Zvici GKUz Sv‡gjv n‡q‡Q †mv, Avi wdi‡Z cvwiwb ”. It would 

have been better to say, “Zvici GKUz Sv‡gjv n‡qwQj” to maintain an accordance with “wQjvg” 

in the first part of the sentence. We cannot call it her lack of knowledge of Bangla tense 

since she had not made such mistake in any other places.  
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Kitty’s output was too little to analyze them from syntactic stand point. He was still in 

one word stage. He was mainly using the lexical free morphemes of Bangla to pass the 

message somehow. When he says, “Avwg evsjv Rvwbbv”, it seems to be a formulaic chunk. It 

was the only complete Bangla sentence he used in the entire conversation. Since nowhere 

else he was found to use any other complete sentence in the target language. Elsewhere 

he was using single word one after the other carefully.  Finally, his knowledge of Bangla 

syntax was very meager. 

 

Lidia’s output was too scanty to analyze. Though she understood Bangla if spoken very 

slowly, but hardly could she produce Bangla sentences.  After much trouble she said at 

one point  “Avwg evsjv‡`k LyeB evj jv‡M”.  Syntactically the sentence is almost alright. 

Morphologically we can trace problem with the sentences very easily. “Avwg” should have 

been “Avgvi” or in place of “evj jv‡M” she could have said “cQ›` Kwi”. From phonetic 

consideration “evj” should have been “fvj”. Lidia seems to have the same problem with 

the aspirated sounds like other respondents. Bangla aspirated bilabial sound /b/ is 

mistaken for the sound /b/ here in this word.  

 

4.5 Summary 

In fine, we see that the features of interlanguage are present in the out put of the learners 

some way or the other in phonetic, morphological and syntactic level.  Here we see that 

all these four learners had interlanguage state to various extents. Lidia was the least 

successful in acquiring the knowledge of the target language. Kitty’s performance was 

that of a beginner’s. Mary exhibits all the features of interlanguage in her effort to 

communicate in Bangla. She is ready to take risk to convey her message in the TL. 

Elizabeth’s performance suggests that she reached almost a near native proficiency in the 

TL yet her performance from phonetic consideration clearly shows that she is still 

stranded in her interlanguage condition. The more one has achieved the accuracy in the 

target language; the lower is his interlanguage hurdle. The performance of the 

respondents’ can be shown in the following figure where Lidia belongs to the lowest 

level of the ladder where as Elizabeth is at the peak:  
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Figure: 2 Acquisition of Bangla by the foreigner learners 
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Chapter 5: Discussion on Findings 

 

5.1 Analysis 

Among the four interviewees the first two, namely Mary and Elizabeth are found to have 

interlingual state clearly in their performance. Mary displayed all the aspects of 

interlanguage appear in her output. Anna is stuck somewhere in her knowledge of 

phonetics of the target language; otherwise she was found to be very competent in 

communication. It goes in favour of the idea of Selinker (chapter two). He opines that it 

is very hard to overcome interlanguage state phonetically. He cites the example of French 

and Indian speakers of English who never change no matter how much training is given 

to them. Lidia yielded almost no data in Bangla to take into account seriously. Yet, her 

case is a very interesting one if we look for the causes of her failure. It will be discussed 

in a separate section of this chapter.  She spoke only one Bangla sentence “Avwg evsjv‡`k 

LyeB evj jv‡M” which was can be a memorized formulaic structure. Kitty’s speech had also 

some aspects of the interlingual stage. The major errors of the participants can be shown 

in a table as follows:  

 

Name of 

the 

learner 

Type  Interlanguage performance Probable target form 

Mary 

 

 

 

 

Phonetic 

 

 

evlv, Bs‡jwR, wZbZv, WvKv 

wek¦we`¨vj‡qi, Mš—v, Avgvj.. †`‡k   

fvlv, Bs‡iwR, wZbUv, XvKv 

wek¦we`¨vjq, N›Uv, Avgvi †`‡k  

Morphological 

 

 

wK m¤úK, wewfbœ evlv wPwb, ..wkL‡Z 

Pvq, PvBwbR †jUvi G‡mwQjvg, Avgiv 

A‡bK PvBwbR †jUvi wj‡L‡Q, I, fvj 

jvMwQ, cwobv Rb¨, wbDwRj¨vÛ‡Z, 

mvjv‡`‡Z 

wK m¤ú‡K©, fvlv Rvwb, wkL‡Z PvB, 

..†jUvi G‡mwQj, ..wj‡LwQjvg, fvj 

jvM‡Q, cwobv GRb¨, wbDwRj¨v‡Û, 

mvjv` w`‡q  

Syntactic 

 

 

A‡bK ÷z‡W›Uiv, BwÛqv‡Z  A‡bK Pv 

†L‡q‡Q, †Kvwiqv gvbyl Pv‡Z wPwb 

LvBwb, wKš‘ ILv‡b me I‡qj w`‡q 

..ivbœv Ki‡Z n‡e 

A‡bK ÷z‡W›U, ...A‡bK Pv 

†L‡qwQjvg, ..†Kvwiqv‡Z gvbyl Pv‡Z 

wPwb Lvqbv, wKš‘ GLv‡b me I‡qj 

w`‡q ivbœv Ki‡Z nq 
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Elizabeth Phonetic 

 

 

AvRvi,mv`vibZ  

Pqk,RyÏ,hKb 

DËyi,n‡q‡P,Kze,KZv  

w`‡q‡P 

 

nvRvi,mvavibZ, Qqk, hy×, hLb, 

DËi, n‡q‡Q, Lye, K_v,w`‡q‡Q 

Morphological 

 

gv‡b hLb.. dzwU‡q D‡V ... dz‡U D‡V 

Syntactic 

 

`yB eQi evsjv‡`‡k wQjvg Av‡M, 

Zvici GKUz Sv‡gjv n‡q‡Q 

… … Zvici GKUz Sv‡gjv n‡qwQj  

Kitty  Phonetic A‡bK evj, ¸jkv‡b ZvwK, wZbZv, 

ei evmv, Av‡iKZv, QzZ 

.. ..fvj, ¸jkv‡b _vwK, Av‡iKUv, 

†QvU  

Lidia Phonetic  evj fvj 

Morphological Avwg Avgvi 

 
Table: 3 Interlanguage performances of the learners 

 

Here we see that all these learners display interlingual identifications in their effort. The 

deviations that they exhibit comprise all phonetic, morphological and syntactic 

categories. Their language-learner language can be explained from the standpoints which 

were upheld by the forerunners of the concept. At this stage we shall try the learners 

output by three criteria namely language transfer, overgeneralization, and simplification. 

 

In the output of Mary we find the ‘language transfer’ feature of interlanguage is at work. 

“nv½j, nv½j Z †ev‡jv, mvWv© ..mvW©e, Mjdy jwb.” had been the outcome of direct transfer of the 

elements of her mother tongue. At another place she said, “Lvwk gvsm Ges gvQ gvsm”. It can be 

an example of ‘transfer of training’ or ‘overgeneralization’ feature. In Bangla the word 

“gvsm” is used to indicate different types of meat for example “Miyi gvsm, Lvwmi gvsm, gyiMxi 

gvsm”, but in English and in many other languages it is not so. There is a particular word 

for every kind of meat as in English we have beef, mutton, and chicken and so on. Sadia 

used “gvsm” even for fish overgeneralizing her knowledge of the target language or it 

might have been caused wrong transfer of training. Same thing might have happened 

when Mary used “‡Z” suffix with “wbDwRj¨vÛ‡Z” and  “wPwb” with “Avwg wewfbœ evlv French, 
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Spanish wPwb, Av‡iv PvBwbR wPwb”.  Bothe for knowing people and language in English ‘know’ 

is used. May this is the case with Mary’s mother tongue. In Bangla we use “Rvwb” for 

knowing a language and “wPwb” for knowing people.  

 

Kitty’s effort “ei evmv, ûu.. wZbZv iæg, wZbZv evZ iæg, GKZv ei eviv›`v, Av‡iKZv eviv›`v, †nu.. wK‡Pb, 

GKZv wK‡Pb, ỳBZv QzZ iæg.. GKZv wbPZjv” can be an example of ‘simplification’ process as 

argued by Widdowson (see chapter 2).  At one point Francisco introduced an interesting 

argument. He opined that as the Bangladeshis say “Avwg Rvwb” they should also say “Avwg 

Lvwe” and not “Avwg Lve” or in other way, if we say “Avwg Lve” then we should also say “Avwg 

Rvb” not “Avwg Rvwb”. Here Kitty’s tendency to ‘overgeneralize’ rules is very clear.  

