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Abstract

University life quality is a concept that
affects students’ self-perceptions, sense of belonging,
attitudes towards the profession, alienation levels,
motivations, democratic attitudes, communication skills
and academic achievements in their education processes. It
is affected by the open and hidden curriculum and
influences these programs. Besides, this concept is
influenced by the socio-economic and cultural
characteristics of the society, in which individuals live. The
purpose of this study is to present the concept of
“university life quality” theoretically within the context of
University Life Quality Model developed by Sirgy,
Grezeskowiak and Rahtz (2007), to examine how the
concept is embraced and in this regard and to compile the
related researches. The method of this study is literature
review. Within this context, the data of the study has been
obtained by reviewing the related books, theses and
dissertations, and articles. The concept of university life
quality is a concept that is examined in a multidisciplinary
manner in international literature. When the concept is
examined more specifically, it can be revealed that
physical facilities of the faculty, the quality of the faculty
member, the family structure of the student, the readiness
level of the student, the attitude of the faculty
administration, the budget allocated to the faculty, cultural,
art and sports activities offered to students by the faculty
affect university life quality. Universities with high levels
of university life quality serve to community development
by yielding individual improvement and qualified work
force.
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1. Introduction
Human beings wish to have a quality living throughout
their lives. A quality life is the most important factor for the
individual in maintaining a happy, safe and satisfied life.

Considering human as a bio-psycho-social being, we must
accept that they have interests, needs and expectations
throughout their lives in these areas. Achieving a life
standard, taking these needs into consideration enables the
individual to have a humanitarian life. Meeting these needs
in university setting enhances the quality of university life.
The concept of university life quality (ULQ) is universally
defined as the satisfaction from university life; the
satisfaction from the academic and social aspects of the
university. Academic and social satisfaction is in
interaction with the services and practices offered by the
university (Quality of College Life Survey Report, 2009).
If students develop the feeling of belonging to the faculty
they are studying in, they may have a satisfied university
life. This satisfaction level may improve by the fact that the
courses meet the expectations of the students and that the
social relationships and activities in the faculty setting have
positive characteristics. The fact that all these
characteristics are positive is closely related to the
philosophy of school program.
The quality of life, which has been the subject of
philosophy for many years, was considered in ancient and
medieval times as the perfection of man, and having the
highest level of virtue and the highest level of beauties. In
the 1960s, it came to the forefront in taking political
decisions. The reason why it is used for this purpose is that
it is closely related to the life quality of education, health,
and housing (Aldinç, Aytar, Demetçi, Seçen, Şahin &
Yılmaz, 2004). The fact that the income of the individual
increases as their education level increases can be given as
an example to this situation.
In modern societies, a very significant part of human life
is spent at school. The fact that the schooling ratio of the
age population is increasing seems to support this argument.
Increasing social interest and state support for the
preschool education and tertiary education in the recent
years leads to the fact that a significant part of the lives of
generations passes in formal education institutions. The
organizational aim of the schools where formal education
is provided differs according to educational level but
mainly, the aim is to lead the students to acquire desired
behaviors. Achieving this fundamental goal depends
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mainly on the effectiveness of schools (Özdemir, 2012).
One of the determinants of the quality of the education
provided by the schools is the high ULQ level.
The aim of the universities, which constitute a
significant part of human life, is to contribute to the
development of human resources through instruction and
to the improvement of the life quality of people through
research and counselling (Kabeta, 1999). University
students continue their undergraduate education for 4 years
and spend a long life in the faculties. ULQ is the fact that
schools can make the students reach the targeted
achievements in terms of both academic, social and
psychological aspects (Sarı, 2007). Experiencing a high
quality process in the faculties may enable the students to
have a humanitarian life period at university, which is
considered as the best years of human life. The fact that
university students, who are the adults of tomorrow, are
qualified will enhance community development in every
area. Therefore, every study to be conducted on ULQ is
thought to contribute to the field in terms of emphasizing
the importance of the concept (Sarı & Arıkan, 2016).
