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LETTER OF 'I‘R:\NSMI}T\L.

-

DEPARTMENT OF

THE INTERIOR,

Burreau

Or

Ebvoarion,

Washington, January 12,

1914,

o S That plays an inmportant partin the life of a people and
should the wve an important place in the system of education
in any State T nation has been unde rstood by the foremost educators
for three thousand )(‘nrs‘i Among a ])rm tunl industrial, and com- .,
mercial people, like ourselves, good music is negessary not only for

enjoyment and reereation, but also for inspiration and for salvatign

from death in tlhve din and dust of trade; and this musie should
democratic in the truest and best sense,
becomes an integral part of the education given in the schoo's of

(\]

This it ean never be untilfit

all

grades, as it is in the s(‘h(ml\ of some other countries,

It is through

an mmou\mgl\ (lom undenstanding of this fact that music, not rec-
ognized in the course of study of our eatliest publie s¢hools, has,
within the last twenty-five or thirty years, been introduced to some
extent into the sehdols of most progressive cities and of many townq
villages, and country communities, though by many it is \ll“ consid-
ered unessential and a fad.  Sooner or later” weshall not nn]\ recog-
nize the culture valie of music, we shall ako begin to understand
that, after the beginnings of rou(hn‘g\ wntmg, arithmetie, and geom-
elry, music has greater practieal vahie-than any other subject taught
in the schools. .
. F mdmg that no cannprohonqn(\ report. of the extent to which music
ix taught in the schools of the several States and of the methods used
i teaching had ever been made, I requested Mr. Will Earhart, for
merly supervizor of music in the schools of Richmond, Ind., now di-
rector of music in the schools of Pittsburgh, Pa., to make a thorough
investigation of the subject for this burcau.  The munus(ript herewith - .
transmitted embodies the results of this study, giving, with little
*comment, a um)p!‘élmnslVO account -of the present status of music
‘2 teaching in the publig schools of the United States. I recommend
that it be published as a bulletin of the Bureau of Education. Tt is

expacted that this will be followegd by studies of music in the schools
of other countries and by a constructive study of tite means for mnkmg '
music teaching more oﬂ'MlV(\ in the schools of the United States. 5

.

Rcspectfully submltu\d y '
PP CrAXTON,
" Commissioner.

To the SECRETARY OF THE INTERIOR. *
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NUSIC IN THE PUBLIC SCHOOLS. .

MUSTC IN ALL GRADES BELOW l‘lH HIG H SCHOOL,,

In umduc(m" this investigntion the follm\m;z questionnnite was
nsed: '

QUESTIONNAIRE FOR GRADES BELOW HIGH SCHOOLS.

I3

I. [ mugic r('qmred ......... .
. Jlogw many minutes per week wre given to it in eac h urnl«- R
11 the course graded ?. . R .. 200 o0
. QGive titles awd authors o[ tv).tlx)olu u-aod in eac h ;.,rulv
Do you give particular attention to voice building?..
s How s thisdoned .. ... ..
6. VFeatures of practice, by grades: 3
Rote singing? Grades....... .. . ... 0 L. . N I
Staff notation and sight singing Grades.
Individual singing: Gmdes.........
« Voeal drill Gradea...... ..
Far training: Grades........ . 1 .
bictation: Grades.......... ..
. Written work: Grades. ..o .. 0 . .
© Sight reading, using ryllables: Grailes. .
Singing words at sight: Grades ... .
Two-part ginging: Grades. . .
Three-partainging: Grades. . o
7. Arcthe pupllﬂ “murkod m mum ..........

= Wl

8. W hnt are the etr.-ps in your mothod of tmw hlldmn in primary gmdes to king

Dy MOt e e

9. What percentage of the pupils in the ;:mmumr grades can sing an ordinary hymn

tuneat sight?l . ... L. P

10, For what, parls ip the nusic used in the eighth grade written?................ ...

11. How do you xpﬁmge boys’ voices during the time of change of voice?. ... .. ..,

12. What is the total numbe of rooms included in youranswers? ... ...............

13. lnhow many of these ie thero a plaun. .......... An orman®.. ..l

14. (1) Doos & apeclal teacher of music give all the lomons? . . ot (b)do the grade

teachers give all of the lessons, without special dopartuwnlul supervision?. .. .. -

or (c) do the grade teachers carry on the work under the direction of a.aupnr-

viior of mwsic?. ... 2 6 0 BamaaE 00 Ea000a 66 0aba000a00 800

15. How often does the supervisor visiteach room?.................. e

16. Are prospective grade teachers required to pass an emmumuon in music?......

{80, who prepares thoquestions?. .. ... ... il it

17. In what branches is the special teacher or rupervisor of muatc required to pa’
an examination?........ 290 0 apEanEEaBa0EEIEE AGEE0a0E G0 04: 1600 0660000600 006G :




-—ﬁ

8 MUSIQ IN THE“PUBLIC SCHOOLS.

Before presenjing tables and analyses of the eplies received, some
explanatory comment should be made.

It became evident early in the tabulation that there was great

» diversity of thaory and practice in public—scgool music teaching, and
that this diversity made some of the questiords propounded hold little
significance in some quarters, while they were quite appropriate and
were, therefore, categorically anv#ered in othe.s,

Let us take for instance the question of “‘F eutures of practice, by
grades” (No. 6). A study of the tabie with relation to the total
aumber of dnswers given to .the first- question, ‘‘Is music required,”
reveals that rote singing is known and its practice quite well gys-
tematized in 606 out of the total number of schdols (622) that report
music as a required branch, the 16 remaining schools being accounted
for as dismissed because of inept answers.

The study of staff notation and sight singing is likewise scen to
be a standard feature of practice intelligently reported as to the
grades in which it is introduced, and so well recognized as essential
that many schools reporting music as nov required still give testi-
mony that such study is carefully organized by grades in their own
work. On the other hand, the,inquiries as to vocal drill and dicta-
tion brought forth a smaller series of answers. . This i3 partly ue-
couvntdd for by the fact that the largest number of answers tabulated
for-any one grade is not representative of the number of schools
that have such a feature in some grade or other. Thus 462 schools.
report dictation in fifth grade ahd 454 report it in fourth grade,
but the practice is not at all standardized, and many of the 454 are
quite likely to be schools that are not included in the 462, being,
rather, schools that for some reason abandon dictation with the

_ fourth year. The eutire comparative shortcoming is net accounted
for in this way, because a study of the papers themselves reveals
that many who report on other items omit all answer to these fea-
tures and that a few frankly write interrogution marks in the place
for the answers.

The conclusion should, thercfore, be borne in mind that although
881 papers were examined, and all were read for every qgestion, for
hardly a single question does the maximum *numberq‘ answers
tabulated equal the number of papers read; nor is it the same as the
number of answers for any other questmn that this disparity is at
times apparent rather than real, and arises from o different basis
in enswering; and that, when real, it arigds from failure to arf¥wer,
indefiniteness of answer, or waiving of the answer because of the.
mnpphcablhty of the question, as when questions coucermng eighth-
grade musie are presented to schools that have no music above the
mxﬂm grade. The variety of these smgula.r conditions seems to.be .
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. negatively to both questions is shown in the following table:
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IN ALL GRADES BELOW, THE HIGH SCHOOL. 9

endless, in matters of small detail, and the greatest difficulty in
tabulation arose from this cause, Indeed, for some phases of our
nquiry, it seemed that a table which would accurately classify all
varieties of practice would require as many groupings as there were .
schools reporting, each school being in a class by itself. - For these
phases a broad basis of tabulation that would recognize fundamental
differences only was adopted. Failure to answer, or indefiniteness
m answering, was, in the end, accepted as final, because atmost eveyy
puper received had some such failure, and to correct this would have
‘meant the return of the paper and ¢ dless delay; and, on the other
hand, no one question failed of definite answer on a large percentage
of the papers, and the showing of this large number could, it was
believed, be taken as representative. This belief.grew to stalwart
proportions as each fresh hundred of papers examined failed to
change appreciably the-averages and percentages revealed by the
fist hundred; till now it is reasonably certain that a comprehensive
répor't for the United States would not chango seriously the balance
-of values that are found in these present tables. Any possible excep-
tion to this assumed reliability, however slight or partial it may be,
will be noted in the comment that will be mado upon the separate
tubles. - 'With so much of preliminary explanation, these tables may
now be interpreied. ’

. QUESTIONS AND ANSWERS. -
- (1) Is music required? .. and (3) Is th‘e course éradgd?. R \
o

‘In all, 681 towns and cities (school systems) retarned tabulabl
answers. These’ towns and cities have here been classified as to
populhtion (census of 1910) as follows: Class A, populatioh 4,000 to
10,0005 class B, 10,000 to 25,000; class C, 25,000 to 50,000; class D,
.50,000 or more. - . -

The number of schvols' of each class answering affirmatively or

< . ’
prs L.—=Number of achool systems reporting on questions 1 and 3, by population.

-~

| . .
Slos Musle Not Coursn Not
¢l . 'requlred. required. | praded. | graded.
' .

Schoois. | Schools.
* 280 4
...
0|.........

817 4

} 4" gehool hout is used tv designatg an entire town or cily system of schools. - *
. 3In edditim lto 3 2‘?"’&001: reporting under clasa A, that this course is graded, 1 school reports the
©course & “ poorly B . .- . R .
! Percenrtage requiring musio, 91. . . s S
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(2) How many minutes per ‘week are given to it in each grade?

TasLe 2.—Number of schools reportmg on minules per week, by yradu. -
. - (Noclamification aa to population is made in this table.}
. C \ Grades.
4 Minutes per week, I T e ——
First. 180mnd Thlrd u~ourv.hl Fifth. | Sixth. |Seventh.I2ighth.
B B it _ -
| 1 1 1 |
0, 0; 0 0 0 0 1

W13, e 6, ¢ ¢ ¢ 3

1§l 1 0 0. M 15 12 1

i 4 [ LR ) 7 1 n

) 120 0. 7. s 13 13 1
F_. 1i pl 14 1 0 0 1 1
- 15 17 16 171 1 10 i
10 ;- 7 6i 4 4 5 i

2% n 20 1 14 15 i

2i 3, 1 0, 0! 1 0 0

13 132, 13 0 128 o 140 130

0 1. 1 1 1 2 1 1

4 4. 4 6, 81 10 9 ;

174 170 156 us: el 107 104

24 [ b 28 B| b a2

0 0l i i 3 2 2 1

323 - M ] 35 3N 50 55 » 5

3 3 3| 2 2! 1 i 1

128 120! 131 133 1611 158 133 131

s rY 1 4f 4

3 2! 2 2 3: 2 2 2

9 &1 7 it 12 13 15 )

6 é i 9 1 12 i 10 x 1

. i 1 1 1 1 0 0 0
0 0N, 0 0 0 3 0

" 1| 10 i 13 1 m 0] 0

e 130 m?l a6 | wr| e I as 616 | . n06

It is clear frém a study of the table that the ant,hmemc of the
‘school day or week operates in fixing the proportion of time given to
music. The favored poriods are 60 minutes, 75 minutes, and 100
minutes. The first probably means .four 15-minute periods or, in
. bigher grades, three 20-minute or two 30-minute periods; 75 minutes
.- means five 15-minute periods or three 25-minute periods; 100 minutes

means five 20-minute periods. In short, multiples of 5 (the number
of days in the week) or of 10, 15, 20, ‘25, and 30 (convenient lesson
lengths for various grades) are chiefly favored, with 75 minutes
leading for the first four grades (five 15-minute leasons) and 60 and
100 minutes leading for upper grades and implying fower lessons per
week, but of greater leagth.

(4) Give titles and authors of tutbooko used in each gnde
(6) Features of pradtice by grades: Rote singing; staﬂ noution and

ks

T ' sight singing. “~
(8) What are the steps in your method of tuchlng chﬂdren in
primary grades to aing by note? o

Ii“' The “song-study’’ or the “scals” method.—The attempt to ascer-
g*‘x- tain‘ the growth of the “songstudy” or “observation’ method, q
- - whichiaof latbrorigin thar the “scale’’ iethod,po called,involved the '+

: nonddiram Jmﬂﬂy dﬂhe rdp'lieat.othﬂlm lgqmne&g -
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The answers to all these were considered together, and the scheol
under investization was then clasified as accurately as the nature
of the ‘replies permitted. Absolute accuracy, it was found, could
not be obtained, owing, first, to s startling lack of any clearly con-
coived methods in a great many’ schools; secondly, to a great variety
of more or less judicious fusions of method; thirdly, to some meager
or even contradictory replies. It might be thought that the method
avowed and followed in the tex tbooks used would give sufficient basis
for classification, but in a multitude of schools the texts were admin-
istered in a manner quite foreign to'their inteation. The replies were
most disheartening, because of the revelation they brought of a de- -

" plorable lack of pedagogical training and understanding. It is not
- that faulty methods were revealed, for it is not the intention here
to imply that any well-considered and' well-administered method is
wroug; but the absence of any method, the lack of any known reason
for the features of practice adopted, with the implication this carries
of wasted hours, injudicious and untimely effort, uncertain and
wavering proced ure—this is lamentable. -
. In view of thig condition, the suggestion is here made that super-
visors of music be required by school authorities to show an amount
of normal pmfessiongl training equal at least to that required of the
grade teacher. This should include a study of standard music
courses from the standpoint of psychology and pedagogy, instead of
considering them solely as to practice, which is the present fashion
in normal courses. Also the Music Supervisors’ National Conference,
the department of music of the National Education Associgtion, and
the public-sshool music department of the Music Teachers’ National -
Association would make a valuable contribution to school music and . 4
to all musical education if they would appoint committees to formue
late statements of the ideals, principles, and featires of practice
appropriate to the several courses, to the end that supervisors could
_ 'choose wisely one path or another, and then- within that path could
adopt methods of procedurs that would bo consonant with the ideals
- of the course and, therefors, be efficient and successful.

In goneral the reporting schools were classified by the method
presented in the textbooks used, unless, us of ten happened, thig a8
contradioted by other testimony. One standard course that is put
forth as avowedly a conservatiwe course, ocgupying middle ground,
was yet classified, rightly or wrongly, as “‘scale’” method, unlees the
other method was clearly reported,inasnuch as the greater number . -
of correlated answers wers found to reveal the scale method as the
usual mode of treatment in connection with this text. The result of

.. this. classification was as follows: Song-study- method, 260 school 3%
4. systems; sosle method, 834 school systems; total, 596. .~ . 1.l
R R T O SR L PPy vt

R e
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(5) Bo yoﬁ give particular attention to voice building? . = How
is this done? \

As all specific vocal drill is tabulated under the next series of
. queries, and as the second part of this present question does not
permit of a categorical answer, a statistical record of the answers was
.not made. It isa pleasure to state, however, that almost eévery school
reported affirmatively as to the first part of the query.c The only
divergence was with regerd to the voice building being done inci-
tally or by special practices. A gratifyingly large number reported
that the result was gained incidentally ‘‘ by light, soft singing,”” “‘by
constant use of the light, head voice”—such answers as these being
frequent and typical. No feature of school practice shows more
intelligent and careful treatment than this, and few questions elicited
such interested and sympathetic replies.

(6) Features of practice, by grades. |

The fact that certain possible features were here stated and inquired
after seems to have constituted, to many who reported, a recom-
mendation of these features as being quite desirable. Such an impli-
cation was not intended, and, being assumed it has led to a somewhat

. larger showing thean is normal. For instance, a number of schools
that reported only “‘use of the Light, head voice’” under question 5,
now answer the query as to vocal dunll by stating that they practice
it in all grades.

Here the thought of incidental care of the voice is evidently
extended to embrace the suggestion of wocal drill, though this lntter
term very clearly implies a special formal practice. Similarly, writ-
ten work is likely to be claimed for all grades by schools that state
that they do not introduce staff notation ugtil the sgeond or third
grade; and there are other discrepancies, all tending to inflate the
record of these special practices, such as cautious statements of ‘‘a
yery little in all grades,” which statement, though doubtful, is a
record necessarily classifiéd in the affrmative column. One modify-
ing thought must, therefore, be borne in mind while scanning these
tables—that the practices are observed, as stated, in the given number
of schools, but not by any means as separate and highly organized
divisiops of the school music courss. This would imply a faulty
system and an amount of time that it is impossible to obtain inglmost
any system. The real plan of administration is, therefore, much
more unified and much more nicely proportioned than the records of
these numerous activities might lead the student to expect. '
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TasLe 3.—Schools kpor!t'ng on feutures of practice, by grades. *

Crade. \
i i
| Xane. | First. |3econd | Third. (Fourth.| Fitth, | stxeb. | 5% g ignn.
i .
! |
Kote singlng extends only  Schools. \Schools. |Schools. Schools. |Schools. |Schools. |Schools. |Sehools. |Sehoole.
through....ecoo.oooiioin0 1 18 125 207 142 k. 16 3 55
Staft noumq: and slghxsmg
ingbegun............... .l ... bied ps-] 84 30, 16 L] 3 1
indtv idual slnxing | 3 485 513 528 512 452 3™ 7 286
Vocal drill...... 14 43 457 485 492 479 479 4§60 43
Ear training. . o0 13 494 517 524 523 497 473 439 42¢
Irdetation. . .oeev il 3 254 339 414 454 162 450 419 305
\\ ritten vuork ............. r 159 289 414 478 500 505 481 458
ht reading, uslnﬁylla— i
les, exteads onty through | l 3 0 0 1 0 5 13 k'] 8
Wards at sightbegun........ 7 ky3 66 64 53 “ 85 76 88 41
Two-part stnging hegun. ' 3 3 28 . 167 b 18] 91 13 4 2
Threa-part singing begun b3 peee e ,000|pasenoce 10 96 278 s 2
i é

Several interesting features in this table are worthy of consideration.

The practice of rote singing extended through the grades appears
tobe well standardized. 1Itis, in fact, better standardized than the
figures indicate, for there is incidental evidence on the papers that
some understoad the inquiry (as was intended) to apply to rote
singing only as a regular and ‘integral feature of practice, while
others reported its presence in grades where it is only occasional and
1rregulnr There is, however, arked concurrence in sbandoning
rote singing as fn essential feature in third grade, the sharp advance
over the numbers doing this in second grade, and the sharp decline in
numbers holdmg rote singing over to the fourth grade being very
significant. The increase noped in the cighth grade is-unfortunate.
1t is one of many indicatiofts met with that eighth-grade music is
weak in comparison with the work in lower grades and does not carry
the progress begygn below to its proper fulfflment. It is dishearten-
ing, indeed, to find 2 cousiderable number of schools reporting no
music in the eigl)ln) grade,”” and many other schools give testimony
that the work of this grade is littlo more than some poorly adminis-
tered assembly sinZing by rote.

Staff notation and sight singing begun.—Contrary to expectation,

the first grade shows the largest returss for this feature. However,.

the answets to the eighth question prove that the staff work in st
grade is quite commonly of tho ‘‘observation” type; that is, consists
in observing the staff representation of songs or me]odlc figures
previously learned by rote rather than in calculating a way into
now and unheard songs by reckoning up and dawn the staff. ‘‘From
ear to eye’’; ‘‘writing songs on board”; ‘‘notes to songs taught by

rote’’; ‘‘visualizing on staff of songs comm:tted” “fArniliar melody
by rote, then by note’’-—these answers are taken from- the first 15

 pupers picked up. at random, nnd are, typlcal of scoree of othem.‘
: ‘ % SN

>




14 - MUSIC IN THE PUBLIC SCHOOLS. . ‘ .

Individual singing.—In addition to the nurmbers given in the table,
eightschool sreported “‘verylittle,” without reference tospecific grades.
- The practice is seen to reach its maximum in the third grade
ProbaBly all teachers; even those who abandon individual singing
in this grade, will agree that it is desirable, even though it is some-
what more difficult, to maintain"the practice equally generally in the
fourth, fifth, and sixth grades. The decline in the seventh and elghth
orades is to be expected, both on account of the diversity of voices
in these grades and the consequent difficulty of quick treatment
and on account of the new and more mature ways of approaching
musical practice. The total of schools reporting is not agcertainable |
frorg the table, since the number having individual qmgmg in any
grade whatever is not specially computed. -

Vocal drill—In addition to the numbers given in the tnblo, three |
schools answer, in a veneral wa), “‘Some.”

As with ‘‘individual singing,” the total number of schools having
any vocal drill is not recorded. Also there is intrinsic evidence

- showing that the vocal drill reported is often not formal vocal drill,
but rather consists of indirect methods of voice cons@rvation. This
is probably-a much better practice in the opinion of modt supervisors.
The practice, whichever form it assumes, is well organized in point :
“® of the number observing it and the uniform continuation of it through- |
out the grades. Thissmeans at least general and persistent attention
to vocal habits.

Far training.—Two schools in addition to those included in the

~  table answer ‘‘Some,” with no grades specified.

The answers imply diverse conceptionsof ear training with reference
to.its being a formal, separate practice or, rather, a mere incidental
acuteness of attention in the general music work. A lgrge number of
answers certainly imply only this aural attention, stimulated or
develoged by no special system of exercises: This will probably

' not bevregn.rded as unfortunate by the greater number of super-
visors, except where it implies no attention to dictation work. This

- latter is so generally recognized as the best form of ear training,
and covers this ground so well, that one wonders how it happens that
the numbers reporting it fall so far short of the numbers reporting
‘ “ear training. The unavoidable inference is that the ear training
reported in excess of dictation is but an incomplete form of dictation,

not developed formally to an extent that justifies its inclusion under

the stronger term.

