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Abstract
This research aims to contribute to the reflection of the teaching staff about
the complexity in attending gifted students. For Jung and Morin complex
things are characterized by uncertainty and not as clarity and response. Although not specifically mention gifted students in their works, Jung and Morin highlight the complexity in various contexts. Jung’s analytical psychology
and Morin’s complexity theory are important to understand how complex it
can be to teach gifted students. For Morin and Jung, the teaching staff has a
key role in making their students become independent and investigative individuals. So the desire to investigate about the area of interest of the gifted
child will depend on how this child is encouraged by their teachers. Advancement during the teaching-learning process does not depend exclusively
on the method, but also on making the child aware that he/she can develop
individually within a collective education. In the case of the gifted child, the
intervention of the teaching staff is fundamental to develop their high abilities
through the development of their creativity in the interaction with their peers.
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1. Introduction
Teaching a gifted student can be something complex. The complexity in performing educational practices for this demand is noted by teachers who do not
always know how to stimulate the creativity of these children. In this sense, this
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research aims to contribute to the reflection of the teaching staff about the complexity in attending gifted students.
The complexity makes us think about the problem of incompleteness of
knowledge generating a reflection of how to respond to complex issues in education. It is elucidated that complexity arises as difficulty, as uncertainty and not as
clarity and response. “The problem is to know if there is a chance to respond to
the challenge of uncertainty and difficulty.” (Morin, 2014: 177).
Jung (2007) explains that the term complex can be related to unconscious, repressed, yet highly influential symbolic material that is incompatible with the
consciousness. Something complex can be defined as a gathering of images and
ideas, conglomerated around a core derived from one or more archetypes, and
characterized by a common emotional tonality. Jung (1953) points out four major archetypes, but also believed that there was no limit to the number that may
exist.
Jung (1947) named his theory as complex theory. The author himself acknowledged the high level of complexity of his work. The archetypes are important in Jung’s theory; it is important to understand how this author defines
them.
Here, there are some explanations about four major archetypes “Self, Shadow,
Anima and Persona” of Jung:
Regarding the self, Jung (1921) explains that it is an archetype that symbolizes
the unified unconsciousness and consciousness of a person. Self occurs through
a process known as individuation, in which the various aspects of personality are
integrated. The self was represented by Jung (1953) as a circle, square, or mandala.
Jung (1948) defined the shadow as an archetype that consists of the sex and
life instincts. The shadow shows part of the unconscious mind and is composed
of repressed ideas, weaknesses, desires, instincts and shortcomings.
Jung (1947) nominated the anima as a feminine image in the male psyche, and
the animus is a male image in the female psyche. The anima/animus can
represent the true self rather than the image we present to others and serves as
the primary source of communication with the collective unconscious.
Jung (1948) designated the persona as how we present ourselves to the world.
The persona denoted all of the different social masks that we wear among various groups and situations. It acts to shield the ego from negative images. According to Jung, the persona may appear in dreams and take different forms
(Jung, 1921, 1947, 1948, 1953).
For Jung and Morin complex things are characterized by uncertainty. Although not specifically mention gifted students in their works, Jung and Morin
highlight the complexity in various contexts. Jung’s analytical psychology and
Morin’s complexity theory are important to understand how complex it can be
to teach gifted students. From this point we should think about the importance
of teacher training for all levels of schooling, considering the multi-conditioning
factors that only belong to them and determining them, as well as the complexity
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of the constitutive mesh of pedagogical practice (Guérios, 2002). It should be
considered that in the case of teaching gifted students, understand their way of
perceiving the world and their complex thinking in solving problems means a
challenge for many teachers. If during teaching there is an incentive to multidimensional knowledge, it would probably be easier to understand complex
thinking. “In fact, the aspiration to complexity tends towards multidimensional
knowledge.” (Morin, 2014: 177).
A fundamental aspect to overcome this challenge is to understand how teachers understand the school space. Guérios (2002, 2005) identified in their researches that, depending on how they understand it and how they conceive pedagogical practice, Teachers may be repeating mechanical and fragmented practices by curtailing the creativity of students, or on the contrary, creating possibilities that stimulate cognitive development and lay roots for the development of
the complex thinking of students, and in particular of gifted students. To that
end, teachers ‘action must be dynamic in that, according to Guérios, “imagination and creativity surpass and transcend the limits imposed by the walls of the
classroom, the teachers’ room, and pedagogical coordinations” (2005, p. 141).
Morin (2000a, 2000b, 2007) explains that complexity thinking is animated by
a permanent tension between the pursuit of “a knowledge that is neither fragmented nor compartmentalized, and the recognition of the incompletion and
incompleteness of any knowledge” (Morin 2000a: 18).
Knowledge about the needs of gifted students is complex and challenging. To
understand these needs require an analysis of these students, despite having high
abilities, they may have difficulties that are not always apparent. Morin (1977,
1979, 1980) understands the human being in multidimensional perspective. Morin (2000b: 38) explains that “complex units such as human being or society, are
multidimensional: in this way, the human being is at the same time biological,
psychological, social, emotional and rational and not perceived directly”.
