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Abstract

This study has investigated the interlanguage features in spoken language of four
foreigner learners of Bangla. Data has been collected through interviews which were
recorded and analyzed. The analysis of the respondents’ language has been made in

terms of phonetic, morphological and syntactic aspects.

The language deviations may be attributed to different factors such as L1 interference to
some extent, and other aspects related to psychological processing, motivation and

language use.
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Chapter 1: Introduction

1.1 Foreword
One of the main challenges facing many countries is how to maintain their
identity in the face of globalisation and growing multilingualism. There is
a case for regulating the status of English but ways need to be found of
reinventing national identity around a distinctive mix rather than a single
language which is kept pure. (p.116)
From the above statement of Graddol (2006) it is very clear that at this point of
civilization monolingualism is rapidly disappearing from the face of the earth. Ellis
(1997, p.3) opines that in the time of ‘global village” and ‘World Wide Web’ people
around the world are not merely limited to their own speech communities. Hence learning
a second (third, fourth ... ) language is not just a pastime rather it has become inevitable.
From the second half of the twentieth century a keen interest arose among the linguists in
second language acquisition and they focused their studies to know how people acquire a
second language. Collection of the samples of Learner language or Interlanguage has

proved to provide a valuable insight in this regard.

1.2 Aim of Study
In this research, first of all, effort has been taken to make the concept of ‘interlanguage’

and its various features clear. Then, available literature on Interlanguage is displayed and
discussed. Characteristically, all the obtainable literature is about learning English as a
second language. There is almost no traceable work on Interlanguage where Bangla has
been learnt as a second language. To carry out my research | have interviewed four
foreigner learners of Bangla of different nationalities employed in different professions in

Bangladesh as my random subjects.

Since the main way of investigating L2 acquisition is by collecting and describing
samples of learner language, the major focus of my data collection was to trace various
features of Interlanguage in the out put the learners and to analyze the errors found in
their output from phonetic, syntactic and morphological levels. There might be some

common hurdles where most learners stumble. Once we become familiar with the errors



they make, our knowledge of their lapses may work as guidance for both teaching and
learning Bangla as a second language easily.

1.3 Background
A researcher usually chooses his topic of study from his field of interest. He is not

supposed to maintain zeal to the last in pursuing the objectives of a research in any topic
from a field which he is not interested in. My interest in the foreigner learners of Bangla
started from the date of coming to IML when | found the institution to be a panoramic
center point of union of people from around the world reminding me of Newman’s
microcosmic world of liberal education. In a single floor of the institution there are
dozens of departments of different languages. In particular, Bangla Department attracted
me the most and | was glad and proud to see pupils of different nationalities learning
Bangla and at the same time, as an ELT student, | also felt curious to observe the
appearance various aspects of second language acquisition in their learning Bangla. My
quest got an impetus when we found a chance to interview a Korean teacher at IML to
study the interlanguage features of her output in Bangla. That was done as a class
assignment and was done in a very brief period of time. From that point onward | was

planning to pursue this topic in a little more length.

1.4 Research Questions
One of the first methodological steps in a research is to formulate a research question. By

a research question a researcher formally states the aim of his study. It is usually focused,
concise and arguable. The research question states clearly what the study will investigate
or attempt to prove. It works as a guideline all through the study. The research question is
a rational statement that comes from what is known or believed to be true or understood
and accepted from available literature of the concerned topic and it leads the investigator
to what is unknown and requires validation and proof. An accurate and clearly defined
research question saves a lot of beating about the bush and directs the researcher what is

to follow first and foremost.

In this study | moved with one central question along with two sub questions. The key

question that I had in this investigation was, “what features of interlanguage are found in



the output of the foreigner learners of Bangla?” There are various traits of interlanguage
and it is supposed that they appear in the interlanguage when any one learns a language.
Do they appear in the foreigner learners’ performance in case of learning Bangla? I
wanted to know the nature of their linguistic deviations. The second question that | posed
was, “Are there any special feature in their effort to communicate in Bangla?” Every
language and the speakers of that language are unique to some extent. Does Bangla cause
some special feature to arise in the output of the learners? Finally, in a shorter range, my
quest was, “what may be attributed to those deviations of language which the learners
make?” Are the deviations caused by some individual difference factors like motivation
and intelligence or by the interference of their mother tongue? These are the questions
that spelled out the scope of my activity in the survey and gave a form to my

investigation.



Chapter 2: Literature Review

2.1 Introduction
The term ‘interlanguage’ was coined by Selinker (1969, 1972) to refer to the progressive

knowledge of the second-language learners on their way to the target language. A
plethora of terms have been used to mean the language leaner’s language. Along with
‘interlanguage’ it is also called ‘interlingua’ or ‘interlingual identifications’ (Weinreich,
1953), ‘approximative systems’ (Nemser 1971) ‘transitional competence’ (Corder 1971),
‘interim grammar’, and ‘language learner-language’ (Corder 1978) by different scholars
at different points in time starting from early sixties.

Lanquage &

[iterlanquage

Tarqet Lanquage

Figure: 1 Interlanguage (Corder 1971, in Richards1974, p162)

2.2 The concept of Interlanguage
Interlanguage is the midway of a second language learner in his journey towards the rules

of second language. This body of knowledge is different from both his mother tongue and
the target language. At any given time in the continuum, from a point he usually marches
forward but he may also become stagnant or may even slide back. Before we look back
into the history of interlanguage let us be familiar with the idea as McLaughlin (1987)
puts it:

Generally speaking, the term ‘interlanguage’ means two things: (1) the
learner’s system at a single point in time and (2) the range of interlocking
system that characterize the development of learners over time. The
interlanguage is thought to be distinct from both the learner’s first
language and from the target language. It evolves over time as learners



employ various internal strategies to make sense of the input and to
control their own output. (p.60)

2.3 Interlingual Identifications

In the history of exploration of psychology of second language learning Weinreich (1953,
p7) is the pioneer to discuss different aspects of interlanguage, though it was not termed
so at his time. He calls it ‘interlingual identifications’. He opines that, in a language
contact situation, such identifications can develop in the phonemes, in the grammar and
in the semantics of the concerned languages. Selinker (1972) criticizes that Weinreich did
not make clear where these growth take place. According to Selinker a latent
psychological structure in human brain must be assumed for those developments to take
place and that latent structure is activated when one learner attempts to learn a second
language. Lennenberg (1967, pp. 374-379) calls this structure Latent language structure
and according to him in that structure there (a) is an already formulated arrangement in
the brain, (b) is the biological counterpart to universal grammar, and (c) is transformed by
the infant into realized structure of a particular grammar in accordance with certain
maturational stages. Selinker’s latent language structure is not exactly the same as

Lennenberg’s.

2.4 Transitional Competence
Corder (1967, 1971, 1978) in his various essays speculates somewhat the same

phenomenon of interlanguage with different terminologies like ‘transitional competence’,
‘idiosyncratic dialect’ and ‘language-learner language’ etc. He classifies performance
‘mistakes’ as unsystematic and ‘errors’ as systematic; errors occur due to the inadequate
knowledge of the system of the target language, and they are termed as transitional
competence (Corder, 1967, p 166). According to him, errors are indicative of the
developmental state of the fact that learning is taking place. They also prove that learners
employ strategies and they have a tendency to induce rules. Corder thinks both first and

second language learners employ the same strategies. Corder (1967, p.166) states:



| propose therefore as a working hypothesis that some at least of the
strategies adopted by the learner of a second language are substantially the
same as those by which a first language is acquired. Such a proposal does
not imply that the course or sequence of learning is the same in both cases.

Corder opines that studying language-learner language and their errors is very essential.
They will help us to know the learner’s innate strategies to dictate our practice and
determine our syllabus. The progressive knowledge of the learner will lead us to adapt
ourselves to their needs rather than to impose on them our perception of their needs.

2.5 Approximative systems
Richards (1974, p 29) says “Nemser’s terminology is a little different from Selinker’s but

it is applied to precisely the same phenomenon. He uses approximative system for
interlanguage”. Nemser (1971) first classifies the languages in contact situations as the
target language (L), the source language (Ls ), an approximative system (L,) and L,; .. s
indices refer to systems at successive stages of proficiency. An approximative system,
according to him, is the deviant linguistic system actually employed by the learner
attempting to utilize the target language. He also says that learner speech at a given time
is the patterned product of a linguistic system. L,, is distinct from Ls and L+, and
internally structured. He also states that in a given contact situation, the approximative
systems of learners at the same stage of proficiency roughly coincide. Regarding the

importance of interlanguage study Nemser (1971) summarizes:

Investigation of such leaner systems is crucial to the development of
contrastive analysis theory and to its applications to language teaching.
However, these systems also merit investigation in their own right through
their implications for general linguistic theory. (p.62 in Richard 1974)

2.6 Interim Grammar
Selinker (1969, 1971, and 1992) provides the most encompassing discussion on this

issue. He says that there is a latent language acquisition structure in the brain of language
learners. He maintains that interlanguage studies can be done based “on the observable
output which results from a learner’s attempted production of a TL norm” and to
establish relevant data we need 1) utterances in the learner’s native language (NL)

produced by the learner; 2) IL utterances produced by the learner; and 3) TL utterances



produced by native speakers of that TL. When an investigator has these three sets of
utterances within a theoretical framework he can begin to study the psycholinguistic
processes which establish the knowledge which underlies IL behavior. Selinker (1972)

states:

I would like to suggest that there are five central processes (and perhaps
some additional minor ones), and that they exist in the latent psychological
structure ... ... I consider the following to be processes central to second
language learning; first, language transfer; second, transfer of training;
third, strategies of second language learning; fourth, strategies of second
language communication; and fifth, overgeneralization of TL linguistic
material. Each of the analyst’s predictions as to the shape of IL utterances
should be associated with one or more of these, or other, processes. (p35,
in Richards 1974)

These five processes in brief are as follows:

1) Language transfer: some items, rules, and subsystems of the interlanguage may
result from transfer from the first language. Example: What did he intended to
say? (Selinker,1972)

2) Transfer of training: some elements of the interlanguage may result from specific
features of the training process used to teach the second language. Selinker here

talks about a Serbo-Croatian learner who always mixes up the use of English ‘he

and ‘she’, though the learner had the he/she distinction in his mother tongue.

