nAs

PUBLISHERS [SSN 2320-9305

CONFLUX

JOURNAL OF EDUCATION

VOLuUME1, Issuel, JuNE 2013

A PEER REVIEWED INTERNATIONAL JOURNAL




n ﬁ s Run Behind the Undiscovered Areas of Knowledge

PUBLISHERS

CONFLUX

JOURNAL OF EDUCATION

VOLUME 1, IssuE 1, JuNE 2013

ISSN 2320 - 9305

A PEER REVIEWED INTERNATIONAL JOURNAL



Editor Dr. Jayasree. P.
Associate Professor
School of Pedagogical Sciences
Mahatma Gandhi University
Kotayam, Kerala, India.

Associate Editor Dr. Mariamma M athew
Associate Professor
Peet Memorial Training College
Mavelikara, Kerala, India.

Assistant Naseerali. M. K.
To the Editor Research Scholar, Department of Education,
University of Kerala, Thiruvananthapuram.

Editorial Board Dhanya Krishna
Assistant Professor, SNG College, Chelannur, Kaxde.
P. Rintarajan Varghese
Head, Medical Surgical Department,
Bel- Air College of Nursing, Pune.
Prince. T. R.
Govt. Higher Secondary School, Kunchithanni,
Idukki Dist., Kerala, India.
Sibu. V.G.
Department of English
St. Xavier’s International School, Panchgani.

Publisher Naseerali.M K.
Research Scholar, Department of Education,
University of Kerala, Thiruvananthapuram.

Publishing Hashif Manzil, Perinthattiri P.O.

House Cheloor, Malappuram Dt. Kerala, India.
Ph: 8907162762, 09745073615
Email: naspublishers@gmail.com
Web:naspublishers.blogspot.com

Layout v4u Computers

Opp. M.G. University, Kottayam

The views expressed in this publication are noessarily those of the Editor or the Editorial Rew®oard.



Gratitude to,

Dr. T.V. Thulasidharan, Professor & Director,

School of Pedagogical Sciences, M.G. Universitytt&@m
Dr. P. J. Jacob, Professor,

School of Pedagogical Sciences, M.G. Universitytt&@m
Dr. K. P. Suresh, Professor,

School of Pedagogical Sciences, M.G. Universitytt&@m
Prof (Dr.) A. Sudharma, Dean, Faculty of Education,
School of Pedagogical Sciences, M.G. Universitytt&@am
Prof (Dr.) Celine Pereira, Professor,

School of Pedagogical Sciences, M.G. Universitytt&@am
Dr. Jaya Jaise, Reader,

School of Pedagogical Sciences, M.G. Universitytt&@m
Dr. Minikutty. A, Reader,

School of Pedagogical Sciences, M.G. Universitytt&@m
Dr. Jayasree P, Reader,

School of Pedagogical Sciences, M.G. Universitytt&@m
Dr. Sajna Jaleel, Assistant Professor,

School of Pedagogical Sciences, M.G. Universitytté&@m.
Dr. Ashok Alex Philip, Principal,

Peet Memorial Training College, Mavelikara, Kerala.
Prof. Thomas Uzhuvathu, Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Dr. Jibby George, Associate Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Prof Bobby Oommen Kurien, Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Prof. Abraham Thomas M., Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Dr. Mariamma Mathew, Associate Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Smt. Alie Moly Varghese, Assistant Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Dr. Sony Mary Varghese, Assistant Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Smt. Sheeja R, Assistant Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Smt. Mumthas S, Assistant Professor,

Peet Memorial Training College, Mavelikara, Kerala.
Prof. G. Lokanadha Reddy,Professor and Head,
School of Education and HRD, Dravidian Universkyppam , Andhra Pradesh.
Dr.A.Anukaliani, Reader,

Department of Physics, Kongunadu Arts and Scierake@e, Coimbatore.



“Those who educate children well are moreto be
honored than they who produce them; for these

only gave them life, those the art of living well.”

Avristotle



dedicated to

The Ones

Deprived of Education



Contents

From the Desk

Importance of Enlightened Education Today
Naseerali. M.K. and Shu. V.G.

Job Satisfaction of University Teachers
Lokanadha Reddy G.

Comparison of Psychosocial Adjustment of Hearmgaired Students on the
Basis of Gender, Domicile and Socioeconomic Status

Dr. Céine Pereiraand Dr. Sregja S
Interactive Whiteboards Utility in Biology Learmn
Dr. K.Nachimuthu

Perception of Academics on the Availability ofredtructural Facilities in the
Universities of South India

Poornima, R.
Unlearning: An Inevitable Part of Learning
Naseerali. M. K.