The main purpose of this study is to present the concept
of “university life quality” theoretically within the context
of University Life Quality Model developed by Sirgy,
Grzeskowiak and Rahtz (2007), to examine how the
concept is embraced and in this regard, to compile the
related researches.
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relationships within and outside the family, interactions
with the environment and beliefs are involved. Basically,
life quality can be expressed as an individual response
given in daily life to physical, psychological and social
effects of the disorders affecting individual satisfaction in
certain life conditions (Eser, Yüksel, Baydur, Erhart, Saatli
& Özyurt, 2008).
Universities are the top educational institutions aiming
at producing qualified workforce, doing researches and
developing new technologies. Therefore, they should
constantly renew their understanding of administration
with new social, economic, political, technological and
educational ideas. In the national and international arena,
the interest of “successful” students leading to competition
among universities revealed the importance of student
experience in assessing the university setting. As a result of
these assessments, students may have tendency to select
the universities with high life quality.
The concept of ULQ is also related to the “value” given
to education. As well as affecting our daily life practices,
values are closely related to individual and cultural
development, which are responsible for historical and
social changes. Furthermore, values seem to be related to
the individual’s beliefs and the desired goals (Schwartz &
Bilsky, 1987). For example, the fact that the individual
values “education”, the belief that education will be useful
in their life and the point that they want to achieve in the
education process are closely related to each other. The fact
that students deem university valuable is affected by the
2. Literature Review
quality of time spent at university.
ULQ is shaped by the factors related to university
In this section, the concept of ULQ, the model of ULQ,
together
with the academic and social experiences gained
and the topics of ULQ and the Individual, ULQ and Society,
as
a
result
of the students’ involvement in university life.
and ULQ, Open Curriculum and Hidden Curriculum are
ULQ
bases
its theoretical structure upon subjective
discussed.
well-being (Kangal, 2012). If students feel themselves
comfortable at university psychologically, it can be
2.1. The Concept of University Life Quality
assumed that they have a qualified university life. ULQ is a
One of the first documents addressing the concept of life significant concept discussed in the literature. Therefore,
quality in the contemporary sense was the definition of the embodying this concept on a model is considered to make
World Health Organization (WHO) in 1948. WHO defined important contributions to the literature.
health as a state of complete well-being in physical, mental
and social terms, not only as not being sick (Akyüz, 2006). 2.2. University Life Quality Model
Life quality can be defined as the way of perceiving own
In their study, Sirgy, Grzeskowiak and Rahtz (2007)
experiences by the individual related to their expectations,
have
established a conceptual model for ULQ. They
standards and goals within the context of their own state,
discussed
this conceptual model in the dimensions as
culture and value system. According to psychologists, life
academic
satisfaction,
social satisfaction and satisfaction in
quality is related to the satisfaction and happiness of the
terms
of
facilities
and
services.
In this model, academic and
individual about life (Pekel, 2016). These characteristics
social
life
satisfaction
is
highly
significant. The satisfaction
regarding the general life quality can also be said to be
in
terms
of
facilities
and
services
affect the academic and
valid for ULQ.
social
life
satisfaction.
The
model
is based on university
Life quality is the way individuals assess their own states
students’
life
experiences
at
university.
within the culture and value system. In this regard, physical
Figure 1: Conceptual Model for University Life Quality
functions of people, their psychological states, social
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Figure 1.

Sirgy, Grzeskowiak and Rahtz’s (2007)

1) Social Satisfaction: It includes relationships with
friends, leisure time, family relationships, health state of
the individual, health state of the family, faculty, level of
family income, university career, personal economic state
and university friendship (Sirgy et al., 2007). Satisfaction
with the accommodation facilities of the campus (quality of
housing, being well-maintained and safe, location, the
usefulness of the rooms, dormitory activities), satisfaction
with international programs and services (the services
offered by the programs and services, encouraging the
students in these departments), satisfaction with the
spiritual support of the programs and services (support of
the university to spiritual life, arrangements in this regard,
worship places), satisfaction from the clubs and parties
(unity and solidarity, clubs, club experiences), satisfaction
from sporting events (inter-university competitions,
competitions of women and men teams, sports fields,
sporting events), satisfaction with the recreation activities
(sponsored activities, indoor sports, concerts in the campus)
are involved in the framework of social satisfaction.