The ‘degree of persistence shown ¢ h all the grades is a com-
mendable festure.

Dictation.—One school, not mcluded in the table, answers ¢‘Some,"’
without reference to grades,
* Alarger number of schools answered vaguaky to this than to any -
e Q&hﬂ: query as to the features of practice hare‘mwaﬂgsted Thism

r




\"\‘f

IN ALL GBADES BELOW THE HIGH SCHOOL. 15

corroborative evidence that the ear training in many systems has
not developed to the extent of bscoming specml and formel, for in
that case it would be dictation work. A series of large numbers with
reference to dictation, and a decrease, in inverse ratio, in she numbers
reporting under ear training, would represent a sounder method.

Written work.—Again, two schools answer ‘‘Some.” The sudden
increase in third grade is proper and quite to be expected. The
number in first grade, uUnless some rudimentary blackboard work is
all that is implied, is doubtless too large.

As illustrative of the difficuity in inclufiing all answers, it may be
mentioned that one school (for obvious reasons not ﬁgured in the
table) reported, “Staff introduced in second grade,” and later,
“Written work in all grades.”

Sight reading, using syllables extends only through.—The over-
whelming burden of testimony is in favor of retention of syllables
throughout the eight grades. This is interesting in view of the fact
that. 8 number of supervisors have at various times endeavored to

. abandon the syllables earlier.

‘“Eighth grade’” is here used to include the highest grade below the
high school, which in many cities, especially in those in Massachu-
}ou,s, is a ninth grade. This usage is followed a]so in the other fea-
tures of practice; it was made possible by the fact that no instance
was found of a school reporting a practice in (-.ight.h grado that was
not also continued in ninth grade.

Besides the total of schools reported in the tul)lo, the following
special cases should bg noted: Two schools use only “la’’ or “Joo”
(“‘neutral” syllables); two schools use number names instead of syl-
lables; two schools report syllables through seventh,grade only, Lut
with no music taught beyond. One school reports syllables through
sixth grade only, and one school reports syllables through fifth grade
only, but in each case with no music taught beyond.

Words at sight begun.—This record is remarkable for lack of uni- ~

formity in practice. Beginning with the third grade there is mani-
festly. no agreement as to the proper time to begin the use of words
at sight, save for the indication that eighth grade is considered a
uttle late. Part of this disagreement may be only apparent, since
some doubtless reported on the grade where the earliest tentative
efforts were made, while others may have reported the practice only
in that grade in which they made it a regular and insistent feature.

But making allowance for this divergence, it still is evident that ..

pedagogical conviotions thh regard to this pomt are not yet firmly
established. -

Two-part singing begun.—This table reveals a very sausfa.ctory
slegree of uniformity, the third year (probably often the latter part

S of t.he year only) orthe foursh’ bmnggegerally reoogmmd as the proper 3

“. < z;H * P -v, I
Y (AT N utmn,gi.ng et
iy B . &

e
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Three-part singing begun.—The agreement here is still more marked,
and, in fact, is so great as to justify a statement that the supervisors
of music in the United States quite generally recognizé the sixth
grade as the time for beginning three-part singing.

(7) Are the pupils marked in music? If so, are the marks con-
sidered in their class standing?

TasrLe 4.—Marking of pupils.

centage

|
Schools reporting. l Schools. ! Per-
|
|
I

8chools reporting pupils innrked . 519 | X9
Bchools reporting pupils not marked . ' 83 | 14.0
Total.ooow o o ’ 604{_ "

Thoe 519 schools reporting the pupils “marked ™ respapd to the
second half of the question as follows:

H
Consideration of mnrks. Schools. Ier-

centuge.
Marks consldered In clase standing. ... | 344 1 662
Marks not considered in class standing . . . [ 136 262
Marks not vitally considerad in class standin: ! 34 w3
Notanswered......... ......... .. o 1 al

[
Total............ !

519 l "N
{

“Not vitally” is tho exact wording of onc or two roplies. h'x

_ but deficiency in music does not prevent promotion;” ‘‘Pupil is not

kept back if he tries;” ‘‘Not required as a promotion subject;”

“Pupils as a rule are not retained if they fail only in musie;"" ¢ They

count in the general average;” ‘“No; except for honor rol|”’—these

are samplos of other replies classified under the group characterized
by the words “not vitally considered.”

Of the 604 schools, 382 (344 and 38), or 63.2 por cent, consider to
some exteht the marks given in music in relation to the pupil's gen-
eral class standing, while 222 (85 +136 + l), or 36.7 per cent, do not
have music marks so considered.

(8) What are the steps in your method of teaching children in pri-
mary grades to sing by note?

The answers to this question could not be statistically tabulatod
and no separate table was attempted. They were, however, in-
.cluded in the reckoning of “‘song-study’ or ‘‘scale” method pro-
sented earlier in this report. Thg statements there made, that, Aot
..~ is much confusion a8 to method and aimlessness as to practite, dro
Igi‘ confirmed by a fresh reading of the wording of thetrephes. In many
of these usifortunate schools there is apparently no'settled conviction .
8s to whut- result shonlgwbe siriven for; and. vzhere thera is. appu‘-
R R T R
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p— IN ALL GBADES BELOW THY HIGH SOHOOL. 17!._1
- ently such conviction, the practices followed are often lacking in-

g relevancy with regard to this result. Such indefiniteness is of comrse

due'to theddvent of the later ‘‘song-study” method, and is as Dr.

8. 8. Myers, of Tiffin, Ohio, recently said, in an address before the

Ohio State Teachers’ Association, ‘‘a strange admixture of both the =

old and the new—a-blind groping, as it were, after something better,

with apparent:inability to grasp fully the new idea or wholly relin-

quish the old.” B '

(9) What percentage of the pupils in the grammar grades can sing

an ordinary hymntune at sight? N

There was marked reluctance to answer this question, only 433
schools out of 599 presumptively included being willing to hazard any
reply. Assecond notable feature is the diversity rev~aled in the re-
plies, which range from 0 to 100 per cent in & scries that is strikingly
irregular except for tho favor shown familiar fractions and a general *
preference for the higher ratings. Both of these irregularities are
quite natural and easily explicable. No definition of what comsti-
tuted singing at sight was given, and there were doubtless many
standards employed. Thus, some probably limited the application
of the question to individual singing of & harmonic part, such as
alto or bass, withoyt accompaniment and possibly using words at
sight. From this most exacting standard the interpretation of the
question probably ranged to the inclusion in the sight-reading group
of all those who might be able to take part in ensemble singing of a -
hymn with piano or other lead, and on either the melody or a lower
part, without manifest inability to remain within the limits of gen-
‘eral consonance. Diversity of attainment in the different schools
of a large city system also often prevented an exact answer. Finally,
without a standard.being set and without a laborious individual ex-
amination, no great accuracy was possible, except in the case of those
few schools that maintain rigid individual requirements. That there
is great diversity in results and in standards, but also a generally
of)t-iniistic outlook, is the most that can be claimed for the showing
made by the table.

TaBLE 5.—Percentage of puin'la in grammar groxes able to sing Aymn tunes at n'ght.'

8chools Bchools Bchools
Percentage. report- Percentage. rc&:v Percentage. rogal-
g. 38 g.
I 3 M
B... 1 119
40... 8 [ 1]
4... 1 18
&0... 60 3
85... 4 10
60... b1} ot 1
[ 13 1-
o, 4 [
R e de o B e
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. MUBIC IN THE PUBLIC BCHOOLS,
(10) For what parts is the music used in ,ejghth grade written?
This (iueet'on was designed to obtain information as to the use of
the bass clef'and the recognition given in the material used to the
ndture and capacities of the changing voices of the boys. The matter
is believed to be one of very great importance. If the bass clef is
not used, it is almost certain that the more mature boys lack a part
that in range, quietness of progression, and harmonic bearing is appro-
priate to their voices and consonant with their capacities and tastes |
at the time. . It is a question whether the class disorganizaton often
, found in eighth-grade music does not arise largely from just this cause.
. Yet three-part songs for treble voices gre often carried into the eighth
' grade, though such part songs have now advanced to a high degree |
of complexity, and imply, by the range, independence, and agility of
movement n their parts, the perfection of treble-voice singing rather
than the’humble beginnings of bass-voice work. The third part, tqp,
to which the busses, in such case, are usually assigned, is constantly
standing, even in the 1inal tonic chord, and because of the limitations = !
of treble-voice range, on the third of the chord; and a bass singing |
this an octave lower becomes dimly conscious of some rudimentary _
abnormality which he has the greatest disinclination to participate in.
In short, being a bass, he should have a bass part to sing; and pub- .
lishers and supervisors should strive to furnish more music in which =
the treble voices will be as well provided for as they would be other-
wise, while the basses in addition will have appropriate and encour-
aging parts. ~
‘ Further technical advancement, as regards rhythmic difficulties,
-~ chromatics, and moculations, could well be laid aside at this juncture
-, for the sake of establishing firm mixed-voice part singing and giving.
the basses proper vocal care. "Indeed, the technical study in well-
admjnistered systems is completed before the eighth year, and the
proper gradation, which is toward more mature thought and mood,
rather ‘than toward greater technical complication, is observed in
such schools. First steps toward mixed-voice chorus singing, using
material adapted to the dawning maturity of the students, is tho
plan of work in the more successful systems. The table which fol-
. lows, although not altogether auspisious, shows a happy preponder-
ance of good usage: ' '

| .

(7N

‘TABLE 6.— Bass clef and voice classifications in cighth grade.

*  Schools.
Baggclefmotused.............. ... .. .o 126
Bass probably with two or three treble parts or alto-tenor...................... 347
. Four-part, mixed voices............... 050600506509 50080e 006 A 5a 0aaa 0050000 LK
L Bopranoonly....ooceeeieiiii i Lo 0 1
b, Nomusicin eighth gmade........ooouvvnooneeennin e 4,0
&ﬁ? . e, \ ’ ' .
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(11) How do you manage boys’ voices dm:ing the tinmie of change of

voice? .

The answers, though divided into the five classes given below, may
be said to have fallen into two groups: Fimst, a large group, the first
three classes given, characterized by more or less uncertainty of
belief and weakness in the technic of managing changing voices; and
second, a smaller group (the last two classes given) characterized by
definite aim and cfficient method, whatever may be thought of the
comparative merits of the two methods pursued by the classes in the
group. This 'division into two groups may appear to be arbitrary
and hasty in the light of the headings given in the table; but the
text of the replies was carefully weighed before -the schools were
classified, and few schools reporting under any one of the finst three
headings gave evidence of having anything more than a negative or

passive plan.  Safety is sought by asking the boys to sing softly, or

to sing very lightly when they wish to sing at all. Again, escape

from the responsibility of discovering what every bey can and should

do is sought by herding all the boys with changing voices into some
one lower part, usually alto-tenor—which, of course, must be utterly
bad for many of them. These plans are too loose and general, and

seem to be makeshifts rather than methods conseientiously adopted. ~

On the other hand, a smaller number of replies give evidence of
very careful plans—most skillfully and faithfully earried out, ‘as

follows:
TamLe 7.— Management of chunging voievs.

Shovls.
Noansweror indefinite. ... L B
Ninging softly (ad Hbitum) till period ix tided over................ e 228
A general “blanket” assignment given them, as alto-tenor........ ... . ... 109
Ninging stopped -hecause considered injurious. ................. 111
Careful individual andl genera) direction and supervision given.......... . . 88

(12) What is the total number of rooms included in your answer?
(13) Inhow many of these is there a piano?..__ ..~ An organ? .. __ __

. Question 12 was preparatory to quostion 13. The answers wero

gratifying to ah unexpected degree. They are not absolutely con-
clusive, as some of those answering doubtless interpreted the question
strictly and did not accdunt for pianos in corridors, while others did
count these as equivalent to at least one room.  Aguin, kindergartens
ure sometimes included, sometimes not; -and whether they are.or are
not, is often not stated. It will be noted that a separate entry is
made of a large number of rooms that are served in common by
pianos that are at the disposal of groups of-rooms, but how n&y
more of these there may be that were not reported can only be o8n-

. jeotured. The table, therefors, favorable as the showing is, gives
| **, wtimates that are probably lower than the facts would justify. =

... W
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20 . MUSIC IN THE PUBLIC S8CHOOLS.

Pianos.—It appears that 42,644 rooms, to which must be added
the number of rooms (not reported) in Roanoke, Va., Providence,

" R. 1., New Britain, Conn., and Akron, Ohio, have 4,061 pianos. This

is something over 9.5 per cent, but Roanoke ard Providence report
no pisnos in rooms, and their figures, if available, would therefore
tend to lessen the percentage. But this decrease would be very
small, and aainst it must be counted a fumber of instruments not
reported, which serve each of a group of rooms occasionally. Thus

_ considered, it is probablo that 10 per cent of the schoolrooms reported

have pianos availab®e for their lessons. : :

Woe find that 12,226 rooms, plus the number of rooms (not reporteed)
in Chattanooga, Tenn., and Charleston, 8. C., have on¢ to three
pianos in each school buildjng, or a piano in » music room, or pianos
fomecighth grades, or for assembly halls. Charleston reports a pianoe
in each music room and a departmental plan.

The following cities (included ubove) are worthy of note:’

»

( Cities reporiing rooms and pianos.

Cltjes. o " Noows. Planes.

Cineinnati, Ohlo.... . . 1,600 2050
Ithaca, N.Y..... . . .. . 44 P2
Minneapotis, Minn. ... 5] o 200 100
Rochester, N. Y. ....«.. ..o .~ RO oo
Bt. Louls, Mo....... ... ........ ... 2,104, o0

S U O

. Boston (not included in tables) reports 2,000 rooms and pinnos *“in
primary classrooms only.” New York City, 16,000 rooms, reports
under pianos, ‘‘practically none.” :

Organs.—The statistics show that 56,505 rooms, plus the number

(not given) in Akron, Ohio, Roanoke, Va., Chattanooga, Tenn.,
Providence, R. I., and New Britain, Conn., have 1,769 organs.
Pittsburgh, Pa.,.1,500. rooms, reports 20 stotionary and 127 port-

able organs, the latter serving the great majority of all the rooms in .

daily lessons. Another school of 40 rooms likewise reports portable
organs so used. =
A piano or an organ in a schoolroom adds to the musical experience

“and progress just what it would add in a home or in a studio, as com-

pared with theso places without any instrument. Not only is the
musical experience broadened and the schoolroom “atmosphore
enriched, but technical progress is furthered. In ear training a sharp
definition of pitch and a steady production of tone that can not be
hoped for from most voices is, with instruments, made possible.

Chromatics, scale formation, and part singing cen also be better
- taught by the use of keyboard instruments. It is not an unimportant
matter, therefore, that so many schoolrooms are equipped with them.

S N Ve e : !
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(14) (a) Does a special teacher of music give all the lessons? . . .. ..
or (b) de the grade teachers give all the lessons without

special departmental supervision? .__... or (c) do the grade
teachers carry on the work under the direction of -a super-
visor of mugsic? :

The table shows the supervisory plan to he practically universal,

TaBre 8.—Departmentul plun of singing lessons.

Kehools.
Special teacher (superviser) gives all the JeBSONB. oo 35
Grale teachers give all lessons, with no special departmental supervisim. ... ... 15
Grade teachera give lessons under instructicn of a supervisor................ ... .0 358
Superintendent gives lessons. .. ... R |

Cincinnati roports all three conditions. One school reports first
plan (a) above for seventh and eighth prades. ’
(15) How often does the supervisor of music visit each room?

Tasee 9.— Visits of supervisor to rooms.

Number of visits. N Nuamber of visits,

Days per week: . gchoots, | Once in- - : Schools.
Five. ... ... ... ... 1 Two weeks. .. . .. ... 128
Four... . ... ... ........ .. .o Three weeks. ... .. o~ 39
Three.. ... 2 i Amonth....... .. ... . . 11
:I‘wn. . 48 ! Five weeks. ..., . . . .. 5,
One....... ................ 204 Six weeks..... ... R 9

Alwrnalodaya.................... 4! Eight weeks. .. - RN 4

Once in— . : l Times per year—

Three days.......... ........ 2 Six (Salt Lake City). ... ... 1
Sixdays... ....... ... 3 Four (Trenton, N. J)....... .. 1
Seven dayws. ... ... - 1 Three (Indianapolis, Ind.). . . 1
Light dXve............ . 1, ‘Twico (Baltimore, Md.. and -
* Six times permonth........ .. .. 2, " Seattle, Wash.). ... ... .. .. 2
Three times per month. ... .. . 2
Twico in three weeks....... ... .. 1 ¢

In ud(};gion to theso cities, Atlanta; Ga., reports schools for white
children/visited ench seven or eight days; schools for negroes, once
in six weeks. One school reports grades 1 to 6 visited every other
week; grades 7 to 9, visited two days per woek. '

(16) Are prospective grade teacheis required to pass an examination. ”
in music? ... .. If so, who prepares the questions?

L
Hchools.
Teachers examined. . ........ .................................. . 181
Teachers notexamined................ ... ... Lo 368
Teachers not always examined. ... ......... ... ... foosaannonaanass 8

+ Questions prepgred by— - T .

Stateorcounty board. ... ... .
City examining board...cc.................. P
Bupervisor or director ef music.............................. ...

Superintendent of schools. . ..................... Devapodaoanga

. ‘ L M‘«

TABLE 10.— Examination of tcachers.

O
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22 _ MUSIC IN THE PUBLIC SCHOOLS, ‘

~ By Table 8 it is seén that grade teachers in the vast majont) of
schools do the direct teaching under the guidance of a supervisor,
but by the first part of this table it &8 seen that no preparation. fur
this work is required in a large majorit,y of school systems. The
inconsistency and weakness of this is obvious.

It will be noted that 32 of the 181 schools roportm«r that tenchors
aro oxamined do not reply as to the sourco of the“questions given.
Probably there i3 no fixed rulo in these cases. Examinations are
often held during. the summer months when the schools are dixor-
ganized, and “uny recognized set of (uestions might in such eases |

+ be used. , . . <

{17) In what branches is the special te‘acher or superwsor of music
required to pass an examination? )

This question will be met with again m that scetion of this report
entitled “Music in State school systems.”” It is suflicient to say here,
with regard to examinations and all other practices looking to ascet-
taining the cogipetency of public-school music teachers and to issuing
tham licenses to teach, that there is extreme divemity and confusion,
as well as considerable weakness.

As a specialist the supervisor should give evidenee of possessing a
high degreo of special knowladge; as a teacher apd director of teachers
he should give evidence of possessing o pedagogicnl knowledge at
least equal to that required of the grade teachers whomn he is chosen
to direct. Yet often the manner of certification leaves one or the
other of these efpacities open to grave doubt, and sometimes neither
is conclusively ascertained.

Conscientious judgment of each individugl applicant by local
authorities, enlightened as this judgment is'by the general increaso
of knowledge und guided as it is by tho ad vancement made in standards
of teuching, alone protects the situation from great weakness, It is
not too much to ask, however, that such individual judgment be safe-
guarded by State rugulatlons that shall insure at least the major
requirements for successful supervising.

TasLe YL.—Eramination of supervisors.

Supervisors examined in— : Schoals.
Musleu i s e S R R R SRR . . v e e i20

Music and pedagogy... o T — e 9%
Mumcandcommonbranchee IR S S 1
o Regul&rbmnchesandnotmmuau,..........\.. 12
Vocal music.. i R SRR -+ o e e e e 2
Supervisors not always pxammed .................................... PO 1
Bupervisors not examined in any subject ...l 152
Supervisors take same examinations as grade teachers......... cecoacacaas 4

or -

«n . v

S e - . : . . . . .
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The following indircet answers weore recorded:

82hools.
State license qualities. . . 5
Adequate preparation (suc h a.ngrmiualmn fr nn consery utur\ uf music ) quahhoe 3
Normal-school training decides.............. ... oo o T 14
\lalereqmre\nentaeuﬂluent‘....... O ¢ |
‘Training in special ornormal sehools. ... ... ... . 18
Preparation in recognized school of musie. ... oo "8

The schools of Dunmore, Pa. . were, we have been told, reported b\'
the Mosely Commission as having th(' best singing thc members of
the commission Teard in any school in Aferica. In this light the
report- of music in the grade schools of Dunmore is of prime interest.
It i3 given verbatim. the answers being in italic.

.
Music 1v A, Grapes serow the Hicu Scroot, Dusmonre, Pa.

