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LETTER OF TRANSMITTAL.
DEFAICINIENT OF TILE INTERIOR,
BUREAU OF EDUCATION,

Wadlington, September 25, ?919.
Si R : I am transmitting herewith for publication as g. bulletin of
the Bureau of Education the report of a survey of fhe schools of the
city of Memphis, Tenn., made under my direction. I am asking that
itbe printed in the following seven parts:.
Part 1. Chapter I. An Industrial and Social Study of Memphis.
Chapter II. School, Organization-, Supervision, and
Finance.'
Chapter
The Building Problem.
Part '2. Chapter I. The Elementary Schools.
Chapter II. The High Schools.
Part 3. Civic Educati on.
Part 4. Science.
.

Part 5 Music. Part p. Industrial Arts, Home Economics, and Gardening.
Part 7. Health Work
Respectfully submitted.
P.. P. CLAXTON,
COMM188i011er.:

Tte SECRETAlli Ok"I'llE INTERIOR.
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THE PUBLIC SCHOOL SYSTEM OF MEMPHIS,
TENNESSEE.
,

INTRODUCTION.

In April, 1919, at the request of the Board of Education of

Alernphis;Tenn., the United States COmmissioner of Education submitted the conditions on which the Bureau of Education would make

a survey orilie public school system of that city/ These tenditions,
as stated by the Commissioner of Education, follow:
(1) That the board of education, the superintendent of public schools, and
all other public officers and teachers connected with the schools will give me
and the ptrsons detailed to make the 'survey their hearty cooperation, to the
end that the survey may be made ntost effectively and economically.
(2) That the survey committee be permitted to find the facts as they are,
and, in so far as may seem advisablejo report them as they are found.
(3) That the findings of the survey committee and such recommendations
for the improvement of the school's as ntay seem to be desirable may be published as a bulletin of the Bureau of Education at the expense of the Federal
Government for (Distribution, first, among the citizens of Memphis and, second,
among students of education throughout the country.
'(4) That the necessary expenses of the survey, including expenses for
travel and subsistence for employees of the bureau detailed for this work, and
the honorariums and expenses of the one or more additloeal persons whom le
may be necessary to employ to assist in the work will be paid by the board of
education. It is understood, however, that the board will not be obligated for
expenses beyond $5,000.

It is my purpose to begin the survey on or before May 12 and to have the

field work of It finished in June. The final report will be submitted and printed
as early as possible after the 1st of July. Such portion as nfay be needed by
the board in determining their building policy for next year will be submitted

as much earlier than the 1st of July as possible.

On May 5 the commissioner was notified that all the conditions
named had been agreed to. To assist him in making this study the
commissioner appointed the following commission:
-a

THE SURVEY COMJAISSION.

Frank F. Bunker, Specialist in City School' System*, Bureau of Education,
director of ihe survey.
Thomas Alexander, Professor of Elementary Education, Peabody College for
Te4hert, Nashville, Tenn.
William T. Bawdeh, Specialist in Vocational Education, Bureau of Education.

Hiram Byrd, Speciatiet in Health Education, United Stater Public Elealth
.Service.
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Elmer W. Christy,Superrisor of Industrial Education, Pub lie Schools, Citicinnati,
Fletcher B. Dress Int% ISpecialint in School Architecture, Sanitation, Buildings,

and Equipment, Bureau of Education.
Arthur W. Dann, Specialist in Chic Education, Bureau of Education.
Will Earhart, Superisor of Music, Public Schools, Pittsburgh, Pa.
Alice Barrows Fernandez, Specialist in Social and Industrial Problems, Bureau
of Education.
. Florence C. Fox, Specialist in Primary Grade Education, Bureau.of Education.
Ada Van Stone Harris, Director of Elementary Practice Tea Ching,. Public
Schools, Pittsburgh. Pa.
Carrie A. Lyford. Specialist in Home Economics, Bureau of Education.
F. A. Merrill, Spke Mild in School and Home Gardening. Bureau of Education.
John L. linnilall Specialist in School and Home Gardening, Bureau of Edu.cation.

Willard S. Small. Specialist itetchool Hygiene and Physical Education. Burcazi
-of Education.
George R. Twtss, Prplessor of Secondary Education and Stale High School
Inspector, Ohio State Unire'rsity.

The field work began May 12 and was completed June 7, except
that twb members of the staff remained two weeks, longer.
While-the time for the examination of conditions was short, the
schools closing for the year on June 13, nevertheless, through careful
organization of the work and through frequent meetings of\the staff
for the discussion of ery phase of the problem, definite and positive
conclusions in which all concutild,were quickly reached. Although
the cormnission as a whole consideredevery important activity of the
work of the system, each member was assigned to the particular field
of his interest. The reports Of the members of the commission were
organized by the director of the survey and transmitted to the Commissioner of Education for his approval. The report is issued in
separate parts for general circulation.
rA

PARTS TO BE ISSUED.

I. An Industrial and Social Study ofMemphis.
Chapter I.I. School Organization, Supervision, and Fi-

Part 1. Chapter
.

nance.

