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This study aimed to determine both the importance order of qualities that effective
teachers should have and differences between perceptions based on gender, branch
and school types. Results indicated that the most important quality perceived by
teachers was classroom management. Other qualities were respectively the planning
of instruction, personality traits, instruction, and monitoring of student progress.
Teachers did not spent enough effort to improve their qualities, and they did not care
enough for pupils left behind of class. Classroom teachers attached more importance
to classroom management than branch teachers. Researching of why teachers
perceive classroom management as the most important quality rather than
instruction, why they do not care for professional development and face to face
interaction with pupils, and why classroom teachers attached more importance to
classroom management than branch teachers are recommended. Also, it is suggested
that the preparation and professional development activities of teachers should
prioritize trainings of classroom management, instruction and monitoring of student
progress.
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Bu ¢alismada, etkili 6gretmenlerin sahip olmasi gereken niteliklerin 6nem siralarina
dayali olarak saptanmasi ile cinsiyet, brans ve okul tirl degiskenlerine gore algilarda
farkhhk olup olmadiginin belirlenmesi amaglanmistir. Sonuglara gore 6gretmenlerin
algiladigi en 6nemli etkili 6gretmen niteligi sinif yonetimi alaninda sahip olunan
nitelikler iken diger nitelikler ise sirasiyla 6gretimi planlama, kisilik 6zellikleri, 6gretme
ve 6grenci ilerlemesini izleme olarak belirlenmistir. Ogretmenlerin niteliklerini artirma
yoniinde yeterince gayret gostermedikleri, sinifin gerisinde kalan 6grencilerle yeterince
ilgilenmedikleri ve sinif 6gretmenlerinin brans 6gretmenlerine goére sinif yonetimini
daha fazla 6nemsedikleri saptanmistir. Ogretmenlerin, 6grenci 6grenmesine déniik
olan 6gretme boyutundan ziyade neden sinif yonetimini en 6nemli nitelik olarak
algiladiklarinin, mesleki gelisimlerine neden fazla 6nem vermediklerinin, 6grencilerle
birebir ilgilenmeyi neden o6nemli gormediklerinin ve sinif 6gretmenlerinin sinif
yonetimini brans 6gretmenlerine gére neden daha onemli gérdiklerinin arastiriimasi
dnerilmistir. Ogretmenlerin yetistirilmesi ve mesleki gelisimlerinin saglanmasi
faaliyetlerinde sinif yonetimi, 6gretme ve ogrenci ilerlemesini izlemeye donik
egitimlere dncelik verilmesi de 6neriler arasinda yer almistir.

*Author/Yazar: kbozkus@gmail.com
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Introduction

An effective teacher is the teacher who pushes hard for student success (Liston, Borko & Whitcomb,
2008). Classroom teaching qualities are among the most important factors that affect student success
(Creemers, Kyriakides & Antoniou, 2013). A research study indicates that each increase of a standard
deviation in teacher quality results in an increase of .36 standard deviation in test scores (Azam &
Kingdon, 2015). Thus it can be asserted that teachers’ ability in effective teaching and education is
closely related to teacher qualities. Success of the whole education system depends on quality of
teachers (Buchanan, 2012). Teachers are seen as the most important factor affecting student success
(Rushton, Morgan & Richard, 2007; Seidel & Shavelson, 2007). Countries that are aware of this fact
developed various policies to train effective teachers and hence they could be successful in international
tests (Bozkus & Giindiiz, 2013). Therefore, specification of and adhering to qualities that play role in
being effective teachers have become the main focus point of educational policies worldwide (OECD,
2005).

The concept of effective teacher is different from the concept of good teacher. Because “a good
teacher can seldom be effective while an effective teacher is always good” (Bayrak, 2003, p. 196). Many
research on the qualities of effective teachers are conducted. According to the results of these research
effective teachers should; take close care of their students (Langer, 2000), treat them fairly (Peart &
Campbell, 1999), establish positive interaction with students (Brookhart & Loadman, 1992), be
enthusiastic in educational activities (Rowan et al., 1997), be skilled in classroom management (Molnar
et al,, 1999), pay more attention to teaching (Cawelti, 2004), have high expectations of him/herself and
students (Cotton, 2000), and use different teaching methods and strategies (Darling-Hammond, 2001).
Stronge (2007) put together these results under 5 categories (Table 1). Theoretical framework of this
research is based on these qualities.

Table 1.
Qualities of Effective Teachers (Stronge, 2007).

Category Quality

Personality Traits Caring for students
Treating students fairly and respectfully
Positive interaction with students
Enthusiasm in teaching
Motivation to work
Devotion to professional development
Awareness of strong and weak sides

Classroom Establishing classroom management

management Organizing tasks, instruments and space in class
Establishing student discipline

Planning of Considering instruction important

instruction Time management

Having high expectations of himself and students
Organizing contents for an effective instruction

Instruction Using different instruction methods and strategies
Guiding students with clear examples
Supporting learning by understanding rather than by memorizing
Using questioning effectively
Directing student attention to lesson

Monitoring of Giving homework appropriate to lesson content and student capacity
student progress Providing face to face interaction to students left behind of class
Considering student needs and proficiency
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Results of international tests that measure student success imply that our teachers are not as
effective as their foreign counterparts (OECD, 2014). Turan, Yildirim and Aydogdu (2012) indicate that
school principals as well do not consider teachers as effective. Our education system needs effective
teachers since successful students will mean economic development (Galiskan, Karabacak & Megik,
2013). Specification of the qualities that effective teachers should have becomes important at this point.
Hence, goals for teacher education and professional development can be identified. This study,
therefore, aimed to determine both the importance order of qualities that effective teachers should
have and differences between perceptions based on teachers’ gender, branch and school types.

Method
Research Design

Research was conducted employing survey model. This model is based on gathering data from a
large sample, so the results of the study can be generalized (Fraenkel, Wallen, & Hyun, 2012).

Participants

The population consisted of 981 teachers working at public schools in the Tavsanli county of Kiitahya
province during 2014-2015 academic year. Data were gathered from 400 teachers selected using simple
random sampling method from 123 public schools in the county. At least 350 teachers had to be
included in the sample according to 5.00% acceptable error rate and 2.00% confidence interval. Forms
from 373 teachers were analyzed. Participants consisted of 198 (53.00%) males, 160 (43.00%) females,
and 15 (4.00%) people did not specified any gender. The sample included 139 (37.00%) classroom
teachers and 234 (63.00%) branch teachers. 140 (37.50%) teachers were working in primary schools, 99
(26.50%) teachers were working at secondary schools, 78 (21.00%) teachers were working at Anatolian
high schools and 56 (15.00%) teachers were working at technical high schools (Table 2).

