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Introduction

A Guide to Help You Support Families

This guide provides you with information on how to support families as they practice
foundational reading skills at home. Learning to read begins at home through everyday parent—
child interactions, long before children attend school. Parents' continuing support of literacy
development throughout elementary school positively affects their children's reading ability.

To assist you in helping families support literacy, the Georgia Department of Education partnered
with the Regional Educational Laboratory Southeast to create this Teacher's Guide. It serves as a
companion to the What Works Clearinghouse (WWC) Foundational Skills to Support Reading for
Understanding in Kindergarten Through 3rd Grade for teachers and administrators. Both guides
present four research-based recommendations and how-to steps: the WWC guide is for teaching
children at school, and this guide is to help you support families in practicing foundational reading
skills at home.

Foundational Sk to Support
Reading for Understanding in
Kindergarten Through 3rd Grade

yLLane

SUPPORTING FAMILY INVOLVEMENT IN
FOUNDATIONAL READING SKILLS
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Foundational Skills to Support Reading for A Kindergarten Teacher’s Guide to Supporting
Understanding in Kindergarten Through 3rd Grade Family Involvement in Foundational Reading Skills
ies.ed.gov/ncee/wwc/PracticeGuide/21 ies.ed.gov/ncee/edlabs/projects/project.asp?projectiD=5674

Background on the Companion WWC Practice Guide

The WWC practice guide on Foundational Skills to Support Reading for Understanding in
Kindergarten Through 3rd Grade’ provides a systematic review of the past 20 years of reading
research and supports teachers in developing students’ foundational reading skills. The WWC
practice guide focuses on the skills that enable students to read words, relate those words to
their oral language, and read books with sufficient accuracy and fluency to understand what
they read.

The practice guide describes four research-based recommendations that educators can use to
improve foundational reading skills in the early grades. Each recommendation includes how-
to steps that provide examples for implementing the recommendations with students. The
recommendations and how-to steps are outlined in Table 1.

1 Foorman, B., Beyler, N., Borradaile, K., Coyne, M., Denton, C. A, Dimino, J., et al. (2016). Foundational Skills to Sup-
port Reading for Understanding in Kindergarten through 3rd Grade. Educator’s Practice Guide (NCEE 2016-4008).
Washington, DC: National Center for Education Evaluation and Regional Assistance.
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Table 1: Four Recommendations to Improve Foundational Reading Skills

Recommendations

Teach students academic
language skills, including
the use of inferential and
narrative language, and
word knowledge.

How-to Steps

Engage students in conversations that support the use and
comprehension of inferential language.

Explicitly engage students in developing narrative language
skills.

Teach academic vocabulary in the context of other reading
activities.

Develop awareness of the
segments of sound in
speech and how they link
to letters.

Teach students to recognize and manipulate segments of sounds
in speech.

Teach students letter-sound relations.

Use word building and other activities to link students’
knowledge of letter-sound relations with phonemic awareness.

Teach students to decode
words, analyze word parts,
and write and recognize
words.

Teach students to blend letter-sound and sound-spelling
patterns from left to right within a word to produce a
recognizable pronunciation.

Instruct students in common sound-spelling patterns.

Q00O O O

Teach students to recognize common word parts.
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Have students read decodable words in isolation and in text.

@

Teach reqular and irregular high-frequency words so that
students can recognize them efficiently.

%
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Introduce nondecodable words that are essential to the meaning
of the text as whole words.

Ensure that each student
reads connected text every
day to support reading
accuracy, fluency, and
comprehension.

As students read orally, model strategies, scaffold, and provide
feedback to support accurate and efficient word identification.

Teach students to self-monitor their understanding of the text
and to self-correct word-reading errors.

QO e

Provide opportunities for oral reading practice with feedback to
develop fluent and accurate reading with expression.

Kjij2
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Overview of the K-3 Suite of Resources

The Teacher’s Guide to Supporting Family Involvement in K-3 Foundational Reading Skills is

a suite of grade-specific resources that you can use with families to encourage and facilitate
literacy support for children at home. The information in each grade-specific Teacher’s Guide is
designed to assist you in supporting home literacy activities that are:

+ Aligned to classroom instruction.

+ Informed by student need.

« Grounded in evidence-based practices (the WWC foundational reading skills practice guide).
« Facilitated by ongoing parent-teacher communication.

Each grade-specific Teacher’s Guide provides a framework for literacy-support activities that
you can present during your school's family literacy nights and parent-teacher conferences.
Each Teacher’s Guide includes the following free resources that can be located online:

« Recommendation Reminders and How-to Steps.
« Teacher Scaffolds that include Glossaries, Family Literacy Videos, and Family Resources.

« Appendices with Teacher Text Messages to Families, Video Links, Books to Share, and
Teacher Resources.

Description and Use of this Kindergarten Teacher 's Guide

This guide is organized according to the typical developmental progression through which
students learn to read. Although you may use this guide sequentially, the resources are designed
to be used flexibly. Therefore, you can select appropriate resources to share with families based on
each student's instructional needs. Some language is repeated throughout a few of the Teacher
Scaffolds to ensure ready access to all necessary information and materials.

When selecting resources to use for parent-teacher conferences, use student data and your
observations to determine which resources will best fit a student’s instructional needs. The
resources that you share with families should include content that you have already taught the
student so that the resources enable families to provide extra practice.

Because of the diversity of kindergarten students’ academic skills, relevant resources from all four
recommendations are included in this guide. When selecting resources to share with families,
you should determine each student's abilities and instructional needs. It may also be helpful to
consider the general timeline for skill development for kindergarten students. Table 2 represents
the general timeline for using the kindergarten resources across a school year.

Table 2: Timeline for Using Kindergarten Resources

Beginning of Year | Middle of Year | End of Year
Academic Language (Recommendation 1)

Phonological Awareness and Letter-Sound Relations (Recommendation 2)

Decoding, Analyzing, Writing, and Recognizing Words
(Recommendation 3)

Accuracy, Fluency, and Comprehension (Recommendation 4)

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills
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« Academic Language (Recommendation 1) activities span the entire year of kindergarten.

« Phonological Awareness and Letter-Sound Relationships (Recommendation 2) activities
span the entire year of kindergarten.

« Some Decoding, Analyzing, Writing, and Recognizing Words activities (Recommendation
3) may appear in the second half of kindergarten.

« Some Accuracy, Fluency, and Comprehension (Recommendation 4) activities may appear
in the second half of the kindergarten year.

The calendar in Table 3 illustrates one way to include resources from this guide at a family
literacy night if, for example, you facilitate two family literacy nights a year.