Standard-Referenced Approach to Practice Teachsg an Alternative to
Assess the Programme - A Way to Improve Qualifyeacher Education

Dr. Mariamma Mathew

Effectiveness of Virtual Classrooms in Enhancircagdemic Achievement and
Learning in Biological Sciences

Dr. Shazli Hasan Khan
Emotional Intelligence as a Moderator of Vocatiadaturity
Dr. Lalhriatpuii

A Study of Career Decision-Making Self-Efficacy @mg Senior Secondary
Students

Dr Kirandeep Sngh and Vidhi Bhalla

A Study on Problem Solving Ability of Senior Sedany School Students
Dr. Ram Prakash Gupta and Dr. Mrs.Vishakha Joshi

Emotional Intelligence: It's Concept & How to Emite It

Beena Indrani

Value Oriented Education: A Quality Teaching Petsjve

Chaman Lal Banga

Administrative Behaviour of Heads of Secondarydds

Dr. Rajeev Prakash Gundale

14

19

24

32

34

37

44

48

54

59

66

76



Significance of Universal Design to Indian Higtigtucation
Dr. Ningamma C. Betsur

Teacher Education: A National Responsibility

Dr. N. R Ravi

Improving the Levels of Achievement among the $édamy School Students in
Learning of Science through Multiple Intelligendggproach

Dr. Reni Francis and Dr. Vasundhara Padmanabhan

A Study of the Awareness about Inclusive Educatiomong Teacher Educators
in Aurangabad District

Dr. Pagare P.B. and Dr. Sonkamble.C.P.
Self Concept in Adolescent Girls

Dr. A. Kusuma

An Exclusive Article on Inclusion

Dr. D. Packialakshmi

From the Desk

Articles

Networks Among Education Institutes -Need of tfeyD

Rintarajan Vargese

Questioning Skill as a Tool for Teaching Compeyenc

Preety Agarwal

Stress among Teachers Due To Intra and Interpar&iationships
Dr. R. Vijaya Anuradha and Prof. G. Lokanadha Reddy

A Study of Interpersonal Relations of TeacherRdtation to Their Teaching
Subjects

V. Mercy Jyothi
Self-Concept and Achievement Motivation of Highh8al Students
A.S Arul Lawrence and A. Vimala

Ego-Resiliency of Teacher Trainees In RelatioBdme Socio-Educational
Factors

Dr. Kamaksha Mishra

Problems of Computer Teachers at Secondary Stlevel

M. Shailaja

Effective Citizenship Education in Quality Schools

Dr. Pushpesh Pathak

Suggestive Accelerative Learning and Teaching g¢8sippedia)
Dr. D. Packialakshmi

83

87

91

100

105

112

115

116

122

132

141

147

155

160

166



Impact of Multimedia Package on Critical ThinkiAbility of Standard IX
Students 169

Mrs. Manjula H.Sand Dr. Ningamma C. Betsur

Aggression and Adjustment among Adolescents Batgnig One Child and
Many Children Families In Relation To Socio-Econor8tatus and Home
Environment 172

Dr. Ravneet Gaur

A Study to Observe the Impact of School Environthm@mTheir Work Values &
Academic Motivation 176

Dr. Ram Kishan Sharma

Mental Health and Academic Achievement in Engti§ibigher Secondary

Students 182

Dr .V. Ambedkar

Effect of Games on Developing Ability to Followslinuction among Primary

Level Children with Moderate Mental Retardation 187

Dr. T. V. Sunish and Tiwari P.
A Study on the Extent of a Spiritual Personalitydntory (SPI) For Higher

Secondary School Students 195
Prakash Alex
Mental Health Status among Professional Collegdesits 199

Dr. M. Chandramma

Miscellany



Conflux Journal of Education | SSN 2320-9305 Volume 1, Issue 1, June 2013 141

SELF-CONCEPT AND ACHIEVEMENT MOTIVATION OF
HIGH SCHOOL STUDENTS

A.S. Arul Lawrencéand A. Vimald

Abstract

The present study Self-concept and Achievementvaiom of High School Students was
investigated to find the relationship between Setfeept and Achievement Motivation of High School
Students. Data for the study were collected usielfrc®ncept Questionnaire developed by Raj Kumar
Saraswath (1984) and Achievement Motive Test (ACHENeloped by V.P. Bhargava (1994). The
investigator used simple random sampling technigueselecting the sample. The sample consists @f 25
high school students. For analyzing data 't' teBNOVA and Pearson's product moment co-efficient
correlation were the statistical techniques usethdihg shows that there is a significant relatioipsh
between self-concept and achievement motivatibigbfschool students.