 

Elizabeth’s lapses are very few. Deviations in her output can also be judged by those 

three techniques. When she says  “mv`vibZ Pqk,RyÏ,hKb” she misses the aspirated sound 

like /kʰ/,/tʃʰ/,/dʒʱ/, /ʈʰ/, /d̪ʱ/. It may be caused simply by language transfer as these are not 

present in Italian. She might have replaced them by their nearest counterpart in her 

language. It is very curious that in her second interview she said at one point “..GBWv 

GBWvI GKWv ..”. Here the /ʈ/sound is replace by /ɖ/. We cannot call it to happen due to her 

lack of knowledge of that sound. She has rightly used the sound at several places. We 

cannot overlook the role of context. Learner’s performance may differ from context to 

context as argued by Tarone (1979). At this point another issue becomes clear that 

competence is not necessarily equal to performance. The single morphological mistake 

may be due to overgeneralization of the target language rules. She says “gv‡b hLb.. dzwU‡q 

D‡V”. In Bangla it is commonly said “cvwbUv dzwU‡q wb‡Z n‡e”. It can be an example of transfer 

of training as Selinker (1972) thinks. In this way we find lapses might have been caused 

through those techniques.    

 

 

5.2 Different Factors 

If we try to know the reasons for the variable performances of the learners, we shall see 

different factors at work. The most obvious one among those factors is L1 interference. 

Elizabeth’s and Mary’s failure to handle the aspirated Bangla sounds may be an example 
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of L1 interference in the phonetic level. They do not have these aspirated sounds in their 

respective languages namely Italian and Korean. It so happens in case of Lidia as well. 

She says “evj jv‡M Ó and not “fvj ...”. She is an American native speaker of English. In 

English there is no bilabial aspirated sound. Bilabial aspirated sound /bʱ/ is absent in 

English. English has either labiodental /v/ or bilabial /b/. Professor Islam (1990) suggests 

in this regard, “The English speakers will have to learn to pronounce and distinguish the 

voiceless unaspirated stops (k,  tʃ,  t,  ʈ, p) and voiced aspirated stops (.bʱ,d̪ʱ,ɡʱ,dʒʱ)”( 

p.2). The same mihgt be the case with Kitty. She avoids all the sounds like /t/ /d/ along 

with Bangla aspirated ones. They are replaced by /t̪/ and /d̪/.  

 

The role of formal instruction is another phenomenon worthy to be considered at this 

stage. It is generally assumed that the more the instruction, the more is the competence in 

the target language and lesser is the interlingual state. Among the four learners, Elizabeth 

shows relatively less interlingual identifications in her performance.  One understandable 

reason is she received longer period of instruction. Unlike anybody else among the 

respondents she had two years of formal training and longer exposure to the TL. Hence 

she excels others in performance. The equations goes problematic if consider the cases of 

Mary and Lidia. Mary had two months training of Bangla, whereas Lidia had almost six 

months training. Mary out performs Lidia in communication in the target language.  Lidia 

could hardly produce a complete meaningful sentence in Bangla. And without having any 

formal training Kitty also bits Lidia in TL performance. Lidia’s case also reminds us 

Schumann’s case study of Alberto. Alberto is a burning example of fossilization in his 

knowledge of target language English. Lidia is also likely to backslide and fossilize 

somewhere.  

 

Individual difference factors like motivation may also be at work. In the case of Lidia the 

role of motivation is very obvious. She is a research fellow in “Grameen Shakti” in 

Bangladesh. She has got an interpreter to help her all the time. So she is not in need to 

use Bangla mostly. She always mixes with higher officials who feel proud to speak in 

English to her. Moreover she has got some Bangladeshi friends here in Bangladesh. They 

are also enthusiastic to speak in English to her. And finally Lidia is demotivated to use 
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Bangla. On the other hand, Mary and Kitty are strongly motivated; they are to work with 

work with TL group of people as language teachers. It may also be the case that 

Elizabeth, Mary and Kitty have global motivation which Lidia does not have.  

 

It is very hard to claim anything cut and dry. Context or language use is of course another 

influential component to determine the performance of the learners. Complex Socio-

culture factors between the learners and the TL group of people might also affecting the 

performance of the learners in some way or the other which requires further in-depth 

longitudinal study. To summarise we can enumerate the factors that may work as 

powerful determinants in the development of interlanguage:  

 sociological situation 

 - affective factors 

 - amount of exposure – input 

 - opportunities for expression 

 - negative feedback - (note - not correction, but signalling incomprehension) 

 - absence or presence of pressure on communication 

 

5.3 Implication for Pedagogy 

Attitude towards learners’ error needs be modified. Learners’ errors are not something 

immediately to be eradicated. Rather errors are inevitable and to some extent healthy for 

language learning. Teachers view, syllabus and teaching materials everything should 

come in accordance with learners’ internal system to let learning take place. It may be 

said at this stage that the students’ errors are a precious resource for the teacher, which 

inform a teacher about the state of her pupils' interlanguage.  It suggests that learning is 

taking place and the learner is applying various tactics to master the rules of target 

language. We have to think anew about the traditional negative marking for learners’ 

error. It may affect learning adversely. Interlanguage studies also suggest that there is 

natural order in acquiring the components of the target language. So, syllabus design 

should also reflect the learners’ preference. 

 

In summing up, we may have some general implications from the study regarding 

learning Bangla in particular as a second language in respect of the difficulties that the 
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learners face. In the phonetic considerations, it is very much evident that all these learners 

observed are found to find problems with the aspirated Bangla sounds. They, the 

aspirated sounds of Bangla, pose a considerable threat for the learners and they cannot 

handle them accurately. In respect morphology, inflectional and derivational Bangla 

bound morphemes are also not very easy to deal with. The functional free morphemes 

like “wKš‘, A_ev, Zvn‡j Ges A_P” are also found to be mixed up by them. Sequence of tense 

and subject-verb agreement of Bangla syntax also appear to be a tricky area to tackle to 

the learners.   

 

5.4  Conclusion  
This research has revealed that the features of interlanguage are very much present in 

case of the foreigner learners of Bangla studied here and it is helpful to develop a better 

understanding of the phenomenon in the context of learning Bangla as a second language. 

The focus of the study here has been the lapses or deviations that the learners make in 

their effort of learning Bangla and to analyze them from phonetic, morphological and 

syntactic level. It is surely enlightening to be familiar with all these problems of the 

learners and at the same time they may offer us an insight in teaching and learning 

Bangla language in an improved way. Nevertheless, the study of interlanguage is very 

essential in its own right. It is supposed to give us an access into the intricate learning 

psychology or the built in syllabus of the learner. According to Richards and Sampson 

(1974, p18) the approximative systems or interlanguage (mistakes in traditional sense) 

are not some harmful pathologies which are only to be removed from the learner, rather 

they are, may be, the necessary stages in the gradual acquisitions to the target language 

system. Studying them may lead us to greater understanding of language in general and a 

more human approach to language teaching. We shall conclude here citing Corder (1967 

cited in Richards 1974 p.27) regarding the importance of studying the learners’ system. 

According to him if systematic study of the learners’ lapses is made then: 

We may begin to be more critical of our cherished notions. We may be able 

to allow the learner’s innate strategies to dictate our practice and determine 

our syllabus; we may learn to adapt ourselves to his needs rather than 

impose upon him our preconceptions of how he ought to learn, what he 

ought to learn when he ought to learn it. (p27, Richards 1974) 
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Today, finally, we find much of Corder’s suggestion is in application in methodology, 

materials and syllabus design especially in CLT where there are meaningful pragmatic 

practice, democratic and supportive teacher’s role and a changed out look to learners’ 

errors.   
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Appendix-1: Glossary    

 

CLT = Communicative Language Teaching 

IL = Interlanguage 

L1 = First Language 

L2 = Second Language 

Ls  = Source Language 

LT = Target Language 

La  = Approximative system 

NL = Native Language 

NS = Native Speaker 

SLA = Second Language Acquisition 

TL = Target Language 

 

 

 

____________________ 
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Appendix – 2: Transcription of the interviews   

 

* Learners output is in italics 

Name of the interview: Ms Mary 1 

Date: 05, 07, 2010 

Duration: 00:16:06 

Place: IML 

 

: Avcbvi wb‡Ri m¤ú‡K© GKUz ejyb 

 

:wK m¤úK©? 

 

: General things 

: Avcbvi cwievi †Kv_vq _v‡K? 

 

: Avgvi, ... Avgvi ... cwiev..i `w¶b †Kvwiqvq Zv‡K 

 

: GLv‡b †Kv_vq _v‡Kb? 

 

: GLv‡b ? B›Uvib¨vkbvj n‡j _vwK, GB mvg‡b Av‡Qbv? 