2) Academic Satisfaction: It involves satisfaction with
the university; satisfaction with instruction methods (use of
technology, interactive course), satisfaction with the
classroom environment (the location of the class, seating
order in the class, heating and sound order in the class,
number of students in the class, the size of the class),
workload in the class (work overload, level of work
difficulty), satisfaction with the academic aspect of
university (the recognition of the university, the fact that
professors are famous), and satisfaction with academic

diversity (multiculturalism of the faculty, ethnicity and
gender diversity).
University Life Quality Conceptual Model is a model
that embraces university life with its all dimensions. All the
dimensions discussed in the model may affect the
individual’s assessment of the university both positively or
negatively. The most important goal of university students
in their lives is to use their special abilities and tendencies.
Other expectations are to have a postgraduate education,
prepare for the profession and find a job after graduation. If
universities have these features, they can be preferred by
students.
ULQ influences the environments which includes the
university’s qualifications of formal and informal life
together, in which students feel happy and secure and are
satisfied with their social relations. Universities, which
prepare students for life both academically and socially,
and which aim to give them certain knowledge and values
together with skills, have a very important place in the life
of students. There is a consensus among families, teachers,
administrators and students that schools should be the
places which increase the learning of students at the
maximum level and where students are satisfied with
faculty members and what they learn (Sarı, 2007).
The two important elements that should be taken into
account while preparing the objectives of the formal
education programs of educational institutions at all levels
around the world are the needs of the individual and those
of the society. If the objectives of the universities’
education programs are determined by considering these
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two needs, individuals and societies will be satisfied with
the education received. Therefore, it can be said that the
education received involves the principle of being
life-oriented and that a unity of purpose can be reached
among the individual, society and program. These three
concepts (individual, society and program) are the critical
concepts for the effectiveness of educational institutions.
2.3. University Life Quality and the Individual
“What is the function of education?” The answer to this
question is, in general, closely related to the philosophical
context of education and culture, while in the individual
context, it is closely related to the importance given to
education by individuals, their efforts in the education
process and their expectations of what the educational
outcomes will bring to their lives. In other words, the
response of individuals to this question within the context
of the connection they have established with their own
experiences (Çengel, 2017) influences their expectation
from ULQ and education. In this regard, it is essential that
the goals of the individual and the objectives of the
university match with each other.
Herman, Reinke, Parkin, Traylor and Agarwal (2009)
characterize schools as the main setting of students away
from their homes and by emphasizing the impact of it on
their identity developments; they state that their strategies
for life are developed there. This requires schools to be the
settings where all the needs of students as individuals can
be met and possible support can be provided accordingly.
As a life space, schools can achieve their goals as long as
they support students.
In order to make the university an appropriate place to
live in, it is important to take students’ preferences,
experiences and opinions as the residents of school
(Tangen, 2009). The views of each student regarding the
school differ. For some students, while the school is
considered a fun setting, it may be a boring place for others.
These features indicate individual differences. Individual
differences are the realities upon which faculty members
should put significant emphasis. Readiness level, past
learnings, motivation, learning style, personality, and
cognitive, affective and psychomotor skills of each student
differ from each other.