Table 2.

Explanatory Statistics of Participants.

Factor Variable Frequency (f) Percentage (%)

Gender Male 198 53.00
Female 160 43.00
Unspecified 15 4.00

Branch Classroom Teacher 139 37.00
Branch Teacher 234 63.00

School Type Primary 140 37.50
Secondary 99 26.50
Anatolian High 78 21.00
Technical High 56 15.00

Instrument

A questionnaire was developed from the framework proposed by Stronge (2007). The questionnaire
consisted of dimensions named ‘personality traits’, ‘classroom management’, planning of instruction’,
‘instruction’, ‘monitoring of student progress’, and ‘effective teacher qualities’. The first five main
qualities took place in the last quality named ‘qualities of effective teacher’ as sub qualities. Ranking of
sub qualities in each main quality by teachers according to the perceived importance was achieved.
Participants scored their most important quality with number ‘1’ and others with an increasing order.
Therefore, a low average indicated that the quality was perceived important.

Instead of Likert type rating scale, rank order scale was adopted for more valid and reliable findings
(Guskey, 2007) as a Likert type scale may result in close averages and low variances among the qualities
(Williams, 2010). Finally, gender and branch variables were collected via the questionnaire form.
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Procedure

All teachers participated to the research voluntarily. Interviews to inform school principals of the
purpose and details of the research, and to determine the most suitable time for the collection of data
were held. Data were collected in teachers’ room and branch rooms. In-person guidance to teachers
was provided during the process.

Data Analysis

Questionnaire forms that were filled inappropriately were eliminated and remaining 373 forms were
analyzed using rank averages, independent samples t test, and ANOVA.

Results

In the main quality of personality traits, the sub quality named ‘positive interaction with students’
ranked first (X=3.34) as the most important sub quality (Table 3). Other sub qualities were ranked as
respectively ‘treating students fairly and respectfully’ (X=3.47), ‘motivation to work’ (X=3.49), ‘caring for
students’ (X=3.84), ‘enthusiasm in teaching’ (X=4.02), ‘devotion to professional development’ (X=4.72)
and ‘awareness of strong and weak sides’ (X=5.12).

Table 3.
Statistics of Personality Traits.
Personality Traits f X sd Rank
Positive interaction with 1=58 5=47 3.34 1.67 1
students 2=75 6=32
3=77 7=14
4=70
Treating students fairly and 1=79 5=67 3.47 1.90 2
respectfully 2=63 6=42
3=52 7=22
4=48
Motivation to work 1=88 5=61 3.49 2.00 3
2=59 6 =48
3=50 7=28
4=39
Caring for students 1=53 5=55 3.84 1.90 4
2=48 6 =46
3=73 7=41
4 =57
Enthusiasm in teaching 1=40 5=61 4.02 1.81 5
2=46 6=40
3=53 7=44
4=89
Devotion to professional 1=31 5=37 4.72 2.04 6
development 2=49 6=93
3=38 7=92
4=33
Awareness of strong and weak 1=24 5=46 5.12 1.96 7
sides 2=33 6=72
3=29 7=132
4=37
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In the main quality of classroom management, the sub quality named ‘establishing classroom
management’ ranked first (X=1.31) as the most important sub quality (Table 4). Other sub qualities
were ranked as respectively ‘establishing student discipline’ (X=2.02) and ‘organizing tasks, instruments
and space in class’ (X=2.67).

Table 4.
Statistics of Classroom Management.
Classroom management f X Sd Rank
Establishing classroom 1=273 131 .55 1
management 2=83
3=17
Establishing student discipline 1=68 2.02 .62 2
2=230
3=75
Organizing tasks, instruments and 1=32 2.67 .63 3
space in class 2=60
3=281

In the main quality of planning of instruction, the sub quality named ‘organizing contents for an
effective instruction’ ranked first (X=1.88) as the most important sub quality (Table 5). Other sub
qualities were ranked as respectively ‘considering instruction important’ (X=2.15), “time management’
(X=2.58) and ‘having high expectations of himself and students’ (X=3.39).

Table 5.
Statistics of Planning of Instruction.
Planning of instruction f X Sd Rank
Organizing contents for an 1=162 1.88 91 1
effective instruction 2=116
3=74
4=21
Considering instruction important 1=126 2.15 1.02 2
2=108
3=95
4=44
Time management 1=45 2.58 .87 3
2=119
3=157
4=52
Having high expectations of 1=40 3.39 1.02 4
himself and students 2=30
3=47
4 =256

In the main quality of instruction, the sub quality named ‘directing student attention to lesson’
ranked first (X=2.10) as the most important sub quality (Table 6). Other sub qualities were ranked as
respectively ‘using different instruction methods and strategies’ (X=2.83), ‘supporting learning by
understanding rather than by memorizing’ (X=3.16), ‘guiding students with clear examples’ (X=3.33)
and ‘using questioning effectively’ (X=3.59).
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Table 6.
Statistics of Instruction.
Instruction f X Sd Rank
Directing student attention to 1=196 2.10 1.40 1
lesson 2=58

3=44

4 =37

5=38
Using different instruction 1=81 2.83 1.41 2
methods and strategies 2=99

3=61

4=68

5=64
Supporting learning by 1=63 3.16 1.48 3
understanding rather than by 2=83
memorizing 3=68

4=50

5=109
Guiding students with clear 1=20 3.33 1.09 4
examples 2=65

3=118

4=113

5=57
Using questioning effectively 1=13 3.59 1.18 5

2=68

3=82

4 =105

5 =105

In the main quality of monitoring of student progress, the sub quality named ‘considering student
needs and proficiency’ ranked first (X=1.39) as the most important sub quality (Table 7). Other sub
qualities were ranked as respectively ‘giving homework appropriate to lesson content and student
capacity’ (X=2.14) and ‘providing face to face interaction to students left behind of class’ (X=2.47).

Table 7.
Statistics of Monitoring of Student Progress.

Monitoring of student progress f X Sd Rank
Considering student needs and proficiency 1=268 1.39 .68 1
2=64
3=41
Giving homework appropriate to lesson 1=76 2.14 .73 2

content and student capacity 2=169

3=128
Providing face to face interaction to students 1=29 2.47 .64 3
left behind of class 2=140

3=204

In the main quality of qualities of effective teachers, the sub quality named ‘Classroom management’
ranked first (X=2.52) as the most important sub quality (Table 8). Other sub qualities were ranked as
respectively ‘planning of instruction’ (X=2.66), ‘personality traits’ (X=2.82), ‘instruction’ (¥=3.10) and
‘monitoring of student progress’ (X=3.90).
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Table 8.