Table 3: Example Calendar for Family Literacy Nights

Fall Family Literacy Night Spring Family Literacy Night
Recommendation 1: Academic Language Recommendation 2: Letter-Sound Relations
« Teacher Scaffold for How-to Steps 1and 2: Talking While - Teacher Scaffold for How-to Step 2: Letter Names and
You Read Letter Sounds
« Family Resource: Talking While You Read Bookmark - Family Resource: Letter-Sound Writing
Show one or both videos: « Video 2.2 Letter-Sound Writing ("Humpty Dumpty")
« Video 1.1 Talking While You Read (Bear Says Thanks) https://youtu.be/-jkL7PIx834 (3.08)

https://youtu.be/0Ez4Z7w85Tw (4:44)

« Video 1.1Talking While You Read (Llama Llama and the
Bully Goat) https://youtu.be/HtVdIHBpjyM (7:17)

This Kindergarten Teacher's Guide is organized to present information for your knowledge,
information for you to present to families, and resources to give to families. Specifically, the
Teacher’s Guide includes these resources:

Recommendation Reminder: This is for your information. It is a brief
overview of each kindergarten recommendation and How-to Step from the
WWC practice guide. It is not intended to be read to or shared with parents. A
glossary is included for you in each Recommendation Reminder but is not
necessary for the families’implementation of the activities. Each
Recommendation Reminder has a purple border along the edge of the page.

Teacher Scaffold: This models the language you can use during family literacy
nights and parent—teacher conferences to explain to families how to engage
their child in an activity that supports a How-to Step. Use the Teacher Scaffold to
describe a specific skill, explain why it is important in learning to read, and show
the family how to support that skill.

The Teacher Scaffolds use family-friendly language because families may need positive
interactions and reassurance from you as they may be unsure about how to help their child with
foundational reading skills. Using family-friendly language helps cultivate relationships that
encourage you and the child's family to work as a team to support and enhance each child's
foundational reading skills.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills



Review the Teacher Scaffold prior to meeting with families so that you can be familiar with the
kind of family-friendly language to use, prepare any needed materials, and cue up the family
videos. Each Teacher Scaffold begins with a Preparation Box that lists what to prepare and
print prior to a parent-teacher conference or family literacy night. Make any needed
adaptations according to your school’s context. For example, if books from the school library
are not sent home with students, then you can adapt that part of the Teacher Scaffold to
inform families where they may be able to borrow books. Each Teacher Scaffold includes how
to access and key points about the Family Literacy Videos.

Family Resources: Family Resources contain evidence-based literacy activities
that you explain and share with families during family literacy nights and
parent-teacher conferences. The Family Resources include easy-to-follow plans
to help families support their child’s foundational reading skills at home.
Materials needed for each Family Resource, such as letter cards, are included.
When you share Family Resources, explain that the activities should be completed with the
child, frequently and with patience and positive feedback. Emphasize that using the resources

at home will be a fun way to spend family time together!

Family Literacy Videos: The Family Literacy Videos show families engaging
their child in activities related to the skill you just explained and modeled.
Show and discuss the videos using the key points about the videos found in
each associated Teacher Scaffold. Explain to families how they can access the
videos free online if they would like to view them again:
https://www.youtube.com/playlist?list=PLVHgsnePfULgzbnu1BZf50y7HFgGNZp6yv.
Table 4 lists all of the kindergarten Family Literacy Video titles and links that you can share with

families.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills K|i|5



Table 4: Videos for Kindergarten Family Involvement in Foundational Reading Skills

Recommendation 1: Academic Language

Video Title (book title/nursery rhyme in parentheses) Link
1.1 Talking While You Read (Bear Says Thanks) https://youtu.be/OEz477w85Tw
1.1Talking While You Read (Llama Llama and the Bully Goat) https://youtu.be/HtVdIHBpjyM

Klil6

1.3 Cooking Conversations

https://youtu.be/yufltffyfM

1.3 Dinner Table Talk

2.1 Syllable Sort

https://youtu.be/dt1151JiXzk

Recommendation 2: Phonological Awareness and Letter Sound Relations

https://youtu.be/pcTDCoR-NsY

2.1 Read Aloud and Syllable Practice (Silly Sally)

https://youtu.be/n1C4L8y95kM

2.1 Rhyme Time

https://youtu.be/BXiWuB6XMfg

2.1 Read Aloud and Rhyme Practice (Green Eggs and Ham)

https://youtu.be/hYKzgymUols

2.1 Add a Sound to Make a New Word

https://youtu.be/RPIXbRF52rM

2.1 Saying Individual Sounds in Words

https://youtu.be/SPKRN_sXcVs

Pocket)

2.1 Read Aloud and Individual Sounds in Words (There’s a Wocket in My

https://youtu.be/NjPOk9pOMpE

2.2 Letter Naming Using a Letter Arc

https://youtu.be/QvN70v1QRHI

2.2 Letter Sound Practice Using a Letter Arc

https://youtu.be/_MPZ6KAKC9k

2.2 Short Vowel Practice

https://youtu.be/EGf2IL9eALg

2.2 Letter Sound Writing ("Humpty Dumpty")

https://youtu.be/-jkL7PIx834

2.3 Step Up to Spelling Words

https://youtu.be/NOlvwxoNV8g

2.3 Step Up to Writing Words

3.1 Letter Puzzles

https://youtu.be/j_8DJLn0aPQ

Recommendation 3: Decode, Analyze, Write, and Recognize Words

https://youtu.be/A0zTD_z-6yM

3.2 Word Family Fun

https://youtu.be/5K6WicXvYGs

3.4 Let's Read Words and Sentences

https://youtu.be/Qs4YuoAxrsl

3.5 Memory Using High-Frequency Words

https://youtu.be/3W0bBRRdp04

4.1 When | Read to You (Bear Snores On)

3.6 Challenging and Important Words (/ Want to be a Vet)

Recommendation 4: Fluency and Comprehension

https://youtu.be/FTh6xPV98JY

https://youtu.be/i12X8A5gif0

4.1 When | Read to You (Book!)

https://youtu.be/4lkFh9y0CTU

4.1 When You Read to Me (Cat Traps)

https://youtu.be/LLOulgW_jwY

4.1 When You Read to Me (This is a Peach)

https://youtu.be/pxredff)Gyw

4.2 Does That Make Sense? (Just Grandma and Me)

https://youtu.be/bW7nalwle9U

4.3 Echo Reading (Little Blue Truck)

https://youtu.be/vt1Twhs8KiA

4.3 Reading Together (Buzz Said the Bee)

https.//youtu.be/KCFFqKA85tE

A Kindergarten Teacher's Guide to Supporting Family Involvement in Foundational Reading Skills




Seven Steps for Teachers

Once you have selected an appropriate Family Resource to share with families, follow these
seven steps.

Before you meet with families:

1.
2,

3.

Read the Recommendation Reminder for your background knowledge.

Read the Teacher Scaffold, adapt it to your school context, and use it as a guide to
communicate with families at family literacy nights and parent-teacher conferences. The
text in the Teacher Scaffold that you say or paraphrase to families is reflected in a regular
font. Italicized text in the Teacher Scaffold indicates a direction to you and is not part of
what you say to families. The titles of the Family Videos, Family Resources, and key words,
letters, and letter sounds are in bold.

