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PREFACE

The student of character education is at once confronted with the
fact that he is dealing with very complex and perplexing problems;
difficulties seem to multiply as the study prooctedN. For these and
other reasons the committee has for several years carried on its work
b subconunittoes. For the studies of the current. year (1924-25)
and in the preparation of this report the committoe has been organ-
ized as follows:

1. The processes of character education: Edward O. Sisson (Chairman), T. W.
Galloway, J. L. Meriani, T. M. Muir, Charles E. Rugh, A. L. Threlkeld, H. B.
Wilson, Milton Bennion.

2. Classroom procedure: II. B. Wilsou (Chairman), Fannie Fern Andrews,
Edna W. Bailey, Jeremiah E. Burke, W. W.. Charters, Olive M. Jones, William
IL Kilpatrkk, Effie McGregor, Mary MeSkimmon, T. M. Muir, E. Ruth Pyrtle,
Margaret Rae, Charles E. Rugh, J. W. Searson, Edward O. Sisson, Milton
Bennion.

3. Curricuhm materials: J. L. Meriain (Chairman), Fannie Fern Andrews, Sarah
Louise Arnold, Ira I. Cammack, W. W. Charters, Susan M. Dorsey, Howard C.
Hill, William H. Kilpatrick, Effi6 McGregor, Merle Prunty, J. W. Searson,
Edward O. Sisson, A. L. Threlkeld, II. B. Wilson, Milton Bennion.

4. Sch49o1 community: Olive M. Jones (Chairman) J. E. Burke, Susan M. Dor-
sey, T. W. Galloway, (Mrs.) Sandy W. Gregory, Clarence Hayden, John R. kirk,
J. L. Meriam, E. Ruth Pyrtle, Margaret Rae, Leila Tilley, Milton Bennion.

5. Character scales and measurements: Edwin D. Starbuck (Chairman), 'Arthur
L. Beeley, T. W. Galloway, William H. Kilpatrick, Merle Prunty, A. Duncan
Yocum; Milton Bennion.

6 Tracher training: Charles E. Rugh (Chairman), Sarah Louise Arnold, Edna
W. Bailey, Ira I. Cammack, O. B. Drake, Howard C. 13111, John It. Kirk, A.
Duncan Yocum, Milton Bennion.

7. Delinquency, its forms, mums and prevention: A. L. Beeley (Chairman),
.0. B. Drake, Milton Bennion.

8. Character education plans and references for study (selected bibli.ography):
J. W . Searson (Chairman), Mafy McSkimmon, Milton Bennion.

S. D. Shankland, consulting member,of all subcommittees.

The chapters of this report have for the most part been prepired
by the chairman of the corresponding subcommittee in collaboration
with his commit,tee members. Each of these reports ha4, however,
been submitted to the committee as a whole arid has beén generally
approved subject to such adjustments as the chairman- might find
advisable to make.

V



VI PREFACE

While this committee has been at work for several years no mem-
ber of the committee tias been free to give his time and energy to
the work; it has, in all cases, been carried as an extra load.

The verylimited funds appropriated have been available for office.'
expenses only, with no financial provision either for committee meet,
ings or for research. Meetings of the committee as a whole have,
therefore, been impossible, but. members have had personal and group
conferences whenever circumstances permitted.

Under these conditions the committee has aimed only to collect
and compile the iufonnation available to ite, members and to ro-
state what in ita judgment represento the soundeat, current theories
of character education. Tho various subcommittees have had a
/arge degree of independence in the study and formulation of their
own problems.

A general bibliography and brief descriptions of several new organ-
izations for character education are assigned to the appendix,

While the committee is. of the opinion that it has made some
progress toward developing a sound puis t of view, it is also conscious
of the very limited scope of its work to date; the major portion
remains to bo done. This report is submitted in all huinility, but

a in the hope that it may.be of some vtAtte to teachers generally.
The committee gratefully acknoNMge-, :63 debt to coworkers in

this phasò of educational endeavor. Many such workers havo re-
spanded generously to calls for assistauce.

i
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CHARACTER EDUCATION

INTRODUCTION

The subject of objectives in character oducation was discussed in
a report of progress to the National Education Association, July,
1924. Whilo this topic is not treated separately in this report, the
gen"ral point of view of the 1924 report is maintained in Chapter I,
:rho Processes of Character Education, and is restated briefly and
dismissed at some length in Chapter VI, Profeasional Preparation of
Teachers for Character Education.

The general objectives of character education may be stated in
different ways without necessarily involving conflict. They may for
example be briefly stated as follows;

1. To develop socially valuable purposes, leading in yout4 or early
maturity, to the development of life purposes.

2. To develop enthusiasm for the realization of these purposes;
and coupled with this enthu;iasm, intelligent 'Lie of time and energy.

3. To develop the moral judgmentthe ability to know what is
right in any given situation.

4. To dexelop tho moral imaginationthe ability to picture vividly
the good or evil consequences to self turd to others of any type of
behavior.

5. To avelop all socially valuable natural capacities of the indi-
vidual, and to direct the resultant abilities toward successfully ful-
filling all ono's moral obligations.

Investigations thus far warrant the conclusion that the prime fact-
. tor in the development of any personality is the influence of other
personalities. This fact gives emPhasis to thwonvietion that char-
acter education is a problem of conununity life, and that all social
institutions and social agencies should share cooperatively this
responsibility.'

The school can by no means assume all the responsibility. The
natural responsibility of parenthood and the intimate personal relao-
tions of the home at once suggest that this institution should be the
Ilk

'1.

I This point is quite fully discussed by Dr. S. O. Sisson in "School snd Society," Vol XXI, No. 641,
May. 9, 1925.

1 The responsibility of professionM educators is not rtricted to schoolroom activities. Educators
Amid he leaden in every phase of educational activity in the oommunity and in 'sob i Its loci,'
institutions.

1
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2 bArARACTER EDUCATION

primary factor in character development. Character development
is also held to be one of the chief functions of the church; but, be-
cause of its present limitNi range of influence as compared with the
school: they may well assume responsibility next in impvrtance to
that of the home for the nharacter training of the young.

Home, !-.ehool, and church and all other social agencies should put
forth (Ivory effort to improve tile moral tone of society at large
adult society. Appeal should I.,)e made to all eitizons t lwlp this
tmuse by thoir own example of good character, since t1ti3 is muny
tiraeti more effective than precept alone.

Chapter 1

THE PROCESSES OF CHARACTER EDUCATION'

I. THE POINT OF VIEW OF THE REPORT

1. Strictly scientific knowledge iv the _field of char(tder devdopmcnt is
almoe nil; by which we mean that extremely littk has been accom-
plished in tracing eaustA connections link by link without gaps from 4 'le-
meats under our control i,o objectives dttsirod. Let us illustrate: We
do know quite definitely that torins and serretion. of the endocrine*lac affect the conduct, and character; probably tho clearest case is
that of thQ causation of cretinism by deficiency in the thyrdid; almost

. as clear is the copse of certain inwstinal poisons affect ing the di$posi-
tion, sometimes in the gravest manner. Long ago surgical interfer-
ence in the brain was proposed as a means of contri ing character , itii
seemed then *wild idea; yet even that is by no n tins unthinkable
now, although certainly not yet practicable. At any- rate no one can
at thi4 time set limits safely to the rAle which purely material means
may u1t,imat41y, claim in the determination of spiritual processes.

4,Meanwhile this rigorous scientific knowleage afords actual guid-
tince in procedure only to a very limited ext(mt. Frail and even
disew4ed persons often manife:A noble characte,r, and persons appar-
ently in perfect health are sometimes morally reprehensitAe. We
are shut up in the main to such guidance a.s we may find outside of
the reahn of definite scientific achievement,. This means: That the
actual practice of moral education is still mainly in the empirical stage.
Our knowledge is rather "natural history" than rigorous science.
Hence while sciencg in the strict sense continues to drive toward mas-

9 Report of the Subcommitt,ee on Developmental Proeemes Edward O. Sls;on, chairman.
This report has been written by the chairman, with advice and suggestion from members of the sub-

committee, especially Prof. C. E. Ruih and;Dean Milton Bennlon. The report has received the tenta-
tive appri* of the subCommittee, but its weak classes can not be charged to them.
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e

terv of field, education r lust continue t'o make Ia`rge use of prob.:,
able knowledge, of empirical inductions, of " cut and try" methods.

2. Thi,4 seems to us to magnify the importance " cage material"
of carefully observed and recorded examples of moral changns in chit-
dren (and indeed in all irsons). For this ma:ion we recommend as a
definite portion-of the investigation of moral education an inductive
studv of conduct as it takes place in the actual life of home and
school and other social relations. This implies an approach to the
problem that may he de(bribed in. Darwin's own words, "patiently
nccuriulating and reflecting upon all sorts of fact& which could pos-
iblir I1LVf any bearing on it."(Origin of Species, Introduction, p. 1.)

3. It seenti to us of particular inlportance to catch the educand in
the act, so to speak, of moral change. Two lines of observation are
clrfLrly open: First, ohjoctive, the perception of changes in overt
art 1?.1 or conduct; and seoond, subjeclive, the individual's own per-
ception of inner change. In spite of all the legitimate distrust of
introspect ion WO are of the oi)inion that it cannot be excluded as a
ou-rre of data, at least. in the present state of our observational

knowledge in this fle!d, if indeed ever.
4. This means that less stmt.; wiil be laid on so-callod original or

ekmental charnetersreflexes, instincts, etc., and more upon action.-
pattern.* a.; manifostA in the tissue of conduct, especially in the social
environment.

5. The edyeand in action, then, is the special object of study for
the moral educator. It is the act which synthesizes the play of the
infinite manifold of original tendencies; this truth is well expressed
in Prof. T. W. Galloway's words:

To the biologist one's character is .the total balance orcomplcx of qualities,
inherited abd acquired, by which the-individual is enabled to react, whether.we

.or ill, tolh.c essential stimulating and rewardilig life-eituations in which he pro-
gressively and,: himrielf.(Sperial report to Chairman Bennion, April 16, 1924,
P. 1.)

It is this effective balance or complex which expresses itself in the
actual behavior of the educand.

6. We submit the following as a sketch of the main phases or ele-
ments jn the general pri)cess of moral developrhent ass it may be
observaed in the moral educand:

11. THE I-HOOD OF THE CHILD
qr

1. Long before the cha can say it, he has, the experiences "I
want," "I will," "I can," and the whole gamut of elemental volitional
utterance. These phrases typify the multitude of variant experiences
of dynamic, out-thrusting desire and will. Deeper than the manifold
of these experiences is their unity.. The I is inexorably one, always

this

of
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tical with itself, persisting through all places in space-and all
periods of time. That, the "I" should be ever-changing, ever-expand-
ingi and yet ever the same and identical with itself at every point is
paradòxical enough in words, but is clear and axiomatic) in the con-
spions experience of every human individual.

2. This emerging of the unitary ego or self is the primary phase of
moral clevelopinent, and must be made the key to both explanation
.and procedure. Here is fouud the unity of the manifold of impulses .

and tendencies, which have been so elaborately worked out in the
immense labors of genetic psychology; for the understauding of moral
development we must. get away from the concept of the child, or
indeed the adult, as a "bundle" of impulses or, later, of habits. In
so far as lie is a "bundle" be is not, or not yet, moral, he is morally
immature, moralizing is Lhe progressive realization of the unity of

his ego or 1-hood.
The flow of the child's own dynamic will energy is. tile sole and

exclusive organic resource for character. Nowhere else 41 hwnan
nature is it so true that educational procedure cannot "implant,"
although, alas, it may "root out," or at least suppress and starve.
All it CaLl do positively is to stimulate and foster. Hence tho su-
preme necessity of conserving awl fostering this original will-energy,
and avoiding all unneoessary suppression or weakenis

Let us at the outset provide room for the indispe zablenaturaliza-
lien of the child into the human order in which hti must live and for
such repression and coercion as that demands. Children are not born
angels: They carry a mixed inheritance, some elements of which
have to be overcome or transcended. But let us look two facts full
in the face:

(a) First, that all repression and coercion, all checking and block-
ing of the natural impulses is in and by itself a loss, ande easily be-
tomes a detriment. Rut into the simplest terms, this means that
every time we are obliged to say "Don't," there is an inevitable ION

ef moral potency; this may be compensated by a greater gain in
moral enlightenment and improved habit, but the Loss occurs regard-
leas of wiether the compensation results or not.

(b) Second, poskiie character comes only from the child's own
desiring and willing. The very essence of moral development is the
conservation and organization of the dynamic flow of the child's own
will. This ineans that the child must be led to discover and perfect
9ood things he wants to do. Let no one suppose this means easy
things, or useless or futile things, or selfish or indulgent things. It
wAl inevitably embrace hard things, laborious and, in themselves,
irksome tasks. We are to aid him to discern his own truest desires
,and ambitiónsf his true purposes; and, in total, hie true life career.

.

. .
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CHARACTER EMMA/10 N 3

111. THE EXPANSION OF 114E "I"
I. The I-hood of the child sand even of the youth has ft kind of

hardness and narrowness. When he says or feels " I want," "I can,"
"I will," and the like, the subject is the point of emphasis; the act gets
its importfince from the actor. In the small child all sorts of common-
place acts become of supreme import because he lilts himself just

'achieved thorn. As timt goes on and development proceeds, a gradual
and quite natural transformation takes place in the relative promi-
pence of the / and itg acts; the I does not become either less ar less
important, for the individual ig growing and becoming more and more
of an individual; but purposes and deeds ri:FitS to prominonct", and in-.
stead of the deed gaining a momentary significance because the child
did it, the adult personality gets its significance in the deeds it plans
and consummate&

2. The first definite step in the process of moralizing is the child's
own discovery that ho owns the acts which flow or leap out, as it were,
from his nature. He must see himself, as cause, and therefore as re-
sponsible. This wo think is as near as words can coin to denoting
the innermost essence of the long-drawn-out process of moralizing.
And in this process there is ceaseless reference to thott I which is the
basic element in his personality.

3. Next, the original individual / is widened; the child's appre-
hension an4 experience lead to the sense of "you" and "they" and
then the moral synthesis of WE, the symbol of the momentous fact of
community or society. This process dawns in infancy, before any
speech is uttered; bui, it also proceeds indefinitely into youth and
maturity and forms the deepest basis of both morals and religion,

The most profoundly moral lives are those in which the I is most'.
empletely merged into the We. This is as true of the humblest and
most obscure as it is oftiMoses or Jmus or Lincoln. The faithful
father or mother in an unnoted home can say with Jesus, " I am come
that they might have 'kre, and might have it more abundantly."

The opposite of ands is, in Emerson's phrase, the domination of
"miserable aims that end in self"; this too can be found in the
simplest common life, as in selfish members of families or of com-
munities, and also in brilliant careers like those of a Borgia or a
Bonaparte.

4. This relation of the I, the you, the they, and the potential We,
or indeed manifold Writ, is of the very essence of the moral cNality
of character; indeed it is difficult to avoid the conclusion that it
involves the final criterion of moral development.

ittr
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o CHARACTER EDUCATION

Iv. THE EMERGENCE OF PERSONALITY

1. PeNonality is probably the best term to denote the total entity
of the individual and hence the aim of education looked at from the
side of the individual.. It is the / with all its activities, joys, achieve-

mentsthat is, its total experience; bilt it is the persisting and con-

4nuous phase of all this experience, the identical Self which runs

through time and space and binds all together. Many of the most
important and universal forms of moral development attaeh directly

to this central entity; for example, such experiences as bearing

responsibility, being put on one's honor, being expected by others to

do certain things, are all matters attaching to personality, and all
afroct moral development vitally. So also the interest of otheN, as

the interest shown by a teacher in a pupil, or of a friend or associate,

which so often affect development, is a wrsonality experience.
2. Tho vxpansion of peNonality seems to move mainly in two

fields: The accomplishment of purposes, or achievenient; and the set-
ting up of associations, which we shall call community. Accompany-

ing expansion is the inner experience of appreciation or satisfaction
(with its negative) , which we shall call joy. We next deal briefly

with each of these elements in turn.

V. ACHIEVEMENT AND CAREER

1. Purpose expanded arrives in achievement, success, life-career.

This is an impressive phase of moral development and furnishes a

powerful motive for conduct. It lias had a conspicuous place in the

practical operations of education: it has a powerful appeal to " the

man on. the street," who loves to hear about "doing big things,"
arid probably dreams more or less about doing big things himself.

This is why "live wires" and "go-getters" are such heroes to the

bulk of people; in and of itself all this is quite legitimate, and indeed

moral.
2. Particularly does this impulsion toward achievement Play a

potent part in generating energ,y and persistence in difficult and
irksome labors, such as usually lie ifi the path leading toward any

notable accomplishment. Hencb this principle is of indispensable
value in the praotice of education, in order to motivate the long-

drawn-out drill and practice involved in all sorts of masteries; also

it is indispensable in vocations to vitalize and energize the long
apprenticeships usually demanded for promotion and success and in

the calling. In brief, the efficiency and skill element in character
development is motivated mainly by this impulsion toward achieve-

ment.
3. In highly developed lives and characters purpose and achieve-

ment culminate in a unified life-career; into this the manifold of pure

poses and achievements converges and is thereby integrated; this
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career or ultimate achievement is the massive and filial utterance of
the character, upon which the individual and his character are ulti-
mately judged, so, far as judgment may be possible. But the life-
career concept is potentitilly vital in all moral development, and tan
not be left out of amount in any theory of moral education.(See
C. W. Eliot, The Importance of tAt Life-curetr Maim in Education.)

4. It is clear that the achievement element is quite negative so
far a.s ultimate right and wrong are concerned, and serves one as
faithfully as the other. With .the problem of right and wrong in
moral development we must doal later.

VI. COMMUNITY f
1. Thus far we have described development mainly from the side

of the individual: but it has been clear all along that the process
ornstantly involves the formation of groups, which are more than
any individual and even more than the aggregate or sum of the in-
dividuals. The child enteN into relations or associations with others,
and these are vaal phases in his moral development. We wish to
stre.s here not primarily the group but rather the 'process or experi-
en'u% of belonging to and living in the group, and this proceis or
experience is what we shall denote by the word contrnurvity.

2. The first community of the child is normally with the mother.
The two form a group, and each shares in the group life; to each,
this life is community, an experience and a pross of development.
This tiny but momentously important group embodies all the essential
elements of the community experience; it makes up in intensity what
it lacks in extension. The consciousness of the babe dawns by in-
finitesimal degrees but with unmistakable symptoms into the begin.
nings of human associationthat, is, community. From the primary
point the community experiences of the child unfold and multiply
with ever-widening reach and swiftly increasing complexity and
riehneKs, their ultimate radius and quality being a prdoundly sig
nificant measure of the final value of the life as a whole. The very
names that represent. these widening community relationships sug-
gest the significance of community in moral development,: First
mother-child, soon thereafter father-aild, then brother or sister,
playmate, schoolmate, tearq-mate, fellow-member, friend, acquaints-
anceand so on up to the far wider communities in church, State,
and finally humanity. One must note also the negative community
terms, involving .enmity, antagonism, hatred.

3. The empiric41 fact of community is subtle and complex in the
highest degree. We all eperience it but no one can fully describe
it. We can only appeal to each other's own experience. In a very
true sense the experience of community is ineffa"kbleit can not be
reduced to language. The fact of oommunity as each of us experi4

4
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woes it is vibrant, flashing, fluent, *sating, iridescent, subtle yet
vivid, elusive, %yet inexorably real and definite; it is everything in. a
moment tuid ceaselessly changing. Any approach to the fact of coma
'Amity which iguores or belittles this infinite complexity in favor
of simplicity, order, or system is totalir unscientific, matter how
scientific may be the individual who perpetrates it. The student
of moral development simply must face this fact of the dofiant
indescribability of human association at the outoet if he is to move
with any safety in the mazes of the practice and theory of moral
education.

4. Two elements are characteristic of the community experience:
The first is cooperation and resulting efficiency. Each member of
the grouphas his own function, his own part to play, but the out-
come is different and normally better than it could be irithout com-
munity. Richter has pointed out that even in the primitive act of
suckling, mother and child' mist cooperate, the cooperative feature
grows and expands with the developments of the individual and the
expansion of the community relationships, culminating in the high-
est joint enterprises of which man is capable in arts and ind4stry, in
government an4 social Lie, in religion and culture. Thus community
opens up a whole vista of new roles for the individual which are im-
passible, indeed unthinkable, except through community; so the ego
grows in powers and capacities through community.

The second is, joy. This pervades the forms of cooperative action
and transcends them, becoming a sort of spiritual atmosphere for
the whole experience of community. This joy of human association
would seem to be what Jesus referred to in the "Mary slid Marsha"
incident, when He said, "but one thing is needful, Mary hath chosen
that good part, and it shall not be taken from her." The fertility
and creativeness of this community joy is unique: Friendly and loving
associations "double our joys and halve our svrrows." The signifir
Ance of this for the total problem of life is infinite; consequently its

place in moral development, is supremely important.
5. Thus community enriches experivwe in.the highest degree. The

We is a now entity, quite different from the mere addition of the /'s
who are° its members. Each I is in himself mare than he was; and
the We is still more than all the augmented /'s. This is trne in the
smallest experience of each of us, and in the supreme phases of the
life of the race. Lincoln could say "All tho lam I owe to my Mother";
and as truly Stanton could say of the expiringLiticnia, "Now he be
longs to the Ages"; the world i43elf would be infmitely poorer if it
should lose him.' The individual merges himself into thegroup, but
id so doing he is himself more than he was. When he says, as se
many have said, "I ani nothing; the group is everything," he becomes
mast billing abaci Busta personality. The words sound contradictory,

C. 3
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but they are the nearest approach to denoting the facts. Jesus ex-
pressed this as He did so many Profound truths: "If any man wills
to save his life he shall loge it; if any mail spends his life, for the
sake of the truth (Gospel), he shall save it."

6. Out of the complexity of the community experience quite definite
phase9 emerge in the flow of concrete outward activity: The child sits
in school with certain of his fellows, is under the control of a certain
teacher, makes mrtain friendships, plays games with certain other
children, etc. Often developmental processes seem to be plainly de-
termined by these community experiences. ,

Ow material abounds in examples bearing this out: A ditilid may
be in as:iociation with scores of persons and living in a sort of even
tenor, with all the community experiences involved; thea enters a
new community, with a new acquaintance, or arises a disturbance or
transformation in ono of the preexisting communities, and the whole
life and behavior of the child is thrown into confusion and crisis. Or
vice versa, a child may be going headlong to the bad, by virtue of or
in spite of all his existing communities, when a new one enters and
a thoroughgoing reconstruction sets in which radically modifies an
the rest.

7. To certitin more definite community forms the individual "be-
longs "---is a member, with definite recognition, sometimes by a pro-
cedure of official election and adoption and a ritual ot initiation.
In such groups the cooperative feature is likely to be prominent,
embodied partly in specified duties and offices.

This sharply defined form of community experience bulks large in
most lives, ranging all the wa'y from juvenile clubs or "gangs" up to
membership in nation-wido parties and world-wide associations and
organizations. The moral bearings of these organiwed communities'
are complex 4nd immense. It is painfully evident that this influence
may be detrimental or destructive instead of beneficent and con-
structive, heth upon moral development and the social order. This
is one of the vast and formidable aspects of the problem of moral
education.

VII. JOY

1. " To miss the joy is to miss all," says Robert Louis Stevenson;
not that the joy is all, but that when the joy is lost nothing else can
compensate, the reason probably being that joy if not the consequence
of rightness of life, is a concomitant of it.

2. The child's favorite word for this quality of experience isfun.
Because this is a child's word, and .often denotes things which have
little appeal to -adults, or even stir their disapproval, education has
tended to ignore or frown down the child's " fun." There are notable
exceptions: At the Vineland Training School, probably the mosi
admirable of its kind in the world, the motto is "Happiness first;

s
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everything else follows"; and they live by their motto. Vittorino
sensed this truth; even Plato long before was not entirety oblivious
to it; Pestalozzi and Froehei rehltroduced it into educational dogma,
and it is slowly making itself felt in schools first in the primary
-grades, and perhaps last in universities.

Case material is full of concomitance between joy and energy, joy
and industry, joy and success, joy und progre.-;s. This is as true in
the moral field a.s elsewhere, ¡wimps even more so.

3. We have alroady noted the joy of community, and mention it
again here both for logical complet4knoss and for the sake of still fur-
ther emphasis in view of its immense importance to life and moral
development.

4. Beauty, in its highest sense, Wows here; a chltihanging, fasci-
nating, but fortnidg,ble problem. The aesthetic experience lias a fer-
tility and creativenesss akin to community itself. The 'Object of'
beauty is like the widow's cruse of oil. It feods and nourishei, but is
itself unexhausted; its very essenck is "a joy forever." The joys of
nature, of visible objects of art, of music, of literature, of the drama
these all bear upon the richness of life, and hence upon morals. Walt
Whitman soN the cure for our national baseTtit.6., and materialism in
a new litkrature. It seems credible that the deepest. muse of inuno-
ratity----gteed for moneymuy be due to the poverty of our capacity
for rarer joys. Certainly aesthetic culture, in the broad and sincere
sense, has vital bearing upon moral development.

5. The economic a..vectN of the problem of joy hear vitally upon
morality and moral development. Our joys are baught too dearly;
they cost too much in money, which means human labor, and too
often the detriment of life to those who " amuse" us. We no longer
deliberatAy and openly butcher men to make a holiday but, in our
present state of economics and aesthetics we do sacrifice life and
potentiolity to a shocking degree. An imiividual and a people both
find moral safety and health in the cultivation of true joys.

6. La3t. anyone should suspect this stress upon joy Of being a push
downhill in either morals or education, two suggestions are made:
First, it, is said of Jesus that "for the joy data was set before Him,
He endured the cross, despising the shame." Seeon4, let the moral
philosopher or the teacher look in upon his own stream of life and
his own development of character and condider how great a part joy
htis played.