Considering the fact that a student spends approximately
8.660 hours until the end of primary school education from
the first grade to the end of the eighth grade, approximately
11.880 hours until the end of secondary school education
and approximately 16.200 hours until the end of the tertiary
education, it is understood how important student
experience is. Students’ experiences regarding the school
can have an impact on their decision to drop out of school
or to attend a higher institution of education (Ayık &
Ataş-Akdemir, 2015). Today, the qualifications that are
looked for in individuals have changed, and thinking
locally but behaving globally, being sensitive to problems,

1379

solving problems, having high communication skills etc.
have become the basic individual competencies of the age
(Akdoğan, 2014). Universities should be the institutions
that train individuals so that they develop these
qualifications. Bearing in mind the fact that school life
includes positive or negative experiences and emotions,
that its consequences holistically affect the social setting in
which the individual lives, and considering the time spent
at school, the significance of school life quality will be felt
better (Argon & İsmetoğlu, 2016).
University involves teacher-student, student-student,
teacher-teacher, student-administrator, teacher-family and
student-family relationships. At universities where these
relationships have a significant role, it is necessary to
create environments in which the activities that will enable
the social development of students are organized, the
students are valued and feel as an important individual. The
education provided at universities is not limited to formal
learning. There are multi-faceted relationships at
universities (Aydın, 2010). ULQ affects many variables in
the education process of individuals such as the sense of
belonging, the attitudes towards the profession, etc.
The fact that schools are the places where laws, norms,
codes of conduct and social acceptability are taught for
forming the personality of the student increases the
importance of schools more (Argon & Kösterelioğlu, 2009).
Lang, Wong and Fraser (2005) state that the relationships
with teachers in particular determine ULQ. Accordingly,
the student who sets good relationships in the school and
who develops mutual trust, respect and love will have a
high level of ULQ (Gedik, 2014).
ULQ involves both cognitive assessment of university
life and affective experiences during university life. While
cognitive content indicates the satisfaction from university
life, emotional content expresses the frequency of positive
emotions occurring during the years at university (Yu &
Kim, 2008). Special attention is given to ULQ by the
administrators and teachers because ULQ is related to the
academic achievement of students. Students’ responses to
their teachers and their commitment to school are
important in the school effectiveness (Epstein & Mc
Partland, 1976).
The concept of ULQ provides a perspective to
conceptualize the needs of students, to define the services
conducted and to assess the programs carried out (Tüzün et
al., 2003). ULQ is related to the individuals’ hopes and
expectations, and what they think they lack in themselves.
Individuals compare the social situations they perceive
with others and reveal their own states and expectations.
Many variables such as age, gender, education level,
socio-economic level, state of health and religious beliefs
play a role in shaping the hopes and expectations of
individuals (Durmaz & Atmaz, 2006). Within this context,
it can be said that the concept of ULQ is influenced by
various individual factors. In order for students to enjoy
school, embark school and feel that they belong to school,
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the experiences at school are highly important. High ULQ
enhances the participation of students to school life
(Karatzias, Papadioti-Athanasiou, Power & Swanson,
2001).
In the studies conducted on young communities, it is
reported that young people aged between 18-24 have
lower life quality in mental area compared to physical
area, and that there are riskier behaviors for mental health,
perceived health and health with age (Zahran, Zack, Mary,
Smiley, Hertz, Marci & Vernon, 2007). The fact that
university students are at this age range indicates the
importance of the researches that can serve to improve
ULQ. In order to develop academic, social and personal
aspects of students, having high ULQ is seen to be an
important and effective factor (Alaca, 2011; Alpkaya,
2010).
It is important that an individual evaluates their own
life and finds it positive. In this regard, life quality is a
subjective satisfaction or result that the individual
evaluates (Tekkanat, 2008). It is important that
universities make planning by determining their objectives
and priorities and address the needs and expectations of
the students in a dynamic framework. It is a high
probability that the students studying in public universities
and those studying in private universities have different
perspectives in evaluating ULQ, because private
universities are paid but public universities are free or
paid much less. Since they pay a cost to private
universities, the students at private universities may be
more likely to consider ULQ more critically. Besides,
another factor affecting the life quality of private
universities is the cost of the university to the individual
economically. At this point, the individual questions
whether the university provides them a qualified
education or not. Within this context, university students
can approach the school from the perspective of customer
satisfaction while assessing the school. Differences can be
observed in the attitude of faculty members due to this
economic impact. Students also consider how much the
university contributes to their individual career
development while assessing ULQ (Dicker, Garcia, Kelly
& Mulrooney, 2018). The fact that the students believe
they will have a good job after graduating from the faculty
can lead them to have positive views of the university.