Statistics of Qualities of Effective Teachers.

Qualities of Effective Teachers

f

>

Sd

Rank

Classroom management

1=86
2=114
3=91
4 =58
5=24

2.52

1.19

Planning of instruction

1=89
2=93
3=84
4=69
5=38

2.66

1.30

Personality Traits

1=136
2=47
3=41
4 =47
5=102

2.82

1.67

Instruction

1=46
2=77
3=100
4=95
5=55

3.10

1.24

Monitoring of student progress

1=16
2=43
3=57
4=104
5=153

3.90

1.18

Independent samples t test analysis was conducted in order to determine any gender based
differences in perceptions of teachers. Table 9 indicates that personality traits (t (356) = .81, p>.05),
classroom management (t (356) = .51, p>.05), planning of instruction (t (356) = .03, p>.05), instruction (t
(356) = .52, p>.05) and monitoring of student progress (t (356) = 1.01, p>.05) did not differ significantly.

Table 9.

Independent T Test Results of Gender Based Differences.

Quality Gender n X Sd Df t p
Personality traits Male 198 2.74 1.58 356 .81 42
Female 160 2.88 1.73
Classroom management Male 198 2.51 1.24 356 .51 .61
Female 160 2.58 1.14
Planning of instruction Male 198 2.65 1.28 356 .03 .97
Female 160 2.66 1.29
Instruction Male 198 3.13 1.25 356 .52 .60
Female 160 3.06 1.25
Monitoring of student Male 198 3.95 1.17 356 1.01 31

progress Female 160 3.83 1.23
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Independent samples t test analysis was done in order to determine any branch based differences in
perceptions of teachers. Table 10 indicates that personality traits (t (371) = 1.89, p>.05), planning of
instruction (t (371) = .74, p>.05), instruction (t (371) = .05, p>.05) and monitoring of student progress (t
(371) = .28, p>.05) qualities did not differ according to branch. Classroom management (t (371) = 2.07,
p<.05) quality differed significantly. Since classroom teachers had a lower average of this quality, it can
be claimed that they see classroom management more important comparing to branch teachers.

Table 10.
Independent T Test Results of Branch Based Differences.

Quality Branch n X sd Df t p
Personality traits Classroom 139 3.03 1.64 371 1.89 .06
Branch 234 2.69 1.67
Classroom management Classroom 139 2.35 1.13 371 2.07 .04*
Branch 234 2.62 1.21
Planning of instruction Classroom 139 2.60 1.33 371 74 .45
Branch 234 2.70 1.27
Instruction Classroom 139 3.10 1.20 371 .05 .96
Branch 234 3.09 1.26
Monitoring of student Classroom 139 3.92 1.18 371 .28 77
progress Branch 234 3.88 1.18

*p<.05

One-way analysis of variance (ANOVA) was done in order to determine any school type based
differences in perceptions of teachers. Table 11 indicates that homogeneity of variances were
established.

Table 11.

Statistics of the Homogeneity of Variances.

Quality Levene Df, Df, P
Personality traits .38 3 369 .76
Classroom management 1.45 3 369 .23
Planning of instruction 1.55 3 369 .20
Instruction .68 3 369 .56
Monitoring of student progress 1.81 3 369 .14

Table 12 indicates that personality traits (F(3,369) = 1.29, p>.05), classroom management (F(3,369) =
1.41, p>.05), planning of instruction (F(3,369) = 1.64, p>.05), instruction (F(3,369)=1.10, p>.05) and
monitoring of student progress F(3,369)=.51, p>.05) did not differ significantly.
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Table 12.
ANOVA Results of School Type Based Differences.
Quality School n X Sd F p
Personality traits Primary 140 3.01 1.64 1.29 .27
Secondary 99 2.80 1.69
Anatolian H. 78 2.58 1.65
Technical H. 56 2.70 1.69
Classroom management Primary 140 2.36 1.13 1.41 .24
Secondary 99 2.61 1.15
Anatolian H. 78 2.65 1.29
Technical H. 56 2.57 1.23
Planning of instruction Primary 140 2.59 1.33 1.64 .18
Secondary 99 2.51 1.28
Anatolian H. 78 2.90 1.20
Technical H. 56 2.79 1.36
Instruction Primary 140 3.11 1.20 1.10 .35
Secondary 99 3.23 1.27
Anatolian H. 78 3.08 1.28
Technical H. 56 2.86 1.19
Monitoring of student Primary 140 3.93 1.18 .51 .67
progress Secondary 99 3.86 1.18
Anatolian H. 78 3.79 1.30
Technical H. 56 4.04 1.01

Discussion, Conclusion & Implementation

The most important quality perceived by teachers was classroom management. Other qualities were
the planning of instruction, personality traits, instruction, and monitoring of student progress,
respectively. The findings that teachers place importance on classroom management and planning of
instruction are in accordance with Sahin’s (2011) findings. This may have resulted from the fact that
teachers lack classroom management skills (Yalginkaya & Tombul, 2002). Teacher candidates of another
research which employed the same data collection tool used in this research ranked instruction as the
most important quality and then classroom management as the second most important quality (Bozkus
& Marulcu, 2016). Therefore, it can be asserted that candidates attach importance to instruction which
is the most effective factor in student learning (Creemers, Kyriakides & Antoniou, 2013) during pre-
service education, but given the changing circumstances in-service practice, classroom management
becomes the most important quality for teachers.

It is thought-provoking that instruction and monitoring of student progress qualities which are
closely related with student success had low rank orders. Karakelle (2005) too found that teachers did
not mind instructional skills as good as other skills. Since teachers need progress in instructional
methods (Yesil, 2006; Akgadag, 2010), this finding can be considered in caution. Teachers’ disregard for
monitoring of student progress may be due to their negligence in measurement and evaluation.

The finding that devotion to professional development sub quality under personality traits main
quality had a low rank order may signal that teachers do not pay effort in improving their qualities.
Turan, Yildirrm and Aydogdu (2012) also asserted that teachers neglect professional development.
Similarly, the other research done with teacher candidates (Bozkus & Marulcu, 2016) found that this
quality were the least important for candidates. Therefore, it can be claimed that the negligence in
professional development during pre-service prevails during in-service too.
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Given the fact that the sub quality of awareness of strong and weak sides under personality traits
main quality had the lowest rank order in both this research and the other one (Bozkus & Marulcu,
2016), it can be claimed that self-evaluation is not emphasized during pre-service teacher education,
and thus in-service teachers neglect self-evaluation as well.