VIII. THE RIGHT

1. We have thus far canvassed the dominant intrinsic or organic)

elements in moral developmentthe original and spontaneous
impulsions of the child's nature; the emergence of personality, expe-
rienced only in the medium of community; and the operation of the
iddividual in achievement. In all this we do not arrive at but only
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lead up to the final essence of the moral life and of moral develop-
mentthe quality of conduct and life and of character itself which
we call the right or righteousness. This question, what is right, is
the crucial question; it is so difficult and so contm.versial that one
would fain evade it; and much moral education so-called yields,
usually, unwittingly to the temptation, and lapses into mere ex-
pediency and efficiency.

2. To seek to go hack to ultimate principles in this field would con-
demn us to a sórt of infinite regress into ethical disputation; there is
only one method of escaping this and getting on in our problem, and
that is to positdate an ethics, and work from it. Every moral educator
will have to do this sooner or later, and no less must a theory qr
doctrine do it. It is a hazard, but an unavoidable one.

3. We propose to do this in what seems to us the only hopeful way,
by an appeal to the dominant ethics of our own culture. For us
occidentals the Hebrew and Christian Scriptures embody, in their
highest portions, the accepted ethical ideals of our race. However
far our economic and social and political practice may fall short. of
these ideals, they are .still the final court of appeal whenever the
distractions of passion and prejudice and selfish int4Test can be
abated. pree of the ethical maxims of this system may well serve
to indicate the substance of the ideal: First, the implied affirmátive
answer to the age-old question, "Am I nly brother's keeper?" Sec-
ond the definite commandment, '4 Thou shalt love thy neighbor as
thyself" ; and third, the "-Golden Rule" itself, " Whatsoever ye 'Would
that, men should do unto you, do you even so unto them."

4. These maxims are quite competent for use in education, for
they command the assent, at least verbally and in discussion, of the
prevailing mass of our people. Most of all, children and youth are
much inclined to agree heartily with their underlying sentiment
probably more even than adults. Besides this they are simple
enough to be grasped by children as soon as they can begin to apply
intelligence to the problems of conduct. Finally, general as thpy
are, they are immensely potent, in that they set an ideal far beyond
the actual standards of conduct in most of the affairs of our lifo. In
other words, they provide tgl immense opportunity for moral advance.

These maxims are fortuntitoly,and quite naturally reinforced by
much of the ethical disimssion of our own race and speech: Utilitari-
anism in particular, the most distinotly English type of ethical
philosophy, is, as even its enemy Speimer points out, at bottom in
harmony with the Hebrew-Christian teaching. Kant's law of uni-
veNality, different as it is in its basis, is quite in harmony with. the
Christian *Lilies.

92542 *-25----2
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5. It may bo less safe to attempt a batik theory to .4nderlie and
-explain these maxims, but the problem of moral education really
rdemands this, so we must undertake it. That theory may be best
-deduced from the great fact6 of perspnality and ..community already
dealt with. Life is the great end, and life belongs to the individual

a personality and to all as community, and is fundamentally bound
up into an indissoluble unity in wite of its manifold and often tragie
.discords and conflicts. The aim of life is life itself; the aim of mo-
rality is the same. The tir.al t(lit, of all conduct is its temiency to
valmace the ti)latity of human life affected by it. The truly moral
expres8biou -of the personality in aaion must fit into the total scheme
of human life and advancement. The aim of all conduot is again
expryssed in the words of Jesus Ilimself" That men may have life,
aud have it more abundantly."

6. It is ea,sy to attack ail this as idealistic, as counsols of perfection,
visionary and impracticable, and have abundant logic and still more
popular opinion energize the attack. Yet when wo begin retreating
from it there is no place to stop short of mere self--interestand
this is both biologically and philosophically, as well as practically
more unt43nable. All too easily do the " Devil's Boatit dos" slip into
_actual moral codes of men: " Every man for himself " Take -care

umber one". "Put moimy in your purse, lion tly if you can."
The truth is that the ethical ideal makes unlimited demands, and

every man has to choose how far he will respond. This is one of the
grav,est problems in rneral education: How good do we want to make
our children, and, what it an even more delicate question, other
people's children'? It is easy to talk glibly about "loving one's
neighbor," or being " unqualifiedly loy4" to this, that, or the other;
bait genuine morality tends to become a rigorous and imperious
demand. Nieolay and flay report of Lin.coin that his morality was
"inflexible, fastidiom, and inconvenient," and such indeed it was.

It forbade him flatly to do many things which the majority of men
wore accustomed to do with a clear conscience and no little satis-
faction large foes for small services, for exismple., and use
questoionable means to secure their own advantage. it .compeilitd
Wm to burden himself with a load of debt for 15 years which he
Gould have legally shaken off in the bankruptcy 4court.

There is little doubt that education as it is fosters a rather lenient
mArality, and conspirbs with " nature" to allow moral development
to be confined within very modest limit& Just bow much a thorough

,goink program of moral education will play havoc with this conformity
ill yet tifo be seen; but the student of the fpioblem of moral develop
ment and moral education must reckon honestly and resolutely with
this angle of the question.

.a6
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7. Fortunately our whole study of the process of moral development
begins with the inviolability of the child's own will, and 80 commits
us to a plan of education which, after insi.stence upon the minimum
standard morality, leaves it, to each individual to clgtermine how far
he shall climb up the steep ascent toward the ultimate ethical ideal.

On the othAr hand it means much to recognize the lofty height of
that ultimate ideal, and to bind ourselves thereby not to deceive the
child or the youth with some low and easy standard. We dare not
attempt, to coerce him into being saint or martyr, but we are in duty
bound to open to him the vision of the arduous yet b6tiutiful- heights
of the ethical lire. Cooley has said, " The right is the result of the
mind's best work in grappling with a problem ;" only the mind must
hero bo understood to mean feeling and will as-well as intelligence,
heart as well as brain. Perhaps we should say heart pore than bpain
must join in the grappling if the right is to ensue. This marks the
height of moral development.

ix. MOFAL CODES AND THE VIRTUES

1. The Artie place of all moral commandments and of the types
of conduct -denoted by the names of the virtues is indicated by the
discussion in the story of Jesus concerning the " Groat Command-
ments." "Thou shalt love the Lord thy God, * * * andthy
neighbor as thyself"; upon this hang "all the law and the prophets."
The commandments aro not fundamental, nor are the " virtues " good
in themselves, but all of these are right and obligatory because they
ministex to personality and community and so enhance the common
life. True and sound moral development must begin, not with a coin-
mandlueut nor the title of a virtue, but with a sense of the meaning
of conduct in life. The little child learrl what is right most effectively
and safely in this order. Take the simplest and usually earliest cases
in the moral development of the childrespect for other persons, far
property, and for the truth. . The child strikes and hurts his mother
or his playmate. Instantly results 'follow which manifest the injurious
nature of the aotion. The experience may or may not be formulated
into a rule or a law; that is a matter of detail and expediency. The
essential thing is the experience and its practical treatment. The

" tells a lie"; he must be helped to see that this act damages,
tends to ruin the community between him and his associates. Tke
very purpose of truthfulness is to conserve and enhance this common
life. And so on, ad infinitum, into the largest and post complex
relations of personal, social, ecnnomic, political life and experience.

2. Neither the names of the virtues nor the phrases of a moral
code furnish a safe guidance in any except the simplest caseswhen
guidance is least needed. Courage-as a slogan may lead a boy to

e
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fight whep be ought to refrain, or to run foolhardy hazards. Casu-
istry tends% to creep in. Even so admirable a precept as to "do a
good turn daily" may become an excuse for shirking more important
"good turns" which present themselves too late in the day.

3. It would be foolish to deny the use and value of the concepts
of the virtues ansi of moral laws, which have grown out of the long
experience and reflection of the race; but it is perilous to rely upon
them for moral. culture. It is a familiar fact that, persons who have
been "taught" the virtue and moral precepts may still prove exceed-
ingly immoral. But peNonality and community are truly funda-
menial to morality, and lwing embodied in experience and not
merely in words, tlfey p(Nses;s- genuine educative potency.

X. THE RULING PURPOSES OF HUMAN LIFE

1. All that has been said ants far points to the great importance
of purposes in the actual directionfrof moral development. Purposes
are the points of contact and interaction between the individual and
the world of action in which his life flows. They aro in so far con-
crete, definable in terms of the elements of common life, and thus at
least potentially acces'si'Oe to the educator as well a s the educand.
"What am I going to do and her is a vital question to every grow-
ing huinan being, and "What are you going to do and her is prob-
ably one of the mo4 vital questions the educator can put, directly
or by implication, to the educand.

2. Our study of the proceAs of moral development then leads us
to inquire into the nature and varie'nes of purposes into which hunin
lives run. Some valuable work has been done in this field under
studies of the aim of education. One of the bast examples is the
schedule of objectives in the "Cardinal Principles of Secondary
Education," (Commission on Reorganization of Secondary Educa-
tion), with its six items. These might also as well be called the
six great mnmon purposes: Health, worthy home membership,
vocation, citizenship, use of leisure, moral character. Another slim-
mary is that of Professor Rugh: The great choicaq, a calling, a mate,
leisure interestks, a religionthis last denoting the supreme stindards
of one's life.

3. We shall content ounAves here with noting some lines of pur-
pose which show up much in case material, and are probably of

*maximum importance in the educational period; the list makes no
pretense to completeness.

(1) Phrie41 strength and prqtvess, athletic ereellence, and fine
phygique.. Thaie probably count more with boys than with girls;
they show their potenty in athletic contests aud the training under-
gone willingly in preparation for them.

(2) Hobbies ahd special iuterests, such as collections, radio, eto.

c .
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(3) Aecomplishinenis, such as music, elocution, skight of hand, eto.
(4) Capacities for appreciation, such' as the cultivation of those

phases of aesthetic experience to which one's nature tends closely
related to (2) and (3).

(5) The choice of a life occupation has been long recognized as
vital in the educative proce%2s as a whole; of special concern to us in
the mcral bearing of this choice, and therefore the moral and social
quality of vocations, which is not always adequately rep)gnized in
vocational guidance and training. (See II. II. Moore, The Youth
an(1 the Nation, Macmillan.)

(6) The creation of one's otrn home and family, involving first the
chuico and winning of, or being won by, one's mate. This is ricir
with educative poteiltiaht y, especially in the moral field, and is likely
to be the center of a great advance in educati've procedure in the
near future. The recent activities in sexual and social hygiene are
in the riatare of forerwme.rs to this work.

(7) Civic interests should form an essential element in the purpose
scheme at least in every democracy. This is also rapidly gaining
recognition; its bearing upon moral development is potentially im-
m .

(s) I Turn a nism the will to serve mankind, to minister if one may to
the welfare ttnd ad-rancement, of the race. This has always boen the
dream of the Freatest souls; it is now penetrating the main current
of human thought and action, and is entitled to a place in this scheme
of ruling human purposes.

XI. ENVIRONMENT AS LIMITING FACTOR

1. The child, liko any other organism, is literally immersed in his
eArorunent and con.ditioned by it at every point. True, heredity
must provide every positive basis, but environment may negate every
atom of heredity, or it may if favorable foster and enhaude. This

profoundly true of the moral phase of development. Education
works through environment, and can count upon fairly certain sue-

_ ce,ss only in so far as it can control and modify environment to suit
its ends.

2. The inekorable force of physical coralitions is becoming rapidly
known. Disease, accident, malnutrition, toxic conditionA, disorders
of the endocrine systm, and óther physical ailments can probably
abort 01 other agencies of development, again e'specially in the moral
field.

3. Higher, more positive, lying in the moral realm, is the social or
human environmènt. This social milieu is so manifold and complex,
and so subtle, that its influence upon moral development is exceed,-
ingly difficult to estimate or measure. Often the student of the*

.
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child wiji nZ)od to ransack and scrutinize the whole environment
of tho child in search fur the wuses of Wine trend or change
moral evolution.

4: Forces within 11140+i-on1rol of the edycatur, and especially of the
scgol, aro often liable to be completiely neutr41ized by the morA
potent ai)d intimate inftuouces of the home, the street, the
amusements, and other uncontrolled agencie9. This bps an impor-
tant task for the eilucational statesman who is seeking to lay broad
foundations for a system of effective moral culture for tlie social
organ& t ion. Here education Overlaps upon economic, political, and
social policy. The profe&sional educator is in constant danger of
being huded with burdens which ho can not carry and charged wit It
mponsibilities for which he has no corresponding powers. lie muA
insist thad the social order shall do its part.

5. NoN'rertheltam the existing environment must be considered as bas-
ically favorable to moral development. After all, Our morality has
evolved in the environment and with it; it is ildportant, for the edu-
cator to have deep and persistent faith in the child as the individual
embodiment of human nature; it would seem as necessary for him
to have reasonable faith in the social order, as also an embodiment
of human nature.

XII. THE ROLE OF EDUCATION

1. It is.clear that everything which afiects development bears upon
moral development. This includes till; inherited nature and endow-
ment of the child in every particular, and every element and phase
of his environment, material and spiritual. These two are, as it, were,
the two "halves" of the univenie as expressed in terms of any-indi-
vidual personality, the life of the individual resides in and at, the
contact of thase two majoi phases.

2. htfluerice is possible wherever any agent can intervene upon thiA
reciprocal activity which constitutes life. Conscious and deliberate
intorvoltion here, in the interest of moral. development, is moral
education.

SUMMARY

Seeking to condense into a sitigle statement the substance of the
preceding, we say:

The main process of character development is the emerging and
strengthening of those elements in the child's volitional flow which
promise to be fruitful in the human order in which ho is to live.
These elements are at. first more ''or less involve0 in confusion and

- obscurity; more or less coflict exists among them; and they tend
to conflict more or less with the immediate and *prospective environ-

calling,

..
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vent. Nevertheless, out of them must .ernerge, by selection and con-
firmation, and by integration, the character of the child. This pro-
cess goos.on by a cease6s action and interaction in the environnlenc,
and is, susceptible of modification, lend especiully of fostering and
nurturing, by tite conscious and deliberate interventioh of odubative
procedure. The whole process is social, or as we have put it, it *es
place in CoMMU pity, in the manifoi0 and divorsftssociations in whicli
thq educand lives, with his follows. In brief, it. is the progressive
expansion and enrichment of the I nwrging into new and wider forms
of the We.

Chapter I I

CLASSROOM PROCEDURE IN RELATION TO CHARACTER
EDUCATION

The classroom provides a variety of relations between the persons
concerned (pupils and pupils, pupils and teachers) and a body .of
experiences with the Object of prowoting the education and sociah
.ization of the pupils. ,Tho aim is do its work with certainty,
economy, efficiency, and compiteness. The effort, therefore, is to
render the con4litions in the cln&sroom as ideal as possVe for securing
the results desired.

To the end of accomplishing the results expected in the classroom
theoretically proper st,andards and controls are set up. Likewise the
work to be done and the experiences to be had by the pupils are
carefully planned.

As the experionces,,undertayings, and achievei mts of the 'class-.
room are to minister to the realization of each le ends which the
school should accomplish, they should:

(1) Be meaningful, significant, and purposeful to the pupils.at the
time they are engaged in doing them;

(2) 11( socially valuablovaluable in eqttipping the Pupas for doing
suomisfully any legitimate thing which they may undertake at any
time (while children of in later life);

(3) Be so "arriod forward that they appeal to the whole child, not
'just to his intellect or some other partial ability or quality of the
child;

(4) Secure thoroughness of mastery and integrity of effoh on the
part Of each child;

(5) Constitute an on-going, developing, integrating promos of
growth.

4 Report of the Subcommittee on Cleasrocta Prooedure in Relation to Character liduoktion, M.
Wilson, chairman.
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Although the teacher occupies the relation of leader and guide in
the classroom, the pupiLs should be as little conscious of any superior
power residing in the teacher as possible. Teacher and pupils should
work in the spirit of democratip cooperation. The group should
work freely and intimately as a unit, each member helping and
receiving help. Totether they should constitute an integral com-
munity, each striving earnestly for the benefit of all;

I. THEPUPILS' EXPERIENCES IN SCHOOL SHOULD AT THE TIME
Kt MEANINGFUL, SIGNIFICANT, AND PURPOSEFUL TO THEM

Anythiag a child tries to learn in order that he may answer earnest
cwestions he has asked, find solutions to the problems he has met, or
overcome some obstacle or difficulty that blocks his progress, is un-
doubted!? meaningful to him. But- what he wants to do is often
meaningful primarily only in satisfying his desire far rhythm, exercise,
repetition. Ile may not have interpreted its value any more deeply
than to wish for such effects. If what the child is socking to do,
however, is legitiniate and right as measured by good and accept-
able social standards, his; acquisition of the desired ability will aid
his progress in the development of ethical character.

Only those learning-situations which are definitely and truly mean-
ingful, and significant and purposeful to the learner are genuinely
ethical in the opportunity for learning which they afford and it is
only out of such learning conditions that. fully satisfactory results
rfom ethical standpoints may be expected. This applies also to his
observance of the dit%ciplinary and social standards of the school.
They should be so preented to him that he sees the need of them
and the value to him and his associates of observing and maintaining
them.. If, however, the procedure in use compels the child to set
aside his Own standards of interest and value, he may shnulate
intere3t and concern in what is forced upon him. Under these con-
ditions the learner becomes at least in some measure hypocritical; at
least his effort lacks genuineness and is not whole;souled. His inter-
ests are divided, as Dewey shows in his "Moral Principles." The
learning sit uat ion.is not a genuinely honest one and the ethical train-
ing results are unsatisfactory. Often they aro definitely negative,
giving the child a dislike for something that may he centrally and
fundamentally important in developing the ethical life.

One reason pupils often dislike composition writing is because the
writing they do is to serve no purpose except to mqt the teacher's
requirement that each pupil shall turn in a one-page ffieme. Many
pupils have assumed a deep dislike for trying to read or talk before
the school, because they were forced to do it wheu no actual oondi-
tion existrd making such reading or ttdking neoessary.
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The least the school may do in its character training efforts is to
provide learning conditions which enable the pupil to be honest and
sincere with himself. This condition obtains only when the pupil is
able to realize that what he is trying to do is valuable to him. He
should not be expected to believe this just blindly because someone
in authority directs him. He should be able to believe it because
his experiences and efforts have led him in close enough relation to
the thing he is trying to master that he appreciates somewhat his
neA of it.

This first right of the pupil, to have his pemonality in its unity and
honesty of effort respected by those who seek to guide his learning
and to establish right character, is basic to all other considerations
in promotfng the development of the rich, righteous human life.
Indeed, all of the other four qualities are necessary because of this
first requisite in ani program of charactrer development.

II. THE PUPILS' EXPERIENCES SHOULD RE SOCIALLY VALUABLE

Not only must the experiences and achievements of the classroom
be meaningful and satisfying to the learner, but in the second place,
they should be socially valuable. They should be of definite life use.
to him at. the time of their mastery, and also in his later experiences.
That which is socially valuable is capable of king meaningf.d in
richest and most varied ways.

The pupil's interests alone can not be considered a sufficient guide
in selecting the experience and the subject-matter to be mastered in
developing ethical character. The child's interests alone might lead
him to wish to acquire some negative or antisocial quality or ability.
Lacking adequate standards by which to judge values, a child may
develop an admiration for someone who exhibits faaility in one or
more such antisocial tendencies. Mere interest in manipulating
figures successfully might cause the child to use time in acquiring
facility in arithmetical processes which have little or no life use,
as in solving problems w accurate interest, cube root, complex frao-
tions, and the like. Similar illustrations- in other fields of study
will readily occur to the reader.

The school should exercise great care as to the experiences and
inflilences to which it permits pupih4 to be exposed in the prochziss of
education. Only those which have a real life use or which accord
with accepted social practices and standards should be planned or
accept4A1 by the school as a part of the educative experiences of the
pupils. Under such care and within such limitations the pupils
should be encouraged to propose things to do which seem significant
to them. From such initiative on theif part, come some of the most
valuable educative influences of the school. Thus the child sbould
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,1)4e prevented, so far as the school is concerned, from spending his
efforts on the usoieks. His time is economized by the fact that it is
not spent in doing things that produce antisocial effects or that
mult .in the acquisition of some knowledge or ability which has no
life use. Not only may the school thus saf the, uard the pupil from
negative effects, butt, what is vastly more important, the contribu-
tiolis of tilt, school may be made incroasingly rich on the positive
side by guiding the pupil in the uso of all his time and talents in the
acquisition of those abilities, qualities, and standards which are essen-
tial in equipping him to live sucix)ssfully in all relations, that is, from
an ethical standpoiut.

III. THE PUPILS' EXPERIENCES SHOULD BE SO CARRIED FORWARD
THAT ¡TIEN' APPEAL TO THE WHOLE CHILD

Schools geterally fall far short of what is much to be &Hired from
this standpoint. The most comon'procedure in schoolA consists in
assigning pupils something to be learned from a book or books. The
result is considered satisfactory under this procedure if pupils acquire
the ability to give back to the teacher, usually in response to qt
tions, the facts, statements, aad points of view set forth in the les-
sons assigned. Such a procedure concerns the intellectual life of the
chad mainly and this only partially. The child is called upon pri-
marily to remember. Some experience in reasoning takes ,place

vocasionally. Under such a formal procedure, even when the text
matter assigned for study fulfills the first and second standards dis-
cussed °above, it exercises very limited character developing effects
as compared with what should be achieved.

In contrast with this formal, bookish, mechanical method stands
a well-tested procedure, in use in many progressive schools, in which
the pupils learn in mich the same way that mature persons learn
when working freely or without detailed directions. Under this pro-
cedure, the members of the class go about gathering information and
improving their skills in order to do well something for which they
have accepted responsibility. For example, they may be preparing
a program for a school assembly or a community meeting of parents.
Or, they may be developing an exhibit of products at the conclusion
of their study of the geography of the Uttited States. Or, they
intend to dramatize the selection at the conclusion of their study of

t7. s literary masterpioce. Their object in any case i8 to achieve car-
Wei reaulta because they wish to make specific use of them.

The values accruing from such a learning procedure may be indi-
tutted by sketching in broad outline how the study of the geography
of the United States takes place if it is to result. in an exhibit of prod-
iota M Ue close of the study. As the various sections of the coup-
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try are studied, many sources are usedthe text in geography,
geography readers, magazines, publications issued by large cities
and by States, encyclopellias and the like. Records are built up m
the reading and studying proceed. When possible, specimen prod-
ucts are secured by the clam. Many of them are gathered through
correspondence. After the necery information is ancurately com-
piled and specimens available aro ready, the plan to be used in organ-
izing the exhibit is determined and put into effect.

It ia hardly neresi;ary to point out that a pifee of learning so
carrirdiforward would involve many demands for cooperative effort
willi resulting ethical training effects of great value if all conditions
are kept right. No child could read all of the sources used, nor
arrange all of the details of such an exhibit alone. Division of labor
must be arranged the thingg to be done must be fairly apportioned
to groups. The pupils should participate in apportioning the work.
Each pupil anOch group must work with accuracy and thorough-
ness if the result is to be reliable and dependable. Reports to the
entire class must be made by each group as its work progresses.
Those reporting must exercise care to be clear, definite, and honest
in presenting tkeir findings. Earnest, critical attention must be ex-
ercised by those hearing the reports. Questions must be aske{1 to
bring ou. t meanings. Suggtions of further work and more complete
evidence must be made to the reporting group. Other procedures
involved in completing this undertaking are so obvious that they
need not be detailed here.

This type of learning experience, involving such varied coopers,-
tion as it does, depends for its suocess upon genuine, wholehearted
effort upon the part of the various participants, the teacher included.
If that is secured throughout, the entire experience of each pupil is
highly ethical and carries with it the highest moral trainink values.
The results accruing from such a learning effort are evidently rich
and V aried . A word Of comment only is necessary here from this
standpoint. Not only do the pupils master thoroughly the geographic
facts and ideas which were the immediate object of the study, but
by reason of the type of procedure and the wholesomenoss of the
pupils' attitude, many additional things are learned. The greatness
of certain regions and of the entire United States is borne in upon
the class. Further, as they work,*they become interested in what
they are doing and the purpose is set up to carry the undertaking
through as well as possible. Not only is the final exhibit made ac-
curate and adequate from the standpoint of the geography involved,
but the pupils become anxious to dittplaY it attractively and then to
have it seen by other clmsery parents and by other persons that
it may do all the 'good possible.

.
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The concepts and ideals of accuracy, honesty, thoroughness, help-
fulness, fair play, and thelikike pervading such a learning situation
tend to be productive of the highest ethical effects. Teachers testify
that a case of disorder practically never arises when the class is en-
gaged in such a large and ab6orbing undertaking. Not only is every-
one absorbed in doing his work so that he has no time fdr negative
conduct; but the entire class becomes permeated with a spirit of
helpfulness and of seeking to know and do what is'right.

Iv. THE PUPILS' EXPERIENCES SHOULD SECURE THOROUGHNESS.
OF MASTERY AND INTEGRITY OF EFFORT ON THE PART OF EACH
CHILD

Enrh pupil owe:; it to himself to do his work honestly and well; he
also Owe; it. to his classmates to do a piece of work upon which they
can depend. Each pupil should realize that a fallacious or partial
piece Of work not only misleads him and gives him erroneous ideas,

but also gives his claRqmates false concepts and makes false conclu-
Sims inevitable from the entire undertaking. This realization of the
principle that one's acts affect not only the actor, but all who are

touched in any way by them is one of the most central effects possi-
ble of achievement in the interest of ethical living.

V. THE PUPILS' EXPERIENCES SHOULD CONSTITUTE AN ON-GOING,
DEVELOPING INTEGRATING PROCESS OF GROWTH

Just as the child should add to his arithmetical abilities from grade
to grade as he progresses through the school, so he should add to his
habits and ideals of ethical livitiPg from year to year and improve his

ability to meet successfully increasingly complex situations.

CONCLUSION

Classroom procedgre, taking -into account all of the five condi-
tions herein enumerated, should utilize every suitable occasion to
develop the child's powers of moral thoughtfulness and to stimulate
responses in agreement with moral standards. That tlite responses

may become established as habits, attention should be given to stim-
ulate the en-Cotios n() leis than the reason. The child, to be really

moral, must not only see the right, he must also love it, and habitually
respond to it in appropriate action.