Refer to the Preparation Box at the beginning of each Teacher Scaffold and print the
appropriate number of copies of the Family Resources, check that you can access the
videos, and cue up the appropriate video(s).

Refer to the Appendix for text messages, video information, books to share, and teacher
resources. Gather any of these resources that you plan to share with families.

During your meetings with families:

4.

5.

Use the Teacher Scaffold as a guide to explain the skill and its importance in learning
how to read.

Explain and model examples from the Family Resources that you have prepared to send
home with families to use with their child. Involve family members in the model, either
the whole family or members who volunteer.

Show and discuss the Family Literacy Video(s). Emphasize the key points about each
video and answer family questions.

Provide the Family Resources to families. Emphasize that using the resources is a fun
way to spend time together and that it is important for family members to express how
proud they are of the child for practicing reading. Ask families if they'd like you to text
them some tips about helping their children at home. Select and send text messages
found in the Appendix that match the children’s instructional needs.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills

Kil7



Common Challenges and Approaches to Overcome Them

Table 5 describes common challenges you may encounter when using this guide to support family
involvement in literacy. It also includes approaches you might consider for overcoming those challenges.

Table 5: Common Challenges and Approaches to Overcome Them

Common Challenge | Approaches to Overcome Challenges
Families don't attend family literacy - Strategize with your principal about how to provide child care or food at a family
nights or parent—teacher conferences. literacy night.

« Schedule parent—teacher conferences on a variety of days and times in an effort
to provide convenient times for families.

Families might not feel comfortable - Establish a positive relationship with families by sharing information about what
attending a school function. to expect at the family literacy night or parent—teacher conference.

« Provide a welcoming and encouraging environment in your classroom. Provide families
with a tour of your classroom and describe a "school day in the life" of their child.

« Provide snacks during family literacy nights and parent—teacher conferences.

- (Consider partnering with community-based organizations that might already
have built trust relationships with parents to encourage attendance.

Families lack time to engage in the « Provide families with all the materials needed to complete the activities you
activities with their children. send home.

« Ifan activity requires a book, lend families a book from your classroom or school
library so they don't have to spend time searching.

- Suggest times for engaging in the activities, such as during dinner preparation
or on weekends.

« Suggest who could engage the child in the activities. It could be an older sibling,
an aunt or uncle, or grandparents, as well as parents.

Families may not have internetaccess | « Internet access is not a requirement to engage in the activities. You can show families
or may have a hard time accessing the relevant videos during parent—teacher conferences and family literacy nights.

internet. - You may need to show families how to access the videos on a smartphone,

tablet, or computer. If families do not have internet access, share ways to access
the videos at a public library or perhaps in your school library or classroom.

K|i|8 A Kindergarten Teacher's Guide to Supporting Family Involvement in Foundational Reading Skills



Recommendation 1 Reminder:
Academic Language

Recommendation 1 | How-to Steps

Teach students academic Engage students in conversations that support the use and

language skills, including ﬁ comprehension of inferential language.
the use of inferential and

narrative language, and Explicitly engage students in developing narrative language skills.
word knowledge.

activities.

@ Teach academic vocabulary in the context of other reading

Glossary
Academic language is the formal language that is common in books and at school.

Inferential language is used to predict, reason, and solve problems. It helps students
think analytically and understand information that connects ideas.

Narrative language is used to discuss a story, an informational text, or an experience.
Narrative language skills include being able to connect events of a story, an experience, or
pieces of information from informational books.

Oral language is the system we use to communicate with others through speaking and
listening.

Vocabulary includes knowledge about the meanings of words, how words are used, and
how to pronounce, or say, words.

Recommendation 1 from the practice guide describes the importance of teaching academic
language, which is the formal language that is common in books and at school. It includes words
and structures that are common across academic subjects and also unique to individual subjects.
By stimulating the development of oral and written academic language skills, you will help students
improve their listening and reading comprehension across all grades, K-3 and beyond. Academic
language skills include the following:

« Inferential language skills.
« Narrative language skills.

+ Vocabulary knowledge.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills
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Inferential language helps students think analytically and understand text that connects
ideas from multiple contexts. Inferential language requires students to discuss topics
beyond their immediate context by engaging in predicting, reasoning, problem-solving,
hypothesizing, and contrasting.

To engage students in conversations that support the use and comprehension of
inferential language, you can facilitate discussions focused on informational or narrative
text before, during, and after reading the text. Asking students increasingly challenging,
open-ended questions about the text will encourage them to think critically and use
inferential language.

Narrative language skills can be used to discuss a story, an informational text, or an
experience. Narrative language skills include being able to connect events of a story, an
experience, or pieces of information from informational text.

Explicitly engaging students in developing narrative language skills requires you to model|,
teach, and encourage the use of complex grammatical structures (for example, compound
sentences) and elements of linguistic structure (for example, connectives and pronoun
references). Classroom activities that help students develop narrative language include
predicting and summarizing a text.

Vocabulary refers to knowledge about the meanings, uses, and pronunciation of words.
Academic vocabulary (for example, estimate, contrast, select) is specific to words that
students encounter in formal settings, such as school and texts they are expected to read
at school. Academic vocabulary is often heard and read in classroom instructions for
assignments across subject areas but may not be encountered in everyday conversations.

One strategy to teach academic vocabulary is for grade-level teams to develop a common
set of vocabulary words that align with reading selections and curriculum standards.
Words on the list should occur frequently in a variety of contexts but should otherwise

be unfamiliar to most students. Each week, a small group of those words can be taught
explicitly by providing a clear definition, a meaningful example, and supportive sentences
that include the word in multiple contexts. Following that, extended opportunities can be
provided for students to use the word in their reading, writing, and discussions.

Dialogic reading is an activity that can help families address Recommendation 1. The term
means that parents have a conversation, or dialogue, when reading with their child. The Teacher
Scaffold explains this activity in plain language for families. Although it is important that
educators be familiar with the term “dialogic reading,’ families only need to understand that
interacting with their children when reading with them is important; therefore, the term “dialogic

reading”is not referenced in the Teacher Scaffold.
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RECOMMENDATION 1: ACADEMIC LANGUAGE
How-to Step 1: Inferential Language
How-to Step 2: Narrative Language

Teacher Scaffold for How-to [ . )
: _ Preparation Box
Steps 1and 2: Talking While | . Up Selected Videos
You Read + 1.1 Talking While You Read (Bear
Says Thanks)
Why is Talking While You Read Important? i e AT 2221
1.1 Talking While You Read (Llama
Having conversations about books will help your child Llama and the Bully Goat)
become a better reader, so it is important to talk with https://youtu.be/HtVdIHBpjyM (7:11)
your child when you read together. Having a conversation
about a book will develop your child’s vocabulary and Print Selected Family Resources
knowledge about the topic of that book. Whether you are | i
reading a fairy tale, a picture book, an informational book, + Talking While You Read Trifold
or any other text, you can engage in a discussion as you 9 « Talking While You Read Bookmark

enjoy reading together.