Since monitoring of student progress quality was ranked as the least important during both research
with teachers and teacher candidates (Bozkus & Marulcu, 2016), teacher candidates should be
neglecting measurement and evaluation, and they continue to neglect it once they enter into teaching
profession. Teachers may have ranked the providing face to face interaction to students left behind of
class sub quality under this main quality as the least important quality because of highly populated
classrooms. In fact, research indicate that teachers cannot establish face to face interactions with
students because of crowded classrooms (Bliylikduman, 2005; Gurol & Yalgin, 2009).

Since teachers and teacher candidates ranked sub qualities under classroom management and
instruction main qualities in the same order (Bozkus & Marulcu, 2016), there should be a coherence
between pre-service teacher education and in-service practice.

Teacher opinions about qualities of effective teaching did not differ according to gender and school
type variables, but they did differ based on branch only in classroom management quality. This may be
because classroom teachers considered classroom management more important than their
counterparts. Since teacher opinions did not differ regarding to gender variable in the other research
too (Bozkus & Marulcu, 2016), it could be inferred that this variable has no impact on their opinions.

Some recommendations could be made according to the results of this research: Researching the
reasons for teachers to perceive classroom management as the most important quality rather than
instruction, for lack of care for professional development and face to face interaction with pupils, and
for attaching more importance to classroom management by class teachers than that of branch teachers
are recommended. Also, the preparation and professional development activities of teachers should
prioritize trainings of classroom management, instruction and monitoring of student progress.
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Tirkge Siiriim

Girig

Etkili 6gretmen, 6grencilerin basarisi icin gayret sarf eden 6gretmendir (Liston, Borko & Whitcomb,
2008). Ogrenci basarisini  etkileyen faktérler arasinda &gretmenin sinif diizeyindeki egitimini
sekillendiren égretmen nitelikleri 5nde gelmektedir (Creemers, Kyriakides & Antoniou, 2013). Oyle ki bir
arastirmada 6gretmen niteligindeki her bir standart sapma tutarindaki artisin, 6grenci puanlarinda .36
standart sapma tutarinda artisa neden oldugu saptanmistir (Azam & Kingdon, 2015). Dolayisiyla
ogretmenlerin etkili egitim ve o6gretim verebilmeleri onlarin sahip olduklari niteliklerle yakindan
alakaldir denebilir. Egitim sisteminin basarisi ise ancak nitelikli 6gretmenlerle saglanabilmektedir
(Buchanan, 2012). Ogrenci basarisini etkileyen yegane etken olarak da &gretmen gdsterilmektedir
(Rushton, Morgan & Richard, 2007; Seidel & Shavelson, 2007). Bunun farkinda olan ulkeler ise etkili
ogretmenler yetistirebilmek igin cesitli politikalar gelistirmisler ve bu sayede uluslararasi testlerde
basarili olabilmislerdir (Bozkus & Gundiiz, 2013). Dolayisiyla 6gretmenlerin etkili olabilmesinde rol
oynayan niteliklerin belirlenmesi ve 6gretmenlere kazandiriimasi, diinya ¢apinda egitim politikalarinin
odak noktasi olmustur (OECD, 2005).

Etkili 6gretmen kavrami ise ‘iyi 6gretmen’ kavramindan farklidir. Clinkd “iyi 6gretmen bazen etkili
olabilirken, etkili 6gretmen her zaman iyi olabilmektedir” (Bayrak, 2003, p. 196). Etkili 6gretmenlerin
sahip olmalari gereken nitelikler hakkinda birgok arastirma yapilmistir. Arastirma sonuglarindan érnekler
vermek gerekirse; etkili 6gretmenler, 6grencileriyle yakindan ilgilenmeli (Langer, 2000), onlara adil
davranmali (Peart & Campbell, 1999), onlarla olumlu etkilesimde bulunmali (Brookhart & Loadman,
1992), 6gretim faaliyetlerinde hevesli olmali (Rowan et al., 1997), sinif yénetimini saglamali (Molnar et
al., 1999), fakat 6gretime daha ¢ok 6nem vermeli (Cawelti, 2004), kendisi ve 6grencileri hakkinda ylksek
beklentilere sahip olmali (Cotton, 2000), farkl 6gretim yontem ve stratejilerini kullanmaldirlar (Darling-
Hammond, 2001). Tim bu sonuglari derleyen Stronge (2007), etkili 6gretmen nitelikleri hakkinda 5 ana
bashk altinda 22 nitelik belirlemistir (Tablo 1). Bu arastirmanin kuramsal temeli arastirmalara dayal
olarak ortaya gikan bu niteliklere gore belirlenmistir.

Ogrenci basarisini dlgen uluslararasi sinavlarin sonuglari, dgretmenlerimizin 6grencilere etkili egitim
veremediklerini ortaya koymaktadir (OECD, 2014). Turan, Yidirm ve Aydogdu (2012) yaptiklari
arastirmada okul miidiirlerinin de dgretmenleri nitelikli bulmadiklarini belirlemislerdir. Ulkemiz egitim
sisteminin etkili 6gretmenlere ihtiyaci vardir. Clinkii 6grencilerin basarili olmasi ekonomik kalkinmayi
beraberinde getirmektedir (Caliskan, Karabacak & Megik, 2013). Dolayisiyla etkili 6gretmenlerin sahip
olduklari niteliklerin belirlenmesi 6nem arz etmektedir. Bu sayede 6gretmenlerin yetistirilmesi ve
mesleki gelisimlerinin saglanmasi faaliyetleri icin hedefler belirlenebilir. Bu galismanin amaci etkili
o6gretmenlerin sahip olmasi gereken nitelikleri 6nem sirasina gore 6gretmen algilarina dayali olarak
saptamaktir. Ogretmenlerin cinsiyet, brans ve okul tiirii degiskenlerine gére algilarinda farklilik olup
olmadigini saptamak da amaglanmistir.
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Tablo 1.

