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ABSTRACT
For language teachers, the study of education from international and comparative points of view, which is undertaken by
comparative education, is essential because of the international nature of language education. For language teachers, working
abroad to widen their experience is very common. Therefore, knowing the latest and common approach is also very important.
The purpose of this study is to examine instructors’ attitudes towards “communicative language teaching, CLT” in AIBU,
Turkey and Sussex University, UK. Therefore, this study gives a chance to understand the instructors’ views of CLT.
Furthermore, as it is known that European countries start to use CLT before Turkey, it provides us with an opportunity to
compare and contrast two universities. To accomplish this, 10 prep-class instructors from AIBU and 10 instructors from Sussex
University were surveyed using an instrument. In analysis and presentation of the data derived from this study, SPSS 15 was
used. At the end of the study, it is observed that there is a remarkable difference between two universities in terms of using
CLT. The instructors at Sussex University appreciate using CLT in their teaching process. On the other hand, the instructors at
AIBU are not comfortable while using CLT. They can’t use it accurately. Moreover, the instructors at AIBU claim that there isn’t
a suitable environment to use this approach.

Key Words: Communicative Language teaching, CLT, teaching English, comparative education, university students and
instructors.

1. Introduction
A lot of people all around the world use English for different reasons to communicate with each other.
There are many ways or methods to teach English. One of them is Communicative Language Teaching
known as CLT. Brown (1994: 77) defines CLT as;
"Beyond grammatical discourse elements in communication, we are probing the nature of
social, cultural, and pragmatic features of language. We are exploring pedagogical means for
'real-life' communication in the classroom. We are trying to get our learners to develop
linguistic fluency, not just the accuracy that has so consumed our historical journey. We are
equipping our students with tools for generating unrehearsed language performance 'out
there' when they leave the womb of our classrooms. We are concerned with how to facilitate
lifelong language learning among our students, not just with the immediate classroom task.
We are looking at learners as partners in a cooperative venture. And our classroom practices
seek to draw on whatever intrinsically sparks learners to reach their fullest potential."