Key words: Self-concept, self-esteem, Achievement Motiva#iahjevement, Motivation, High School
Students.

INTRODUCTION

Stanley Hall (1904) described adolescence as agefigreat “storm and stress”, corresponding
to the time when the human race was in a turbutesmsitional stage on the way to becoming civdize
(Lama Majed Al-Qaisy and Jihad Turki, 2011). Adalkesce is the period of heightened sensitivity for
rapid learning and of critical acquisitions whichtekmine the general style of adult life. AdolesEeis
the period of transition from a relatively dependelildhood to the psychological, social and ecoitcom
self sufficiency of adulthood (Shubhangi KambleQ2p It is the time during which many developmental
changes takes place in the individual like the Wwayhinks, looks and behaves. Adolescence is ttiedbe
of time when the surge of life reaches its highpestk (Jersild, 1963). Adolescence can be a timtaghf
risk for children, where newfound freedoms can Itéawlecisions that drastically open up or clofidife
opportunities. Achievement during this period canabstepping stone for the forthcoming year. Ohgni
adolescent has good achievement motivation anetsatfept he can succeed in life.

Self-concept is considered by many researcherhi@seantral theme of life which affects all
relationships, performances and achievements githatively or negatively. The basic assumptiothest
individuals who feel good about themselves and thigilities are the ones who are most likely tocseal.
Academic success or failure appears to be as deeplgd in concept of self as it is in measured talen
ability. Motivation is generally defined as intefneondition that stimulates, directs and maintains
behavior. There is a strong relationship betweamieg and motivation. According to Abraham Maslow
when the need for love and belongingness are meéividual can then focus on higher level needs of
intellectual achievement. At this stage, the uggkearn increases (Woolfolk, 2004). Lack of motivatis
a big hurdle in learning and a pertinent causehan deterioration of education standards. Accordang
Deci and Ryan (2000) motivation is greatly appredabecause of the consequences it produces. The
attitude that is often used in conjunction with ivation to achieve is self concept, or the way theks
about oneself to perform a task successfully. Treo®nsiderable evidence to support the conterttiah
positive academic self-concept contributes to acecieachievement by enhancing the motivation to
achieve (Riffat-Un-Nisa Awan, Ghazala Noureen & #mjNaz, (2011).

This study’s purpose is to explore student achie@mnmotivation, their self concept and how
these factors impact them.

SIGNIFICANCE OF THE STUDY

Self-concept is an important element in the groattd developmental process for individual
human beings. High school education is the founddtr higher education. In high schools, curricalis
common; also the students of this age are adolesc®elf-concept at school seems to be affectethdy
image that other significant persons (teachersemsar peers) have of the pupil (Burns, 1982; Cugmas
1992; Harter, 1986) and by social comparison wities in the same setting (Rogers, Smith, Coleman,
1978). Those who have high self-concept can eat@lelop high level of intrinsic motivation within
themselves which leads to great achievement. Aehient motivation, as it relates to students, iy ver

! Principal, St. Joseph College of Education, KalaRaad, Kadamboduvalvu, Nanguneri, Tirunelveli,idgnd
2 Assistant Professor, St. Joseph College of Etrcafalakad Road, Kadamboduvalvu, Nanguneri, Tehugli, India
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important. Students who have high motivation toiex generally do well academically. Students with
low motivation do not do well academically. But ivation does not guarantee achievement. Similarly,
achievement does not reflect motivation (Keefe damkins, 1993).

All students are influenced by a need to achievealises them to want to be successful at what
they attempt. But each student is affected to difie degrees. Students who are intrinsically mtgiva
participate in learning activities for their owrksathey desire the outcome. They do not need swvar
praise; they find satisfaction in knowing that wkia¢y are learning will be beneficial later. Thegnt to
master the task, and they believe it is under theimtrol to achieve mastery. The work may reflect
personal interest or be a new challenge.

Our self-concept and how competent we feel is wgiaes the motivation to achieve certain
goals. Therefore the investigator desires to stilny self-concept and achievement motivation in high
school students. So, the following topic has bexdecsed by the investigator for the research.

STATEMENT OF THE PROBLEM

“Self-Concept and Achievement Motivation in Highh®ol Students”. The investigator adopted
the following definitions for the terms used instthile.

Self-concept

Baumeister (1999) defineself-conceptas "the individual's belief about himself or hdise
including the person's attributes and who and wheaself is".

Self-concept is defined as a “Concept regardingviddals own self-evaluation of himself,
feeling that one has about himself’ (Prasad ankihd 977).