Etkili Ogretmen Nitelikleri (Stronge, 2007).
Baslhk Nitelik

Kisilik 6zellikleri Ogrencilerle ilgilenme

Ogrencilere adil ve saygili davranma
Ogrencilerle olumlu etkilesimde bulunma
Ogretim faaliyetlerinde hevesli olma
isine gidiilenmis olma

Mesleki gelisime kendini adama

Guglu ve zayif yanlarinin farkinda olma

Sinif yonetimi Sinif yonetimini saglama
Siniftaki gérevleri, malzemeleri ve alani diizenleme
Ogrenci disiplinini saglama

Ogretimi planlama  Ogretime 6nem verme
Zamani yonetme
Kendisi ve 6grencileri hakkinda yliksek beklentilere sahip olma
Etkili 6gretim icin icerigi dizenleme

Ogretme Farkh 6gretim yontem ve stratejilerini kullanma
Acik drnekler vererek 6grencileri yénlendirme
Ezberciliktense anlayarak 6grenmeyi saglama
Soru sormayi etkili bir sekil kullanma
Ogrencilerin ilgisini derse yéneltme

Ogrenci Ders icerigine ve 6grenci kapasitesine uygun 6devler verme
ilerlemesini izleme  Ogrenmede sinifin gerisinde kalan dgrencilerle birebir ilgilenme
Ogrenci ihtiyac ve yeterliklerini dikkate alma

Yontem
Arastirma Modeli

Arastirma genel tarama modeliyle yiritilmistir. Bu model genis bir kitleden veri toplanmasi
esasina dayanir (Fraenkel, Wallen, & Hyun, 2012). Bu model ile arastirma sonuglarinin genellenebilmesi
amaclanmistir.

Katilimcilar

Arastirmanin evrenini Kltahya ilinin Tavsanh ilgesindeki resmi okullarda, 2014-2015 egitim-0gretim
yilinda gérev yapmakta olan 981 6gretmen olusturmaktadir. ilcede bulunan 123 resmi okuldan basit
seckisiz 6rnekleme yontemine gore belirlenen 25 okulda galisan 400 6gretmenden veriler hazirlanan
anket ile toplanmistir. %5.00 kabul edilebilir hata ve %2.00 gliven araligina gbére 350 O6gretmene
ulasilmasi gerekmektedir. Bu arastirmada ise 373 katilimciya ulasiimistir. Katilimcilardan 198 kisi
(%53.00) erkek, 160 kisi (%43.00) kadin iken 15 katilimci (%4.00) cinsiyet belirtmemistir. Katilimcilardan
139 kisi (%37.00) sinif 6gretmeni iken 234 kisi (%63.00) brans 6gretmenidir. ilkokulda gérev yapan 140
(%37.50), ortaokulda gérev yapan 99 (%26.50), Anadolu lisesinde gorev yapan 78 (%21.00) ve teknik
lisede gbrev yapan 56 (%15.00) katilimci bulunmaktadir (Tablo 2).
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Tablo 2.
Katiimcilara Ait Tanimlayici istatistikler.
Faktor Degisken Frekans (f) Yiizde (%)
Cinsiyet Erkek 198 53.00
Kadin 160 43.00
Belirtmeyen 15 4.00
Brans Sinif Ogretmeni 139 37.00
Brans Ogretmeni 234 63.00
Okul Tura ilkokul 140 37.50
Ortaokul 99 26.50
Anadolu L. 78 21.00
Teknik L. 56 15.00

Veri Toplama Araglari

Etkili 6gretmen nitelikleri hakkinda Stronge (2007) tarafindan olusturulan kuramsal cerceveye gore
bir anket hazirlanmistir. Ankette yer alan ana nitelikler ve sahip olduklari alt nitelik sayilari; kisilik
ozellikleri (7), sinif yonetimi (3), 6gretimi planlama (4), 6gretme (5), 68renci ilerlemesini izleme (3) ve
etkili 6gretmen nitelikleri (5) seklinde olmustur. ilk bes ana nitelik, son sirada yer alan etkili 6gretmen
nitelikleri adl ana nitelikte alt nitelik olarak yer almislardir. Her ana nitelikte bulunan alt niteliklerin
yanitlayicilar tarafindan 6nem derecesine gore siralanmasi saglanmistir. En énemli gorilen niteligin (1)
ve diger niteliklerin sirasiyla artan sayilarla puanlanmasi istenmistir. Ornegin kisilik &zellikleri ana
niteliginde 7 alt nitelik bulundugundan 6nem sirasinin en 6nemliden en 6nemsize dogru puanlanmasi
birden yediye dogru olmustur. Dolayisiyla diisik ortalamaya sahip olan niteliklerin daha 6nemli
goruldigu soylenebilmistir.

Siralama o6lgeginin kullaniimasi dereceleme o6lgegine goére daha gegerli ve giivenilir bulgular elde
edilmesini saglayabilir (Guskey, 2007). Clnki Likert tipi dereceleme 6lgeginin kullaniimasi halinde, tim
niteliklerin neredeyse esit derecede 6nemli algilanmasi ve dolayisiyla niteliklerin birbirine yakin
ortalamalara ve disik varyansa sahip olabilme ihtimali bulunmaktadir (Williams, 2010). Son olarak
katilimcilarin cinsiyetlerini ve branslarini belirtmeleri istenmistir.

Uygulama Siireci

Katiimda gonlliiliik esasi gézetilmistir. Orneklemdeki okullarin miidirleriyle arastirmanin amacini
bildirmek, ylrutilecek islemlerin ayrintilarini agiklamak ve arastirmanin yapilabilecegi en uygun zamanin
belirlenmesi amaciyla 6n goriismeler gergeklestirilmistir. Katilimcilarin 6gretmenler odasi veya ziimre
odalarinda anketleri doldurmalari saglanmistir. Katilimcilar anketleri doldururlarken baslarinda
bulunularak onlara rehberlik edilmistir.

Verilerin Analizi

Hatal doldurulan formlar elendiginde geriye kalan 373 form analiz edilmistir. Verilerin analizinde sira
ortalamalari, bagimsiz gruplar t testi ve ANOVA istatistik yontemleri kullaniimistir.