. * - ’
. Is music required?  Yes. e

2. How many minutes per week are given to it in cach grade? Bygut 150 in lower;
100 in upper.

3. Is the colme graded? Yes. .

4. Give titles and authom of textbooks used jn e b yrade.  Tarmonic Reader by Rip-
ley and Tapper, Sight Singing Melodics ( Newton),

5. Do you give pdrticular attention to voice building?  Vex.

How is thiz done? By watching voice quality in drills and ail mhrr erertises,

. Features of practice, by grades:

Rote minging: Grades 1, 2
S1aff notation and sight singing: Grades 2 2, 4, 5 0.
Individual nin;ﬁng: Grades 2,4, 4,5, 6,7
Vocal drill: Al grades.
Ear training: Grades 3. 4, 3, 6, 7.
Dictation: Grades 3, 4, 5, 6, 7, 8.
Written work: Grades 3, 4, 5, 6 7
Sight reading, using nyllables (-mdw 2445, T8
Singing words at xight: Grades 8.
Two-part singing: Grades 3, 4, 5, 6, 7.
Three-part singing. Grades 7, 8, 5, 6.
7. Are the pupila ‘‘marked” in music? VYes. .
If 80, aro the marks considered in their clas standing?  Yes.

8. What are the steps in your method of teaching children in primary grades to sing
by note? Tonic chord on § bines—D, M, 8; by the end of year 5-line ataff is
completed. )

9. What percentage of the pupils.in the grammar gradee can eing an ordinary hymn
tune at sight? 80 per cent.

10. For what parts is the inusic uséd in eighth grade Whtten? 4 parts—alto, soprano,

tenor, bass. .

11. How do you manage boys’ voicee during the time of 'changq of voice? Sing softly,

using only those lones that come willh ease.

12. What ia the total number of rooms included in your answera? About 59.

13, Inhow many of these is therea piano? 3. Anorgan? 4. .

1 These will be found to bo unstandardized.
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14 (a) DQQ a cpecml teacher of music give all the lessons? No. Or(b) dothegrade
teachers give all of the lessons, without “special departmental supervision?
Or (¢) do the grade teachers carry on the work under the direction of a super-
visor of music? Yes.

156. How often does.the supervisor visit each room? Twice a month.

16. Are pmspecm‘e grade teachers required to pass an examination in music? Yes.
If so, who prepares the questions? The State. .

17. In what branches is the special teacher or supervisor of music required to pass an
examination? In addition to music we expect music teacher to have all the qualifi-
cations of grade ( 8. We have always had teachers with such qualifications.

Several factors that would tend toward securing results of great
excellence are to be noted in this report. The amount of time given
per weok is quite exceptional, as reference to Table 2 will show.
Voice production is wisely guarded at all times when the voice is
‘used, though special vocal drill is also given. The careful organiza-
tion of work, as reported under “ Features of practice,” is also com-
mendable. Somewhat more unusual, however, is the unqualified

' affirmative used in answering question 7. It leaves little doubt that
musxg,m Dunmore is rated as a “reguler” and not a ‘“‘special” sub-
ject and is given the sensible sort of treatment that such class1ﬁc&
tion always brirgs to a subject.

In conjunction with the smount of time accorded, this gives a
strong plan of organization. The answers to questions 8, 10, 11, 14,
15, 16, 17 are also commended to the attention of the Ieader
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MUSIC IN HIGH SCHOOLS AND IN RELATION TO THE ]
COMMUNITY.

The following questionnaire was used as the basis of this investi-
gation of music in high schools:

’
QUESTIONNAIRE—HIGH SCHOOLS.

" 18. What is the total number of pupils in the high school or schools? . . . . 500000 0008
19. How many credits (total) are required for gradustion? . . ......... ... .........
20. Systematic courses offered in musical study or practice:

Is the

Isthe | Number [“UPHST|  Soure N
Cours optional | puPuPte | towsrd | byihe Titles and authors of
o each graduation | supervisor textbooks.
required? | course o each g'p:’;; .
© | eacher? .

21. How often is there assembly singing in your hxgh school? .......... ...l
22, Is applled music under outside teachers, as piano, voice, violin, etc., credlwd a8
* school work toward graduation? ... ... If so, kindly report, using the form
foliowing:

\ —

3 “Credits” allowed
’ N“ml"l “' PW“: iazigth of course toward grados-

Cournes. A
cotirae) ‘lnmmun. tion .tor oach

23. Are such private teachers required 1o meet standards sot by the hjgh-echool prin-

elpRl? L s feorramanagedons
- 24. How many mixed-voice choral organizations are there in the community? .. ...
25. 1s any one of these choruses conducted by the local supervisr or special m&u
Of IUBIC? .t e et e,
26. Is the hxgh-echool chonu largely influential in providing recruita for ﬂme cho-
O PRSP 2
27. Is the high-echool clforus largely influential in providing recruits for the' ehoru
choincf the commnmty? ............. TR T TP TTIPPPPRPPRIPIC WSS

i

o
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28. How many amateur orchestras or instrumental combinations are there in the
== COMMUNILYT .« ...ttt et ie e
29. Is any one of these organizations conducted by the supervisor or special teacher
Of TIUBIC? .« .ot ettt ettt e
30. Is the high-school orchestra a factor in the maintenance of these organizations?. .
31. Does the aschool own orcheatral 1nst.rumenta that are avmlable for atudents \\ho
wigh tolearn? ... ..ol et [P
32. How many and what instrumentsaresoowned? ............. ... ...
33. If there is a people’s chorus, ora people’s orchestra, does it meet in a school build-
ing or receive any support from the school system? ...... ...................
84 In general, is the musital interest, knowledge, and activity of the adults of the
community largely influenced by the music in the public schools? ....... it
not, why not?. ... e

. The total number of school systems included in the tables folow-

ing is 631. Of the 631 schools, 189, or practically 30 per cent, have
no music except assembly singing; the other 442, or practically 70
per cent, have some music other than assembly singing:

The distinction between chorus practice and assembly singing
could not always be drawn. Incidental evidence in the papers tends
to prove that often the assembly singing is of the nature of a chorus
rehearsal ; that is, the voices are classified as to parts, good and pre-
tentious chqruses are studied, and half an hour or more several times
a week is dévoted to such practice. On the other hand, many who
reported chorus singing, as required, evidently had in migd-nothing
more than assembly singing, even when this involved but the singing
of hymns or patriotic songs as incidental to a chupel service, and, it
is safe to assume, without classificatior of the students as to the parts
sung. The distinction between these two modes of activity turns
the scale more often than any other factor in determining whether
to reckon a high school as having any instruction whatever in music
or not.” The most careful study was therefore given the reports,
and the figures presented above may be regarded us reliable. They
mean that 30 per cent of the high schools reporting do nothing to
advance music beyond the stage it has reached- in the eighth grade;
and this percentage may be tal‘(en ns representative.

]

- -

QUESTIONS AND ANSWERS.

-

- Questions 18 and 19 are incidental to calculations made later, and
. 8re, therefore, not reported upon separately. :

S,

(20) Systemtic courses offered in musical study or practice.

In the tables following, a classification of schools with regard to the
number of students enrolled wes adopted. The object of this classi-
fication was to ascertain whether the size of the school bore any fixed

%,, relation to the nature of the musical practide. The enrollment given,
hﬁgga', is-for an entire school system, and in the larger cities is,
i *dnt:nbuted among 8 number o lngh schools.

=
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MUBIC IN HIGH SBCHOOLS—RELATION TO COMMUNITY. {7

TABLE 12.—Chorus practice— Plan of organization.

0 T
Number | Enroll
fligh-achool enroll- | ‘schoots | ment in | Behools hav Schools aving e
ment. r:g:nhu reporting| chorus opt, - | chorus req 5 ~and requ
rus. | schools. . req .
: .
Number. | Per cent. | Number. l Percent. | Number. | Per cent.
10 7 7.0 LR N RO leideinet
1us{ 19,75 85 7.8 60| s 1l
159 | 53,084 % &2 5| .o 8 37
81 29,044 351 - e 12| 250 1 2.0
18] 1513 n 611 5| 277 2 11
4] 8592 30 701 10] 243 1 2.4
17| 120848 6 352 o| . 520 2 1.7
408 | 308, 440 23 I .5 153 ‘ s 12 I .0

The percentages are relative to the 408 schools reporting chorus.
. It is to be remembered that the remainder. of, 631 high schools
have no music or only assembly singing.

“Optional and required” is equivalent to a limited requirement;
for instance, for one year or two years, or required of senior elass,
but optional beyond the fulfilling of these requirements.

The expectation was that the optional plan would be favored in the
larger city systems, but the figures do not bear this out. The optional
plan scems rather to be favored in town and city systems, where
the separate high schools are likely to be fewer and-of large enroll-
ment: to wit, 250 to 500, 500 to 750, 750 to 1,000, 1,000 to 2,500.
It may be that the requirement in the largest cities is for the sake
of that social solidarity so likely to be absent in our cosmopolitan
centers; for this is not only highly desirable in school life, but on
the school rests laggely the responsibility of contributing it to the
Nation. Music is not the least agency in’this endeavor.

TABLE 13.—(horus practice—Percentage of students taking.

e m ——

' Enroll Enrol- vy I
naroll- ment
v meat in ment in| achools

schools schools rt- | Students enter-
8tudents enter- Btudents enter- "ﬁf‘

High-achoul enrolyment. mﬁl";" ing chorus ' ing chorus chotus | opt &"'m"'d .

chorus| ©OPtional. | | required. ap- required,

op- re- tional
~ tonal quired, and re-
Num- Num-
Peret. ber, b
5.3}
0.7
38.0
3.2
32.4 ,200 | 8,818 1,712 | 1,356 .2
23.1 13,351 | 11,41 91.0| 1,900 ™1
38.9 | 42,400 | 37,900 80.3; 7,38 | 3,800 47.8
. 29.7 188,426 | 78,648 88.9| 12,233 { 6,008 8.6
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It will be noted that the total enrollment of any group of schools
as given in this table (and computed by adding the numbers for that
group in the three enroliment columns) is less than the totalenrollment

, given for the same group in the preceding table. This is due to the
fact that a number of schools which reported their enroliment and
plan for chorus work did not report the numboer of stullents entering
chorus. In reckoning the percentage of students taking chorus, these
schools were necessarily eliminated. Thore were 57 such, 35 having
chorus optional, with a total goneral enrollment of 71,701; 21 having
chorus required, with a general anrollment of 11,867; 1 having chorus
optional and required, with' an enrollment of 550. These. numbers
added to the totals of the 3 enrollment columns of the table will give
the total 306,449 of the preceding table.

If chorus practice is made optional, it is chosen by the students of

.smaller systoms, it would seem, more generally than by those of larger
systems. The fairly regular decrease in porcentago here is quite
striking. .

Of the 222,331 students in high schools which offer chorus practice,
under one plan or another and report the numboer of students entering,
121,651, or 54.7 per tent, are so entered. The greatest porcentages
are found in the first two groups (the smaller schools), being here,
respectively, 71.3 per cent and 72.6 per cent. The third, fourth, fifth,
and sixth groups vary from 39.5 per cent (fourth group) to 54.2 per
cent (fifth group). The last group, of largest city systems, shows a
sudden increase to 64.7 per cent. ’

All but eight of the high schools reporting chorus practice report od
as to the credit given it, wijh tho result shown in the next table. '

Tasre 14.—Chorus practice—Credit given.

Schools reporting op-

Schools reporting op- | Bchools reporting re- tional 1 trod
tional chorus, grou auired chorus, an( 2

as to credits. B as to credita. jroues gm' grouped as to

rmmgumaidm.

g .
Total cumber of schools
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Summary of Table 14,

No Poor Fair Good
credit. | credit. | credit. | credit. | TOWAL
Number of schools reporling amount of credit... ....... | 37 62 [ 400
Percentage. ... i 50. 50 9.25 15.50 24.75 100
“ [

It is impossible to state hneﬁ} the various'methods by which the
relativo strength of crodits was computed for this table. In general,
however, all reports were gfuged by the following standard:

Good credit.—Sufficient to insure the making in music of at least
one-tenth of the total number of credits roquired for graduation. Or
at this rate if on meager time as regards the number of hours por week
given or the number of semasters alloyed. Credit per hour to equal
that given in other branches, according to whether preparation for
recitations is or is not demanded. .

Fair credit.—Sufficient to insure n‘llng at least ono'twenty-ﬁft-h
of the towal number of credits roquired for graduation, with the same
provisions as the preceding.

Poor credit.—All below fair.

It was expectod that a relationship would be discovered between-

the amount of credit offered for chorus work and the number of stu-
dents enrolling in chorus when this is optional. A computation was
bogun on this basis, but was soon abandoned, as the expected relation-
ship didnot appear to the slightest extent. Probably the enthusiasm
and ahility for leadership of the teacher are more weighty factors.
Again, when chorus work is strongly credited, it is likely to demand
more timo and some study along associated technical lines; and, as
it is not a major study, but must be added by most students to an
already full schedule of hours, it can not be chosen, even by those
who favor it most, unless it is admmxstered as a comparatively light
addition to their regular work. That chorus practice should be so
poorly credited as it is, however, is either a reflection upon the value
of the work done, the musical judgment of the school authorities, or
tho sense of justice of the school officials who fix the credits. -

TaBLE 15.—Chorus practu»—Evalualwn of the music sung with reference to "optumal »
or ‘‘required’’ plany’

——

Chorus optional; * Chorusrequired: | Chorus optional and

High-achool enroll- Nb%o?i . o . Toaterial— | required; material—
L - |ac! . 3
e Wesk. | Good. | Btrong.| Weak. | Qood. | Btrong.! Weak. | Good. .| Btrong.
3 . 3........ 1
an 16 1 15
13 44 ] 1
[] n 4 2
2 4 ] 2
8 3 1] 2
.8 [} M
LS . 13 '7 .
Y o i
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Summary of Table 15.

; Percentage.
-3
No. of
schools.
Weﬂk“ Gioud. \Smmx. i
Optional.......... . .. U 166 .3 5:.8' 10. %
Required. ... .. . . O R a2 | s| o smR| s
Optional aud requind. .. " . R L 10 2.0 50.0) o
All classes. . R | e 32,3‘ 5581 1T

The torms under which the chorus material used is classified may
lead to an impression less favorable than the facts justify.

Under *“strong’’ is included only material that is worthy of the
attention of the average small choral socicty, such as cantatas by the
best composers, short oratorios or oratorio sclections, choral ballads,
excerpts from operas, and some of the lesser and easier operas entire.
These are used in larger schools for concert purposes, their prepara-

_ tion often constituting the greater part of the season’s work.

Under “good” are included &ll the better supplementary octavo

" publications arranged for high-school use, and consisting of oratorio

" and opera choruses, s well as part songs of varying degrees of length
and difficulty, but of unquestioned musical value, and also of several
of the better song books fb' high .achools that cover much the same
ground as the octavos mentioned.

Under “wesk’ are included principally song books that are hardly
beyond the standards recognized for-assembly singing. " These books
aro characterized by part writing that is rudimentary and implies no
organized chorus drill, by subjects and texts that aré commonplace,
by editing that betrays lack of artistic conscience and musical knowl-
edge, and by the inclusion of much material that has no value beyond
the fact that it is famyiliar or popular and can be sung in any style
without detrinfent to it.

Megasured by these standards the table sltows gratifying -acoom-
plishments in- high-school chorus singing, over two-thirds of all
schools reporting being aligned on the side of music that must be of
value to those studying it. z '

It is worthy ef note that where chorus is required the musio is
somewhat more advanced than where chorus is optional. Evidently
the advantage gained through electiop to chorus by a proficient
minority is more than offset by the gain in size, enthusiasm, and
strefigth ‘of support that is experienced when the entire school
cooperates in chorus work. . :

-
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TABLE 16.—Orchestras (and bands)— Membership, instruments owned.
[Noreport of bands was requested, but the reports volunearily made are recorded. )
Orchestras. ‘ Banda. ' Instru-
S . | ments
High-achool enrollment. | u . N owned
: #n- Num- {ern- by
Number.! i bers.? ber.! . rs) | achool.
\
2+1) 16| 1 S 3
3V + 1) 09 (+1 B
76(+ 15) 944 (+2) k]
3+ !-; iKY | 94 '
8(+2 143 3
31(+6) 74 A+2) 4% 1l
Y . (+3) .. 43
Orchufma in cities:
Boston . . . 29 ... | .. !
Jersey City . 30 7
Providence 70 0
. Pittshurgh . - 62 12
¥ Pmlndelphla 300 [
New York ... .................. 30 . ?
Buffalo.... ....... ................ 0 0
Cincinnati 0y ... 30
Seattlo ... ... RO @)
Minneapolis. 75 1
Chattanoora®. 0
Total . . 6 00 a o po o . 102( +40) = 238 4,181 3(+5) 73 205+ —
' The orchestras and bandsadded in ntheses areul] such as fuiled to report their membership.  There
fore the number of members given of orchestras and bands 1 the number found in the orchestras and
hands not tabled in parentheses.
?In the 43 instruments owned by schools of 2,500 or over.
3 Rents {nstrumenta.

¢ Just starting fund.
$ Nane; ““but a number of high-schoul players play in Chattanooga S)mpbmy Orcheftro.”

To the sum of 238 orchestras must be added an indefinite number
in nine large cities; also a string quartet conducted by Charles A. R.
Stone, superintendent of schools, Coldwater, *".ch., who further
teaches musical appreciation in the high school there.

To the sum of 4,181 members of orchestras must-be added the
combined menibemhip of 46 orchestras not roported as to the number
of members composing them, and also the members of the string
. quartet just mentioned.

The 192 orchestras reporting their membership havo in all 3,037
members, an average of almost 16 per orchestra. :

To the 295 instruments owned by the schools and available for *
practice and orchestral use to student members must be added “‘a
. number” in Boston-and in New York City. Scattle reports in this

connection, the practice of renting such insiruments as are needed,
and Minneapolis reports “‘just starting a fund” for the purpose of
. such purchase. Cincinnati, reporting 30 instruments, states that.a
fund of $750 was granted by the board of educamon and that the
schools raised $325 more.
The report of Chattanooga, giving evidonce of a fine articulation
between the gchool and the commnmty, is most interesting.

L
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« TaBLE 17.—Orchestras (and dands)— Credit given.

l' HIigh-school enroliment. ‘ None.| Poor. | Falr. E Goodl. ‘
I |

1-100.... .. . ’ 2!
100-250. ... ... o 35 2 L
250800 8 4 s s 8
| 500-750...... 803000 17 3 6 e
- 7501000 .o [ i .. 5
1.000-2,500. . T 3 3 10
2,500 and over. . . 4 . 1 5
Total (219 inalb). . 139 13 15 52
Percentago... ... .. & . yPF

. 63.4 5.9 6.
Lo

Disregarding the comparative amount of credit given, the figures
aro as follows: No credit given, 63.4; some credit given, 36.5.

A greater number of orchestras and instrumental ensembles, 239
in all, report upon their leadership. This report is as follows:

U TasLy, 18.—-Leadership of orchestras and bands.
Conducted by—
The aupervisor of music '.............. 180
Aspecial teacher. . .. ... 76
A high-school teacher. ... 5
The high-school principal...........o 5

A high-school pupil.. ..o 2
The superintendent of schools (the Wiring quartet befare mentioned) 1

As to the credit given orchestral praciice, a fow words of comment
are pertingnt. .

The number of orchestras and the number of players enlisted in
them is causo for hearty congratulation; but proper recognition is
not accorded such activity,-as is shown by the weak credit given and
by a large number of reports that reveal that the orchestras are not
under school control, but are loosely organized and lightly regurded.

~  This means that orchestras are often managed in such & way as to
gecure no cducational results, but are rather contributors to the social
pleasures of the schools, and that they aim at no definito advanct in
musical education for the players and no advance in musical under-
standing for the hearers. Some knowledge, it is true, must result,
but it is not knowledge of the beautiful in music. _ .

The possibilities and functions of orchestral playing were reviewed
in a preliminary report of the committee on music, acting under the
committes for the reorganization of secondary education for the
National Education Association. This preliminary report was read
at the_meeting of the National Educatien Association in Salt Lake
City, July, 1913. The following are quotations from it: '

This branch of musical study and prattice should be an invariable offering. It
should be open to any student qualifying for all four high-school yea:s.

T 1 - .
1n dditon, Seats roparts ““M““m“»m““‘““‘f‘f'““"‘mt'?"{
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The musicianship that results naturally from ensemble playing is more advanced
than that which arises naturally from enssmble singing. More hours of practice and
preparation are necessary before successful participation is possible; the expression
of the musical thought or impulse is less direct than in singingsand becomes a matter,
therefore, of greater refloction; the mechanical nature of the medium of expression
mukes sight reading and-a knowledge of staff notation more exact; the number and
diversity of the orchestral parte—diverity in pitch, tonal quality, and rhythmic
procedure—make the whole a richer complex than is presented in chorus work; and
this complexity and variety has: attracted composers to orchestral e¢xpression for
their greatest works.

Novertheless, the course in orchestral cnsemble must bo guarded, if it uttaine its
best ende.  Tho fullowing recommendations aro therefore u&red:

First. The instruments should be played in the manner of their sulo capacities, .,
iho ideals of chamber mysic and the refined treatment of each part in a symphony
ogchestra being ever kept'in mind.

Second. Music should be selected that, however easy, still recognizes thesc paiticu-
tar valuos for each and every instrument.

Third. The orches'ru should be considered an orchestral class or orchostral-study
; club primzarily, and a factor for the diversion of the school only incidentally.