3) Strategies of second language learning: some elements of the interlanguage may
result from a specific approach to the martial to be learned. Example: Don’t worry

| am hearing him.

4) Strategies of second-language communication: some elements of the
interlanguage may result from specific ways people learn to communicate with

native speakers of the target language.

5) Overgeneralization of the target language linguistic material: some elements of
the interlanguage may be the product of overgeneralization of the rules and

semantic features of the target language.



Fossilization according to Selinker is the state of affairs that exists when the learner
ceases to elaborate the interlanguage in some respect, no matter how long there is
exposure, new data, or new teaching. Among the learners there is a tendency of
backsliding, that is, producing the errors of early stage of development of second
language learning. Selinker and his associates think that IL development is different
from first language development and it caused mostly due to language transfer
phenomenon. He cites the example of the French speaker who retain the uvular /R/ in
their English interlanguage, English speaker who use English word order in German
sentences. He also admits that it may occur due to other factors. It may be caused by
language learning strategy. It may so happen that a learner has learnt enough to
communicate then he may siege to learn anymore and will tend to avoid the trouble of
learning. Selinker (1992) confirms his view of language transfer and fossilization as
crucial aspects of interlanguage and lays farther importance on the extensive study of
interlanguage to reach insight in the field of SLA.

Selinker et al. (1975) presents a study where he argues that there is definite systematicity
in the interlanguage of the learners. He says in this systematicity there are some strategies
involved like — language transfer, overgeneralization of target language rules, and

simplification. In this way, as Selinker states, interlanguage is the interim grammar which
develops different cognitive strategies — for example, transfer, overgeneralization and the

correct understanding of the target language.

There are some remarkable tenets of interlanguage. Consulting the prevailing literature
and mainly based on Selinker, Ellis (1999) discusses three major features of
interlanguage. They are: language-learner language is permeable, dynamic and
systematic. Permeability in interlanguage means the rules that constitute the learner’s
knowledge at any one stage are not conclusive or fixed rather they are amendable. That is
developmental IL knowledge is ready to receive modifications. The dynamic feature
refers to the constant changing nature of interlanguage knowledge. The learners slowly
accommodate new hypotheses about the target language system. A process of “constant

revision and extension of rules is a feature of the inherent instability of interlanguage and



its built in propensity for change.” (Ellis 1999, p50). The systematic feature of IL refers

to the fact that there is a rule based nature of the learners’ use of L2. That is IL of the

learner is a rule governed behavior. The learner does not haphazardly select rules from

the store of his interlanguage rules; rather he does this in a systematic way.

Selinker (1975) shows the involvement three main strategies of language transfer,

overgeneralization and simplification, under systematicity feature of interlanguage in a

study of 10 boys and 10 girls in a French immersion class. The children were taught by a

native speaker. The learners could talk among them in French and could understand the

teacher but they had no scope to use French outside the class: The study is as below:

Type of error

Construction

Examples

Language Transfer

English transitive meaning
given French intransitive

verbs.

Lexical confusion

Improper pronoun

placement

Elle marche les chats (she’s

walking the cats)

Des temps (sometimes)

Le chien a mange les (the
dog ate them)

Overgeneralization

Overgeneralization f French

adjective placement rule.

Past tense form modeled on

most common conjugation.

Use of subject form where

object form is required

Une maison nouvelle (a new

house)

Il a coure. (he ran).

Je lis des histories a il en
francais. (| read stories to

him in French)
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Simplification Use of one form (infinitive) | Le fille mettre du confiture
for all tenses sur le pain. (the girl put
some jam on the bread.)

Aboidance of French post-
position of adjective Un jour qui chaud (A hot

day.)

Table: 1 Errors found in the speech of children in an immersion classroom (Selinker
1975, in McLaughlin 1987)

Three salient views regarding the development of interlanguage dominated the 70s.
Selinker and his associates thought the learners develop the rules of the target language
through cognitive strategies like simplification, overgeneralization and language transfer.
Adjemian argued that it is a rule goverened behavior and can be analyzed linguistically
like any other natural language. It is according to her, is a set of grammatical intuitions. A
third approach was backed by Tarone (1979, p.65 in McLaughlin1987). He maintained
that the interlanguage could be seen as analyzable into a set of styles that are dependent
on the context of use. He gave more importance to the context of use and argued the
context to be the determinant. In this way, we see the evolution at work in the
interlanguage hypothesis from the beginning when it came into being as a protest against

morpheme study and contrastive analysis.

2.7 Early Survey

As IL data of foreigner learners of Bangla is not available, at this stage of literature
appraisal we shall choose three case studies concerning phonological, morphological and
syntactic data of interlanguage from the vast ocean of IL records to relate and compare

them to our present data of case study.
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Larsen-Freeman (1991) presents Schumann’s (1978) famous case study of Alberto, a 33
year old Costa Rican frame polisher, provides us with a body of very useful and
interesting data regarding syntactic structures of English language related to the
auxiliary, in particular negation, inversion, the possessive and plural "'s" forms, the past
tense, and the progressive "-ing" for interlanguage study. Alberto used to live with a
Costa Rican couple in a mostly Portuguese section of Cambridge, Massachusetts.
Schumann along with other researchers observed Alberto’s untutored acquisition of ESL
for ten months. Schumann tutored him for seven months after ten months. Schumann’s
instruction was of almost no use. Alberto was still mostly in no V stage ESL acquisition.
The summary of Schumann’s study is that Alberto was not successful with negative
placement, question inversion, supplying grammatical morphemes apart from plural "s",
auxiliaries apart from "can”. Schumann concludes observing Alberto’s interlanguage that
he is using a reduced and simplified form of English which is similar to pidgins
(Schumann, 1978, in Larsen Freeman, 1991). Alberto’s percentage of success was as

follows (adapted from Schumann, 1978):
Auxiliaries forms of copula **be"’

over 80%: "can" 85% 70/83 "are™ (1pl) 100% 3/3
"were" (2) 100% 2/2

"am" 98% 63/64

"is" 94% 969/1035

10%-80%0: "am" 75% 3/4 "was" (1sing) 67% 4/6
"is" 71% 45/63 "are" (2pl) 52% 13/25

"will" 38% 17/47 "were" (3pl) 33% 1/3

"do" 35% 96/277 "are" (3pl) 29% 23/78

"are" (3pl) 22% 5/27

under 10% "would" 8% 1/13 "was" (3sing) 6% 2/34
"does" 1% 1/75

"did" 1% 1/90

"was" 0% 0/3

"could" 0% 0/3
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"have" 0% 0/3
"has" 0% 0/3
Success rate of some other grammatical issues in percentage:
plural ™'s 85%
irregular past  65%
progressive "ing" 58%
possessive "'s" 9%
regular past 7%

inversion 5%
Some of the Alberto’s outputs were as follows:

Negatives
| don't have the car.
| don't understand.
You don't understand me.
No like walk.
I no understand.
That "learn™ no understand.
No remember.
No have pronunciation.
No understand all.
No is mine.
I no may explain to you.

No pass.

Interrogatives
What is surance?
This is apple?
You may change the day, the lesson the day?
You will come back?

You will come here the next Monday?
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Declaratives
This picture is 'On the Point'
It's problem for me.
Picture is very dark.
In my country is six year in primaria.
Is necessary.
Is very bad, no?

This man is wrong

Ellis (1997, p 6-10) presents two case studies of Schmidt (1987). Schmidt’s first study
was with Wes, a thirty-three year-old Japanese artist who left school at fifteen and was a
naturalistic learner of English. When he started to visit Hawaii in connection with his
paintings, he got regular opportunities to use English although he had almost no scope to
use English in his own country. Schmidt observed him for three years and recorded
Wes’s conversations and monologues. Schmidt focus was to check grammatical aspects
like auxiliary be, plural — s, third person — s, and regular past tense. At the end of the
study Schmidt concludes that Wes had little or no knowledge at the beginning of the
study of most of the grammatical structures he was investigating. Moreover, he was still
far short of native—speaker accuracy three years later. For example, he continued to omit
—s from plural nouns, rarely put — s on the third person singular of verbs, and never used
the regular past tense. Eventually though, he turned out to be a good communicator and
conversationalist. He was able to pick up the formulaic expressions very quickly like
“Hey how’s it? What’s new?”. He used to use verbs either with simple form or ing form

without knowing the difference. Two of his utterances are as follows:
All day I’m sitting table.
So yesterday I didn’t painting.

Schmidt’s second study was with two child learners, J, a ten year old Portuguese, and R,
an eleven year old Pakistani, in classroom contexts learning English in a language unit in
London. J received schooling and could speak his language but R could speak Punjabi

and could not write. J was in the unit for four terms i.e. twelve months and R was for two
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years. They received both formal and informal instruction and got exposure to TL. The

ability to perform requests was the focus of the study. J was found weaker than R.

Interestingly, their achieved skill to perform requests were almost at the same level in the

end. Their developmental interlanguage to perform requests runs as follows (adapted
from Ellis, 1997, p 8-10):

Developmental | Participant Request Discussion
hierarchy Utterances

1 J Big circle J wants a cut out of big
circle from his teacher only
with two words

1 R Sir. R just points at a piece of
card to let the teacher
know that he wants him to
put a staple in it saying a
single word

2 J Give me. Begins to wuse simple
imperative verbs

2 R Give me a paper. Do

3 J&R Can | have the yellow book, | Sometime later they learn

please? to use ‘can I have ...’