How Do We Talk While We Read?

When you and your child sit down to read a new book, first read the entire book to your child.
For some children, particularly younger children, starting the conversation after reading each
page may be more appropriate. Next, read the book again but stop on every page or every
other page to have a conversation. Finally, after you have talked about the book as you read it
together, ask your child to re-tell part or all of the story to you or explain the information that
is shared in the book.

The best books to use have detailed pictures and are about topics that are interesting to

your child. You can use books from your home or borrow a book from your child’s classroom
library, school library, or the public library. Also, keep in mind that you can access books on
laptop computers, tablets, digital reading devices, and smartphones. Websites such as Project
Gutenberg provide free access to books and mobile formats especially for smartphones. Don't
forget to look through your phone’s app store for free apps containing books for children.

Use a Cool Tool to Talk While You Read

To engage your child in conversation, you can use a tool called PEER:

Prompt, Evaluate, Expand, and Repeat. First, prompt your child by asking a question about the
book. Next, evaluate your child’s answer either by confirming that it is correct or by telling your
child the correct answer. Expand your child’s response by adding more information. Finally, repeat
the original prompt to see if your child expands the original answer. Use this sequence on every
page or every other page. Use wh questions for your prompts. Wh prompts usually begin with w or
h (who, what, where, when, why, and how). A conversation might go like this:
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RECOMMENDATION 1: ACADEMIC LANGUAGE
How-to Step 1: Inferential Language
How-to Step 2: Narrative Language

Prompt your child to say something about the book. “How did you know the bear was sick?”
Your child might respond, “Sneeze!”

Evaluate your child’s response. “That’s right.”

Expand your child’s response by rephrasing and adding information to it.“The bear sneezed.
Can you say, 'The bear sneezed'?”

Repeat the prompt to make sure your child has learned from the expansion.“How did you
know the bear was sick?” If your child doesn't say, “The bear sneezed,” then you say it and ask
your child to repeat it. Notice how you expanded the child’s original response and modeled
how to say it in a complete sentence.

Now, let’s watch a video of a mom and son engaging in Talking While You Read as they read

a book together. You'll notice that the mom has the Talking While You Read Bookmark in her
hand, to remind her about the kinds of questions to ask. | will provide this bookmark to each of
you today. Review key points before or after the video. Answer family questions about the video.

e 0
1.1 Talking While You Read Key Points About the Video [| |

(Bear Says Thanks)
https://youtu.be/0Ez4Z7w85Tw (4:44)

+ Mom uses some of the important words, like bare, from the book to ask questions and talk about the book.
+ Mom has the Talking While You Read Bookmark in her hand to remind her about the kinds of questions to ask.

« Mom encourages her son to answer questions in complete sentences by modeling how to do so.

« Mom rereads the relevant part of the story if her son doesn’t know the answer to a question.

[ )

Here's a video of a mom and daughter engaging in Talking While You Read.

e 0
1.1 Talking While You Read Key Points About the Video [| |

(Llama Llama and the Bully Goat)
https://youtu.be/HtVdIHBpjyM (7:17)

« Mom asks several "wh" questions (who, what, where, when, why, and how) to provide opportunities to engage
in a conversation about the book.

- Mom relates the activities in the book to her daughter's life.

- Mom and daughter discuss words and their meanings ("equation', "bully").

[ )
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RECOMMENDATION 1: ACADEMIC LANGUAGE
How-to Step 1: Inferential Language
How-to Step 2: Narrative Language

Family Resources for How-to Steps 1 and 2: Talking
While You Read

The Talking While You Read trifold includes an overview of how to use PEER. There is also a story
with questions placed where they are most helpful to prompt your child. Remember to read

the story through one time first with your child. On the second read, use PEER as you ask each
question.

This trifold is printed one-sided, so it is blank on the back. Give this to families after you have taught
them the Talking While You Read process and have shown the accompanying video.

You can use the Talking While You Read Bookmark to engage your child in conversation while
reading any book.

Print one-sided, laminate (optional), cut along outside edge and fold on dotted lines, and give to
families to use with their child as they read books.

Answer questions about the Family Resources.

Remember to enjoy the conversations with your child! Provide a lot of positive praise and
feedback about how your child is learning about both the topic from the book and specific
new words. If you are enjoying yourself while reading and talking, so will your child.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills K|1|5



Jxau
13}3d 03 uaddpy [jim quIy) nof op 1bym
£431Y1 D 1233 || 406319 AN PIP AYmMm

‘ued e oju] padwn( pue pays|oo}

e 03Ul paysnu aH "91eb oy} 03 deq Aem
93 usn0b10) pey sy 404 ‘uspieb ayy 190
[le paysnu ay ‘pausiybuiy A njpealp ysow
SeMm 19319( ,ijo1y1 dois, 1no buijjed pue axyel
e buinem 19319 Joyye ues pue dn padwnf
9y 1nq ‘sebeqqed bunoA 1no bunue|d
S99UY puUe spuey Siy uo sem JoBIDIN U\

10baIndW I
MDS 3y UdYM )34 }1QQDY 1313 Yulyl nok
op MOH $21S 3[34 12334 quly) noA op Aym

10BN N

INQ 199W 3Y P|NOYS OYM ‘duiely Joquindnd
e JO pud 3y} punoi Ing ‘A3|sied swos 1oy
300] 01 JUIM 3y “¥2IS Jayiel bul|aay ‘usyl
puy "saysipel Swos a)e ay Uy} pue
sueaq Ydudi{ dWOS pue $33N3339| SWOS d)e
9y ‘15414 j91eb 3y} Jopun pazaanbs pue
uapJeb s,JobaIDd|N U 01 Aeme ybieals
ues ‘Ayybneu A1aA sem oym 19194 Ing

A

£5314139X7D|q “133][02 40
“¥21d Jou pip Auunq yorym
Zupaw 13y3eb saop by

‘saLagPe|q Jayleb 0}
19Yy3260) sue| sy3 umop
1UaM S3luung 3[3}l| poob
9J9M OUM |1_}-UOROD) pue
Ksdo ‘Asdojd ‘s 9xeq ay3
0} poom 3y} ybnoiyy Jusam
pue e||21quin J3y pue 13yseq
B %003 }iqqey "SI PJo usyL

£a|qnouj oqul
126 o) Jou sajuunq 43y |13} 31qqpY
*SIW pIP Ay ¢ubaw J31yYdssiw saop IvyYM

,Ino Bbuiob we | Ja1ydsiw oju 196

J,uop pue buoje uns MoN I0BUDI “SIA
Aq a1d e ur 1nd sem ay ‘a19y1 1uspidde

ue pey Jay3ey} JINoA “uspieb s, 106219d)
‘I 03ul 06 3,Uop INg ‘Sue| 3y} UMOP JO
Sp|ay 9y} 0jul ob Aew noy, ‘bujuiow suo
}qqey ‘SIN PJo pies /sieap Aw ‘MO,