Fourth., Instruments should be bought by or for the achool, to remain school pro
erty, and these should be loaned, under proper restrictions, to students who will
learn to play them. The rarer instruments, such as the double-bass, timpani, French
horn, oboe, bassoon (or uny less rare that are yet usually lacking in any particular
school), should be bought.  Only by such means can orchestral richness and sonority
ho secured, the real idiom of orchestrabo exemplified, and advanced orchestral
literature be made practicuble to the studenis. .

Fifth. Seventh and eighth gmdo orchestras, similarly conducted: andsequipped
with a like generous outfit of s(grool-owned instruments, should bo orgunized as ttain-
ing schools for the high-school orchestra.

Reports of bands were not ggquested, but all voluntarily reported
hgve been gabulated. The band has a worthy function, and if .
adfiinistered in accordance with the aims just outlined for ogchestra,

1y serve better purposes th}n merely advertising the schmﬁ—whilo
continuing to do this. Its varietics of color are, however, inferior
to those of the orchestra, and the literature of its instruments, either
singly or in ensemble, is notably poorer and more moagro thap that *
provided by the great-composers for the orchestrz. It is consequently
a far less valuablo service to a boy to enlist his interest in band than
to cnlist it in orchestra.

Academic:  Musical history, musical appreciation, harmony.—In
studying the accompanying tables the following explanation needs
to be borne-ig mind: . '

First. The total number of achools reporting is divided between 4wo columns.
Thoeo in the first column reported the subject, but did not report the number of

- students enteiod in their classe. Those in the second column «id so report, and the

aggregate number of students entered is therefore stated in connection with this
number of schools. - '
“Becond. The schools aro grouped under plans A, B, and C. By plon A ia meant 7
the study of the subjoct in a formal way, as a well-defined, peparate branch. By
plan B is meant the study of the subject in combiration with one or more of the other
hranches reported, ss history and appreciation combined, or elomentary theory and
harmony combined. Many of these combinations are quite proper and desirablo, B
%nd imply by their adoption no indefiniteness or weakness in the courso. Indeed,
8°—-14-—‘-3 N Co S B o .
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fad it not been known that in some schools the subjects were separated, the question-
naire -would have been formulated to combine them. (Chorus is not included in
such combinations under the intention of our plan B;-see plan C). By plan C is
meant incidental attention to musical history, appreciation,-or harmony, or any or
all of these. in connection with chorus practice, in which case the woik is probably L
very meager and is of advantage only because of the greater number of students
who by thie plan at lenst have their attention directed toward higher phasea of musical
study.

Third. The largest cities reporting these subjects (cities enrolling mote than 2,600
high-achool students) are given specific mention. The numbers of students in their
claases are not stated, but it must be bdmo‘in mind that these indeterminate numbers
would swell considerably the totals given.

To the number of students given must be added those in the nine
. schools reporting the subject taught but not giving the number of
students entered in the classes. . ¥
The following large ¢ities, each with high-school enrollment of more
than 2,500, should also be added as reporting the subject:, Boston,
. Cincinnati,” Kansas City, New York, Pittsburgh. In all of these
. cities the course is elective, and the credit given, where reported, is
fair or good. Pittsburgh reports 118 students; the others do not
report the number. New'York qualifies the musical history as
“incidental.” In addition to these, Philadelphin reports ‘‘weekly
five-minute talks” on the subject. Everett, Mass., reports musical
history and appreciation in grades 7 to 9. One school of 250 students -
_teports a course in musical history, appreciation, harmony, elementary
theory, and sight singing combined for a1l normal-school students.

To the number of students given must be added those in the six
schools reporting the subject taught but not giving.the number of
students entered in the classes.

2 The following large citics, each with a high-school enrollment of
over 2,600, should also bu added as reporting the subject: Boston,
" Cincinnati, Kansas City, New York, Philadelphia, Pittsburgh (118
students in history and appreciation combined in Pittshurgh). Tho
course in Philadelphia is defined as ‘“ vocal and instrumental recitals
for and by the pupils.” Rochester, N.Y, reporting 50 students, is
included in the cities having fewer than 2,500 high-school students

- that report this subject.
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As the two subjects just reported, history and appreciation, are
vory propejly often combined, and as their objective, whether they
aro combined or not, is much the same, the following table of the
two together is of interest: :

- g 0 o 10 .
Summary of schools o ffering both history and appreciation of musir,
A
I —,_“ _ | S.c:noh ! Students :
. i I'lans of study | orfering. | tuklng. |
i———m.—_”_"»——l - -__! - -—__-;
D PlanA Lo o 22 1Ll
SPlan B : 57 2,8 |
r | PlanC. ... . LI | 14 3,903
o = . P
z Total.......... ! 73|' 7.7 |
0 i

To these must bo added the humber of school systems and the
cities given abovo as reporting the subjects, but (except Pittsburgh)
not the number of students pursuing them.

To the nwmber of students given must be added those in the four
schools reporting the subject but not reporting tho number of students
entered in the classes. : .

+ The following large cities, each with a high-school enrollment of
over 2,500, should also be added as reporting the subject, but with
.the exception of Pittsburgh and Newark, N. J., not reporting the

. number of students: Boston, Cincinnati, Kansas City, Nowark,
N.J. (49 students), New York, Philadelphia, Pittsburgh (8% students).
Now York reports harmony as *incidental’”” and Philadelphia reports
it for “senior girls.” :

From the foregoing it .is found that all three subjects, taught to

-somo oxtent alono or in some combination, enlist a total of 1J2 classes

((§ groups of classes within u city system), with an enrollment of
8,202 students. Taught under plan A, the number of classes or
class groups is 54, enrolling 1,536 stud¢énts; under plan B the number
is 40, enrolling 2,750 students; under plan C, the number is 18,
-enrolling 4,006 students, with additions from incompletoly reported
systems and in largo cities, as theso have'been stated bofore.
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The fellowing inferences may safely be drawn from these findings:
1. The order of popularity with the students in regard to these'
three subjects is, (1) appreciation, (2) history, (3) harmony. Also
, the less formal and academic the plan, the greater its popularity; to
{ the extent that when offered in an incidental way only, in connection
with chorus practice, either subject enlists s remarkably increased
number of students. Unquestionably the element of time is an in-
fluential one in bringing about this condition. College entrance re-'
quirements or vocational courses insistently demand the whole of
, A serious endeavor that the pupil can put forth, though music may be
- of infinite attractiveness and interest to him. The remedy is cer-
tainly to insist that the colleges brosden their educational programs, °
" ang that vocational courses in high schools be carefully worked to the
@mum of efficiency in fewer hours, to the result that students
looking to severely practical ends will not misf entirely the enrich- -
ment of life given by study of the deeper and nobler art values,

2. The order of popularity with school suthorities is ‘(1) history,
(2) harmony, (3) appreciation, with a clearly manifest and wholly

.intelligent desire to .teach harmony by plan A, history by plan B
(combined almost constantly with appreciation, in order to avoid a
pedantic course), and appreciation by plan A. ‘

All three branches are almost invariably elective, except when
tet ht informally, as incidental to chorus, when the “‘required”* plan -
at once acquires favor, or when required in a limited way, as, for in-"
stance, of prospective teachers. The credit given is generslly reason-
ably good, as compared with that given in regular academic branches.

There is manifest desire to make high-school music something more

- than the chorus singing that entails no intellectual reaction upon the
material sung. The number of high schools reporting broader actiyi-
ties is part proof of this; and a great number of schools that have
nothing but assembly or choris singing volunteer comments that
reveal such a desire. ‘‘We are organizing such courses”’; ‘“We have
no such courses, I am sorry to say”; We are trying to have. this
done,” are phrases made familiar by the reports. In practice this -
leads to the strengthening of courses in chorus singing, by incidental = ]
study of one or more of the branches listed, or to the adoption of formal
courses in these branches? The first of these solutions turns the atten- .
tion of the large number of students to important advanced phases
of musical knowledge; the second gives th: h instruction in these
branches to a small number of students.  This specialized aotivity is
in harmony ‘with the tendency of the ags; and it is probable that g
general enlightenment follows more quickly from it than from com- %%

i

- paratively superficial knowledge given to. a larger number,
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No report of the use of player pianos and talking machines was
asked for, but the place given them in schools is so important that a
number were voluntarily reported, namely, 9 player pianos anl 28
talking machines, plus a number not definitely stated in Kansas
City, Mo. (both instruments). The value of these in musical history
and appreciation classes can not be overestimatedwyet, if these volun-
tary reports are representative, a word of conment and suggestion is
certainly due. If the proportions are representative of general
practice, history and nppreciation must be altogether too strongly
directed to opera, for it is here that the talking machiné is mdlspens-
able. But it must not be forgotten that, great as this field is, the

. music par excellence of musicians is not thnt of opera, but is absolute
music—the symphony, the sonata, the string quartet. Here music
as a purely tonal art holds undisputed sway, and here pure music as
an independent art is to bestudied. The opera should not be studied
less, but "the great instrumental forms should, beyond question, be
studled more than the showing made by these voluntary reports

ate.

Szght singing and elementary theory.—The tablgs subjomed are made

on substantially the plan used for the three foregoing. The number
of schools is divided into two columns as before, the first column
recording schools that do not state the number of, pupils entering the
offered classes, the second recording schools that do state the number
of students so entering. The larger c1t1es’\\v1th two or three excep- .
- tions, have not been separately commentaa upon, and all these are
included in the general totals.
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As these two subjects, like history and apprecmnon, are frequently
(and properly) combined, the following summary is given:

Summary of schools teaching both sight singing and elementary theory.

A
Plans of study. m st&“}n-i“
PRAD Aot iatieiieiet et eiei e e e e e e e e aaaan 38 3,279
Plan B.... ... . L I 15 2,471
PIAN Coot it iiie et et et e e e e ie et s ee et e anan ! 5 , 8,684
TOMBL. v et e e e eeeee et et e e e et 58 @i
b

Plans B and Cin connection with these subjects imply no question-
able combinations, but only variqus desirab blellimgs of elementary
theory, sight singing, and chorus singing. "It is worthy of néte
the greater number of schools make these branches elective or hmnt
the  requirement and give fair or good credit.
extremely gratifying; for, although it may .be urged that these

" brapehes should be com®ted before the high school is entered,
thereby enabling the high school to devote itself to Leginning adult
musical activities rather than to completing elementary ones, still, if
this has not been done, there is solid merit in attacking these problems
vigorously at the later date. : /

n closing this survey of advenced work in music,in high schools,

Some Wor e&npvprecmtlon are due. Only a small percentage of the
total numbef®df schools reporting have such work; but,had conditions

© " 20 years ago been reported and could such a report now be compared-
with the present one, it Would be found that the progress is enormous,
and that it has practically all taken place in this spap of 20 years.
Since the hope of a musically appreciative people rests upon the high
schools rather than 1mmedmtely with the grades or with the private

is hoped that all high schools will learn of ity for the practice is so
recent and so little of tradition and technic are associated with it,
that schools consxdermg such work lack both encouragement a.nd
exemple and often resign the project hopelessly in consequence. *

-

s

. The total showing is °

Leaoher of music, this advance is most significant and gratifying. It

\
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(21) How often is there assembly singing in your high schools?
* A total of 571 schools reported on this question, with the following

result: .
TaBLE 24.— Assembly singing *
Bchools having &:;okmhly singing, | Schools having assemlly sing.
Schools per west— ing—
~ Lomot |/

High-achool enroliment. havb & - Fow | o
ag='mbly .o | OnCe cca
singing. |Onoe. Twice. aﬁ,’:‘mﬁ ‘g"; two gmg lipr:‘m sion-

weeks. - ally.
year.

- N

64 76 53 2 4 69 1...2.... 3| B e s, ok

. 62| 6 | 18| 2| a 3 2 |

19 28 7 3 Jhcinane b 8 2055 2| 4

Total (ischools)...| 15| 18| 95| 4| 6| 08 5 3 2| 4

~ By percentage............. i B3 26| 188] 77 Lolmalo 1.‘ ........
|

‘Like the amount of time given per week to music in the grades,
assembly singing is dotermined largely by exigencios of the daily
prograr. is accounts for the large numbers having such singing
week (leaving the same hour open for a threc or four
other days) and again five times a week, while
singing thre es and four times a week is avoided.

A great number of schools reporting no assembly singing state
that this is through lack of an assembly hall. If assembly singing
alone .were defeated by such a shortcoming, it would be of compara- .
tively little moment; but other values that are lost to both schnol
and community by lack of an auditorium in a large high-school
plant are beyond computation. |

(22) Is applied music under ougside teachers, as piano, voice, violin,
etc., credited as school work toward graduation? .. . If
_ so, kindly report, using the form following. ,
(23) Are such private teachers required to meet standards set by
the high-school principal?

-This, the most recent feature of practice in relation to high-school
music, 8s it is one of the most progressive, has already gained con-
siderable favor, as the subjoined table clearly shows. The practice
reats upon the just assumption that a high school should not dis-
aredit educational endeavor merely because this is extramural and
‘beyond the power of the school to provide. The further assumption
is of course included that, in a just and broad evaluation of all educa-
tionalsubjects, applied music, in the case of those who are attracted

" to it, is not less valuable than literary study, geometry, or other
regular branches; with the additional implication that education will

o

-
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. - |

not be less broad if one of these regular hranches, through each of

one or more of the high-school years; is anged for equivalent

industry and progress in some line of musical practice. If such

sdvantage is denied, as it has been in the past, many students to
’ whom music ag an avocation or as .a profession would mean much
are forced to abandon it, at the time when practice is most essential,
for the sake of what are to them less desirable and less productive
studies; or else they must abandon the school training in its entirety
and devote themselves to nothing but music, with such scattered
general training in addition as their often meager resources may
permit them to obtain. Between these two extremes it would scem
that the middle course is desirable, namely, that the State still pro-
vide all that is wished of a general educational nature, and also
supervise the extra-mural study in a way to insure its value to the
student and itsright to a place if a governmental system of education.

TaBLE 25 —.{pplicd music.
PP

E Number of students in— by ‘
! 3 |
' — 8
BREE

0 g3 Zoyg| 22 '
Dg g |8-% §3,
CE 3 [2%¢ 3!

& > CEE
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! The lotters from A to T are merely to distinguish seperate achools of school systems.
1Credjtert hit pumbers of students tak ing not reported.
* The schools uesignated E and M have 96 students altogether in violin and other orchestral instruments.

¢ The school designated 1 offers the courses not to high-school students, but to students inseventh, eighth,
and ninth grades. . e

.

In addition to the 20 school systems here reported, there aro 4 that

# report crediting such work in general, but without specification of _ -
tho branches recognized or the number of students enrolled in ther.

Also 12 school systems reply that the plan-is under consideration

by them; and New York City adds to its negative report: ‘“Should

¢~ like to sea this done.” One school, further, applies the plan only~ .

‘in special cases.” -\ . - o oo
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' Who is to examine and cemfy to the progress made is a problem
l to all contemplating the introduction of this plan. Of the 20 schools
reported, 11 state that the principal of the high school is the judge
(doubtless with all needed cooperation); 3 specify the supervisor of
music as responsible; 1 leaves judgment to & jury from the depart-
ment of music in a near-by college; and 1 designates the board of
education as examiners. The remaining systems give no information
in this respect.
The towns and cities that comprise the 25, grouped by States,
are as follows: Berkeley, Pomona, and San Jose, Cal.; Bristol, Conn.
_Twin Falls, Idaho; Alton, Aurora, and Oak Park, I1l.; Winfield, Kans. ; |
Paris, Ky.; Augusta, Me.; Concord, North Andover, and Westboro,
"Mass.; Ann Arbor and Battle Creek, Mich:; Minneapolis, Minn.;
Rahway, N.J.; Norwich and Utica, N. Y.; Ashtabula and Cincinnati,
Ohio; Pawtucket, R. I.; Centralia, Wash.; Superior, Wis.
As this report is going to press additional information describing
a most excellent plan comes in the form of a letter from Dr. Hollis
Dann, principal of the department of music of Cornell University.
Ithaca, N. Y. In connection with it the fact should be recorded
that to Dr. Dann himself, in large measure, is due the credit for theso *
admirable provisions, for which he has labored steadfastly and effi-
ciently. His statement that the plan is not generally known is
borne out by the following facts gained by a brief additional survey
of the reports received. From the State of New York 48 reports }
(towns and cities) were received. Two of these, Utica and Norwich,
report that they credit applied music, and Buffalo answers the
" query as to whether this is done, ‘“No, but think it soon will be.”” .
The remaining 45 give negativo replies that reveal no hint of the
provisions that Dr. Dann reports. That these will soon be botter
known must.be the hope of all interested in muslcal education.
Quotatlons from the letter follow:
No doubt you know that we have a planin operation in the State of New York which
allows credit for outside music study taken in approved gchools. This acheme was
+%* included inthe 1910 syllabus, which is now being revised. *It is possible for a student

to secure 35 counts in music toward a 72 count regents’ dxv Twenty counts are
allowed for regents’ examinations in music, as follows:

Counts,
Chorus singing and rudiments of music....................ooo 2
Elementary harmony.. ... 3
Advanced harmony and counterpoint.........coovoeiiiiiiiii ... 4
Musical formand analysis.. ...........ooiiiii i 4
Dictation and melody writing............ ey A e 3
History of music and acoustics. .............o.ooevieiiiiiin e .. 4

a

On completion of this theoretical course 15 counts are allowed for mueical practice
e for studénts of regularly accredited and inspected schools on certificaté of the princi-
% pal. The remaining counts must include history (2 three-hour counaa), Englinh
;b».(4ym),mdcladxnhw(2ym)md8docﬁveeounu :
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It is not generally known throughout the State that such a plan is in operation,
and compgratively few students have taken advanmg% of this opportunity to major
in music while pursuing a high-school course. ’

(24) How many mixed-voice choral organizations are there in the
community? ’

(25) Is any one of these choruses conducted by the local supervisor
or special teacher of music?

(26) Is the high-scliool chorus largely influential in providing recruits
for these choruses? o .

(27) Isthe high-school chorus largely influential in providing recruits
for the chorus choirs of the community?

(28) How many amateur orchestras or instrumental combinations
are there in the community?

(29) Is any ongapf these organizations conducted by the supervisor °

o sp%eacher of music? v :

(30) "Is the high-school orchestra a factor in the maintenancg of these

orggnizations? . * ) o

Whether high-school music tends, in the opinion of its teachers and
supporters, to maintain and stimtlate tho musical ‘activities and
interests of the adults of the community, was the subjoect of this
inquiry. Of the 476 school systoms having music in their high
schools and ondeavoring here to answer, a large majority, it will, be
observed, believe that chorus chofrs are recruited from their high-
school choruses; but less than half feel that the high-school choruses
are influential in recruiting tho local choral societies. One-fourth of-
these systems report their supervisors of music active outside of the
schools in conducting choruses or orchestras. On the other hand,
a number of supervisors, in towns quite largo enough to maintain _
good choral societies, report explanatorily, that there are no organi-
zations of the kind for the supervisor to conduct. To these it may
roasonably be suggested that the supervisor should be a leader in
organizing such societies, if none exist; and especially if ho remains
in the community a number of years his work may be of such char-
acter as to find fruition in the demand for a choral or orchestral
society, which would owo its inspiration to him whether he conducted
it or not. This, though not possible of fulfillment always, must be
the hope of ull those who, by virtus of their position in the schools,
become directors of the public music. '
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TasLz 28.—Articulation of high-school and community music.

I
. ! Places
| Places Eltcss Places | o
. n | w .
Num- | which :hlzllc:h .which | high- | . | Places |
Populstion| ber of | super- " } high- | school ans
of towns | places | visor s| 3°0001\ soh o] {orehes-| O | 1DE DO
and citles. |answer-| sctive | TUSIC | oo [T | musfc
S tng. |in city |POCTWS! rorruisirecruits] 108 (I high -
- ’ * e “c‘i‘(’,‘_‘ choL\;s adult school.
ductor. cholrs. Jorches-
ruses. 4
tras.
I ————— ———
v Und : g
nder ' .
' 10,000 216 LT Il SR B VIV N 1| 37 )
| 10,000 to ) | '
25,000 146 E 124 ) 15 11
. 25,000 to _ f 1 G
i soo00. el T w33 4w 2 G 2
1 50,000 to : 1 i
| ln(1)00(1)0, 25 L B3, 20 13 4 3
s 000 or i
L er, w !l ol | 19 14 1 3
! w119 | 1189 i 1379 | 140 i 64 48
i
' Plus 1 Questionable. ? Plus 3 questionable~

The answers to questions 31 and 32 were included in the report on .
orchestras in the high schools.

(33) If there is a people’s chorus, or a people’s orchestra, does it
meet in a school building or receivé any support from the
school system?