4 R Miss, | want. They start using extended
linguistic device. R makes
use of ‘want’ statements

4 J You got a rubber? J uses ‘got’ statements

5 J&R This paper is not very good | Occasionally both of them

to colour blue.

use hints instead of direct
request. J wants his teacher
to give him a different

coloured piece of paper
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6 J&R Can you pass me the pencil? | Finally, the learners begin
to use ‘can’ with a range

different verbs

Table: 2 The learners developmental interlanguage to perform requests (Ellis,1997)

The progressive feature of their IL knowledge is very easily remarkable as we see by the
end of the study the learners’ ability to use request developed considerably, though unlike
the native speakers their requests were mostly direct and were within limited range of

expression irrespective of their teacher or friend as their addressee.

Interlanguage feature in the phonological level is commonly found. Selinker (1972) talks
about some IL utterances in his famous essay “Interlanguage”. There he discusses some
phonemic IL like final r English words are not properly pronounced by the many
speakers of English of other languages. Frenchmen trying to pronounce [e] in the word
athlete make [t] though he may know to pronounce [e] in other words. To an Israeli
learner [r] becomes [w]. He opines that all these may happen due to language transfer

process of interlanguage. Selinker (1972) maintains these occur from:

spelling pronunciation; e.g. speakers of many languages pronounce final —
er on English as [g] plus some form of r; cognate pronunciation, e.g.
English athlete pronounced as [atlit] by many Frenchmen whether or not
they can produce [e] in other English words; holophrase
learning(Jain,1969), e.g. from half-an-hour the Indian learner of English
may produce one and half-an-hour; hypercorrection, e.g. the Israeli who
in attempting to get rid of his uvular fricative for English retroflex [r]
produces [w] before front vowels, ‘a vocalization too far forward’...(p.41,

in Richard 1974)
Another popular source of interlanguage phonology data is Schmidt (1987). He
experimented with 34 Egyptian learners studying in secondary school, aged 15 to 17,
learning English as an FL. It’s a common notion among the teachers of English there that
Egyptian learners have difficulty with English /e/ and /8/ sound and they tend to
substitute them with /s/ and /z/. Schmidt used two sets material in both English and
Arabic language consisting one passage of about 150 words, a word list of 20 words, a

list of 10 minimal pairs both in Arabic and English centering /e/ and /8/ to check whether



http://en.wikipedia.org/wiki/Voiced_dental_fricative
http://en.wikipedia.org/wiki/Voiced_dental_fricative

16

or not the learners substitute them with /s/ and /z/ (Egyptian Arabic <and J). He let the
students read aloud hiding his main intention of checking the pronunciation of particular
sounds and recorded them. It was finally seen that Arabic /e, 8/ and /s, z/ are contrastive
in careful speech and they do not substitute; English /th/ and Arabic /th/ are not identical
and it is not yet sure whether < can be read as /s/ and J can be read as /z/. Schmidt (1987)

concludes:

The study reported here has investigated a very limited area of
interlanguage phonology in order to support the claim that a careful and
sociolinguistically oriented, contrastive analysis can predict some FL
errors - i.e. that a better case can be made for language transfer than for
explanations independent of native language.(p.375)


http://en.wikipedia.org/wiki/Voiced_dental_fricative
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Chapter 3: Data Collection

3.1 The Study
One of the most important and crucial episodes of research is data collection. The main

purpose of gathering data is to make important decision based on the collected
information through various types of analysis. Inaccurate data may ultimately lead to
invalid results. There are several ways of collecting data. Topic and area of the research
usually determines the means of collecting data. There are various ways like interviews,
face to face or over phone or computer assisted, questionnaire, observation, document
review and so on. For my data collection | have used face to face and over phone

interviews.

3.2 Participants
I chose four interviewees randomly of different nationalities working in Bangladesh in

different institutions. Two of them were teachers at IML, DU. One of them was a student
at IML. The fourth one was an American research fellow at ‘Grameen Shakti’ in
Bangladesh. I shall be using pseudonyms for my respondents. They were namely Mary,
Elizabeth, Lidia and Kitty. All are adult and received training in Bangla for different
periods. Ms. Mary is twenty five of age. Besides her mother tongue she knows English
and Arabic. She received a training of Bangla for two months at IML. Ms. Elizabeth is
around thirty year old; she knows French, English, Hindi and Arabic besides her mother
tongue Italian. She is doing a research on Sufism of a particular a sect of Muslims at
Chittagong in Bangladesh and at the same time writing a grammar for the Bangladeshi
learners of Italian. She has completed a two year course in Bangla language at IML, DU,
and her Bangla is quite up to the mark. Ms. Lidia has completed a six months course at
American centre at Dhaka in Bangladesh. She can hardly speak Bangla. Ms. Kitty is
teacher, aged thirty five around, staying in Bangladesh for two years to teach Spanish
mainly to the Bangladeshis. Though my respondents differ from each other in respect of
period of instruction of TL they have received, but all of them lived in entirely ina TL
surroundings. They all moved mostly among the educated group of people who are able

to use English to communicate them. As two of them had to deal with Bangladeshi
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students they always got an exposure to the target language, and other two being
researchers they also found enough scope to mix with common people to get ample
chance to gather TL information.

3.3 Method
To collect data | depended mainly on semi formal interviews with a qualitative approach.

| could not follow longitudinal observation, though my topic demanded. The tool I have
used mostly was a voice recorder. To conduct my interview | have used a 2 GB Sony IC
recorder (ICD-ux81) and mobile phone (Symphony s110). Placing the recorder before the
interviewees | let them speak. Some time, with some of them, I had to give a list of
question written in English along with Bangla translation which I was going to ask them
just few minutes before the session. For eliciting more data | have asked usually
descriptive questions like — =t =R fatem arw 71t T+ (please tell us something about your
village/town) to let them talk freely. The interviews lasted for fifteen minutes on the
average. | conducted two interviews of each subject and I tried to make the in-between
gap of sessions as long as possible. The maximum gap that | could manage was more
than a year. When the interviews were over | firstly backed up the recordings in my PC
and online, then I transcribed them for analysis. Two of my interviews were over phone,
where | made the call and kept the conversation recording button on. In all cases | have
ensured my subjects that all the data will be kept confidential and will be used for

research purpose only.

3.4 Limitations of the study

3.4.1 Delimiting the Topic
Investigation into Interlanguage and its various features require a vast scope of time and

length. Interlanguage studies have various dimensions like social, discourse,
psycholinguistic and linguistic aspects. Another important thing is Interlanguage
researches are by nature longitudinal, but | had to work, virtually, within four months
time. Therefore, as an MA dissertation | had to zoom in my view and be selective.

Narrowing down my focus | have anchored on phonetic, morphological and syntactic
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deviations that the learners make in their effort to produce Bangla language and tried to
analyze them.

3.4.2 Time
To do this research | had to meet some tough challenges. The first one was the time. | had

to feel the time-tightness all through. The time was very limited to pursue a topic like
interlanguage. The topic usually demands a prolonged survey. Except my first
interviewee, all the other ones had been conducted within a very limited time boundary.
One of the time consuming job in this study was transcribing the interviews in Bangla.
The time which should be allowed to find any significant change in the output of the
learner could not be given and | had to rust to finish virtually within three months time or

SO.

3.4.3 Respondents’ Unavailability
Another constraint was to manage foreign learners to interview and to get a schedule

from them. In most cases access was restricted. To talk to them | had to go in a
roundabout way of being recommended by my teachers otherwise it was not possible to
talk to them. Again, most of them are not easy to seat for an interview and interestingly,
some time, they were not comfortable with me particularly, may be for my look and
costume. Once they could be made understand the situation, they were not free. Time
went by even when they agreed to give time and you cannot be insisting in anyway. To
conduct my last interview | had to wait even till the end of September. Thus respondents’

unavailability posed a considerable threat to the completion of my study.

3.4.4 Language Problem

Another barrier that | had to face was the barrier of language to communicate my
interviewees. | had to speak in Bangla mostly to check their comprehension. They
understood Bangla if spoken slowly, but at times they could not understand and | had to
keep on repeating. They in some occasions also made complaints that | spoke too fast to
follow. Sometimes English was the means of rescue but once you start in English the rest
of the conversation ensues in English and it was not easy to come back in Bangla again.
One of them was very weak and answered questions based on guesses. Some of their

utterances of Bangla were so much affected by their first language that | failed to
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understand them at times. While transcribing it was a practical problem and I had to listen
to a note in the recorder dozens of times. It so appeared that to understand some of their
individual accents | should have spent more and more time with them. Sometime they
said something in response to the questions which created very funny situation. Minimal
pairs like “ S4I-=wl > “ GIHI-BIFT , “ ARF-SPF ~ , dfq-wmi ~ and “ I4-3W ~ were not easy

to handle and created problems. For example:

SeEIeRd %F wez? (Do you have pond?)
392 T T 97 w2 @ieg (Oh, certainly, 1 have dogs in my
house.)
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Chapter 4: Data Analysis

4.1 Introduction
Among the learners, Mary, the Korean learner of Bangla, has been the first subject and

her output has been full of interlingual identifications. Elizabeth the Italian was almost at
the level of the natives. Lidia the American and Kitty the Spanish did not yield anything
significant for much analysis. Here | have based mainly on Mary’s and Elizabeth’s output
for analysis. Mary was not just the beginner and she was also not a refined speaker of
Bangla. She was left somewhere midway. Her output was full of fillers, gaps, fumbling,
hesitation, repetition and overt request for help. Another feature of her speech was that
she was continuously using English words. Though she was a good communicator and
maintained the session well, her speech gave a clear view of her developing knowledge

of Bangla phonology, morphology and syntax.