Chapter III. The Building Problem.
Part 2. Chapter. I. The Elementary Schools.
Chapter II. The High.Schools.
Part 3. Civic Educatien.
Part 4. Science.
Part 5. Music.
Part 6. Industrial Arts, Home Economics and Gardening.
Part 7. Health Work.
This.study of the Memphis schools is intended. to be atudy of
pone* and of practices; not of persons. The commission has con

rikintoptreiriSfi. '

'

sciously avoided either praising or blaming, crediting or discrediting,.
individuals. The matter of placing an estimate upon the value.of
the services which individuals are rendering is the duty of load
authorities; it falls outside the province of the survey commission and
has not been attempted.
The commission desires to-express its appreciation of the courtesy
and consideration shown its members by citizens of Memphis, the
members of the board of education, the secretatls office, the
super-*
intendent and his clerks, and the entire school corps. Without exception, all cooperated to make the investigation as thorough and'
as
efficient as the time would permit.
I

A special word of .appreciation is due the management
of the
Young Men's Christian Association for providing office
rooms and
equipment for the staff, without charge, and to the local
company
handling the Burrough's.Adding Machine, whilvery kindly loaned
one of these niachines to the staff.
ft
A summary of conclusions and recommendations
will be found at
the 'end of each chapter.

.

PART 5. MUSIC.
CONTENTS. -1. Music in the elementary white schools.The textbook ; rote singing;

training voices ; beginning of technical instructlen; careless
voice classification ; effent of formal examinations; inadequate
music in West Tennessee Normal School ; lack of equipment.

teaching ; part singing;
preparation of teachers;
2. Music In elementary
colored schoolsContrast between Negroes anal whites; faults of instruction; monotones among Negro children; lack of sight-singing ability. 3. Music in the high schools
A. Central High SchoolChorus and orchestra ; instruments should be provided; selections for appreciation; school credit' for outside work ; B. Vocational High School
Developing musical interest ; recommendations; C. Kortrecht High School (colored)
Qualities of singing; tonal qualities; sight singing; the band; chorus singing should be
developed ; the best in Negro music should be conserved and developed.
4. General aspectsMusical organizations; interest of chamber of commerce; privitte instruction
among school children; money cost of private instruction ; tri-State examining board;

vupervlsion in Memphis schools.

S. Summary of recommendations.

1. MUSIC IN THE ELEMENTARY WHITE SCHOOLS.

The list of schools provided members of the survey contained'
the names of 23 elementary schools for white children. The observations set forth in this section of the report are based on a program
of visits that included 16 of these schools and almost one-third of
the total number of classes in the schools visited. No cnoclusions are
drawn that were not confirmed repeatedly by observations of many
classes in many schools.

THE MUSIC TEXTBOOK.

The books of music andibther musical material on which the course

of study is based are naturally of first interest. Their nature and
distribution are likely to represent the pedagogical belie'fs and musical standards pf the department of music, and the amount of material provided is likely to tell something either of the intelligence and
enthusiasm put back of the departmental work, or of conditions in
the local school sistem or in the organization of the whole State educational system-which react powerfully upon the provision of text
material. Several points in a discussion of this question as related
to the schools of Memphis must be reserved Tor a later page. At this
point it need be said only that the school children in Memphis are

fairly well provided with a basis text of proven quality, and,that
the gradation of work, as shown by the distribution or assignrnpnt
to grades of the various books of the course, is in accord with the in9

_
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1 tentions of the authors of the series, and is in all essentials in conformity with the standards of ac,complishnient now-generally accepted for each grade.
I3ut the selection of a text and the assignment of the books to the

various grades amount to little more than staking a claim. The work
undertaken in an endeavor to improve the claim, and the success of
this work, as measured by the product brought forth. are matters of
still greater interest.
The overwhelming consensus of opinion to-day is that in the first.
year of school little or nor attention should be given to the introduction of the staff and staff notation. At the age of 6 years many children have not acquired the use of their singing voice. The first song
attempted in September in a first primary room will often reveal the
presence of a very large number of so-called "monotones."' This is

partiddarly true in cities that, like Memphis, do not have public
kindergartens in connection with their schools; and it is quite true
of cities that do have kindergartens; unless the singing in the kinder-

garten is wisely guarded and directed and is not used solely as it
mere vehicle for the transmission of a text. Nor do children at the
age of 6 universally have use of a vocabulary of tones and a familiarity with tonal usages such as are acquired through a genei.ons musical experience. If they lack such a vocabulary, it is as foolish to begin to teach them the printed symbols of tones as it would be to begin to teach them the printed syr'bols of language before they could
speak or know the meanings and uses of the words they would be
asked to recognize. Finally, music should certainly be presented
through the ear, and the aural impressions received should be brought
strongly to the attention of the mind, before the mind is diverted to
a consideration of symbols presented to .the eye that hold no content
of ringing tone for the imagination of the learner.
S
THE ouAurr OF IIOTE SINGING.