Bulgular

Kisilik ozelliklerine ait istatistikler incelendiginde ‘Ggrencilerle olumlu etkilesimde bulunma’ adli
niteligin algilanan énem bakimindan ilk sirada (X=3.34) yer aldig gériilmektedir (Tablo 3). Bu niteligin
ardindan 6nem bakimindan siralanan nitelikler sirayla ‘6grencilere adil ve saygili davranma’ (X=3.47),
‘isine giidiilenmis olma’ (X=3.49), ‘6grencilerle ilgilenme’ (X=3.84), ‘6gretim faaliyetlerinde hevesli olma’
(X=4.02), ‘mesleki gelisime kendini adama’ (X=4.72) ve ‘giiclii ve zayif yanlarinin farkinda olma’ (X=5.12)
olmustur.
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Tablo 3.
Kisilik Ozelliklerine Ait istatistikler.
Kisilik Ozellikleri f X Ss Siralama
Ogrencilerle olumlu 1=58 5=47 3.34 1.67 1
etkilesimde bulunma 2=75 6=32
3=77 7=14
4=70
Ogrencilere adil ve saygili 1=79 5=67 3.47 1.90 2
davranma 2=63 6=42
3=52 7=22
4 =48
isine giidiilenmis olma 1=88 5=61 3.49 2.00 3
2=59 6=48
3=50 7=28
4=39
Ogrencilerle ilgilenme 1=53 5=55 3.84 1.90 4
2=48 6=46
3=73 7=41
4 =57
Ogretim faaliyetlerinde 1=40 5=61 4.02 1.81 5
hevesli olma 2=46 6=40
3=53 7=44
4=289
Mesleki gelisime kendini 1=31 5=37 4.72 2.04 6
adama 2=49 6=93
3=38 7=92
4=33
Glgli ve zayif yanlarinin 1=24 5=46 5.12 1.96 7
farkinda olma 2=33 6=72
3=29 7=
4 =37 132

Sinif yénetimi bakimindan 6gretmenler ‘sinif yonetimini saglama’ (X=1.31) niteligini en énemli nitelik
olarak algilamislardir (Tablo 4). ikinci sirada ‘Ggrenci disiplinini saglama’ (X=2.02) niteligi yer alirken
‘siniftaki gdrevleri, malzemeleri ve alani diizenleme’ (X=2.67) niteligi son sirada yer almistir.

Tablo 4.
Sinif Yénetimine Ait istatistikler.
Sinif Yonetimi f X Ss Siralama
Sinif yonetimini saglama 1=273 1.31 .55 1
2=83
3=17
Ogrenci disiplinini saglama 1=68 2.02 .62 2
2=230
3=75
Siniftaki gorevleri, malzemelerive 1=32 2.67 .63 3
alani diizenleme 2=60
3=281
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Ogretimi planlama basligi altinda en 6énemli olarak algilanan nitelik ‘etkili 6gretim icin icerigi
diizenleme’ (X=1.88) olmustur (Tablo 5). Bu niteligi sirasiyla ‘6gretime énem verme’ (X=2.15), ‘zamani
yonetme’ (X=2.58) ve ‘kendisi ve dgrencileri hakkinda yiiksek beklentilere sahip olma’ (X=3.39) takip
etmigtir.

Tablo 5.
Ogretimi Planlamaya Ait Istatistikler.
Ogretimi Planlama f X Ss Siralama
Etkili 6gretim igin icerigi 1=162 1.88 91 1
diizenleme 2=116
3=74
4=21
Ogretime 6dnem verme 1=126 2.15 1.02 2
2=108
3=95
4=44
Zamani yénetme 1=45 2.58 .87 3
2=119
3=157
4=52
Kendisi ve 6grencileri hakkinda 1=40 3.39 1.02 4
ylksek beklentilere sahip olma 2=30
3=47
4 =256

Ogretmenler dgretme bashgl altinda ‘Ogrencilerin ilgisini derse yéneltme’ (X=2.10) niteligini en
onemli nitelik olarak algilamislardir (Tablo 6). Bu niteligi sirasiyla ‘farkli 6gretim yontem ve stratejilerini
kullanma’ (X=2.83), ‘ezberciliktense anlayarak 6grenmeyi saglama’ (X=3.16), ‘acik ornekler vererek
dgrencileri ydnlendirme’ (X=3.33) ve ‘soru sormayi etkili bir sekilde kullanma’ (X=3.59) takip etmistir.

Ogrenci ilerlemesini izleme bakimindan &gretmenler ‘6grenci ihtiyac ve yeterliklerini dikkate alma’
(X=1.39) niteligini en 6nemli nitelik olarak algilamislardir (Tablo 7). ikinci sirada ‘ders icerigine ve égrenci
kapasitesine uygun oddevler verme’ (X=2.14) niteligi yer alirken ‘6grenmede sinifin gerisinde kalan
dgrencilerle birebir ilgilenme’ (X=2.47) niteligi son sirada yer almistir.
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Tablo 6.
Ogretmeye Ait istatistikler.
Ogretme f X Ss Siralama
Ogrencilerin ilgisini derse 1=196 2.10 1.40 1
yoneltme 2=58
3=44
4=37
5=38
Farkh 6gretim yéntem ve 1=81 2.83 1.41 2
stratejilerini kullanma 2=99
3=61
4=68
5=64
Ezberciliktense anlayarak 1=63 3.16 1.48 3
O6grenmeyi saglama 2=283
3=68
4=50
5=109
Acik 6rnekler vererek 6grencileri 1=20 3.33 1.09 4
yonlendirme 2=65
3=118
4=113
5=57
Soru sormayi etkili bir sekilde 1=13 3.59 1.18 5
kullanma 2=68
3=82
4 =105
5=105
Tablo 7.
Ogrenci ilerlemesini [zlemeye Ait istatistikler.
Ogrenci ilerlemesini izleme f X Ss Siralama
Ogrenci ihtiyac ve yeterliklerini 1=268 1.39 .68 1
dikkate alma 2=64
3=41
Ders icerigine ve 6grenci 1=76 2.14 73 2
kapasitesine uygun édevler 2=169
verme 3=128
Ogrenmede sinifin gerisinde 1=29 2.47 .64 3
kalan 6grencilerle birebir 2 =140
ilgilenme 3=204

Tim basliklar 6gretmenler tarafindan degerlendirildiginde en 6nemli etkili 6gretmen niteligi ‘sinif
yonetimi’ (X=2.52) olarak 6gretmenler tarafindan algilanmistir (Tablo 8). Digerleri sirasiyla ‘Ogretimi
planlama’ (X=2.66), ‘kisilik ozellikleri’ (X=2.82), ‘6gretme’ (X=3.10) ve ‘Ggrenci ilerlemesini izleme’
(X=3.90) olmustur.
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Tablo 8.
Etkili Ogretmen Niteliklerine Ait istatistikler.