4.2 Phonetic
The developing aspect of her knowledge of Bangla phonology was distinct. Mary had

problem with the Bangla aspirated sounds like /*"/,/g%/, /t"/, /5f/ &%, =, ¥4, ¥®) in the
words like M7 (c1=1) , ©1c=s (=i1F) , 97 (@re7) | She said “ @3 @ifa=13 ©1cF > in response to
the question “where does your family stay?”” She says “®r” instead of “21t=”. She uses
the sound /t/ =’ for the sound /t*/ (* 2 ). In Bangla, language is “®ra”. Mostly she calls it

‘“qrar”. Here the sound “®’ is very often replaced by ‘3. It is the same with the word ‘S,

she calls ‘a=1’. Again the second‘®’ is replaced by the ‘@’ sound in the word “%®”
becomes “@w . The sound ‘ @ ’ is taken over by the sound “S’here in her case. The

sound /t/ (5) is commonly replaced by“s’ in the final positions of the words like “ feer,
s7g ” . The velar voiced aspirated /gfi/, ‘=’ sound is also replaced by unaspirated velar
sound /g/“’. Some of her vowels were also not like the native Bangladeshi. Her /o/ (%)
sound tended to be more round and like ‘8’ or “® /u/ in the words ' z¢e7, =1t7, ¥7 .
Sometimes the final sounds of words were missing. She uttered words like “@rer<sr
(srerren), #ffa%r (fF=FE) ” where she dropped the final sound. She used “gcfer, Fefer,
geferer, Fezenr*r, efer” for the Bangla word “2¢sé”. A remarkable feature of her delivery is

she also made the right pronunciations occasionally. Along with the ones discussed, there
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were some other idiosyncratic utterances what suggest that she was yet to develop full
competence in respect of phonology of the target language.

Elizabeth’s speech was almost like anybody in Bangladesh. She spoke very slowly. There
were pauses and fillers in her speech. She achieved a high degree of accuracy, but she
was not able to bring complete accomplishment regarding Bangla pronunciation. Her
interlingual state is easily noticeable in her utterances. She had problems especially with
the Bangla aspirated sounds like /</,/gf/,/ sfv [ /58], [th], [/, [F6] (‘2 “0° B A 5
‘®’) . We have several examples of this all over her speech. In the sentence ““ 3= (ot
F#79? ” she failed to produce the aspirated sound ‘9’ in the word ‘t2t=". Again here, ‘“T@
@< e @Twee, both the glottal /h/ “=” and strong alveolar /=/ ‘&’ sounds in the word
‘“eee” are not accurate. Here 2° sound is replaced by simple ‘Av’ sound and ‘R’ sound
became soft like Arabic /3. She said “Tmrgve” “5z™” “gm ” which would be respectively
‘g’ “=” and “Ta’. She missed all the aspirated sounds from these words. The
same thing happens with these words as well “Fer”, “GIGE”, “ob™” “@J" =W 7o)
“eé”. Her second interview showed almost no change. At one point she said, “«%er ©gels
«3e” here she missed the /5/ sound very noticeably. The second interview with her
showed no change almost. At one point in the second conversation she said, “«%er ¥gers
«3el,..” here she missed the /{/ ‘B° sound very remarkably and it was overtaken by the
sound /d/, though she was able to articulate G * sound elsewhere clearly and accurately.
In respect of vowel sounds we find very few lapses. At one stage she said, “43 26 @30T
&, Here the Bangla vowel /o/ “8’ became /u/ “®’ to her. ‘=5’ is the right utterance
rather than ‘z5". In the sentence, ‘= g7 GowITe.. (6w =637, /A/ sound in the word
“Tgq” is replace by ‘€’ sound. So we see interlingual aspects can be identified in the

performance of Anna very easily.

Kitty could speak little Bangla though he has stayed in Bangladesh for more than two
years. His Bangla was yet in the holophrastic stage on the average. One curious thing

about him was, he could understand Bangla if spoken slowly but he could not produce
that much in response. The most striking feature of his output from the phonetic

consideration was the whole set of alveolar /5/ sound like /{/, //, /d%/ (5,7, 5) seemed to
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be absent in his speech. In case of Mary and Elizabeth, they could make these sounds but
failed only to produce the aspirated ones. Even Kitty’s English was devoid of the sounds
like these. He said at places, ‘@i, fover, Sitaasl, o, u&e”, where he failed to make the
Bangla sound /5/. Aspirated bilabial /5/ “© sound is also absent in his speech, as we find
him say, “3T 9tas @1 and not “©... @, Bangla retroflex /g/ too is found missing in his
effort. Here, “25fofo®s o swiw Teaent, il 2efeitits” the sound /€/ and aspirated /5/
are absent in the words ““I%” and “@=1”. In respect of vowel sounds, he used /¢/ sound in
place of /&/ in the word “g®”. In fine, from the analysis of little amount of his Bangla out
put it can be said, Francisco is to go a long way still to approximate the knowledge of
Bangla sound system and he is conspicuously stranded in this regard suggesting his

obvious interlanguage state of TL.

4.3 Morphological
Mary’s performance also indicates the progressive nature of her knowledge of

morphology of the target language. For instance, she said, “f& &2 " in place of “/&
=932, Here she fails to add Bangla suffix “@” at the end of the word “ &, In
another place she said “fRfeg word & */e% S using an extra suffix ‘%" to the word
“word”. Regarding Bangla food she said, .. Qif* =3 | Q¥ W37 @=R...”. the suffix ‘i” is
missed here. Elsewhere she said “®1% 1T ©rare s 57, With the subject I (S0f¥) in
Bangla the form of the verb should have been “ 512> according to the rules of Bangla
grammar. Yet in another place she told, “si3fe =16 «eiesT™,” . Here she used “@wifess
in place “a@f&=”. Yet in another occasion she said, “viEfe TG1F G727 R, where she
was supposed to say “IIRIF . She also said, « IR .. SKI-IA NHS 727 I
while, may be, trying to say, (I .. farewas o = 12w w0e . At one point she
said, ‘I vy AFICcs tXes #I1fd . She said “FTFMMee” without saying ““isw fca”. She
showed a tendency to use “C®” suffix in all cases — “=taRTe, FH*TS,

feferTers wAmecs”. Still at another point she said, “FIfRRT 197 b1cw f5f+ 12, it could
have been “IfRITS W7 b1t B 41", Again, here the same thing happens, ‘St e
ifer, @faes, @@ I 9 =6=1..7. In these occasions she was not sure of the bound
morpheme she was to use with the word “cIfa@1”. In the sentence “fF8.. @k.. O =

MG E1ekeT . %..” she was not certain which functional free morpheme would be proper
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to use. Being asked what languages she knew she replied, “=ifst fifeg 3 fof, cwe
TRETIE, (S SR 2&=fe, S0, and Japanese € K, S=I_T .. fof, French, Spanish fof¥,
WAl biRfeer B . Here in this case she was not able to use the word “@if«” in place of
“fofer. It was may be due to ‘language transfer’ from her mother tongue Korean or from
the knowledge of English language where ‘know’ is used for knowing a language and
also for knowing a person but in Bangla we have two different words “ff" and “enf<”.
And interesting enough, she was able to use the word “®if«” correctly in her second
interview — .. eiiferer A, @F=e AT, i T, W @it She did not say “fofe
anymore. It suggests that some development has taken place within one year time. She
used the word ““f¥®1@” in several occasions not exactly with its usual meaning. Moreover
she used some Korean words like ‘=1, /%=1 © (e, 3ref . 31e], =1 directly in her
output. It shows that some progression has been taking place. All these, may be, are the

traces of Sadia’s increasing and progressive knowledge in Bangla morphology.

Elizabeth’s output was almost free from morphological mistakes. She has achieved nearly
native like control over Bangla morphemes and their use. Regarding morphology only in
one or two occasions she was found a little wavering. At one stage she said about
cooking pasta, “Aife.. fice &7, 71 fre =, T4F FOIAT, M 749 FHw T, She said “Fow
T15” it was better to say “Fb B or “Fure A", In another occasion she said, ‘GGG
CIT I SISl $f3 (@@ =637, In such situation it is usually said, “®fow T = or (TS
203" to describe a process. Except these she was right all through in fifteen minutes

conversation in respect of Bangla morphology.

4.4 Syntactic
Mary’s out put also shows that her knowledge of Bangla syntax was still in the flux. Her

participations were full of grammatical lapses indicating the developing aspect of her
understanding of the rules bangla sentence formation. At one stage she said, ‘2™ I,
SCE Ff7”. Where she could have said, “2<femr &1, s Fie 39, Then again, “2fm
1 ARER 0, AREE IR, SIRfe I ., T 3 AR, easy ke is not upto Bangla
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syntax. A little afterward she said, ‘=T ... 7% 42 97 g w200z, @™ 7 ; first
she said ‘@R then she corrects immediately ‘@A to maintain the sequence of
tense. A little later she said, “3ET SEITS, NN ©F (72, (72 sound ST, ©I2 T ©ENe #acs
5. It is clear that she was trying to say, “SISICAs O (78 GIFN HACS IR O ST,
©IR..”. Then again in the second part of the sentence she uses “or” with first person. “or”
is used with second and third person and here “bI®” is appropriate. In Her sentence, ‘St~
A (I, (FICS, (FIAC =7 = 20T, 35 Fifee qrar weg 68 2o e (R, orzet.. v
(QTF, BIRfE @oR G, (O 513N B 92 FE. 901, 58 Mew 2307 she failed to
maintain the sequence of tense. She wanted to say, “SitaP S FIRATCS, vy Fifee T fee,
F18fb o femel ... Same thing happens here again, “Faf6 EReRET =1 @R TR @3 &R
(TF 92, (@A 2efF a1 929 IR . She used the form “F@R” whereas, it was
proper to say ‘e with fourteenth centuries, a time point in the past. Again here,
‘I ST SRS *BIF 104ty she used “F1e®” inplace of “Fieafe=m. She said at some
point, “=f¥ &f&Te.. BEATS =P OF (TACR..”, here as well she failed to use the past form
of the verb “c¥caf@ . At the end of the second interview she said, <...¥% 5231 ey,
ficafesT”, Though she said “f1taf®” first, but was able to maintain the tense sequence
rightly immediately afterward and said,“#1t3f@=. Another interesting feature of her
speech was her use of double plural which is not used in Bangla. She said, ‘&1 St=F
NIRRT Teeeler . [ o #ieaeR..”. It is usually, “STersfe St We3...”. It shows that within
one year time her knowledge of Bangla has improved. We see that Sadia’s performance
in Bangla had lapses of various types like subject-verb agreement, sequence of tense,

word order and so on indicating the changing nature of her learning.