In the elementary school theAe ends can be realized in part. through
study of concrete instances of conduct in the children's own experi-

ences as well as in instances drawn from literature and biography.
In the'high school this study of problems of conduct may be exten-
ded to institutions and to the formulation of principh,s. This sug-

gestion involves important questions concerning curriculum materials.
The point to be noted here is that such materials should beprovided,
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and that the problem method of teaching procedure is best adapted
to developing the moral judgment while the introduction of suitable
activities will help to form desirable habits and attitudeti.
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CURRICULUM MATERIALS FOR CHARACTER EDUCATION'

I. A study of curriculum materials for character educ.ation may
well be made by three investigations:

1. There is need of a survey of work tliiat has been done. The
bibliographies presented elsewhere in this.. report indicate a wide
scope in theory and practices in character education. But even
these bibliographiec are incomplete. The extent of the work in
question is, of course, determinoti by the limitations assigned to this
problem of character. It is clear that the nature and scope of
character problems are indefinite in practice and yet more so in
thvilry. A survey would contribute much to classification, evalua-
tion, and definition of this problem.

2. There is need of a critic,a1 evaluation of the many divergent
pritetices. There hre courses of study in which character problems
ar t. little else than morning talks on moral questions; there are
courses mapping out a serious study of a wide range of character
problems. We know nothing of the relative merits of such divergent
methods. Curriculum materials selected should be upon the basis
of values carefully ascertained. Tests and momurements of charao-
ter traits when worked out on a reliable basis and carefully applied will
conkibute much to determining effective curriculum materials.

3. There is need of ex rendM investigations, far beyond present
practices, to ascertain what are some of the character issues in home

RePort of the subcommittee on Curriculum Materials. J. L. Merle.. chairman.
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and community life. Character issues are too usualty propounded by
writers of courses of study. There is need of close observations and
tabulations of various aspects of human behavior to discover what
are the issues needing study, in place of what some people think
§hould be the issues.

II. Of the many practices in our different school 8ystems, two
major types are readily noted.

1. Some schools emphasize the study of virtues; such as honesty,
o

courage, kindness, generosity, etc. These "chapters" in character
are studied much as are chapters iñ history, arithmetic, geography.
The study continues by pointing out applications in speciiic cases in
real life.

2. Some schools emphasize the study of concrete experiences in
home and community life. The study is directed, not to honesty , in the
abstract, but to being honest in certain bu.siness transactions, honest
in student activitieg, etc. The viewpoint here is of helping children
to improve their behavior in the immediate present as well as provid-
ing them with principles for application in later life.

It is the judgment of the committee that the second of these types
is the more effective, especially in the element.ary school.

III. The nature mid scope of curriculum materials for character
education are varied.

1. In many schools character education is practically identified
with civic education. "Course in Citizenship through Character
Development," " The Function of Ideals in Social Education," "Citi-
wenship, an Introduction to Social Ethics," "Moral and Civic Instruo-*
tion," "A Course in Citizenship and Patriotism," these representa-
tive titles indicate the inclusiveness of some of the courses of study
designed to contribute to character education.

2. Some schools limit the scope of the problem by distinguishing
betweeri character and citizenship; apparently for the purpose of
holding the problem within bounds. Character education is tbus
virtually limited to a study of "Morality Acts" (a term selectod and
used by the Character Education Institution, of Washington, D. C.).
The line of demarcation between these morality ids and the more
inclusive behaviors included in citizenship is by no means clearly
defined. Some coumes of study labeled "moral" instruction include
problems relating to thrift leisure, °charity organizations, etc. But
there is clearly an effort on the part of some to define the problem
by limiting the scope.

3. In some places this 'problem is yet more limited and it becomes,

essentially a religious problem. Instances may be found in some
homes, in some communities, in some private and denominational
4410018.
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seems evident to the committee that character should be inttr-

*Preted in a broad and positive sense; that it is an aspect of all
experience and of life in all its complex rotations, including family,
vocation, church or fraternity, State and humanity.

1V. Curriculum materials for character education are, further,
organized in two types:

1. Character issues are of primary importance; so much so that
omNes of study provide for the independence of this' subject, sched-
ultxl its are other subjects in the school program. In such eases there
is usually provision for a very short time frequently or a somewhat
lougtbr time less frequently.

2. Character issues are incidental to (1) other school subjects;
that is, moral issues are to be found within the studies of history,
literature, aiihmetic, etc., or (2) they are aspects of the problems
of social and industrial life, tudied in the concrete.

If the interpretation of character given under III iS wrrect it fol-
lows that character issues may be found in some measure in all sub-
jects; but this is not to say that the moral life itself may not be a
subject Of study sometime during the period of youth. This study
may well emphasize the duties of persons..to each other and to social
institutions, also the responsibilities of both personsand institutions
to humanity.

V. Illustrations of curriculum materials in regular course that may,
easily be utilized toward realizing character education objectives:

Meriatu, J. L., Child Life and the Curriculum, pages 400-404.
This study may be so conducted as to emphasize character gush.-

ties e....5.sential to a successful grocer; for example, he should be hon-
est, clean, acrcommodating, prompt, and reliable. Children may
easily be led to discover both the necessity and the utility of thesi
quail ties.

The following outline indicates the possibility of developing the
notion of cleanliness by studying the grocery store:

In order to promote health; prervent waste; and satisfy the aes-
thetic taste.

Observations relating to
(1) PeNoenai cieanlineFs of clerks.
(2) Cleanliness of food (wrapped, boxed, or bottled). Examples:

Bread, butter, oatmeal, honey.
(3) Prevention of 'Waste (caused by dirt, decay, and insects).
(4) Prevention of dust, and provision for ventilation.
(5) Responsibility of wholesalers, of grocers, and of buyers for

ebservanceiof cleanliness in every phase of the grocer's business.
Met hod :

Observation in detail.

It
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Reports from home experience relating to the grocery store and
deliveries.

Conferences relating to facts observed; responsibility for clean-
liness; demands by peoplestandards.

This example illustrates very well the possibilities for character
education in the elementary school through an "activities curricu
lum."

In the junior high school the methods of the activities curriculuM
are very well illustrated in classes in community civics; that is, where
community civics is not merely a textbook study but primarily a

study of community life first hand,aand where opportunities are
offered pupils to contribute something toward improvement of their
community. Another source of moral enlightenment and means of

developing enthusiasm for diameter is the study of selected biogra-
phies. It is generally conceded that personal influences are the
most potent environmental elements for character training. This
personal influence is not without force in personalities whose acquaint-
ance is made through biographisal studies. The restats of this type
of work, after several years of experimental teaching, are discussed
in Prof. Frank C. Sharp's Education for Character, Chapter XV.

In the senior high school more direct attention may well be given
to the study of problems of the moral life, both as it relates to the
individual and to society and social institutions. This principle
was recognized in the Character Education Resolutions, adopted by

the World Conference on Education, San Francisco, 1923, as shown

by resolution No. 4:
A8 to ethical instruction. the educationalists of the nations be encouraged

to arrange for school instruCtion leading definitely toward sympathy with the
ideals of civilization and international good will which interprets the wisdom of
human experience as to right and wrong. This instruction should be adapted
progressively to the developing intelligence of the pupils, culminating in a course

in ethics.

Such courses in ethics in senior high' school have been in successful
operation for more than a decade. Coues that have been published
in outline and brought to the attention of this committee are listed
with annotations at the end of this chapter. It will be noted that
some of these relate more especially to study of problems of the
individual moral life, while others are concerned chiefly with problems

of social ethics.
VI. The bibliography given at the end of this chapter includes

references to some of the curriculum mattlrials now available to those

wishing such help. No9 attempt is made to, classify these or to

'evaluate them. And to avoid any implication of recommendation
they are arranged in alphabetical order.



CHARACTER EDUCATION

BIBLIOGRAPHY

27

Bennion, Milton. Citizenship; an introduction to social ethics. Yonkers,
;N Y , World Book Co., 1917. Rev., enl. ed.,1925.

Outlines a course in social ethics for the last year of high school or first year of college.

Boston, Mass. Public schools. Course in citizenship through character devel-
opment. Boston, 1924.

Relates to Grades I to VIII, inclusive.

Brevait, Caroline M. High-school morality. Washington, D. C., National
Capital Press.

& morality code for youth.
t4Cabot, Ella L., and others. A courie in citizenship find

)
patriotism. Boston.

Houghton Mifflin Co.

For Drat eight grades.

Character Education Institution, Washington, D. C. Five-point plan. Wash-
ington, D. C., National Capital Press.

Adapted to the elementary school.

Charters, w. W. The teaching or ideals. Elementary School Journal, Dea:
cember, 1924; January, February, March, 1925.

Also has a volume on this subject ready for publication.

Ethical Culture School, New York. A course of study in moral education.
New York, 1910.

Hutchins, %V. J. Children's code of morals. Washington, D. C., National
Capital Press, 1917.

Adapted to the elementary school.

Iowa plan. Character education methods. Washington, D. C., National
Capital Press, 1922.

Los Angeles, Calif. Public schools. Character and conduct. Los Angeles,
Calif., 1923. (Cot'irse of Study Monographs.)

Contains espocial reference to chaructei education values attainable through the bigb-ecbodl
course d study.

Meriam, J. L. Child life and The curriculum. Yonkers, N. Y., World Book
co., 1920.

Neumann, Henry. Moral values in secondary education. Washington, D. C.,
Government Printing Office, N17. 24 p. (U. S. Bureau of Education.
Bulletin, 1917, no. 51.)

New York City. Board of Education. Character Education Committee. Syl-
labus on manners and conduct of life. New York, Board of Education,
1917. (Reported out of print.)

Sharp F. C. A course in moral instruction in the high school. University of
Wisconsin. Bulletin, 1913.

Deals with problems of the inortil life of the individual. Adapted to senior high school.

Education for character. Indianapolis, Ind., Bobbs-Merrill Co., 1917.
University High School, Oakland, Calif. Curriculum materials.
Utah. State De"partment of Education. Character education supplement to the

Utah State course of study for elementary and high schools) Salt Lake'
City, Utah, 1925.

92542° 2

.

..



28 CH ARACT Reen EDUCATION

Chapter IV

THE SCHOOL COMMUNITY

It is generally &needed that the pupil's attitudes and habits are
fopmed or trannformed in large measure in response to the social
situation in which he lives. In school life the whool community is
this social situation. The moral influences that should he created in
this community n;e not the work of a day, nor the product of one
individual or One division of the community only. The croation of
strong character developing initueuoos in. a school community is a
matter of slow growth through persistent cooperative effort of prin-
cipal, teachers, paremts, and pupils covering a period of years. High
standards of conduct may thus become a tradition that grips every
member of the community. These traditions often find eKpression
in some form of pupil participat ion in the government of tho school,
including in some cases the honor system as applied to the school
community life. In the primary'grades these forms *are not as a
rule definitely organized, the government in these grades being more
nearly ti41 that of the family group.

As the pupils advance in years and in experience student partici-
pation in school nianagement may be progressively extended. .Ex-
perience thus far with pupil or student participation in goveimment
has b.een most extensive, and in general most satisfactory, in second-
ary schools. There are also a few notable exampks in colleges and
universities.

While external control of children and youths is sometimes neces-
sary for their own immediate welfare and the safety of society, real
character develops only with development of self-Qontroland self-
direction in conformity with moral standards. How this comes about
most effectively in developing personalties is discussed in other sec-
tions of this report. The point to he emphasized here is that such
self-control, and with it a sense of perAonal and social responsibility,
must be developed if the ends of character education are to be real-
ized. A school organized and managed aftei the manner Of a benev,..
'olent monarchy or oligarchy may make an excellent exhibition of a
certain type of discipline. This may, however, make small contri-
bution to the charaoter forming pow.e* of the school community;

.As soon as the pupil escapes from this control by external authottry
he is likely to fail because he is wanting in moral thoughtfulness
and power of self-direction, or because he is in positive rebellion
against the régime to which he kas been subjected. This accounts
for many moral fatalities among college freshmen some of whom are
for the first time thrown upon their own responsibility *MI little
practice in the exercise of freedom.

,
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Abundant opportunities for the exfirciRfl of freedom and responsi-
bilityfor actual practice of the moral lifermay bo provided through
the activities and associations of the school community. These
opportunities are found in all sorts of games, espe'cially in athletic
contests, in dramatics, in aclivities in music, debating clubs, joup-
nalistic activities, and conduct of student assemblies. Cooperative
ac tivities of the whole community for the improvement of ,the school
property or for provision of needod facilitie4 not furnished by the
school board have very great possibilities character develop-
ment.

In acnordance with this view, the Los Ange1f84, Calif., high schools
have developed an pelahorate chain of clubs in which administrative,
philanthropic, and social activities are promoted. Their students get
practice in administration through holding office in such organizations
.as the Si udent Body, The Merit Board, The Girls' League. Phil-
anthropic work is carried on through each large high school's adopt-
ing an element ary si'%hool of the system for th puPpose of looking
after the smaller children of the adopted school. This involves
collecling and spending money, conducting salvago drivas, and dis-
tributing necessities. Social activities arc, sponsored in such clubs
as the Radio Club, Elecirical Association, Girls' Glee Club, and Home
Econopies Club. activities listed here by no means exhaugt
tho organiiations in successful running order. In short, the report
from the Los Angeles system furnishes inspiring proof that there is
an endless variety of means at hand to the schócil official who 'has
the "will to de."

Among the examples of student participation in community affairs
may be mefitioned the student councils of tht; Lincoln School of
Teachers College, New York City, and of the Shaw Junior High
School of Philaddpiiia.

The Lincoln School has issued a pamphlet describing its student
councils. This pamphlet is now being reprinted and rhay he obtained
on request. 'We quote from it briefly:

Discipline and self-control develop best through the prcs9ure of circumstances
and interests that lead a people to assume a responsibility and stay by it until it
Is fulfilled. A curriculum, assigned lessons, a regular program and a teacher in
charge are necessary in schools, but they often restrict individual choice, planning
auci initiative. The sohool that aims to equip with intellectual and moral habits,
As well as give information And technique, should utilize or stipply situations for

"'development of individual responsibility. The Lincohi School is attempting to
solve the problem by maliing the pupil's school hours an expetiewee .Where he
leads a real Hit!, fe, life in the best environment with the boat wprk, play and study
that he ean compass. 4

Enlist the pupil's interest and cooperation in realizing the ideals for the grotql,--
,and they will be more easily realised in the The greatest users of

'For detailed description see "The Life of Manual Arts High School" (Los Angeles), 192$.
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the school building are the pupils; teach them to take the responsibility for this
use. In order to do this successfully, so that proper conditions prevail iii the

'building, and that student activities may be effected, some machinery is Mcessary.
What form of pupil participation shall the student body have? The answer in
the Lincoln School has been: Let the pupils and teachers cooperate in develop-
ing the machine-FT-Which is needed to accomplish the desired aims, activities,
and standards. * * *

The form adopted in a schtool should be no more complicated than Is necessary
to do the work and it should be selected because it will do the work in the best
way for the children. It is an artificial situation t(3 set up in a simple community
a complete replica of a city, State, or National Governnwnt. Although it may
result in a dean, quiet and orderly school, it will do comparatively little toward
the best development orthe individual pupils. Because the form is given them
complete by adults, they will place it, not that which it is to accomplish, as first
In importance. They lose opportunities for 'the exercise of critical judgment,
initiative and creative power in being deprived of the experience of devek;ping
theii own form of government.

MO. Caroline C. Morley, school counselor, in a report to this
committee says:

The Student Council of the Shaw School has received the most satisfactory
comment that a thing of this kind can obtain--" it works."

Under the name of skident council the Shaw Junior iligh School students are
receiving daily, lessons in practica!, everyday citizenship. As members of a
democratic communitytheir schoolthey are by actual practice learning

, .not only to choose wisely their leaders, but to recognize authority so chosen.
Under leaders elected by the majority they deelop civic luibits, respect for law
and order, care of their surroundings, and personal service to their fellow citizens.

The Central High School, of*vamsville, Ind., also reports the
"successful operation of student government. .4,;.0 well established is

this student government that it has survived a change of princi-
palship in the school and hus inspired such confidence for insight and
fairness as to be deemed competent to pass On important matters of

discipline.'
Student management on a somewlutt different plan has been carried

on for years in the Gorge Junior Rqublic at Freeville, N. Y. This
institution was founded iu 1895 by William R. George "for the pur-
pose of affording neglected, reckless, and unfortunate children an
opportunity to acquire tho qualities necessary for their future wel-
fare in life." Their constitution is modeled after that of the United
States.

In the George Junior Republic "Boys and girls between the ages
of 16 and 21, as citizens, control the civic, social, and economic condi-
tions of their community withotit being molested by adufts. ,Roose-
volt said: 'It is extraordinary to see how successful the boys, and

I For a detailed account of the plan and discussion of the principles upon which it rests see Indiana
Teacher, vol. 69, no. 9, May, 1925, and vol. 70, no. 3, November, 1925. The latter reference is to a papa
by Supt. J. O. Chewning, of Evansville, Ind., read before the Department of Superintendence cd the
National Education Association, February 33, 1921. 11*

1

ar6111



Pr

CHARACTER EDUCATION .31

girls have been in managing their own affairs.' They leant 8elfr
government by Actually living it."

The success of the George Junior Republic was so marked that
various similar organizations have been undertaken, among them
being the William T. Carter Junior Republie, Reddirïgton, Pa.;
National Junior Republic, at Aimapolis Junction, Md.; Connecticut
Junior Republic, at Litchfield, Conn.; and branches in Chino, Calif.;
Fhlinington, N. J.; Grove City, Pa.; Moorestown, N. J.,. and Dorset,
England.

There is one significant policy adopted by various junior republics
within recent years; that is that those whom mental and psycholog-
ical tests have proved incurable are not admitted tv the republics.
Etyle D. Bruner, SuperintAndept of George Junior Republic of West-
ern Pennsylvania, Grove City, makes_ explanation: "Intelligence
and a conscience aro necessary in any republic or free government.
The defective delinquent lacks one or the other and sometimes both,
and, as such, is never likely to be other than e menace unless he be
placed in a supervised group under constant direction."

In school communities where high standards of integrity and re-
sponsibility have been attained further development of these *quali-
ties may be aceelerated by adoption of the honor system.ag a phase
of student government. This can not, however, be done on a purely
individualistic basiseach one .for himself merely. The success of
the plan will, of course, depend upon the peN. ()mil integrity of the
gr(;at mass of students. It happens, nevertheless, that -every corn-
munity of hundreds or thousands of individuaLs there appear from
time to time some who fail to meosure up to the community standard;
for these the c6mmnity as such mmit, be responsible if its standards
are to prevail. This 4fteans tlytt the members of the group have need
to develop a loyalty to the group and its ideals more binding than is
the assumed loyalty to iridividuaLs that permits them to break down
community ideals and escape the penalties or corrections necessary
to protect the community; and, of course, also to protect the indi-
vidual against his own evil tendencies.

The extent to which cheating in examinations, thieving, and other
forms of dishonesty go on in many of our colleges and universities is
a severe indictrieut of our éducational iiiet1iod. For those defects,
however, tho schools aro not solely responsible; yet that they can
do much to improve the moral atmosphere of the school community
no one will doubt. The honor system, in fulk operation, is by no
means restricted to cheating in examinations; it applies equally to
e'Oery form of personal integrityi-honesty in every phase of school
work, rçspect for property rights and for truth undxr all circumatanft
cos; it may be made to includeiftsqOance of all the moral standards

I
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tif ;tit community as *land' in its aims and Tules of conduct. Puh-
lished reports indicate that it is being euccessfully carried out on this
broad basis.°

The so-called honor systems and self-government schemes have
been for a long time in more or less sucoessful operation in juvenile
reformatories and adult prisons.° . This experience tends to confirm
-that of numerous educational instieuti.ons that have succeeded with
groups of socia167 normal individuals. All of this is in confirmation
of the faith shared by many educators and others that there is in
.human nature something that responds favorably to trust and expec-
tation of high.moral performanm.

"In all our &filings with youth in these days, there must, he throe
-oenters of referenoe if we are to succeedyouth themselves, those
interested in youth, the whole of society. If all these aro reoop,
sized and rightfully e-. loyed, possible solutions and even final solu-
,tions may be expected. Otherwise wo are only temporiaing."W

In keeping with the spirit of the suggestion just quoted is the
following from the Iowa Plan: " Ono actual ethical situation met
snd solved is worth more to the child than a dozen imaginary moral
luestions selocted as topics of discusiik Practice the good life
lather than entertain thoughts abobt, i'Wrfypical of this " practic-
ing of the good life" may be mentioned the Girls' Friendship Club
of the Shaw Junior High School, Philadelphia, the Sunshine Club
of Crawfordsville Ind., and scout work for both boys and girls.

One of the directors of the Friendship Club, Florence A. Cooper,
gives as its purpose: " To develop in girls of junior high-school age
a deeper sense of civic responsibility, a keener thankfulness for home,
parents and care, a knowledge of conditions in homes where poverty,
indifferonoe, illness, etc., make for all sorts of misery of which most
girls have no knowledge." She further states that the club has
proved very popular; that it is divided into committees with chair-
man and vice chairman and that each member of the club is on a
committee. The club officers are: President, vice president, secre-
tary, aixd treasurer. The committees and their work 'are: Tioi
sewing committee makes from new materials dresses, jackets, bootees,
lnitted quilts, etc., for any one who needs them; Ihe hospital oinn-
°.rnittee makes post-card albums, joke kooks, doll clothes, or anything
suggested that might gladden the hearts of children in a hospital;
Ithe clothing committee canvasses the school for cast-off clothing,
shoes, etc., and after sorting, distributes Them to unfortunate ¡amid.*

. Smitht.B. L. The honor system and its practical operation. Washington and Lee UniVersity Dull*
March 10, 1$25.

rot & desoriptito valuation their spotiestion Lo lewd toktutions, us E. B . Sutherland, Gain*
otology, pp. 43440. Philadelphia, Pa., Lippincott, NU
isollegti, CI. 1. etaidertis. loot and SoctUty, September tift ROL
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lieg in the neighborhood of the school (names of families a.re su 'ad
I by the sotto ntirse, school doctor, flocial workers, etc., and all

are inTestigated by directors of the club before anything is s
and the shut-in oonunittee sends to shut-ins books, old magazi
post eards or ktters on birthdays, catemiars, etc. In connectio
with this committee a few of the many interested boys are used to
make and install small radios for shut-in children.

Along the same line as the Friendship Club, of the Shaw Junior
High School, was the Sunshine Club fostered by the late Anna K.
Willson, cif Crawfordsville, Ind. Miss Willson organized teen-age
girk into various servick groups with the underlying purpose of
character development in the girls themselves. -

Scout organizations are so well and so favorably known an over
the country that no special comment is necessary in this report,. While
these organizatioms are not usually part of the public-school system
they can be so correlated with the work of tho schooLs as to become
an important factor in a general scheme of public education.

The National Child Welfare Association, 70 Fifth Avenue, New
York City, is sponsoring 'an organization for children before they
reach scout age called the linightkood of Youth. The plan is to
introduce it as part of the public-school program. A letter from
the president, John H. Finley, says: a

This Pavement, now ia operation for a year aDd a half, has passed beYond
the stage of theory and is an establ;shed method cif character training. It calls
fur no new organization within the school, no readjustment of the curriculum
or of existing systems. A few minutes during the week is ample time to make
the knighthood a success. The primary responsibility is placed on the parents,
where it belongs; the schools supply the 1eader8hip.11

An encouraging feature of the student .organizations here aseferred
to is the tendency to introduce social welfare activities as an impor-
tant part of their functions; this in'contrast with those clubs, fra-
ternities, and sororitie.i that aie devoted wholly or chiefly to the
welfare, not to say the pleasure, of their own . members. Develop-
ment 9f the disposition and the haf?it of looking beyond tfiemselves

-ore their own exchisive groups to the common welfare of the larger
community will be generilly recognized as an important forward step
in character education methods.

In conetusionflet no one be disheartened by reports of failures;
the Ten Commandents and the Sermon on the Motint might Jong
shied' have been discredited on this ground. On the contrary, let:us
take new courage from the reports of school-community suecesi'es
under vaiying circumstanoes as proof that success elsewhere is

It For 16 cents full informant= aod maniple sets or Oighthood material may be obtained (ran Charles
M. Dearest, Knighthood Executive of the Nationa Child Welfare Association, 70 Fifth Aventicitesr
Tort City. See also it-ppendis B of this report
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possible by development of the right conditions. These conditions
are social and of human creation. There is good reason to believe
that they may be greatly extended by intelligent effort; and that
failures have been" due as a rule to want 446f preparation for this type
.of social cbrganization and function or to want of intolligent leader-
-ship.

This committeo recommends further investigation and experimen-
tation in this very promising phase of character education.
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The following cities report some form of student self-government in one ot
more of their high schools; *Birmingham, Ala.; Caney, Kans.; *Hayward, Calif.;
Highland Park (Deerfield Shields Township High School), Ill.; Lexington, Ky.;
Lincoln, Neb.r.; *Los Angeles, Calif.; Moosehart, Ill.; *Muskogee, Okla.; *Phila-

phia (William Penn High School), Pa.; Providence, It: I.; Sacramento, Calif.;
San a Ana, Calif.; *San Mateo, Calif.; and Spokane, Wash.

The cities starred publish constitutions under which their plans of self-govern-runt are administered.
Pathfinder Councils and Knighthood of Youth (see Appendix B).
Exemplification of Character Education (see Appendix D).

Chapter V

CHARACTER TESTS AND MEASUREMENTS"

The subcommittee On character tests and measurements is prepared
to make a supplementary report to that presented to the National
Council of Education at the Chiçago meeting of superintendents and

, reported in the proceedings of the National Education Aásociation,
1924.