(34) In general, is the musical interest, knowledge, and act:v:ty of
the adults of the community largely influenced by the music
in the public schools? If not, why not? :

The first of these inquiries sought to discover whether “a contri-
bution of the schools to the culture of the citizens over school age,”
as Supt. Condon, of Cincinnati, Ohio, expressed it, is made, with
respect to musig, in many communities, The answers reveuled that
& small percentage, though perhaps larger than mlght be expected,
do make such contribution. The second inquiry endeavored to
ascertain the effect of schodl music upon the community, in the judg-
ment of those interested and in position to observe the facts. This
report, though very favorable, is possibly not justifiably so in fullest
measure; for in many places where answers to preceding questions
revealed almost a total dearth of musical accomplishment: in the
schools there was emphatic assertion that the schools were extremely °
beneficial musically to the community. On the ether hand, there
were unfavorable answers to this question in cases where the school

- music was manifestly of a very high order and most ably adminis-
. tered. On the whole, however, optimism predominated—dispro-
- portionately so, to a considerable extent, as shown by the evidencein
=-." the papers themselvgs. Nevertheless, that 8 very large majority of
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. they may be combined at the end of the 94800 to form a large mass chorus competent
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\
these tu. cavie judgments are ‘voll taken and are amply ]uquﬁed

- admits of no quastion.

TasLe 27.—Schogl support for rommumtu music and influence of school music on the
» mmmumlu

’

| Number of towns and
" edes reporting as to | School music influencing beue-
schoolaid for people’s:]  fietally the music of {ho com-
l choruses and orchies- munity. .
) | tras.
1 u}»ulmlon I
| towns
| and cl‘ms. Placed .
i Places | Places | report-
| Novkd, Noue | Ald |reports| report-| ing | Unan-
o to oid. | given. ng o Ing “Ques- swered.| o
i ! MNo."? "\m v o tion- !
: : ol ably." :
’ | } i (- ’ ’ | : .
| ' ' a H 1 H
i tol16,000. | 243 18 w0 | '. EI N < T
;10,000 o ; i . o
| aseoo.. ! 152 nj owio 2| w| e s
25000 v | i 1 | \ i .
0,000.. .. 2 4 l 41 10 48 ] 10 !
L0.00 1o o D) | | .
100.000. ! ML : 1! 3- 2 U 1 5
106,500 or t i | }
i over..... 2 I | 5 2 2 4 |
[ R ! B
| 3 38 A 3] 12 |
1

Of the 507 towns and cities reporting “No aid” to community
music, s number may be like the 33 in the next column—having no
organizations to which to give aid.

The plan recently ndoptod in Pittsburgh, Pa., should be quoted
here, as it is probably unique in its features and scope, Under the
epartment of special schools and extension work not only are night-
stkool classes encouraged, but many social-center groups aro formed.
Inched in the plans for these is encouragement for choral socicties,
orchesPrus, and other musical organizations, as shown by the follow-
ing .quotations from the announcement of the department for the

" current year 1913-14: | S ~

While the epirit and purpose of educational extension is to provide what the people
need and want, there are certain lines to which special attention will be given.

The organization of choral societies and orchestral clubs is heartily enconraged. .
The school buildings are opeu to such bodies for evening rehearsals, and directors
and all veeded equipment will be provided when a sufficient number apply for
orchestral cnsemible or chorus practice. All who would enjoy such musical activitiee
are urged to confer with others of similar tastes in their districta and to lay their plans
before the director of music. Ifthénumber of membersrequired for separate organiza-
tion is ot found in e district, those who so desire are at entire liberty to join any of the
chorusely er orchestras in neighbbdring or central districts.

1t is Proposed to form a large cen}ml orchestra at the Fifth Avenue High School,
and to continue the cheral association in the Allegheny High School which was s
successfully conducted 1ast year. 0

1f there are several choral clubs capable of studying good works, it is hoped that_

60098°. ~24—— 4
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to give an ¢cellent concert performance of ﬁwmdnd works so studied. The same
plan isadvised for the orchestras; and if these are of sufficient capability, they cohld
‘provide not only orchestral numbers, but could eventually play the accompaniments

"*to the chorus excerpta, cantatas, or oratorios that the choral clubs might have pmpared

Musical study clubs and clames in musical appreciation, harmony, and voice inay
also be organized, and plans looking toward such organizations will receive full con-
sideration and all pomBle support.

National groups, groups compoeed .of those from other lands who wish to preserve
the songs and study the music of their native countries, using their native tongue,
will find the resources of the department at their service, wherever sufficient numbers

" are interested.

Qppertunity for the promotion of vast musical interests that in past years have had

50 ‘slmilarly convenient and adequate channel for expression is thus thrown open to
.« S eltizens of Pittsburgh. The resources are theirs, and it is hoped that the widest

‘uas will be made of them. -

i ;Tj Under these provisions there are nqw in this second year for the .

“plan, five choral societies, four chorus classes, and one class in voice
eulture, with a combmed membership of 600, and three orchestras,
with total menibership of 60. The movement is only in its incep-
tion, but it is gaining strength almost daily. )

Places -listed as reporting “Questionably” as to whether their
school music influences beneficially the community music or not,
often state that they “think it does slightly,” or “it may,” or ‘“no
a8 much as it should.” All such doubtful reports are listed in this
column.

Among the large cities that smw the good effects of school music

upon ‘the musical life of the community are Rochester, Boston,
Cincinnati, Indianapélis, New Orleans, New York City, Seattle,

" and ot.hers

Cincinnati, with good reason, is especmlly emphatic in this state-
ment. There the schools have kept in close touch “the musical
activit.ies of the community, including the biennial Fest.lvals

“Pax Tmunphans " and Plerne’s ‘“Children’s Cmsade,
chorus has received great benefit. from the musical training so well
- begun in the schools. The extent of this influence, as well as other
-interesting features of the school work in relation to the community,
.are partially revealed in the quotations which are sub;omed taken,

from the report of Walter H. Axken, supervisor of music in the C'm- :

cinnati publio schools.
Tn snswer to question 20, “Systematic courses oﬂ'ered in musxcal

) stndy or practice,”:Mr, Aiken files the followin}s with the statement,

']‘hu is an aocepted course for professnonal tmmng "
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- Mvarc.
First year: | Third year—Continued.

» Engliah, ¢. German or Franch, 5.
Elocutiam, 1. ' Vhysics, 6. M
s | e g e

. 8 ‘hys! ).
Physlui training, 2. Chorus, 1. =
oruy, 1. Harmony, 2. -
Music dictation, 1. Instrumantal ant or vocal, 10.
Instrumental art outside of school, 10, Music appreciation.
Second year: o Fourth im
ish, 4. English, 4. .
Elocutiom, 1. Elocution, 1.
a tr'y& - . r (‘Eermgn mthnch. 5& -
eometry or anc! history, 5. American history and civics, 8.
Physical training, 2. - . *I'bysical training (optional),
Chorus, 1, Chorus, 1.
Intervals and cherds, 1. Harmony or counterpoint, 3.
T ulgsuumenm art oatsids of school, 10. ;‘nc?l and lmimmanul art, 10,
year: usic appreciation, -
English, ¢, . Hhuryl:)f music, art,
Elocutian, 1.

I
.

22. Is applied music under outside teachers credited? Ves; tf under school control;
" and 60 studenls are recorded as working under this provision. ) '

26. Is the high-achool chorus largely influential in providing recruits for thess [com-
munity] choruses? Made up almost entirely of former graduates.

33. 1f there is a people’s chorus, or & people's orchestra, does it meetin a school build- .
ing or receive any support frém the school system? People’s chorus supporied

by schools in connection with night high schools.

34. In general, is the musical interest, knowledge, and activity of t.hg adults of the
community largely influenced by the music in the public achools? Yes;

detidedly s0.  The schools partivipate in great works of art at owr greal festivals. )

In addition Mr. Aiken proffers the following personal statement
and*printed regulations: -
Music hss had & place in Cincinnati schools for 69 years. During this period all of
the pupils in the community, regardless of whether they could sing of not, have been
under its influence. This is the condition to-day. A technical course or vocational |
« Course has _béen added as noted below: o

= e MURIC.

The technical course of music is offered in order that the work of the high achool
may supplement and strengthen the work as conducted-in the college of music and

by privete teachers of music. 1t is offered mainly for such pupils as desiro to make

& serious study of music, with a view to performance, teaching, or composition. , Those
who want to be kindergartners will he especially helped by this course, but they, o .
should also carry ‘“drawing ” as an extra. ’

The course requires that the pupil ahall be a student of either instrumental or
vocal art at the colleges or with privhte teachers, and shall be willing to devote one
and one-half hours per day, outaide of the time spent with the school mysic, to instru-
wental or vocal practice. . . §
German is the required of the student in this course for the first two years,
after which he mg} continue German or study French for two years. Neither botan g
nor zoology is required in the first year, and in the second year a chyice is given .
betweon geometry and ancient hi qry. : . L PR

The student take in school, in the first year, oral and written music dictation;
which includes the following: The singing of musical pliraseg to pupils, they inturn
. writing the mme; melody writing, together with the v.mnnﬁ of the various major and

minor acalee, and a general royiew of the elements. This isfo lowed in succeeding years
withs stug{ of primary chords, of harmony, and musical appreciation. R

The art ol becoming intelligent listeders will receive the attention which it merite -
. throughout the four years of the tourse. This course will lead to graduation, but net _ : et

ttance to the university. ' It ia s vocational course.  All instrumental or vocal
art pursyed ou .d9.9“h°:°.yh°°.‘ﬁ'““‘.“W?"h‘!‘i_ﬂl‘-": ”~in,:
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" A pupil is entitled to credit for his instrumental wotk who shall succearfully
the requirements of the examining boards of our reputable collegos or private teacm
and can furnish to the echool authorities, upon examination, satisfactory evidence
~ that he is worthy of such credit. ‘
In St. Louis, srticulation of the school music with the best of music
in the community is sadmirably secured by means of concerts given"
by the choruses of high-school students in connection with the
St. Louis Symphony Orchestrd. Seéveral such concerts are given
each sesson in the beautiful auditorium of the Soldan High School. |
One of these programs is submitted herewith. The picture which -
it calls to mind of many hundreds of high-school boys. and girls
cooperating seriously with a body of advanced musicians in the
production of artistic music can not but be inspiring to all who have
this cause at heart. 0 . f
5 Choral-Symphony Concert. _ ‘
|
\\ B !
St. Louis Symphony Orchestra
MAX ZACH, Conductor
Chorus of High-School Pupils '
B. L. COBURN, Conductor ' ' :
+ SOLDAN HIGH SCHOOL
Union and Kensington Avenues .
Tuesday, March 18th, 1913 g 1
SP.M. i
d ) Program i
|
1. Overture to “Raymond”... ... ... .. ... ISR Thomas A
Chorus s . -
2. (a) Even Bravest Hearts.................0.........o.o. Gounod
(b) When the Foeman Bares His Steel. .. ...................... Sulliven
3. (a) Adaglo Pathetique..................... e Godard
(b) Entr'acte Waltz............................. DRI Hellmesberger
Chorlis . i .
4. (8) Two Grenadiers........... PO S Sphumann
(b) Memorial March 5. ... ... voeeeeenieeeee o ........Chopin
i 8. “Coppelia” Ballet .................... P . .Leo Delibes
i | Nectume "\ o
y e Waltz ¥ .
o | Chorus .- . T .
“z';. ) .‘ 6. (a) Gypsy Lifo ... ...... Roooopoaooneenaas SN Schuman 4
o {b) Songotthe Vikdngs .. ~............_................ Roocn0s " Fanisg |
3 L : {'7" M‘E“!‘q’ u'n_‘. Btmbouh"
T SRR B B
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One of the most interesting features of this entire report is found
in the statements made as to why school music is not influential in
those places that report it so lacking The most frequent explans-
tion is that the subject is too new in the schpols, 14 places so report-
ing. That the place is suburban and has no individual life is reported
from 3 places. In many reports the community is itself roundly
criticized and -held to be responsible. and no douid@with perfect
justice. ‘‘All commercial”; “All for money”; ‘““Care for nothing %
but picture shows’; “Only 10 years {rom sagebrush” (this from a
western tewn, of course); “Too much society”; ‘‘A manufacturing
town”; ““A mining town”; “Care only for vaudeville and comic
opera —t,h%e are some of the comments made by earnest and
thoughtful superintendents and supervisors upon the towns in which -
they are trying to do a good work. One sees a scroll of tawdry, super-
ficial life open before him as he-comes upon one after another of
such Teports. But against these must be weighed the hundreds of
honest optimistic reports, many of them bright with justifiable
enthusiasm, and all confident of still greater results to come when
this comparatively new cndeavor shall have gained its full sweep.
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The questionnaire sent to State departments of education was as

" follows:
. QUESTIONNAIRE.

1. Is music required in the public schools of the State in grades below the high
school?
2. 1f 80, how long has it been required? 0
If not, waa it required at any time in the past?
. Do the requirements specify the nature and grade of work required?
If so, what are the important specifications?
Are ‘ ‘State adoptions’’ of textbooks made ? o
. If 80, please give titles and authurs of textbooks in music last adopted.
Is music required in the high schools of the State?
'If 8o, what is the nature and extent of the work required?
8. Are special teachers or supervisors of music in the public schools required to pass
examinations before receiving teachers’ certificates?
If 80, kindly check below the subjects in which they are examined:
Elementary theory and sight singing.
- Harmony.
Counterpoint.
History of music, sestheticr of music. musxcal apprec iation. -
Voice. . . ha
Piano. ' 2
. .. Methods, practice, material.
History of education, pedagogy.
Psychology.
10. Are certificates from schools of music accepted in lieu of exunxnauon?
1f so, what type of schools are eo accredited?
-11. I neither examination nor a certificate is required, what qualifications must
proepective supervisors of music show?
12. Is ah examination in music included in the requirements for a grade teacher’s
certificate? '
13. 1f so, what does the examination include beyond rudiments of music?
14. By what means, if any, is the efficiency of the mstructlon tn music in the pubhc
. achools of the State ascertained? _
15. By what means is such instruction encouraged?
16. Are State specialists or supervisors of music employed?
1f 80, how thany?
17. Is music taught in reformatory institutions?

» oo

N o

©

This questionnaire was forwarded to 48 States, and to Hawaii,
the Philippine Islands, and Porto Rico. A report that would in-
clude all these was earnestly desired, and a second copy of the ques-
txonnure was sent £o States failing to respond in the first instance. '

B Aggthe prqupt time (January, 1914), when further postpOnement of
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the report is inadvisable, Colorado has not replied. The tables and
percentages given therefore embrace  maximum of 47 States. The
reports from Hawaii, the Phifippine Islands, and Porto Rico, which
are of unusual interest, are given separate consideration. It will be
noted, however, that all of the 47 States replying are not included
in the total of affirmative and negative repligs-recorded for certain
questions. ' This is due primarily to failure of some States to answer
these questions at all. In other instances the questions are answered
indirectly by statements that reveal practices which do not fall
exactly under the implications of the inquiry. Such sﬁecial provi-
sions, if they are clearly described and if they are of considerable gen-
eral interest, are ¥iven special mention.

QUESTIONS AND ANSWERS.

(1) Is music required in the public schools of the State below the
high school?

(2) If so, how long has it been'réquired?

(3) If not, was it required at any time in the past?

The number of States requiring music in the grades is 10; those
not requiring music in the grades number 37, - S :

Of ‘these 37 States not requiring music, Connecticut quotes a
special statute authorizing any ‘‘town school committee to employ
one or more teachers to give instruction in tye rudiments and prin-
ciples of vocal and instrumental music in its several schools.” In-
diana answers the question by the words ‘‘when locally required.”
Massachusetts cites a statute that names music in a large list of sub-
jects thaf “may be taught in the public schools” (another list of
subjects being required). Oregon replies ‘‘optional” South Caro- _
lina makes no reply beyond sending, a ‘‘course of study for elementary

‘and high schools,”” issued by the State department of education,

which includes ‘‘singing” in the outline for cach grade. Tennessee
reports, ‘‘Vocal music is in our course of study.” Vermont reports,
‘“The Vermont law does not require music to be taught, but a school
board may provide for such instruction within the township,.or the -
joint committee of union of townships for supervisory purposes may
employ an instructor in singing and_the State will rebate $200 of

- salary paid each instructor, if salary is not less than $600.” Vir-

-

ginia answers, ‘‘ Not absolutely required, but local boards are author- :
ized to provide forit.” These cight are probably matched by similar . .
provisions in other States included among the 37, and are properly
classified in the negative group, with the possible exceptiot of the 2
that include inusic in their State courses of study. Usually such _
State courses are not mandatory, but are rather recommendations of , -
‘oourges. : There is little doubt, from other evidence-at, hand; s
o oo RV T RN - g K
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that this is the case with the 2 States now in question and the classi-
fication made is therefore almost certainly correct. .

"~ The following is a list of the 10 States requiring music in the
grades, together with the number of years during which the require-
ment has been in foree for each: California, 33 years; Towa, 14 years;
Kansas, 1 year; Louisiana, 10 years; Maryland, 13 years; Nevada, 4

- years; Oklahema, 5 years; South Dakota, 3 years; Utah, not stnted
Washington, ‘ ‘for years.” ,

The geographlcal element in this list compels attention. Culti-
vation of music is usually 2 mark of social maturity, yet here we find
the newer States making early provision for musical development.
The conclusion is that the strong idealism and humanism of the West,
coupled with the opportunity to observe and select from highly

,\doweloped social and educational systems of different orders, have
resulted in an educatienal program that at the outset recegnizes
values which have come to older Commonwealths by slow stages of
evolutionary development.” Climate, and the temperament that results
from it, as well as ractal inheritince, may also be factors with regard
to the interest in California; and in Louisiana tho Latin racial strain
at an early date bequeathed to the State musical i institutions and tra-
ditions that pemlsted' and grew with the years. r

" The support given music in the schools is not all measured by the
inquiry as to whether it is or is not a legally required subject. Other
means of support and encouragement will be revealed in later para-
graphs. It is sufficient to mention now that in many States genergl
interest and demand have all the effect of Jegal enactment—indeed,

. more than such enactment would have if unsupported by populnr
intcrest—and that in these States advanced work in music is to be
found in practically every schoo] district. ’

No instance was reported of a requirement for music bemg in force
for a txmo and lager being annulled. ’

(4) Do the requirements specify the nature and grade of work
required? . __ .  If so, what are the important specifications?

There is considerable dlﬁiculty in classifying under general headings
the answers to these queries. Specxﬁcatlons of the nature and grade
of work required are appropriate in outlines issued by State boards
of education rather than in statutory enactments. If the outlines of
8 State board are mandatory, as in Utal, for instance, such detailed
= outlines are, of course, genuine requirements. In most Staltes,
%, bowever, such outlines are only recommendations. If the State re-
, quires music, these recommendations assume the character of detailed

statements of the leglslatlve purpose, and thus obtain a large measure
If .- of authority; but if music is not a State requu'ement, they xemam

Ty
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only recommendations possessing such authority as any recommenda-
tion fromydistinguished and competent men may have, and no more. .
Work of certain nature and grade can not be said, therefore, to be
required unless it is specified in the school law, or unless it is specified
by a State board that has, and uses in the spegifications, legislative
power; or, stated positively, it may be said to berequired if specified
in the statutes, or by a board with legislative power. Thdse are the
“terms understood in the following classifications, both in States ju
which' music (of some nature, not specified) is required by statute
and in States where it is not required by statute. N

The number of States reporting the nature and grade of work
required in music (in grades below the high school) as not specified
18 33. In 31 of these States music in the grades is not required at
all; in 3, Nevada and South Dakota, it is required in general, though
details of\study, we here find, are not stipulated.

The ?&er of States reporting the nature and grade of work
required irr music (in grades below the high school) as being specified
is 8. They are California, Iowa, Kansas, Louisiana, Maryland, Okla-
homa, Utah, and Washington.-

Among the 31 States not requiring music in the grades at sll are
found the following, which deservg special comment:

Arizona reports: ‘‘In music our schools dre in advance of the law.
The course of study.(State) outlines a plan generally followed by
teachers.”

Alabama, Georgia, Indiana, Massachusetts, Missouri, Oregony
Tennessee, Virginia, West Virginia, and Wisconsin similarly report &
course of study outlined but without mandatory power, except in the
case of GGeorgia, which gives limited power, as noted later. Probably
many other States not specifically reporting this plan have it neverthe-
less, and in them, as;in Arizona; the outline may be virtually, if not
nominally, authoritative. At any rate, it is unquestionably of very
great benefit. :

State adoption of textbooks has the force of a specification of the
nature and grade of work desired, if not required. It will be seen
later that several of the States making no positive requirement yet
exert a measure of control by at least prescribing that any instruction
given shall follow a selection of approved texts. » .

With regard to important specifications, the following information
was gained. In studying this summary it should be observed that
the specifications are not, in the case of Georgia, State-wide require-
ments, for they are put forth in a State which leaves the study of
music in general to local option. A distinction is therefore made . °
between this State and those which require music in all sshools and-

then further specify the nature of this required course. This distino- »

s,
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tion is marked by the words ‘‘Music required”’ or “Music not required.”
Itshould be remembered that musicin the grades below the high school
only is spoken of here: '

California.—Music required. * Each county specifies the work required.” »
. Georgia.—Music not required. The nature and grade of work, however, are specified
‘‘in those systems requiring” music at all. Features of these specifications are not
reported. : )

Towa.—Music required. “Elements of vocal music.”