Concerning Bangla syntax, Elizabeth was found almost up to the mark. According to her
there is no rule in Bangla especially in speaking. She changed the word order very
frequently without affecting the message of the sentence. Though her speech was full of
pauses, fillers and gaps, she did not violet any rules of syntax grossly. At one point she
said, ‘S 72 I=27 ARFCAC TF A ST, SR2- G AT ZTRCR AT, WK Facs #(1f7f . It would
have been better to say, “SR*¥ «JF A FAM” to maintain an accordance with “fests”
in the first part of the sentence. We cannot call it her lack of knowledge of Bangla tense

since she had not made such mistake in any other places.
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Kitty’s output was too little to analyze them from syntactic stand point. He was still in
one word stage. He was mainly using the lexical free morphemes of Bangla to pass the
message somehow. When he says, “=ifst qret sifa1, it seems to be a formulaic chunk. It
was the only complete Bangla sentence he used in the entire conversation. Since nowhere
else he was found to use any other complete sentence in the target language. Elsewhere
he was using single word one after the other carefully. Finally, his knowledge of Bangla

syntax was very meager.

Lidia’s output was too scanty to analyze. Though she understood Bangla if spoken very
slowly, but hardly could she produce Bangla sentences. After much trouble she said at
one point “fy Areew 32 A= wiies”. - Syntactically the sentence is almost alright.
Morphologically we can trace problem with the sentences very easily. “=ifs” should have
been “SIR” or in place of ‘A #1ta” she could have said “°'e% 3. From phonetic
consideration ‘I should have been “©”. Lidia seems to have the same problem with
the aspirated sounds like other respondents. Bangla aspirated bilabial sound /5/ is

mistaken for the sound /b/ here in this word.

4.5 Summary
In fine, we see that the features of interlanguage are present in the out put of the learners

some way or the other in phonetic, morphological and syntactic level. Here we see that
all these four learners had interlanguage state to various extents. Lidia was the least
successful in acquiring the knowledge of the target language. Kitty’s performance was
that of a beginner’s. Mary exhibits all the features of interlanguage in her effort to
communicate in Bangla. She is ready to take risk to convey her message in the TL.
Elizabeth’s performance suggests that she reached almost a near native proficiency in the
TL yet her performance from phonetic consideration clearly shows that she is still
stranded in her interlanguage condition. The more one has achieved the accuracy in the
target language; the lower is his interlanguage hurdle. The performance of the
respondents’ can be shown in the following figure where Lidia belongs to the lowest

level of the ladder where as Elizabeth is at the peak:
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Figure: 2 Acquisition of Bangla by the foreigner learners
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Chapter 5: Discussion on Findings

5.1 Analysis
Among the four interviewees the first two, namely Mary and Elizabeth are found to have

interlingual state clearly in their performance. Mary displayed all the aspects of
interlanguage appear in her output. Anna is stuck somewhere in her knowledge of
phonetics of the target language; otherwise she was found to be very competent in
communication. It goes in favour of the idea of Selinker (chapter two). He opines that it
is very hard to overcome interlanguage state phonetically. He cites the example of French
and Indian speakers of English who never change no matter how much training is given
to them. Lidia yielded almost no data in Bangla to take into account seriously. Yet, her
case is a very interesting one if we look for the causes of her failure. It will be discussed
in a separate section of this chapter. She spoke only one Bangla sentence “=fsl Jreaticw=
432 3= =t which was can be a memorized formulaic structure. Kitty’s speech had also
some aspects of the interlingual stage. The major errors of the participants can be shown

in a table as follows:

Name of | Type Interlanguage performance Probable target form
the

learner

Mary Phonetic 3T, BeEfer, fover, ©it oA, Beafer, foaqbr, Bt

Morphological | & 3%, fafey amr Bof, fFee | i 51, o wifv, s o1,
51, BIRfE (OR RN, ST | GO @, | feafeE, o
A bIEfe GO freate, ¢, O | wie, A aeey, fefernice,
A

Syntactic SCAF IPCGDAT, SGACS SAF b | SAF IBCCT , ... SFP b
A3, 8 e 79 s e o w=r, 58 Gt 317 ez
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Elizabeth | Phonetic SR AT O ALETO, =, Ta, T4,
TGd =0 T4, 50!
s
Morphological | st 72, ¥ T .. I B
Syntactic 72 = IRECCH =TI =Iieet, . SRR @3p T ZCAR
ORHT GFF AT FACR
Kitty Phonetic S T, ST ©ifs, oo, .. O, ST 1R, S0,
7 P, AEFS!, TS =G
Lidia Phonetic = K|
Morphological | =it SR

Table: 3 Interlanguage performances of the learners

Here we see that all these learners display interlingual identifications in their effort. The
deviations that they exhibit comprise all phonetic, morphological and syntactic
categories. Their language-learner language can be explained from the standpoints which
were upheld by the forerunners of the concept. At this stage we shall try the learners

output by three criteria namely language transfer, overgeneralization, and simplification.

In the output of Mary we find the ‘language transfer’ feature of interlanguage is at work.
“FoHET, T © (@I, Al LA, A= w1, had been the outcome of direct transfer of the
elements of her mother tongue. At another place she said, “Xif* =T @R W12 MR, It can be
an example of ‘transfer of training’ or ‘overgeneralization’ feature. In Bangla the word
‘[ is used to indicate different types of meat for example “siF& W3, R A, T
A7, but in English and in many other languages it is not so. There is a particular word
for every kind of meat as in English we have beef, mutton, and chicken and so on. Sadia
used ‘WA’ even for fish overgeneralizing her knowledge of the target language or it
might have been caused wrong transfer of training. Same thing might have happened
when Mary used “7®” suffix with ‘fa@femere” and “fof” with “sifar {ifeg Irar French,




30

Spanish fofy, sear s12fer fof+. Bothe for knowing people and language in English ‘know’
is used. May this is the case with Mary’s mother tongue. In Bangla we use “@&f” for

knowing a language and “/” for knowing people.

Kitty’s effort “37 a7, 2.. foFer #9, foqer e #, «For 37 JF™1, NFPO! A7, (2.. [#C5,
G oo, 7ROl O .. 4ol fapeen” can be an example of ‘simplification’ process as
argued by Widdowson (see chapter 2). At one point Francisco introduced an interesting
argument. He opined that as the Bangladeshis say “®if¥ @nf”” they should also say “@ify
%1’ and not “SIf¥ %19 or in other way, if we say “@If¥ 379" then we should also say “wif¥
w7 not “eify gif”. Here Kitty’s tendency to ‘overgeneralize’ rules is very clear.

Elizabeth’s lapses are very few. Deviations in her output can also be judged by those
three techniques. When she says “wso 53 g% 3¢ she misses the aspirated sound
like /k/,/t/,/d 30, i/, /d%. 1t may be caused simply by language transfer as these are not
present in Italian. She might have replaced them by their nearest counterpart in her
language. It is very curious that in her second interview she said at one point “..4Zer
«gere @l ,.”. Here the /t/sound is replace by /d/. We cannot call it to happen due to her
lack of knowledge of that sound. She has rightly used the sound at several places. We
cannot overlook the role of context. Learner’s performance may differ from context to
context as argued by Tarone (1979). At this point another issue becomes clear that
competence is not necessarily equal to performance. The single morphological mistake
may be due to overgeneralization of the target language rules. She says “Nit7 337.. Flocz
€. In Bangla it is commonly said “*1fa57 foex fare 2237, It can be an example of transfer
of training as Selinker (1972) thinks. In this way we find lapses might have been caused

through those techniques.

5.2 Different Factors
If we try to know the reasons for the variable performances of the learners, we shall see

different factors at work. The most obvious one among those factors is L1 interference.

Elizabeth’s and Mary’s failure to handle the aspirated Bangla sounds may be an example
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of L1 interference in the phonetic level. They do not have these aspirated sounds in their
respective languages namely Italian and Korean. It so happens in case of Lidia as well.
She says “3r7 &mer ” and not “®r ...”. She is an American native speaker of English. In
English there is no bilabial aspirated sound. Bilabial aspirated sound /bf/ is absent in
English. English has either labiodental /v/ or bilabial /b/. Professor Islam (1990) suggests
in this regard, “The English speakers will have to learn to pronounce and distinguish the
voiceless unaspirated stops (k, tf, t, t, p) and voiced aspirated stops (.b%df,gf,d3)(
p.2). The same mihgt be the case with Kitty. She avoids all the sounds like /t/ /d/ along
with Bangla aspirated ones. They are replaced by /t/ and /d/.

The role of formal instruction is another phenomenon worthy to be considered at this
stage. It is generally assumed that the more the instruction, the more is the competence in
the target language and lesser is the interlingual state. Among the four learners, Elizabeth
shows relatively less interlingual identifications in her performance. One understandable
reason is she received longer period of instruction. Unlike anybody else among the
respondents she had two years of formal training and longer exposure to the TL. Hence
she excels others in performance. The equations goes problematic if consider the cases of
Mary and Lidia. Mary had two months training of Bangla, whereas Lidia had almost six
months training. Mary out performs Lidia in communication in the target language. Lidia
could hardly produce a complete meaningful sentence in Bangla. And without having any
formal training Kitty also bits Lidia in TL performance. Lidia’s case also reminds us
Schumann’s case study of Alberto. Alberto is a burning example of fossilization in his
knowledge of target language English. Lidia is also likely to backslide and fossilize

somewhere.

Individual difference factors like motivation may also be at work. In the case of Lidia the
role of motivation is very obvious. She is a research fellow in “Grameen Shakti” in
Bangladesh. She has got an interpreter to help her all the time. So she is not in need to
use Bangla mostly. She always mixes with higher officials who feel proud to speak in
English to her. Moreover she has got some Bangladeshi friends here in Bangladesh. They

are also enthusiastic to speak in English to her. And finally Lidia is demotivated to use
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Bangla. On the other hand, Mary and Kitty are strongly motivated; they are to work with
work with TL group of people as language teachers. It may also be the case that
Elizabeth, Mary and Kitty have global motivation which Lidia does not have.