There is evidence of progressive interest in the scientific aspects of
the stiidy of character and of character' education. An increasing
number, of studies is in evidence by technical psychologists, person-
nel ivorkeN, teachers of education, and directors of school sYstems.
We are clearly in the midst of an era of determination to gain a more
adequate insight into the elements of character, to determine defi-
nitely what aspects of it are and which are not capable of change
through training, and to ascertain by tests and measurements the
relative value of different methods of training the moral impulses.
Unless the movements in this direction are actuated more by opti-
intstu than by insight, there is reason-, ty believe that highly disci-
plined procedures will rapidly take the place of mere enthusiasms
concerning the training of character in which we have generally been
indulging.

Two asptTts of the.problem need to be distinguished. There is, in
the first place, the attitude of the trained student who sàems *now
ob:essed w'ah the determination to discover the right technique for
tho analysis of character and the adequate estimation of educational
results. There is, in the second place, the desire of public-school
teachers in service to adapt themselves to the %oral needs of pupils
and to find practical guidance in their work through the results of
scientific tests and measurements. These two aspects of the problem
seem, at the present time, for the most part incompatible. It must

Report of the subcommittee on Obaracter Testa and Measurements, Edwin D. Eitarbuct, °halms&
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be confessed that there is as yet. a meagerness of highly disciplined
knowledge of a practical sort that can be used for the guidance of
teachers in their daily practice. It seems clear that- the leadership
in #41-4 &lid must for the present remain in the hands of specialists
in the higher institutions of learning and the school systems. The
function of these experts is comparable to that of the physician in
matters of the health of children and of the psychological specialist
now sponsoring the propems of mental tests and measurements.

It. cannot be too much stressed that the study of character and of
the problems of character training are proving highly specialized dis-
ciplines that cannot be readily mastered by the average teacher.
They are comparable to bio-chemistry in its relation tape gardener,
and of astronomy for the Ilse of the navigator. It is a sobering truth
also that the felt neeissity for conquering this new field of rearch
has brought a flood of studies that as yet represent first enthusiasms
rathvr than tried wisdom. Rating scales are being too eagerly and
hastily proposed for practical use in schools that, are not. validated
nor properly standardized. . The norms or standards do not really
measure what they pur4ort. to measure. Did they do so, most of
them would have to be administered by sperialists.

The chief concern in submitting this additional report is to supply
a brief introduction to the ixtended literature on the psychological
aspects of charact.er. For that reason the scope is slightly wider
than that of tests and measurements. An exhaustive referent*
list would be voluminous and unwieldy. The number of -books and
articles purporting to embody the results of testing aria measuring
alone is very large, perhaps running well over a thousaind. They
are not only numerous but are perplexing in variety and in degree of
value. Special students who wish to go further into the subject may
consult special and general bibliographies such as numbers (18, 62,
68, 71, 75, 78, 79, 88, 89, 90, 139, 147) in the catalogue of names and
titles appended to this report. We shall simply indicate samplings
of articles "of particular merit and those that represent attpinpts to
master some particular problems or special technique. For genven-
knee in thinking through this complex field the selected leferences
are brought under appropriate headings:

A. On the nature of character 'or personality.Helpful books have
appeared tlait analyze out the elements of character and give a total
picture of the nature of personality. Among such is the study of
Shand (116) of the emotions and sentiments that determine character,
and articles by Fernald (39, 40) , Filter (43) , and Chapter VII of Wals
(147), in his "Mental Adjustment."

Among those who interpret character from some new angles of vision
'Lie the psycho-analysts as Jung (66) ; the psycho-pathologists as

4
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Mercier (93) , and Chapter XIII of Goddard (53) ; the gland psycholo-;
gists as in the rather enthusiastic book of Berman (10) ; and the funo
tional psychologists aS; in Chapter XI of Watson (141). Many of these
student8, suCh as Jastrow (64), seem to claim fresh insight into the
problem of "temperament."

B. Indiridual case methods.There is an advantage in an exhaus*
five study of individual eases. One discovers there the rich inter-
play of elements in the personality and often gains an insight. into
growth tendencies in character.

1. Illustrations of extensive or exhaustive studies of individuals
are those of Knight (74) , on George Fox; of Hausheer (59), on St.
Augustine; of Riley (108) , on Joseph Smith; and of Starhuck (125),

on G. Stanley Hall. Classic studios of this kind are those. of
Lombroso (83) and Shinn (118) on the early development of a

2. Pveholoqical analris.For about three decades there has been
a phenomenal development of insight into instinctive tendencies, their
interaction and compoundjng, and their inhibition and repression.
Among the earlier and ample studios are those of Morton Prince
(104, 105) , Muensterberg (99) , Sidis (121), und Kraepelin (80, 81).
Psychological analysis has opened up an insight, into the deeper levels
of personality and can amount for manifold phenomena that hither-
to were considered only curious or sporadic.

A spe(rial cult within this larger field of interpretation is that of
psycho-analysis, which is inclined to acoount for all thin.gs mental
in terns of sex. Among the helpful references on this theme are
those of Freud (4g), White (150), Long (84), Bisch.(11), Bleuler (12),
Brill (14, 15), Green (54) , and Pfister (102). A few student8 have
carried this point of view out to wider ranges of interpretation.
Among these are Kempf (70), Jones (65) , Adh)r (2) , and Glueck (52).

Psycho-analysis has+ already been able to harvest a considerable
body of information and insight for the help of teachers and parents.
Among these contributions should he mentioned those of Healy (60),
White (151), Pfister (101), and Mateer (87).

C. The study of traitA and character palities.---A slight advance
has come in the scientific interpretation of dikaracter through efforts
ti) enumerate and classify the fundamental elements of personality.
It is similar tA the long history of attempts to classify the -virtues
but is more successful because of the fuller understanding of the
°manifold constituents of pervnality. This ttriffieney is satisfactorily
described by Cady (18, p. 232); Webb (142'. supplies one of the emu
her and longer lists. A recent list of traits is in Teman (129).
Whipple (149) used virtually the same list in hie study of a class of
gifted ohildren. Another example of the crossisection study is that

.
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of Hoch and Amsden (61) . Familiar references are Cogan (25),
Hollingsworth (62, see especially Chapter VI), Wells (146), and Ye kes
and LaRue (153). A somewhat different classification of traits for
the several purposes in hand may be found in Davenport (31), Filter
(42), Folsom (44), and Upton and Chasse! (137). See also Allport
(4) and Edman (35).

D. Self-rating and rating by as8ociate3:Further success in sharpen-
ing the definition of traits is by the use of rating scales. Persons
or attitudes or acts are jUdged by their relative position in a scale.

Recently many studies have been reportòd on rating devices. Freyd
has described eleven types (45). Three of the most distinctive
are: (a) rder of merit," as in Cattell (20), in which American
scientis re rated in an order of merit as " best," ", next best," etc.

(b) The army testing made popular the " man to man " ratings in
irtvhichi a gr6up of individuals were rated in comparison to five men
known to all the raters (see Rugg (113)). (c) The rating of individ-
.uaLs or the traits of those individuals on a graduated scale from best
to worst. Conklin (20 describes the relative value of these methods.

Rating scales are not in any sense objective measums of peNons

or traits or attitudtts. The value is twofold: In the first. place, they
employ a set of definable concepts as aids to clear thinking instead
of thinking of moral attributes in general terms. There is, further-
more, an advantage in being able to treat tlw subject, matter under
.discussion, quantitatively and statistically. It has .13en found that,
by the use of rEiting scales which are simply fine tools of judgment,
a high degree of consistency is obtainable between successive self-

ratings of tho same persons and also a reasonable degree of correla-
tion between self-ratings and those of the same persons by associates.
This is indicated, for example, in the study of Starbuck and

Mendenhall (126, p. 38). The degree of success in self-rating is due
in part to the exactness of definition of the units or steps in the
scale, as, for example, in tho book on this subject by Hyde (63).
Rating of chilaren by scale has proven practically helpful. Perhaps
the best attempt of this sort is that by Clark and Clark (23) . There

is a good deal of prantical advantage in self-rating schemes as a chal-

lenge to clear thinking in the exchange of ideas about conduct and
character by the pupil and teacher. The danger is that they may
tend, if used too freely, toward an undue amount of introspection
on-the part of pupas. When used as the basis of competitive moral

contests between room and room, school and school, and system and'

system, they may lead to overestimation even to the point of mis.

reeresaltation.
The pioneer work in ratings by associates was Cattell (20) . Other

go6c1 studies are Cogan (25), Kohs (77), Miner (94), and Slawson
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(123). Recent critical studies by Knight and Franzen (73); Knight
(72), Rugg (113), and Thorndike (130) have been helpful in pointing
out pitfalls and laying down the conditions of successful rating. A
more accurate point-scale, capable of mathematical handling, has
recently been used by Slaght (122). The principle involved in the
use of rating scales, although treacherous, is a necessary factor in
most procedures in the study of character.

E. Objective methods of the 8tudy of characfrr.It is a signal victory
in the history of any study when it can secure quantitative units to
superimpose upon its material. Any department of study is on the
way to become a "science" when it can secure measuring sticks
(feet, pounds, pitch, frequency, nuMber, and the like) that not only
challenge, hut defy and ,Iorrect, the errors involved in personal opin-
ion. The study of character has been enjoying some relative silo-
cesses of this kind in a good many directions by the use of objective
tests and measurements and by the use of experiments.

There are at least three steps involved in devising satisfactory
tests. In the first place, ingenuity is necessary in obtaining a fairly
controllable set of objective expressional reactions on the part of the
persons being tested, which are capable of repetition -under similar
circumstances, and which shall call forth the trait or quality under
consideration. Workers in th.e field have been prolific in this direc-
tion until there is a surfeit of " proposed" tests. The next question
to be asked is, Does the proposed test measure whatever it measures
consistently, that is, is it reliable'? The answer to this question is
usdaliy found in the application of the statistical methods of aver-
ages and correlations. If the correspondence is slight between
supposedly kindred data, that is, if the correlations are low, by that
sign is the test valueless. The study by Cleeton and Knight (24) is
an excellent example. The more important consideration, in the
third place is, Does the proposed test measure what it purports to
measure, that is, is it valid? A satisfactory answer to this question
is the real stumbling block of progress in character testing. In
mental test there is usually the satisfaction of having objective
standards of skill; for example, arithmetical problems are, on the
face of them, correctly or incorrectly solved, and proficiency of that
sort can be measured. In respect to ethical judgments and moral
attitudes, however, no one professes ttia there are such simple ob-
jective standards. There is little hope for very great-progress until
some relatively satisfactory objective norms and standards are
devised. Some progress has alreadY been made.

(a) There are, in the first place, certain concrete situations against
which the presence or absence of a trait can be checked with axiomatic,
certainty. The child who brings back the wrong chango, Voelker

11
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(138) or cheats in a test, Cady (17) or peeps on the sly, Raubenheimer
(.106); or lies, Slaght (122), has indubitably demonstrated thereby
that he belongs ti9 a certain type or class.

(b) The objective criterion may be an objectively controlled situ-
ation. Illustrations are the checking of persistency against tests of
endurance, Fernald (41), and Trow (135) testing of readiness of judg-
ment by the time of making decision in difficult situations. An
instance of the way in which a controlled experiment may fall short
in eliminating just this factor of personal estimates is the esse of the.)
earlier work of ',Downey on "Will-Temperment." Although there
were objective methods of recording 12 types of expressional reaction,
the scoring of SOMA of them depended upon personal judgments.
The results hive not accordingly stood up well under statistical crit-
icism, Ruch and Delmanzo (112) and Meizer (92). Downey (33)
and May (89) have summarized the interesting and difficillt work
along this line.

(c) Validity may be establiiihed or approximated by using "aver-
ages," as norms. Although averages are always abstractions they
have proven their value in scientific procedure in anthropology, in
life insurance, in mental tests and measurements, and in many other
fields. Much of the most accurate work in some of the exaet sciences
like physics must depena upon averages whose degrees of accuracy
are determined by mean variations and probable error. The consid-
eration of the average child has been proven practicable in Binet-
Simon and other ratings of ability, and have some little use as norms
in scientific procedure. The presence or absence or degree of inten-
sity of a trait may I:;e checked against the standard of expert opinion
instead of averages as in the case of Manry (86) and Chassell and
Chassell (21).

(d) Objective certainty is often obtained through a comparison of
extreme cases of antithetical types. The extremely money-minded as
against. its opposite, Shuttleworth (119); the presistently untruthful
as against the consistently truthful, Slaght (122)1 and the incorri-
gibles as against normal children, Çady (17), are illustrations. The
difficulty in tile study of character is usually found ain the overlap-
ping or halo or fringe among character qualities bringing confusion
of results. The data derived from diametrical antithetical types ob-
viate this source of error.

(g) Approximate validation is possible through the reliance upon
the law of internal consistency of data. One can sometimes deter-
mine a certain character pattern through the consistent recurrence
of similar responses to like stimuli. F.or example, as in the work
of Hari (68) and Shuttleworth (11)), if the subject responds in like
manner to essentially all of a very large number of 'words or phrases

;
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or sentences indicating a certain sodal attitutie or money- vinded-
nms, the prolliyability is that the trait in qutstion is a stubborn fat-tor in the mentality of the person under observation. Of like kindis the long list of r ;0: ctions elicited in AIlport's (4) study. If on thecontrary, there is a consistent dispersion of traits in .comparing per-son with person- and group with group, tha,t, is -inually significant.The manifold procemfts involved in untruthfulness have been sue-cessfully differentiated by Slaght (122) in a comparison of the truth-ful with the untrugiful children. If ihe data in question are de-scribal& in terms of numerical units it is often profitable not only torely upon the law of averages butalso to *use 'the technique of cor-relation. By the use of simple, multiple, and partial correlationsthy relative push or drive of several somewhat related qualities orattitudes can be determined, or of antithetical ones as in the studiesof 'Prow (135) and of Cleeton and Knight (24). One of the mostinteresting and also the most baffling of the probIeing in the studyof charactpr is the combining, or fusing or blending of traits. They'never perhaps exist, singly or in a pure form. By statistical compu-tation the dramatic interplay of Aeveral traits can be described. Themanifold correspondcnoe and contradictions among traits may giveunmistakable insight. into certain aspects of character; that is, evenin the absence of objective standards, consistency and reliability ofdata may approximate validity.
F. Description of types of objective ((Pets and mfaRvremenkTherehardly a limit to the kinds of objective tests that are being usedin the study of character. Characteristic attempts may be roughlygrouped for Ronvenience under the following headings: (a) Infor-illation teits.--Ream (107) and Mcliale (91) have devised tests ofinformation within certain fields on the hypothesis that amount ofinformation would indicate the interest in a field. Roth studiesreport good reliability and validity. (b) Ethical judgment tests.number -of ethical judgment or moral discrimination tests haveeen devised, such as Kohs (76), Fernald (41), Brotmarke (16),Hansen (57), and Sharp (117), but it is difficult to determine theirforth from the published reports. (c) A number of students havedevised Wits of 1ike4 and dklikei or attitudes and interests or pref-ere+11CO4 for different moral acts, ideas and interests as indicated byreactions to words and phrases. See Pressey (103) , Freyd (46) , Hart

(58), and Shuttleworth (119,120). (d) The measurements of wilt,.tomperament and other volitional types to which reference hag beenmade. (e) Trade teit44. Workers in personnel psychology havedevised a lrge number of trade and occupational testa, many ofwhich measwip character factors. This material has been gathered
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into an extensive bibliography by Manson (88). (f) Tests of moral
conduct, such as honesty, cheating, trustworthiness, and overstate-
ment, devised by Cady (17), Voelker (138), and Raubenheimer (106),
are very important contributions. (g) Much valuable work has

been done on such traits as confidence, speed of decisión and self-
assurance by Trow (135), Filter (42); Bridges (13), and Gibson (50).
Here also may be mentioned the tests of peNistance by Fernald (41)
and Lankes (82); tests of aggressiveness by Moore and Gilliland (96);
and tests of suggestibility by Gilbert (51), Trow (134), and Otis (98).

G. Experimental rneth,ods.This caption but continues the queAion
of validation treated in the preceding section on objective tests. Ex-

perimentation consists in observation undo'. controlled conditions
which are repeatable, capable of variation at will, and consequently
are objectively certain. A single bit of demonstration of this kind
can often crystallize or polarize the floating truth-value in a large

mass of valuable (but otherwise uninterpretahle data. The use of

experinwntation as a discipline and aid to some of the less exact pro-

cedures is advancing rapidly and promises to extend itself into almost
every aspect of the field of the study of character.

1. An historical well-established method of studying character
has been by the association method. The subject is usually given
stimulus words or phrasas and required to report the first words that
occur to him or to mention opposites or to give a succession of asso-

ciated words while the observer records by laboratory methods the
kind and speed of the response. Important contributions are Allport
(3), Jung (67, 68), Kohs (75), Wells (145), Woodworth and Wells
(152), and Rosanoff (110, 111). Good reference lists to the litA%rature

of thi.4t extensive field are to he found in Wtirren (139), Jung (68), and

Kohs (75).
2. Valuable experimental studies tire in progress in the bodily

changes including breathing, vaso-motor phenomena, glandular se-

cretion, blood constitution and the like, that accompany mental
states and procetukses. These are proving fertile sources of explana-
tion and interpretation of fundamental aspects of personality. Among
the citations that furnish an introduction to the rich field of endo-
crinology and its bearing upon character are Cannon (19) , Crib (27),
Tridon (133), Berman (10), and Crofton (28). Watson (141) has

given a recent and authoritative description of the glandular secre-

tions that condition the emotions, in Chapter VI, and in Chapter XI,

as does Berman (10) . These studies move in the direction of account-
ing for types a personality from this standpoint.

A fruitful typo of experimentation on bodily reactions is in the use
of the psychogalvanometer. A convenient introduction is the work

of Smith (124) and Wechsler (143).

f
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3. Extensive work is now being done n the eidetic phenomena,
that is, the effect of certain chemical reactions in the organism upon
the degree of intensity of perception. Discussion and bibliography
is furnished in Mayer (71).

II. Genetici,qm.A fruitful line of investigation is tracing develop-
mental tendencies through the years of child life. Geneticism in the
sciences has become a dominant paassion and is destined to play an
important rôle in the study of character. It does nqt explain phenom-
ena, as is sometimes supposed, but is an important discipline in
throwing facts into large perspective and in seeing the interplay of
related pheriomena. The pmlilem (.)f age norms and growth curves
is still in a haiy and confused MAUI. An exact and highly controlled'
study On the improvement with age of moral comprehension is that
of Franklin (47). The niqpst systematic study, so far, on establishing
age norms concerning certain important factors in the mental life is
that of Gilbart (51).

In this connection should be inentionea the illumination that has
come through phylogenetic and ontogenetic studies of child life.
Typical of these are the discussions of the evolution of the instinctive
tendencies and their application to character, as for example, Iwood
(37), MacDougall (85), Hall (56), Thorndike (131, vol. 1), and
Baldwin (9) . Investigations of this sort give promise of yielding to
scientific procedure as in the.statistical rosearches of Karl Pearson
09), Davenport (30) , and Thorndike (131, vol. 3) , on those factors
in the mental lifia or personality that arc conditioned by hereditary
strains.

111..
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Chapter VI.
PROFESSIONAL PREPARATION OF TEACHERS FOR

CHARACTER EDUCATI

INTRODUCTION

1. A so-called inductive approach to this problem is under way.
The teacher-training institutions have been asked to report what they
are doing and what. they consider professsional preparation for this
service. Dr. W. C. Bagley made such a study in 1910, which was
reported in Religious Educat ion, February, 1911. It is now proposed
to repeat a similiar study in order to discover if possible the changes
and trends. The use of the so-called "inductive approach" to such
a problem has long been in doubt. This method can yield no solution
because these institutions do not claim to have character education
programs.

2. At this time we aro proposing a theoretical approach to this
problem." The professional preparation of teachers for character edu-
cation, in common with such preparation for any other teaching
function or service, involves the consideration of three interrelated
problems, or requires the consideration of t6aching from throe differ-
ent but related points of view: (a) Tho treatment of the objectives
of character education and bow to make these objectives dynamic
and dominant in the teacher's life and work; (b) the principles for
select ing the appropriate m e a ns for realizing these objectives along
with the principles for organizing those means into a workable scheme
of educational procedure; (c) the method for making the program
economic, efficient, and complete.

I. THE OBJECTIVE OF CHARACTER EDUCATION

In the roport of the Character Education Committee, submitted to
the National Education Association in July:1924, the gelieral objec-
tives are stated as "the development of personality and social prog-
ress," and it is added that " each of these is boil cause and effect of
the other."

The subcommittee on-professional preparation gladly aocepts this
formulation and herein undertakes a tentative analysis of these objeo-
lives in order to discover their meaning for professional preparation.
The committee follows Dewey's treatment of objeritives as iet forth
in " Human Nature and Conduct," pages 190 and 223:
M111,0=
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Objectives are t68e foreseen consequences which influence present deltheration
and which finally bring it to rest by furnishing an adequate stimulus to overt
action. Consequently ends arise and function within action. They are not,
as current theories too often imply, things lying beyond activity at which thelatter is directed. * * * Deliberation is an experiment in finding out what
the various lines of possible action are really like,

A. TENTATIVE ANALYSIS OF PERSONALITY FROM THE STANDPOINT OP
CHARACTER EDUCATION

M personalityRalph Perry would say, is a "weasel word." Its
slipperiness is all too evident., but no term letis than this one can be
accepted as fit to stand for the richness and fullness of the possibili-
ties to be found in peNons. As an ultimate objective, personality
must be sufficiently analyzed to indicate the proximate objectives
or means for its realization.

At the present level of our knowledge of peNons and society it is
impossible to propose an analysis acceptable to all. There is no diffi-
culty in identifying peNons either as individuals or as differing from
other animals, but just what the distinguishing characteristics mean,
and just what are the fundamental forces back of these characteristics,
and what are the potentialitieA of those form are problems yet. un-
solved. These difficulties and the subtleties found in persons form
no ground for refusing to employ personality as an ultimate objective.

1. The ability and disposition to have and hold objectives, or bet-
ter, personal pulitoses, is one of the most important powers of persons.
To see ourselves as other than we are makes education possible and
necessary. To vision consequence6; to deliberate upon ways and
means; to choose among alternatives, to accept or reject the respou-
sibility for choices and results are fundamental procedures in moral
development. The achievement of the power and right to think and
say "I," comes from consciousness of being a cause plus the more
important iasight of ability to raise causes into means, and effects into
carwqutnas. This unique power is a primary princip)e in persons.

2. The power and right to think and say "We" is a far greater
achievement than that to use "I." Indeed an 'over-exalted "I"
through selfishness may exclude a person from participation in the
world of persons. Fdlowshipthe cooperation of willsis therefore
a second fundamental process in character development. Having a
joint or common objective is a "creative synthesis." This power is
in no sense to be conf used with the gregarious or gang instinct. This
new power is the social aspect of the ability to hold an individual
objective. Language gets its function and value from these two
aspects of personality. The family, the church, the social group,
the state itself rests upon this dual power, and the greatest problem
of the institution is the due recognition and exercise of both factors.
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Individualism and socialism are two faLse doctrines b Lsed on the fail-
ure to recognize the relation 5etween persons.

3. The third and crowning power of personality is the ability and
disposition joyously to respond to the expectations of other persons.
In a most important sense this is a synthesis of the two former powers
and stages of development, but it too is a "creative synthesis" in which
new and often unexpected powers emerge. This power makes team
work possible. It makes division of labor, staff management, and a
high degree of individual and group efficiency possible. This is the
power which gives scope for individual excellence in, a team function'
and at the same time gives the finer exercise of peNonality because
it recognize and uses the personal excellences of other pers'ons to
achieve a joint prhduct. The uni(jue and primitive form of this
power is seen in fatherhood, motherhood, and childhood. The perm
sonal outcome in each is due to the individual excellences in personal.
mperation. The pitcher in a baseball tkamphts his individUal
excellence its a pitcher for which he receiv'es due 'recognition, but his
excellence invo1ve his personal retationship with the catcher.

In persons, individual differences are important, but in personal
relationships these become handicaps unles raised into other social
significance through the exercise of peNonality in cooperative action,
when "we" and "us" are the appropriate terms. At this point. we
need to be reminded that. this power of peonality can reach its
hightvt fruition only by uniting with the best and wise&st of the ages
and then the ideal state has emerged"The partneNhip of the dead,
the living, and the yet. to be born in all virt,uo, all science, and ail
art." It should also be notod that there is in these three powers the
germ of the ideal democracy in which as Mazzini says, "there is prog-
ress of all through all under the leadeNhip of the wisest and the
best." This brings us to the reverse aspect of characwr education,
social prograss.

B. PROFESSIONAL ASPECT OF THESE OBJECTIVES OP CHARACTER EDUCATION

How Ls the development of the highest type of personality in and
through social progress to be inade the inspiring and guiding objeogi
tive in tile life and work of the teacher?

I. First and foremost, society must discover and employ ways and
means of enlisting the most ptornising youth in this most important
service. Farsighted and successful corporations have learned to do
this. Society Daust be as farsighted and determined to secure the
highest grade of service if there is to be social progress.

Sufficient numbers must he enlisted, and they must take sufficient
training so that it becomes unnecessary to place children under the_
care of young men %Rd young women before they have developed
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personality fitted to be teachers. This means that the social status
and social respect as well as salaries must be increased.

2. In the second place, teacher training institutions must hold these
same objectives for character education for their Own students. For-

tunately, there need be no "waste motion" on this account. The best
possible character development of each prospoctive teachor is the
primary prerequisite for teaching. The same fundamentai processes

for developiment of the character of children in the public schools
will apply in training schools. In short, training institutions must
train by example and precept.

3. In the third place, prec4As and examples must be raised into
Inohkssional objectives. This problem has two aspects: Teachers in
truining must become aw.are of the objectives employed in their own

education and must, (spouse these as the objectives of their own

professional service.
All this means that the pupil as a person becomes the "center of

reforence" in the solution of every oducat ional problem. Schools

must be pupil-Tentertutinstead of subject-centered. Education is a

life and life-long process, and nothing less than life at itk4 best can fur-

nish a vision adequate for educntional theory ond procedure.