1

Instructor, Ankara University, bilgemetin@gmail.com

78

IJLET 2017, Volume 5, Issue 2

As Jie (2010) pointed out in his thesis, “Howatt (1984) divides CLT into two versions – strong and
weak. The strong version assumes that natural processes happening inside the learner’s mind are
responsible for language learning and the teachers cannot control these processes directly. On the
other hand, in the “weak” version of CLT, the aim is the same, but the means used to achieve it are
different. Classroom activities are more structured to enable learners to practice communicative
functions in a controlled way”. In short, strong version can be described as “using English to learn”
while weak version is “learning to use”.
CLT is a result of educators’ and linguistics’ displeasure with the other teaching methods such as
Grammar Translation Method or etc. According to them, students cannot learn without enough
realistic. They cannot know how to use social language, their gestures or etc. So, it can be said that
teaching English does not only mean that teaching grammar. Teacher should teach to their students
how to communicate in real life. Teaching functions and notions, reak life communication strategies
are essential in teaching process. For this reason, CLT is most appropriate. Teaching to students how
to use the language is important which makes communicative competence more important.
According to Savignon (2002:3), “CLT put the focus on the learner: ‘Learner communicative needs
provide a framework for elaborating program goals in terms of functional competence’”. She
proposed five components of a communicative curriculum. These are:
“1. Language arts includes those elements that teachers often do best; it may be all they have
been taught to do including exercises used in mother tongue to focus attention on formal
accuracy. 2. Language for a purpose is the use of language for real communication goals. 3.
Personal English language use relates to the learners' emerging identity in English. 4. Theatre
arts means to teach in a way that can provide learners with the tool they need to act in new
language such as to interpret, express, and negotiate meaning. 5. Beyond the classroom refers
to the need to prepare learners to use the language they learn in the world outside the
classrooms.”
Daugherity (2008: 39) thinks that “The goal of communicative language approaches is to create a
realistic context for language acquisition in the classroom. The focus is on functional language usage
and the ability to learners to express their own ideas, feelings, attitudes, desires and needs. Open
ended questioning and problem-solving activities and exchanges of personal information are utilized
as the primary means of communication. Students usually work with authentic materials (authentic
realia) in small groups on communication activities, during which they receive practice in negotiating
meaning.”
Margie S. Berns writes "language is interaction; it is interpersonal activity and has a clear relationship
with society. In this light, language study has to look at the use (function) of language in context, both
its linguistic context (what is uttered before and after a given piece of discourse) and its social, or
situational, context (who is speaking, what their social roles are, why they have come together to
speak)". (Berns, 1984: 5) .
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Brown (2001: 43) offers the following six interconnected characteristics as a description of CLT:
1. Classroom goals are focused on all of the components (grammatical, discourse, functional,
sociolinguistics/pragmatic and strategic) of communicative competence.
2. Language techniques are designed to engage learners in the pragmatic, authentic, functional
use of language for meaningful purposes. Fluency and accuracy are seen as complementary
principles underlying communicative techniques.
3. At times fluency may have to take on more important than accuracy in order to keep learner
meaningfully engaged in language use.
4. Students in a communicative class ultimately have to use the language, productively and
receptively, in unrehearshed contexts outside the classroom.
5. Students are given opportunities to focus on their own learning process through
understanding of their own styles of learning and through the development of appropriate
strategies for autonomous learning
6. The role of the teacher is that of facilitator and guide not an all-knowing bestower of
knowledge. Students are therefore, encourage to construct mearning through genuine
linguistic interaction with other.
Finocchario and Brumfit’s (1983: 91-3) detailed discussion summarized by Beale (2002: 15) is presented
as follows:
1. Teaching is learner-centred and responsive to learners' needs and interests.
2. The target language is acquired through interactive communicative use that encourages the
negotiation of meaning.
3. Genuinely meaningful language use is emphasized, along with unpredictability, risktaking, and choice-making.
4. There is exposure to examples of authentic language from the target language community.
5. The formal properties of language are never treated in isolation from use; language forms
are always addressed within a communicative context.
6. Learners are encouraged to discover the forms and structures of language for themselves.
7. There is a whole-language approach in which the four traditional language skills (speaking,
listening, reading, and writing) are integrated.
Prabhu (1987) categorized activities which have been used in teacging process;
1- Information-gap activity, which involves a transfer of given information from one person to
another – or from one from to another, or from one place to another – generally calling for the
decoding or encoding of information from or into language. One example is pair work in
which each member of the pair has a part of the total information (for example an in complete
picture) and attempts to convey it verbally to the other. Another example is completing a
tabular representation with information available in a given piece of text. The activity often
involves selection of relevant information as well, and learners may have to meet criteria of
completeness and correctness in making the transfer.
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2- Reasoning – gap activity, which involves deriving some new information from given