Kansas.—Music required. “‘Complete course specified.” Features of the spect-
fications not reported. a
Louiriaha.—Music required. The printed course of study is cited for detailed in-
formation. This may be summarized by saying that the requircments are those of

any standard serics of school music textbooks, «

Jlary‘tand.—Music required. Breathing and phonic exerciscs and daily rote einging
in first two years. “An occasional exercise for insfruction following suggestions
contained in song book” added in third year. From this yeag on the teacher is
advised to follow a good texthook.

Oklahoma,—Music required. *‘Elements of music—vocal "’

Utah.—Music required. The State course of study prescribes music, and .**the use
of the course of study is mandatory.” [Details of the course in music not reported. }

Washington.—Music required. The printed outline in the course of study 1s cit
for details. ' The requirements imply the following of regular sets of school music
textbooka.

(5) Are “‘State adoptions" of textbooks made? )
(6) If so, please give titles and authors of textbooks in music last
adopted.

The number of States reporting that Stato adop‘ﬁo'ns of music

textbooks are made is 10; the number of States reporting that State
- adoptions of music textbooks are not made is 35.

The 10 States roporting State adoptions aro as follows: States in
which music is required (in the grades)—Louisiana, Novada, Okla-
homa, Utah. States in which music is not required (in the grades)—
Arizona, Idaho, Oregon, SBouth Carolina, Virginia, West Virginia,

Among the 35 States in which Stato adoptions are not made are
‘the following 6 remaining from the group which require music:
California, Ipwa, Kansas, Maryland, South Dakota, and Washington.
Of these, Maryland and Washington have county adoptions.

To simmarize: Of 35 States that do not have State adoptions 29
do not require music and 6 do requiro it; and of 10 States that have
State adoptions 8 do not require music and 4 do roquire it.

The’2 States remaining, of the 47 reporting, probably do-not have
State adoptions. They are States that do not requife music; and
having reported music to be not required, they probably assume that

~ - this implies no presoription of texts. Had texts beon prescribed, -

. » _ they would almost certainly have reported them. - o

[z > - The texts adopted, or put on an approved available.list, by.9 of
* {4hie 10 States following such s plan are in all cases standard.and in-
5 M‘mm‘?ﬁmm 'd Ily .hj’uk“. : "m o . (RN
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State of the 10—South Carolina—Ilists books on other subjects, but
merely specifies ‘‘singing” in the place for music texts.

(7) s music required in the high schools of the State? _. ___. If 80,
what is the nature and extent of the work required?

Tho number of States requiring music in high schools is 5; the
number of States not requiring music in high schools is 42. It might
bo supposed that the 5 States requiring music in high schools would -
be among those requiring it in the grades, but this is not invariably
the case. The 5 States requiring high-school music are Arizona,
Indiana, Iowa, Louisiana, and Washington. ,Of these, Iowa, Loui-
siana, and Washington require music in the grades also (the only
States making complete provision); Arizona and Indiana do not.

The following . stetement summarizes the situation: The States

_requiring music in the grades or in the high school, or in both grades
and high school, are Arizona, high school; California, grades; Indiana,
high school; Iowa, both; Kansas, grades; Louisiana, both; Mary-
lund, grades; Nevada, grades; Oklahoma, grades; South Dakota,
grades; Utah, grades; Washington, both. ‘

That music shoyld not be’required in high schools, oven though
roquired in the grades, is not surprising i view of the lateness of its
recognition, though thq fact may be deplored; but that it should be
roquired in high schools without requirement for earlior study in the
grades needs explanation.- This is found in a fact already com-
mented upon, that music has reached a development in some-States
that do not require it that quite equals the development in States
that do require it. “A large number of quotations from the roports
could be brought to the substantiation of this statement, which is
woll known independently to anyone acquainted with the facts.
“Not -roquired, but most schosls have it,” *Custom has made it

" mandatory,” are typical of numerous statements made. With
regard to both Arizona and Indiana, for example, the first has already

" beon reported (under question 4) in just such a statement, and the
writer knows the facts in Indiana to be that an inusually advanced
program of music study is carried out in practically all the grade
schools of the State. The prescription of a high-school course is
therefore only the proper logical step to take toward further develop-
ment. o ’

" Coming to the nature and extent of the high-sthool'work required,
we find the same conditions prevailing that wore discussed in con-

. negtion with this same inquiry as applied to courses in‘the grades.
The specifications reported in.the 5 States requiring music in the
high sehools are as follows: ) o .
...  Arizona—Technical music; history of great composers and lamiliafity with their.
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Towa.—1t varies. The statute provides only that the elements of vocal music be
taught in all public schools.

Louisiana.—Two periods a week.

Washington.—State course. (Chorus practice, orchestra ensemble, and sight sing-
ing are the principal activities conducted under this course. The work, as shown by
reports from a number of high schools, is very progressive.)

As with music in the grades, custom, public interest, and assist-
ance and encouragement from State boards may produce a result
equal to State-wide roquircment. Roports from the high schools
themselves, tabulated, but not thus classified, in the high school sec-
tion Of this roport, show that high school work of quite as advanced

- an order as obtains in the ‘‘required” States is the rule in California,
Nlinois, Massachusetts (where harmony is a subjoct frequently
reported), Michigan, and Minnesota. The work in California, as
shown by these separate school roports, is the most advanced to
be found in the United Statoes, and from the proportion of schools
reporting it, sccms {o bo widely followed.

(8) Are special teachers or supervisors of music in the public schools
required to pass examinations before receiving teachers!
certificates? ,

(9) If so, kindly check below the subjects in which they are examined.
(See questionnaire for thege subjects.)

The broad statement may e made that rogulations covering these
points aro in chaotic condition and are very unfortunate, The dif-
ficutty seems to bo that the special subjects, having entered the schools
lately, came aftor logislative enactment had taken place which did
not foresoe them. With no-specific provision made in advance, it
hes followed that almost anyone could obtain a license to toach music
under clauses that proclaimed merely that the applicant should
‘“‘show fitness.”” If musical standards were higher and musical tra-
dition of-an advanced order were better established, such clauses
would work but little harm. But where thero has beon no music
whatever in a school, the local boards of education hdve little defi-

" nite conception of the results that should be expected or of tho qual-
ifications necessary to a supervisor who would achiove such results.
Consequently, . teacher may bo employod who has merely a little
local musical prestige as singer, “pianist, orchestral player, or what
not, and the weak and commonplace results that follow aro ascribed
to the weskness and undesirability of ihu’sic itself as a subject for
study in public schools.

It seems obvioug that a tedcher of music in our public schools

"~ -¢h&IA have a reasonably good genoral education (say of high-school
. greduate standard), should have made some study of. education
'ic» (psychology, pedagogy{ lnstory of . education, methods, practice),
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and should be well educated as a musician. In short, he should be
gonomlly onlightened and should be prepared as a teacher and as a
musician.

Persistently, however, some of these olements (sometimes all) aro
disregarded in bestowing licenses to teach. Naturally, great variety
of evidenco as to the possession of any of these qualifications must
be allowed. Diplomas from high schools, normal schools, collages,
and other institutions may bo accepted in liou of examinations in

" genoral subjocts; buf if theso are lacking, the general enlightenment of
the applicant should be obligatorily tested by reasonably broad and
soarching oxamination, with the proviso that a certain number of
yoars of comspicuously successful experience may be accopted in-
stend. Certified courses int teachers’ training schools, or uormal
schools, or normat departments, should similarly be rated as oqualing
oxaminations along pedagogical lines; but if theso are lacking, exam-
inations should bo obligaiory, unless, again, they are waived in view
of, let us say; five years of notably succossful exporienco. Tho same
varieties of evidonce with rognrd to ability along spocifically musical
lines should be demanded and accepted; but with all this diversity,
“tho requirement of valid evidence of ability, of the threo kinds stated,
noed not be lost 51ght of. Many cities have oligibility requirements
that satisfactorily moot all theso domands, and that make demands
for good moral charactor and accoptablo personality in addition.
The Stato should at least be on an equality with any of its citios in
this respect, and should bo in position to load and to guard those
lecal systoms that have met this responsibility loss successfully.

Tho answers received are indicated in the statements here made.
It should be stated in advance that failure to examine does not neces-
sarily imply failure to ascertain by any means the qualifications of
the candidate; also it should be borne in mind that these are State
requirements, and may be added to locally.

Specug,l teachers or supervisors of music are not obligatorily ex- .
amined in 24 States. To these qhould be added Connecticut, Okla-~
homa, and Washington,

Connecuicut roports ‘“State teachers’ certificates are issued only
upon examination.” This is probably the same provision that Okla-
homa makes. Oklahoma reports: ‘‘ Examinations are provided for
State certificates in this branch; though somé cities do not require an
examination.” Washmgton reports: ‘“Special certiﬁc7ms provided
for those who show fitness.” y T

Three States glve no information. ' J

The States requiring examinations (though with many quelifica~
_tions as to ‘credentials accepted in lieu of examinations) number 17.

Modifying statements with regard-to these 17 States will be found
in the report of answers received to the next two questions. Such
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atatements, which weaken the force of the examination provision,
when taken in conjunction with answers to the next two questions
made by States classified as not requiring examinations, will be seen
to bring the two groups far nearer to an equality than their separa-
tion here would imply.

When examinations are given, their subjects appear below under

_ the 17 States classified a9 requiring examinations:

Arizona —Elementary theory and sight singing; harmony; history of music, s
thetics of music, musical apprecjation; voice; piano (“‘other instruments too ")
methods, practice, material; history of education, pedagogy. «

California —English grammar; orthography; defining; methods of teaching; music..

Delaware.—[No specificstions. )

Indiana.—Elementary theory and sight singing; harmony; counterpoint; history of
‘music; ssthetica of music, musical appreciation; methods, practice, material. *‘Ohe
examination under heading of ‘music.’”

Kansas—*Req uired to hold regular teacher's certificate. No special examination

_requirod.”

Louisiana.—Elementary theory and . sight singing; harony; history of. music,
-gesthetics of music, musical appreciation; methods, practice, material; history of
education, pedagogy; peychology.

Maryland.—A regular teacher’s certificate is required by the provisions of the law.

Massachusetts.—* It (the school committee) shall select and contract with the
teachers of the public schouls, ghall require full and satisfactory evidence of their
mofal character, and shall ascertain by personal examination their qualifications for
teaching and their capacity for the government of achools; or in lieu thereof ruay
accept the diplomas granted by the Staie normal schools of this Commonwealth to
their graduates.”

. Michigan.—The question as to whether supervisors are required to be examined is
answered:. ‘‘ Yes, or to have completed a satisfactory course.”” [The phases of a
passible oxamination in music are not gpecified. -
. Missouri. sFor five-year special State certificates: Pedagogy; elementary psychol-
ogy; literature; writing; physics; physiology; music. i

New Jersey—'' An applicant for a special cartificate (o teach music must be exam-
ined in histary of music, methods in music, and musical material used in schools, and
must also file testimonials from two qualified teachers of music ¥

North Dakota—Elementary theory and sight singing; harmony; higtory of music,
ssthetics of music, musical appreciation ; voice.

Ohio.—Elementary theory and sight singing; harmony; counterpoint; voice; meth-
ods practice, material; history of education; pedagogy psychology. E

Oklahoma.—Elementary theory and sight singing; harmony; counterpoint; history
of mysic; methetics of music, musical appreciation; voice; methods, practice, material.

Pennaylmnia‘—Ele;mnmry theory and sight singing; methods, practice, therial; y
history of education, pedagogy. )

+ Wisconsin.—*If teacher has not the Beneral qualifications, special license may be
granted.” [No details are given.] . . :

Wyoming.—[No details of the reported required exsminations are given.]

¥

. It is probable that some of these provisions apply only to State
bcard examinations and are not re%uired by the State in local
eglminstions. A number of States rdport this plan, but-are there-
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upon placed in the ‘‘not required” list. The plan may safely be
assumed in additional States that did not specifically report it.
It is worthy of note that inn Kansas a regular teacher’s certificate

is the requirement. This condition is found in degrees elsewhere.-

(see Maryland, Massachusetts, and Wisconsin above) and is & sign
of the fact commented upon somo pages back, that certification of
grade teachers was carly provided for by luw, and that special
teachers, coming later, have had but little provision made for them.

Rhode Island reports: ‘“They haveé;to show certificate of prepara-
tion and training.” This may be more properly an answer to
Question 10.

(10) .Are - certificates from schools of music accepted in liéu of

examination? ... . If so, what type of schools are so
accredited? ’

(11) If neither examination nor a certificate is required, what quali-
fications must prospective supervisors of music show? - 9

The answers to these two questions show that very great variety

of ovidenco of fitness muy be accepted. An adequato statement of
the facts would require tho presen’ tion of an analysis of the laws
of each State for tho certification of teachers. The larger findings
onlv can liere be summarized.

Certificates from schools of music are roported as accepted in 27
States. The following four States are classified as not accepting such
certificates: w )

Connecticut’ reports: ““‘Such certificates not accepted by State.”
Presumably they may bo accepted locally.

Indiana reports:** No; all applicants for licenses must have had
certain required podugovicul coursos or a minimum of one year in
a recognized school of music.’ §

Kansas, as has been seen, requires a regular teacher’ 8 certificate;
hence musie credentials alone are not quepted y

Tennessce answers nogatively, but adds, in answer to question 11,
“No specified qualifications.”

The remaining 15 States do not answer directly on this point of
accepting certificatos from music sghools. Answers that are of inter-
est because of exceptiona) ‘provisions made, or because they are

typical, follow. Some of these are from States included in the 27

above grouped; others are from the group of.15 States not yet
recorded.

Arkansas, Illinois, Maine, Mq.ssachusetts New Hampshire, New
Mexico, South Dskota, and West Virginia report that the require-
monts' are left to local boards. - This may be true of many.othar’
States 1ot spemﬁcall) 80 reportmg
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\lifornia: £‘Must pass examination or show satisfactory credén- .
tials; e. g., normal or college degres, together with graduation from

some school of music.”
. Georgia: “The law reads ‘training in a specmlty in t.he science
and art of teaching.’”

Ydaho; Credits “Boston Conservatory, universitiesr havmg special
music departments.”

Iowa: “The two-year course in public-school music at the Iowa
State Teachers’ College and similar coursqs in several other Iowa
colleges are accredited.”

Kentucky and Mississippi snswer ‘ None” to the question, “ What
qualifications must prospective supervisors show ¢

Misgouri accepts certificates from standard schools of music “in
lieu of part of the examinations’ only.

Louisiana, Mlchlgan Minnesota, and New l ork report that they
credit courses in institutions when these courses provide at least two
vears' work beyond the high school, or are in normal schools approved
by the State superintendent.

Montsna accredits *“ musical departments of State normal schools”
and some private schools. -

New Jersey accepts like certificates “when State in which schools
-are located .accepts them.”

Nevada accredits “ any standard music school.”

Oklahoma reports * various types’” of schools as being accredited.

‘Wisconsin credits schools “looked up bv the board of examiners

'and found to be adequs,te ”

(12) Is an examination in musnc included in the requirements for a
grade teacher’s certificate? ~

(13) If so, what does the examination inclutie beyond mdiments of
music? :

#ghe first of these queshons is of supreme importance. The report
from public-school systems gives conclusive evidence that in the

overwhelming ma]ont.y of school systems the grade teache:s CAITY .
on the work ir ‘music under direction’ of .a superyisor. This |

being the case, success’ is n ily dependent upon the musical
knowlgdge of the grade teacher. The answa'é here recmved do not
augur well for such success.

« ‘The number of States repomng that an examination in musio is

nof vequired of grude teachers is 36; the number of States lepomng.

that an examination in musi¢ is reqmred of grade teacherads 4.

- The following quahfymg statements apply to Stat@ mcluded m .

" Ao first group (not requiring examinations):

: ”l .¢'In four of these States the. grade teacher must. beexammed in
.mum:.l' menbmgm Ioodly» - i
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" In Arizona examination is not required, “but employment may-

depend on it.” : ..
New Jersey makes music an elective subject for a ‘permanent
certificate. ’ . . N
Wisconsin reports: “No; except where teacher is a graduate of a
normal school. All normal schools have music in their courses
{ususlly 20 weeks).” B o
The four States réporting affirmatively as to examinations for

grade teachers are Californis, Iows, Kansas, and -North Dakota. °

Kansas qualifies her answer by the words ‘‘for State certificates and
higher grades of county certificates,”” and North Dskota specifies
“only for primary cortificates.’”

In answer to the question as t¢ what the examination includes,
six States report * rudiments only,” or “not much beyond the rudi-
ments.” The six are California, Kansas, Minnesota, Nevada, Okla-
homa, and Pennsylvania.  New Jersey, in addition to this provision,
includes methods, song material, teaching of rote songs, care-of child
voice, treatment of monotones, and other like topics. '

California reports: “Rudiments only; but wo have foew teachers
from examinations; 85 per cent arcmormal or university- trained.”

North Dakota reports “a thorough knowledgs of the subjoct” as
required in the examination.

(14) By what means, if any, is the efficiencysof the instruction in
music in the public schools of the State ascertained?

.
TanLE 28.—Efficiency of instruction tn music in public xellools ascertained.
] N . .

; | 1
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s

. Btates.

*Notat el (by Statemeans). . ... ... 30 00 cs3coccea 21
Noamswer. ... ... 17
“Comparisgn ” (Arigon). ... ... 1 ®
By high-achodl tors (Indiana, Missouri, North Dakotaj.. -, . 3
By oce 1 geports (1ast one in 1905) (Massachusetts). ......... ... . . 1
"A depaftiuent of the State teachers has been formed looking tosard this end ” 3
1(NowHan_:pa.him)............................: .......................... 1
By reports from local authorities (New York). ..o 1
By the union superintendents (Vermont). ............ $50060886 6 §00EEB6 000 : 1
“Only in a general way through the superintendents” (Wisconsin) ... . . . . 1

Total........ F R EE RPN PRI 5500000000000 0 foouooo00000 R U
“ (15) By what means is such instruction.encouraged? o
Arieona.—* By contests at the university, whore medsds are awarded."
Calyfornia.—**Normal mchools give courses; -university aleo; numerous special °
teachers; many institute conductors; by county superintendents."
Florida.—* Frequently by having a music teacher work independenfly in a.room
near the pyblic schoal.”. o : :
i Georgia.—Through the example®of the larger systema.” - e 5
éﬁ% WTM——G - f-," o s S i o i e SIS »i:y}ﬁ }

|
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Ilinos.—** Knowledge of muaic is mqmmd by many schoo] boards. The fiye Sum\
normal echools mqulm courses in music for graduation.” 5

Towa.—“The music teachers’ section of the Towa State Teachers' Amociation has
becn effective in raising the standard of instruction in music in publie schools.”

Kansas.—*Through official course of study for graded_echools, high schools, .m(
pormal institutes.”’

Louisiana.—* None, except special teachers of music in high schools.””  (Thix State,
however, requires that music be taught in grades .uul lng_h schoola)

Michgan.—*“The demand for the work.” 5

Missouri —'‘By bmmgly recommending in courso of study.”

Nebrasta.—*Only by lolal authorities.” -

* New Hampshzre —“Almost all towns cf any dze mmnt‘un special teachers of music.

“ All cities do s0.”

New Jersey.—** Normal schools and ‘summer normal schouls,”

New Metico.—'Outltnes in ingtitute manudals and courses of study for common
schools. - At teachers’ méetings.”

New York.—*‘Allowance of teacher’s quota for the employment of specinl music
teacher.” I ’

Ohio.—*‘By the public, boards of education, and the superintendent. The wnti-
ment for music is very pronounced.”

Oklahoma.—*‘ By propaganda,from supervising achool officialy.”

South Dakota.—*'The law in this Statc has done’little to promote the teaching of
music in the public schools, since it pm\ulcq that no teacher shall be refused o cer-
tificate because of inability to pass an examination in music. i '

Tennessee.—* It receives but little encouragement in this State.”

Vormont.—** Union superintendents.”’

Virginia.—*‘ Frequent public gatherings of school patrons and others, at which the
more skilled pupils sing or play Its popularity is attested by the fact that there are
38,824 pupils studying music in Virginia--31,1%7 in citivs and 7,6474n coynties”

Washington.—*' Gredit allowed on high-school diplemas. ™ ‘

West Virginia.—Work in music is deofinitely outlined for primary gr\r]m in Stato
course of study.” . '

Wisconsin.—'*In genoral (hmugh mqtnuuw 1|mohng~¢ ete, held by uu}x-nnmnd-
ents. ”

The remaining 23 Smtm reporting returned rin answer.

(16) Are State specialists or supervisors of music employed?
If 8o, how many?

None are employed in 42 States; 5 States 'n:?ko Nno aAnswer.

(17) Is music taught in reformatory institutiods? . :
TABLE 29.— Music in reformatory institutions.

Y States.
Notanswered.........co.oeeinrouiuaininnn. P o P 7
.Music not taught. .. e e 5
“1t ia to become a foaturo of Mdung thers” (Ariznn:\) ot T 1
No special requirement, (Ne® Jersoy)................. e e L 1
“Have none in the 8tate” (Nevada) (. ..ovvurnuiiiieia i coniiien s, 1

- Muaic “only for morning exerciscs,” etc. (Tonnossee)..... ... . A R 1
Music taught....5..en.o... R A G e e s TR 3
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The 21 States reporting'aflirmatively are as follows: Idaho, Ilinois,
Towa, Kunsas, Kentucky, Maine, Michigan, Minnesota, Missouri,
Montana, Nebraska, New York, North Dakota, Ohio, Oklahoma,
Rhode Island, Vermont, Virginia, Washington, West Virginia, Wis-
consin.