It is very hard to claim anything cut and dry. Context or language use is of course another
influential component to determine the performance of the learners. Complex Socio-
culture factors between the learners and the TL group of people might also affecting the
performance of the learners in some way or the other which requires further in-depth
longitudinal study. To summarise we can enumerate the factors that may work as
powerful determinants in the development of interlanguage:
» sociological situation
- affective factors
- amount of exposure — input

>

>

» - opportunities for expression

> - negative feedback - (note - not correction, but signalling incomprehension)
>

- absence or presence of pressure on communication

5.3 Implication for Pedagogy
Attitude towards learners’ error needs be modified. Learners’ errors are not something

immediately to be eradicated. Rather errors are inevitable and to some extent healthy for
language learning. Teachers view, syllabus and teaching materials everything should
come in accordance with learners’ internal system to let learning take place. It may be
said at this stage that the students’ errors are a precious resource for the teacher, which
inform a teacher about the state of her pupils' interlanguage. It suggests that learning is
taking place and the learner is applying various tactics to master the rules of target
language. We have to think anew about the traditional negative marking for learners’
error. It may affect learning adversely. Interlanguage studies also suggest that there is
natural order in acquiring the components of the target language. So, syllabus design

should also reflect the learners’ preference.

In summing up, we may have some general implications from the study regarding

learning Bangla in particular as a second language in respect of the difficulties that the
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learners face. In the phonetic considerations, it is very much evident that all these learners
observed are found to find problems with the aspirated Bangla sounds. They, the
aspirated sounds of Bangla, pose a considerable threat for the learners and they cannot
handle them accurately. In respect morphology, inflectional and derivational Bangla
bound morphemes are also not very easy to deal with. The functional free morphemes
like “f<&, =14, ©r2eeT Gk @RS are also found to be mixed up by them. Sequence of tense
and subject-verb agreement of Bangla syntax also appear to be a tricky area to tackle to

the learners.

5.4 Conclusion
This research has revealed that the features of interlanguage are very much present in

case of the foreigner learners of Bangla studied here and it is helpful to develop a better
understanding of the phenomenon in the context of learning Bangla as a second language.
The focus of the study here has been the lapses or deviations that the learners make in
their effort of learning Bangla and to analyze them from phonetic, morphological and
syntactic level. It is surely enlightening to be familiar with all these problems of the
learners and at the same time they may offer us an insight in teaching and learning
Bangla language in an improved way. Nevertheless, the study of interlanguage is very
essential in its own right. It is supposed to give us an access into the intricate learning
psychology or the built in syllabus of the learner. According to Richards and Sampson
(1974, p18) the approximative systems or interlanguage (mistakes in traditional sense)
are not some harmful pathologies which are only to be removed from the learner, rather
they are, may be, the necessary stages in the gradual acquisitions to the target language
system. Studying them may lead us to greater understanding of language in general and a
more human approach to language teaching. We shall conclude here citing Corder (1967
cited in Richards 1974 p.27) regarding the importance of studying the learners’ system.
According to him if systematic study of the learners’ lapses is made then:

We may begin to be more critical of our cherished notions. We may be able
to allow the learner’s innate strategies to dictate our practice and determine
our syllabus; we may learn to adapt ourselves to his needs rather than
impose upon him our preconceptions of how he ought to learn, what he
ought to learn when he ought to learn it. (p27, Richards 1974)
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Today, finally, we find much of Corder’s suggestion is in application in methodology,
materials and syllabus design especially in CLT where there are meaningful pragmatic
practice, democratic and supportive teacher’s role and a changed out look to learners’

errors.
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Appendix-1: Glossary

CLT = Communicative Language Teaching
IL = Interlanguage

L1 = First Language

L2 = Second Language

Ls = Source Language

Lt = Target Language

L. = Approximative system

NL = Native Language

NS = Native Speaker

SLA = Second Language Acquisition

TL = Target Language
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Appendix — 2: Transcription of the interviews

* Learners output is in italics

Name of the interview: Ms Mary 1
Date: 05, 07, 2010
Duration: 00:16:06

Place: IML
;SR e S GG A
[ 7

: General things

OISR (RRIRI 22

LI, L. SN L AL AR PIRRIE Oe
;G (IR A2

L G 2 FHIFTH 20T RAF, 97 SN FCRAT?

: A fF = @I S S

Lo .. Sy f[feg IRT B, o areer, GTee O/ ¥, so, and Japanese ¥R SIFS,
ar=Iq @, fofr, French, Spanish 5w, Sear sizfeer fofe |

- e & (@b (@ AcF2 Interested?
| =I5 (T (ACF OF.. O, ORI O¥ .. 3UI4.. 9 .. o% FI
2 (pA?

(2 .. ST W 27, 9. Parents swicE @39, @i education iz
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AT T ST S AR O WKy AR interesting (FHT W FRCR?

: 7]ebed interesting.  F<esey interesting? .. .. (@

: (I ©IFT 2 Q..
(I O =S PICACE,

: RGP G0 RArE?

T2 GV ofae, 5% Q=N .. Q™Y Gl IR0 eV i, SrEed ecEe(..) Ik T FA |
Zererfer O AP PR, (R, PN, .. G AN T SR

: Structurally t=i o161 s=eoex difficult se =

L SINF W & FLf T, SN @jf.. #9, F1E Structure, @ @ compared to T
structures are opposite . ©12. 58, e A AFHIT P, ATHIT FCR.. SIRfACr I ., ey

307, 1%
TS

R
BEIRGIRCIGIF

L A AT, I . AR 22, vy, %Y .48 W, 52 NPT, G0 99T aeer me foq A7y,
fomer, fo7 o= afS fam fo7 9=, 215 919.. 9F 7T, 92 TPV 72 T (¥R AHT FACR.. AT |
8. aross e, &ress e, 2o - =1%ee 0% JRFCAICas T3] (N2, ©IR Fefam 13T o0, ©IF 7Icq

JreaTr AT e Lo . fArice 2

e
QIS S/ structure. THI =91CR
: Rer 77, 2

QETR structure (N SR 2

JE - structure compared to IR ORI, &L, WA &..  similarities @iz wcae
relative =itz | O .93 Sifsy qrean ©rRce, ey word, f[Afey word.. ey word @ =% 3, and

sound? Jr<ET SIRITS SINIF ORT (72, (72 sound TR, ©12 JE OIS ARTS 517

: (IR OEIGE origin & eiifaer qestl I ©[ (e SPTCR, Fife?
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I 7T =T, G P T AR % 2B IRV (AR, OIRC.. BIRIET (AT, DI FoIE G, (O
SIZfer (oI FIRIF PIA. &1 % AT 2307, AGCS (FIFAT Lo AT Wiy, e g 8.,
G3R.. ©IR(eT OIRC FAGT TG . PG CTEEPT Syl (PRI FoT7 R [ .. (P JIRIF (I

: @8 TqI(R?

TG TR , ... SCGHET AGPl... SR TP .8 (PR f&5e ... @I 28 faoe @R
JIRIT FlA.. PE | AP Q.. GG =7 WIC SN NP HIR(er (I [’ | FHG IGHBC
forseT. foree SIRfer (IO %% FIF [O12 QTP RN T AT T S 37w, [y I ez,
G @ SCRAT? [T TP ITF BIRIEr (FIGIF %% P [9°g AGrel.. FPINL (IS V... SNI-J[
SAE ATV PIF | O IR GIR.. HI3fCer.. HIEfAe @I PR, WP FAT ©I2 [0S I ..

L B0 (@I G =R A0R?

: (PG TS SR, (TP e .. ferer &g

ol L2 JRFCAT 1

2 N AT A2 O.. AT @, AR [5G 170 7 =0T, [78 203 7] FE = AN
IFTCAC (FAF FCR?

2 @, O TR, GYT FCAE VI, 7 .. T ..

AT AT ..

SR I S A AT A | O R YT FL | AT, W Q.. . 0

R

9., IR T | IR W G TR WA, W W7, W W'y I NR GIF [2fer W7 I W' S A%
AP (G, (PIFACS TF.. @ & FAF SR [O12 B Ao (30 AfF | 68 SRt 79 6rzer

faca .31 F90% 20T .. WA JHIF.. RIS T G GG .. [5G V&I .. WAF G Ay, GO
TR, FHE @, TNET 8 @ .

: (I 29 90T 2
2fq7 o.. [Afeq ag, W 997 159 9 ... 1T

SN GO OrF R TR 52
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IR BT 52 ST AT IBICEPT , SN AT IHRICT 4 ey, ez
: TI ©[GT Zer?

o . GrHifer O, Grlifaer 3T .. AR T | PRI

R FENFAGCIT FCKT (PIAGT (S prs 2

fafGe seey fofFmrs , [fee . .FE9 FI. TRI0S , @TRITS FNGIFT SR . FAGIF Fo7 (&, AfGar
G NG O FF FoN

: SIS A [ T SlifeTer SR CTRITAT 272

: FCoT? 7 B0 Gl AT, FRFECS O] ST ((TIICHS [4R0© &F.. A | 48 9¥7.. Serdr &Y
EeaTlfer IS0 BT .. AR INAHD..OI2 . [AOF SQGHAL.. Y CUPS (TS ®Y Feferer AT
(2 ZCfTSABT Trety. ZCIAE SwITd e ©IF 2eafer /TS 209, o 91T (59T (A

STE NI, SN, (e SLCEH.... OIFT (@ SCep.. fqfog 5137 AR.. [Afog 5137 wice. . ng.. o fAfog

51 OICR .o
e e TR ZFGITANT, IO GHCS (A2 5., @ (5 fobra.qre 4. fefbe ez e,

.22

S femTTere  FIMCe. S SRS, 7 SRR @S, AHT P72 ©fF SIersel S Nqal 2

BT, SN, QN 20O, IO AP bf (AR, ST, ST W 5T Y qTAF (AcF 5T
feresy. . .og fofey 97PT %% ..