Morin (1996) explains that the construction of knowledge is from self-knowledge, to reach an awareness of the reality that surrounds it. For Morin (1996)
autonomy is gained from numerous dependencies, for example, we must learn
to speak and write, we need to be loved and created by parents. Thus, autonomy
cannot be understood as opposed to dependence, but complementary (Morin,
1996).
According to Jung (1983) self consciousness is the most important thing to
know what you really want. In this sense, self-knowledge is essential to feel free
and to become a human being conscious of himself/herself. For Jung:
What matters is not the degree of knowledge that the student finishes the
course, but if the school make the student feel free or not, as a human being
conscious of himself. Without this self-awareness, somebody will never
know what he/she truly wants and he/she will always remain dependent on
others and he/she will only try to imitate others by experiencing the feeling
of being unknown and oppressed by others (Jung, 1983: 60).
According to Morin and Jung, students’ autonomy and self-knowledge are
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fundamental aspects for these individuals have a full development, so it is up to
the teaching staff promote a teaching with freedom of expression and the encouragement of creativity.
This manuscript is organized in two sections where aspects of complexity and
creativity will be treated as important and constitutive elements of knowledge,
which may provide multiple possibilities for the understanding of complex
thinking and which should be widely developed at school.
Some activities, such as curricular enrichment, are presented and can be considered as parameters for the school to take initiatives to include creative work
with the gifted child in some areas of knowledge.
In conclusion, Morin and Jung point out the key role of teaching staff in
making their students independent and investigative individuals. Thus, the desire to investigate the area of interest of the gifted child will depend on how that
child is encouraged by their teachers. In such a way, their intervention is fundamental to develop the high capacities of their gifted students through the development of their creativity in the interaction with their peers.

2. The Importance of Creativity
It is essential to have a teaching that values multidimensional knowledge in
which there are several possibilities to understand the specificities of the students. Through this bias, working with creativity can provide multiple possibilities for understanding complex thinking.
Regarding the process of creation, Jung (2011) states that the choice of theme
or inspiration that emerges from the author’s mind comes from unconscious
processes, are produced by the need of creation that is inherent in human nature, namely, the production of both a dream and fantasy, as a work of art, are
part of a creative process in any way belong to the artist. Artistic production is
considered in analytical psychology as a manifestation of psychic reality, and this
reality has the feature of the ineffable.
According to Morin (2000a, 2000b), creativity is very important during
teaching, but it is not widely developed at school, on the contrary, school work is
done in a piecemeal way, it does not allow the individual to work with a vision of
the whole (Piske et al., 2016a, 2016b).
The creative teaching can provide autonomy and self-knowledge. It makes
students use their fantasy, imagination and freedom of expression. In addition to
a particular method, it is important that the teaching staff instigate students to
know themselves and to have autonomy through creative classes.
Include a student is more than just being at school and attend classes. Offer an
education that is in accordance with gifted needs is a challenge that has not yet
been reached. In the case of gifted students, differentiated teaching occurs during their specialized service, whereas in the regular classroom there are still
many limitations, in general, teaching is repetitive and monotonous.
Educational practices are essential and through them these students can feel
valued and included in the school context, however, most of the teachers when
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faced with the needs of these children still does not feel prepared to attend these
students. Thus, this paper investigates inclusive practices that promote a creative
education to gifted students.
Piske, Stoltz & Machado (2014a, 2014b) point out the need to provide educational practices aimed at working with creativity. Several studies highlight the
importance of specialized service for gifted students to work with a creative
teaching (Silverman, 1993; Davis & Rimm, 1994; Renzulli 2004; Gross, 2016,
Kane, 2016, Alencar, 2001; Landau, 2002; Pérez, 2004; Piske, 2013a, 2013b,
2013c; Piske, 2016, Piske et al., 2016b, Stoltz, 2016; Freitas & Negrini, 2008,
among others).
However, the number of gifted students who are attended during special programs is very small (Alencar, 1986), for this author, most students with high potential still remain in regular rooms, with limited opportunity to develop their
creativity, therefore there is a great loss to our society, because gifted individuals
can contribute to important scientific discoveries.
It is a enormous complexity to understand how gifted students think and
learn. Developing the potential of gifted students is a complex challenge for a
teaching team that has many questions about how to work with these students
who are always in search of new discoveries. It is necessary to carry out activities
of their interest and enriching curriculum.
Activities that favor the deepening and enrichment of curricular aspects to
the students who present giftedness, so that their potentialities are developed, Allowing the gifted student to complete basic education in a shorter
time […] (Brasil, 1995: 48-49).
Inclusive practices for gifted learners are essential if the education of these
students is to develop significantly and for the school to attend their needs in
each development dimension.