information through processes of inference, deduction, practical reasoning, or a perception of
relationships or patterns. One example is working out a teacher’s timetable on the basis of
given class timetables. Another is deciding what course of action is best (for example cheapest
or quickest) for a given purpose and within given constraints. The activity 25 necessarily
involves comprehending and conveying information, as an information-gap activity, but the
information to be conveyed is not identical with that initially comprehended. There is a piece
of reasoning which connects the two.
3- Opinion – gap activity, which requires that students give their personal preferences,
feelings, or attitudes in order to complete a task. For instance, students might be given a social
problem, such as high unemployment and be asked to come up with a series of possible
solutions. Another task might be to compose a letter of advice to a friend who has sought their
counsel about a dilemma. In our lesson, the students were only at the advanced-beginning
level. Their opinion-gap task was a rather simple one which involved students’ surveying
their classmates about their favourite subjects. (Prabhu, 1987: 46-47)
When the classroom environment is thought, these kinds of activities are really important. So the
activites should contain oral communication which consist of meaningful tasks and real life
conversation, and they must be task-based and authentic.
However, there are some factors which affect to use these kinds of activities. For example; if the
classroom size is too large, it is quite impossible to use pair or group work activities, or for instance, in
Turkey, students have the same mother tongue and so they do not have to use English in their
classroom. Moreover, they never have English outside the classroom. Another example for this, if the
students are unwilling to learn language, it is again too difficult to use these kinds of activities.
Background of the Study
The University of Sussex, UK was founded in the 1960s and it is one of the biggest and leading
university. Moreover, it is an international university, and there are more than 2,500 international
students from 120 countries, and teaching staff who come from 50 nations. As it is an international
university, University of Sussex Language Instıtute gives English language courses to international
students.
Abant Izzet Baysal University, Turkey was founded on July 3, 1992 by the help of Izzet Baysal. It is
still supported by a foundation, which was founded by İzzet Baysal. It is located between two
metropolis, İstanbul and Ankara. Today, it has 10 faculties, 4 institutes, 6 schools, 7 vocational schools
and 14 research centers. The educational language is English; therefore, the students have to know
English. If they don’t, they learn it at the School of Foreign Languages (in prep class) before starting
their departments. The compulsory, optional, professional lectures are given by School of Foreign
Languages.
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The instructors of Abant Izzet Baysal and Sussex University use Communicative Language Teaching
but the important point is how they use this method. By the help of this study, we can see the result of
this question.
Purpose of the Study
The purpose of this study is to compare and examine instructors’ attitudes towards “communicative
language teaching, CLT” in Abant Izzet Baysal University, Turkey and Sussex University, UK.
Therefore, this study gives a chance to understand the instructors’ view of CLT in Abant Izzet Baysal
University, Turkey and Sussex University, UK. Furthermore, it provides us with an opportunity to
compare and contrast two universities.
Research Questions
In the study, answers to the following research questions are guided:
1) What do instructors of AIBU know about Conception of CLT?
2) What do instructors of Sussex University know about Conception of CLT?
3) Is there a significant difference between instructors of AIBU and Sussex University in terms of using
CLT in their teaching?
4) Is there a significant difference between instructors of AIBU and Sussex University in terms of any
problems when implementing CLT in their classrooms?
Significance of the Study
The approaches, used in ELT, are not very new subject in the field of language teaching. There have
been numerous studies carried out in this field in order to understand their effectiveness and
weakness through the use of various techniques such as classroom observations, interviews, language
learning diaries, detailed questionnaires and so forth.
In this study, I will study Communicative Language teaching and I will try to find out the differences
and the similarities between Sussex University and Abant Izzet Baysal University about how CLT is
applied. As it was said before, European countries, especially England, started to use CLT before
Turkey. So, the teachers in Turkey try to use this approach in their classes like the teachers in
European countries. However, it is doubtful whether they use this approach appropriately or not.
By the help of this study, we can understand what the instructors of Abant Izzet Baysal University
think about CLT and CLT’s advantages and disadvantages. Moreover, we can compare with the
Sussex University where all the instructors and the candidate teachers use Communicative Language
Teaching in their classes. Briefly, this study is important because at the end of this study, we can
understand if the CLT, which is a common approach, is suitable for our students in Abant Izzet Baysal
University or not, and how it can be used in our classes.
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Assumptions
In the current research, it was assumed that;
 The research design in relation with the research questions is appropriate.
 The survey used in this study is suitable to collect relevant data.
 The sample chosen for this study is the right way to reach valid and reliable results
 The participants who took part in the current research willingly responded to the survey.
Limitations
This study is limited to:
 The instructors teaching English at Sussex University and Abant Izzet Baysal University.
 A survey consisting of different sections including items whose aims are to learn the opinions about
Communicative Language Teaching.