;2211 b1gp
1apun paal| s31qqpJ ay} yuiyl nof op Aym

'93.} 1y B1q AJI3A e JO 1004 BY3} Ylesusspun
sjueqg-pues e uj J3YIowW JI9Y3 YIIMm PaA]|
A3y 1919 pue |1e1-u010) ‘Asdopy
‘Asdo|4 219Mm saweu 419yl pue ‘suqqes
S[3}] JNOJ 3I9M 3J9Y3 dwil} e uodn DU

*sydwoud sjdwexa yym
191104 X113eag wody 3diadxg

Mqqey 19394 Jo 3jeL YL

"jooq
Aue yum

LEELRY)

1dwolid ayy umwawm

“} 0} uonewJojul buippe pue buisesydai

Aq asuodsail spjiyd anok vcmﬁ_xm
"9suodsal s,p|Iyd JnoA ajenjeny

‘(¢moY AYMm ja19ym

{UdYM j1eym joym) suonsanb ym sy
‘uonsanb e bupjse Aq ooq ay} Inoge
Huiyawos Aes 01 p|iyd JnoA un_Eo._&

4334 BuIsn uonesisAuod

e aney 01 abed 1ay1o K199 1o abed
K193 uo buiddois ‘uiebe yooq ay1 peal
IX3N "PJIY2 JnoA 01 300q 313U Y}
peal 15114 "p|1yYd INoA 03 3s3491Ul JO pue
sain)did pajie1ap YUm }00d e 3sooyd)

"}00q 3y} jo buipueisispun

pue £1ejnged0A s,pjiyd Inok sdojansp
Buij|e] yooq ay3 Inoge p|iyd Jnok
Yim j[el 4ay3ab03 peas nok usypn

peay noj ajiym bunjjer



Talking While You Read
Using PEER

Choose a book with detailed pictures and
of interest to your child. First, read the
entire book to your child. Next, read the
book again and stop on every page or
every other page to have a conversation
using PEER and wh questions (who, what,
where, when, why, how).

Prompt your child to say something
about the book.”How did you know the
bear was sick?” Child responds, “Sneeze.”

Evaluate your child’s response. “That’s
right”

Expand your child’s response by
rephrasing and adding information to
it.“The bear sneezed. Can you say, The
bear sneezed?"

Repeat the prompt.“How did you
know the bear was sick?” If your child
doesn't say, “The bear sneezed," then
you say it and ask your child to repeat it.

Example wh Questions
« What is the name of this? (point to an
object)
« Whatis used for?
+ Where does this story take place?
« Whendid...?
« Whydid...?
« Why is he/she smiling?

« How do you think he/she feels?

Talking While You Read
Using PEER

Choose a book with detailed pictures and
of interest to your child. First, read the
entire book to your child. Next, read the
book again and stop on every page or
every other page to have a conversation
using PEER and wh questions (who, what,
where, when, why, how).

Prompt your child to say something
about the book.”How did you know the
bear was sick?” Child responds, “Sneeze.”

Evaluate your child’s response. “That’s
right”

Expand your child’s response by
rephrasing and adding information to
it.“The bear sneezed. Can you say, The
bear sneezed?"

Repeat the prompt.“How did you
know the bear was sick?” If your child
doesn't say, “The bear sneezed," then
you say it and ask your child to repeat it.

Example wh Questions
« What is the name of this? (point to an
object)
« Whatis used for?
« Where does this story take place?
« Whendid...?
« Why did...?
« Why is he/she smiling?

« How do you think he/she feels?

Use PEER
with any
book.
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RECOMMENDATION 1: ACADEMIC LANGUAGE
How-to Step 3: Academic Vocabulary

- ( .
Teacher Scaffold f(?r How Preparation Box
to Step 3' Supportlng Oral CUEUPSEIECtEdVIdEOS --------------
Language and VocabUIary » 1.3 Cooking Conversations
https://youtu.be/y2uEltffyfM (5:07)
What is Oral Language and Vocabulary? . 1.3 Dinner Table Talk

https://youtu.be/dt1151JiXzk (4:50)
Oral language is the way we communicate with others

through speaking and listening. We are using oral Print Selected Family Resources
language right now as | speak to you and you listen tome, | =777
Vocabulary knowledge is a crucial part of oral language
and includes understanding the meaning of words, how + Grocery Shop Talk

« Talking and Writing in the Kitchen

/)

to use them, and how to pronounce them. Speaking and
listening to your child every day about books and his or
her experiences will help your child practice oral language. And we all know the more you
practice something, the better you become at it!

Oral language practice will help your child expand his or her vocabulary. Children with strong
oral language skills and larger vocabularies typically become better readers. The best ways to
give your child a strong foundation for learning to read are to read to, talk to, and listen to your
child every day.

How Can Families Support Oral Language and Vocabulary Development?

Read! Talk! Listen! Take every opportunity to talk with and listen to your child. Talk about
people you know, places you go, and experiences you have together. Writing with your child
also helps with oral language development.

« Ask questions that require more than a yes or no answer. For example, instead of asking,
“Did you have a good day?” ask, “What was your favorite part of school today?” Continue
to ask questions about your child’s response. If the answer was “Recess,” ask, “Who did you
play with?” “What did you do?” “How do you play that game?”

« When you speak with your child, model speaking in complete sentences and provide
details. For example, if your child points to a butterfly and says, “Butterfly!” say, “Yes, that is
a monarch butterfly! Aren’t her colorful wings beautiful?”

+ Get excited if your child asks what a word means! Tell your child that it is great to ask
questions about unknown words. Explain what the word means and use it in a sentence
using a context he or she understands. For example, combine means put together. |
combine milk with chocolate powder to make chocolate milk.” “Let’s combine this load
of dirty clothes with this load of dirty clothes so we only have to do one load of laundry
today!”

Now, let’s watch a video called Cooking Conversations. In this video, a caretaker supports the
oral language and vocabulary development of two children as they bake cupcakes together.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills



RECOMMENDATION 1: ACADEMIC LANGUAGE
How-to Step 3: AcademicVocabulary

e 0
1.3 Cooking Conversations Key Points About the Video | |

https://youtu.be/y2uEltffyfM (5:07)

- Children have fun baking cupcakes and talking about what they are doing.

- Caretaker fully involves the children in reading the recipe, gathering ingredients, and making the cupcakes while
talking about what they are doing.

- Caretaker asks several questions and encourages both children to engage in the conversation.

l )

Here is another video called Dinner Table Talk. Let’s watch and listen as the adults in the
family help the children build their oral language.

a . B
1.3 Dinner Table Talk Key Points About the Video | " |
https://youtu.be/dt1151JiXzk (4:50)

« Adults listen and ask open-ended questions to extend the conversation.
« Adults correct children, as needed, and encourage complete sentences.