Self-concept is defined as the sum total of pess@@rceptions about his /her physical, social,
temperamental and academic competence. It covbedsheonvictions and values the person holdaldd
includes attitudes of himself or herself as a per¢os/her worth, his or her right to have his/ bam
feelings and thoughts and making his /her own émtés(Sood, 2006).

Self-concept is an individual's awareness of herdiwn identity. There are three aspects of this
concept: self-image (of what the person is), icedfl (what the person wants to be) and self-est@dmt
the person feels about the discrepancy between sthatis and what s/he would like to be) (Lawrence,
1996).

Achievement Motivation

Atkinson (1966) defines achievement motivation las $triving to increase one's capacity or
activities in which a stand of excellence is to lgmnd where the execution of such activities citinee
succeed or fail.

Achievement motivation is affect in connection wéthaluated performance in which competition
with a standard of excellence was paramount (Md¢@idl Atkinson, Clark, & Lowell, 1953).

High School Students

High school students refer to the students those avh studying 1X and X standard in high and
higher secondary schools.

OBJECTIVE OF THE STUDY

To find the relationship between Self-concept anchiévement Motivation of high school
students.

NULL HYPOTHESES

1. There is no significant difference between highosthboys and girls in their self-concept.

2. There is no significant difference among rural,-subban and urban high school students in their self
concept.

3. There is no significant difference among governmaitted and unaided high school students in their

self-concept.

There is no significant difference between highosdtboys and girls in their achievement motivation.

There is no significant difference among rural, -suban and urban high school students in their

achievement motivation.

o s
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6. There is no significant difference among governmaitted and unaided high school students in their
achievement motivation.

7. There is no significant relationship between thd-s@ncept and achievement motivation of high
school students.

METHOD

Self-concept Questionnaire developed by Raj KunzaaSvath (1984) and Achievement Motive
Test (ACMT) developed by V.P. Bhargava (1994) wesed for the collection of data. The reliabiliy o
Self-concept questionnaire and Achievement MotivestTwere 0.91 and 0.87 respectively. The
investigator has adopted survey method for thigystu

Population for this study was students studyingatXi X standard in high and higher secondary
schools in Tirunelveli district.

The investigator used simple random sampling teghnifor selecting the sample. The sample
consists of 250 high school students from 8 sch@gt®ong them 170 are boys and 80 are girls.

For analyzing data ‘t’ test, ANOVA, and Pearsonmsduct moment co-efficient correlation were
used as the statistical techniques.

DATA ANALYSIS AND FINDINGS
Findings based on the hypotheses and followed tayat#lysis are given as follows;

Table 1. Difference in Self-Concept of High Sch8tlidents with Reference to Gender

Calculated  Taple Remarks at 5% level of

Gender N Mean SD o
‘t value Value significance

Self-

concept Boys 170 19.04 4.196
248 2.617 1.96 Significant
Girls 80 20.37 2.587

Table 1 shows that there is significant differehetwveen high school boys and girls in their setiezpt.

Table 2. Difference in Self-concept of High Sch8tlidents with Reference to Locality of School

0,
Schqol Mean SSb SSw of C‘:aylculated Table Remarl_<s gFSA)IeveI
Locality F' Value Value of significance
Self- Rural 19.21
concept
Semi-urban 16.24 346.28 3255.96 2,247 13.135 3.04 Significant

Urban 20.24

Table 2 shows that there is significant differeaceong rural, sub-urban and urban high school
students in their self-concept.

Table 3. Difference in Self-concept of High Sch8tlidents with Reference to Type of School

Remarks at
Type of Mean SSh SSw df C‘:a,IcuIated Table 5% level of
School F’ Value Value S
significance
Self-
concept Govt. 18.82
Aided 19.04 176.47 3425.77 2,247 6.362 3.04 Significant

Un-aided 20.87

Table 3 shows that there is significant differemeeong government, aided and unaided high
school students in their self-concept.
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Table 4. Difference in Achievement Motivation ofghi School Students with Reference to Gender

" Remarks at
Gender N Mean SD df Calculated 't Table 5% level of
value Value significance
Achievement 9
Motivation o6 170 1046 3.45
248 3.612 1.96 Significant

Girls 80 2101 241

Table 4 shows that there is significant differemegween high school boys and girls in their
achievement motivation.

Table 5. Difference in Achievement Motivation ofghi School Students With Reference
to Locality of School

- Remarks at
o

2 School Mean  SSb SSw df (‘Zaylculated Table 50 level of
g Locality F’ Value Value sianifi

z gnificance
=

= Rural 20.27

g

S Se™M 1816 9208 251551 2,247 4521 3.04  Significant
2 urban

Q

<

Urban 20.08

Table 5 shows that there is significant differeaceong rural, sub-urban and urban high school
students in their achievement motivation.