2. Method
The current study is a quantitative one. A questionnaire was used in order to collect data. It was
prepared by Huw Jarvis and can be seen at the Appendix A. There is a permission to use his
questionnaire for this study.
This study was conducted at Abant Izzet Baysal University and Sussex University. The participants of
this study were EFL instructors from the language preparatory classes of Abant Izzet Baysal
University, Turkey and from language courses of Sussex University, UK. The questionnaire was given
to 20 instructors (10 instructors of AIBU and 10 instructors of Sussex University). The instructors of
AIBU are Turkish and most of them have 6-10 year experience while the instructors of Sussex
University are British and they have more than 10 years experiences. The instructors’ survey questions
can be categorized in two parts: part1; is about the conception of Communicative Language Teaching,
and part2 is about Communicative Language Teaching Implementation.
The answers given to the items in questionnaires were analyzed using The Statistical Packages for
Social Sciences (SPSS 15) and Chi-square test.

3. Findings about Research Questions
In response to question 1, which asked for definition of CLT, nearly all of the instructors thought
language as communication. These definitions are similar to the notions which are mentioned in the
introduction part. They know what CLT is and its necessities. They are aware of the activities.
For question 2, every single instructor of Sussex University mentioned that they use CLT in their
teaching; on the other hand, half of the instructors of AIBU mentioned that they don’t use CLT in their
teaching. These two questions confirm that the instructors of Sussex University know and use CLT
while the instructors of AIBU know CLT but they don’t use them in their classrooms. There is 55 a
significant difference between two universities for using CLT in their classrooms (p<0,005).
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Table 1: Whether there is a significant difference between two universities for using CLT.
Pearson Chi-Square

Value

Df

Asymp Sig.

Question 2

9,314 (a)

3

,001

Question 3 finds out a number of conceptions and misconceptions about CLT in practice. A great deal
of date is generated from Likert attitude scales of this type.
Statement 1 (S1) indicates that while the instructors of AIBU (50%) would place accuracy above
fluency, the instructors of Sussex University (60%) neither agree nor disagree about this statement. So,
it can be said that for the instructors of Sussex University both accuracy and fluency are important.
The 50% of the instructors of AIBU agree that accuracy is more important than fluency; however, the
30% of them disagree that statement.
Table 2: Fluency or Accuracy (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
1-

Teaching

should

AIBU

1 (10%)

2 (20%)

2 (20%)

4 (40%)

1 (10%)

Sussex

0 (0%)

3 (30%)

6 (60%)

1 (10%)

0 (0%)

focus on fluency rather
than accuracy.

For Statement 2, the vast majority (70% from AIBU and 90% from Sussex University) of the instructors
see students as being centre of knowledge transmission which means that they choose learner-centred
teaching style. So the teachers’ roles are a "planner", a "counselor" and a "helper" in various stages of
the activities.

Table 3: Learner-centered or Teacher-centered (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
2. The students should

AIBU

1 (10%)

6 (60%)

1 (10%)

2 (20%)

0 (0%)

Sussex

1 (10%)

8 (80%)

0 (0%)

1 (10%)

0 (0%)

be the centre of the
knowledge
transmission.

The

teacher should be their
facilitator.
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The response to statement 3 and 4, the vast majority again (60% from AIBU and 70% from Sussex
University) believe in an indeductive approach through “struggling to communicate” which is
presumably seen as being achieved through use of role play games etc. (S4: 50% from AIBU and 70%
from Sussex University).The 30% of the instructors of AIBU believe that deductive teaching is better;
on the other hand, only one instructor of Sussex University believes it.

Table 4: Deductive or indeductive approach (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
3. The teacher should
strongly

1 (10%)

5 (50%)

1 (10%)

2 (20%)

1 (10%)

Sussex

1 (10%)

6 (60%)

2 (20%)

1 (10%)

0 (0%)

encourage

the students to learn
by

AIBU

themselves

through struggling to
communicate.

For statement 4, the vast majority of instructors of Sussex University (70%) are aware of the
importance of role play/games/group or pair work; while, the half of the instructors of AIBU are
aware of it.

Table 5: The importance of role play/games/ group or pair work instead of explicit teaching structures.
(Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
4. The teacher should

AIBU

0 (0%)

5 (50%)

1 (10%)

4 (40%)

0 (0%)

Sussex

2 (20%)

5 (50%)

1 (10%)

2 (20%)

0 (0%)

spend a lot of time on
role

play/

games/

group and pair work
instead of explicitly
teaching structures

The response to statement 5 shows that the instructors of both universities don’t agree that the notion
that CLT places speaking above other skills which means that it is not universally accepted (60% from
AIBU and 60% from Sussex University). Moreover, it can be said that the 60% of the instructors of
Sussex University believe that all skill are important and essential.
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Table 6: The place of Speaking Skills. (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
5. The lesson should
focus

mostly

AIBU

0 (0%)

2 (20%)

3 (30%)

3 (30%)

2 (20%)

Sussex

0 (0%)

2 (20%)

6 (60%)

2 (20%)

0 (0%)

on

speaking skill.