 

: Avcwb wK Avi †Kvb fvlv Rv‡bb? 

 

: Av ... Avwg wewfbœ evlv wPwb, †m‡KÛ j¨vs¸‡qR, †m‡KÛ fvlv BsjvwR, so, and Japanese  Ges Avive, 

Avivex Av.. wPwb, French, Spanish wPwb, Av‡iv PvBwbR wPwb|  

 

: Avcwb wK †QvU †ejv †_‡KB Interested? 

: ‡QvU †ejv †_‡K  Dg.. fvlv,  fvlv Dg .. B›Uvwi..G¨vu ..cQ›` Kwi 

: †Kb? 

:†Kb? Avwg.. Avgvi g‡b nq , Avgvi.. Parents Avgv‡K GiKg, Gw`‡K education w`‡q‡Q 
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:Avcwb hZ ¸‡jv fvlv wk‡L‡Qb Zvi g‡a¨ me‡P‡q interesting †KvbUv g‡b n‡q‡Q? 

 

: me‡P‡q interesting.  me‡P‡q interesting? ûu.. .. †Z  

 

: †Kvb fvlv ? cÖ_‡g.. 

 

:†Kvb fvlv mn‡R wk‡L‡Qb,  

 

: mnR? `ª“Z wk‡L‡Qb? 

 

:`ª“`? `ª“` Rvwbbv, wKš‘ cÖ_‡g, Avu.. cÖ_‡g RvcvwbR evlv cQ›` Kwi, Zvic‡i Bs‡jwR(..) evlv cQ›` Kwi| 

Bs‡jwR fvlv wkKKv K‡i, †dªÂ, ¯ú¨vwbk, Avu.. GiKg.. cwi ÷c Av‡Q 

 

: Structurally ‡Kvb fvlvUv me‡P‡q difficult g‡b nq? 

 

: Avgvi g‡b nq Bswjk evlv, Avgv‡K G¨vu.. KwVb, Kvib  Structure, Avgvi evlv compared to Bswjk 

structures are opposite . ZvB. wKš‘, Bswjk evlv cwi®‹vi K‡i, cwi®‹vi K‡i.. PvBwbR evlv jb.. jwb 

B‡m..mvnv.. easy 

 

: mnR 

 

:mvnvR  

: evsjv fvlv? 

 

: evsjv evlv, Avwg wK”Qz..cwi¯‹v nBwb, ïay.. ïay .. ỳB gvm, ỳB gvm, GLv‡b GLv‡b cÖ‡Z¨K w`b wZb Mš—v,.. 

wZbZv, wZb Mš—v,cÖwZ w`b wZb Mš—v, cvP evi.. GK mßvn, GB iKg ỳB gvm wKQz cwi®‹vi  n‡q‡Q.. n‡qwQjvg| 

wKš‘.. cÖ‡ZK w`b, cÖ‡ZK w`b..Bswjk evlv  co‡b wK”Qz evsjv‡`wk‡`i mgm¨v †bB, ZvB Bswjk evlv wP‡b, ZvB c‡i 

evsjv evlv wkL‡Z ..Au . wkL‡Z ?  

 

: mnR  

:evsjv fvlvi structure. ‡Kgb jvM‡Q 

: mnR nq, wK? 

:evsjvi structure †Kgb jvM‡Q ?  

 

:evsjv evlvi  structure compared to ‡Kvwiqvb fvlv, Av.. A‡bK Au..  similarities Av‡Q| A‡bK 

relative Av‡Q| Avu ..Ges Avwg evvsjv fvlv‡Z, wewfbœ word, wewfbœ word.. wewfbœ word ‡W cQ›` Kwi, and 

sound? evsjv fvlv‡Z Avgvi fvlv †bB, †bB sound Av‡Q, ZvB evsjv fvlvI wkL‡Z Pvq 

 

: †Kvwiqvb fvlvUvi origin wK RvcvwbR G¸jv ‡Kvb fvlv †_‡K Avm‡Q, bvwK? 



39 

 

 

 

 

:  ‡Kvwiqvb fvl †Z , ‡Kvwiqvb fvlv AwiwRbvj fvlv,  ZvB Avu.. Ab.. A‡bK Av‡M †Kvwiqv, †Kvwiqv‡Z, †Kvwiqv‡q 

evlv bv n‡j, ÷z w¯úwKs evlv Av‡Q wKš‘ ivBwUs evlv †bB, Zvn‡j.. PvBwbR †_‡K, PvBwbR †jUvi G‡mwQjvg, †Z 

PvBwbR †jUvi e¨envi Kwi. A¨v..u wKš‘ mvDÛ nB‡Q, mvD‡Û †Kvwiqvb BDwbK mvDÛ Av‡Q, w¯úwKs Av‡Q| wKš‘.. 

Ges.. Zvn‡j Zvn‡j diwUb †mÂzwim ..diwUb †mÂzwim A¨vu.. †Kvwivqvb ¯‹jvi Ges wKs Avu.. †gK e¨envi †Kvwiqvb 

BDwbK evlv e¨envi K‡i‡Q| Zvic‡i.. mgq †h‡Z..  Zvic‡i.. †Kvwiqv‡Z Avu.. ivBwUs.†Kvwiqvb, BDwbK w¯úwKs 

Av‡Q, †Kvwiqvb BDwbK ivBwUs _vK.. Av‡Q 

 

: GLbI Av‡Q? 

 

:GLbI Av‡Q , Gu..Gu..AvRKvi AvRKv... AvRKv memgq ..ïay †Kvwiqvb wiwUs ... †Kvwiqvb BDwbK wiwUs †jUvi 

e¨envi Kwi.. K‡i | A‡bK Av‡M.. Uz‡qbwU eQi Av‡M ..Avgiv A‡bK PvBwbR †jUvi wj‡L‡Q| KviY GWy‡K‡UW 

wccyj. wccyj PvBwbR †jUvi cQ›` Kwi|ZvB GiKg GiKg jv‡M evsjv‡Z jv‡M BwÛqvb evlv, wewfbœ evlv Av‡Qbv, 

IqvW© I Av‡Qbv? wKš‘ GiKg GiKg PvBwbR †jUvi cQ›` Kwi wKš‘y AvRKv.. memgqB ‡Kvwiqvb gvbyl.. Avgiv-evlv 

A‡bK cQ›` Kwi | ZvB Ges Ges.. PvBwb‡R.. PvBwbR †jUvi Kw_b.. Avgvv‡K Kw_b ..ZvB wjL‡Z n‡ebv .. 

†Kvwiqvb evlv A‡bK BwR ..ZvB GLb.. memgq †Kvwiqvb evlv wjwL .. †Kvwiqvb evlv w¯úwKs  

 

: ¯‹z‡j wK †Kvb †m‡KÛ j¨v½y‡qR Av‡Q? 

: †m‡KÛ j¨v½y‡qR Av‡Q, †m‡KÛ j¨v½y‡qR B.. BswjR Av‡Q  

: Mvb ï‡bb? evsjv‡`wk Mvb 

: Mvb ï‡bb Mvb? Au.. Mvb ï..ï‡bwQjvg wKš‘ wjwiKm& bv n‡j..[Kó n‡q hvq] Kó n‡q hvq 

:evsjv‡`‡k †Kgb jvM‡Q? 

: I, fvj jvMwQ, GLb A‡bK Mig.. bv n‡j.. nv nv.. 

 

:Lvev‡ii e¨cv‡i .. 

 

:evsjv Lvevi Avwg A‡bK cQ›` Kwi | ZvB wKQz mgm¨v bvB| †KvbUv?..Avwg Lvwk.. .. Lvwk wK? 

 

:gvsm 

 

: Au.. Lvwk gvsm| Lvwk gvsm Ges gvQ gvsm, Avjy gvQ , Avjy gvQ?  Bjy gvQ GiKg.[Bwjk gvQ] Bwjk gvQ I cQ›` 

 

:A‡bK wWdvi, †Kvwiqv‡Z  Dg.. †d«wk meyR A‡bK Av‡Q |ZvB ïay mvjv‡`‡Z ‡L‡Z cvwi | wKš‘ ILv‡b me I‡qj 

w`‡q ..ivbœv Ki‡Z n‡e .. A‡bK Lvevi.. Lvevi‡Z me I‡qj I‡qwj  ... wKš‘ gRv .. A‡bK I‡qwj Av‡Q, I‡qj 

Av‡Q, gkjv †ewk, ¯úvBm I †ewk .. 

 

: †Kvb nwe Av‡Q ? 