The Memphis schools are in accord with approved practice in that
they limit the work in music in the first year almost entirely to rote
aingirtg. The staff is often introduced, it is true, usually in a some -

what hesitating way, at the end of the first year; and because that
is tlio early, it is not related to. music in the minds of the children,
who go about the work on it in a new frame of mind, as they would
go about the study of the Corinthian column. But the practice in
Memphis is not vigorous and obtrusive and need not be dwelt upon
The rote singing in first primary grades in Memphis, is a matter
for much graver consideration.. It must. 1;e said that most of it is
The tone production of the children is faulty, the voiceibeing
,
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chesty and stiff; songs are almost invariably pitched too low; there
are altogether too many monotones in most of the rooms, especially
for the end of a school year, and the songsused are not selected carefully; in obedience to fixed standards of musical value, literary quality, and adaptation to the voice and the mind of the child. Rote
songs heard in primary rooms ranged all the way from some of the
finer and most widely used sons of Jessie Gaynor, sung with eqn-

siderable understanding of the purpose of rote singing and with
fairly pleasant tone, to the most barbaric yelling the observer ever
heard in a so-called educational institution, on the worst song he
ever heard tolerated in any such institutionIan atrocity entitled
" Everybody Calls Me Honey "that would have been cheap in the
mouths of a Broadway tango crowd, and in the mouths of
children
was an insult to childhood. Of course the teacher who introduced
this song is not fit to teach children and should be promptly ejected
from the system. Needless to say, the song was not suggested or
sanctioned by the supervisor of music. Another type of faulty
song, not so objectionable, but much more frequently heard, vas the
" action " song. In the most striking.exainple of this sort that pas
exhibited, the children prepared for the song by crouching on the
floor and before completing it indulged in some rather violent leaping. There was some rather breathless singing intermittently
when the exercise was not too vigorousbut naturally such tone
as
was produced was bad. Just what the performance had to do with
music was quite obscure. It was undertaken, however, as an exhibit
of music work and not as an exhibit of physical training, whichlt

much more resembled.
'But more serious than these occasional errors in the selection of
songs is the lack of clearly defined standards and an efficient technique in teaching rote songs. Very Many times the songs heard
were pitched too low. The teachers were often supplied with piteh
pipes, and in higher grades, where the pupils sang trona notes, usually
used them very effectively. There was great carelessness, however;
in pitching, rote songs. The teacher usually guessed, at the pitch,

and the guess of a teacher in such case will invariably be too low.
In one or two instances, but- one or two only, the teacher let the
pupils guess, permitting them to.otart without giving them any
pitch. The child with the strongest voicewhich was very likely,
to be the chestiestthin led.
TRAINING CITILDREB18 VOICES.

The p per voice for children is a light, thin, head voice, very.
beautiful and very flexible, but small and not fitted to produce
sonorous
of tones such as an adult group produces so well.

N
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All unconsciously to the child, without any special vocal exercises
of any kind, this voice may easily be established and maintained by
a few simple practices. The very first songs should begin with tones
located somewhere on the upper half of the staff and range from
there downward rather than upward; the songs should never range
below middle C, and should "center" always around the middle of
the staff or higher; the tone should always be kepisweet.and light
(which can be done by the teacher giving The so out in a small,
unaffected voice) ; declamatory utterance, with a view of emphasizing some too violent text, should be avoided; the teacher by a casual
word or two should lead the children to listen to the tones they are
making and wish to make those tones beautiful; the musical sense of
the children should be' developed in general by considerable hearing
of the melodies of songs they are to learn separated from the words,
as against the current practice, entirely unnecessary, of giving great
attention to the words separately and-none whatever to the musical
facts of the song separately ; only songs that have some real beauty
should be chosen, since crude and ugly songs invariably call forth acrude and ugly style of singing (witness the " vaudeville." voice) ;
and finally, as one positive effort, steps to cure monotones should be
taken from the first day on.
It is not to be understood that Memphis is believed to be violating
all these principles.. There is some frightfully bad singing, as we

have remarked, but there is also some good singing, and a very
great proportion that needs only a very little intelligent effort to
make itsood. The criticism is that the work does not give evidence
of a well-understood and complete system of educational belief.
Either such a creed is not formulated or else it is not understood
and followed by the elementary room teachers. Another far
may be the lack of knowledge and skill on the part of the rdom
teachers, especially in a year That witnessed great depletion ni the
ranks of teachers and the induction into the schools of many new
and insufficiently trained teachers. But lack of knowledge and skill
can explain only part of the shortcomings observed, for these were
obviously due more to wrong aims. Such inadequacy, as compared

with uncertainaims, works far more unfortunately in the upper
grades in Memphis than it does in the lower. The insufficient time
given music in the Memphis schools, whicli will be .discussed more
at length later, may also bear upon the results in rote singing, in
the primary grades. Still, the fact remains that more time used
efficiently in the present kind of instruction'would not produee right
results, because the aims are not right and are not clearly discerned.
Loud and injurious singing on. low tones could be easily' and
almost immediately corrected. The school system should provide
every teacher with a pitch pipe and should require her to -use it

/MUSIC,/
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If a teacher is inforined and conscientious, she will have no desire

to do differently.

!tHE PROBLEM OF THE MONOTONES.