2.4. University Life Quality and the Society
Universities play an important role in the scientific,
economic, technological, social and cultural developments
of societies. As a dynamic institution that provides
scientific and technical knowledge and professional skills
to improve social and individual life quality, university
provides a transition between social strata (Scott, 2002).
Individuals acquire the kinds of behaviors and professions
that the society needs. The social setting within and outside
the school as well as the social setting after graduation, are
important for the university student. For this reason, social

needs should not be ignored at universities. Sociological
approaches to ULQ studies are gradually having more and
more influence because assessing ULQ depends on the
people experiencing it. University should support the social
relationships or social integration of individuals and should
create and develop individual and social responsibility for
individuals (Williams & Batten, 1981). The quality of
school life is not only limited to academic learning; it is an
important process affecting social cohesion or participation.
During the instructional processes, mutual interactions of
the
students,
administrator-teacher-student-parent
relationships, understanding the elements of social life and
building the sense of identity are important determinants
(Argon & Ismetoglu, 2016).
It is possible to gather the indicators that researchers use
regarding ULQ in four groups:
1. Personal inner space (values, beliefs, desires, personal
goals, coping with problems etc.)
2. Personal social space (family structure, level of
income, job, facilities provided by the community
etc.)
3. External nature environment space (air, water quality
etc.)
4. External social environment space (cultural, social
and religious institutions, social facilities like school
and health services, security, transportation and
shopping) (Eser, 2004).
The age we are in is the age of information society. In
information societies, the institution that will actively take
part in producing information, making use of it and
disseminating it will undoubtedly be the school. The fact
that the school has an organizational culture in accordance
with information society will also support the competence
of the human type it will educate to meet the needs of the
information society. Schools should be able to develop
entrepreneur
individuals
with
international
competitiveness who can take initiatives (Argon &
İsmetoğlu, 2016).
Mok and Flynn (2002) emphasizes that the purpose of
education is not only the transfer of knowledge or the
development of learning skills but also “to raise all
individuals as a member of society and to acquire the basic
skills necessary for citizenship in a pluralist and democratic
society”. In order to make students acquire these skills, it is
necessary for the school environment to have a democratic
climate. If the faculty is democratic, the student can
develop positive feelings towards the faculty. The
importance given to ULQ has been increasing in order for
the students not to have negative feelings towards school
(Gedik, 2014).
There is a bi-directional relationship between education
and society. Education has the ability to influence all the
segments of society. Likewise, education process can be
affected by many formal and informal factors as it does not
have an isolated structure from social life. Factors like the
institutional and physical characteristics of the school,
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teachers, family, mass media and peer groups can influence
the institution and lead the students to move away and
become alienated from the education process (Avcı, 2012:
28). One of the factors affecting ULQ is the social activities
within school. The socialization process is a significant
variable in ULQ. By directing their students to social
activities, faculty members will support ULQ.
As the increasing number of students in higher education
and the total cost of education force the capacity of public
resources, housing, sports and catering services of
universities are affected negatively. All these underlying
negative impacts decrease ULQ (Yılmazer, 2016). Limited
budget is allocated for the physical and social experiences
and leisure time activities of students and for meeting their
individual needs. This creates a situation that may
negatively affect ULQ (Günay & Günay, 2011). In order to
enhance life quality at universities, there is a need to
educate individuals with the characteristics society
necessitates. These needs may be quantitative or qualitative
needs.