Ohio answors, “ Yes, and with good effoct.”

REPORTS FRO:I PORTO RICO, THE PHILIPPINES, AND HAWAI.

The reports from Porto Rico, the Philippines, and Hawaii, have
been reserved for the conclusion of this review. They are here givon
i full, the questions omitted being only such as received no answers,
Such faillure to answer s usuully due to the questions being pointless
in the light of-other answers made, or to their inquiring about features
which are not present at allin the system reported.  In this latter
case failure to reply.is usually equivalent to a negative statement,
Reference to the complete questionnaire printed at tlw'buginning of
this section of our report will ninke this clear.

Porto‘lico.

‘
- Ts music required in the publie schopls in grudes below the high school?  No.
- I not, was it required atany fime in the past?  Na.
- Are “State adoptions ™ of textbooks made?  No,
- Is music roquirad in the high schools?  No.
- Are special teachers or aupervisors of music in the public scheols required to pass
examinations before receiving teachers’ certificates?  No.
2. Is an examination in music included in the requirements for a grule teacher's cor-
tificate? No. b . )
16. Are State specialists or supervisors of music employed? No.
17. 1s muaic taught in reformatory institutions? No.,

. The Philippine Islands.

-

T~ L —

1. 1s music required in tho public schools in grades below the high school?  Yes; in
all grades.

2. 1f 80, how long has it been required? For moro than 10 years,

4. Do the requirementa spocify the natwe and gmde of work roquired.  Yes,

If 80, what are the important specifications? In all grades from 3 to 5 days’ work
each week; periods ranging” from a few minutes to 20 minutes, following the
regular school voeal course, from published charts, toxts. and sonugbooks.

5. Are *‘State adoptions” of toxtbooks made? You.
6. If 80, please give titles and authors of texthooks in music last adopted,

Standard course of study in vocal music for the public schools of the Philippine Islands.
1906.  Rev. 1910 (Bureau of Education Bull. 2£3.)

Ptimer of vceal music, by Eleanor Smith (Mmle'rn music sor.).  Silver, Burdett & Co.

Fitst book in vocal music, by Eleanor Smith. (Modern mwusic ser.) Silver, Burdett
& Co. :

8econd book in vocal music, by. Eleanor Smith. (Modern muaic ser.) Silver, Bur
dett & Co. . ) ;

Abridged academy songbook, by C. H. Levermore. .Ginn & Oo. -
i American eongbook. Orville Brewer Pub. Co. 2

o 3

\
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Alternate third book of vocal music, by Eleanor Smith. (Modem music ser.) Sil-
ver, Burdett & Co. . 3
Beacon song collection, by H. Griggs. Silver, Burdett & Co.

7. Ismusic required in the high schools? Yes.

Jf 00, what is the nature and ex‘ent of the work required?  Continuing the work
of the elementary schools.

8. Are special teachers or supervisors of music in the public schools required to puss
examinations before receiving teachers’ certificates?  No special music exume
ination.

16. Are State specialists or supervisore of music employed? Yes; perhaps ahalf dozen
might be o called.
17. Is music taught in reformatory institutions? The Government mum&nm none.

The strength of these provisions, desetyes fur more than passing
notice. Few States of our own land have better regulations.  They are
in harmony with the spirit of the people, who are fond of music and,
among the better classes, well aequainted with its literature.  Many
will remember the Philippme band which played’at the World's Fair
in St. Louis. Manila also maintains a symphony orchestra of 70
players, practically all of whom, if the names are tuken as evidence,
are Spanish. Their first program for the scason of 191213 uu‘ludod
the Overture to Der Freischutz, Dvorak’s New World Symphony,
and other numbers which, like thcsc place the program on a level
with those familiar to patrons of our own greatest orchestras.” If the .
gccount were not foreign to our present purpose, much of great interest
mxght be quoted from the booklet issued by this orchestra. The aim
is educational and the labor umselfish. A long list of instruments that
have been contributed to it by loyal supporters’appears on ono. page.
A list of the compositions in its library is also given, and presents a
most commendable repertoire. Most of these compositions, says

_the foreword, “have been generously presented,” and we find “‘The
Orchestra’ itself credited with the.presentation of 12 numbers, tho
Monday Musical Club with 7 numbers (the Beethoven symphonies,
“third to mnth me}usnve), and several individuals with the remainder.
Someidea of the interest and spirit of members and patrons may be
gained from these facts. -
. “\’l‘emtory ofBawnu

‘This report is transcribed in its entirety. It is recommended to the
pernest attention and cordial good graces of all interested in the
_promotion of musical progress. No other report received among
\ those from' State departments describes so thorough and efficiont
plan of orgamza.tlon and administration. Its place at, the end of
ho series is appropnate for it may be justly regarded as an exemplar
which our various States might well endeavor to approach
1. s music required in the public schools in grades below the high school?~Yee.
2. It »0, how long has it been required ?—8ince 1887.

‘8. dfnot, was it required at any time in the past?—[No answer.]
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4. Do the requirements specify the nature and grade of work required?—Yos.
If so, what are the important specifications?—Begin with rote songs, then con-
‘  tinue with song singing and sight reading in tonic sol-fa and staff notation
(Grades I-IV). Choruswork (Grades V-VIII). Special attention to ear training
and tone production throughout the grades. .
5. Are ‘‘State adopuona" of toxtbooks made?—Yes.
6. If so, please give titles and authors of textbooks in music last adopted. —Tome
Sol-Fa I, II, I1T (Batchellor) Silver Song Series (Silver Burdett Co.); Educa-
tional Reader (Ginn & Co.); Laurel Music Reader (Birchard & Co.); Songs
We Like to Sing (Ginn & Co.); and supplmentary music.
7. 1s mllﬂlC required in the high schools?—XNo regular course. ‘ -
. Ifno, what is the nature and cxtent of tho work mquu'ed"——[l\o answer. }
‘8. Aro special toachers or supervisors of music in the public schools requued to
. pass examinations before receiving teacher’s certificatos ?—Yes.
9. If so, kindly check bolow the subjects in which they are exammed

Elementary theory and sight singing.—Yes. Ilarmony —Yes! Counterpoint.— .
No." History of music, sesthetics of music, musical appreciation.—Yes. -

Voice.—Yes. DPiano.—Yes. Methods, practice, material—Yes. History
of education, pedagogy.—Yes. Paychology.—Yes. ‘ ’
10, Are certificates from schools of music ac cepted in lieu of examination ?—Yes.
If s0, what type of echools are so accredited?—Schools and collegos which give
courses in public-school music. o
11. 1{ neither exsmination nor a certificate is required, what qualifications must
prospective supervisors of music show?—[No anawer.)

-12. In an examinatidbn in music included in the roquirements for s grade teacher's

certificate 7—1It is. ‘

13. If 0} what does the examination include beyond rudiments of music?—Indi-
vidual sight reading, ear training, song mu\rpmmtmn olomorﬂa of harmony,
and methods. .

14. By what moans, if any, is the efficiency of the inatruction in usic in the public
schools nscertained ?—DBy closo supervision.

i5. By what ‘means is such inatruction enmunumd?—’l‘um'hem' classos, summber
school, supervision.

- 16. Are State specialists or supervisom of music omplmud" —Yos.

If 80, how mnnv"——'l‘hroe or forir.
17. Is music m&;,}n in reformatory institutions®™Yes. ° o

Provision for high-school music’is all that is lacking in this report.

Tho replies’to questions 4, 8,9, 12, and 13 are of especial interest
and valde. No one can justly maintein that these provisions are
unromonublolr unpmctlcablo, Or &ro, maood anything but sensxble
and cfficient. §Such provisions should unquestionably be 1ncluded
in tho laws oftevery State. They' represent competent leglslatlve
direction of a phase of education that is now here in stalwart propor-
tions, shd, that but for lamentably tardy legislative and scholastic
un(lcnmndmg and provision would long\mce have taken its place

as one of tho strongest and most desirable elements in our educa--

tional system instead of being what, through neglect, it now often
is, an slien activity, without stnndards and aclnevmg strange and-
anworthy results. @ - , -

-

.
aco
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REPORT OF NEBRASKA STATE MUSIC COMMITTEE.

Special attentpn is called to the report of the Nebraska State
music commitfee. abstracts from which are given herewith. This
report represents a notable advance in provision for musical educa-
tion, and is deserving of the most careful and sympathetic study.

REPORT oF THE NEsraska State Music ComviTree To THe UNIVERSITY OF
NEBRASKA AND THE DEPARTMENT oF EouvcaTion.

MUSIC COURSES
The following cougses-are presented for high schools having competent instructors
in music:
COURSE 1.

‘

"Chorus singing must include the instruction necessary for correct part singing,
interpretation, and the principles of correct voice production te be taughtincidentally.
Two periods a week with a program each semester requiring at least four hours of extra
work, including the rendition of the program. TPupils less musigal should be required
o do rome home practice.  Credits, one-fourth cach semester. — Total credits possible,
two.

COURSE M.

Band or orchestra on same basis as chorus. Total credits posible for both com-
bined, three.
COURSE 1.

Special orchestral course.— Because orchbstra ensemble is so valuable in music odut
cation, it being susceptible of the highest artistic development of any kind of music -
that can be performed in high schools, and since a good orchestra is such a valuable
organization in raising the artistic standard and in creating and fostering school spirit,
this wpecial course is offered.  Players in the orchestra who are taking one private
leseon of 30 minutes each veek and one lesson in appreciation may substitute twy
hours, 120 minutes, of prepared orchestral ensemble each week in place of theory
and harmony to carn one credit cach semester @ Total credite possible, six.  This
course must not be taken unless the instructor be a speeial orchestral conductor who
thoroughly \{nderstamls stringed instruments and has had considerable experience
in orchestral work. The private lessons of this caurse are under the rame regulations
a8 thoxe in applied musie in Course V.

COURSE 1V, ‘.

Music apprecintion =tudy may be based upon the coursé for high schools by Anne
Shaw PFaulkner, published by the Victor Talking Machine Co.  “*Apprecintion of
Music,” by Thomsds W'. Surrette and . G. Mason, published by the Hamilton W.s
Gray Co., New York City, and Buaxter Perry’s ““Analysis of Famous Piano (ompo-
gitions” arc valuable contributory material. Local artists and mcchanical musical
instruments should be used in giving this course. “Also the private studonts who are™
well advanced should give some of the selections.  The work of this course is to atudy
the form and structure of diffebént kinds of music, to lean the leading composers
and become familiar with many of the famous compositions, to study styles of yarious

iste by means.of the talking machine, and to get a definite idet of good interpreta-

on. Credit, one-fifth each semester.  This course is open tc any one, whether he is
taking other music work ornot. Itisrequired of every one who takes credit for private
study. i

COURYE V.

Applied musio.—Private lerong in piano, -organ, voice; or principal instrument of
the symphonic. orchestru (violin, vivla, cello. flute, clarinet, cornet, vr trombone),
- . v .
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rtudied oumde of scheul, may be credited as follows: Two lessons of 30 minutes each,
or the equivalent, per week with a private teacher, 4 minimugp preparation of three
hours being given each lewson, If one lesson of 30 minutes is taken, the minimum
preparation should be four hours,  Lach student receiving credit for private instrue-
tion must alro take two lessons cach week in theory and harmony and one lesson each
week inmusical appreciatiol, all lessons requiring preparation, Credits, one-fifth
for each tesson cacl semester. Total eredits possible, two cach year,

1T only one lesson per week s taken privately, the complete eredit will e four-
tifths cach eemester and the additional fraction may be seenred in one of the other
DIUSIC COUTREN,

[NoTk.-—No school should attempt to give credit®in private musie work unless the
theory and harmony and .xppror‘l.tl.on can be taught in the school rv*;:ul.\rl\ by & com-
pet at instructor.}

. rivate work must be examined cither at the end of the year or at the end of each
kemexter hy an nn]mrll.\] and competent examiner,  The ])rl\Jlll' teacher must report
quarterly to the high-school principal, stating the technieal work required during
the quarter, giving the scope and qualdty of the pupil’s accomplishment, giving a
list of the compositions studied, defining the extent to which the study was carried,
and indicating the proficiency of the pupil by a grade as used in the high school.
These reports are to be made in duplicate on blanks provided by the school. One
report shall be signed by the teacher. the other left unsigned.  The unsigned copies
shall be the basis fur the examination, ’

Before o pupil is aceepted for eredit in private lessons his parents or guardian
should agree to see that the propér amount of practice is performed by the pupil.
The private teacher should cooperate with the school in =ecuring adequate results,
‘T'he examiner should refuse togive credit toany rtudent whose work is helow standard,

COURSE VI o d

Theory and harmony may be given in classes twice each week. 1t should comprise”

work equal to,the scope of the theory work in the “‘ Progressive Series, ' by Godowsky,

publizhed by the Art Publication Society of St. Louis, or it may follow the work 88 '

tanght by any standard conscrvatory of fnusic.

1t is retominended that the ' Progressive Seriea” of piano lessons mentioned above

should be made the basis for the piano instrugtion, or that the course be equal to that
series in comprehensiveness and syatem.,

. GENERAL REGULATIONR.
r

Few high rchoolsshould attempt to carry outall these courses, but should center their
efforts on the courses that ean bc«al be handled and that best serve théir interests,

fach echool offering musie credita for graduation uhouhl prm ide the high-school
iispector & complete nynopum of the work offered. . ot

Nostudent may receive-more than cight credits in music. -

All who roglslor for credft in piatio or violin during the year 1914 munt ha\'o had at
least one year's work of not fewer than 40 lessons,

After 1914 all who register for credit in piane or violin mnust have had at least two
yeans’ work of not fewer than 80 lessons. This is intended not only to raise the stand-
ard of wark for private mubic study and o place the quality of the music work an an
equal basis with other hxgh—school subjects, but to cinphasize the fact that one who
has not had considerable trainigg in pnnn and violin before tho high-scheol age can
not hope to nccnmphnh much ilf music. a oo 5

» . .




COURSES FOR TRAINING TEACHERS OF MUSIC,

In investigating the opportunities offered for the training of teach-
ers of music the following questionnaire was used:!

- QUESTIONNAIRE.

I. In & ecoure offered for training teachems of music?
2. 1 wo, how many years are required €0 complete that couno?
3. Is the caure dexigned Tor the instruction of grade toschom or for the training of
supervisorg of music? :
4-A. Synopsis of courwe in music for gnulo teachem.
4—B Synopds of course for trining supervirors
. What degrees are eonferred
G. Aro aummer courses offered?
7. Does the school provide night classes?

t .

.

In all, 164 institutiong divided among 42 States are included in
the subjoined report.  Theso institutions are Stafe normal schools,
private normal schools, and city training schools.  Included among
the State normal schools are many county normal schools, of which
latter class Wisconsin and Michigan especially roport a number.

Included among the city training schools and privuto normal
schools are six lmu]( rgarten schools.  As the training in music of
prospective kindorgarten teachers is of very groat 1mp0rmm-o sueh
snawers as were given were included in the tables wherein they
receiye special designation, ;

With: theso qmdlhcntwm the division among the three classes of
schools roporting is as follows: Numbor of \tnto normal schools, 106;
number of private normalschools, 46: number of city training normul .
schools, 12; tetal, 164,

o ¢ QUESTIONS AND ANSWERS.
The f)mviwinus in geneml mado by these schools for training teachers
of music are set forth in Tablo 30, which covers tho following’ quvs-

tions: '
. L
(1) Is a course offered for training teachers of music?
(3) Is the course designed for the instruction of grade teachers or

for the training of supervisors of music?

4 * Maln topics only are givea,

72
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COURSES FOR TRAINING TEACHERS OF MUSIC.

. .TaBLE 30.— Number of schools and provision of courses. ,
] A §
P — i |
. . Statoand | ¢ n{ Private
Courses. J| county | tratning | normal | Total.
| schools. | schools. | schools.
O, . [ i |
Nomusle coursegoflered ... Lo e l 3 19 3
Courses for instructlon of pn(lz- teachoers, 60 !{ ,? ,l }
i v
S I U | i 2
3T i ]
..... ! 106 ' PR 154
1
} Rix Rtate and six county. 3 }\m«h CrRren school.s a
. : o

1t will be observed that a number equal to 20 per cent of all these
schools, the business of which it is to prepare at least- the grade
tencher for work, offer no training in mnusic whatever.  Threo of these
schools are city training schools in cities which inelude music among
the subjects regularly taught in the grades. One of these latter,
flowever, reports that the question “is now under discussion by a
special committee appointed by the board of education.”

Of the 164 institutions, 43 make some provision (the nature of
which will be seen later) for the training of supervisors of music.
While the city training schools, the kindergarten schools, and the

expeeted to make such provision, this number &% yet toossmall in
relation to the almost universal demand for musie in our public
scheols.  Only 34 State institutions put of 87 (omitting 19 wunty
normal schools), or, roughly, about two-fifths, make provision for
teaining supervisors of musie. | As a result, our supervisors are trained
in private music schools or undcr private musio teachers as musicians
rather than as teachers, or are trained in normal sehools ag toachers
rather tharl as musieians. A judjcious balance in these two phases
of iraining is urgently needed; and the normal schools, with their
institutional strength, their corps of affiliated music tcuchem, and in
connection with their present offerings of instruction in music for
grade teachers could more re: wlily than any other agency undertake
and suceessfully earry forward such courses. -

2) If a course for training teachers of music is iven, how man
g g y
years are required to complete that course?

As two possible courses are under investigation, the answers to this
question are divided into two tables. n coynection with the courses
for grade tegchers, it was found that the year was too large a unit of
measurement for a number of schools. This will be noted in the

“terms of tho table followmg R
¢

county normal schools that are included in the 164 could not be
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The presentations in these tables are of only general value. The
number of years during which a course is run is but a slight guide as
to its strength, since the number of wecks in the scholastic year, and—
a matter of far greater importance—tho number of hours a weck
given to the sllbj((‘l are the real determinants.  These features are
reported in detail in Iater tables.  Further, the answers were made
often to apply to thelength of the entire normal course within which
some study of music was included; and the uneertainty resulting |

.

could+not alwavs be edeared away by resorting to the later detailed

answers.  Where the injlefiniteness was beyond solution, no tabula-

tion was attempted; and this accounts for totals in these tables that

aro below the numlter of schools reporting courses in musice of some
_nature and length.

TawLE 31 -=Lenath of course for grade teachers in sclools reporting

I
State and

) M iy Private
Fangth of courses. ;l(l)llrl:l‘l‘l:l training - nbrimas)
* sehools. sehinolg. | schonls.
OoKS........ . . SR TR l e N A
VO WOOKS. ... .%o i e e 12
Ope-half year.. 7 . e S 13 2
One year. ... .. . . X e b PR e 25 o1
Ono and one-hulf \1 s |
Two yenrs. ... Rl 'h
Two and ono-hull n..r\. L . |
Three years. .. .. .. . PR | 1
o Fouryenrs..ooooo 0 e 1
Five years...... . ="
Totul... . &. . i s  oc_con | 91 I 8 )
| |
' Ona kintergartan training schoal. ITwo Rindergarten tralning scehonls,

Tho attention given to music by city training schools is deserving
of notice and all praise. 1In the section of this report dealing with
music in high schools, it will bo found, further, that many city higl
schools requird -strong courses in music for prospective teachers. A
plan that includes botlu of theso provisions must prove to be lnghly
effective.’ .

] <

Faure 32 Length of courses for supervisors in schools reporting.
» e <
Length of course. i
o |
Sehools [ T | Total
) 5
§ venr. \ 1 ya6r. ‘ ‘,(_I,"N 2 years. ‘M“ l’¥ Ve m\ L years, ;’:"r;’ i
- } i
| -
Btate normsl xchools ... .. | s 1 I " ”il i 3 .
Private norinal schonls l | N ! 2 N
Total. . 1 J 5 1 \ 5 i ‘ 42
/
. L]
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4-A. Synopsis of course in music for grade teachers.

Referonce to the questionnaire will show that not only was a state- -
ment requested of the branches taught, but that, further, the inquiry
was directed toward ascertaining the number of weeks and the num-
ber of hours a weck given to each brancly, together with the textbooks
used in each.  For convenience these duta are sepurated into two
tables, the first of which records only the provisions made for'teaching.
the subjects numed to some extent.  The comparative strength of
theso provisions is a presentation reserved for the second table,

o TaBLE 33.—Branches taught in the courses-in muaic for grade teachars.