The complete inattention given the monotone was most depressIt does require a considerable knowledge and technique to
deal with monotones successfully,, and, in view of a number of
unfavorable conditions in 'Memphis, some measure of ill success
would not have been surprising. But the impression gathered by
the observer was that the school system in general was curiously
unaware of or apathetic toward any problem of monotones at all.
In nymerous rooms a large, percentage of children mumbled in
unmusical undertone while the Temaining ones sang. The result was
depressing, from a musical standpoint and intolerable from the
standpoint of sympathy for the child's welfare, progress, and free
participation with his fellows. Practically no comment on this
phase of practice was heard from members of the teaching staff,
though Other features were fA.om time to time mentioned, in terms
of satisfaction or regret or inquiry. The omission' Was the more'
puzzling in view of the fact that no belief antagonistic to a policy
of dealing with monotones *as heard expressed. There was formerly, of course, a belief in some quarters that children mumblingin such,rfashion were unmusical and could not "learn music" anyway. Many a child has had a blight of restraint and-self-depreciation flung into his life by this, false and cruel charge. Later it
was demonstrated by the work of thousands of "Oever teachers,
dealing with hundreds of thousands of children, that if pupils remained in such condition it was not because they were slighted by
nature but were-unfortunate in their assignment of teachers..
Because there are so few exceptions it may be taken as a safe rule
to apply to any and all monotones that they are not aurally defective
but vocally awkward. Test their discrimination in pitch and it will
often be found quite equal to those who are singing most accurately.
Their difficulty is that they have developed only a speaking voice.
This voice is stiff, has little range of pitch inflection, and is characterized by coming straight forward from the back- of the throat,
below the arch of Ole palate. The singing voice, ih distinction, is'
light, flexible, high of pitch, and has large nasal and frontal placement. The adjUstment of the vocal apparatus to produce it is quite
different from that made in speaking. A child may iiever hale made
such adjustment, any more than he has made an adjustment for
whisrtering, for instancewhich is often quite difficult 'for him. But
to assume that therefore the child has no " ear formusie" is as wrong'
as it would be to assume that because he can not at once whisper well
he is therefore deaf to whispered tones.
ing.
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Although positive measures of instruction, rather. than mere safeguarding measures, must be adOpted to cure monotones, these mean -.

tires are not mysterious or diffi6ult, or .beyond .acquisition by ahy
- teacher who lends herself to competent instruction 'for a few minutes.

They are current information and in, current use in. thousands of
schoolmo' ms in the United States. It would be well worth while
for the entire primary teaching staff in Memphis, led by the music
department, to address itself to this one definite reformative measure.
The corps could very easily accomplish it., and the results would be

At present the monotones themselves suffer, and they
corrupt the voices and eatis and hinder the musical detelopment of
countless others. They are also corrupting the aural development
of their teachers.
irivalitable.

THE 11EGiNNING OP. TECHNIC

INSTRUCTION.

It is in the second year that methods in teaching music atoingst
sharply differentiated. Her the business of technical instruction is
seriously undertaken;: and all first steps in instruction of the child

are more important than later steps; and must be carefully and

.

sympathetichlly made. The work in Memphis at this point has much
to commend it. The series;Yrf textbooks and _charts used do not
follow the " song study " method, which is the method in favor yid'
the larger part of educational thought. to -day. Nevertheless, the
department of music lois, in an experimental way, inaugurated some
of the features of the song-study method, and sought to apply certain
phases of that method to instruction. Although that instruction is
related to musical material that was not designed for such use, a goixl
'result is entirely possible, and the endeavor deserves all praise.
But while the method in second-fear work-is commendable, 'there
are some Faults of other kinds that must be recognized. The quality
Of tone heard from the pupils was often faulty; and the songs were
_sometimes Pitched too low. The attainment, too, in different schools
and rooms was very uneven. hi a" few rooms, indeed, practically
nothing had been accomplished, though the survey was made. at the
close of a School year. The introduction of stall' notation and the development of sight singing had in theie cases been neglected, and all
that such classes could present was a rate song or two,' sung badly.
The atrocious *song mentionbdin an earlier paragraph was, fOr instance, done by a second-krade class. On the other hand, some examples of very-excellent sight,singing were heard, and a knowledge
of.technieal relationa thaVwas even too advanced to be in right Proportion to the musical wer. of, the pupils was displayed -ley so ie

MUSIC.
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A good praetie that.seined to come with the introduction of technical work-in the second grade was the greater use of the pitch pipe
'
by teachers.
In connection with rote songs there was marked indifference tothe
proper pitch. WheneVer the staff notation was followed by pupils

and teacher, however, the. rule was a.rather careful "tuning up."
This arises quite naturally from the practice, very systematically
followed out in practically all, the schools observed, of requiring the
pupils -to derive their keynote, in any key whatever, from a C pitch
pipe. No other feature of instruction in music is so n understood
and so uniformly and efficiently carried put-by the teakhers in Menphis as is this one. Once in a while it delayed le singing; and as
will always happen occasionally, a teaelier 11 consume a lot of

valuable time by uatuining the class at the end of a sting n E flatoby
blowing iC pitch pipe and calling it a Do," and then to ing them tip
again: to.another song in E fiat. But the practice is ood in itself,
and handled as effici tly as it is it becomes a valuab factor in the
training of pupils a lteachers alike.
.
THE BEADING OF TUE SYLLABLE NAMES OF NOTEC
a