: (PIRFAICE N7 5T [P 472

(PIFCS? (P N 5T [5f 3. GG Y fero3], 432 32
.. .., cnFEce thank you Percs Jeer?

A ST .. .. .

: I3 T, WY |
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Name of the interview: Ms Mary (Interview No. 2)
Date: 13, 09, 2011
Duration: 00:04:19

Place: IML

“qroifey (BT B 2

2T .. 9 g

R/ (PIRIF AIPCRA?

LI TP [PYRVIIECaT 20T, S I 20eT e

A IR, ZCTGT BICT T (FIT ST S 52

I OIFIF ©oAF F© e eff*rseey fczezy?

:2?

: A OIIT BT F© [ af¥ee faegae Feme Rz

97 ... %7 g2 Aicdife, Acsifeen |

: OIFIF S [ Qrlfey (RIGCIET (ATPE EH AT T?

: 2. ROUF (/I TBICAPDR

: (IR ©IFIF AfAfE5T fF F#TCa?
I | FIFET © (I
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: 22 CRITIFNT SIRIGT (FIT OV (AF GTTR?

: (IR O SfsfereT ©rar

Ry ..

AN CFIV 2T FCR?

2fq 2 & . J1q F;, NT NE, e

feTP?

ATE, [FoIT Giver TTE

x4 I 5T PO TS B FI 7

B2 P b7 [1CF FrAIce =22 o . 3=, fofey, ..

SIETF JEICeT ©feT /F |

: &T? JEA T T 22

e g7 Zeferet

1., ©IZ, T 7. .. fofy @32 5 37 qreamr qrace

¥

Y, 7 S A, GY O o

«qZ foabT 20712 [ b 20T o2
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oo 20eT, foer 20eT.. A7 A~y Acq & & .. o7 Fay, 5 oA Fac© AT

AT WP ST O] G, (PG O 2D ICADE

«7? G S, T.. GF (FH I FIACET IICATL

RETIF AT CFIICAT CPI [NeT IR 2

28 e SR | (7 TN J© (1), JRE RIS OIS, (AT TS I

I (P SGIPBIRIT (P (3T FIR fo2

.. SGIFOIT .. T F PNT WCE.. G2 ZCeE SGIFOIACS! IET T SGIBOIT GF21, (& qrean v
G TFIFIT 3T 9GO GF2 , P2 T©

: R W

R ca
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Name of the interview: Elizabeth
Date: 24, 07, 2011
Duration: 00:17:18

Place: IML

L QI e N GG

: B (O(F J9?

. in Brief

D@, SN TN ..., AT 2 WX, WO 47 FI, N N, S AT T, A S,
SIfS 78 = JRFCACH [RETIN ST, OIFAT GG T JCACR G, W7 eqce ANy @g wifsy Eo1ece
GFGT JPTTH UG5 PR AT BIfoer GF T2, (T AT 25T AT .. TN 2 ARH GG P
GFG “ATIFT SR, ST RIFPT 20306 Arer (403, a7 GF6T 7o, G267 9 2, ok 7 a7
AP ORI, GG SFIF GG BN PRI A, VT (T PF NI BIF =7 A ST A, AR,

ST GBI TFHEF GG I 62 QAT S/ *ZJ0T (BT (7ICS?

: ST S GjF B QI A, FIFA QT @ QA G GPUL A 1 YF B GO A1, MG 9F
WG FIPC , A Z0IFI0e QS b3 O, Y S (AP M &= | OF B [958 $92 9 F9q 7
ez .. Q0T Y72 Y72 4T G99, SF. PR SR, (IR, 17, PISEIF (FIpIa GeteT 39 IR, GPs
.. .. ST T2, A (72 ST ({SE || | 990 “NST G *R0F (0O 2 | T *12F @7 Gore
QT (@ 7. e [T ERIT (637 (Iewa (90 G P [erees | G+ (@Iew QfE, #115 % @eet e

: QIR fCer *2Ed N 2

[JT, 1R QI &IN? 7 *=, Q2

AT

. Q1Y T T TS
: FI T Tl & qre
RY ... OF *2F A [N
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@A

T 7 ez T (32

: T GBS IR FILCF (BUA, ST 12 CTRIZ J0F GG 5 RIS 5% P ([P 1202 A iy
GFTT R P | (P [F FFeT, OFF 1 [ T [ FT, AT G A A AL [P PR, QO ] Gl
27, 9T NF G &, FAF TG P .. HAGTS T (0%, G512 G

: BT ST (T §F SR, SINCAT (e ST 7 @, T O (I 1215,

fy, 2. T SR ST TP AeT AFCHHIT e qeTF (N FeR A& ZHIET [0 T .. SAAFH!
AT NS, ST SRR AT, AT @, S T T COIHIF (I A (PI M0T 47 977 Jreanfer feer
OX YT @V AR | O, G, G135 YF, N, IR A .. [DFarers AN 207 WG @Ol ([
CRFICAS R (3018 T F970 | G2,

: INCHT (FCIF VO
: T, G FECAR TR

RRECHCH SIS (P FICR? ST FICR ARFNCACIE I 8 17 [aweraT »

POV, G5T YIZ PO, FTF.. FRACHT T O AT A7 R, [$& SO, W .. AT e &8
TZ, NCT, TNCHCHS R TN T, N QN0 ([ [FORRT, AT, GO A7 7, (5 f2ofgh. 47 aFey
I ST, BRI 7 (A, CPI RIE A Aew, GBT SBfe «GbT fSfeeT, fifer, g 7S S, ST o7
A2 I 3. [T SN 37 (G Facer, FIFT S @S 5121, (5 @192 A7, DY .. qWAe
GFPCET (Ol PO 20T, T LI fef BT Ser o3t

: PTG,

7. ST BIZZT NI GG Y Y (ACPL 0T , ORI AN (Ao (F W, @FINZ I |

ol f%fg?

I, NI T O T, {2 O, DI F TG GROT AT | G20 (@ QA @GT FHCEAT T
T AT FOT ACOT 1930 TR [ G [T NIeT Gl ioT GG .. [ 3579 GG ©fT A, GhE
T
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: SAfCST SNCHT CACHIF (VRN , FIF G2© (VR |

: O.[&. [R8 OIRITE NAGECARCEC, (T, ©IFT T2 7 O, 58 NRIT FT 907 | G518 T FAF
SR | ST G257 (ONT [Pl | [e) PO RIR ¢, FNG JfeT, G GIRAR GF2 T, [5G CoF 737
fRrT F©T T 2%, ORI A FCA 14T (TN, L A L. FF FHS GFGT JAF FOR @57 (T [FE
TN, . GROT BIfey 1 Pradfer T A QP GFOT PR M GFGT NG A7 7RI T7, O oA FHO
T SRS, T GIfS 36 0ot , NG T SIF=17 e (IR .77 T, 7 TN .. G257,

TR I TS #ACT (F SN TR R, O/ (7 T2 JAC1 (ofd 2R, [{w cofq =12

: T YF.. T SR AN T (TR FAWIRTS 71N IS ([CG 7, SARTS (O &7 &3 T, TIers 71
JfoF &7, (3535...

: 3T (2@ (V3T O & DT |
(T, GICARCET FAF AR |
I GG AP, JE G, NA I [ (o] [Foi e J3 2

: Arer?
2T AT |

Fq T, P, P R AT FZ R .. LG GONCGIGT e QT ST, AR, OO AT I o1
NI (PRI FIE 7 IR, GF T, (WG GHT 07 QfF, A2 AF F | 7 JaNfer =7 E51femwe e ..
T 12 T (& NI FI [ FAF G AT [ FF G Gy G TG, @67 IR FI2AT, A
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: QT TR (70 50T G, JIE ST (FIF (B [ SoAag FICE PO 72er F 7.

: 93 2. FEF 97 ... SN IT QA5 SN 20T [Re01%, GFGT (N3 267 YF O %7, Bl 42 I27
TR, GFGT (O SANCF 770 Of 3 IR RN PoT I, (7T & T H1RR S 3T (AR, (o ferfaoror
G T [ Fo70T ST [ 7 ST SN TG CTOICS. CTEG F, FIFT S (<A, Sy A T
SR JeT.. AR (R, GIFF 37 T, S GTCer IR AL 2 5T, GFGT 5 I (@RI 5. ST
AT SAGCHGT AT D5 AP 5T ZPTFA, L. P, 5T S GFFH A% T ST G F
20T | O S 512 . 55T I IR FPNS FS [FTO 07 @IS, T TG, TT OPE
GG AP 57T PCH FACO K AP (37, [F™9 G51e rHiens IS GFhY Weh. 46T (O
fogaT.. 58 Tou ©rICST M NI FOF T . 4FG FAPCHT 2T 3. FF TR 7 T T &
Q5T 2SIF A, T (X POF ACA.. FOT AN (& AN FF WA AT GFGT IG GFGT TIHT . JHA
TP, ©BT JCF (T X1 TN 20 .S (58 ZF IR..CT. 5T e N3 Fo L. S (VAT 572
ST, CONT PO T FIE... AT GG (@R, JCT GPT , GFbT F0e=R .. JC.. IS 7o
SR, FLCAST ST TR . [5G TN O RN Y7 POF N AN GFTH L A A0S AL
Y FOF 0T, AN FIT T FATCOTT GFGT. FAANZCF VT GFGT (405 ey, S e ok

fRRIT. 3 o7 Ao 77 AfeT OIRCeT (T IS A S [[{CAl... . ey 9 AT peT T

: SAfey FIGT AT SACAT?