2.5. University Life Quality, Open Curriculum and
Hidden Curriculum
The perceptions approaching schools with a more
holistic perspective object to academic performance as the
only indicator of a “good school” and emphasize
improving students’ creativity skill and supporting their
physical, affective and social well-beings (Weston, 1998).
Universities are responsible for the social and individual
development of students, in other words, the development
of students as a “whole” (Kabeta, 1999). When the open
(formal) education programs in the world are examined, it
can be seen that holistic development of the individual is
important. Schools are the institutions that are responsible
for developing individuals holistically in cognitive,
affective and psychomotor fields. A university with a
positive ULQ should have a characteristic that supports
holistic development.
ULQ affects and is affected by both the formal
curriculum and the hidden curriculum. While the formal
curriculum involves the defined acquisitions and objectives,
the hidden curriculum involves the values transferred by
social relationships or teachers (Giroux, 2001). Hidden
curriculum is the unforgettable message that the individual
acquires via experience (Martin, 2014). It can be concluded
from this definition that hidden curriculum leaves
permanent traces on students. In order to examine the
quality of school life, it is important to note that the formal
and informal structure of the school affects the quality of
school life (Özdemir, Kılınç, Öğdem & Er, 2013). In this
regard, the physical environment of the school, the comfort
of classes, the official ceremonies in the school, and
various entertainment activities can be arranged within the
framework of student-oriented principle. It is a predictable
situation that there can be an increase in ULQ of the
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schools and classrooms with positive hidden curriculum.
The reason for this is that there is a linear relationship
between hidden curriculum and school life quality. As
ULQ increases, hidden curriculum has more positive
characteristics (Elitok Kesici, 2010).
When faculty members prefer the type of
communication in their open and hidden messages that will
bring positive behaviors, it can be expected that ULQ will
increase and hidden behaviors will turn to positive.
Therefore, the function of acquiring positive behaviors,
which is in the definition of education, can be fulfilled.
Without effective communication in the classroom, neither
the objectives of the formal curriculum nor acquiring
positive characteristics function of hidden curriculum can
be achieved. Hidden curriculum is approached in the
informal structure of the school. ULQ refers to a school
climate that supports students’ school security and learning
(Austin, Hanson, Bono & Cheng, 2007). These
characteristics are related to affective field objectives and
hidden curriculum involves the affective field gains such as
attitudes, requests and etc. The variables of ULQ have
some characteristics that have to be taken into
consideration both in the hidden curriculum and in the
formal curriculum. If it is desired to ULQ at universities, it
is necessary to conduct the hidden curriculum in a healthy
manner.

3. Method
In this research, “literature review” method is used to
examine the studies of ULQ. Literature reviews are used in
educational researches in order to guide the future
researches and applications by revealing the important
links and forms in the literature (Minner, Levuy & Century,
2010). In this regard, data is obtained by reviewing related
articles, books, theses and dissertations. According to
Karasar (2011: 77), screening researches are the research
approaches aiming to describe a situation that existed in the
past or exists in present just as it is. In this study, secondary
data resources regarding ULQ published in the past have
been investigated. With this aspect, the study is in the
literature screening model. According to Erkuş (2009: 86),
literature reviews are conducted on a specific field and it is
the investigation of reviewing the cumulated studies. In
this method, the advantageous and disadvantageous
aspects of the studies are discussed critically and important
inferences are made for new studies. In the study, data is
searched in the databases like EBSCOhost, ERIC and ISI
Web of Science and then, in Google Scholar search engine
by typing the keyword “university life quality”. Full text
articles have been reached as a result of this search. Besides,
various books, theses and dissertations related to the
subject are used. In these resources, the definition of ULQ,
its scope and relationships with other concepts are
examined.
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In this research, 42 full-text journal articles are reached;
12 books and 13 theses and dissertations are examined. In
this regard, 67 resources have been reached. Then, the
definition of ULQ, the concept of ULQ, individual and
social characteristics of ULQ and its relationship with the
open and hidden curriculums are examined separately.