A practice that was observed in connection with all singing from
the staff, from second year on, but which began to accumulate its
unescapablestrain of ills in the thisr.d \year, was the reading. or mere
saying, of the syllable mimes of the notes in a piece about to be attempted in singing. . This is a species of work.properly classified
under the genus. "study of mathematical relationships in music."
When done incidentally, for an occasional note, it may be unobjectionable, butt when done as a basic practice, with full belief in its
efficacy, it is a pernicious practice that does much harm.
Syllables are valuable. as handles pith which to bring tones into
°the mind. Unless the pupil immediately hears the tones when*.Dosol." is annoqnced, or unless when he hears the tones, as on piano, lie
'immediately thinks " Do-sol,".his syllables' represent. no contribution
to his true musical development. If the pupils looked at the music
and silently thought the syllable anal their associated tone., at moss
they would be gaining in musical power. But the syllables were
always, under this practice, read in concert by the class in a staccato
speaking voice. No tones echoed through .the minds of the children
as they read. Note also that there is absolutely nofe'aling
for the
rhythmic Movement of the song under this process. TI1restilt -is
that the song is as unknown to the pdpils when the dreary reading
is completed as it was. before; the time has been' totally lost. 'Even
this is not the worst. If the process is adopted 'systematically, 'and
is not offset by muchlhearing and use of.toses and synablea
in aaao
idaition-4inplying Much exernpliffcatiiin by :the teacher aid hatenit

.
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and practicing by the pnpilsthereti will come a day when it is al.
most impossible to establish this necessary association; The reason
18 that pupils, lacking it, will at an early stage apply wrong sounds":. .
to correct names, or, less frequently, apply right sounds -to, wrong
names. In either ease the pupil is being confirmed in musical untruth. If" he says " Do-sol" (which may be right) but gives the
tones Do-mi," or says " Do-mi " (which, may be right) but sounds
" lik-sol," it is obvious that " Sol" soon comes to mean anything,
everything, or nothing. To establish its correct musical association
after so nrlany wrong associations have been heard is quite out of possibility.
This may not seem serious to the musician or thoughtful render not
in close touch with musical education, but it is as injurious tothe
child's musical education as it would be to your child's literary education to have him, in his first instruction in reading, look at the word
,

." cat " ant? have it called " dog " once, 0 cow " another time, and " cat

another time. Apply this to all-words and one realizes what utter
chaos may result.
And yet some of the steps connected with this process seem, at first
glance, genuinely educational. The child must "think out" or.
"study out" his music. Truly, given the scale and' the staff and the
methods of reckoning, he can "think out" the names; but he can not
es with° having heard them, not in their Present exact
think out
bu in many relationships. Onedoes not give a
relationship a

child certain print PI of relationship and a knowledge of certain
chromatic signs, an then ask him to think, how the chromatic scale
sounds; ho asks him to listen to it. After some listening to it and
trying of it himself, he ma:, properly be asked to think how it sounds.
But note that such thinking is remembering. It can not be done until
the child has a store of tonal memories and has associated these indissolubly with names and signs.
From the point now reached, a general and fundamental comment
on the work in all the elementary white schools in Memphis may be
launched. The processes of imitation and exemplifi6ation are woe-

fully alighted; and instruction, often at the place where it is most
earnest and most systematically promoted, is, for the greater part, in-

struction of the intellect in recognizing scientific relatios, instead of instruction designed to develop the specifically musical
nature and capabilities of the pupils.
, CARELESS TEACHERO IN EVIDENCE.

Many illustrations'of evil results arising from present methods of
Justruction could be, culled from copious notes made in the school.
T90106-while music-N:0Mo were in progress. One observation. made
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early in the survey and later repeated many times was tllat there were
an 'extraordinary number of infidelities to the musical facts of.songs
previously. learned and put in repertoire for familiar singing. In
case these were rote songs, as they would be in primary rooms, it was

found that often the teacher had taught .the song wrongly. More

frequently, howeyer, it was evident that the song had been given out
correctly, but that it had not been listened to often enough or attenlatively enough to insure correct imitation from the pupils.
Soligs originally learned by note by the pupils were frequentlyin
the same state. On one occasion in particular the deviation from the
printed notation was so great that it amounted to almost an improvisation by the pupils. Admittedly, this betrays 'carelessness gr lack
of musicanship on the part of the teacher; but since this song had
been learned by note, it also must be evident that little of tonal sug:
gestion was carried to the pupils by auk syllable names when they
slowly computed them. Once they had left off spelling out notes,
they were free, and Cook the path of least melodic resistance. Still,
again,.the pupils took the ascending series of scale names, dol re, mi,
fa, sol, and applied them to the kcies of a tiescending scale Aith no
pereiptible disquietude over the irreconcilability of the two. In
another instance a song began with " mi." After "do" was soundell
the pupils were unable to sing "mi," and found it only by singing
do, re, mi.
It is not to lie understood that these and other shortcomings that
could be cited were invari ly present. What is meant; however., is
that most of the faults i e work, except those connected with part
singing, can be ascribed to a: conception, conscious or unconscious,.
lodged in the minds of t le teachers that instruction in music means
implanting a knOwledge of stuff relationships in the pupil's mind
instead of developing his musical capabilities. Often, indeed, as
we shall see, instruction- swings still further from the path, and does
not tend to impart even genuine knowledge.
PART-6IX(11Mb