+ Adults ask children to read notes written on napkins to engage them in understanding written messages.

Family Resources for How-to Step 3: Supporting Oral
Language and Vocabulary

Let’s look at the Family Resources Talking and Writing in the Kitchen and Grocery Shop Talk
that you will take home and have fun speaking, listening, and writing in the kitchen and at the
grocery storel

Answer questions about the Family Resources.

Print this one-sided resource for families to post ~ Print this two-sided resource and give to
on their refrigerator. families for writing a grocery list and asking
questions during shopping.

Grocery Shop Talk Grocery List
tarehee,

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills K|1]9



Dinner Table Talk

Engage in extended conversations at the dinner table. Share
stories about your day. After you ask your child a question, follow up
with more questions to encourage your child to provide details.

Examples:

« What ingredients did we use to make this meal? How did you
help me make this? What did we do first? Then what?

« What was your favorite part of school today?

- What was hard for you today at school?

- Tell me about your daily routine at school. What do you do

” |

besbbbbbbbobOt

first? Then what do you do?

Cooking Conversations

. Show your child the recipe and explain that the
ingredients are always listed first. What you dg
with the ingredients is described in the order in
which you need to do them.

. Talk about what you are making using cooking
terms (for example, one-half cup, thO teaspoqns)
and explain what you are doing while you doiit.

. Describe how you measure ingredients using
measuring cups and spoons.

. Your child will have many questions. Apswer
them in complete sentences and provide

details. el J

Writing in the Kitchen

Make a grocery list. Plan meals
together for the next week and write
down what you will need from the
grocery store to make them.

Make to-do lists for errands you need
to run or chores you do around the
house.

Make labels for food containers.

Create a list of important phone
numbers and put them on the
refrigerator.

Draw and write birthday cards,
invitations, thank you notes, and “just
because” notes to neighbors, friends,
and loved ones.

Write your own recipes!



Grocery Shop Talk

We are in the fresh produce section. Vegetables and fruit are here.
Please pick out three large carrots. Do you know how carrots grow?
What is your favorite fruit? Why?
Can you find three apples that are bigger than this one?
Now we are in the dairy section.

« We need one dozen eggs. How many are in a dozen?

- We need one gallon of milk. Where does milk come from?
We also need orange juice. How do you think orange juice is made?
Is this a healthy food or unhealthy food? Why?

What is the smallest item in the cart? The largest item?

1517 K132010)




RECOMMENDATION 1: ACADEMIC LANGUAGE

APPENDIX 1

Teacher Text Messages to Families

Ask families if they'd like you to text them some tips to help them
with their children at home. Send the text messages below at
appropriate times to those families who request them.

« Talk to your child as you read books together! Ask wh
questions (who? what? where? when? why? and how?) on
every page.

« Make a to-do list of errands with your child. As you complete each
errand, have your child cross it off the list.

« Talk with and listen to children at the dinner table. Ask about their
favorite color, shape, song, or animal and encourage and model how to answer in a complete
sentence (My favorite color is blue.). Share your favorites, too.

Videos
Video Books Used URL Time
1.1: Talking While You Read Bear Says Thanks by Karma Wilson https://youtu.be/0Ez4Z7w85Tw 4:45
1.1: Talking While You Read Llama Llama and the Bully Goat by https://youtu.be/HtVdIHBpjyM 7:11
Anna Dewdney
1.3: Cooking Conversations https://youtu.be/y2uEltffyfM 5:07
1.3: Dinner Table Talk https://youtu.be/dt1151JiXzk 4:50
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Recommendation 2 Reminder:
Phonological Awareness and
Letter-Sound Relations

Recommendation 2 | How-to Steps
Develop awareness of the ﬁ Teach students to recognize and manipulate segments of sounds

segments of sound in in speech.
speech and how they link
to letters. @ Teach students letter-sound relations.

Use word building and other activities to link students’knowledge
of letter-sound relations with phonemic awareness.

Glossary

Alphabetic principle is the understanding that letters or combinations of letters
represent individual sounds. For example, the letter s represents the sound /s/ and the
letter combination sh represents the sound /sh/.

Letter name knowledge is the ability to recognize and name letters.

Letter sound knowledge is the ability to look at a letter in print and say the sound it
represents.

Phoneme is the smallest unit of sound. For example, there are two phonemes, or sounds,
in the word me: /m/ /&/. There are three phonemes or sounds in the word fish: /f/ /i/ /sh/.

Phonological awareness is an awareness of sounds in spoken words. For example,
understanding that there are three words in the spoken sentence I like candy or that the
word computer has three parts or syllables: com-pu-ter. Children eventually understand
that words are made up of individual sounds and that those sounds can be moved around
to make new words. For example, cat has three sounds, /k/ /a/ /t/. If we change the
beginning sound /k/ to a /b/, the word becomes bat.

Rhyme means words share the same ending sound: cat and rat rhyme; spoon and moon
rhyme.

Syllable is a larger unit of sound within a word. For example, the word folder has two
syllables, or units: fold-er. The word Saturday has three syllables or units: Sat-ur-day.

The main idea of Recommendation 2 from the practice guide is to teach students the alphabetic
principle. The alphabetic principle is the concept that letters and letter combinations represent
individual sounds (phonemes) in written words. Recommendation 2 explains how to teach students
to recognize and manipulate the segments of sounds in speech (phonological awareness), link
those sounds to letters, and combine this knowledge to begin to read and spell single-syllable words.

A Kindergarten Teacher’s Guide to Supporting Family Involvement in Foundational Reading Skills K|2|1
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Phonological Awareness Continuum

Table 6 illustrates phonological awareness skills listed from easier to more complex. The goal of
phonological awareness instruction is to help students segment and blend individual phonemes
in spoken words to prepare them to learn the individual sounds that letters represent.

Table 6: Sequence of Phonological Awareness Skills

Skill Example Instruction

Teach during a class discussion using

Segment sentences into words. The moon shines brightly (four words) .
students' sentences.

Segment compound words into smaller Use pictures (for example, bird and

cupcake = cup-cake

words. house, foot and ball, butter and fly).
engine = en-gine i

Segment words into syllables g Y Clap for each syllable in a spoken word
microwave = mi-cro-wave or picture.

Segment words into onsets (initial book = /b/ and /ook/ Select one-syllable words from a book

consonant or consonant blend) and previously read and ask students to say

rimes (vowel and final consonants). sleep = /sl/ and /eep/ the onset and the rime.

Segment and blend individual fan=/f/ /a/ /In/ Use Elkonin sound boxes and markers to

phonemes in words. Is/ [il 1t/ =it identify individual sounds in spoken words.

A Sequence for Instruction

When students can isolate phonemes in spoken words, teach them letter names and their
corresponding sounds, working with a few at a time and using the following sequence:

« Consonants and short vowel sounds represented by a single letter.