In the study process, a three-stage method is followed
(Karaçam, 2013):
1) Determining the screening method and selection
criterions: In order to examine the studies conducted
and identify the characteristics and results of ULQ
researches clearly during the research process,
quantitative, qualitative and mixed method researches
are examined. It is noted that these studies have been
published in the peer-reviewed journals where these
research designs are used.
2) Screening (Reviewing) process: At this stage, first of
all, queries are made with keywords in the databases.
3) Analysis process: Similar and different findings of the
articles are summarized.

4. Discussion and Conclusions
Determining the way students perceive ULQ by the
students, which creates an environment formed of the
elements affecting students’ school achievements and
motivations and where they can be happy with all aspects is
essential for the effective development of the educational
activities, for the improvement of students and in terms of
community development.
When we answer the question of how a university with
high level of ULQ can be, it is that the academic and social
life of this school and the facilities and services should be
of high quality. In order to achieve this result, universities
should contribute to leisure activities that improve
friendship, health problems of students and their career
development. Besides, housing opportunities of the
campus should be qualified, and students’ spiritual lives,
social, sports and cultural activities should be supported.
Academic development of students should also be
supported in a qualified university. Academic development
can be carried out by directing students towards scientific
congresses and participating in seminars as well as
qualified classroom settings. The methods and
instructional technologies that enable students to be active
in the classrooms should be used and the classroom setting
should be organized in accordance with teaching. The fact
that the university has an environment appropriate to
multiculturalism positively affects life quality.
If individual-oriented education principle is taken into
account at universities, ULQ can increase the level of
adopting and embracing the school by the students,
respecting and loving their teachers and friends, and their
social and academic achievement. In individual needs are
not concerned, ULQ decreases and this can lead to a school

environment that nurtures and develops such negative
behaviors as vandalism, violence and intimidation.
Therefore, ULQ should be considered as important for the
school and educational administrators to be able to
comprehend student perceptions of ULQ, identify the
deficiencies in ULQ, and take measures regarding all these
(Erden & Erdem, 2013).
Three important elements of education systems are
teachers, students and instructional programs. The fact that
students have a qualified university life will be the
determinant of their qualifications regarding their
professions. For example, the competency of faculty
members in terms of professional qualifications directly
affects students in being trained as good citizens. Today,
teachers play an important role in the development of
students (Evers, Tomic & Brouwers, 2004). In this regard,
faculty members should set a good example to their
students with their knowledge, attitudes and behaviors. In a
study conducted, it is revealed that the positive relationship
between students and teachers is related to academic
achievement (Roorda, Koomen, Spilt & Oort, 2011). In
another study, it is emphasized that the most important
element affecting ULQ is the faculty member (Munasinghe
& Rathnasiri, 2011). A good instructional program can
produce bad results in the hands of an unqualified faculty
member. At the same time, a bad program can raise very
good students in the hands of a qualified faculty member.
Individual qualifications of the faculty member and
instructional skills can affect student behaviors more than
the formal curriculum.
Determining the expectations of students regarding
university life has a significant impact on raising the
quality and service standards of the university. The
conclusion that the realization level of the expected
behaviors from students is relatively low can be reclaimed
by enhancing ULQ. According to a research conducted,
university students have a moderate level of ULQ
(Özdemir, 2012; Özdemir et al., 2013). This situation
necessitates the organization of all elements constituting
the school in accordance with the requirements of the age
as school settings have a great impact on the individual’s
long-term life quality and outcomes of life (Argon &
İsmetoğlu, 2016). If this organization can be ensured,
underdeveloped societies can reach the development level
of developed societies.
