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Introduction and Agenda

ÅWelcome and Introduction

ÅOur goals for today
ÅELA ïa look at literacy

ÅELA ïthe science connection

ÅThe culture of science-discourse and practices

ÅAcademic language



During the last twenty years our nationôs 

educational system has scored some 

extraordinary successes, especially in 

improving  the reading and writing skills of 

young children.  Yet the pace of literacy 

improvement has not kept up with the pace 

of growth in the global economy, and 

literacy gains have not been extended to 

adolescents in the secondary grades.

Time to Act: An Agenda for Advancing Adolescent Literacy for College and Career Success. 

Final Report of the Carnegie Corporation of New Yorkôs Council on Advancing Adolescent Literacy, 2010



What  happens from 4th grade to 12th grade?  

ÅLiteracy demands change

ÅVocabulary demand increases

ÅTexts become longer

ÅSentence complexity increases

ÅStructural complexity increases

ÅGraphical representation becomes       

more important

ÅConceptual Challenge increases

ÅTypes of texts used vary widely across 

content areas



The major difference between reading in

grades K-5 and reading in grades 6-12 is the 

transition from learning to read to reading to 

learn.
Reading in the Disciplines:  The Challenges of Adolescent Literacy

Carnegie Corporation, 2010



High school graduates today are increasingly 

expected to judge the credibility of sources,

evaluate arguments, and understand and 

convey complex information in the college 

classroom, in the workplaceé 

The ability to reason allows for the systematic

development of ideas, the ability to make

sound choices, and the ability to make and 

understand persuasive  arguments.  
American Diploma Project, 2004, p. 29



Among the strengths that distinguish the Common Core Standards areéthe 

focus on reading and writing across the curriculum, which are skills that colleges 

and employers valueé
Memo from Dr. Mitchell D. Chester, Commissioner of the Board of Elementary and Secondary Education of 

Massachussettes to Board members, July 16, 2010



ÅThe idea that instruction in English 

language arts should be integrated into 

science instruction and that science texts 

should be integrated into English language 

arts instruction is being considered today 

by more and more educators and policy 

makers.  



ÅThis is most evident in the Common Core 

State Standards in English Language Arts 

(CCSSO, NGA)

ÅThe full title of the standards document is: 

Common Core State Standards for English 

Language Arts & Literacy in History/Social 

Studies, Science, and Technical Subjects.



Why is an interdisciplinary approach to literacy 

development important?  

ÅThere is a need for college and career ready 

students to be proficient in reading complex 

informational text independently in a variety 

of content areas because most of the 

required reading in college and workforce 

training programs is informational in 

structure and challenging in content
Å Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and Technical 

Subjects, p.4



The ELA CCSS cites the 2009 NAEP reading 

framework as also calling for a special 

emphasis on informational text.  

ÅInformational reading (as opposed to literary 

reading) should increase throughout the 

grades from 50% in 4th grade to 70% in 12th

grade.

ÅThe overwhelming focus of writing 

throughout  high school should be on 

arguments and informative/explanatory texts 

(p. 5)



A shared responsibility

ÅThe CCSS recognize that ELA teachers 

cannot accomplish this alone and that all 

ELA experiences cannot focus on 

informational text.  Therefore, as part of a 

school wide literacy program, much of the 

responsibility for teaching students how to 

engage with informational text should rest 

with teachers of social studies, history, 

science, and technical subjects, as well as 

teachers of other subjects in the school.



Examples of CCSS relevant to Science

Anchor Standards 8 for reading says:

ÅDelineate and evaluate the argument and 

specific claims in a text, including the 

validity of the reasoning as well as the 

relevance and sufficiency of the evidence 

(p. 10).



Anchor standards for writing include:

ÅWrite arguments to support claims in an 
analysis of substantive topics or texts, 
using valid reasoning and relevant and 
sufficient evidence.

ÅUse technology, including the Internet, to 
produce and publish writing and to interact 
and collaborate with others.

ÅDraw evidence from literacy or 
informational texts to support analysis, 
reflection, and research.



Anchor standards for speaking and listening 
include:

ÅIntegrate and evaluate information 
presented in diverse media and formats, 
including visually, quantitatively, and orally.

ÅPresent information, findings, and 
supporting evidence such that listeners   
can follow the line of reasoning and the 
organization, development, and style are 
appropriate to task, purpose, and audience 
(p. 48).



ÅMake strategic use of digital media and 

visual displays of data to express 

information and enhance understanding of 

presentations (p. 48).