>

Etkili 6gretmen nitelikleri f Ss Siralama
Sinif Yonetimi 1=86 2.52 1.19 1
2=114
3=01
4 =58
5=24
Ogretimi Planlama 1=89 2.66 1.30 2
2=93
3=84
4=69
5=38
Kisilik Ozellikleri 1=136 2.82 1.67 3
2=47
3=41
4=47
5=102
Ogretme 1=46 3.10 1.24 4
2=77
3=100
4 =95
5=55
Ogrenci ilerlemesini izleme 1=16 3.90 1.18 5
2=43
3=57
4 =104
5=153

Etkili 6gretmen niteliklerine iliskin algilarin cinsiyete dayali olarak farkliliklarini belirlemek amaciyla
bagimsiz gruplar t testi yapilmistir. Tablo 9 incelendiginde kisilik 6zellikleri (t (356) = .81, p>.05), sinif
ybnetimi (t (356) = .51, p>.05), 6gretimi planlama (t (356) = .03, p>.05), 6gretme (t (356) = .52, p>.05) ve
ogrenci ilerlemesini izleme (t (356) = 1.01, p>.05) alt boyutlari cinsiyete dayali olarak
farkhlasmamaktadir.

Tablo 9.

Cinsiyete Dayali Farkhliklari Belirlemek Amaciyla Yapilan T Testi Sonuglari.

Boyut Cinsiyet n X Ss Sd t p

Kisilik Ozellikleri Erkek 198 2.74 1.58 356 .81 42
Kadin 160 2.88 1.73

Sinif Yonetimi Erkek 198 2.51 1.24 356 .51 .61
Kadin 160 2.58 1.14

Ogretimi Planlama Erkek 198 2.65 1.28 356 .03 .97
Kadin 160 2.66 1.29

Ogretme Erkek 198 3.13 1.25 356 .52 .60
Kadin 160 3.06 1.25

Ogrenci ilerlemesini Erkek 198 3.95 1.17 356 1.01 .31

izleme Kadin 160 3.83 1.23
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Etkili 6gretmen niteliklerine iliskin algilarin bransa dayali olan farkliliklarini belirlemek amaciyla
bagimsiz gruplar t testi yapilmistir. Tablo 10 incelendiginde kisilik 6zellikleri (t (371) = 1.89, p>.05),
Ogretimi planlama (t (371) = .74, p>.05), 68retme (t (371) = .05, p>.05) ve 6grenci ilerlemesini izleme (t
(371) = .28, p>.05) alt boyutlari bransa dayali olarak farklilasmamaktadir. Sinif yonetimi (t (371) = 2.07,
p<.05) boyutu ise bransa gore farklilasmaktadir. Bu farkhhgin kaynagi arastirildiginda sinif yonetimi
boyutunda brans 6gretmenlerinin ortalamalarinin daha yiksek oldugu goérildiginden goézlemlenen
farkhhgin kaynagi, brans 6gretmenlerinin ortalamalarinin bu boyutta sinif 6gretmenlerinden daha fazla
olmasi olarak ifade edilebilir. Dolayisiyla sinif 6gretmenlerinin, brans 6gretmenlerine goére sinif
yonetimini daha fazla 6nemsedikleri iddia edilebilir.

Tablo 10.
Bransa Dayali Farkhliklari Belirlemek Amaciyla Yapilan T Testi Sonuglari.
Boyut Brang n X Ss Sd t p
Kisilik Ozellikleri Sinif 139 3.03 1.64 371 1.89 .06
Bransg 234 2.69 1.67
Sinif Yonetimi Sinif 139 2.35 1.13 371 2.07 .04*
Bransg 234 2.62 1.21
Ogretimi Planlama Sinif 139 2.60 1.33 371 .74 .45
Brang 234 2.70 1.27
Ogretme Sinif 139 3.10 1.20 371 .05 .96
Brang 234 3.09 1.26
Ogrenci ilerlemesini Sinif 139 3.92 1.18 371 .28 77
izleme Brang 234 3.88 1.18
*p<.05

Arastirmaya katilan 6gretmenlerin etkili 6gretmen niteliklerine iliskin algilarinin galisilan okul tiriine
dayali farkhhklarini belirlemek amaciyla tek yonli varyans analizi (ANOVA) uygulanmistir. ANOVA
islemine gecilmeden 6nce Levene’nin varyanslarin homojenligi varsayimi test edilmistir. Tablo 11
incelendiginde varyanslarin homojenligi varsayiminin kabul edilebilecegi ifade edilebilir.

Tablo 11.

Varyanslarin Homojenligi Varsayimi Testi Sonuglari.
Boyut Levene Sd, Sd, p
Kisilik Ozellikleri .38 3 369 .76
Sinif Yonetimi 1.45 3 369 .23
Ogretimi Planlama 1.55 3 369 .20
Ogretme .68 3 369 .56
Ogrenci ilerlemesini izleme 1.81 3 369 14

Tablo 12 incelendiginde kisilik ozellikleri (F(3,369) = 1.29, p>.05), sinif yonetimi (F(3,369) = 1.41,
p>.05), 6gretimi planlama (F(3,369) = 1.64, p>.05), 68retme (F(3,369)=1.10, p>.05) ve Ogrenci
ilerlemesini izleme F(3,369)=.51, p>.05) boyutlarinin okul tirine gore farklilk gostermedigi
belirlenmistir.
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Tablo 12.
Okul Tiiriine Dayali Farkhliklari Belirlemek Amaciyla Yapilan Varyans Analizi Sonuglari.

Boyut Okul n X Ss F p

Kisilik Ozellikleri ilkokul 140 3.01 1.64 1.29 .27
Ortaokul 99 2.80 1.69
AL 78 2.58 1.65
TL 56 2.70 1.69

Sinif Yonetimi ilkokul 140 2.36 1.13 1.41 .24
Ortaokul 99 2.61 1.15
AL 78 2.65 1.29
TL 56 2.57 1.23

Ogretimi Planlama ilkokul 140 2.59 1.33 1.64 .18
Ortaokul 99 2.51 1.28
AL 78 2.90 1.20
TL 56 2.79 1.36

Ogretme ilkokul 140 3.11 1.20 1.10 .35
Ortaokul 99 3.23 1.27
AL 78 3.08 1.28
TL 56 2.86 1.19

Ogrenci ilerlemesini izleme ilkokul 140 3.93 1.18 .51 .67
Ortaokul 99 3.86 1.18
AL 78 3.79 1.30
TL 56 4.04 1.01