The response to statement 7 shows that while the 40% instructors of AIBU disagree that the teacher
should not correct the students’ mistakes at all unless they cause communication breakdown, the 40%
instructors agree this statement. On the other hand, the 70% instructors of Sussex University disagree
about this statement. This shows that views on error correction are varied.

Table 7: Correcting the students’ mistakes. (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
6. The teacher should
not

correct

AIBU

0 (0%)

4 (40%)

1 (10%)

4 (40%)

1 (10%)

Sussex

0 (0%)

0 (0%)

3 (30%)

7 (70%)

0 (0%)

the

students’ mistakes at all
unless they may cause
communication
breakdown

The response to statement 7 shows that the role of authentic material is widely recognized because the
vast majority of the instructors of both universities (60% instructors of AIBU and 40% instructors of
Sussex University) agree on the importance of authentic materials. On the other hand, the 10%
instructors of AIBU and the 40% instructors of Sussex disagree of the statement.
Table 8: The place of Authentic Material. (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
7. The students should

AIBU

0 (0%)

6 (60%)

3 (30%)

1 (10%)

0 (0%)

Sussex

0 (0%)

4 (40%)

2 (20%)

3 (30%)

1 (10%)

be exposed to authentic
language and material
all the time.
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The vast majority of the instructors (90% from AIBU and 100% from Sussex University) agree that
language tasks should be meaningful and purposeful which is very important for CLT approach.
According to them, tasks should be communicative instead of mechanic. Students should learn
functions and how to speak.

Table 9: Language tasks should be meaningful and purposeful. (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
8.

Language

task

AIBU

3 (30%)

6 (60%)

0 (0%)

1 (10%)

0 (0%)

Sussex

8 (80%)

2 (20%)

0 (0%)

0 (0%)

0 (0%)

should be meaningful
and purposeful.

The response to statement 9 shows that the vast majority of the instructors (80%) of Sussex University
think that CLT is an effective approach for their students; the 40% of instructors of AIBU neither agree
nor disagree on this statement. In addition, the 40% of the instructors of AIBU disagree on this
statement.

Table 10: CLT is an effective or ineffective approach for their students. (Frequency and Percentage)
Statements

University

Strongly

Agree

Agree

Neither

Disagree

Agree Nor

Strongly
Disagree

Disagree
9. CLT is an effective
approach
students.

for

AIBU

0 (0%)

2 (20%)

4 (40%)

3 (30%)

1 (10%)

Sussex

3 (30%)

5 (50%)

1 (10%)

1 (10%)

0 (0%)

your

Part 2 explores issues surrounding its implementation. In response to question four every instructor of
AIBU (100%) reported finding problems when implementing CLT in their classroom; on the other
hand, half of the instructors of Sussex University reported finding problems and half of the instructors
reported not finding problems when implementing CLT in their classroom. “Is there a significant
difference among the teachers’ at AIBU and Sussex University problems about CLT?”. The answer to
this question was given by Chisquare Test. Whether there is a significant difference between the
instructors’ (of AIBU and Sussex University) opinions can be seen by the help of Chi-square test. (p <
0,05 means there is a significant difference). As can be seen in table 13 below there are some significant
differences between AIBU and Sussex University instructors’ problems with CLT for this part of the
survey was found, like; Part 2: Question 4.7., 4.8., But as it was said before, the instructors of Sussex
University don’t have any problems; whereas, half of the instructors of AIBU have some problems
which means that there is a significant differences between two universities’ instructors because for
the question 4 in Teacher questionnaire p<0,005.
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Table 11: Whether there is a significant difference among the teachers’ views at AIBU and Sussex
University about CLT.
Pearson ChiSquare

Value

Df

Asymp. Sig.

Part 2: Question 4

7,246(a)

3

,002

Part 2: Question 4.1

6,147(a)

3

,105

Part 2: Question 4.2.