II. FOUNDATIONAL SUBJECTS

Accurate and through knowledge of the subjects to be taught is

indispensable, but there are foundational subjects without which pro-

fessional preparation is impossible.
1. Biology.The fundamental principles of education are life

principles. Biology is a prerequisite both in content and technique.
Life and personality provide primary and fundamental experiences,
and the scientific study of life provides not only knowledge of great
worth, but the method of studying and interpreting life processes is

one of the essential methods of studying education. Efficient educa-
tional procedure implies knowledge of life processes. A highly special-

ized and extettsive study of biology is impossible and f.Nrtunately
unnecessary. This does not mean that the biology for the prospec-
tive teacher is to be an emasculated or diluted science. Educational
biology is the study of living things, aspecially human beings, when
t4tly live in such a way as to discover the laws of life. This is both
possible and desirable.

Biology, to the teachek, is not only the science of life; it must help

the teacher work out a. philosehy of life. Huxley's words to Lloyd

Morgan are appropriate here. Morgan had too Huxley of his great

interest in philosophy. Huxley replied, "Whatever else you do,
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keep that light burning, but remeinber that biology has supplied a
new and powerful illuminant." 15

2. Psychology is a foundational subject. As in the CaSe of biology,
pgychology fora teacher must play a double r6lo. Both in content
and technique, psychology furnishes a rich discipline, but both have
also professional implicatiofts that must be made explicit. Within
limits, the teacher may study psychology as a science, but as Dewey
so well says, the teacher must remember that "science is also an art."
In the case of a teacher, it must also be an applied science.

The suggested study of biology is a prerequisite for a study of
psychology, but for the teacher, psychology must be more than a
study of "animal behavior." " One of the chief causes of the pres-
ent. cultural and spiritual chaos is * * * the fallacy of attempt-
ing to interpret the life of human culture in terms of conceptions
carried over uncritically from biology into the study of man." As
Dewey put it, 4. We want a world in which human desiros and will,
count for something." Personality presents new and unique prob-
lems. Persons are distinguished by the ability and disposition to
raise causes into means and thereby raise effects into oomsequences
for which the pemon accepts responsibility.

As stated above, the prospective teacher may study psychology as
a "natural science " and if the psychologists keep insisting that natu-
ral science does not have a place for personal matters, then such psy-
chology may not be termed htunan psychology or educational psy-
chology. It is interesting to note that some general psychologists
are moving in the direction of employing personality as the distinc-
tive differentia for the science of psychology. "The conception of
personality is the most important instrument or working principal
in the whole range of psychology." 37 At its best, psychology, like
biology, assists the teachejs in constructing a working philosophy of
hie.

3. Sociology and etliins are foundational subjects. Psychology as
a science makes the individual person the center of reference."
Other persons are in the onviro'nment. They are sources of stimula-
tion. A number of the significant aspects of persomtlity proseid
themselves in fellowship with other per:Ions. A society is "a group
of hke-minded persons who know and enjoy their like-mindednosss9
that they cooperate for the attainment of common ends. Group
action, leadership, authority, and obedience present problems of first-
rate importance audlhese problems-require Speci al treatment."

°Morgan, O. Lloyd. Emmet violation, p. v. Holt, 1V211D
Leighton, Jas. A. Tin Field of Philopophy, p. A. Appleton, aU.

D Kantor, Jacob R. Pzinglples d Psychology, vol. 1, 74. Knopf, 1924.
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4. Pit theory of educationa philosophy of education in which
the various ways and means are interpreted in their lifo relations
seems indispensable when in professional preparation; how such a

view of life and education 5 3 to be gotWn is a problem yet unsolved.

III. THE MEANS OF CHARACTER EDUCATION

Education becomes intelligent and effective by raising certain
causes into means and thereby making certain effects consequences.
Certain habits, knowledge, and ideals, however, are causes andidects
in the development of the character of the teacher. Certain activi-
ties of the children in the schools are now to be made as educative
as possible. The foundational subjects are purported to have devel-
oped insight into the functions and valtms of these activitiN; as means
in character education. The prospective teacher in training now

must study the different activities of the learner at the different
levels of experience in order to make them yi4d the best possible
results in character. The scheme fig school prooedure must now be

constructed both in the curricular and extracurricular aspects.
Each activity, every controlled process, is to be made as valuable

for personality and social progrms as possible, and each and every

segment af behavior is to be given its rightfur-plaoe in the life of the
learner. Whether the best school scheme involves a special place in
the program for prescribed attention to mannen3 and morals, or

whether the total school scheme holds them implicitly, is still a mates

ter of opinion. Here is a problem for research, but one matter is

certain; teachers can not be-indifferent to character education, and

each teacher is in duty bound by her professional position to have
moral standards and to live up to the best she knows.

Iv. THE METHOD OF CHARACTER EDUCATION

Character is the organized ttructure of the person due to that
person's experience. The development R. personality and social

progress is "what is desired." "Objects and subject matter" are
to be controlled in the interests of attaining these results. In

this process, throe primary factors are involved: The pupil, the

teacher, and the "subjects of discourse" through which they have

fellowship. Method may be formulated from each of these points
of view:

1. The Socratic method names the control from the standpoint of

the teacher and as a method has this in its favor, that the teacher
accepts the answer of the pupil as a sincere expression of the learntir's
experience and then bases the next question upon the last answers°
that the learner discovers what he knows or does not know.
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2. The catechetical method and the method by code name the
control from the standpoint of subject matter. These methods have
the advantage of being definite and locating the learner's attention
upon specific subjects. They have, however, the great disadvantage
of relying upon other persons as authorities.

3. We do not have any name for the method from the standpoint
of the learner. From the standpoint of the learner it may be defiled
as the experience by which the learner identifies himself with the
thought and spirit involved in the párticular enterprise in which he
is engaged. Stated differently, method for character education
means that activity must be sincere and whole-hearted, but sincere
and whole-hearteti in relation to the special and unique present situ-
ation. "We can not seek or attain health, wealth, learning, justice,
or kindness in general. Action is always specific, concrete, individ-
ualized, unique. And consequently judgment as to acts to be per-
formed must be similarly specific."

Human acts arse specific and each "segment" of conscious behavior
requires inquiry, "moral thoughtfulness," in the sense of the desire
to know how, in order to do well. How is life then to have the unity,
integrity, wholeness, so necessary for good character? This problem
presents the core of the problem of character education. Each and
every essential function oi personality must find its rightful place
and be ascribed it6 rightful value. .Such a scheme of life demarids a
philosophy, a religion by which the person comes to see life strictly
and see it whole, in its social setting and in its possibilities.
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Chapter VII

DELINQUENCY, ITS FORMS, CAUSES AND PREVENTION i

1. AIMS AND OBJECTIVES

This subcommittee-conceives its ultimate Objective to be the form.
ulation of a valid statement regarding (a) the rôle of character in the
causation and treat.ment of delinquency, and (b) the place of charac-
ter education in the treatment-And prevenLion of delinquency.

With such an objective agreed upon, two very important questions
arise: (1) What do we already know about delinquency? (2) Where,
specifically, are tho gaps in our knowledge of the subject

The answers to these questions became the Ommittee's more im-

mediate objectivai. It seemed worth while, therefore, to set out (a)
to formulate a brief, working statement summarizing our present
knowledge of the forms and causes of delinquency; and (b) to prepare
a list, of the concrete problems for investigation, regarding the tela-
tionship between delinquency and character.

The report which follows constitutes the committee's tentative
statement with respect to these last-named objectives. The fofmu-
lation is crude and is intended to provoke discussiou.

2. THE FORMS OF DELINQUENCY

The question here is: What, in general, is the nature and extent
of crime or delinqu6ncyt1

This is essentially a statistical question, and at once wo are con-
fronted \kith the fact that we have no adequate system of ciiminal
statistics in the United States. Very few communities, for instance,
keep records and make reports which are at all comparable with One

another. There are no national statistics of crime, of the work of

the police or of the courts. Such data are nöt even accessible by
States.

The only extensive data of this sort available are the st.itistics
secured by the periodical enumeration of prisoners 'And juvenile
'delinquents in the lithited States, and published -by the Federal
Census Bureau.'9

The following table is taken from the latest report available:

Report of the Subcommittee ou Dellnquen^y, Its Forn4s, Calms and PreventionArthur L. Beeley,-
.

chairman.
For a «Neal discussion of this subject see Tha History and Organisation et Osiasiaak Statistic, in to

United States, by Louis N. Robinson (New York, Houghton Mifflin Co., 1910. .
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TABLE 1-Prisoners and juvenile delinquents commitited to institutions during the
year 1910 in the United States'

OfTenso Numbox

rutsketintti 4

......

1,1sorlyrly .
Vt..gr.Incy
141/Telly
Ass knit ________

r
litarglsry

....
4'2,716

IP a& =. M. t;70
8,936
Pie W22

v¡oktilm lquor 1Tis 7,713
()ambling !orb
Cirrying c()n-enlimi weapons.. ft, 4H3
Viol:iting city ordinances__ 104

3,2442
Fornication 3,20s

:1,4040
Nothuppirt 2. '795
Forgery 2,156
Delinquency Uf'3

Per cen
i

W0.0 !I Obscenit y 2,0:10 0.4
i Let.sorflomtcple 1,93.i . 434.6 it Robbery . __ _ . _ _ ..__ ...... ___ 1,774 . 3

14.6 !I Millicious mischief s .. . . . .. .w. m Ow 1,710 . 3
10 2 ', Tr.,:an,.y 1,5.rig . 3

M. 6 11 live
4.6 i l'rnfanity

1,44) 1
1,3s7 .3

L 8 Adultery ________.._____ . 2

1

111:, firm2041417:.4

. 2

1.4 injury to oiommon ettrriers .___ . 2
1. 7 keeping house of ill-fumy .2
1.6 F.mhe7.7.1ement
1.4 i Waver liomictde. _______ ..... 9(7
1.3 : Contempt gAg .2
1.0 ; All 1)the1F 28, OW) 5.7

. 7 ; Dibrinitti utngle olemes not
6 : above litieitiAd 17,349 3.3

. 6 II Tyro or more offeTmS 2,78'2 i .6
i

6 II I11-detined offenses 4, fifiti .2
. 4 li Otttitwes not reported ____ ...... _ 3,223 .7
. 4 11

Offenso INitm)er 1, Per Cent

prjsimers mud Juvonilo Dolingiumts in the Unite!! :Ratan. Wtmhington. 1914, p. O.

From our standpoint, the forogoing data are misleading in two
ways: First, Wcause they are very old. Second, because they of
necessity do not. includo that. groat number of convicted persons
Who are merely fined or placed on probation.

In view of the limitations of the existing materials, the subcommit-
tee set out to collect tho already available data from the police and
Court reports of reprtksentatiye American communities. The compi-
lation of such statiAics, iirever, turned Out to be impossible, because
of the irreconcilable differences Which appeared in the statistical unit
employed, tho definition of offenses, and so forth.

conualiiejlo next turned its attention to securing a emeral
statistical pictdre of crime and delinquency in a given community,
over a considerable period of Sears. Chicago WaS 4e1ected for this
study, because th'e data sought were extensive and faiply accessible.
In this instance, court statistics are used, rather tha4o1ice rOurns,
because the former are, ori the whole, much mope complete and
reliable.

The following compilations have been made in order to give the
reader at a glance, a general statistical view a the nature and extent
;of the deliquency and crime with which one great metropolis has
ooiicerned itself Nr the past decade.

A. JUVENILE DELINQUENCY IN CHICAGO

Table 2 wds compiled from the reports of the Juvenile Court of
Cook County, III., and gives the number and per cent distribution,
hccording to offense and sex, of juvenile delinquents in Chicago, for
the 10-yeaf period 19til to i9241'inclugive.

.

-b:ble

aM 41

offense.; 1 493, tr34

U."

coritluct . 4: 2S
_ .. .... r,o, 3412

4 22,

i rig 43.f)

_ _ .

r4,

.__._

.

_

.

.

do a»

1, 047
97A

. 2

1 WO.

Tho

,

o.

(et

e

A's! vw on. .0.

1

___

I-170,

Pro,' ilutioi

2,

;

__ _

I

I

:

. . __ _ _ _____ _ _
____

i

I



58 CHARACTER EDUCATION

TABLE 2.-Case8 of juvenile delinquency in the Chicago juvenile total during the

10 gear period 1916 to 1924, inclusive. Number and per cent distribution accord-
ing to offen8e and sex

Offense

All offenses! 4-

Lareency
BurgIstry
Incorrigibility
Robbery
Malicious mischief
Assault ;
Immorality
Carrying concealed wuztL
Forgery
Disorderly oonduct
Rape
Arson
Cutting out plumbing
Drunkenness
Manslaughter
Obtaining money under falme protease&
sodomy
Attempted suiekle
Murder
All others

Cases in which final orders wore enter-
ed on petitions alleging delinquency
fog the years 1913 to 1924, Inclusive

Boys Girls

Number Per milt Number

100. 0

9, 249 *9
3, (06
3, 446

894

338

177

61

25
23

49

17. 9
17. 1
4
4. 4
4. 1
1. 7
1.

.

. 5

. 3

. 2

. 1

(1)
(s)
())
(3)

. 2

8,379

Per vent

WO. 0

6)40
20

7.51
7

28
Z 72A

fr9
31
0
1

0
33
0
4

0
lfr

1

0

Rank bytes

Boys Girb

ta 1 3

. 3 2 9
r2.9. 3

i
1

. 3 4 8

. 1 5 11

. 4 6 7

42.7 7 2

(1) 8 12

1.1 9 4

. 6 10 6
1 1 ea_

(1) 12 14-.... 13
0.6 14 5

15
(2) 16 13

17
0.3 18 10

(7) 19 15

du, ow!, e e e ma 4m! I e a !..a

(1) Exclusive of truancy.
(s) Less than one-tenth of 1 per cent. sk-

y Table 3 gives the age at tirne in eourt and the sox of these same

juvenile delinquents.

TABLE 33.-Ca8es of juvenile delinquency in the Chicago juvenile court during the
1 O-year period 1915 to 1924, inclusive. Number and per cent distribution accord»
ing to gge and sex

Age at time in court I
ç.

9 years
10 years
11 years
12 years
13 yeas&
14 years
15 years
15 yeark
17
18 3rears
19 years

Total

db

M.!".

il.41 4MIP ear

In.a1.1111.

IIIMPUIP

4.4444m.

Oases In wbkh anal orders were en ttred
on petitions alleging delinquenvy for
the years 1916 to 1914, inclusive

Bars

..4

44.1144 a onag.440

Number Per cent

I.

494
1,045
1, 770
2, NO
4, 097
4, 8419
6,186

97
1

2.4
6.2
8.8

12.9
20, 8
24.1
25. 8

.6

law4o44.

24157 100.0

Oirls

Number Peacent

I.

47
87

197
490

1,001
1, 621
1,723
1, Mt

42
2

3796,

(I)
0.7
1.4

7.7
15.8
33.9
27.0
19.8

(8)

10110

Exclusive of truancy.
9 The juvenile court o( Cook Oounty, has jurisdiction over dathaquezit biliya up* to the age of tro

over delinquent (trig up to the aged 18.
Lug than eawienth of 1 psi coat

I

20.157

... .. .

_

4I
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82.4

2i6

95

19
11

7
3
1
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From the foregoing tables certain facts stand out clearly. In the
first place, there nre about three times as many boys alleged delin-
quent as girls. Second, the Offenses of the boys are largely theft
tvro-ttiirds for larceny and burglary, while the Offenses of girlg
ar( largely matteN of sexS5 per cent for "immorality" and
"incorrigibility." Third, the bulk, of all the 'juvenile delinquency
alleged occuiN during the years 1 4 to 1 7. Fourth, there is a notable
sex difference with age. About one-half of the boys allOged to be
delinquent \VP1'( I 4 years or under, while only slightly Over One-fourth
of the girls were alleged delinquent at, or before 14 years. This sex
difference in age is undoubtedly a corollary of the sex difference in. -

Offense juA referred to.

R. ADULT DELINQUENCY IN CHICAGO

Table 4 contain-; data compiled from the sixteenth, seventeenth,
and eighteenth annual rtTorts of the muniOpal court of Chicago.
It shows the number and percent distribution by offense, of the
criminal and quasi-criminal Cases disposed Of in the municipal court
during the 1 0-year period 19 15 to 1924, inclusive.

TABLE 4.Numbrr and per cent distribution of criminal and quagi-erimina/ casts
dixposed of in tide municipal court of Chicago, during the 10-year period 1915
to 1924, inclusive

MIP

9

_Charge

Fe 101111's

roeny (valu( of $15 or over)
koht-wiry
Burglary
'onfidence game

Receiving stolen property.
Assault with intent to kill
RAH.
All others (elch less than 0.1 per cent)

Mt.iderneanotN

Numhe Per cent

93, 545 i.
24, 380 lag
1 7,013 1.1
15,304 1.0
1_1,174 .7
6,012 . 4
3, 21$ .2
2,614 . 1

13,820 .0
=01=22=ilimme

375,751 23.7

mg.

Violating state motor vehicle law I 1i44,239 1 11.41 ..!)Larceny (value less than $15) 40,478 2.6Abandonment
ViolAting state-prohihitIon law 3

27,289 1 .1.8
1.3- As.iaiilt.witli deadly weapons .

1V,821
1 fit 119 1.2()ambling .,
12,803 .7. Assault and battery V,970 .6\Contributing to the dependency or delinquency of children .4Rise pretenses

7,1132
.4owes of ill-fame 1 4, 481

arrying concealed weApous 3,938
.3
.3A lultery and fnrnication 3,4n.it epiving stolen property 3.420 .2
.$

v it Loins compulsory school law 3 r 2,105 1Ma dolls mischief 4 2,044 .1Vag Incy :. 1, flt0 i 8t+Alto ers 29,0409 1.1
Izeize=impum.=azzrusem.

'In felony RUNS the municipal court of Cilkisgo has only preliminary Jurisdiction. The final disposi-
tion OI4cucii el s is in the hands of the crimlual court of Cook County. While the latter court beacon-current, genera urisdiction with the munkipal court, it is exercised in comparatively few cases. Thus,during the d under consideration, only 5,277 felony cases went direct to the criminal court withouttbe customary p minary hearing in the munkipal oourt.

I8pAe4tinz, drivi s while intoxicated or without State license, ete.
1For the ya(irs 1 1P22, 1923, and 1924 only Prior to 1021 am VOWS are included in "sli claws."
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TABLE 4.P/timber and per rent distribution of criminal and quasi-criminal rases
diBposed of in the municipal court of Chicago, during the 10-year period 191.5
19N, incilisireCont inued

oil. or m..1 111m. -=.

Ch.irge

Quasi-crimes (city crdinnure viohtions)

Disorderly rooduci 4
A titerar.ilflle nn.1 1 r.frie iolat icr I
V10111 ing pat or.iitnt.e.
Keeping 4i1iorderly

y licenvs
keeping hoile o1
Night w.i;km
Vagabonds
Vioht ing slnitary code
Carrying
False
Smoke
Ail ot hers

Total ch.trgoc

Number i Pot' Mtn
-

.eee 11. OW .s 0. . 1, 116. 214 70. 4

.r.i)7, 106

72, :i!.1
!r,

42, 20 4

12,
L. 71't
r, ks

4, 463
2.,0,

4. .è

1.,1,

7

7.4
4.6
3,6
2.6

.4

.3

.3

.2
2

1;

:011.0

For the ymrs 1921; 3ii22, 1fr23. Emil 1 '.r24 only.. Prior to )4Q1 these ctses tire in "all 011114.'
Mnst pernns arreoe.1 for drunkenness by the city %rv bofi1e.1 ch.trge lt. ible

eatrigniry And includes hmong other th lugs cHses if persons clysrged with (liturh:rni: :;ie peace, ¡lugging,
fighting, loitering, etc. Thk charge is tifti-.n usrwl hy the pilice in (odor to ('.1.1 iin 1,, otc.

chiefly autowohile and truffle vittluti.rb.

The most striking fact to he note'd in the foregoing table is that
most of the crimes, in Chicago at leasi,, ate petty delinquences.
Thus, in only about 6 per cent of the caSeS are serious crimes or felonies
alleged, i. e., Offenses punishable with a minimum of one year's im-
prisonment; ahopt one-fourth are misdemefinor punishable by fine
or imprisonnlent for less than a year, or both: 70 per rent are merely
the violatioms of city or1linances punishable by fine only. 1111/1.00vcr,

if .thepumber of criminal cases disposed of in the Federal courts with
jurisdiction in Chie"go, were added to those above, the proportion
of minor infractions would probably be larger still.

The subcommittee believes that silnilar studies of other c,ommuni-
ties Would be worth while. It: would be desirable also to know how
these main types of delinquency vary with age, sex, color, nativity,
geographical distribution, population density, season, mode of perpo-
tration, etc. There is also a need for a classification of delinquents,
not in terms of their crimes, but in terms of their personality make-
up or charae.ter-pattern.

3. ME CAUSES OF DELINQUEN9'

Like_many other social problems which are difficult of solution, the
question: " Whatis the cause of delinquency?" has been answered
most oftekin particularistic " or single-track terms. The classical
notioni hotion explicit in the criminal lawholdsithat crime is " the-
perverse exprossion of a free wiil," of " an abandoned and a

0 84% Cooley, C: H. The Social Proem. &loaner, 1918. Cb. 6, Particularism vs. tbe Organk View.
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malignant heart.," " r-Coinbroso and the criminal anthropologists,
while d1:4avowing the classical theory, swung to the o.ther extreme
and held that criminals are atavistic, that is, persons in whom the

stigmata are profusea view, 1.)y the wuy, which is largely
reTonA)le for tile current idea that criminals are of necrssity " hard-
boiled and gorilla-like. Followin.g the exposure of this fallacy came
anotiwr unilateral view, the view of the mental testers who early
in.,ittt(I that the chief cause of crime is feeble-mindedness.. Still
late, iLnd engaging our attention at present, is the psychiatric view,
which holds that delinquency is more the rosult of emotional disturb-.
ance than of intellectual defects°.

4Iilaflg the enviAnmentalists we find sudi theories aki that of
Bonver, " a Marx ian 4iscip1e, who contends that economicjactors are
"sovereign" in the causes of crime. Others hold, for instance, that
crime i caused by thAreakdown of the family, the lack of religious
influence, the too-rapid rise iii the staiOard of life, and so forth.

another argues that crime is 01, inevitable concomitant of an
adancing civilization. Hail, 23 in an- unusually penetrating way,
arguo that "crime is a reaction against a constantly incroasing
tendency tQwzirds a higher altruiAm."

And so one might enumerate indefinitely the theories that have
been advanced by different persons in different times and places."
Because ofikthe difficulties involved in testing these hypotheses, most
per..fm,, are confused by the number and variety of the assigned
ca&es of crime, and by their appt.tre4 plausibility. The need, there-
foils, is for some sort of as synthetic statement which will give per-
spective and point of view in the matter. To this task, the subcom-
mittee devoted itself, with the following tentative results.

A. SUGOESTED FORMULATION

It submitted that the central fact or definition of delinquency
is: -Delinquency (or crime) is the violation of a group's legalized
taboos by one who is presumed to 1)-' ti more or less responsible
member thereof.

It is submitted also, that the central problem is: °Why do peNons
violate these taboosn any at telilpt to answer this question satisfactorily, it would seem
necessary to assuine that human beings possess many native traits or
original tendencies, which, when imeducated and allowed free ex-
pmsion, are inimical to th.e welfare of other human beings in the
same society. In'order, therefore, to achieve what societies regard as

II Rend the jstatutory definition of murder, for exAmple, In almost any criminal code.
N BOT(Ctt, V. A. Criminality and Economic Conditions. Lit-tle, Brown & Co., 1916.
" Bail, A. C Crime in its Relation to Social Prsgress. New York, 1202.
14 For a discussion of other causes, see Sutherland, E. U. Criminology. Lipplaott, 1924. .
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the abundant life for the greatest number, the expression of these
native impulses must of necessity be checked or curbed. In modern
societies these checks have become our ethico-legal norms and are
usually stated and defined in our criminal codes.

According to these facts and assuMptions, the social conduct of a

given person represents a sort of equilibrium or balance between' the
expressive force of his own desires and the repressive power of his
society's control.

For the purpose of this discussion and to i1lutrte the thesis fur-
ther, we might divide all persons into three groups as follos: (1) The
subsocial C. the ddin(luents); (2) the social e., the nondelin-
quent.); (3) the supersocial e., the nondelinquent, pltN).

In terms, then, of what might be called this equilibrium theory of
dehriquency, the first group would comprise those persons in whom
the repressive force of social control is less than the expressive force
of their own desires. The result is what might he called associailv-
negative equilibrium.

The second group would comprise that largest, ntimsber in any

given soci0,y, namely,. those in whom these t.wo forces are about
equal. Here the equilibrium might be styled socially neutral.

The third group would include that small Proportion of person. In
every society in whom the forces of social control meet little or no
personal resistance. This might be called the socially-positive equi-
librium.

It is clear, then, that any dis-equilibrium (that is, any deviation
from neutral) can he brought about in two distinct ways, viz, by
increasing the amount of one or the other force. Thus, in the case

of the delinquent peNon, the negative equilibrium can be produced
either by lessening the force of social control or ify reducing the force
of his self-control.

If the argument is sound, then it follows 'that tkfactors which in
any form or degree produce a negative equilibrium aTe, therefore, the
causes of delinquency.

Accordipg to this view we are obviously committed to a pluralistic
theory of causation. The next question then is: How might such

a wide range of possible causative factors be adequately 'conceived
and classgied

The following simple scheme is proposed: (1) FactoN which en,
feeble social control; (2) factors which enfeeble self-control.

In the following classification, the terms chronic and acute are ern-
ployed in order to mark off the more or lass permanent or predispos-
ing factoN from the more or less temprary or exciting ones.

C.
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CLASSIFICATION OF CAUSES OF DELINQUENCY
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Factors which enfeeble social control.
A. Chronic.