 

:nwe? I.. wewfbœ Av‡Q, Avwg Mjdy cQ›` Kwi ... Mjd 

 

:Avcbvi GZ¸‡jv fvlv wkLvi Kvib wK? 



40 

 

 

 

:Kvib Uv wK? Avgvi cvimbvj B›Uv‡i÷, Avgvi cvimbvj B›Uv‡i‡÷ G wk‡L‡Q, wk‡LwQ 

: ‡Kvb fvlvUv mnR? 

:Av .. RvcvwbR fvlv, RvcvwbR evlv .. me‡P‡q evj | KZvevZv©.. 

:evsjv eY©gvjv¸‡jvi g‡a¨ †KvbUv wWwdKvë? 

 

:wiwWs me‡P‡q wWwdKvë, wiwWs ..KviY Kvib..wjL‡Z, †jLv‡Z KbZªvKkb Av‡Qbv . KbZªvKkb †jUv †Z,  cwobv 

Rb¨ KbZªvKkb †jUvi A‡bK KwVb  

 

: Avcbvi †`‡k wK ¯‹z‡j RvcvwbR fvlv †kLv‡bv nq? 

 

: ¯‹z‡j? bv ¯‹z‡j RvcvwbR evlv,  nvB¯‹zj‡Z ..mvWv© ..mvW©e †j½y‡qR‡Z wkL‡Z ne..  cvwi| wKš‘ GLb.. AvRKv ïay 

BsjvwR  me‡P‡q Bgc‡U©›U.. me‡P‡q Bgc‡U©›U..ZvB ..wewfbœ ÷z‡W›Uiv.. ïay †m‡KÛ †j½y‡qR ïay BswjR evlv 

..†Kb? BDwbfvm©wUi Rb¨..BDwbevm©wU A`wgkv‡bi Rb¨ ZvB BsjvwR wkL‡Z n‡e, Ab¨ evlv †U÷ †bB.. 

:... ..  

:Aek¨B Avgvj.. Avgvj.. †`‡k  Bs‡jwk... fvj †R‡b A‡bK.. wewfbœ PvÝ Av‡Q.. wewfbœ PvÝ Av‡Z..Av‡Q.. Au..wewfbœ 

PvÝ Av‡Q ..Au 

.. ... ...di BKRvgcj. Bbw÷wUDkvb‡Z wk‡¶? wk¶.. I wk¶K.wZPvi.†h‡Z cvwi.. wZwPs cÖ‡dmi cvwi, 

cvewjkb..UªvÝ‡jU cvwi.. wewfbœ.. Avgvi g‡b nq Bs‡jwR wk†K..wkKvi c‡i Av‡iv †mjvwi.. 

:.. .....?? 

: ... wKš‘ ‡Kvwiqv‡Z A‡bK ÷z‡W›Uiv..Ab¨ †`‡k‡Z cwi¯‹vi. n..n‡e ..Avu.. Av‡gwiKv‡Z, weªwUk‡Z, 

wbDwRj¨vÛ‡Z,KvbvWv‡Z.Ab¨ RvqMv‡Z..Ab¨ RvqMvq †h‡Z. cwi¯‹vi [mnR] ZvB AvRKv A‡bK gvbyliv Bs‡jwR 

..me‡P‡q fvj wk‡K‡Q 

 

:Pv, Avgvi, Avwg BwÛqv‡Z.. BwÛqv‡Z  A‡bK Pv †L‡q‡Q, BwÛqv‡Z..Avgvi Avwg Pv . ỳa A‡bK w`‡q ..Pv 

wjfm&..G‡Z..Aí wPwb GiKg cQ›` .. 

: †Kvwiqv‡Z gvbyl Pv wKfv‡e Lvq?  

:†Kvwiqv‡Z? †Kvwiqv gvbyl Pv‡Z wPwb LvBwb.. GKUz ïay wjfm&..Ges wgé  

..  ..,,‡Kvwiqv‡Z thank you wKfv‡e e‡j? 

 

:Lvgmv AvbZv ... ... ... 

 

: Lvgmv AvbZv, g¨vg | 
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Name of the interview: Ms Mary (Interview No. 2) 

Date: 13, 09, 2011 

Duration: 00:04:19 

Place: IML 

 

 

:Avcwb †Kgb Av‡Qb ? 

 

:n¨vu .. evj AvwQ 

 

:GLv‡b †Kv_vq _vK‡Qb? 

 

:GLv‡b WvKv wek¦we`¨vj‡qi n‡j, B›Uvib¨vkbvj n‡j _vwK 

 

:Avcwb †Kvwiqvb, Bs‡iRx Qvov Ab¨ †Kvb fvlv Rv‡bb wK? 

 

: Avu.. RvcvwbR evlv, †d«Â evlv, ¯ú¨vwbk evlv, A‡bK Rvwb 

 

:evsjv fvlvi Dci KZ w`b cÖwk¶b wb‡q‡Qb?  

:??  

 

: evsjv fvlvi  Dci  KZ w`b  cÖwk¶b wb‡q‡Qb?  KZw`b wk‡LwQ‡jb 

 

: Av ...ï`y ỳBgvm wk‡LwQ, wk‡LwQjvg| 

 

: fvlvi cÖwZ wK Avcwb ‡QvU‡ejv †_‡KB B›Uv‡i‡÷W? 

 

: ûu.. QzZ‡ejv †_‡K B›Uv‡iw÷s 

 

: †Kvwiqvb fvlvi AwiwRbUv wK ej‡eb? 

:nv½j, nv½j Z †ev‡jv 
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: ?? †Kvwiqvb fvlvUv †Kvb fvlv †_‡K G‡m‡Q? 

 

: †Kvwiqvb fvlv IwiwRbvj fvlv 

 

:Av”Qv ..  

 

:Avcbvi †Kvb nwe Av‡Q? 

 

:nwe ? Avu ..ivbœ&v Kwi, Mvb MvB, wiwWs Kwi 

 

:Mjd? 

 

:Mjd, wKfv‡e RvbZ? Mjdz 

 

:GK Kvc Pv wKfv‡e evbv‡Z nq ej‡eb wK? 

 

:ûu?GK Kvc Pv? wKev‡e evbv‡Z nq? Avu. .. wgé, wPwb, .. 

 

:evsjvq ej‡j fvj nq | 

 

: G¨vu? evsjvq ej‡j evj nq?  

 

:wgé BR Bswjk 

 

:Avu.. ZvB. nv nv. .. wPwb Ges wK ej evsjv evlv‡Z 

 

:`ya 

 

:&nv `ya, ỳa Av mwi , ỳa Zvic‡i Pv  

 

:GB wZbUv n‡jB wK Pv n‡q †Mj? 
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:wZbZv n‡j, wZbZv n‡j..  Mig cvwb w`‡q nv nv .. Pv ivbœv, Pv ‰Zix Ki‡Z cvwi 

 

:Avcwb‡Zv A‡bK ¸‡jv fvlv Rv‡bb, †KvbUv me‡P‡q B›Uv‡iw÷s 

 

:GLb? GLb Av..Dg.. GKb †dªÂ evlv me‡P‡q B›Uv‡iw÷s 

 

:evsjvi mv‡_ †Kvwiqv‡bi †Kvb wgj Av‡Q wK? 

 

:I wgj Av‡Q| †h iKg evZ (fvZ), evsjv evlv‡Z fvZ, †Kvwiqv evlv‡Z eve 

 

:Avi †Kvb ÷ªvKPvivwj †Kvb wgj Av‡Q wK? 

 

: Av.. ÷ªvKPv‡i .. A ‡b K  Kgb Av‡Q..GB Bs‡jwR ÷ªvKPvi‡Zv evsjv evlvi ÷ªvKPvim GKBbv, wKš‘ evsjv evlv 

Ges ‡Kvwiqvb evlv ÷ªvKPvi GKB, GKB gZ 

 

: _¨vsKy g¨vg  

 

: I ‡K 

 

 

ÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑ 
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Name of the interview:  Elizabeth 

Date: 24, 07, 2011 

Duration: 00:17:18 

Place: IML 

 
 

: Avcbvi wb‡Ri m¤ú‡K© GKUz ejyb 

: ïiæ †Z‡K eje? 