6,376(a)

3

,095

Part 2: Question 4.3.

9,947(a)

3

,019

Part 2: Question 4.5.

1,955(a)

3

,582

Part 2: Question 4.6.

,743(a)

3

,863

Part 2: Question 4.7.

13,016(a)

3

,005

Part 2: Question 4.8.

14,048(a)

3

,003

Part 2: Question 4.9.

2,561(a)

3

,464

Part 2: Question 4.10.

11,209(a)

3

,011

The problems, as the table below indicates, are varied but mainly relate to the level of students, to
their responsibility and their learning styles. Class size, time of the period of lessons and, to lesser
extent, the demands of the examination system are also significant. Moreover, while the instructors of
AIBU have more problems about CLT, the instructors of Sussex University have few problems. For
example, time is really important to catch up with the syllabus for instructors of AIBU, on the other
hand, the 20 % of the instructors think that it is a problem. Although the percentage is different, the
second problem is for both universities’ instructors are the same; “You are not ready to give up your
authoritative role”. As it was mentioned in the introduction part, in Turkey the class size is too big for
CLT and exam style doesn’t match with CLT. Also, the students got used Grammar Translation
Method, so they are not comfortable with CLT based instruction.

Table 12. Problems implementing CLT according to AIBU instructors
Percentage

Problems

100%

3. Time is limited.

100%

10. You are not ready to give up your authoritative role.

80%

8. Material does not facilitate CLT implementation.
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70%

1. The students’ English proficiency level is too low.

70%

2. Class size is too big.

50%

6. The examination format is not totally CLT-based.

40%

9. You are not clear what CLT expects you to do.

10%

5. The students are not comfortable with CLT.

10%

7. The students need accuracy rather than fluency.

0%

4. The students’ responsibility is low

0%

11. You mind if your students question or challenge your knowledge.

Table 13. Problems implementing CLT according to Sussex University instructors
Percentage

Problems

40%

1. The students’ English proficiency level is too low.

30%

10. You are not ready to give up your authoritative role.

20%

3. Time is limited.

20%

6. The examination format is not totally CLT-based.

10%

2. Class size is too big.

10%

9. You are not clear what CLT expects you to do.

0%

4. The students’ responsibility is low

0%

5. The students are not comfortable with CLT.

0%

7. The students need accuracy rather than fluency.

0%

8. Material does not facilitate CLT implementation.

0%

11. You mind if your students question or challenge your knowledge.
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When asked to elaborate on problems or offer other limitations, the vast majority instructors of AIBU
reported that;
1- CLT is not suitable for their students.
2- The students should have some level in order to push them to communicate in the target language.
3- Without knowing some structures, the students cannot make any progress no matter how hard you
try to encourage them to express their ideas.
4- This method may work well with smaller classes.
5- It causes some problems when it is used at beginner level.
6- Due to some factors, such as time, syllabus or the unwillingness of the students, using these
techniques practically can be impossible.
7- As all their students are Turkish, their mother-tongue causes a problem.
8- Sometimes students’ attitudes towards communicative activities make you reluctant.
9- The exam their students are supposed to prepare for requires accuracy rather than fluency; so
students focus on grammar and feel better if they teach them the rules.
10- The motivation is low.
11- Their students’ background is not suitable for CLT. Generally, they are taught English by using
Grammar Translation Method. So they are not comfortable with CLT.
12- Their students aim is to pass the proficiency exam not to communicate.
When asked to elaborate on problems or offer other limitations, the vast majority instructors of Sussex
University reported that;
1- With younger learners it is difficult (but not impossible) to find a balance between discipline + CLT.
2- Many formal examinations (especially the Cambridge ones) use a very formal Grammar translation
method of testing; so, when preparing for those exams they use less CLT methodology.