An important factor is that teachers need to work with the development of
creativity in their classrooms. Alencar (2001) defines creativity as a natural and
inherent resource for every human being, it should be more worked in classrooms, because the school reality points to the inhibition of creative potential
during the teaching-learning process, instead of encourage freedom of expression and promote the curiosity of the students with high potential, some schools
repress creativity. Alencar (2001: 60) points out:
This precious resource has, however, been severely inhibited by adverse
forces present in our culture and which prevent us from developing and
realizing our potential to create things. (...) In some schools, excessive
preoccupation with order, control and discipline also limits the possibilities
for creative expression, contributing to the perception of the student who
thinks of school as an often aversive and monotonous place.
Therefore, creativity and imagination are important and constitutive elements
of knowledge, and this should not be neglected by education.
It is important to have a teaching that arouses the curiosity and interest of
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these children, otherwise they may have negative attitudes regarding the school.
de Souza Fleith (1999: 38) expresses that:
[…] Negative attitudes toward school, as well as a curriculum and educational strategies that do not take into account individual differences regarding interests, learning styles, and abilities, are some of the factors that
can negatively interfere in the performance of gifted students.
Morin warns that the model of education, especially, cannot ignore the curiosity of the students, that is, always instigating curiosity and not killing it, as
school often does. Thus, it is essential to create means of transmission of knowledge in the service of students’ curiosity (Rangel, 2014).
Another important factor put forward by the author is that education should
stimulate the full employment of general intelligence, favoring the natural ability
of the mind to pose and solve problems; Thus stimulating mind activity, curiosity, and creativity (Morin, 2003).

3. The Development of Creativity at School
There are activity tips that try to make each gifted child to express their ideas, to
play with other gifted children, to motivate each child to an event analysis, to
generate multiple hypotheses about a certain subject, to solve problems, among
activities. Alencar & Fleith (2001: 37) highlight activities that can be performed
with gifted children:
• Research activities on topics of student interest;
• Activities that stimulate the students’ imagination;
• Activities that allow the student to explore and know different areas of
knowledge;
• Activities that lead the student to produce many ideas;
• Activities that lead the student to play with ideas, situations and objects;
• Activities that involve critical analysis of an event;
• Activities that encourage the student to raise questions;
• Activities that lead the student to generate multiple hypotheses;
• Activities that develop in the student the ability to explore consequences for
events that may occur in the future;
• Activities that involve the discussion of real world problems;
• Activities that encourage students to define and solve problems.
All these activities can be considered as parameters for the school to take initiatives to include a creative work with gifted child in some areas of knowledge
since in many cases this same child needs of psycho-pedagogical support and a
work of enrichment curricular happening in the extracurricular activities. For
the success of the foregoing for the development of the gifted student, it should
not be forgotten that “if pedagogical practice is carried out by human subjects,
then there is no way of not recognizing that objectivity, subjectivity, reason and
emotion merge, forming a all unique and complex, that does not admit magic
formulas to be effective” (Guérios, 2002: 164). Such magic formulas are the pre930
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cepts of pedagogic doing that inhibit creativity and free do. In conclusion, the
teachers’ action is linked to the way they conceive the school space, as we stated
earlier. In this sense, complex thinking is given by the complementary articulations (Morin, 2000) among the constituent elements of the “constitutive mesh of
pedagogical practice in the school educational context—student, teacher, circumstances, specific knowledge, pedagogical knowledge” (Guérios, 2002: 174).
In a context of complexity, specialized knowledge about the gifted student will
not be given as a fragment, but in a relational and complementary way in order
to provide, as Piske, Stoltz, & Machado (2014a) quoted, educational practices
that promote the creative action of Students, especially the gifted student. Perhaps, considering this perspective as a component of the complexity of the educational field (Mindal & Guérios, 2013), it is possible to minimize the recurrence
of problems that generate conflicts in the formation of teachers in Brazilian
education.

4. Conclusion
Morin & Jung can contribute to the education of gifted students emphasizing the
importance of self-knowledge of these students in relation to their potentialities
and possible limitations.
For Morin and Jung, the teaching staff has a key role in making their students
become independent and investigative individuals. So the desire to investigate
about the area of interest of the gifted child will depend on how this child is encouraged by their teachers.
Morin (2003, 2007) points out that teachers should develop students’ critical
sense. It is important that teaching staff create means of transmitting knowledge
to instigate the students’ curiosity (Piske et al. 2016a, 2016b).
According to Jung (1978, 1983, 2007), it is important that teachers have the
ability to influence their students to develop their psyche. And because of its
powerful influence on the individuation of the child, it is important that the
teacher recognize the individuality of each of his students and favor the balanced
development of such individuality (Hall & Nordby, 1993).
Advancement during the teaching-learning process does not depend exclusively on the method, but also on making the child aware that he/she can develop individually within a collective education. In the case of the gifted child, the
intervention of the teaching staff is fundamental to develop their high abilities
through the development of their creativity in the interaction with their peers.
Thus, in this process, we must also re-think the role of the teacher, which for
Morin needs to undergo a “transformation” (Rangel, 2014).
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