: in Brief  

: I †K, Av....Avgvi bvg ..., mvi‡bg BÆz Sv‡gjv, gv‡b Lye KwVb, Ggwb ejv, D”Pvib Avi †jLv, Avi...wKQzbv, 

Avwg ỳB eQi evsjv‡`‡k wQjvg Av‡M, Zvici GKUz Sv‡gjv n‡q‡Q †mv, Avi wdi‡Z cvwiwb   Avi Avwg BUvwj‡Z 

GKUv gv÷vm© Kgwc­U K‡iwQ Iwi‡q›Uvj ÷vwWR Gi Dci, †mv mve‡R± wQj Av .. Bmjvg Bb mveKw›U‡b›U Kvib 

GKUz cv_©K¨ Av‡Q, Avi w_wmm n‡q‡P mywdRg wb‡q, evsjv‡`‡ki GKUv `j, GBUv GKUz B‡q, wPUvMvs Gi GKUv 

mywd ZwiKv, GRb¨ Avevi GKUz ÷ªvMj Kivi ci, Sv‡gjv †kl K‡i Avevi Pvi eQi ci Avevi evsjv‡`‡k.. G‡mwQ, 

weevwnZ, eqm ewÎk Avi †dwgwj Av‡Q mevB BUvwj‡Z   

 

:Avcbvi GjvKv m¤ú‡K© GKUz ej‡eb wK? Avcbvi MÖvg/kniUv †Kgb ‡`L‡Z? 

: Avgvi MÖvg G¨vu wVK MÖvg ejv hvqbv, KviY GLv‡b †hiKg MÖvg †miKg Aek¨B bv | Lye QzU GKUv MÖvg, gvÎ GK 

AvRvi †jvKRb, mv`vibZ BUvwj‡Z MÖvg Pqk Av.. Qq AvRvi †_‡K gv‡b Avc| Avi QzU wKš‘ KzeB my›`i gvbyl ev` 

w`‡q Av.. MÖvgUv LyeB LyeB Lye my›`i. .Avi. mewKQz  Av‡Q, †`vKvb, cve, wcrRvi †`vKvb G¸‡jv me Av‡Q, Rv÷ 

Av.. gv‡b.. Awdm bvB, gv‡b †bB Awdm †h¸‡jv|[ ] GMy‡jv cvIqvi Rb¨ kn‡i †h‡Z n‡e| Avi kni †hUv IUvI 

Av‡iv †ewk my›`i..gv‡b wn÷wiKvj †c­m †iv‡gi weiy‡× RyÏ K‡i wR‡Z‡P| Ggwb †iv‡g _vwK, cvP eQi Av‡M wQjvg 

Zvici Kv‡Ri Rb¨ ... 

 

: Avcbvi wb‡Ri kn‡ii bvg wK?   

 

:G¨vu, kni G¨v MÖvg? bv kni, MÖvg? 

 

:MÖvg , kni 

 

: MÖvg n‡”P d«vw½‡q‡Zvjv ev‡Z 

:  d«v w½ ‡q ‡Zv jv ev‡Z 

:ûu ûu .. .. Avi kni n‡”P †ebv‡gb‡Zv 



45 

 

 

 

: †e bv ‡g b ‡Zv 

:gvbyl ev` w`‡q ej‡jb †h? 

: nv nv MÖvg QzUZ mevB mevB‡K †P‡b, Avi mevB †mvevB B‡q GKUz Mí Ki‡Z cP›` K‡i [†eK evBwUs] hv Avwg 

GK`g cQ›` Kwibv| †K wK Kij, Zvi gv evev ‡K wK Kij, `v`v `vw` bvbv bvwb mevB wK Kij,  G¸‡jv me Rvbv 

nq, Avi Mí Ggwb nq, Avgvi gvI K‡i .. mv`vibZ GUv wb‡q, GUvB Rv‡gjv 

 

: GUv Avgv‡`i †`‡kI Lye Av‡Q, Avgv‡`i †`‡k MÖv‡g Lye †ewk, dzj Ad †eK evBwUs,  

 

:Rvwb, nv..wgj Av‡Q Avwg memgq ewj evsjv‡`‡ki mv‡_ A‡bK wgj Av‡Q mvD_ BUvwj we‡kl K‡i .. A‡bKUv 

evvsjv‡`‡ki gZ, Avgvi AveŸv‡KI ewj, ewj †h, Avgvi g‡b nq †Zvgvi †Kvb bv †Kvb gv‡b c~e© cyi“l evsMvwj wQj 

ZLb Lye †i‡M hvq | Zvici, Ggb, UvBU Lye, gv‡b, evB‡i hvIqv †h.. wUbG‡Ri mgq evB‡i hvIqv †hZbv ,.†ewk 

†Q‡j‡`i mv‡_ wgk‡jB Sv‡gjv KiZ| GB.. 

 

:   Avgv‡`i †`‡ki gZB 

 

: n¨vu, GB Kvi‡bB ejwQ  

 

:evsjv‡`‡k Avcbvi †Kgb jvM‡Q? Avcbvi Kv‡Q evsjv‡`‡ki fvj I Lvivc w`K¸‡jv ? 

 

:KwVb, GUv LyeB KwVb, gvbyl.. me‡`‡ki gZ fvj Avi Lvivc Av‡Q, wKš‘ Am¤¢e.. gv‡b .. cyiy†l‡`i mv‡_ cÖkœB 

bvB, gv‡b, ‡g‡q‡`i mv‡_ hLb nq, gvbyl Ggwb‡Z †ek wKDwiqvm, Avi, GUv Lvivc bv, wKš‘ wncwKªU..Lye.. GKRb 

gwnjv, weevwnZ, hvi †dwgwj Av‡Q, †Zgb eq¯‹ bv cqwÎk, Pwj­k, hLb K_v nq, mv`vibZ K_vi †k‡l e‡j 

evmvq Avm, wVKvbv bv w`‡q, †dvb bv¤^vi bv w`‡q, GUv ÷zwcW GKUv wRwbm, wmwj, wKš‘ ïi“‡Z gv‡b. Avmvi ci 

ciB Avwg Lye.. wRwbmUv Avgv‡K Lye weeªZ evbv‡Zv, Kvib Avwg †h‡Z PvBbv, wK eje?  hvebv, n¨vu gv‡b.. A‡bK 

G·wKDR ˆZwi Ki‡Z n‡e, hLb ey‡SwP †h wRwbmUv Avm‡j &Iiv  

 

: dgv©wjwUR.. 

 

:n¨vu...Iiv PvBBbv,gv‡b Rv÷.. ïay gyL †_‡KB e‡j , ZLb Avwg wk‡LwP †h Avme, HKv‡bB †kl|  

 

:fvj wKQz? 

 

:fvj, gvbyl hLb fvj nq, LyeB fvj, nmwcUvwjwU Lye eo GKUv e¨cvi | GB‡h †hgb Avcwb †hUv Ki‡jb bv, 

Avcbvi Kivi KZv bv‡Zv|GB‡h ¯cÖvBU wb‡q G‡m‡Pb|‡mv gv‡b wRwbmUv GKUz Av.. wK eje GKUz fvj jv‡M, GKUz 

†Kqvi  
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: Avcwb‡Zv Avgv‡`i †`‡ki †gngvb, mevi Rb¨BZ †gngvb|  

 

: Av..wR..wKš‘  ZviciI AvbG·‡cK‡UW, †mv, fvj jvM‡ebv? nv fvj, wKš‘ wg_¨v KZv e‡j| GUvI GKUv e¨cvi 

Av‡Q | Avi GBUv †Zgb wKQzbv| wgZ¨v KZv mevB e‡j, AvwgI ewj, me RvqMvq GKB nq, wKš‘ †Zv hLb eywS 

wg_¨v KZv ejv n‡”Q, ZLb Lvivc jv‡M|GKUv †Wg.. ejvB hvqbv .. Avi AviI GKUv e¨cvi Av‡Q †hUv Lye wei³ 

jv‡M. . GKUv U¨w· ev wmGbwR ev wi·v †h‡Kvb GKUv wKQz gv‡b GKUv Mvwo hw` `iKvi nq, Zvn‡j Av‡M ej‡Z 

n‡e hv‡e wKbv, Kvib bvI †h‡Z cv‡i, Zvici HKv‡b hv‡e wKbv..Zvici..eviwMb ïi“ nq `vg wb‡q..Avgv‡`i 

†`‡k mv`vibZ, gv‡b U¨vw· hKb jv‡M, Mvwo‡Z D‡V Zvici ewj †Kv_vq hve..`i `vg, `i `vg bv.. GBUv.Av.. 

 

:Ges hw` eyS‡Z cv‡i †h Avwg mgm¨vq AvwQ, Zvn‡j .†` DBj evi‡MBb †fwi nvB, weW †fwi nvB 

 

: n¨vu Lye.. Avi Avgvi Mv‡qi is †`L‡j mv`vibZ `vg Ggwb‡Z †e‡o hvq, mv`vibZ wZb ¸b †ewk e‡j, WvejI bv 

,wZb ¸b, †÷ªBU... 