In the fourth year the new aim in almost all mimic courses is to
develop and establish twozpart singing. In this, as in otlier feattnies, . the course in Memphis follows standard outlines. Many important
results in musical education depend upon careful training in singing
in parts, and consequently a brief discussion -of them may not be
out of place.
.
Obviously one important consideiatkin is that of necessity. Sooner'
or later voices diverge,:
.i.mless the ability to sing parts is acquired, nothing but very simple niuSic, -United in range and sung.
in comparatively uninteresting way, is; possible.
All the great
.
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choral music, with its beautiful weavtogether of, different yoke
lines, is closed, so far as the. joy of palticipation is concerned, unless

part singing is estabi ed. Moreover, the instinct and desire to
blend voices togethe iarmonically is quite, as strong and .natural
as is the desire t ng a tune. It does not develop as early as the

desire to sing in unison, and it is not so strong and is not -made
manifest so early in the ca. seof the white race as it is with the negro
race.; But at the age at which it is ordinarily begun in schools there
is a marked desire for part-singing.
Of much greater importance, however, is the fact that the practice
loims a basis for a far broader and sounder musical education than
does singing the melody. The solo or unison song invariably takes
on the character,lof individual emotional expression. The ear, in
such case, may easiIwbe closed, and the individual be too active in
expression' to be at :the same time receptive. But when one- sings
in parts, the impulsive. abandonment to an. inner emotional urge is

ti

tempered by an equally strong iTteptive attitude to the musical

.

impressions received from withoilit. There is the sense of listening
and listening for beauty of effectas well as the impulse to expression. Exactly this attitude of harkening fOr beauty is theone which
brings most refinement of spirit, most true 'culture, both musical
and general, to the partipant. Again, there is the social discipline.

Mill more strongly marked in orchestral playing, of working in
cooperation with others, while yet'being responsible for the conduct
of a se'parate but coordinate part. Finally, there is a stimulation
to mental effort-in comprehending the more complex musical design;
and in' 'Valuing hold on a part that must blend in proper balance
and valtgintOthis larger design.

It follims, then, that\if part singing is welt done in a school
iysteni, bnjad and strong values in musical training ,are insured
through that'fact alone. In Memphis the attention paid to part
singing. and the results in it that came under observation in the
first week of the Umsie.survey,1 formed one of the most encouraging

aspects of the entire. situation. 'There was much of detail inhe
piSktice that was "faulty, notwitbstinding; but the values, secured
Were to fundamental that smaller shortcomings could be regarded
with comparativ.e composure. In the second week, however, the
far Jess competent inpart singing.
,.schools .Insiletiew.ere, as 'a

The great 14 of 'uniformity in results, which has come to our
attention .in Cihtnectioti with other phaseS of the work,, was again
manifest here. Nevertheless, the balance was favorable; and One
may saythat in part singing in Memphis more than in any other
.

feature Ile observer feels aL

he touches a t1lu foundation

puiPose and promising endeavor.

.

music.
ERRORS IN
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CLAWEIFICATION.

The faults in part singing in Memphis, even where it was best,
were primarily connected with errors in treating voices and only
indirectly vitiated the' results to the ear and the mind. First of
theSe faults is the pernicious practice, quite generally followed in
Memphis, of assigning all boys to the lowest, part or parts. There
is absolutely no excuse for this practice. It is known to, teachers,
singers, and directors of boy choirs all over the world that until the
change of voice a boy's voice has all the range of a girl's voice, and
possibly more, and that the quality is firmer and more impressive.'
The oily assumption that can be taken that is true to the facts is that
a roomful of boys and girls at the age marked b the introduction
of two-part singing consistsf treble voices of equal range. All the
music in any. reputable course, and the course used in Memphis is

,such, whether it be one-part or the first soprano or the second soprano
of a two-part song,,lies well within this range.
For the sake of developing all voices consistently throughbut all

of this range, for the sake of acquainting the pupils with the truth
about their voices and their relation' to parts. and for the sake of
developing the musical brains of the pupils.uniformly in the endeavor to .hold- to a lower part. all children should sing in wellbalanced proportion through all this range, and sometimes on the
lov;er part as well as the upper. To confine toys to tha 'lower part
is to teach them the falsehood that their voices are lower .than those
of. girls. Again, to restrict them so is to exploit* their chest tones
until their beautiful register is lost to them and its very existence
is disbelieved. On the other hand, to restrict the girls to the upper
part' is similarly to teach them falsely and.in the,end to weaken their
grasp of music till they are utterly unable thin anything but the
"air." l3oys should of be hirded into seats on one side of the
room and girls into seat on the other.: Every row should contain
.some'boys and some girl seated quite without discrimination as $o
sex. On one song, or th ugh one 'da'y or one week, the pupils, boys
and girls, on one side of the room, siould.sing the lower part; on the
nett song or day or week the other &pHs should sing the lower
part.

.

If in first learning a piece the partsate praeticed.separately, as

they often must be, all pupils should sing together, first on one part,
then on the Other. It is a verygrat waste of appor,tunity to keep
one -half of the class waiting--anci growinew. inattentivewhile the
other half practicei; especially since all voices are adapted. to either,
party ,and pra2tice in sight singing might also be gained. No permanent assignment of parts should be made except in the case of rare,
individuals whcise voices are obviously not true to the norms at an.
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til voices begin to ,change. Then the range of each voice should be
ascertained, classified, and provided with' music' according to the
facts.

In some /Awns in which two -kart singing was heakl; both boys
and girls.were on both' parts, but this was exceptional. In general
in such rooms, division by sex was the rule. In answer to inquiries
the observer was told that in regular seating the boys and girls were
usually separated, and that this seating was merely maintained for
singing, with the-resultant assignment of pirts by sex. But even
so, the boys might occasionally sing soprano. In singing songs with
three treble-voice parlt,, the second part was occasionally assigned
a group of boys and girls mixed, and once, at least, the third part
was so assigned. In the main, however, division by sex was retained,
and the bad implications of the practice were ftecentuated by relegating the boys to the third part alone. It must not be forgotten,'on
the other hand, that although the parts were badly assigned they were
usually, in the large groups of schools. heard the first week; well carried. Too much emphasis can not be placed upon the value of such
success, in a phase of training of very great importance.
VOICE CLASSIFICATION IN TIIE SEVENTH AND EIGHTH GRADES.