« Consonant blends (for example, fl, sm, st) and two-letter consonant digraphs (for example,
sh, th, ch).

« Long vowels with silent e.
- Two-letter vowel teams (for example, ea, 0a, ai).

When letters or letter combinations correspond to multiple sounds, start with the most common
sound each letter represents. Teach phonemes one at a time by introducing the letter name

and letter sound in both uppercase and lowercase form. Show a picture with a regular word
containing that phoneme (for example, duck for d), and tell the students a story about the
picture that incorporates the target sound frequently. Ensure that students have multiple
opportunities to practice the target letter sound along with other letter sounds that they have
previously learned. Include opportunities to write that letter in meaningful contexts, such as
writing familiar names or words.

The final step in understanding the alphabetic principle is to help students connect their
phonemic awareness (the ability to recognize individual sounds in words) with the knowledge of
letter-sound relationships through word building and other activities. As soon as students have
learned a few letter sounds, they can begin to spell and decode words using Elkonin sound boxes
with letter tiles, for example. Begin with commonly spelled consonant-vowel-consonant (CVC)
words and gradually include more advanced words: consonant-vowel-consonant-silent e (CVCe),
CCVC, and CVCC. Always begin by modeling the activity, and scaffold as students practice.

A Kindergarten Teacher's Guide to Supporting Family Involvement in Foundational Reading Skills




RECOMMENDATION 2: PHONOLOGICAL AWARENESS AND LETTER-SOUND RELATIONS
HOW-TO STEP 1: SEGMENTS OF SOUNDS IN SPEECH

Teacher Scaffold for How- [ .
Sten 1+ Phonological Preparation Box
to tep - Fhonologica Cue Up Selected Videos
Awareness: Syllables I
https://youtu.be/pcTDCoR-NsY (2:77)
Sounds in Words « 2.1 Read Aloud and Syllable
Practice (Silly Sally)
Although speaking and listening may not seem related to https://youtu.be/n1C4L8y95kM (2:57)
learning to read, being aware of sounds in words is very . )
important to reading. This awareness allows children to Print Selected Family Resources
break apart words orally and use sounds to learn to read o CIa ' Word Parts """"""""""""
and write words. Children first need to become aware of P
sounds in words without relating those sounds to print. > SlElEsa

They demonstrate their knowledge using their speaking and Y + Books to Share

listening skills.

You can help your child develop an awareness of sounds in spoken words. Singing silly songs
and making up silly words or poems are ways to enhance your child’s awareness of sounds.
These skills are fun to practice because most children love to play with sounds in words. You
can make up silly sentences where most of the words begin with the same sound: Leo the lion
liked to lick a lot of lollipops!

There are many types of different sounds in words. For example, one skill is being able to separate
words into syllables, or parts, like knowing that the word folder has two syllables, or parts: fold-er.
And the word computer has three syllables or parts: com-pu-ter. Being able to separate words into
syllables will help children break a word into parts in order to read or spell the word.

- Family Resources for How-to Step 1: Phonological
Awareness: Syllables

Review the Family Resource activities you have chosen (organized from easier to more
difficult). You may introduce the resources using the information below. Model at least one example for
each activity. Include family members in the model, either the whole family or members who volunteer.

$o

Let's review the Family Resource Clap Word Parts, to help your child identify syllables. Say a word
in parts and clap for each part (el-e-phant). Ask your child to say the whole word (elephant). Once
confident in this activity, have your child clap and say a word in parts (go-ril-la) and you say the
word (gorilla). Model.

Let's review the Family Resource Syllable Sort, to help your child recognize the number of syllables
in words. Cut out the numbers 1, 2, and 3 and spread them out on the floor. Ask your child to

select an object, say its name, count the number of syllables, and place it below the corresponding
number. So, fork gets sorted under number 1, cookie gets sorted under number 2, and cereal gets
sorted under number 3. Model.

Let’s review the Family Resource Books to Share, a list of suggested books that you can read to
your child. Select some words from the book and have your child determine how many syllables
are in those words. You could use any book for this activity. Model.
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RECOMMENDATION 2: PHONOLOGICAL AWARENESS AND LETTER-SOUND RELATIONS
HOW-TO STEP 1: SEGMENTS OF SOUNDS IN SPEECH

Now, let’s watch a video of a family playing Syllable Sort. Review key points before or after the
video. Answer family questions about the video.

@ R
2.1 Syllable Sort Key Points About the Video [ [
https://youtu.be/pcTDCoR-NsY (2:17)

« Mom explains that a syllable is a word part and provides an example.

+ Mom shows her son how to play the game by providing examples.
- Mom encourages her son to clap the word parts when he isn't sure of how many syllables are in the word banana.

k /
Here is another video called Read Aloud and Syllable Practice. Review key points before or after
the video. Answer family questions about the video.

@ R
2.1 Read Aloud and Syllable Practice ~ Key Points About the Video || |

(Silly Sally)
https://youtu.be/n1C4L8y95kM (2:57)

« Mom selects a word and asks her son to clap the parts, or syllables, of the word.

» Mom selects words with different numbers of syllables, such as two or three, to give her son several times to
practice counting syllables.

« Afew times, Mom asks her son to describe what a word means and repeats his answer in a complete sentence to
help build oral language skills.

» Mom is enthusiastic, so sharing the book is enjoyable.

k /)

Take the Family Resources home and have fun with word parts!
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Clap Word Parts (Syllables)

Use the names of things you see while driving in the car, shopping at the grocery store, playing at
the park, or engaging in activities at home. Use names of family members, friends, and animals.

Say a word in parts and clap for each part (ba-nan-a).
Ask your child to say the whole word (banana).

Family Member Says and Claps Child Says
ba-nan-a banana
pa-per paper
cam-per camper
di-no-saur dinosaur
bi-cy-cle bicycle
pump-kin pumpkin

Say a word (paper).
Ask your child to clap for and say each part in the word (pa-per).

Family Member Says Child Says and Claps
streetlight street-light
hamburger ham-bur-ger

soccer socc-er
pencil pen-cil
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Syllable Sort

Cut out the numbers (1, 2, 3) and place them far apart from each other on a table or floor. Ask
your child to:

Gather several small objects from the house (see ideas below).

Say the name of the object (apple).

Say and count each syllable in the name of the object (app-le, two syllables).
Sort the object below its proper number of syllables.

1 2 3

Examples of household items to use:

N =

One syllable words: fork, soap, shoe, book.
Two syllable words: cookie, pretzel, pencil, paper.

Three syllable words: cereal, spaghetti, banana, telephone, spatula.