 

: BD †nf †gBW Av ¸W ÷vwW| 

 

: n¨vu , G·‡cwi‡qÝ A‡bK n‡q‡Q|   

 

:Gevi GKUz cvimbvj,  ivbœv evbœv, Avcwb ej‡eb wK †c¯Zv wKfv‡e evbv‡Z nq ? 

 

: cv¯Zv? 

 

:n¨vu cv¯Zv | 

 

: cv¯Zv wKfv‡e evbv‡Z nq, Rv÷, cvwb.. w`‡Z nq, jeb w`‡Z nq, hLb dzUv‡bv, gv‡b hLb dzwU‡q D‡V. . ZLb 

cv¯—v w`‡Z nq, Zvici mvZ wgwbU, GMvi wgwbU.. wW‡cÛ K‡i wK iKg cv¯—v nq .. Av HUv ..Rv÷.. Av.. H mgq 

cvi n‡q  wRwbmUv wm× n‡q †Mj.. Avi cv¯—vi mv‡_ mv`vibZ ..Avgiv †bB..†hUv.. mm U‡g‡Uv w`‡q.. GUv U‡g‡UvUv 

†¯§m K‡i Pvgov DwV‡q †djv n‡e, Zvici †¯§m K‡i Av.. Avi GUv Avjv`v Kiv n‡e.. Zvici hKb wRwbmUv ivbœv 

Kiv nq, ZKb, imyb A_ev wcqvR d«vB K‡i .. ..Avi  U‡g‡UvUv w`‡q Av`v M›Zv..`iKvi. Zvici cv¯—v hKb wm× 

n‡q hvq ..GMy‡jv wg· Kwi .. †kl..gv‡b wRwbmUv Lye mnR, Kze Kg mgq jv‡M. Avi Lvevi †L‡Z wM‡q em‡j, Avgiv 

mv`vibZ †Kvb KvR bv ZvK‡j, GK N›Uv, †`o N›Uv e‡m _vwK, LvB Mí Kwi| Avi evsMvwj hviv BUvwj‡Z _v‡K .. 

Zviv mevB e‡j †h Avgv‡`i ivbœ& v Kivi Rb¨ cvP wgwbU Avi LvIqvi Rb¨ GK Nš—v, †hUv evsMvwjiv K‡iBbv, ivbœv 

Ki‡Z jv‡M ỳB N›Zv Avi cvP wgwbU..`vwo‡q `vwo‡q Lvq .. 
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: cÖvq †k‡li w`‡K P‡j G‡mwQ..evsjv fvlvi †Kvb †Kvb w`K Avcbvi Kv‡Q KwVb mnR g‡b nq.. 

 

: wbqg bvB.. ejvi mgq,... Avwg hLb G‡mwP, Avwg n‡j wQjvg, GKUv †g‡q wQj Lye fvj wQj, Kvib ỳB eQi 

wQjvg.. GKUv †g‡q Avgv‡K ejZ Zzwg eB‡qi evlvq KZv ej, †m cÖkœ K‡i LvBQ Avwg ewj †L‡qwQ. †Zv wRwbmUv 

GLb ‡K wK ejj Avgvi wKQz hvq Av‡mbv..Avgvi DËyi †÷Ûv‡W©..†÷ÛvW© n‡e, Kvib Avwg we‡`wk..Avwg hw` dzj 

AvÂwjK ewj.. LvBwm †MwQ..GBiKg hw` ewj, Avwg †÷‡R hKb hvB evB PvÝ, GKUv w¯úP ev †h‡Kvb wKPz. ZLb 

Avgvi AU‡gwU‡Kwj Avgvi HUv Avm‡e..GUv nvm¨Ki, mevB nvm‡e, GUv Avwg GK`g cQ›` Kwibv Avi Ggwb my›`i 

n‡ebv| ‡mv Avwg UªvB Kwi..†P÷v Kwi D”Pvib wVKgZ Ki‡Z ..wKb&Zz H‡h ïi“‡Z.. di BKRvg&cj.. Rv÷ fvmyi 

Avi evQzi.. memgq Rv‡gjv, Avwg GKb ch©š— †KvbUv Mi“i..G¨v.. ev”Pv Avi †KvbUv.. gv‡b..¯̂vgxi eo fvB GUv 

GKbI A‡bK wPš—v K‡i Ki‡Z nq .A‡bK wgj..wKšZz GUvI Avgv‡`i BUvwj‡ZI GiKg Av‡P..GBUv †Zgb 

wKQzbv.. wKš‘ bZzb fvlv‡Zv gv‡S gv‡S KwVb jv‡M ..GKUz KbwdDkb n‡q hvq.. wVK D”Pvib bv D”Pvi‡b fyj nq 

†hUv nIqvi K_v, D”PviY †Zgb KwVb jv‡Mbv.. KwVb jv‡M †h Mvav Avi Mv`v..H‡h GKUv eo GKUv bigvj ..gv‡b 

Rv÷, Dëv n‡q †M‡j kãUv..Sv‡gjv n‡q hvq..AZ© †PÄ n‡q hvq..†mv..GUv gv‡S gv‡S KwVb nq. Avi †gBbwj mnR 

jv‡M..†Zgb KwVb jv‡Mbv..Kvib.. MÖvgvi GË †ewkbv..gv‡b Rv÷, GKUv ej‡jB n‡e..gv‡b.. Bs‡iwRi gZ 

Aek¨Bbv, Bs‡iwR Av‡iv mnR.. ..wKš‘ BZvwjqvb fvlv †h‡nZz Lye  KwVb ‡mv evsjv GK`g mnR jv‡M hw`I mevB 

Lye KwVb e‡j..Avwg KwVb g‡b Kwibv†Zgb GKUv..mevB‡K MW GKUv wMd&U w`‡q‡Q, Avgv‡K w`‡q‡P fvlv 

wkLv..†ewk KZv hw` bv ewj Zvn‡j †KD ej‡Z cvi‡ebv Avwg we‡`wk... ..GRb¨ Kze cÖvDW wdj Kwi  

 

: Avcwb KqUv fvlv Rv‡bb? 

 

:GK`g †h ej‡Z cvwi? GK`g.. PviUv, BZvwjqvb, evsjv, Bswjk, †d«Â, Avi GKUz.. ¯ú¨vwbk| wKš‘ civ n‡q‡Q 

A‡bK.. G¸‡jv ev` w`‡q cov n‡q‡P Aviex, wZeŸ‡Zi fvlv, wnw›`| wKš‘ wnw›` cÖ¨vKwUm nqbv.. Aviex Avwg wk‡LwP 

ïay H‡h Bmjvg.. 

 

: Avcwb Aviex eyS‡Z cv‡ib, A_© ? c‡o 

 

:c‡o? G¨v..hw` fvI‡qjm& _v‡K wRwbmUv GKUz mnR, fvI‡qj bv _vK‡j A‡bK mgq jvM‡e..Kvib Sv‡gjv.. MÖvgvi 

Lye mnR HUvI..wKš‘ fvI‡qj bv _vK‡j Lye Sv‡gjv n‡q hvq.. Avi Ggwb A‡bK.. cÖvq..`k eQi n‡q‡Q cov nqbv.. 

 

: _¨vsKy †fwi gvP..Avcbv‡K A‡bK ab¨ev`| 

 

ÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑ 
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 Name of the interview: Elizabeth (Interview 2) 

Date: 05, 07, 2010 

Duration: 00:16:06 

Place: IML 

 

:  Avcwb †Kgb Av‡Qb? 

 

: wR, Avjnvg ỳwjj­vn fvj| 

 

: KvR †Kgb Pj‡Q? 

 

: Av, wimvP© wb‡q GKUz mgm¨vq AvwQ G gv‡m Rgv w`‡Z n‡e 

 

: AvD! 

 

: `yBUv K‡i B›UviwfD wbw”Q mevi 

 

: ûu ûu 

 

: †Kvwiqvb GKRb ‡gg Av‡Qb Dbvi wb‡qwQ , Dbv‡KB †gBbwj †eBm KiwQ 

 

: ûu ûu 

 

: Avi Avcwb n‡”Pb _vW© B›UviwfDB, Kvib Avcbvi fyj me‡P‡q f~j Kg 

 

: †hUv evj nIqvi K_v †mUv GLb Lvivc n‡q †M‡Q  

: Avcbvi wimv‡P©i wK Ae ’̄v? 