4. Conclusion
The results of this study revealed that the data shows that teachers tend to hold certain beliefs about
their work; however, there was a significant difference between the instructors’ from Sussex
University and the instructors’ from AIBU attitudes towards CLT. Whereas the instructors from
Sussex University could use CLT appropriately without any difficulties, the instructors from AIBU
had some problems while they were using CLT in their classrooms. The instructors at Sussex
University are comfortable while using CLT, on the other hand, the instructors at AIBU claim that
they have some problems while using CLT in their teaching process.
All of the instructors of Sussex University use Communicative Language teaching in their classrooms.
Moreover, most of them agree that they have no problems while using CLT. I think this is because
they have 8-9 students in their classrooms, moreover generally they are from different countries so
they can’t use their mother tongue and they have to use target language.
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On the other hand, the instructors of AIBU have knowledge about CLT but they can’t use this in their
classrooms exactly because the most important problem is the students’ mother tongue. Moreover the
classroom size affects using CLT and some students, depending on their background, actually want
grammar classes. They do not take lessons seriously when they are taught through CLT. In addition to
them time is too limited for the heavy syllabus. They want the students to learn the English in a
detailed way but in a short time.
The recent studies in Turkey also show the same results. As Hunutlu (2011) stated before that teachers
in Turkey have positive views on CLT and they try to use CLT in their teaching environment.
However, there are some difficulties to implement CLT in their teaching process. Moreover, Özsevik
(2010) also pointed in his doctoral dissertation that there are some obstacles such as large classes,
teachers’ heavy workload or students’ low motivation or etc. in Turkey which affects implementing
CLT.
Moreover, as Cimen (2008; 71) stated that there are some differences between the senior and junior
teachers’ opinions about CLT.
The reason for the remarkable level of adequacy of junior language teachers’ of CLT background
knowledge may be the very recent graduate levels and their interests of language teaching on contrary
some of the senior language teachers graduate level are so far and different from junior ones like
graduated from Teachers High Schools or Education Institutes. But the case cannot stand by pointing
the issue considering the graduate departments or levels. The main idea can be concealed in the
interest of language teachers on language teaching. On that case senior language teachers -according
to this survey, are in loss of the background knowledge of CLT.
Briefly, the findings of this and previous case studies show that the teachers have knowledge about
CLT and they try to use CLT in their classroom but they have some difficulties while they are
implementing it in their classrooms.
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University as a notice (16-18, April, 2008)
APPENDIX
Questionnaire
Part 1: Conception of Communicative Language Teaching
1. Briefly define CLT (one or two sentences)
___________________________________________________________________________
___________________________________________________________________________
2. Do you use CLT in your teaching? Please put √.
YES

NO

3. Please put √ in a column that matches your opinion most.
Statements

Strongly
Agree

Agree

Neither

Disagree

Agree Nor
Disagree

1- Teaching should focus on
fluency rather than accuracy.
2. The students should be the
centre

of

the

knowledge

transmission. The teacher should
be their facilitator.
3. The teacher should strongly
encourage the students to learn
by themselves through struggling
to communicate.
4. The teacher should spend a lot
of time on role play/ games/
group and pair work instead of
explicitly teaching structures
5. The lesson should focus mostly
on speaking skill.
6. The teacher should not correct
the students’ mistakes at all
unless

they

may

cause

communication breakdown
7.

The

students

should

be

exposed to authentic language
and material all the time.
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Language

task

should

be

meaningful and purposeful.
9. CLT is an effective approach
for your students.
Part 2 CLT Implementation
4. Have you experienced any problems when implementing CLT in your classroom?
�YES (please go to 4.1 and then to 5)

�NO (please go to 5)

4.1 If yes, please tick √any problems that you find relevant to your situation.
O The students are not comfortable with CLT.
O The students need accuracy rather than fluency.
O The students’ English proficiency level is too low.
O You are not ready to give up your authoritative role.
O You mind if your students question or challenge your knowledge.
O The students’ responsibility is low.
O Class size is too big.
O Time is limited.
O Material does not facilitate CLT implementation.
O The examination format is not totally CLT-based.
O You are not clear what CLT expects you to do
From 4.1 please feel free to use the space below to give any further explanation for the above choice(s)
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
Please use the space below to identify any other limitations that prevent you from successfully
implementing CLT.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
5. I am �British

I have

�less than 1 year teaching experience.

�Turk

�1-5 years

�American

�6-10 years

�Other

�more than 10 years
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