The views of the students about the school organization
should be deemed important because the majority of
students’ lives is spent at school and the primary reason for
the existence of schools is not the teachers and
administrators but the students and society (Şişman &
Turan, 2001). The social environment in which the society
lives can affect ULQ either positively or negatively. In the
literature, there are researches supporting that the
socio-economic-cultural level has influences on the
students’ ULQ. For example, Eshelman (2013) emphasizes
that individuals with high socio-economic levels can adapt
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to their environment more easily and open themselves
more in terms of the plans they make. In many studies
conducted, it is revealed that the schools with low
socio-economic level have low life quality, whereas the
schools with high socio-economic level have high life
quality (Elitok Kesici, 2010; Sarı, 2007; Aldinç et al.,
2004).
Although different opportunities are presented for gifted
students in the existing universities, many students
graduate from university by being deprived of the
experiences they need or they leave the university because
the arrangements that will involve all the students and that
will improve their university life are not presented
(Casazza & Bauer, 2006). The reason for this conclusion
may be the deficiencies in school culture and democratic
processes. In the studies where universities are considered
as areas that can contribute more to the democratic process,
school culture is investigated as school life quality
(Doğanay & Sarı, 2006). Furthermore, school culture is a
feature that is influenced by open and hidden curriculum.
Positive school culture creates positive hidden curriculum
and positive hidden curriculum enhances ULQ.
The objectives of education programs should be
determined by taking the needs into consideration. By
focusing on the needs of the individual and society in
particular and preparing the objectives of higher education
program accordingly, the quality of the education received
will be enhanced.
There has been a significant increase in the number of
studies conducted regarding the concept of ULQ in the
international literature since the early 1990s (Al-Zboon,
Ahmad & Theeb, 2014). Within this context, the effects of
ULQ on the education process have been examined by
many researchers. For example, it is revealed by several
studies that ULQ affected academic achievement student
behaviors and performance (Ostroff, 1992), early school
dropout (Pawlovich, 1983), health problems, social
relationships, self-development (Sarı & Cenkseven, 2008),
and school commitment (Kalaycı & Özdemir, 2013).
Furthermore, ULQ has been examined both disciplinary
and interdisciplinary in many areas such as instruction
programs,
educational
sociology,
opportunities,
satisfaction with school life, educational psychology, the
individual, environment and activity, public health
(Yılmazer, 2016), happiness and satisfaction with
university life (Sirgy et al., 2007; Yu & Kim, 2008; Quality
of College Life Survey Report, 2009).
Students who attend schools in which physical,
emotional and social development areas are supported are
more social, more open to learning, have positive behaviors
and attitudes, and adapt to life and higher education
institutions more easily. Similarly, learning and
communication environment that increases student
satisfaction brings together less behavioral disorder,
discipline problems, student absenteeism and school
dropout. All these lead to the fact that schools should
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improve their life quality (Argon & İsmetoğlu, 2016). The
high level of life quality at universities influences the
holistic development of students and contributes to the
fulfillment of the cultural, social and economic functions of
education.
By investigating ULQ perceptions of students, their
feelings regarding the school, their relationships with their
friends, faculty members and school administrators, the
activities performed at school can be acknowledged.
Necessary arrangements can be made for a better faculty
life quality (Gedik, 2014). Critical thinking skills acquired
in faculties are also effective in perceiving faculty life as
qualified (Carini, Kuh, & Klein 2006).
It can be said that in the studies carried out on ULQ,
quantitative assessments have been made in general and
that they have been indirectly related to quality. However,
today, there is a consensus on the fact that it will be
beneficial to examine the humanitarian and cultural
dimensions of educational environments in order to obtain
better information regarding the quality of education today
(Wilson, 1980).
Universities should make their academic and social lives,
facilities and services more qualified. Therefore, they can
contribute to both community development and individual
development. Furthermore, universities add some features
to their open and hidden curriculum elements so that they
will enhance ULQ. It is determined that in order to improve
ULQ, comparative studies on the different applications
among countries and qualitative researches, which
investigate the subject deeply, are required. Besides, there
is a need for qualitative and quantitative researches in the
literature which aim to reveal the similarities and
differences of the factors affecting ULQ of public and
private universities.
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