PV (F FECS A7 GFFN.. GIFAGT, SOIRIT, e, T, @6, ST GG, i | 58 7177 230"
TP, QT T T AT S WG, fSRTeT Ordr, 337 | 4 237 e oo zge.. wrdr Sy e
@Y 7 TN

: Slf IR TS AACEA, TG 2 AT

#CG? G 37 OGP (ST GFG ITRET, OTGLIET 7] AIFCET NP ST #9101 I QNI
Yq 7RG 573, [5G OIGTHET T R YJ JCA Z0F FF... AT G G & 2T AT G vl

: QR (T B, SACF NP L7 |




48

Name of the interview: Elizabeth (Interview 2)
Date: 05, 07, 2010
Duration: 00:16:06

Place: IML

: Oy (YT T2

: &, SerRIafereorz o |

: et (A BeCR?

: O, F3716 03 GG TPTR iR & W07 & fa0e 20

:WT@!

: 25T ¥ STIRGT fAfoz 17

A|e
A|e

: (PRI GFC TN QTR ST [eafE | B (W2 (927 F4%

A|e
A|e

~

: ST S 200 AC THIFOTE, FIFH AT G O G FN

: (6T 15T TGNIF TR GI6T GRIT 17 ZF (N”
: QIS 7065 (& 9932

Bty

: ST AR 992
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: Y. 2007 [% A7, (58 200x, FIR9 QNI AT T T OXT GFGT [FZ o AT, ST, New N (OF
TR B, e GFO[C] (71 S5 I ST FAC© AL, O, Voo T &

RGBS

: FFPY [T T O X©, GTFN fog [Refe<s, (o8 g 7 WX, GI61R e, (o fef~oior
GIFY , G207 (O [FZAT |

: IoBTR @ro =F &RE, ©IZA 2

: BrRe .. T, &.., @ SIABIRET S I7 Ped e sy o~ Fiees 5w &+ fog 779 fFar
75 & BT ST, FC S Aer F, &, A5T FoT SR, FF T FCH GFOT ST ST PACO F | T,
QRIT Q5T T, GRCS BIZCAT, O [SHoToT FIw 07 AT, WA ST F9 [ S, AT AT TACT
T, FIET 12T A AN AT AN & FHCS A 4T FICS A |

e

: SIF (T T FCT @A [ 0, 58 o~y IR, OI™AT, 7 7 BOrreq IrSw;M, ST 457 o 7
TP, [SICaT ST/t e, ST foora G67 fea Sy (on & Sfadr | S Sy eifadr s
B 5T 0T 19T W @7 FAR G5T QN T GFGT NI, NG G257 IR AN eI
Gy, WCA JFT T T ST Gy |

: PO T A IR OIS Gy A2

s AT
: bRl |
: T 6T FIET SCIERI, FRT AT 0, [T 4% @ Fid ) IR e,

: (Y EGIFTRIT BT (3 FI AT (ST
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: G G 378 ATy, SR M WAl 3 Ok (it ey, Mo B peaeg, FE e
©RT NG 7R I27 T | Y2 AT P, G5 [P0 O G279 %57 | W [ foeT e, W e fewT
O, (TP TIFICT | (OT & T[T SR 7P (TP QT TS 3 2y | Qs (o5
301 AR, COIR T ST, 58 SINF (NG FRANE , JCT SBIPOIA , ORI SGIFOA GFTPT
BTG (T SINTAs (FOIF GO ey | 7 IR GFC qRalfer LRI 1K 17, G [4gre2 Jericar
R | S A Z1ERIT AT A3 F(qA] | B PR PR TR SR (AT W (FIT O
2 | T TR O AR, R @ R . [, Letem BF FA0e 2T, CHIF, G 7 6. [Frres
B 31 0FT 1. ACCEE FOT G 4RI @ PO

: OISR 1N, Q.. T G, ANICAT AT N ©, T, I T QI .. ARG ACGET . TT

: QETET] (N, . ATPIICH (2. PG (2. LOITIT, @FR6, i Q&reT Jo {3 T O (I
TR | &R PR TR, ([FCIFH W=, IR GG CS AT, & 778 7, 78 7 Q&0

2. 93T G2C1S GPCT .. 5 I . [F& T T | I AN AT O GT S AN BT TG
3.

: ST SRIN P G AT A RCTT?

: UFICT EOT 2 72 ST [0, G (R

: ST (BTG SFCATENT A7 S I=A..

: N &, WO TF.. G2 AIGIF 52 I O, AT 0F TS N MZ | 4T IS

: I ST TN (ATF FEROT &% FH .Y [P IS 272

A=Y THCI, JCT T TEPIF .. ST TAETS B (ACF QT (3G .. 2CRCHT TAF MARTS (I AP B
T L QAT T AN PHI .. GFCT FIZ A, T P AT ZC RIS e, 2 P WA,
SIS G T (RPCET (W2 | [5G AAITS (RFCT (ST T | & TN TN
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: SIS (I NFeA? A ST AR 2
CH A, A G S (P A (N | ST T G PIEAT |
: JIETCACH SIS T JIRIF T+

: SSfTE, ... Y @ 7 A, T7e GG @, P &8 GreT AT, 2N T FHI0e ey
G5 Y7 7T TS F(F, W [0S .. ST OIFF, 97 N GenebT (7S, G571 GP5 7 A A
O T GIFV oTa 200 O GBI FO4T .. O G5 Vo4 GFGT, [ 90T QB T (RS
T BT ST, (TS GF= TP [$8.(55C GF7 AP, ST, G571 PTG (GRITITT Sy (3T 2
GofCF 7 [PRAT, ST OIFHF I A o7 73, O Al (PO (WA WA, GG [AHC P, 9257 2R
ST G, N, I GRAC PAI A, ZRIEC. IRNETRT, I&T Aaiaao (oo o1 e
faIc=r, ©IFT JCT .. NI (IR ARANCAT 72 BT SN 78 B¢ g AT G, ST A [NoT oy A,
SINICAR ©BT, SINET TS (NG AT P, ST G2 VBT 70F A

: SIBRT NI, SGRH O IR (%3 P Zi? F#AwF A7 (R e 2067 PF OIRCET (I (AT |

: G, IF 2T, 1T A2

: QYT FIEF T Z0ET W FANCE T | GF6T B FfN
PG BN | AANCE NP GNA7 |

: 3T 1T SR, F12 |
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Name of the interview: Kitty
Date: 24, 09, 2011
Duration: 00:10:11

Place: IML
. ST e o A B (R

. You know | am Spanish teacher here, institute of Modern Languages, Dhaka Unversity;
(2 @, W1 @3 @ =i fosrF 2317, Efefobe 5= Y7 @roeacent, 7l 2efverie) | am coming
from a Spanish company, its not company, they are providing teachers all over the world,

so | applied for Bangladesh and they Choose me.
: Why did you choose Bangladesh?

: This is a big question, 1 wanted to join, know a poor society, to mix with them, to live
with them, you know I am coming from a rich society

: To help people?

: Yes you know, the which provide me, Isa company doing welfare..

: When did you start living here?

: Two thousand nine August. Almost two years..

| ST [Cerd IR T3 PO PR A, R

: I don’t know how to speak Bangla. SISy JReT @if+=r 1 You know, | am a teacher | cannot
say what | am not sure of..

L JOLFZ NI , 0T JRFNCHC* ST (B FCR?

: TP CR? JI°T SCAP SeT |

: JIETHC 757 g SIRTet ST Iy, PR (T BRI 67

: [P, 1P GRCIREE™T, @ W6 7R ST, AT, GRS © (O N FH 13
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: GIfRF<e (s (P #ICR?
: SRFCPIT... T QTN ©IfF.. T2 TG OCS (TG (7 (T... ..
. SR [ I PACS A2 [T b FICS &7 I w2

: O JJ7 E3.. O I 2..J12 ETEry.. TQ SO, NFW .. OFNI.NZ qC 7 J.. WFOF I8

: ofey %7 516 (77 BITS?
: fower.. .. foqor

: I ST (BN FNE... TG T I "GIEEIT G 2 WG O AHGE , G FACE AICGE OI9?

L O TG, JIE TG, W2 /S I B, (G 3 Al (TN, ET SRR, I A2 © NS,
(PIFTFTST (ST 3O (FCers AT, 7 ©IF @& 7 q_eers, 2foer 7o a2 af qiea

: TPl FpT Plowy Joy 27 2

: o ©197, fq<Per TN OI2ey, 7 (qeaF ©pT, (RIF2T T O - N JI9, SN Sy, (@72 5 S &y,
TRF AT

: BT 3T fAer [Coapi2q, 284 forerer o7 Gre+ Z7 J1ea..

: 39 AT, 2. fomer §<7, foqer e 37, YFor I ™I, SEFol A7, (2. [Po, GPer f#e6,
72 RO 7., 4O [5eeT..

: P IR, FFT?

: P92 T, TPA, FIA..

: T, @ o AR (RE 2 (7 A
28 (AT ¢l

: T G 3T (5 Y (..

: ST

: 6L YRF 2T | (A ..

: O, ¥F 30 [T, G2k 3T (7@ FZ .. ..
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Appendix — 3: List of the questions

Questions asked to Lidia:

The Questions:
1. Introduce yourself (Name, age, Profession, Nationality etc.)

(ST=1917 fcers s7=ics w3 ed (PR I37)

2. Tell us about your home town in brief.
(ST=171F fcers #127 i< o7 3537)

3. Sharing your happy/sad experience of living in Bangladesh .
(RFCACH AT O/ NSO FAT )

4. What aspect/s of Bangla language seems to you difficult?

(T AR @ T SR FIR Fow/5=e T 27?)

5.  Have you received any training of Bangla language? If yes, how long?
(IR OrER T b WA (I effEERe e, T e a@e)
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Questions asked to Elizabeth:

S.

AR e TS 95
:(Please tell something about yourself)

A (TR (ATF GTTCRA? AR QAT *=F T I 52
(Where are you from? please describe your village/town)

. AFCACH AN (FNF A0R? AN FICR IR O @ A& et i 2

(Do you like Bangladesh? Say something good and bad sides of Bangladesh)

I fF A FACS AE? ATY [ FONF ICS 2 I (2
(Do you know cooking? How do you prepare “Pasta”?)

. AR SR (S MRS oA FCR Fiow/7 e W 22

(What aspects of Bangla seem to difficult/easy? Why?)