Tartisma, Sonug ve Oneriler

Ogretmenlere gére en o6nemli etkili 6gretmen niteligi sinif ydnetimi alaninda sahip olunan
niteliklerdir. Bu alanda en 6nemli gorilen nitelik, “sinif yonetimini saglama” olurken digerleri sirasiyla
“6grenci disiplinini saglama” ve “siniftaki gorevleri, malzemeleri ve alani diizenleme” olmustur. Diger
etkili 6gretmen nitelikleri ise sirasiyla “6gretimi planlama”, “kisilik 6zellikleri”, “6gretme” ve “6grenci
ilerlemesini izleme” olmustur. Ogretmenlerin sinif ydnetimini ve 6gretimi planlamayi ¢ok 6nemli
bulmalari Sahin’in (2011) arastirma sonuglariyla da tutarllik sergilemektedir. Ogretmenlerin ileri
diizeyde sinif yonetimi becerilerine sahip olmayislar (Yalginkaya & Tombul, 2002) bu sonucun sebebi
olabilir. Bu arastirmada kullanilan 6lgme aracinin 6gretmen adaylarina uygulandigi bir baska arastirmada
(Bozkus & Marulcu, 2016) ise adaylar, “6gretme” niteligini birinci sirada, “sinif yonetimi” niteligini de
ikinci sirada belirtmislerdir. Bu bulgulardan yola ¢ikilarak hizmet dncesindeki egitimin etkisiyle 6grenci
6grenmesine en ¢ok etki eden “6gretme” niteliginin (Creemers, Kyriakides & Antoniou, 2013) adaylarca
onemsendigi fakat hizmet icinde degisen sartlar nedeniyle “sinif yonetimi” niteliginin 6nem kazandigi
ileri stirulebilir.

Ogrencilerin basarisina dogrudan etki eden “6gretme” ve “6grenci ilerlemesini izleme” niteliklerinin
son siralarda yer almasi distindirictdir. Karakelle (2005) de calismasinda 6gretim becerileri niteliginin
dgretmenlere gore diger nitelikler kadar 6nemli olmadigini bulmustur. Ogretmenlerin dgretim
yontemleri hakkinda gelisime ihtiya¢ duyduklarinin belirlendigi (Yesil, 2006; Ak¢adag, 2010) duslinilirse
bu durum kayg! vericidir. Ogrenci ilerlemesinin izlenmesinin dnemsenmemesi, 6gretmenlerin 6lgme ve
degerlendirmeye 6nem vermemesinden kaynaklaniyor olabilir.

Kisilik 6zellikleri altinda yer alan “mesleki gelisime kendini adama” niteliginin son siralarda yer almasi
ogretmenlerin niteliklerini artirma yoniinde gayret gostermediklerini isaret edebilir. Nitekim Turan,
Yildirim ve Aydogdu (2012) da 6gretmenlerin mesleki gelisime 6nem vermedigini ileri sirmustiir. Ayrica
o6gretmen adaylariyla yapilan benzer ¢alismada (Bozkus & Marulcu, 2016) da bu nitelik son sirada yer
almistir. Dolayisiyla mesleki gelisimin hizmet 6ncesinde 6nemsenmemesinin hizmet icinde de devam
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ettigi soylenebilir. Kisilik ozellikleri altinda yer alan diger bir nitelik olan “gli¢li ve zayif yanlarinin
farkinda olma” niteliginin 6gretmen adaylariyla yapilan benzer ¢alismada (Bozkus & Marulcu, 2016) da
son sirada yer aldig g6z 6ninde bulundurulursa, 6z degerlendirmenin dneminin hizmet 6ncesinde
vurgulanamadigl ve dolayisiyla 6gretmenlerin hizmet icinde de 6z degerlendirmeye 6nem vermedigi
soylenebilir.

Hem bu calismada hem de 6gretmen adaylariyla yapilan diger ¢alismada (Bozkus & Marulcu, 2016)
“6grenci ilerlemesinin izlenmesi” niteliginin son sirada yer almasi, 6gretmen adaylarinin dlgme ve
degerlendirmeye 6nem vermemesi ve bu tutumun hizmet icine tasinmasindan kaynaklaniyor olabilir. Bu
ana nitelikte yer alan “6grenmede sinifin gerisinde kalan 6grencilerle birebir ilgilenme” niteliginin son
sirada yer almasinin nedeni sinif mevcutlarinin goklugundan kaynaklaniyor olabilir. Nitekim kalabalik
siniflar nedeniyle 6gretmenlerin 6grencilerle birebir ilgilenemedikleri arastirmalarda belirlenmistir
(Buyikduman, 2005; Gurol & Yalgin, 2009).

“Sinif yonetimi” ve “6gretme” ana niteliklerinde yer alan alt niteliklerin 6nem bakimindan
siralamalarinin 6gretmen adaylariyla yapilan arastirmada (Bozkus & Marulcu, 2016) degismemis olmasi
nedeniyle, hizmet 6ncesi egitim ile hizmet ici uygulama arasinda bir kopukluk olmadigi iddia edilebilir.

Etkili Ogretmen niteliklerine iliskin gorilsler, cinsiyete ve ¢alisilan okul tiirine goére
farkhlasmamaktayken, bransa dayali olarak sadece “sinif yonetimi” niteliginde farkhlasmaktadir. Bu
bulguya gore sinif 6gretmenleri, sinif yonetimini brans 6gretmenlerine goére daha 6nemli bulmaktadirlar.
Goruslerin 6gretmen adaylariyla yapilan diger ¢alismada (Bozkus & Marulcu, 2016) da cinsiyete gore
farkhlasmamasi nedeniyle, bu degiskenin goérisler lzerinde herhangi bir etkisinin olmadigi iddia
edilebilir.

Arastirmanin sonuclarina gére bazi dneriler verilebilir: Ogretmenlerin, 8grenci 6grenmesine doéniik
olan 6gretme boyutundan ziyade neden sinif yonetimini en 6nemli nitelik olarak algiladiklarinin nitel
yontemlerle arastiriimasi onerilebilir. Ayrica 6gretmenlerin mesleki gelisimlerine neden fazla 6nem
vermediklerinin, 6grencilerle birebir ilgilenmeyi neden 6nemli gérmediklerinin, sinif 6gretmenlerinin,
sinif yénetimini bransg 6gretmenlerine gére neden daha 6nemli gordiklerinin arastirilmasi 6nerilebilir.
Ogretmenlerin yetistirilmesi ve mesleki gelisimlerinin saglanmasi faaliyetlerinde sinif yénetimi, 6gretme
ve 6grenci ilerlemesini izlemeye doniik egitimlere dncelik verilmelidir.
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