 

: G¨vu 

 

: Avcbvi wimv‡P©i wK Ae ’̄v? 
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: G¨vu..n‡”Q,wKš‘ ax‡i, wKš‘ n‡”Q, KviY MÖvgvi wb‡q hLb nq ZLb GKUv wKQz g‡b coj, Zvici, gv‡b evsjvq †Zv 

†jLv nq, gv‡b GKfv‡e wjwL Zvici hLb Avevi Ki‡Z hvB, ZLb, g‡b nq †h 

 

: GiKg bv 

 

: Ab¨iKg wjL‡j ‡ewk fvj nZ, GiKg  wKQz weiw³Ki, wKš‘  wKQz ejvi   bvB, GBUvB KvR, †Zv wRwbmUv 

GiKg, GBUv †Zgb wKQzbv| 

 

: wPUvMs †h‡Z  nq cÖvqB, ZvBbv ? 

 

: wmUvMs? G¨vu.. bv, H.., H PvcUviUv Avwg eÜ K‡i w`‡qwQjvg Avwg wPš—v KiwQjvg AviI wWc wKQz Kie wKbv 

?wKš‘ H Uv gv‡b, gv‡b Avwg hw` Kwi, Av..GUv gv‡b Am¤¢e, Avevi bZzb K‡i GKUv Avevi ïi“ Ki‡Z n‡e | ‡Zv. 

Avevi HUvi g‡a¨.. XyK‡Z PvB‡j, gv‡b wRwbmUv KwVb n‡q hv‡e, Avwg fvewQ Kie wK Kiebv, Avi mg‡qi Dc‡i 

wW‡cÛ Ki‡e, gv‡b Avwg hw` ỳB eQi _vwK Zvn‡j wPšZv Kiv hvq Avi hw` GKeQ†ii Kg _vwK Zvn‡j `iKvi 

bvB, Kvib Zvn‡j A‡bK mgq jvM‡e Ggwb ïiy Ki‡Z cvie †kl Ki‡Z cviebv| 

 

: ûu 

 

: Avi †kl bv Ki‡j †Kgb wei³ jv‡M, wKš‘ wPš—v KiwQ, ZvQviv, evi evi wPUvMOG  hvIqv, Avi HUv wPUvMs bv 

‡gimivB, [Av‡iv wfZ‡i]n¨vu gv‡b..Av‡iv wfZ‡i HUv wb‡q Avwg †Zgb †ewk Rvwbbv| gv‡b Avwg Rvwbbv Avm‡jB wK 

Kie GUv wb‡q|Avi Avwg †hUv KiwQ HUv MÖvgvi gv‡b GKUv MvBW, MvBWbv GBUv BUvwjqvb M¨vgvi evsMvwj‡`i 

Rb¨, gv‡b hviv evsjv e‡j I‡`i Rb¨ | 

: d‡ibvi hviv evsjv wkL‡Q Zv‡`I Rªb¨ bv? 

 

: bv bv bv 

 

: AvPQv| 

 

: e¨cvi n‡PQ hviv BUvwjqvb, hviv evsjv †k‡L, wRwbmUv GZ †ewk KvwVb bv& BUvwjqvb‡`i Rb¨,  

 

: ‡h‡nZz BUvwjqvb fvlvUv ‡ewk KwVb evsjvi †P‡q  
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: Aek¨B &Iiv wnw›`I c‡i‡Q, D”Pvi‡Yi Sv‡gjv Aj‡iwW wnw›` fvlv †_‡K wb‡q‡Q, gv‡b wVK K‡i‡Q, Kvib evsjv 

fvlv gvÎ ỳB eQi nq  | ỳB eQ‡ii Kg, GU wj÷ ZLb GBiKg wQj| Avi wnw›` wQj ‡gBb, gv‡b evsjv wQj 

†m‡KÛ, †m‡KÛ j¨v½y‡qR| †Zv G ü.. gv‡b D”Pvi‡bi w`K †_‡K H¸‡jv Aj‡iwW wVK n‡q‡Q | MÖvgvi †gvUvgywU 

wVKVvK n‡q‡Q, D”Pvib gv‡b Avjv`v, wKš‘ MÖvgvi †gvUvgywU KvQvKvwQ , gv‡b ÷ªvKPvi, fvlvi ÷ªvKPvi GKiKg 

†gvUvgywU †Zv Avgv‡`i †g›Uvi †m‡Ui Rb¨ | Avi hLb GKRb evsMvwj BUvwjqvb wkL‡Z hvq, I‡K wKQz‡ZB eyRv‡bv 

hvqbv| Avi mv`vibZ BUvwjqvb BwWq‡mjd w`‡q n‡ebv| Kvib wKQz  wKQz D”Pvib Av‡Q,†h¸‡jv Avi †Kvb fvlvq 

†bB| gv‡b divwk fvlv Av‡Q, †¯úwbk I Av‡Q ...wKš‘.. H¸‡jv wVK Ki‡Z n‡e, D”Pvib, GLb bv ïb‡j.. wKQz‡ZB 

wVK Kiv hv‡ebv|..iwU‡KU Qvov BUvwjqv †kLv †ek KwVb 

 

: Av”Qv g¨vg, H..evB `v I‡q, Avcbv‡`i Avjdv‡e‡Ui g‡a¨ f, V, S N G¸‡jv .. Gmwc‡i‡UW mvDÛ¸‡jv..‡hgb 

XvKv cÖvqB fyj nq.. 

 

: G¸‡jv †bB, ..G‡Kev‡i †bB..Gmwc‡i‡UW †bB.. BZvwjqvb, †d«Â, ¯ú¨vwbk G¸‡jv g‡b nq i“gvwbqvb fvlv †_‡K 

G‡m‡Q | cÖ_g K_v n‡”Q, †i‡Uv‡d¬· bvB. BUvwjqvbiv Gmwc‡i‡UWI cv‡ibv. ï ỳ `š— `, `š—  ` G¸‡jv 

bvB..GBWv GBWvI GKWv .. wVK Sv‡gjv bv. wKš‘ fyj nq | hLb evsjvq ewj ZLb fyj ej‡Z cvwi Kvib Ae¨vm 

bvB.. 

 

: Avcwb cÖ_g KZ m‡b evsjv‡`‡k G‡mwQ‡jb? 

 

: G‡Kev‡i cÖZg evi? `yB AvRvi wZ‡b, GKz‡k †deª“qvix‡Z.. 

 

: Avcbvi †UvUvj BK&m‡cvRvi cÖvq mvZ eQi.. 

 

: g‡b nq, g‡b nq.. ỳB AvRvi ỳB ev wZ‡b, Avgvi wVK gZ g‡b bvB| Lye m¤¢eZ 

 

: g¨vg Av‡Mi cªkœ¸‡jv †_‡K Av‡iKUv cÖkœ Kie Avevi..cv¯—v wKfv‡e evbv‡Z nq? 

 

: nv nv .. †Kb MZevi mgm¨v n‡q‡Q,  evbv‡bv wb‡q? cvwb dzUv‡bvi Rb¨ †`‡eb Pzjvq, Zvici hKb e‡qì n‡e ZLb 

cv¯—v ‡`‡eb, gv‡b hZ `iKvi ..Avi mv`vibZ Qq †_‡K GMvi wgwbU..c¨v‡K‡Ui Dci mv`vibZ †jLv _v‡K Qq 

wgwbU, _vK‡Z n‡e, Avi HUv bv_vK‡jI Rv÷.. Kiv hv‡e, Z‡e big n‡q hvq..mv`vibZ BUvwjqvbiv †Zgb †ewk 

big Lvqbv Avcwb hLb cvwb dzUv‡eb .. GKUv d«vB c¨vb..HLv‡b imyb †`Iqv n‡e wcqv‡R mv‡_, d«vB Kiv n‡e, 

Avwg Ggwb imyb †d‡j †`B| wKš‘ mv`vibZ †d‡j †`Iqv nqbv| H mgq U‡g‡Uv.. 
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: Avi †Kvb gmjv?. 

 

: G¨vu? 

 

: Avi †Kvb gmjv? Gwb Av`vi ¯úvBm? 