Table 6. Difference in Achievement Motivation ofghi School Students with Reference to Type of School

oy

k=) Remarks at
g Type of Mean SSb SSw df C‘:aylculated Table 5% level of
= School F’ Value Value S

o significance
=

S Govt. 20.35

e

% Aided 19.34 94.88 2512.71 2,247 4.664 3.04 Significant
2

< Un-aided 2073

Table 6 shows that there is significant differemeeong government, aided and unaided high
school students in their achievement motivation.

Table 7. Relationship between Self-Concept and éarent Motivation of High School Students

Self-Concent and N Calculated Table Remarks at 5% level of
: b 'Y Value Value significance
Achievement
Motivation 250 0.194 0.139 Significant

Table 7 shows that there is significant relatiopsbétween the self-concept and achievement
motivation of high school students.

CONCLUSIONS

Based on the analysis of data the investigatorlada the finding that there is significant
difference in the self-concept of high school sttden terms of gender, locality and type of schddlere
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is significant difference in the achievement mdiima of high school students in terms of gendecality
and type of school.

There is significant relationship between the selficept and achievement motivation of high
school students.

From this study, ‘t’ test reveals that the girls{R0.37) are better than the boys (M=19.04) in
their self-concept. This is due to the fact thalisgire given much more importance than the boyarily
and society. Now they are getting equal opportesigind they occupy high positions in almost altifie

‘F’ test reveals that the students studying in tinean schools (M=20.24) are better than the
students from rural (M=19.21) and semi-urban (M24%.schools in their self-concept. This is dueh® t
fact that the students from urban schools are epts great facilities and equipment and they ot r
experiences. This may help them in enriching thréird and excel in their self-concept.

‘F’ test reveals that the unaided school (M=20.8®)dents are better than the aided school
(M=19.04) and government school (M=18.82) studentbeir self-concept. This is due to the fact tat
unaided school students have sound financial assistto meet their basic needs and they concentrate
more on their studies. They may have adequatedreexthd motivation for their learning. In their solg
the teachers may also harness their efforts tdrérecdesired aims and goals.

‘t" test reveals that the girls (M=21.01) are betthan the boys (M=19.46) in their achievement
motivation. This is due to the fact that femalee &ard working, interested in studies, having less
distraction due to the technological exposure thermales. So, they have more achievement motivatio

‘F’ test reveals that the students studying in theal schools (M=20.27) are better than the
students from urban (M=20.08) and semi-urban (Mt8Bschools in their achievement motivation. This
is due to the fact that the students from rurabsthare not given adequate training and coacHihgir
parents may be illiterate and have low income. Tgivates them to study well and achieve in life.

‘F’ test reveals that the un-aided school (M=2DStBdents are better than the government school
(M=20.35) and aided school (M=19.34) students girtchievement motivation. This is due to the fact
that the unaided schools are conducting extra ¢ogatiasses, life skills programme to the studemts
order to bring their talents out. In their schotile teachers may also harness their efforts tohréae
desired aims and goals. Un-aided school studeatiseethe importance of studies and the teachers al
guide the students properly to gain achievemenivatixdn.

The correlation analysis reveals that there igaificant relationship between self-concept and
achievement motivation of high school studentssTiidue to the fact that the students with high se
concept are aware of their strengths and weaknesseknow about their capabilities. Therefore, they
able to rectify their weaknesses and develop gtengths to achieve higher in this competitiveldior

From the present study it is found that the selfeept and achievement motivation of high
school students is moderate. It is found out thatd is a positive relationship between the seticept
and achievement motivation of high school studehdsimprove the self-concept of high school student
efforts must be taken by the teachers and parernpsavide a good environment both inside and oatsid
the school. By this way, they will develop theitfsmncept which will further lead to understandiafy
their capabilities, strengths, weaknesses, in®redtitude, aptitude, emotions, knowledge etcs thill
finally lead them to develop a high level of acliment motivation.
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There is no doubt that quality education is a guarantee to quality of
life and a secure future. When we talk about various plans, projects
and schemes like Sarva Shiksha Abhiyaan,Education for All and
Mid-Day Meal and laws like the Right to Education Act to promote
and ease the access to education, we actually aim for social development
of our nation. But are we, the citizens, especially the youth of India,
actually dedicated to the cause of making education accessible to all
the children of India?

Let us join together to have a time

‘No more privileged and the deprived’
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