1. Inherent defects in the political order, e. g., in law, In govern-
ment, in politics.

2. Inherent defects in the economic order, e. g., low wages, unem-
ploy inent, etc.

3. Inherent° defects in the social order, c. g., in the family system,
in education, in the standard of living.

4. Urbanization, e. g., migration, mobility, an'onymity, etc.
5. Physical environment, e. g., geographic or climatologic handicap&
6. Changing mores and group conflict, e. g. with regard to sex; use

of alcohol, tobacco, etc.
B. Acute.

7. Family disorganization, e. g., death of parent, nonsupport, inco
patibility, etc.

8. Neighborhood disorganizations, e. g., poor housing unwholesonle
associations, etc.

9. Governmental disorganization, e. g., graft, maladministration .of
law and justice, etc.

10. Inadequate educational activities, e.g., amount and quality of
secular, religious, and vocational instruction.

11. Inadequate avocational facilities, e. g., unwholesome leisure
inferests and lack of facilities.

H. Factors which enfeeble self-control.
A. Chronic.

12. Inherited or acquired physical handicap, e. g.,*stature, deform-
ity, constitutional weakness, etc.

13. Inherited or acquired mental handicap, e. g., feeble-mindedness,
psychopathic personality, epilepsy, etc.

B. Acute.
14. Physical injury or dtsease, c. g., accident, tuberculosis, syphilis,

etc.
15. Mental disease, e. g., psychoses, poyeneuroses, mental con-

flicts, etc.
16. Age and physiological epoch, e. g., adolescence, menopause, eto.
17. Personal disorganization from excesses, e. g., sex; use of alcohol,

narcotics, etc.
18. Ignorance, e. g., lack of sophistication, faulty perspective, etc.

The thesis here advanced requires verification, of course. What
is needed now and what the subcommittee contemplates is the analy-

of a large number of case studies from the poiAt of view here
proposed.

Assuming, however, the validitpf such a view of causation, cer-
tain far-reaching implications are at once apparent. Thus, if delin-
quency is the uniform consequence of several different antmedents,
then the terms " crime" and " delinquency" are generic ones;and
become comparable to the' terms "sickness" and " disease" in the
field of Medicine. That is to say, the terms are general and apply..

i'to a large group of widely 'different eiatities. All of which suggest.

I.
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that progress in the treatment and prevention of delinquency will he
achieved in much the same way it was achieved in the treat:ment and
prevention of dkease, viz, by the isolation of specific typN, rattern'4,
symptom-complexes, etc. -That is to say, delinquency can not ho

dealt with inte1ligen4 en bloc, any more than disease can be cffec-
tively treated or wholly prevented en hint% Ju.4 as there is no ono
universal panacea or palliativo for all dieftse, neither i-; there ono
universal treatment for crime or dolinquency.

4. LIST OF SUGGESTED TOPICS FOR INVESTIGATION

During its thought on the subject., the subcommittee has been iro-
pressed with the paucity. of our knowledge of the entire 1/441bjec1.
'The outstanding need in the matter is oxtenive, inveAigation in a
truly scientific spirit. The fo11owin(p: is a brief 1it of topic--; fnr
investigation which Ole suboommittee feelsit would be well to pro-
mote. The list includes only till's(' phases of the stibjcet which sconl
,to hear more br loss directly on the rehition hip of character or char-
acter education and deliquency.

1. The collection of life histories of delinquents, with peci:11 refer-
ence to the development of character traits. Specifically, luh 1

involve:
(a) The evaluation of contemporary methodA of ease study from

the standpoint of their possible use here;
(b) The formulation of a new method or schedulo for 01); tillin(.z

life histories or case studies with pertinent facts regarding. character.
2. A 'survey of current metiwdq of dingho!iing. and treating sfiliool

¡ failures, particularly ,the so-called truants, incorrigibles, etc. Such a
task would require:

\ *la) A descriptive evaluation Of current practice and experiment;
(b) n evaluation of the present system of truant-officer control;
(r) A descriptive ev-aluation of the visiting-teacher movewent.
3. A survey of the methods and results of character education in

peilal institutions.
The projection of control experiments, with character education

matials, in prions and reformatories.
5. An attempt to work out a classification of 411n'q1e11ts solely

'upon the basis of character.
6. An analysis of available ease studies .in the livid of delinquency

for the purpose of determining the points at, and the ways in wilich
the principles of character education might be applied.

7. The preparation of a brief hut working general summary of the
composition and characteristics of the delinquent classeei.

8. The compilation of up-to-date, extensive statistics regarding
the nature .and extent of delinquency, at varied by such factors as

L1
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age, sex, Color, nativity, population density, geographical division,
season, mode of perpetration, offense, etc.

9. An investigation of the moral concepts of delinquent children
and .aidilitki

10. A similar study of the swial attitudes of delinquents.
Caskt-study analyses of alleged character transformati among

pri-4uter4.
. .

12. The preparation of ibn annotated bibliography on the subject
of delinquency with special reference to the character alTects of the
subje( t.

SELECTED REFERENCES ON DELINQUENCY
(T:t Les starrrti ( ) coutain more or kss PXhallStive

se1 P).irt, Cyril. .The young delinquent. New York, Appleton, 1925.
\:i ex imm:aion by Hn -milient British po('ho14)gist, "in plain full popular language," of the

cili-.0:7; of 3 outhfnl delinquenry and the more effective Wart of treating it
*2. Criminal justice in Cleveland. Cleveland Foundation, Ohio,' 1922.

rranprise the ref-long of a survey hy experts of the administration of Pis tier; the first of its kind
(", er .Ltiiii,p10 A per1-atint.i, c:i* study of a tou-ofrou uagiticted a.i.pout A crime laid deia
.: ;o:lry

t ,0. }If ;1iy, Wil;ialn. The in,fivicluat delinquent. B,):4ton, Little, Brown & Co.,
P.420.

A text book 4 ilieurriosis hazypti upnn the antslysig of (nip thosisqnd cases of juvenile reridivister.r
In many way,, t hi most notable coutriliiin to scientPie ctintinology by ally American scholar.

4 J.idge Bido.r Foundation Case Studies. Series I. Boston. 1923.
.1 «I r;( .: o' 2f1 intvisivo vase ittidios, rovormg ì wilt,* mutt» of ,prohlrull of inttrelt to Pdtwators,

1)5Pcti;:itrist.,,, peymolozisi9, sociologists, ji1dv.4. Probation officers. anti all Who havo to do with the
,01114:.tiliciit.s of young people A contribution to ruathodAogy with far-roiching ino:icAtions for
prriftnt-dny eduelti. n.

5. Sttyles, Mary B. The prolflein child in sehoal. New York, Joint Committee
on MO hods of tvventing Delinquency, 1925.

N ;natives (non 26 se records of visiting Wicher-:. with a (10!'ription of the ptirpt-m oi vrsiting
tl. rtr1r work. An ex liAnt hook for elerntnitary and wr-oridlry scholl tetwhivri and principsis

*6. Sutherland; E. H. Criminology. Philadelphia, Lippincott, 1924.
*Ftw mo.it ri lia1441 and the wait reoeut suturnary of tbe entire suhjects of crime god pulaishnik.nt.

7 The elii:tr, 'Hite clinic. anti the court. New York, New Republic', Inc., 1925.
A group of 77 pitper pregenfrrt at a jnint etimmernmentinn of the twenty-fIfth qnntrer!nry ar the

first juvcnilft court, aud fifteenth anniversary of thn first javenilo pitychopot hie institute: held III
(Thicsign. January, li,`2.1 Valuable for its pikrit ankl present inAights luto the problems of juvenile
delimit:limey.

8. Thomas, W. I. The unadjuirted girl. Boston, Uttle, Brown & Co., 1923.
An attempt by a beading social psycholokist to intervet. social maladjustment In tams of four
i ,hP.s security. new exptbrience, rosponso, and recognition. Contains caso and stAndpoiLt fort

behavior analysis.

Chapter VIII
SUGGESTIONS BY WAY OF CONCLUSION

The historical development of moral ideals and standards seems to
show that the most, widely accepted objectives; of character education
are derived from the teachingH of tho generally acepted viritual lead-
ers of mankind. Those leaders (e.g., Socrates and Jesus) have only too
commonly been rejected by their own generation, but later venerated

do
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through many succeeding generations. This historical fact indicates
that what are really the highest moral standards taught in any given

generation may not be the most popular. For this and other reasons
the committee has not resorted to the questionnaire method of detei-
mining character education objectives.

The objectives of character education postulated by the commit tee
are based upon concensus of judgment of those who have studied
most thoroughly the problem of human rdations and the human

values most Nyort,hy of reatization, this notwithstanding the fact that
these judgments may ke the outcome of study of and reflection upon

human Aperiences that may be called philovphic rather than strictly
scientific in the narrower usage of that term. It is very doubtf51

whether either the laboratory or the statistical methods of scientific re-

search can determine the ult imate aims of life. At any rate, th.ey have

not thus far been so determined. Meantime there is evident necessity
of going ahead with some sort of character education methods, of

accepting moral values that time apd the most capable and thorough-
going study and reflection have approved rather than suffering delay
in awaiting determination of objectives on other bases.

The form of statement in This committee's reports (1924 and 1925)

is, of course, adapted to teachers and educational administratoN.
The question of 'methods to be used in the instruction and training
of pupils is quite another matter.

In the field of methods of character education thesproblem of rela-
tive merits of direct and indirect moral instruction is a subject of
perennial discussion. Careful analysis of these discussions reveals

the fact that most of them have to do with mistaken notions of the na-

ture of direct moral instruction. It is only too often identified with
mere exhortation, or dogmatic teaching of morals. This, however,
is not the meaning of direct moral instruction as that term is under-

AL_ jtood and put into practice by its most succe&sful advocates. They

lave in mind systematic means of developing the moral judgment
of children and youths, not accomplished, however, by mere exhorta-
tion or dogmatically telling; but rather, brought about by the tzt tidy

of moral situations in the concrete----objective studies of the moral

life as revealed in stori.es, biographies, histories, and in the experi-

ences of daily life. To know what is rig' ht in any given situation is not
always an easy matter, yet ability thus to know (that is, ;ii)und

moral judgment) is one of the essentials of both individual and com-

munity-morality.
It seems evident to the committee that a system of direct moral

instruction can be worked out on an educationally sound kris. It

of course, have to be adapted to the mental age, experience and

other characteristics of pupils. Since this is done in other studies,
will,
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why may it not be done in the study of the moral lifeindividual
and social?

Experience thus far indicates that best results will come from use
of very simple, concrete studies in the elementary schools followed in
the high school by progressive developmeut toward the study of the
moral life of communities and Ow moral functions and obligations
of social institutions.. Training for citizenship demands at least rea-
sonably well-developed judgment with respect to all such problems.
The moral judgment, like other aciuired abilities, is developed only
tbrough exercise.

These suggestions as to content and methods of instruction may
call for a word of caution against possible misunderstanding and
abuse. This commit t(ke is well aware of the danger of making moral
prig of children, f the evils of excessive int ro,spect ion, and of the con-
tempt of the normally minded person for the proverbial Pharisee.
The objective met hodA suggested in this report will not, in the opin-
ion of this cominittee, lead to the.-e objectionable consequences.

Direct moral instruction is, to be sure, but one phase of moral
education in the schools: it may be a minor phase, yet of sufficient
importance to make its omis:Nion a svrious handicap. In order to
realize all the objective.; of character or moral education it seems
that all 'the available means and methods must be utilizedhome,
school, church, State, vocations and general social life of the corn-
munity with slich nlethods as may be employed in each case. Some
of the methods available to the school sire:

(0 The exampfe and peNonal influence of teachers and other
school ofhcers.

/)) Indirect moral instruction through each and all of the school
stqdies.

(e) Direct moral instruction by groups and on some occasions
through personal conferences.

((1) Student participation in the management of the school com-
munity sometimes called student participation in government.

(t) All other varietie,s of extracurricular activities of the school;
e.g., assembly periods, debating, musical and dramatical performances,
athletic contests, parties, etc.

In the foregoing pages the committee has endeavored to indicate
the nature of the problem and to call attention to some of the means
and methods now in m6r6.- or less successful veration, also refer-
ences for further information on important topics are appended.
None of the suggestions and ()Onions here presented are, however,
offered as fintkl. The subject is. wide open for further study, philo-
sophical, scientific, and praCtical. We may never reach a final 13011149
tion; meantime we can only strive for improved methods and -more
satisfactory results along the livs here suggested.

or"
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The committee especially commends intemsive study of social and
industrial activities in which moral iues nre prominent; this for the
purpose of determining more definitely what these issuei are and how

to meet them.
The committee also commends the intereA and the activitie,; of

varioinsphilajaropic foundations in promoting research in the field
of eharactey education methods. The demand is for practical results
iLl dtaracter development in both individual and social life. At t Lis

tiine fairly clear vision Of the Objectives to be attained and enthusi-
asm for tho cause are mu( IL more in evidence than are scientifically
determined methods of procedure in realizing the object i veti. Thed-e,

it hoped, will be developed by combined offort of character educa-
tion research studies now under 'way.

APPENDIX A

BIBLIOGRAPHY OF CHARACTER EDUCATION,*

Chnract4Nr education a!!-inriusive of the best ita education. No rornp/ete
.hiblic4,rraphy on an plinr.4 of the slhjbct is possible at thk time. The rhtfif
bibliographer of the Library of Congress. the librarian of the Bureau of Educa-
tion, the division of research of the National EducatiA Association, the rf_Ifer-

ence librarian of the University of Nebraska, and many others Wive extended
generous help and suggestions in the preparation of the list.

The following materia! has becn collected and arranged in the very simplek;t

form ns cTagsification:
1. Bulletins, pamphlets, course of study programs, and character education

plans.
42. Books old and new.

3. Articles in periodicals.
4. ChAracter and moral Muration disensgionm and reports published in the

proceedings Of the National Education Association since 1900.
Since& brief working list of Aelerted references is given in connection with tach

of several subdivisions of this report, no attempt is made Lere to classify materials

by topics. The classification by form of publication i3 a means of avoiding the
duplications that necesmrily occur in any attempt to classify all character oht-

cation materials by subtopics. The committee, with the limited facilities st its

disposal, VMS not able to supply reliable annotations*for all titles, hut did not
refrain, on this account, from Tanking such annotations in some instances.

I. BULLETINS, PAMPHLETS, COURSE OF STUDY PROGRAMS, AND CHARACTER
UDLICATION PLANS

A basis for character education. Collier's Weekly, 1925.

A collection &prim rosin

Bernard, Edwnni Russell. 'A schem of moral instrurtion for teachers in pub-

lic elementary schools. 2d. rev. , rt. London, J. 1Davis, successor to T. Laurie,

1908. 57 p. )6° ( Laurie's Kensington series.)
Boston, Maim Superinttndent of Public Schools. Course in citizenship through

character development. Grades I to VIII. (School Document no. 10,

1924.)
411M11111=11.

Report oiSbeAuboommIttes on Bibliography, J. W. Searaon, chairman.
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Buirttio, N. Y. Superintendent of Schools. Character education.
aaracter Education Institution, A'ashington C. Charaoteriediveation cx

t ion of t)ookg, anti character education plans.
aye land Teachers Feokrution. Social guidance in Cleveland II igh School, 1925.
Cun:.i! ghat)), William II. Good manners and conduct. Bwitim High School of

Cuninicree, 1924.
Dt went. of Superintendence. The nation at work in the public school

curriculum. Fourth yearbook. February, 1926. p. 379-150.
Gamhrill, J. NI. Experimental curriculum building in the social studies.

McKay, 1921.
G0:1l1 '. J., and Sharp, Frank C. Syllabus of moral and civic instruction for

grade school. University of Wisconsin. Bulletin, 191 1.
o\N ard C. Educational economy in the reorganization of social studies.

Went y-secnnd Yearbook of the National Soriety for the Study of Education.
11. p. 116-29.

1:1:liai1 ;Ipolis. Ind. Superiutendc:it of ot.study in Mierican
cit itent4hi1). :;:pternber, 1922.

Intern:d iurnal Moral Education Cungre;¡ (Fir4). .London, 19N. Papers on
education. London, D. Nutt, 1!)10f. xxr, 40 1 p. 8.

(Iowa p:an.) Character educltion method ;. Washington, D. C., National
Lipit:11 Prt 1922.

La cr.17,so, Wis. High schools. Handbook of manaeri for the La Crosse high
schools. La Crosse, Wis., 1023.

Li!lcoln, Nebr. Superintendent of Public Sehook The jiinior citizen.
AD:wk.f.unt 1.1 the arityities (4 the Junior Czyie in(1 Indust rill I.Pague.

Linci School of Teachers Collec. ,The student cowl its. New York City,
Pr".

Los knizeIrs, Calif. nigh schi'mis. Character and con.I1Ict. Course of Study
M onographs, 4923.

referrnee chiefly to character educrtt ion Ihr(li)gh the tegular high-school coutge of study.
The lifts of NI anuvl Arts High School. Los Angeles, Calif., ManuM Arts

High School Publishing Dept., 192.5.
Markenzie John S., and Mackenzie, Millicent. Moral education: the task of

the teacher; the training of the teacher. London, Moral Education
Loague, 1i109. 30 p. 6°.

hoptiniel from Intermatinnal Journal of Ethics, July, ro.
Massavhusetts. Department of. Education. Professional ethics in normal

schools. A manual for teachers. 1923.
Nati(inal Education Association and Anik,rican 'Medical Association). Joint

Committee on llealCh Problems in Education, with the cooperation of the
Technical Committee of Twenty-seven; prepared under he direction of
Thomas D. Wood, M. D., chairman, 525 West 120th Street, New York City.
Itvport On Health education. New York, 1924.

Neumann, li. Moral values in secondary education. Wadhington, D. C., Gov-
ernment Print ij Office, 1917. (U. S. Bureau of Education. Bulletin, 1917,
no. 51.)

New York City. Board of Education. Character education in high sehook
Report of Committo on Character Education, A. L. Crossley, chairotan.

August, 1924.
Syllabus on manners and conduct- of life, as adopted by the Board

of Superintendents, May 4, 1917. Reproduced iu .192 I.
Tentativo syllabus for 'high schoolsCivio activities, for high

schools. As adopted by the Boaid of Superintendents, September 14;1922.
Newark, N. J. Superintendent of Schools. Democracy and patriotism. Course

of Study Monograph; tio. 1,mentary and High Schools.
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Oklahoma. State Department of Education, Oklahoma City. Citizenship and
history course for junior high school students.

Oregon. State Superintendent of Public Instruction, Salem, Oreg. Moral instruc-
tion in the 'public schools through the story.

Sharp, Frank C. A course in moral instruction for the high school. Spcond
edition. Madison, University of Wisconsin, 1913. . -

Trenton, N. J. Superintendent of Schools .

Course of StudyCivics.
University of Iowa. _Iowa studies and charact41.r.

Utah. State Superintendent of Public Ins traction.
Education Supplement, 1925.

Report of Committeo on Elementary

Iowa City, Iowa.
Course of study. Character

White, J. T. Character lessons in American biography for public, schools and
home instruction. New York City, Character Development LeAgue, 1909.

United- States. Bureau of Education. List of references on education for citi-
zenship. Washington, D. C., Governwnt Printing Office, 1925. (Library
1,6aflet no. 30, January, 925).

List of rfercs on student self-government and the honor
system. Washington, D. C., Governnumt Printing Office, 1925. (Library
Leaflet no. 31, NTarch, 1)25.)

Wood, W. C., and other:. America's message. Boston, Mass., Ginn ct: Co., 1925.

11. BOOkS- OLD AND NUW

Adler, Felix. Moral instruction of children. New York, Appleton, 1892.
Allen, Mary Wood.' Nlaking the best of our children, 1909. Chicago, McClurg,

1909. vol. 1,- ages 1 to S; vol. 2, ages g to 16.
Almack, John Conrad. Education for citizenship. Botiton, Boughton Mifflin

Co., 1924.
American School Citizenship League. American citizenship course in *United

States history. New York, Charles Scribner's Sons, 1921.
Athern, W. S. Character bqilding in a democracy. New York, Macmillan,

1924. (Washington Gladden Lectures, 1924.)
BeBennion, M (' I ti7crIti ) MI introduction to social ethP.s. Rev. and en-

larged ed. Yonkers, N. Y., World Book Co., 1925.
A charactei (wItiolitio:1 textbook for INC in thu last year of the high school.

Benton, A. U. Indian moral instruction and c.aste problem. New York, Long-
mans, Green & Co., 1917. 121 p.

Betts, George H. The curriculum of religious education. Abingdon Press, 1925,
and Hawthorne, Marion O. Method in teaching religion. Abingdon

*Press, 1925.
Blackwell, F.!". Counsel to parents on the moral education of their children.

Fowler, 1912. ,,

Bode, Boyd II. Devlopment of ideals. Ili his Fundamentals of education.
New York, Macmillan, 1921. p. 63-83. :

Bodley, Homer S. The fourth " IL" The forgotten factor in education. New
York, Revell, 1923.

The fourth " It " is used ppt uthorby as standinror rightoousnass or right relations.

Bremond and Monstier. ducation morale et civique. Paris, Delalain, 1924.
Briggs, L. R. Chapters from school, college, and character. Boston, Houghton

Mifflin Co., 1909.1 .

Brittain, Maridn L. The blue book of stories for character training. Byrd
Printing Co., 1915.

Brownlee, Jane. Character building in school. Boston, Illoughton Mifflin Co.,

1912,

.
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Brynn, Elmer B. Fundamental facts for the teacher. Boston, Sifver, Burdett
& Co.., 1911.

Brya nt, s. Moral and religious educatiow New York, Longmans, Green & Co.,
. 1920.

Bryant, Sara Cone. Best stories to tell to children. Boston, Houghton Mifflin
Co., 1912.

I am an Anwricqn: First lessons in citizenship. Boston, Houghton
Mifflin Co. 191g.

Brynnt. Mrs. Sophie (Willock). The teaching of morality in the family and the
School. London, S. Sonnenschein & Co., ltd., 1900; New York, Macmillan.
(The Ethical Library.)

Buchanan, Joseph It. Moral education: Lts laws and methods. New York,
Printed for the author by S. W. Green's Son, 1gg2.

B;ickham, Matthew H. Moral conditions in intellectual attainment. Burling-
ton, Vt., Free Press Printing Co.; 1909.

The eloling lecture of the teachers' course, University of Vermont, June 8, 1009.

Burk, Agnes, and others. A conduct'. curriculum. New York, Scribners, 1923.
A conduct curriculum for the kindergarten and first-grade. New York,

seribners, 1923. 123 p.
Burnham, William II. The *normal mind. New York, Appleton, 1924.
Cabot, Mrs. Ella L. Character training; a suggestive series of lessons in ethics.

London, G. G. Ilarrap & Co., 1912.
Ethics for children. Boston, Houghten Mifflin Co., 1910.

A t.ext for the incidental 4earhi ng nf ethical and moral principles, based on the Report of the
Commit tee of Fa teen, Educational Anociation, South Dakota.

Cabot, Richard C. What men live by. New ed. Boston, Houghton Mifflin
Co., 1925.

Cassidy, M. A. Golden deeds in character education. Indianapolis, Ind., Bobbs-
Merrill Co., 1021.

Character Education Institution, Washington, D.C. Donor's library on charm,-
ter Nlucation * * s. A compilation of extracts from all the important
literature on character 'education to 1919. Washington, D. C., National
Capital Press, 1919.

Clark, Henry W. Studies in the making of character. New York, Revell, 1910.
Clark, John King. Systematic moral education, with daily leosons in ethics.

New York, T. S. Barnes Co., 1910.
Coe, George A. Education in religion and morals. New York, Revell, 1904.

"A SPloved and classified bibliography ": p. 407-22.

Law and freedom in the school. Chicago, University of Chicago Press,
1924.

What ails our youth. New York, Charles Scribner's Sons, 1924.
Coles, Cyphron S. Character building; a book for teachers, parents, and young

people. New York, Hinds & Noble, 1899.
Castain,' Alfred J. Men in the making; straight talks to boys. London, C.

Kelly,, 1015.
Davis, Jesse B. Vocational and moral guidance. . Boston, Ginn & Co., 1914.

Dewey, John. Human nature and conduct. New York, Holt, 1922.
Moral principles in education. Boston, Houghton Mifflin Co., 1909.
and others. Moral education. Nitional Herbart Society. Third year-

book, 1897.
Downey, June E. The will-temperament and its tetaing. Yonkers,. N. Y.,

World Book Co., 1923.
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Drske, D. Problems of. c.onduet. Boston, Hoifghton Mifflin Co., 1921.
Drayton, Henry S. 11oral education in the schouk. Jersey City, N. J., Press

of Field and Young, 1964.
--Edgerly, W. One hundred pointA of char:v.14.r°. Ralston University, 1912.

.11. S. R. Human character. New York, Longmans, (;reen & Co., 1922.
E11is, -Ethel E. 'Memoir yf Eliis and account a his eonduct-teachin,

With.. a tiortrait. New York, Longmans, (..;regen tiz Co., 1sS.
Ellis, Florence iloward. Character forming in schools. New York, LOT1gManso

Greet% & 1907.
Emerson, lt. \V.., I.:may on chara.der. Philadelphia, Altemus, 1912.
Eng letnan, .1. O. Moral education in school anti honie. Boston, Sanborn., 19
Ervin., Simon B. Home training. the secret of character Anderson,

Ind., Gospel Trumpet Co., 191'2.
Everett, C Ethics for young people. RostAm, Ginn, 191').

Sories of ethical ;tArii.s for u-te i r nuirniiiR 010TV:SIA.

Flack, Anna Graham. Moral education. New York, Cochrane Pn ing
1910.

Foerster, FricIlrich Wilhelm: The art of living; sources and iilustration,4 for
moral lesson. 'Fr. by Ethel Peck. I London, el. 1.1. Dent SOnSt 149 11),

191L.
Forbutlt, William Byron. A guide book to childhood. Philadelphia, JaeAs

191x.
-- The honesty book; a handbook for teachers, paren and other frienik
of children. 4th ed. New York, National limiest tu, 115 Broildkay,
1 92 3.