In the seventh and eighth grades the evil results growing out of
wrong voice classification retiched a climax. The music used, while

good in itself, was often totally inappropriate to the voices in the
room, or when it was appropriate was so badly assigned that there
could be no hope of success, musical,vocal, or educational.'

Good management of singing and instruction in music in the
seventh and eighth grades of public schools requires a special technic

on the part of the teacher. The technic is not el'aborate and is npt
profound or subtle, but it is very definite and is essential.
The voices of some boys break in the seventh year. Indeed, a small
number of yokes bree,k in the sixth year. In the eighth year a larger
number break. I.Traly a mere glance at the stature and physiognomy of the boys will reveal to tjie teacher which ones are entering
the mutation period. A trip.up did -down the aisles while all aro,
singing will enable the teacher to distinguish further the voices that)
,sre departing from the juvenile, treble voice range, and brief individual voice hearings will complete the teacher's knowledge of the
vocal characteristics of the individuals in a group. No matter where
differentiation of voids' occurs, it must be known and be provided
for h, the teacher. In foqr,th and fifth grades the voices may all be
considered as bqual trebletvoites, and either part may be assigned any,
group with piralically no clang% In sixth grades a few voices may
be found here and there which need some guarding and somespecial

attention as to assignment of parts. In seventh grades three-part,
treble-voice singing is generally maintained; but now and then classes
of seventh-grade pupils will be found that include such a proportion
of changing voices that music foe two treble parts and bass is more,
appropriate; and always there is the probability that one or more

changing voices will be present, will be ill-adapted to the
treble voice

music normally provided, and will need to be speciallpiistructed
and provided for.
In eighth grades a fair proportion of bass voices
may ordinarily
be expected, and the music 5ommonly prepared for eighth
grades
therefore, arranged for' two treble parts and bass, three treble
parts
and bass, or- four parth, mixed voices, with the tenor
part sung as a
second alto of limited dos nward rangethe "alto - tenor" of public;
schoo' music. But exceptional eighth -grade classes will be found that
contain no bass voices, or perhaps only one; and these should
be given
treble voice music, with a carefully considered.assignment
of
the bass'
voice, if there is one, to some part which the singer understands,
can
sing, and can sing without destruction of the musical
effects
possible;
to the group and without,injury to their musical understanding.
'
Because of these uncertain and constantly varying conditions,
one
book of music in a series is usually made up to be
used in both
seventh and eighth grades; and
number of
songs for treble voices in parts, and a number of songs for two treble
parts and bass, three treble parts and bass, or--L;what amounts to
much the same thing, as sungtwo treble parts, a tenor and
a bass.
Some unison songs on the treble clef, and certainly
some written
on the bass clef, will also be found. The songs that omit the bass
clef are sometimes all grouped in the first half of the book, as'
being characteristically for 'seventh year, with bass -elef songs in
the second half of the book, as being characteristically for eighth
tear; or they may be mixed throughout the entire book, leaving the
matter of appropriate selection 'and adaptation to the teacher. In
either case there is but one thing for the teacher to doto learn
what voices kre before her, to instruct the individuals so that they
know the capabilities of their voices and the relation of their voices
to.the degrees of the-staff to which they are assigned, and to select
music which .fits the voices and may be brought to musical effective.-

ue4by the'group.

.

But one difficulty in provision of material arises here. A seventhyear class all treble voices may complete all the treble-voice music
prided for seventh 'year that the book offers. If in their eighth
year they.are still a treble-voice group, a new lot of music, arranged
for the same voices, but perhaps more advanced technically or Nord

mature in character, must be provided. Or a seventh-year elm...
may, because df many less voices, need bass-clef music. If a special

Aram
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lot of such music is not provided, there is nothing for the pupils to

ut to use their eighth-year music as best they can in their

h year in school and find it hackneyed when they reach 'their
.ighth year. The only satisfactory solution of this difficulty is to
havb at least double the amount of music that would ordinarily be
required for each of these years. Here is the cause for a recommen-.
dation as to the provision of material thftt will be found later in
this report.

The practice in seventh and eighth grades in Memphis, with

respect to the treatment of boys' voices and the attainment of musical
-effects, is exceedingly bad. The dread fallacy that boys must sing
the lowest part a composer Happens to write still obtains. It was depressing to see treble-voice boys invariably assigned the lower part
in treble-voice music. It was intolerableo see them, as the surveyor
frequently did, assigned the lower part when this was on the bass
clef and utterly out of their reach. Seventh-grade classes in which

bass voice went out of their course to sing
there was not a,
songs for two treble parts and bass. The boys, in such case, were
nil assigned the bass, which they sang in the .only way physically
'possible for them, an octave higher. There was no injury to the
voices of the bezq, in this case, for they merely looked at bass, and
sang treble. There was a little negative injury in warning their
voices pe?sistently to the lower treble register.' _But there was great
damage done to music and to the musical understandineof all, bectAiSe of the extraordinary effects produced by lifting the bass an

octave, which brought it at times into collision with the treble voices
and at times raised it above even the soprane. One crowning fault
which sometimes accompanies this particular evil was not, however,
generally present, so far as could be observed; the boys did not rese
under the illusion that they were singing real bass, and the mental
chaos that would. have resulted from so thinking was consequently
absent.