Stute City | I'rivate
. Hranches taught, | normal | tralning | normal” Total, «

| Schoals. | schoals. | schools,

[ B JE
| L
Elementary theory and sight singing . -0 . 0 .0 oL ' " N { .lg ‘ll;
Eur training, dictstion, and melod y writing .. ... : il 4 |{ ,1? |7t
Biography of musicigns, hlsl&)r} of music, ualhellcﬁ ufmuw uud I\ l' 1 Ig 10 58
muxkufﬂ;)pr(\u.)ll(m ao00 ' "\ N1 1]
Mothods, theory, snd prmtm i o0 ) 1 12 bed
Vulee raunagemaent (class instrucifon) ... e e e e Kb . } | I‘Z 17;
e f N 149 ol Ly
Practico teaching. ... ... oo i L e ! : } 5 ; i\ 1
! Kindergarten. . 790 roqmrc-«l 1 nptmnul LX)} r«]mre-i 1 omlnml

Consultation of Tnl)ln 30 shows that 124 schools in all reported
courses for grade teachiers (among them 6 kindergarten schools).  In
the presont tablo it is scen that no one of the subjects is maintained
in all of these schools without exception, though naturally so funda-
mental a branch as olmnontm vy theory and sight singing is offered in
almost all. '

FFurther comparative study ol the two tables réveals that the five
schools not now reporting work in elementary theory and sight singing
aro clessified as follows: One ecity training school, one city kinder-
garten training school, three private kindergarten schools. That a
kmdorgurtun school should ignore the rudiments of music is not so
serious, it may be ndmitted, as tliat a school for grade teachers should
do s0; but it is still an unfortunate omission.  On the other hand, the

-kuul(‘rgarmn schools, comparatively, plaée more stress on teaching

voico management. This ‘illl)j(‘(‘( cortainly, because of its lmporttmce
n kmdorgarton practice, both in point of the amount of timo given
to singing and because here the ohild forms his first vocal habita,
desorves all the place accorded it and very much more, for threo out
of six kindergarten schools here recorded do not report any such activ-
ity. That more e‘(tmuled'inquiry would reveal more of such short-
soming will be the presuniptive opinion of almost all supervisors of
musiciwho have observed widely the nature-of the vocal practice of
many ndenga.rten cluldren, or who have become aws.re of xt,s results

A.x* o8 s
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‘ix'\ first-grade singing, With stﬁdy of the child’s voice as a principal

branch, Afi€" other branches could then follow advantageously to
whateyor extent circumstances permitted. H

Eaf training, dictation, and melody writing are given fur more
attention, it"will be noted, than they receive in public-school music
teaching. $This gives encouraging outlook. fm‘ future activity of. the
kind in tl® public-sehool grades.

The study of methods, it would seem, should be a constant feature;
yet-it is reported in but. appro\unnt(-lv two-thirds of the qc‘hoo]q
P‘l,;l:.(‘llLO lcu‘( hing, also, which would be of inestimable value, ‘is not
accorded its rightful place, being » fenture in but a few more than half

~of the reported courses. .

ES
ok
)

“Tho next table summarizes the results of an attempt to estimato thé
strength of the courses in music provided for pmspc(tn(' grade
teachers.

Fhe principles and standards maintained in fux‘ming the estimates
noed to be carefully reviewed before the table itsélf is studied.

Tho first problem was to reduco to some common terms courses
of groat diversity. This diversity wus manifested in at least fivo
ways; nanely, (1) in the number of subjeets; (2) in the length of the
course (number of hours in all); (3) in the choico of subjeets where
somer were omidted; (4) in the compurative emphasis accorded one
subjeet or another; (5) in the delimitation of cach subject us conceived
in one school or another.  Almost every conceivable svariety of com-
bination and proportmn betwoen these factors was found in survey-
ing all tho reports; and the problem was therefore to reduce to
oqu:ﬂ tetms things tlmt were thomselves diverse in kigl, though
not, perhaps, so diverso in goneral educntional outcome! To lurve
d()ng this to a finulity would have necessitated reduction to a classi:
fication of " woak,”_ “fair,”’."“strong,” or some such terms, which
would have seemed arbitrary. A dual ranking was thereforo given
cach courso with respeet to (a) the total number of hours accordet,
(b) the comprehefisiveness of the whole course.  The relative desir-
ubilit)’ of the intensive and extensive plans is not here udjudﬂul

Probably in diffgrent localities such relative desirability  varies;
and so tho facts are given and left to the reader's judgment. IL
should be stated in addition, however, that before a course was
classified, as to its breadth (for instance), a careful study was made
of all detmls of tho roport; and the scope given oach subjéet us
rovealed by the textbooks, by additional statements made, or by -
evidence of other kinds, was carofully mensured.  Similurly with
respect to tho number of hours given, carggwus exercised against
doubling hours in case of subjects combine ? (as sight singing and
dictation), and in determining the total time as dependent upon the
length of the ‘‘hours,” which in some foew schools were 30-minute .

periods, while in others not the number of “school periods but instead , Cal
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the number of full 60-minute hours was reported.  Fortunately, the
reports were made in such detail that a reasonably exact classifica-

tion was possible. . B
The grading of courses in the table rests, then. upon thoe following
standards: .

Time given {0 the whole course,

L 144 hours, approximately, ana minivnum; equaling 72 werks, 2 houm (45 minutes
ar more) a week. c] ‘ : .

. 100 hours, approximately, ax a minimun; same standards, .

€. 75 hours, approximately, as a minjmum; same standards,

=

Number of branches onstituting the course.

i Includes tive or all six =ubjects
2. Includes two to four rubjecta. .
3. Includes one rubject only., .

With careful consideration of textbooks, combina-

tions of subjects, ote

~ .

Alwould therefore he the strongest possible course, rich in content
and adequate as*to time. Many of this group exceed eonsiderably
the 144 hours minimum standard adopted for it.

-
A3 might be a tery good courso because of its thorough study

of one fundamental subject, <uch ay clementary theory -and sight
singing. L . :

C1, although high in the numerieal ranking, would be unforfunate,
for the greater the number of subjects the less favoruble would prove
so short a time as is represented by €. Unless a certain amount of
curligr preparation in music is implied in case of the C1 plan, indeed,
C3 might be better: but doubtless C1 does often imply such high
local standards, while C3.may probably imply an average musical
knowledge so limited as to demand concentration on cssential rudi-
mentary features in the limitod time: at command.

It is readily scen that in general the element of time is more impor-
tunt than that of breadth of the course; or, in other words, that’
high letter ranRing, in this table, is supegior to a good number ranking.

TanLe 34.--Conrses in music for grade teachers—-Time given and number of branches

) . ineluded.
| "Slate notmal schoels | City training schools | Private normal whoo;
i with— I Wwith-— with— .
Courses. A e e Rt I el R R
Y hor6 | 2tod S50or6 | 2to¢ 50r8 | 2tp 4
stib- | subh- 1‘;‘:“:"' sub- | sub- | 180 o0 ke 1’“:"
jects ! jeets. | 1€t b secta. | jacts. | Joct jects. | jocls, | et
e ~ e e B R i Cam i Rt S
Course Agivenby..... .. .. | 20! 121 1 1 3
Courso B given by ... | 8 13 Wl
Coursn(‘.;:lvenhy......:.,l 3 4. -l\lI ........ \1
— ' T
.. 1 Kindergarten. o

A caroful study of this table will lead to thie conclusion that norpal
schools do not yet recognize music for the grade teachers as fully

quatetine is given

 grudgingly, and the courses are fre:queg_tly. diffuse and overambitipus '

s - s ‘-“"'}_m.‘d

KN
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for the meager time allotted.. It must not be forgotten, too, that a |
% considerable number of schools (20 per cent) reported that they pro- ‘

vided no instruction in music forthe grade teacher. Conditionsthat

are not reported here, if taken into account, would put the matter -.

- in a worse light rather thanin a better. -For instance, one excellent
normal school, far above the average, and with a large number of
students, which reports a good course for grade teachers, yet schedules.
this course altogether for its fist and second years. High-school
students are admitted to the third or Jumor vear without cxaminatio¥r.

-For alinost all subjects except music this plan would not prove
harmful, but high-scheol musjc is so little standardized that nothing
can_be predlcated of a person’s musical knowledge from the mero
fact that he is high-school graduate. (omcquentlv to the distress

~ of the dean of the ‘department of music in this particular pormal
pchool, hundreds of students enter ignorant of music and are per- -
mitted to graduate without studying any branch whatever of the -
subject. Optional classes in umusic are features of many ‘other
normal schools, and there is little agreement as to standards. The
tables herein given are therefore probably more favorable—not Tess .
favorable—than the facts warrant. When the, reportsy from grade -
schools are studied in relastion to the reports from normal schools,

i the.conclusion is unavoidable, that music, like many other branghes,
has entered the curriculum from below rather than from ahove,
and will secure recognition in the higher institutions of learning
only when this popular demand has grown to such proportions that
it can no longer be iggored or resisted.  e-

Fd

(4-B) Synopsis of course for training supervisors. *

The tabulation of the reports for 4-B is made in two sections,

« 88 was just done with the repgsts for 4-A, and for the'same reasons. .
The first table, then, merely Bives the number of schools zeportmg "
“each subject. City training schools, of course, make no such provi-
sion, and therefore disappear {p6fM\iese tables.

- TapLe 35.~Branches taught in the couraca_'/"or training supervisors of music.
N . 3

o L ™ ! - . 5 State | Private

- Cotirves, . . normal | pormaal

- 3 = P schools. | schools.
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Reference to an earlier table showd that the total numbcr of

-+ State normal schools reporting courses for training supervisors was

34;- of private normal schools, 9. One of. the latter group did not
ropﬁrt in detall, in the presént tablc the nature of the courses offered.

The table is worthy of detailed study. . Attention is called to tho
{fact that, of the private normal schools roportmg on. the present

. question, the maximuia number concur only in pdmt of two sub-
jects, while the State normal schools all concur in point of four
<ubjects.  The chhice of subjects in this respect is -also interesting.

In the Bloomsburg (Pa.) State Normal School, French and Ger-
man, besides 8 of the 11 subjects-sted in the table, are required.

Pmno study is_requivedin several schools that do not themselves
provide such instructioar. - These are counted, however. as including
piwne in their courses.

One school, a Roman Catholic school for the trmnmg of choir-
masters and instructors in, parochial schools, provides a sirong course
in organ playing: S e

The next table, which classifies the courses.as to strength in point

of time given and breadth of study, presents the same difficulties

that were met with in making the correspondind table in connection
with courses for grade teachers. All that was said there as to these
difficulties and tho manner-of meeting thent could -he repeated in
equally good application here, and may be nemlml as reforenco in
connection-with study of this table

The terms of the proqcnt classification are as follows:

Time giren to the whole course. e

A. 1000 hmlm minimum, sppmxlmatnly
B. 800 hotth, approximately, 20 1,000 houm. +

Q 700 hom appmxxmaoely‘, or lesa. ' .
AN S c umb(r of branches oommutmg the course.
1. Eight or more subjects. )
2. Five, six, or seven subjects. ..
3. One, two, three, or. four subjecta.
- ’

TABLE 36.—Courscs for training superrisors of music—Timer given aitd number of

branches included.

s . : -

g _Congses, . .
.o o 8ormore| Sor? 1to4 (Bormore| Bto? 1t4 |
- 5 \ o subjocts. | subjects. | subjects. | subjects. | subjects. | subjects,
. . L 2
... &. J{becsooa -«
] 3. R ", 1l
N 4 [} 1 1 1

State normal »,-hmls with— § Private normal schools gith— -
o

K}
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The sable shows, compared with. the gcorregponding table for gmde

wachers, S nght regard for greater breadth of training. The super-

" visor of music touches music from many sides, and this has not been

lost sight of in provisions made in many normal schools. The pro-

portion of schoels classified as A1 is highly gratifying; and some of the

! courses of study reported in this group are so mtclllgently and consci-

, . entiously planned that one can think of nothing that could add to

& their.value. The small niimber of schools offering such courses is

' the one discouraging circumstance. Of 147 State and private nor-

g mal sehools reporting (this pumber omits kindergarten and city train-

) ing schools), only 43 offered courses for.supervisors. Of these &
F- "goodly proportion (18) offer courses that must be ranked as Al, and ~ -

few of the remainder are below a sound medj§pm of efficiency; but» the

disquieting fact remains that the 147 schools are reduced to so low

«, anumber as 43, when the training of supervisers is considered. The

" attention given the subject in the public schools warrants better pro-

vision than this on the part of the normal schools.

(5) What degrees are conferred? : .

. Four State normal schools alone report that the) confer degrees.
These are clasqlﬁed as follows: Ope, bachelor in mysic and pedagovv
b one, bachelor of pedagogy”; one, bachelor of arts, after bachelor of
pedagogy; one, bachelor of music.

In addition, three State normal schools make note of the fact that
they issue special Hiplomas. Two private normal schools also state . . *
that they issue special diplomas. - One pnvate school issues a diploma
to otgamsts o

¢6) Are summer courses offered?

The following table summarizes the result of this inquiry:

-TaBLE 37.—Summer courses.

] , e .
- - I & - - L T . ° ' ° AT
Bupervi. (;‘r:ie
3 . sors’ teachers®
s, . cotirses courses | Both
DT \ ' only. only.
i i - = 3 5
. Number of State normal schools e e SR SO 1] 18 2
thablprl’v’hmrmlhhoohodcr .............................. ] 3
e

Reference is again mad® to facts presented in earlier tables and dis-
cussions. The figures just glven must be considered in relation to at
least 147 State, county, and private normal schools that might reason-
_. ably be expectod to ‘provide instruction in music for_either - grade

toachers, 18, or both, and in either pegular or summer ses-
,@ons, orbo Of these, 91 were Stmte or oounty nonnal achools that . ...
%‘ \iﬂ'\i’-ﬁ.ﬂx g ‘A\q‘ nd a o . > o “;&d

_‘". axre §
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offered courses for grade teachers, and the 38 schools of this class now

tabulated as offering summer courses constitute 41.7 per cent of these
4, schools. Again, 34 of the State normal schools (108 reporting)
offer courses for’supervisors, and 21 of these, or nearly 62 per eent,
offer similar courses in the summer weeks. Similarly, 19 private nor-
" .mal schools were found to offer regular courses for grade teachers, and
7 of these extend this offering in summer courses; 9 private norfnal
schools offer courses far supervisors, and 3 of these offer the same
courses in sumiyper terms. S .

The conclusion is that the normal schools that offer music at all,
though they are a small percentage of the whole, arc increasing their
influence greatly by making, to such a liberal extent, provision for
sunyner coyrses. Indeed, until many schools make adequate pro-
vision for strong courses during the regular scholastic year, these
summer courses offered by the few must constitute one of the chief
resources for the ambitious teacher of music.

(7) Does the school provide night classes?

School, Bowling Green, Ky., answered this. question affirmatively,
One other, theﬁtatc Normal Sehool at Chadron, Nebr., replied,
““Would, if they w¥re called for.” So far as the training of supervisors
~s concerned, but litile demand for night classes could be expected;
but for grade teachers it would seem that city school systems might
advanlageously maintain sueh courses, or see that they were main-
tained, either Iri the public night school system or in a local uni versity
or normal school, if any such institution existed. )

Only one~School, namely, the Western Kentucky State Normal |

O
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sppiftation to the Commissioner of Education, Washington, D. €, Thesq marked with an asterisk (%)
are no longer svailable for free distribution, but may be had of the Ruperintendent of Documents, Govern-
ment I'rinting Office. Washington, D. C., upon psyment of the price stated. Remittances should be made
in coin. currency, or money order. Stamps are not ot accepted. Documents msrkedvuh a dagger (t)
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No. 1. Education billof 1906 for England and Wales as it passod the House of Comimons. Anna T. 8mith.
tNo. 2. German views of American education, swith particular reference to industrial de\dopment.

. William N. Hallmann.
sNo. 3. Btate school systenis: Legislation and judicial declsions relating to puhl}f’iumlton Oct. 3, 1904,

to Oct. 1,1006. Fdward C. Elliott. 15cts.

1907. .
tNo. 1. The continuation school in the Cnited States.” ArthurJ. Jones. . N
tNo. 2. Agricultural education, including nature study and school gardens. James R. Jowell.
{No. 3. The suxiliary schools of Germany. 8ix lectures by B. Msennel. . ..
tNo. 4. The eliminatfon of pupils from school. Edward L. Thomdike.
. . 1908. |
tNo. 1. On the training of persons to teach agriculture in the public achools. Liberty H. Bailey.
*No. 2. List of pubiications of the United States Bureau of Edu?t!on 1867-1907. 10 cta.
*No. 3. Bibliography of educstion for 1907 James Ingersoll Wyer, Jr., and Martha L. Phelpac 10 cts.
tNo. 4. Music education in the United States; schools and departments of music. Arthur L. lhnchaw
*No. 5. Education in Formosa. Julean H. Ammold. 10 cts.
#No. 6. The apprenticeship systam in its relation to industrial eication. Carvoll D. Wright. 15 cts.
*No. 7. State school systems: 1I. Legislation and judicia) decisions relating to public education, Oct. 1,

1908, to Oct. 1,1908. Edward C. Elliott. 30 cts.
*No. 8. Statistios of 8tate univarsities and other institutioas of hlghet edocation put.hllymppmad by
the Btatb 1007-8. Scts.
o 1809,

#No. 1. Facilities for study and research in the offices of the United States Government in Washington.
Arthur T. Hadley. 10cts.
*No. 2. Admission of Chiness students to American colleges. John Fr)’r 25 ets.

*No. 3. Daily meals of school children. Carvline L. Hunt. 10cts. *

{No. 4. The mdﬁg staf] of secondary schools in the United States; amount of education, length of expe-
rience, Shlaries. Edward L. Thorndike. .

No. 5. Statistics 6f public, society, and school Iibraries in 908, :

*No. 6. Instruction in the fine and nnnunl arts fn the United States. A statistical monograph. Henry
T. Bafley. 15cts.

No. 7. Index to the Reports of the Commissioner of Education, J867-1007. . -
#No. 8. A teacher’s professional Hbrary. . Classifled list of 100 titles. 5 cts. .t
*No. 9. Bibliography of education for 1903-9. 10cts. -~

No. 10. Education for efliciency in railroad servics. 5 3 Shlrley Eaton.

#No. 11. Btatistics of State vnlvenltlu and other Institutfons of higher education pln.hlly .uppoma by
the State, 1008-9. 5 cta.

, 110,
*No. 1. The juovement for reform tho teaching or mllglm in the public schools of Bnmy Arlay B.
Bhow. 3ects. .

No. 2. Btate school systemas: ut. IA(ilh'.lon and judicial decislons mhtlnx o puhllc oduullon Oct. 1,
1908, to Oct. i, 1900. Edward C. Ellott, ¢

1No. 8. Listof publications of the Unitad States Buresu of Education, um-mo. ' -

#No. 4. The biological stations of Europe. Charles A. Koloid. 50 cts. .

. tNo. 8. American schoolhouses. Fletcher B. Dresslar.

tNo.o.BmththotBuunnlvuﬂ“-mdothclw b 18 of higher educats

»
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1911, s
*No. 1. Bibliography of science teaching. 5 cts.
®No. 3. Opportimitles for graduate study in agriculture in the United Btates. A. (. Monahan. $cts.
¥ *No. 3. Agencies for the improvement of teachers in service. Wlliam C. Rusdiger. 15 ets.
8 eNot Report of the commission appointed to study the systam of education in the public schools of
? ' Baltimore. 10 cts.
'ﬁa 5. Age and gmde census of schools and ocolleges. George D. Strayver. 10cts. —_— '
*No..6. Graduste work tn mathematics in universities and In other i.nstn.uuons of like grade in the United
States. 5cts. o
tNo. i Undergraduats work in mathematics in collegm and universities.
h tNo. 8 Examinations in mathematics, other than-those get by the teacher fur his own classes.
No. 9. Mathematics in the technological schools of collegiate grade tn the United States.
- tNo. 10. Bibliography of education for 1909-10.
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*No. 38. Report on the work of the Bureau of Education fof tho natives of Alaska, 1911-12. 10 cts.
No.37. Monthly record of current educational publications, Ocloher 1913.
*No. 38. Economy of time in cducation. 10 cts.
No. 39. Elementary industrial school of Cleveland, Ohlo. W. N. Bulmann
*No. 40. The reorganized school playground. Henry 8. Curtis. 10 cts. .
" No. 41. The reorgunization of secondary education.
No. 42. An experimental rural school at Winthrop College. H, 8. Browne.
*No. 43. Agriculturc and rural-life day; miterial for jts ohservance. Eugene C. Brooks, 10 ots.
*No. 44. Organized hesith work in schools. E. B. Hoeg. 10 cts.
« No. 45. Monthly Tocord of current educational publications, Novembor 1913.
*No. 6. Educational diroctory, 1913. 15 cts.
*No. 47. Tesching matorial in Government publications. F. K. Noym 10 cts.
*No. 48. 8chool hygiene W. Carson Ryan, jr. 15 cts.
No. 49, The Farragut 8chool, a Tennossoe country- e high school. A.C. Mn'mhm and Adams Phillips.
No. 50. The Fitchburg plan of cooperative industrial education. l R. M|
*No. 51. Education of the immigrant. 10 cts % o
*No. 2. Banitary schoolb Legal requi in lndlum and Oblo. b
No. 83. Manthly record of curient educational publications, December, 1913 ‘ M
No. 4. Consular réports on industrial education in Germany. P
No. p8. Legisiation and judiclal decistons mhtinzwoducation Oﬂabcrl 1900, m Octoherl 1912. James
v C. Boykin and William R. Hood. .
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