.(1n truth telling, and the problem of children's his, prepared * *

in Consul tati )n with many authorilieA upon 1hi:4. subj(.4.q.

American Institute of Chi!d Life, 1913. (Monograph of the Ai-nerican Ia
stiltile of ('hild Life.)

Young folks book of ideals. Boston, Imthrop, 191e.
Fosdick, IL E. Twelve tests of character. New York, Doran, 1923.
FosEer, William Trufant. The social emergency. elioston, Houghton Mifflin

Co., 1914.
Galloway, '1'. W. Sex and social health. New York, American Social Hygiene

Asswiation, 1921.
tese Of motives in teaching morals awl religion. Pilgrim Press, 1917.

George, M. M. Character building. 2 vols. Flanagan, 1900.
George, W. It. The junior republic. New York, Appleton, 1909.
Gillett, M. S. The education of character. New York, P. J. Keriedy & Song,

AP

1914.
Gilman, Nicholas P. LIMA of daily conduct, and character building. Boston,

Houghton Mifflin Co., 1861.
... Law-s of daily combust * * Boston, Houghton Mifflin Co., 1892.
Gould, F. J. Conduct storiei. London, S. Sunnenaollein & Co., Ltd. A/so New

York, Macmillan, 1910.
A wokune or stork)* for morcd invtruction of children. [mod by Moral Education League, 8

York Buildipp, Adelphi, London, W. C.

Life aud manners. New York, American Ethical Union, August 11, 1920.
A volume of stoics suitabló for the moral iwitruction of cliildnin.

tioral instruction; its theory and practice. Pub. under auspices of Moral
Education League, London. Also New York, Lagmans, Green & Co.,1913.
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Gould, F. J. Youths' noble path. New York, Longman*. Green & Co., 1914.
Griggs, Edward JI. Moral e(luention.t Or-chant Hill Press, 1922.
Grf)v, Ernest R. Persomdity and social adjustment.. New York,- Longniang,

( ;Twit & Co., 1923.
11:111. (;. Stanley: :Moral edvat ion. /n his Educational, problems. New York,

ppictun, 191 1. vol. 1. p. 200- 314.
Mimi I ton, .11H. G. de Roulbar, and Knight., Edgar W. The making of citizens.

NIerlurg, 1 922.
Elizabeth. When children err; a book, for young motlwrfi. Chicago,

lima] kindergatten College, 1 915.
Hari J1),:1)1)h K. A critical tit...1(1y of current theories of moral eduration,'

University of (.hicago Press, 1910. (Doctor'a thesis.)
11011<er, ' Du rOle de l'inteiligr nee clans la formation du enracti.r\A. I g6-

)1

Ilavil 3nd, M. i* Character training in, childhood. Boston, Small, Maynard
(4()., 19'21.

11:tyv:ird. Prank II. Education and the heredity Hreetre. London, Watts
t 190s.

()Ioi Freeman, A. The spiritAul foundation of reconstruction, a plea
f.)r !IOW dileat methods. P. S. 1iig & Son, 1919.

Bolt-:, W. Honesty; a study of tho c:v;ses t{eat Inca Of dishonesty among
1Hidren. Indittrapuli., 111d., Bohhs-NIcri.i1! Cu., 191.5.

N. Moral edtleat Cyclopedia Of Education, ed. by.
monroo, vod. S Ni,ow Mac 1913.

N. 1). Contagion of char:It:ter. New York, Revell, 19 11.
Great hook:.; rtS life hilichers. New York, 'Revell. 1S99.

lidnics, rthur. Principles of char:Icter making. Phillelphia, Lippincott,
1 I:1.

Ilolmi.--, .1,114n 11. Talks to high-soli(ml boyg. New York, Nlaemillan, 1923.
11110)011, Georgo A. Up thrwigh chillhot)t1 * * *. New York, Putnam,

I 9 01.

Hull, Ernost R. Tho fornwti'on of chamfer: The baby, tilt child, and, the boy.
1,1)11(lon, Ca:,sell & C:o., Hd., NI 1. # .)!lyric, 'illiam DeWitt. l'he quest of the best. Insight info ethics for park.,uts,
tea. lier-:, and loaders of hoy.,. Nv York, Crowd, 1 913.

E
Ii.gr kill, John lí. Practical words; a treatise On uni'versal education. London.,

A. & C. Black,-1904. ,
A ;(\iiiinl to" n um in minim -mil mole tk afThrding to Atign..to Comte."

lmtPrnational Moral Education Congress (4oron(1). Tho Hague, 1)12. Papers
('4)ntrilmtcd by American writers and review of recent American literature
Ori moral edneation. Brooklyn, N. Y., 11. Nemnann, 1912.

In, Edward P. Character building. * *

"Lesws of (billy conduct
M ?Min Co., 1Str2.

James, William. Habit. In his Psychology. New York, Holt, 1923.
histrow, Riseph. Character and temperament. New York, Appleton, 1915.

Qualities of men. Boston, Houghton Mifflin Co., 1910.
Johnt:on, Franklin W. The problems of boyho9d. Chicago, University of Chicago

Press, 1914.
Jones, Lewis IL Education as growth; or, the culture of chafacter. Boston,

Ginn, 1911.
A book for teachers' reading circles, normal classes, and individual teachers.
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Kilpatrick, William H. Foundations of method. New York, Macmillan, 1925.
Source book in the philosophy of education. New York, Macmillan,

1923.
Krause, Mrs. Flora (1-10m). Manual of moral and humane education. Chicago,

Donnelley & Sons Co., 1910.
Laing, B. M. Study in moral problems. New York, Macmillan, 1922.

Larned, J. N. The primer of right and wrong. Boston, Houghton Main Co.,
1902.

lAckey, William E. H. The map of life; conduct and character.
Longmans Green & Co., 1899.

Leonard; Mary H. Moral training in public
1908. (Monographs on Education.)

Lyttelton, Edward. Corner-ston'e of education;
- children. New York, Putnam, 1914.

Mac Cunt', J. The making of character.
1913.

schools.

New York,

Boston, Palmer Co.,

an essay vn home training of)

New York, Macmillan, 190ti and

g
Mc Venn, G. E. Good manners and right conduct. New York, Heath,1191S.

A text for the suggted development of ethical and moral principim.

McWilliams, Mrs. R. F. Education as character development. p. 201-213.
Marchbanks,, Eleanor. School ethics,,,with selections for reading. Four Sella

19r3.
Martin, Herbert. Formative factors in character. New York, Longmans,

Green & Co., 1925.
Meriam, J. L. Child life and the curriculum. Yonkers, N. Y., World Book

Co., 1920. i. 4

Morse, Josiah. The eltlents of character. New York, Broadway Pui). Co.,
1912.4

Mumford, Edith E. R. The datn ot character; a study of child life. New
York, Longrnans,,Green Co., 1915.

Myerson, A'. -Foundations of peNonality. Boston, Little, Brown & Co., 19421.

NeunNann, H. . Education.for moral growth. New York, Appleton, 1923.
eShes, M. V. The child; his .nature and his needs. Valparaiso, Ind., Children's

'Foundation, 1924.
rixrker, S. C. Mofal training thritigh' methodical, intercsW study of history

and literative. In his History of modern elementary *cation. Boston,
Ginn, 1412. Citapter 17. .

Oontains material on the Herhartians; bibliography, etc.

Patri, Angelo. The spirit of America. American Viewpoint Society, 1924.
Payne, C. H. ,tuides and guards bharapter.building. Methodst Book Con-

%cern, 1912.
Pierce, E. Philosoplq ,of character. Cambridge, Mass., Harvard tniversity

.

Press, 1924.
Rugh, C. E., and alters. Moral training in the public schools. Boston, Ciao

& Co., 1907.

Suggested plans for teaching character and moral el tion.

Sadler,. E. Moral isetruction and t n schools. Report on Interns,-
tional inquiry. New York, liongtnans Ço., 1908.

Salitiblry, Ethel. An activity curriculum. 'Harr Wagner, 1924.
Shand, Alexander F. 8. The foundation% of charKter; being a. study 'of ths

tendencies.of the emotions and sentime'hts. Ndw Yurk, Maimillan, 1914
New ed., 1920;
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Sharp, F. C. Education f?r character. Indianapolis, Ind., Bobbs-Merrill Co.,
1917.

Simons, Charlotte R. True character building. D. Estes & Co., 1913.
Sisson, Edward O. Educating for freedom. New York, Macmillan, 1925.

Essentials of character. New York, Macmillan, 1910.
Sullies, S. 'Character. New York, Harper, 1912.
Sneath, Elias Hershey, and Hodges, George. Moral training in the school and

home; a manual for teachers and parents. New York, Macmillan, 1913.
Sowers, John Irving. The boy and his vocation. Manual Arta Press, 1925.

OP

'' It is believed to be the first vocational reader to give emphasis to character values."

Spiiler. Gustay. Moral education in eighteen countries. London, Watts & Co.,
1909.

Part I. Attitude of the churches and the general problem of moral education.
Part II. Detailed report of the procedure in each country considered.
Part III. Bibliography of 54 pages.

The training of the vhild; a parent's manual. London, T. C. & E. C.
Jack, 1912. Also New York, Dodge Publishing Co., 1913.

4 Starrett, Mrs. Helen Ekin. Charm of fine manners. New ed. Philadelphia,
Lip.pincott, 1920.
lor, Charles Keen. Character development; a practical graded school coupe's.

orrelating lessons in general morals, citizenship, domestic snience. Jain
C. Winston Co., 1913.

bibliogrAphy: p. 240-41.

The moral education of school children. Philadelphia, Printd for C.
k. & H. B. Taylor, 1912.

Terman, L. M. The measurement of intelligence. (Delinquency.) Boston,
Houghton Mifflin Co., 1916.

. Tracy, Frederick. The psychology ?f adolescence. New York, Macmillan, 1921.
xi, 246 p.

Tufts, Jas. H. The real business of living. New York, Holt, 1918.
Voelker, Paul F. The function of ideals in social education. New york, 1921.

(Teachers College, Columbia University. Contributions to Education.)
Vótaw, Clyde Weber. Moral training in the public schools. -Chicago, trniver-

sity of Chicago Press, 1909.. Reprinted from Bjblical World034: 295-305,
November, 1909.

Waldegrave, A. J. Teachers' handbook of moral lessons. New York, Dutton,
1905.

Washington, B. T. Character büilding. parden City, N. Y., Page & Co., 1902.
Whipple, E. P. Character and characteristic men. Bostbn, Houghton Mifflin .0

Co., 1912.
White, A. K., and Maebeath, A. The roral self; ita nature and development.

With a foreword by A. D. Lindsay. Londón, E. Arnold & Co., 1923. (The
Modern Educator's Library. Genefal editorProfessor A. C. Cook.)
Longmans, 1923. .

White, James Terry. Character lessons in American biography for pubilp schools
'11 and home instruction. New York, Chiracter Develojmient'League, 1009.

Moraf instruction through biography; a description of cik system of
moral instruction.. New York, Character Development Léague, 1912.

Whitney, William T. littoral éducation; au experimental investigation. Boston,
Leroy Phillips, 1915.,
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Wilson, Guy M. What is Americanism? American ideals u erpressed by the
leaders of our country. Boston, Silver. Burdett & Co., 1924.

Woellner, Frederic P. Education for citizenship in a democracy; a textbook for
teachers in the elementary schools. New York, Sdribner's Sons, 1923.

Welton, James, and Blanford, F. G. Principles and Vethods of moral training
with special reference to school discipline. London, W. B. Clive, 1909.

Young, H. P. Character through recreation. Philadelphia, American Sunday
SchOol Union, 1915. (Green Fund Book, No. 20a.)

III. ARTICLES IN PERIODICALS ,

Adams, C. A. Making character. Journal of Education, 81: 506, June 3,
1915.

America's most serious problem. A pcosible solution in which you may have a
part. rtude, 39: 223-224, 1921.

rcher, William. knowledge and character. Educational Review, 52 : 119-143,t. September, 1916.
Atk son, M. The struggle for existence in relation to morals and religion.

International Journal of Ethics, 18: 291-311, April, 1908.
Bacon's moral teachings. %International Journal of Ethics, 17: 65-70, October,

.
e..-

)1i;

1906.
Baker, A, E. Character training. Parents Review (London), May, 1917, pp.

348-355.
Baker, Ray Stannard. How to teach morals to boys and girl& American

Magazine, 81: 6-11, 70-71, February 1916. (Illustrated.)
Describes Milton Fairchild's "Dramatic devicv" fur improving'tbe character of children bythe use of pictured.

Barden, Carrie. Direct moral edúcation : An experiment. Education, 42 : 296--
304, January, 1922.

Reunion, Milton. Characttr education. School and Society, 17 : 720-723, Juue
30, 1923.

Ethics as a school study. Historical Outlook, 17 : 129, March, 1926. .

Mitory of the movement for character eçhication and training for citi-
zenship. Ilistorical-Outlook, 15 : 204, May 1924.

Report of corninittee on citizenship and character education. School and
Society, 14 : 190-12, Sept. 17, 1921.

A senior high-school course in citizenship for young Americans.
and Society, 19 : 772-774, June 21, 1924.

Blakwell, Charles M. Can'worais be t4ght? Fortin]) 74 : 765-776, Noveinber,
1925.

Brenton, Cloudesley. The chasacter-forming influence of vocational education.
Journal of Education (London.), sup. 44 : 779-780, November, 1912.

Briggs, T. H: Can character be taught aud measured. School and dociety, 12:
595-601, December k8, 1920.

Brogan, A. P. Ground estimates of frequency of misconduct. Internationol
Journal of Ethtes, 34 : 254-271, April, 1924.

Brown, Marion. The place of activities on a charieter4ievelopmat program.
University pigh SChOQJ Journal, 4 : 163-164, October, 1924.

Brunson, C. M. Pbysica A a factor in forming ak&racit.r. School Selene. and
Mstkenuitioa, 10 : 693-609,-Oetober, 1910,.

School

aryant, 8. lisapoidedneas of atom' educatiou. tuternational Joursa&I oi
Its, 221383-399, July, 1912.

Cabot, E. L. Childrtna' reading ita a help In training chsraoter. louraal
Educa 84 64, -January 7, 1915.
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Cabot, E. L Moral training in the schools. Journal of Education, 72: 590-604,
December 15,1910.

Calkins, M. W. Rkligious and character values of philosophy. Religious Edu-
cation, 6 : 390-394, December, 1911.

Cassidy, M. A. Golden deeds in character education. American Education, 23:
352 335, April, 1920.

A plan of character education which for 17 years has been toed in the schools of .Laxington,
Ky., with great success.

Champqn, C. D. Philosophy of moral education for students, teachers, and par-
Education, 43: 393-405, Mai.ch, 1923.

Character Education Committee. Theses on character education. Journal of
Educational Method, 3 : 84-86, October, 1923,

Charters, W. W. Teaching of ideals. Elementary School Journal, 25 :264-270,
3s-369, 4f24-436, December, 1924, February, 1925.

Technique for trait analysis.. Journal of Educational Research, 10:
9 -100, September, 1924.

Chew, T. Character making on the street. Religious Education, 3: 24-27,
April, 190g. 30

Chubb, PercivaL Direct moral educatiou. Religious Education, 6: 106-114
April, 1911.

Clark, A. S. Carrying on with character. Everybodys, 41: 61-65, 1919.
Coates, E. E. Moral education in the public school. Education, 38 : 467-473,

February, 1918.
Compftyr6, Gabriel. L'entseignement de la morales. Revue Pedagogique, 60:

201-21#3, March 15, 1912.
Condit, r. 8. Mathematics, as a factor in character building. School Science

and Mathematics, 7: 640-651, November, 1907.
Cope, Henry F. A selected list of books on moral training and instruction in

the public schools. Religious Education, 5: 718-732, February, 1911.
Character development through social living. Religious Education, .4:

401-409, December, 190%.
Coillter, J. M. Religious and character value of hkAolky. Religious Education,

6: 365-36S, December, 1911.
Crime prevention and the schoola symposium. Business, 6: 70--.21, March,

1925. IS

Cummings, H. H. Practicing moral instruction. JouTnal of Education, 71:. 294,
March 17, 1910.

Cutten, G. B. Mont influence& the curriculum. Religious Edt!catkm, tk 520--
527, December, 11114. .

Danielson, Frances Weld. Teaching morals to little children. Row to teach
children truthfulness, honesty, and generosity. Journai of 'Education, 83?
19-20, 38-39, Janlary $, 13, 016.

Davis, J. B. Iowa plan e character education methods. Religious EduesbUm
17: 435-439, December, lfir2.

------ Recent progress in mora4 training and instruction in publie high mikitenlia

American City, 15: 2R&-282, September, 191en
Duddy, Edward Ai. Measuring siudeut values in tenon of character sad per%

sonality. inteP-meuntain ledUcator, itk 1954WP, JanuaiT, 19201
Egan, T. H. The_develapaseat al moral &wader in the public whoa ifistami

School and -Society, VS: 99--103. Jammu"? 28, 1922;
Eaucation ilor character, School and Society, 4: 745-746, November 1111916.
Eliot, Charles W. Dep.ociais and maaìnta Temkin/1W insane= L the public,

schools. Caul_ ". .Masemigeb. $3: 17247*-butiodie4 .
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Fairchild, MilLon. The important centers of character. Sch6o1 and Society, 9:
566-568, May 10, 1919.

A list of characteristics of perfect human beings. The nuclei of character.

The Moral Education Board. Atlantic Educational Journal, 6: 10-11,
28, September, 1910. (Illustrated.)

The moral education in public schools. American Education, 16: 21-22,
September, 1912.

National morality codes competition. Journal of Education, 82: 326-
328, 1915.

Research in methods of character education. School and Society, 8:718,
December 14, 1918.

Farr, Elsie W. Character building the need. Opportunity for the teachers.
School, 31: 201-202, January 22, 1920.

s:iy3 the two greatest needs of American citizens to-day are self-control and the desire to serve their
fellow men. Shows how instructiun in character building can be started in the kindergarten and
continuod throughout school life. A

oi
Fisher, G. J. Character development through social and personal hygiene.

Religious Education, 4: 392-401, December, 1909.
Folsom, Joseph Kirk. A statistical study of character. Pedagogical Seminary,

24: 399-40, September, 1917.
Bibliography: p. 437-40. Dissertation, slightly condensod, submitted in part131 fulfillment of the

requirementz for the degree of doctor of philosophy, Columbia University, May 11, W17.

Folsom, Joseph K. The social psychology of morality and its bcarirsIg on moral
education. American Journal of Sociology, 23: 433-490, January, 1918.

Ford, James. Character training in the home. Child Welfare, May, 1925.
Furst, C. ,Study of character as presented in great. literature. Educational

Review, 58: 361-382, Décember, 1919.
Galloway, T. W. New venture in character education in the home and the

community. Religious Education, 18: 204-206, June, 1923.
ip Greenwood, J. M. Systematic formal moral training in the schools. Journal ci,

Education, 71: 740-741, June 30, 1910.
Griggs, E. H. Moral training of children. A..nnals of the American Academy,

67: 34-39, September, 1916.
Guthe, K. E. Religious and character value of the physical science& Religious

Education, 6: 374-383, December, 1911.
Haggerty, M. E. The incidence of undesirable behavior in public school children.

Journal of Educational Research, 12: 102-122, September, 1925.
Hardy,ii. Claude. Religious instrbction in public schools. American Educs-

tional Digmt, January, 1925, p. 195.
Borne, Herman H. Does the study of ethics improve morals? A studetit

symposium. School and Society, 21: 330-332, March 14, 1925.
Boomer, M. Development of morality through physical education. American

Physical Education Review, 10: 520-527, October, 1914.
Hyde, Isabella. The personality campaign in the Julia Richman High School.

BuYetin of High Points 2: 35-38, April, 1920.
iWpftign inaugursted in February, 1919, by Dr. M. H. Lowy, to bring about blew standards
crMir, to broeden the fives of tbe students, sod to promote better sqlbolanhip.

Mon, Theodore W. H. The psychology of the %moral development of children.
Child-welfare Magazine, 14: 6-43, Sept. si-r, 1919.

.

Ap address delivered before the Rational Cdagress , Mothers and Perent-Teseber Aanciatiem
Is tuna City, May 9, M Testate that deal with thereat* development in personal Wedge'
aaa t114014 aka dosi elarader devekvaass la kris' soehl Miaow.
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Jastrow, J. Relation of phrenology to the study of cha
can Supplement, 80: 354-355, December 4, 1915.

Johnson, Franklin W. Moral Education Conference.
349, May, 1911.

Moral education through school activities.
493-502, February, 1912.

Johnston, C. H. Moral mission of the public school.
Ethics, 20: 454-470, July, 1910.

Kent, Charles F. Can we fill the gap in modern education? Educational
Review, 66: 251-257, December, 1923.

Contends that studies and disCiplinet; that mould chiartukter and shape normal ideals and determine
conduct must be given a central rather.than a secondary place.

79

racter. Scienlific

School Review, 19. 347--

Religious Education, 6:

International Journal of

Ki!patrick, W. H. Education for character. High School Quarterly, 13: 15-24,
October, 1924.

Kimble, W. F. Standardizing the characteristics of men.
ment, 52: 308-323, 1916.

1:irsch, Felix N. The education of the
Review, 11: 423-432, May, 1916.

Lauson, G. B. Characterthe secondary school; its opportunity.
35: 628-632, June, 1915.

Looks and chatfacter. Spectator, 108: 49-50, 1912.
Lull, Herbert G. Moral instruction through social intelligence. American School-

master, 6: 241-254, June, 1913.
McCormack, Thomas J. Utilizing moral crises for ethical instruction. School

and HomettEducation, 33: 123-127, December, 1913.

individual.

Industrial Manage-,

Cattiolic Educational

Education,

Mackenzie, J. S. Civic and moral education. International Journal of Ethics,
27: 446-463, July, 1917.

McKak, Cora P. Character education in University High School. University
High School Journal (Oakland, Calif.), 4: 146-162, October, 1924.

Contains somewhat extensive recent bibliography of character education.

McNelly, A. E. BluffingA problem in morals. School and Society,19: 9-12,
January 5, 1924.

McNutt, Walter S. Case study of ethical standards for public schools. Educa-*
tion, 44: 393-405, 491-Z08, March, April, 1924.

Discusses suggestive program for direct teaching, student cooperations etc.

Making the school a moral laboratory. School and Society, 16: 214, Auguid,
1922.

Marra, J. J. Course in moral instruction. Mississippi Educational Advance,
15: 42-45, June, 1924.

Gives a list of stories and books, with the author's name, and tbe moral lesson each teaches.

Marshall, T. Aristotle's theory of conduct. International Journal of Ethics,
17: 244-248, January, 1907.

Martin, G. H. Moral education in the public schools. Journal of Education,
72: 339-340, October-13, 1910.

Marvin, Arthur D. Dishonesty in the American school and its cause. Educa-
tion, 44: 290-298, January, 1924.

Discusses cribbing, cheating in examinations, bluffing, pupil at fault, teacher at fault, eta

Mason, F. S. Character making in street boys' clubs. Religious Education, 11:
139-143, October, 1907.

Mathes4, P. B. Character kind citizenship in Dante. Hibbert Journal, 6:856-
878,1Wy, 1907.
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Mead, G. H. Scientific method stud ihe moral sciences. International Journal
of Ethics, 33: 229-247, April, 1923.

Meius, 0. lvf. Character building in our public schools. Popular Educator, 40:
372 373, March, 1923.

Neriam, J. L. Activities of six-year-oh! boys.. Childhood Education, April, 1925.
Mow, F. B. Religion and morality in Latin of the high school,. Religious

Education, 6: 520-527, February, 1912.
Mitchell, S. C. Clriracter and culture. Religious Education, 9: 131-136, A pri!,

1914.
Montmortincy, J. E. G. de. Patriotism and character. Contemporary Review,

106: 821-8257 December, 1914.
Moral education movement. Review of Reviews, 49: 620-621, May, 1914.
Moral training in the i;ublic bchoo!s; symposium. Journal of Education, 171-.

117-123, Februv.rv 3, 1913.
Morgan, Joy E. Making a man of himself. Edticatiolutl Review, 6K: 2-12-243,

December, 1921.
Mott, F. W. Biological foundations of human character. Edinburgh Review,

238: 64-S4, July, 1923.
Norton, S. W. Mural education in the public schools. Education, 42: 0S-413,

June, 1922.
O'Shea, M. V. Moral training in the secondary schnol. Child Welfare Maga-

zine, 8: 75-81, November, 1913.
Otto, M. C. The moral education of youth. International Journal of Ethic:4,

32: 52-67, October, 1921.
Parker, Samuel C. Civic-moral tewolaing in French secular schools. Elemen-

tary School Journal, 20: 520-529,600-609, March, May, 1920.
Parker, Willis Allen. Ethical training for the public-school pupils. Religious

Education, 8: 276-283, Augu.st, 1913.
Patri, Angelo. Moral education; building character throu

Delineator, 102: 2, May 1923.
Perry, A. C., jr. The teacher as a moral course. Educational Review, 53: 459

464, May,.1917.
Perry, Ralph B. The teaching of ideals. School Reviews 22: 334 -33g, May, 1914.
Poffeuberger, A. T., cind Carpenter, F. L. Chiracter traits in school success.

Journal of Experimental Psychology, 7: 67-74, February, .19241.
Pound, Olivia. The need of a constructive social program fur the high school.

School Review, 26: 153-167, March, 191g.
The social life of high-school girls. School Review, vol. 2S., no. 1, Jan-

January, 1920.
The social problems of high-school girls. School and Society, 19: 5S4-586,

May 17,4024:
The nodal reconstruction in the high school. &hoot and Society, 14:

609'-.513, December 3, 1921.
Preasey, S. L. An attempt to measure the comparative importance of wmeral

intelligence and certain character traita in contributiag succeu in sehooLIs
Elementary School Journal, 21: 220-229,1920.

Pritchard, Eric Suggestions sa a factor in the moral education of children.
Parentseteview, 29: 571, October, 191S.

Putnam, 11. C. Biologic knowledge and morality.
18081, Dicember, 1908. (Bibliography.)