 

: bv bv, bv bv GK`g Ab¨ †Kvb gkjv †bB|  Avgiv gmjv e¨evnvi Kwibv| 

 

: evsjv‡`‡k mv`vibZ gkjvi e¨envi ‡ewk 

 

: AwZwi³, ... ïay †ewk bv AwZwi³, jebI GKUz †ewk..HLv‡b ï`y..I fy‡j wM‡qwQjvg..cvwb hLb dzUv‡Z w`‡eb 

HUvi g‡a¨ jeY _vK‡Z n‡e, gv‡b w`‡Z n‡e..Avi Zvici, hLb gv‡b  U‡g‡Uv †`‡eb, HUv Rv÷ `k wgwbU..cv¯—v 

hZ¶b jv‡M GiKg wm× n‡Z Zvici U‡g‡Uvi g‡a¨ jeY..Zvici HUvi g‡a¨ GKUv, wK e‡j HUv‡K..gkjv †`Iqv 

nq Pzbv cvZv, †`L‡Z GKB iKg wKš‘.†U÷ GK`g Ab¨iKg, Avjv`v, HUv Rv÷ †W‡Kv‡ik‡bi Rb¨ †`Iqv n‡e 

Dc‡i Ab¨ wKQzbv, Avi Zvici hLb cv¯—v wm× nq, ZLb cvwb †d‡j †`Iqv n‡e, GKUz wg·W K‡i, GBUv n‡”Q 

me‡P‡q `ª“Z..gv‡b..me¸jv GKmv‡_ Kiv hvq..GBKvi‡Y..evsMvwjiv, hviv mv`vibZ.†gvUvgywU BUvwjqvb‡`i mv‡_ 

wg‡k, Zviv e‡j .. gv‡b †hiKg evsMvwj‡`i ỳB M›Uv mgh bó K‡i ivbœv Kivi Rb¨, Avi cvP wgwb‡Ui g‡`¨ Lvq, 

Avgv‡`i Dëv, Avgiv cvP wgwb‡U ivbœv Kwi, Avi ỳB M›Uv `‡i LvB|  

... ... 

... ... 

: Av”Qv g¨vg, AvR‡Ki gZ Zvn‡j †kl Kvwi n¨vu? Avcbvi hw` wKQz Rvb‡Z B‡”Q K‡i Zvn‡j †dvb †`‡eb|  

 

: I‡K, _¨vsK BD, evB evB  

 

: Avgvi KvR †kl n‡j Avwg Avcbv‡K †`Lv‡ev | GKUv Kwc Avwg     

  d‡ivqvW© Ki‡ev| Avcbv‡K A‡bK ab¨ev`| 

 

: BD Avi I‡qjKvg, evB| 

 

 

ÑÑÑÑÑÑÑÑÑÑÑÑ 
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Name of the interview: Kitty  

Date: 24, 09, 2011 

Duration: 00:10:11 

Place: IML 

 

: Avcbvi wb‡Ri m¤ú‡K© `qv K‡i wKQz ejyb 

 

:  You know I am Spanish teacher here, institute of Modern Languages, Dhaka Unversity; 

( BD †bv, AvB Gg G ¯úvwbk wZPvi wnqvi, BÝwZwZDZ Ad g`vb †j½y‡q‡Rm, `vKv BDwbfvwm©wZ) I am coming 

from a Spanish company, its not company, they are providing teachers all over the world, 

so I applied for Bangladesh and they Choose me.  

 

: Why did you choose Bangladesh? 

 

: This is a big question, I wanted to join, know a poor society, to mix with them, to live 

with them, you know I am coming from a rich society 

 

: To help people? 

 

: Yes you know, the which provide me, Isa company doing welfare.. 

 

: When did you start living here? 

 

: Two thousand nine  August. Almost two years.. 
 

: Avcbvi wb‡Ri m¤ú‡K© `qv K‡i wKQz ejyb, evsjvq 
 

: I don’t know how to speak Bangla. Avwg evsjv Rvwbbv| You know, I am a teacher I cannot 

say what I am not sure of.. 

 

: hZUzKzB cv‡ib, e‡jb,evsjv‡`‡k Avcbvi †Kgb jvM‡Q? 
 
: ‡Kgb jvM‡Q? evj A‡bK evj| 
 
: evsjv‡`‡k wbðq wKQz Lvivc AwfÁZv Av‡Q, wKQz †kqvi Ki‡eb wK? 
 
: wemv, wemv GKª‡cwi‡qÝ, Zz gvP js cÖ‡mm, cwjm.. UªvBZ Zz †ZK gvwb d«g wg 
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: UªvwdK †Rg †Kgb jvM‡Q? 
 
: Ad‡Kvm©.. Avwg ¸jkv‡b ZvwK...gvB Bbw¯—wZDZ †nR †bv †nvg.. †mv.. 
 
: Avcwb wK ivbœv Ki‡Z cv‡ib? wKfv‡e Pv evbv‡Z nq ej‡eb wK? 
 
: Av Bqv Bqv.. Pv Bqv Bqv..AvB BDRZz.. nZ& IqvZvi,  Mig cvwb.. Zvic‡i.AvB cyZ †`g evK.. AvdZvi BD 
Av›`vi‡¯—›` ûqvZ AvB wgb?..n‡qb BwZR e‡qwjs .. AvdZvi .. 
 
: wPwb Kq PvgP †bb Pv‡Z? 
 
: wZbZv.. .. wZbZv 
 
: evsjv fvlv †Kgb jvM‡Q.. BR `v ¯ú¨vwbk ¯UªvKPvi †mg ? mve‡R± fve© Ae‡R±, Ai mve‡R± Ae‡R± fve©? 
 
: Av ‡j½ywqR, evsjv †j½ywqR.. AvB _Z Ghvi Kb, †`U BR `v †mg, B‡qm Ad‡Kvm.. AvB ÎvB Zz Avb&`vi¯Z¨vÛ. . 
†KvjKvZv †P‡bjm& BwZR †d‡R›U cvimb, w` fve GÛ w` Ae‡R±, BwZR bZ jvBK `v evsjv 
 
: ‡Kvb w`KUv KwVb g‡b nq ? 
 
: w` fvem, weKR mvg ZvBgR&, w` †i¸jvi fvem, ‡nvqvBj BD †m -   Avwg hve, Avwg Rvwb, †nvqvB bU Avwg Rvb, 
jvBK hve| 
 
: DW BD wc­R wWmµvBe, BDi wf‡jR Ai UvDb Bb evsjv..  
 
: ei evmv, ûu.. wZbZv i“g, wZbZv evZ i“g, GKZv ei eviv›`v, Av‡iKZv eviv›`v, †nu.. wK‡Pb, GKZv wK‡Pb, 
`yBZv QzZ i“g.. GKZv wbPZjv.. 
 
: cyKzi Av‡Q, cyKzi?  
 
: KzKzi? n¨vu, KzKzi, KzKzi.. 
 
: †bv, cÛ Ai mvgw_s †nvqvi  BD †e` Ai.. 
 
: I †bv †bv.. 
 
: nvD Wy BD †UK ev_ †`b.. 
 
: mvIqvi. 
 
: I‡K _¨vsK BD | †`Um& Aj.. 
 
: I‡K, Bd BD wbW, Gwbw_s BD †nf gvB †dvb.. .. 
 
 

ÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑÑ 
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Appendix – 3: List of the questions 

 

 

 

Questions  asked to Lidia: 

 

The Questions: 
 

1.     Introduce yourself (Name, age, Profession, Nationality etc.) 

(Avcbvi wb‡Ri m¤ú‡K© `qv K‡i wKQz ejyb) 

  

2.     Tell us about your home town in brief. 

(Avcbvi wb‡Ri kni m¤ú‡K© wKQz ejyb) 

  

3.     Sharing your happy/sad experience of living in Bangladesh . 

(evsjv‡`‡k Avcbvi fvj/g›` AwfÁZvi K_v ejyb) 

  

4.     What aspect/s of Bangla language seems to you difficult? 

(evsjv fvlvi †Kvb w`K Avcbvi Kv‡Q KwVb/mnR g‡b nq?) 

  

5.     Have you received any training of Bangla language? If yes, how long?  

(evsjv fvlvi Dci wK Avcwb †Kvb cÖwk¶b wb‡q‡Qb, KZ w`‡bi Rb¨) 

 

 

___________________________ 
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Questions  asked to Elizabeth:  

 

 
1. Avcbvi wb‡Ri m¤ú‡K© GKUz ejyb 

:(Please tell something about yourself) 

 

2. Avcwb †Kv_vq †_‡K G‡m‡Qb? Avcbvi MÖvg/kni m¤ú‡K© ej‡eb wK? 

(Where are you from? please describe your village/town) 

 

3. evsjv‡`‡k Avcbvi †Kgb jvM‡Q? Avcbvi Kv‡Q evsjv‡`‡ki fvj I Lvivc w`K¸‡jv wK wK? 

(Do you like Bangladesh? Say something good and bad sides of Bangladesh) 

 

4. Avcwb wK ivbœv Ki‡Z cv‡ib? cv¯—v wKfv‡e evbv‡Z nq ej‡eb wK? 
(Do you know cooking? How do you prepare “Pasta”?) 

 

5. evsjv fvlvi †Kvb w`K¸‡jv Avcbvi Kv‡Q KwVb/mnR g‡b nq?  
(What aspects of Bangla seem to difficult/easy? Why?) 

 

 

 

 

 

___________________________ 

 

 