Books to Share

Suggested Books for Syllable (word parts) Practice

While you read, select words and ask your child to count their syllables.
Silly Sally by Audrey Wood

We're Going on a Bear Hunt by Michael Rosen

Chicka Chicka Boom Boom by Bill Martin, Jr. and John Archambault
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RECOMMENDATION 2: PHONOLOGICAL AWARENESS AND LETTER-SOUND RELATIONS
How-to Step 1: Segments of Sounds in Speech

- a
Teacher Scaffold for.How Preparation Box
to Step 1: Phonologlcal Cue Up Selected Videos
Awareness: Rhyme ) i
https://youtu.be/BXiWuB6XMfg (2:48)
Sounds in Words « 2.1 Read Aloud and Rhyme (Green
Eggs and Ham)
Although speaking and listening may not seem related to https://youtu.be/hYKzgymUoJs (2:18)
learning to read, being aware of sounds in words is very
important to reading. This awareness allows children to Print Selected Family Resources
break apart words orally and use sounds to learn to read NurserthymeTlme """""""""
and write words. Children first need to become aware of _
sounds in words without relating those sounds to print. > SIS
They demonstrate their knowledge using their speaking Y + Books to Share )

and listening skills.

You can help your child develop an awareness of sounds in spoken words. Singing silly songs
and making up silly words or poems are ways to enhance your preschool and kindergarten
child’s awareness of sounds. These skills are fun to practice because most children love to play
with sounds in words.

There are many different types of sounds in words. For example, rhyming words represent a type
of sound relationship between words. Children need to have the ability to recognize when words
rhyme. Words rhyme when they have the same ending sound. For example, blue and shoe
rhyme and moon and spoon rhyme. When children recognize words that rhyme and can say a
word that rhymes with a word they are given, they can use known words to read new words—for
example, they can use the known word fall to help read the unfamiliar word wall.

2 Family Resources for How-to Step 1: Phonological
Awareness: Rhyme

Review the Family Resource activities you have chosen (organized from easier
to more difficult). You may introduce the activities using the information below. Model at least
one example for each activity. Include family members in the model, either the whole family or
members who volunteer.

$o

Let’s review the Family Resource Nursery Rhyme Time, which helps your child practice
rhyming. During Nursery Rhyme Time, you sing or recite nursery rhymes together and
emphasize the words that rhyme. After your child knows some nursery rhymes well, recite
part of one that rhymes and have your child say the missing word. For example, you say, “Jack
and Jill went up the ,"and then your child says, “Hill!” You can use the nursery rhymes
provided, look them up on YouTube, or borrow nursery rhyme books. Model at least one
example from the Family Resource. Print this one-sided resource for families to take home.

Let’s review the Family Resource Rhyme Time, which helps your child match rhyming words.
Cut apart the six sets of picture cards provided for Rhyme Time. You will play with just one
numbered set at a time. Be sure your child knows each picture before playing. Place one set
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RECOMMENDATION 2: PHONOLOGICAL AWARENESS AND LETTER-SOUND RELATIONS
How-to Step 1: Segments of Sounds in Speech

of six cards face up in two rows—a Rhyme card row and a Time card row—and do not match
the rhymes in your setup. Explain that you want to find rhyming pairs by taking a card from
each row. Your child selects any card from the top row and says each word in the bottom row
until the rhyme is heard. If the two words rhyme, your child says, "Rhyme Time!" and collects the
pair. Continue until three pairs are made and collected. Play with the next numbered set or two
sets together. Model how to take a turn in Rhyme Time. You may also play a memory match game
by placing a set in random order face down and turning over two cards per turn to find rhymes.

Print the cards one-sided for families to practice rhymes at home.

Now, let’s watch a video of a family engaging in a version of Rhyme Time. Review key points
before or after the video. Answer family questions about the video.

a . B
2.1 Rhyme Time Key Points About the Video | " |
https://youtu.be/BXiWuB6XMfg (2:48)

« At the beginning, Mom describes what a rhyme is and shows her son how to play the game.
 Throughout the game, Mom describes the meanings of words, like random and pot.

« Mom explains why words rhyme or don’t rhyme.

[ )

Let's review the Family Resource Books to Share, a list of suggested books that you can read
to your child. Identify rhyming words from the book or ask your child to put a thumb up each
time he or she hears a rhyme. Model by reading a few pages from a rhyming book and hold up
your thumb each time you read rhyming words. Answer questions about the Family Resource.

Now, let’s watch a mom and her son sharing a book that has a lot of rhyming words. Review key
points before or after the video. Answer family questions about the video.

. 0
2.1 Read Aloud and Rhyme Key Points About the Video | " |

(Green Eggs and Ham)
https://youtu.be/hYKzgymUoJs (2:78)

» Mom pauses at the end of sentences and encourages her son to say the rhyming word.
« Mom reads with expression to model good reading.

« Mom uses the word persistent and describes what it means to help build vocabulary.

[ )

Take the Family Resources home and have fun with words that rhyme!
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Nursery Rhyme Time

Sing and read nursery rhymes together. Examples are below. You can also look them up on

YouTube or YouTube Kids or borrow a nursery rhyme book. YouTube Kids is a free app and
includes parental controls.

It’s Raining, It's Pouring

Jack and Jill

Jack and Jill went up the hill
To fetch a pail of water.

Jack fell down and broke his
crown,

And Jill came tumbling after.

[t's raining. It's pouring.
The old man is snoring.
He went to bed

And he bumped his head
And couldn’t get up in the
morning.

Twinkle, Twinkle Little Star

Twinkle, twinkle, little star,
How | wonder what you are!
Up above the world so high,
Like a diamond in the sky.
Twinkle, twinkle, little star,
How | wonder what you are.

Hey Diddle, Diddle

Hey diddle, diddle,

The cat and the fiddle,

The cow jumped over the moon.
The little dog laughed

To see such a sport,

And the dish ran away with the
spoon.

Humpty Dumpty

Humpty Dumpty sat on a wall.
Humpty Dumpty had a great fall.
All the king’s horses and all the
king’s men

Couldn’t put Humpty together
again.

Star Light, Star Bright

Star light, star bright,

First star | see tonight,

| wish I may, | wish I might,
Have the wish | wish tonight.

Say these sentences out loud and have your child say the word that is missing.

Jack and Jill went up the .

To fetch a pail of water.

[t's raining. It's pouring.
The old man is .
He went to bed and he bumped

Twinkle, twinkle, little star.
How | wonder what you !

Jack fell down and broke his Up above the world so high,
: his . Like a diamond in the

Hey diddle, diddle, Humpty Dumpty sat on a wall. Star light, star ,

The cat and the , Humpty Dumpty had a great First star | see

The cow jumped over the moon.
And the dish ran away with the

All the king’s horses and all the
king's men
Couldn’t put Humpty together
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Rhyme Time

Play a game to match rhyming picture cards (provided):

1. Cut apart the picture cards and organize them by pairs of words that rhyme (for
example, fox and box). Play with a set of six words at a time.

2. Place the Rhyme cards in the top row and the Time cards in the bottom row, in random

order.

Ask your child to name each picture. Provide picture names when needed.

4. Have your child select any top-row card and try to find its rhyming match 