'Randal', O. g Chsracter building in coltege. Education, 35: 620-627, Nine,
1915.

Wishes**, and inittmemehtt refirtfon to character develOpmtint. Refigtotts
Education, 6: 510-510, December, 1910.

Religious Education, 3:
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Rede, W. New methods of making character. Independent, 71: 914, October
26,1911.

Rich, Stephen G. A constructive program
Education, 45: 129-141, November, 1924.

Roogevelt, T. Character and civilixation.
S, 1913.

Roseburg, Walter J. Niore who!csome athletics.
42S-43O, November 2,1916.

Rugh, (Tar \es E. Humanizing education. University High-School Journal,
October 1924, c(mtinued March, 1925, Universit) of California.

Social standards. School and Society, 20: 351-361, September 20,1924.
Sensenig, H. Our poorly coordinating moral codes. Education, 44: 585-595,

J tine, 1924.

for moral and civic habit formation.

Outlook, 105: 526-528, November

Journal of Education, 84:

a

Sharp, Frank C. and Neumann, Henry H. A course in moral education for the
high school. School Review, 20: 228-24t, April, 1912. Revised and clabo-
rated in Tte1igious Education, 7: 653-680, February, 1913.

Development Of moral thoughtfulness iu the school.
cation, S: 210-219, June, 1913.

Stked1 A. F. Foundations of character. Philosophical Review, 23: 561-595.
September, i 1)14.

Shuttlemorth, Frank K. New method of measuring character traits. School
and Society, vol. 19, June 7, :924.

Sills, K. C. M. Character a Reglecte d college entrance requirement. . Education
35: 615-519, June, 1915.

Religious Edu-

Smith. W. P. Character building through speech education in file high aebool
Quarterly Journal Speech Education, 9: 85-91, February, 1923.

Snedden, David. Education towards the formation of moral character. Edu-
cational Review, 57: 2S6-297, April, 1910.

Sonnenschein, E. A. The goldeu rule and its adoption ent conditions.
libbert Journal, 13: 859-866, July, 1915.

Starbuck, Edwin D. Some of the, fundamentals of character education. School
k and Society, 20: 97-101, July 26,1924.

Suttob, NV. S. A general discussion of the different plans for moral instruction.
Texas School Nragazine, 15: 7-9, April, 1913.

A piper reed before the Religious Fdviention ASSOCIAtion, Cleveland, Ohio.

Swt tt, Harry P. The individual in education. Education, 30: 462-407, March, .

1915.

Et Meal growth of children discussed. Best methods of training, etc.

Symonds, P. M. Conduct codes. Eueational Review, 68: 32-37, June, 1924.
. The present status of character measurement. Educational Adniinie-

tration and Supervision, 10: 484-498; November, 1924.
Taylor, Charles Keen. Character types of children. Outlook, 131: 420-422,

July 5,1923.
Moral educationthe history of an experiment. Fducation, 35: 220-

230, Decerber, 1914.0
%auks of ea expediseat beeni a Mt years ego ia two of Ph iladdpiga's mailer public

Teaching morals in elementafy school& Elemeiltary School Journal, 22: 480-
4U8, March, 1922.

Thurber, E. A. Character. North American Review, 214: 064-870, 1921
That, ClaYton D. Crime prevention and the school. Business, vol. 6, no, +110

January, 192&
Discribes isork o/ Valhi:Wend Milted)).
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Tufts, James H. The teaching of ideals. School Review, 22: 326-333, May,
1914.

Ethics in high schools and colleges. Religious Education, 9: 454-459,
October, 1914.

Tuttle, H. S. Methods of moral education in the elementary and secondary
Ori-gozi Sta.:43 Machcrs Association Quarterly, p. 47, Junc--Septcm.

ber, 1924.
Voelker, P. F. Account of certain methods of testing for moral reactions In

conduct. Religious Education, 16: 81-83, April, 1921.
Watkins, D. E. Oratory and the building of character. Education, 36: 347-

356, February, 1916.
Wedge, Arthur P. A course, of study. Indian Leader, 23: 19-21, November

.4.28,1919:
A suggested course of study in manners and right conduct for use in United States Indian Schools. -

White, Arthur C. Can morals be taught? Forum, 74: 765-776, November,
1925.

Wiley, H. W. Character and eduiation. Good Housekeeping, 76: 32, Febru-
ivy, 1923.

Williams, Jesse Feiring. The educaVn of emotions through phy'sical education.
Teachers Co!lege Record, 21: 201-216, May, 1920.

Bibliography: p. 215-16 physical education and the development of character. Says the great
opportunity in physical education as regards the educstion of the emotions pr)behly lies in the
play and game aspects. although the less defined field of the dance may have as real and impor-
taut values.

Wilson, C. W. The work of the schools in deveiloping moral character in the
grammar-grade school. Training School Quarterly, 1: 139-143, October-.
December, 1914. .

Wood, Irving F. The survey of progress in religious and moral education.
Religious Education, 10: 114-123, April, 1915.

Yocum, A. D. Analysis of moral qualities and activities. School gild Society,
17: 189-198, February 17, 1923.°

Zueblin, C. Relation of commerical and industrial training to the development
of character. Religious education, 3: 135-137, October, 1908.

IV. CHARACTER AND MORAL EDUCATION DISCUSSIONS AND Rf3PORTS PUB-
LISHED IN THE PROCEEDINGS OP THE NATIONAL EDUCATION ASSOCIATION
SINCE

(This tvhdivision is presented in this form to show the attention the National
Education Association has given to character education problems.)

Barnes, C. W. Status of moral training inethetublic schools. p. 400-419, 1911.
Bennion, Milton. Discussion of paper on student government. p. 250-251, 1920.

, Chairman. Preliminary report of committee on Citizenship and Chars
acter Education. p. 344-346, 1021.

Report of Committee on Character Education. p. 250 and 491, 1923.
Report of the Comniittee on Character Education. p. 278-284, 1924.- Report of the Committee on Character Education. p. 182-183, 1925.

gradford, Mrs. Mary D. Training for social adjustment the citizens of the
future. p. 160, 1918.

Bru6Acher, A. R., and Chaney, N. H. A better appreciation of 'ethical values
p. 164 and 166, 191*

Brumbaugh, M. G. Moral education: The problem stated. p. 847460, 1911. ;

Bryan, William L. Schools and the building of character. p. 22-26, 1925.
a Baboon, F. Moral education in O. French iohoo1a p. 7340, 1915.

ls.

e

.

etim,'

1900

.

.

.



CHARACTER EDUCATION 83

Burke, Jeremiah E. (Chairman) Character training in the classroom. p. 915-917,
1924.

Cam J. W. Moral education through the agency of the public schools. p. 351.-
377, 1911.

Chewning, John O. Student scg-government. p. 737-742, 1925.
Clark, T. A. College and charuter. In North Central Asisociation of Colleges

and Secondary Schools. pi 5-19, 1916.
Coe, George A. Contributionsiof modern education to religion. p. 341, 1903.
Cummings, 11,11. Methods or reducing moral truths to practice. p 180-185,

01910.
Evans, C. E. Student self-government in teacher training institutions. p. 248-

230, 1920.
Fairchild, Milton. Character 9iucation. p. 120, 191g.
rorbilsh, William B. Teaching:business morals. p. 157-159, 1924.
Gecks, Mathilde C. Moral and religious education. p. 140-144, 1924.
Gilkt, Harry O. Pupil administration and character training. p. 462-468, 1925.
Goldrij.h, Leon W. Spiritual values in an educational program for demperaey.

p. 141-149, 1924.
Gray, Jessie. How the teacher molds character. p. 130-133, 1925.
Harris, George. Morals and manners of students. p. 517, 1903.
Harris, William T. The separation of the church from the school supported by

public taxes. p. 351, 1903.

1)isciow9question of religious education and public.

Health problems in the schools. Report of the joint committee, N. E. A. and
American Medical Association, 1924. ( A separate bulletin. )

Contains character education material under division of mental hygiene.

Jones, Olive M. Discussion of preliminary report of Cornmitt(se on Citizenship
and-character Education. p. 346-347, 1921.

Jordan, David Starr. What can the colleges and universities do to elevate the
moral tone of the students. p. 667, 1923.

Knox, Margaret. Our children's neglected inheritance. p. 150-157, 1024.
MacVay, Anna P. Character formation, cooperation between school and colleges.

p. 414, 1918. .
Neumann, Henry. Moral valueti in pupil self-government. p. 41, 1913.
Pace, Rev. Edward A. Influence of religious education on motives of conduct.

p. 346, 1903.
Phillips, J. H. Morals in the public schools. p. 574-579, 1915
Pound, Olivia. Cooporation of patrons in solving the problems of social life in

the high school. p. 440-443, 1919.
Prentice, May H. Effects of physical education on school morale. p. 345,

1918.
Reeve.%) Mrs. Ali H. .The parent's responsiblity for moral education. p. 11115-

138, 1925.
Proceedings of the World Conference on EducationGroup D, Internatiamal

ideals, San Francisco, 1923.
Tbe character education resolutions of this conference have been reprinted by. the Chun*,

Education institution, Washington D. C.

Purdy, Alexander C. Character building. p. 414-426, 1925.
Saunders, W. a.- Moral cgde for children. p. 189, 1926.
Sherwood,,Henry Noble. The morals of modern youth. p. 18a484, 1925.
ehiels, A. Coordination of the community agencies in effecting character eilei; .

cation. p. 09416, 1921
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Smith, E. A. Compit'sory character education. p. 471-474, 1920.
Character t raining, 126S 1272, 19.'2.

Smith, Payson: The challenge toArnerican education. p. 137-140, 621,
Snedden, David. Education toward the formation of moral character. p..79,

1918.
Starbuck, Edwin DS'. Fundamentes of character training. p. 159 -165, 1924.

(Chairman) . Tests and ntemurement8 for character. p. 357-361, 192 r.

Repot of titirommittec of the Charvier Edwatiun Committee.

Tentative report of thc committee oR a system of teaching morals in tIre public
schools. p 342-347, 1911.

Thomas, A. O. Character education needed. p. 238, 1923.
Wade, Nifty. Report of comir:t two on a code of. professioual ethics for teachers.

p. 285-26S, 1924. California State Council of Education report.
Wirt, William. Religious education in Gary, Ind. p. 444, 1923.
Yocum, A. Duncan (Chairman). Report of the Committee on the Teaching of

Democracy. p. 447- 483, 1923.
Three character education objectives. p. 253, 1921

I. APPENDIX B

TWO RECENT OROANIZATIONS FOR CHARACTER EDUCATION 24
4

TH13 PATHFINDERS OF AMERICA»

The Pathfinders of America', tounded by J. F. Wright, began their educational
work in prisons, where they organized Pathfinder Councils as means of reeducat-
ing inmates and making it possible for tkem to begin life anew on a sound moral
basis,

This work was later introduced in the elementary schools from the fifth grade
up; still later extended to high schools; and, ipthe latter part of 1924, a Horne
Council Division was added to carry the work into the family.

Junior Councils are organized in the elementary schools and High Path Coun-
cils, In high schools. The plan is to have a patAnder instructor meet with and
give a lesson to the council at least once a month. Concerning thesq kssons
one of the students in a High Path Council writes:

"It presents to youth the mysteries of life and the Priee of folly,' in surpris-
ingly childish facts. There is nothing spectacular about it save its simplicity
and the good that results from it."

were given) "by men entirely wrapt up in the work and of most
*inning pefsonalities."

" There ife no lessons to he prepared, but the lessons aro told In story form
and with examples and incidents that stick."

These lessons are announced as on "Human Engineering" or "Reading the Priem
Tags of Life." They include such topics as Anger, How Habits Are Förmed,
Mastership or Self-eontrol, Suggestion, The Law, Be Faithful to YourNelf.

The motto of the council is, " To know the law and to live a life of service."
One cf the assistant superintendents of Detroit, Edwin L. Miner, is quoted as

saying: " The Pathfinders of America have made virtue more attractive than

N These orgebisatiois areoefootad tor special deactiption only because they are not yet well known- This

Selection does Eta imply meter merit than that of older and more widely established organisations tor
andisr parpoka

* Pathfinders of Arno:W.1. I. Wright, gzeoutive get:rotary aid Loden Ill Liman !Midis. Detroit, .
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CHARACTER EDUCATION 85

In connection with the lessons council members are often pledged to observe
certain types of courtesy and service to others, especially to older people.

While. abundant testimony is offered in evidence of the good results of this
plan of character education, the question remains as to how much of this is dae
to the personality of the founder and chief teacher and how much to the method

This is the same question that was raised years ago in regard to3 the work of
Gould, in England.

rle Pathfinder Leaders themselves contend that their work must he done by
menawrs of their own tit:ift persons selected and especiAlly trained for this par-
tirular service.

This may be one of the chief reasons for their success. In any case the ex-
perime,nt is worthy of study over a period of yeftr4; this in order to determine
boss- lasting the good results may be and what factors involved are most potent
in secuing these results.

KNIGHTHOOD OF YOUTH

Knighthood of Youth ia a character-training organLation for children, both
boys and girls, 8 to 12 years of age. It aims to secure the interest and coopera-
tion of,iparenta under the leadership of the school in a practical system of exercises
enibuOying 12 fundamentals of good characterthat is, obedience, carefulness,
reliability, self-reliance, neatneAts, politeness, honesty, se:f-eo(ntrol, -good. temper,
kindness, helpfulness at home, and thrift.

Each child is supplied with a Chart ou which record is kept. of each day's per-
formanee relating to some of the character traits here listed. A chart ur set
provides for such a daily record over a period of 12 weeks; this is then followed
by a second thart, or set, in which the exurciws are somewhat changed. The
theory is that 24 weeks' daily practice will probably fix certain:specilie habits.
Two charts are to be filled out each year for a period of four years. " Repeti-
tion, with pogreasive'sets of exercises over four years, may be expected to make
good habits luting."

In connection- with these charts there is published "A message to members of
the knighthood of youth," written iu au appealing fashion to boys and girls
and explaining title nature alai purposes of the order; there ia also brief, simple
exposition of the character traiLs aimed at and the practical utility of these traits.
Corresponding to this message to the boys and girls is publiohed anotfaik pam-
phlet, the " Parents' Part in the Knighthood of Youth," which oxplains the same
Wellies in langukge suitable to parents, who are invited to cooperate in carrying
out the plan. A very important feature of this plan is to bring about closer per-
sonal relationships between parents and children iu all matters pert.uialing to
character development.

High achievement ou the part of the child is encouraged by having him for-
mally enrolled, following a series of 50 or more initial performances, in the Order
of Character of the Knighthood of Youth. M the end of each year satisfactory
aciiievemeut il rewarded by couferring upon the child the following titles: Es-
quire, Knight:Knight Bauneret, and Knight Constant., respectively. Upon the
complttion of half the required exercises for each of these titles the child may
receive the following Utles: Aide, Herald, Knight Master, and Knight Miirshalw
respectively. In conuection with these titles appropriate badges cua3i be awarded.

While parent and child are made primarily responsible for carrying out the
character exercises and keeping the recor& of performanCe, the organtratfon
administered by the school and reinforced by whoa extra**, Deviants, drammitylis
IlesestiOlone, sad appropriate *enemies io (monodies wi0s. the?awania,
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86 CHARACTER EDUCATION

The theory underlying this practice is that " a child is not interested in good
character itself ;. mere instruction in virtues, no matter how frequently giv(.n, does
not lead him to make a practice of them. A child N interested in his happiness.
He takes an interest in good conduct when he finds that happiness accompanies it.

'In t,he Knighthood of Youth children find a means of happiness in return for
practicing good conduct. It gives them a motive for systematic drill for good
habits until instruction in*the value of virtues can take hold of their minds.

"Every child likes to play, every child likes to grow, lie likes to come up to a.
record; he likes koogniton ; he loves to pos4ess marks of pchievernent. The
Knighthood of Youth meets all these likings." 26

APPEND(X C

SCHOOL AND CHURCH COOPERATIVE PLANS 27

In various communities the problem of religious and moral education has
been met in part by cooperation of the chu,rch with the schools. In sonic school
systems the last period of the school day is devoted to elective work, the pupils,
with the consent of their parents, having the option of electing religious instruc-

. tion given under cllurch auspices or of rem.aining at the school under the super-
vision of their regular teachers. In other scliool systems week day religious
instruction is given after regular school hours1 usually once or twice per week.
In some cities the Prototant churches have uniWd in conducting such classes for
the children of all Protestants, a plan that seemed to have *great promise until,
in some instangis, dissension sarose between Fundamentalists and Modernists.
This difficulty, fflowever, might arise within any one church.

Religious, including moral, instruction is carried on in connection with some
public high schools with somewhat less difficulty due to,the greater flexibility of
students' programs and the greater range of elective studies. Thus in some
communities where a majority of the patrons are members of the same church

. this church maintains a school of religion adjacent to the public school with one
or more full-time professional teachers in seivice. The high-school authorities

¡permit pupili4, whose pare4ts so desire, to adjust their programs so that what
might otherwise be a study period daily is used in class work in the near-by
church school. By this plan the church school teachers' teaching hours are the
same as those of the public school teachers; also religious instrmction is put on
a par with other instruction in' so far as favorable hours and professional qualifi-
cations ql teachers are concerned. It is also culeitomary to allow students t.0
transfer one unit of bible history toward meeting requirements for graduation
from high school. This credit is also allowed toward meeting college entrance
requirements, provided the teachers oL Bible history possess academic and pro-
fessional qualifications equal to those requirrd of public school teachers."

Some general plan of week day religious instruction, under the auspices of the
churches, but correlated with the public schools, has been reported operative in
the following cities: Alliance, Ohio; Applebton, Wis.; Bakérefield, Calif.; Berkeley,
Calif.; Birmingham Ala.; Boise, Idaho; Buffalo, N. Y.; Dayton, Ohio; Evan.-
ton, IlL., Kansas City, Mo.; Oak Park, Ill.; Rochester, N. Y.; Salina, Hans.

C tweeter Training for Boys ánci Okla the Method of the 'Knighthood of Youth. National Obild
Welfare Association, Inc., 70 Fifth Avenue, New York Ciiy, 1925.

er For a large part ot the informatiosi here presented the committee is indebted to. Assistant okeTo
. Margaret M. Alitucker,Resdarch Division, National EduoatiorAesociation.

* Information in detail eoncerning this plan ci religious education may be had.by addnaing Ski
Superintendent at L. D. 8. Ohurch &book, 47 East South Temple Street, Milt Lake City, Utah.
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These plans are in general the outcome of effbrts to compensate for the exclu-
sion of religious instruction from the public scitciols. It is also regarded as an
important contribution to moral education since a system of morals is a very
important 'part of religion. 29

There are, however, varying degrees of rigidity with which religious instruction
is excluded from the public schools. In some States reading of the Bible is ex-
cluded by law or by court decision; while in other States Bible reading in'the
schools is required by law. United States Bureau of Education Bulletin 192pr,
No. 15, " The Bible in the Public Schools," summarizes State laws on the initial
ject. Educational Bulletin No. 4, " Private Schools and State Laws," October,
1921, issued b77 the National Catholic Welfare Conference, 1312 Massachusetts
Av.enue, Washingtbn, D. C., gives State laws and court decisions relating.to read-
ing the Bible in the public schools.

Whatever may be done by way of week day religious instruction, public school
teachers and administrators should not make the mistake of assuming that this
activity on the part of the churches relieves them of their responsibilities for
moraloor character education. Character education work in the public schools
shi)uld in no case be abated; first, because there are always pupils who will not
receive or be directly benefited by the educational work of the church; and sec-
ond, because character educatiln is a phase of all education and should never be
handed over.exclusively to any one teacher or set of teachers nor to àny one
iDst it ut ion.
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APPENDIX D

EXEMPLIFICATION OF CHARACTER EDUCATION

BY JOHN R. KIRK

Mature masses and the youthful mames are much alike. " Men are only boys.
grown tall." Character education is a superstructure bunt upon formal codes
and doctrines. It is rather a growth from within, a motivated self-activity, an,
exhilarating assimilation of the ordinary food that young mortals may measur-
ably have pleasure in feeding upon. Its foundations are in personal experience
and enjoyable altruistic motives.

The voluntary activities of the democratized school have place in school hours
4 Etna out oi school hours. They generate spontaneity; they awaken constructive

ideality; theey encourage cooperative spirit; they produce right attitudes and
the right sense of personal responsibility. The spirit of democracy permeates
the modernized school. Voluntary constructive school activities produce the
simple laws and rules of 3ontrol in the local self-government,

The children understand, they appreciate, they share in We head work and
the heart work of self-direction. They carry out the will of the democracy of
which they are a part. They delight as much in the fre6dom of their own vol.
untary self-government as the grownups do. They happily become' habituated
to right-mindedness, and this is fundamental in character education.

The following is a brief illustration of charactqr education as idealized in the
preceding paragraphs. It is the joint head work of the director and the pro,
fessionally prepared coll4e-bred teachers in a small junior high school of 25fr
ehildren.w It is a rather simple procedure based on the idea of discipline for

le For further information see H. Claude Hardy's Religious Instruction in Public Schools, Americea
Educational Digest, January, 1928; or address the Supervisor of Week-Day School Religion of the ilun-
day School Council of Religious liduestion, SOO American Building, Dayton, Ohio; or the Secretary of
the International Sunday School Council of Religious Education, b South Wabuh Avenue, Chicago, IU.

*The Junior High School of the State Teachers College, Kirksville, Mo., Felix Rothschild, Director.
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thinking rather thus discipline for learning. It has been followed for two years.
Its purposes are quite easy to see:

First. To load the children into readily distinguishing right ideas and con-
duct from wrong ideas and conduct.

Second. To lead the children at large into a desire for right behavior rather
than wrong behavior.

Third. To provide channels of agreeable activities arlapted to the experiencee,
ideas, and trztes of the children in order that they may carry into effect their
several slid joint judgments as to appropriate procedures and right conduct.

The children are in 10 groups with some '20 to 30 in a group. All the teachers
share in the responsibilities for character education, though they do not partici.
pate ncticeably in any dogmatic instruction for character education. Indeed,
it iq agreed among the teachers that, they will not evince any manifest desire for
superimposed moral instruction.

At. the outset loocial science, as a subject participated in by all the children,
was word as a basis for organization. From variotts points of view-there were
discussions, revorts, and findings as to what comprises a good citixen and how
go0 citizenship accomplishes desirable results in a community.

Maey :---apinsibilities shared in hy good citizens were made clear. The chit-
hnrn were led to see that organization is essential in order that group activities
way coopecatively accomplish what is found to be desirable. The children easily
coin: to understand that law is discovered and not created.

There Were discusEions of historical events, among them the Conference of
Arms in Washington. The idea of conferences of many varieties came into
mind. These children are accustomed to freedom and self-activit Each one
thinks his way into new knowledge through hahitual use of his own apperceiving
tnowledge. The members of each group briag iuto the confereme a pretty stim-

variety of views and proposals.
Each of the 10 existing social neler ce groups elected one boy and one girl to

meet in a common eoi.ference with the director of the school. The children
were led to think, of themselves as comprising a conference of young reprenenta-
five citizens, *tI 'haring in responsibilities sr1 proceedings.

ln each conference various problems were announced for consideration. In
one of the conferences three major problems were proposed for the several groups
go carry into operation. They were:

Aria The problem of traffic in corridors at the passing of classes mid individa
rats before and after chum periods.

Reconff. The problem of conduct in the corridors and in all morns at all hours
e very day.
Third. The problem of co (hiring assemblies of the entire Reboot and &Ir.-

Mir the various period" for t Voluntary- activities.
Committees were appoh by the Pom.eral groups to report plans forthe Rohr-
m of the seining! problems. Each committee dealt diligently with its task, the

Admit being various proposals of plans and' agreements. These in turn were
prreented before the assetnbly of an students for discussion, modification, and
approval or diaapprovat

Cititensitip bulletins were prepared, edited, and mimeographed by the pupils
anronnehvg the contemplated rules and agreements. The huiletins were ctiatiril»
itoti mane the myna and given at !east one day's consideration in the several'

science climes during their tipical class periods. Various. *officers were
tai to tarn the :mks had agreement& inta effect%

T year IWII44 formished hag& lot a moss hi, maim- and Iride-Postehing
immature during. So year 104-25.
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The school during the second year was organized under:
1. The Junior High School Civic League composed of all pupils.
2. The Junior High School Civic Council composed of two members from each

of the social science classes.
The council is operated under the four departments of (1) Safety, (2) Property,

(3) Sanitation, and (4). Welfare.
Each department is governed and led by a director and two commissioners

representing the Council. When a department has made a study of its fields of
action, it issues a bulletin stating its aims and describing its organization and
activities. It then asks for the approval or rejection of the bulletin by the Civic
League and later proceeds to carry out its aims through the announced proposals
in its bulletins.

Some of the outstanding features and results may be observed from the follow-
ing outline of .departments:

L Departinent of Safety.
(a) Traffic rules and traffic officers.
fb) Vigilance committees in assemblies and classrooms.
(c) Informal courts organized every two weeks in social science classes to

consider conduct of offenders, if there be any,
2. Department of Welfare.

(a) Looking after absent pupils.
(b) V?siting the sick.
(r) Providing flowers for the sick. .

(d) Providing programs for assembly periods.
(c) Organization of service groups recognizing commendable acts of serval

ice in students of the school as well as in the service groups.
3. Department of Sanitation.

(a) Looking after sanitary conditions of corridors and all rooms by
appeinted inspectors.

(b) Issuing room permits to pupils who eat in the building
4. The Department of Property.

(a) Directing st "lost and found" bureau for the return of lost articles.
After.a t'wo-year trial of the simple plan above described it is the judgment

of the dirretor and teachers that self-directed conduct leads to character and that
character is the only assurance of permanently right gonduct. It is not the inten-
tion of the director and the teachers to materially enlarge the branches of their
simple concrete plan but rather to understand it better and adjust themselvea
more effectively and more happily to its ()Nations.

There muit be about 100 schools here and there in the United StaVs that in
their informal but genuine effectiveness in character education are paralleling the
junior high school here described.
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