These anchor standards are elaborated for 

each grade from K-8 and then for grade 

bands 9-10 and 11-12. 



ELA standards are consistent with existing 

national standards in science

ÅInterpret written descriptions of real-world 

objects and events. 

ÅWrite a clear and accurate description of a 

real-world object or event.

ÅLocate information in reference books, 

back issues of newspapers and 

magazines, compact disks, and computer 

databases.
Å Benchmarks for Science Literacy of Project 2061 of the American Association for the Advancement of Science 

(1993)



ÅPresent a brief scientific explanation orally or in 
writing that includes a claim and the evidence 
and reasoning that supports the claim.

ÅSeek to gain a better understanding of a 
scientific idea by asking for an explanation, 
restating an explanation in a different way, and 
asking questions when some aspect of an 
explanation is not clear. 

ÅExplain a scientific idea to someone else, 
checking understanding and responding to         
questions.

Chapter 12 of Benchmarks, Habits of Mind; Communication Skills; Critical Response Skills



ÅNotice and criticize the reasoning in 

arguments in which fact and opinion are 

intermingled. 

ÅNotice and criticize the reasoning in 

arguments in which the claims are not 

consistent with the evidence given. 

ÅBe skeptical of claims based only on 

analogies. 



Clearly there is an overlap between ELA 

Common Core Standards and existing 

standards in science. 

If done well, the integration of ELA with 

science could be an effective approach to 

teaching science content, reasoning and 

critical response skills, and literacy skills.





As the editors of the special section put it:

ÅScience is about generating and interpreting 

data, but it is also about communicating facts, 

ideas, and hypotheses.  Scientists write, speak, 

debate, visualize, listen, and read about their 

specialties daily.  For students unfamiliar with 

the language or style of science, the deceptively 

simple act of communication can be a barrier to 

understanding or becoming involved with 

science (p. 447).



Issues to overcome. 

ÅCould emphasis on the reading of science 
texts replace hands-on, inquiry-based 
science?  

ïñéwhen science literacy is conceptualized as a 
form of inquiry, reading and writing activities can 
be used to advance scientific inquiry,rather than 
substitute for it.  When literacy activities are driven 
by inquiry, students simultaneously learn how to 
read and write science texts and to do scienceò 
Pearson, Moje, and Greenleaf: Science, 2010, pp. 459-460



The Culture of Science

ÅDiscourse 

ïClaims and evidence

ÅScience Practices

ïModeling



Discourse

ÅScience is a communal activity

ÅScientist must share explanations & 
predictions with other scientist

ïPublished results of scientific investigations

ïOral presentations & meetings

ïGrant writing

ïThe peer review process



Discourse

Teachers and students 

should be expected to 

use in their classroom 

discourse the language, 

representations and 

reasoning structures 

that are accepted by 

scientists.



Discourse
Science discourse goes beyond proper language

ÅIt  engages students in making clear, to 

themselves and others, not just what they 

know, but how they know it.  Claims are made; 

evidence is produced; and explanations are 

formulated, revised and extended through 

science discourse during which claims, 

evidence and reasoning are discussed and 

critiqued.



STANDARDS OUTLINE: SCIENCE PRACTICES
STANDARD SP.1

Á Asking scientific questions that 
can be tested empirically and 
structuring these questions in 

the form of testable predictions

OBJECTIVES:

Á SP.1.1 Scientific Questions

Á SP.1.2 Predictions

STANDARD SP.3

Á Searching for regularities 
and patterns in 
observations and 
measurements (i.e., data 
analysis)

OBJECTIVE:

Á SP.3.1 Analyzing Data for 
Patterns

STANDARD SP.2

Á Collecting data to address scientific 
questions and to support predictions

OBJECTIVES:

Á SP.2.1 Data Collection 

Á SP.2.2 Evaluating Data for Evidence

STANDARD SP.5

Á Using mathematical reasoning and 
quantitative applications to interpret and 
analyze data to solve problems

OBJECTIVES:

Á SP.5.1 Proportionality Between Variables

Á SP.5.2 Patterns of Bivariate Relationships

STANDARD SP.4

Á Using evidence and science knowledge to construct 
scientific explanations, models, and representations

OBJECTIVES:

Á SP.4.1 Constructing Explanations

Á SP.4.2 Models and Representations

Á SP4.3 Evaluating Explanations

SP.4.2 Models and Representations

Students construct, use, re-express and revise models and 

representations of natural and designed objects, systems, 

phenomena and scientific ideas in the appropriate context and 

in formulating their explanation.