If bass and treble voice boys were both present in either seventh
grade or eighth-grade classes, they were all invariably grouped on
the lower part. Whenthis was a treble part, basses produced it an
octave jower; when it was a baS`s part, tiebles produced it aft octave
higher. The evil elects of transposing bass an octave higher we
have just noted. The evil effect of transposing a low 'treble part an
octave lower is that.this usually throws immature bass voices too
low.. The greatest evil of thus mixing basses and trebles on one
part; however, is that the boys with treble voices will invariably try
to force their voices down to the bass tones they hear, to the injury
of flagr voices and the utter confusion of their minds. Further, since
they' can not possibly reach the low tones they so admire, they land
half-way between octaves, and Noduce a stratum of muddy dissonance that' is a menace to the musical development of all pupils in

mum.
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the room. The basses, too, coping with the difficulties
of a strange
new,yoice which is very uncertain in behavior, and with
a new clef
which makes altogether new signals to them as to the
tones they are
to produce, are soon adrift. In the end the confusion becomes so
great that sight-singing attainments are lost, parts
are no longer
cleanly carried, and singing by ear becomes the real practice.
Only
one end is then to be expected; the melody will be
sung
by
those
to
hodi it is assigned; all pupils assigned lower
parts will possibly
sing an occasional chord tone, but will more likely sing
melody
. in various octaves, together with many dissonant tones' the
that represent their experiments in searching for parts. Instead of this it
would be much better frankly to sing in unison, in
treble and bass
octaves, a small number of songs of limited ranges for the
ears of
pupils are so good that practically all would sing
,the
melody
correctly were they not doing it inadvertently. while trying to sing
a,
harmonic part. The advantage to clearness of musical
understanding that would result from conceiving and
notation that the eye was following is obvious. singing correctly the
TIT EFFECT OF TIIE 'FORMAL

/iCAMINATIOIS.-

The survey of music in Memphis was conducted just
prior to the
holding of examinations in music throughout ali
the
grades.
In
r9om after room the surveyor was met by the statement:
"
We
have
not much to show you. We have.net dOne much singing
for two or
three weeks, as we have been preparing fop the music
examination."
"Evidently," thought the surveyor, "to 'pass a4rnttsical examination you must first quit dealing with music. What is this music
examination that it is more valuable for children than
song and
sight-reading and aural development?" A glance at the examination
questions will reveal the answer. We will take only
one or two
typical questions.
4

si

The first question for grade 3-1 is: "'What N a staff?"
that grade, at that time of year, the children haye been singingAs in
from
the staff for one year and a half and have been calling
it familiarly
by its name, it is to be .supposed that they know what it is. The
idea that they should not continue using it unless they
can define it
is as preposterous as the, idea that they should not
continue
to read
books unless' they can define " book," or eat apples
without
first
answering the question," What is an
While a formal de lnition is learned precious time
that Should be
used in developing real musical power is lost.
Sime of the questionif?r other grades are as folloies:
37.2 :-"Digine clef; measure." 4-1: "Define measure;
cleft 4iiifr;
tie.'.' 4-2: '"Whit is an interval?
5-1: "What is a scale," 5-21

".What is iiisalet

6-1: 44 What

a-WOO 64; "Draw 40.4
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staff and write principal triads in key of D." It. is obvious that
such questions can not possibly be answered by children of the years
represented except through formal statements -literally memorized.
A good musician would hesitate if asked to give an irreproachable

definition of "Scale" or "interval "; but this does not imply that
he does not know, for all practical purposes, what it is. It is certain that he would not be a. musician if he had spent his time in
learning such definitiods instead off in acquiring power in dealing
-,
with the things themselves.
The questions quoted were in all Cases the most academic ones in
the lists. Other questions were of much more practical nature, as,
.

for instance: 3-1: "Draw a staff and place do in key of C." 3-2:

.

"Draw a staff and place signature and do in key of D." 4-2: "What
does a sharp do to a notes" 5-2: ".Give syllable names for the
chromatic scale, ascending and descending." 6-2: "What is the signature of the key of A? " Such questions, it is true, deal with knowledge that is essential to musical power. On the other hand, it can
not be gainsaid that mat could be taught to answer such questions -.
correctly and yet be greatly oreven wholly lacking in musical power.
The formal knowledge, in short, is only incidental, syMptomatic. It
musical power is developed, such knowledge will be present al a
factor in it before the power has advanced beyond a certain point.
But the knowledge might be developed to any point without musical
power in any degree being present.'
Does knowledge of the kind implied by the questions quoted represent., in MeMphis, genuine musical power? Ike answer may bo
discerned partially in the fact that musical praMe was necessarily
arrested for two or three weeks in order to learn the answers to the
reriptionOf
work in
e
questions; it may 1:* read in the forego
music observed in the schoolrooms; it ma be found in additional
observations that are now chronicled.

lir t"

.

In 4-2 grades the question is asked "What does a sharp do to
a note?" From the surveyor's point of view, whether the pupils

know this or not may best be judged by seeing what they do when
they,:ceme upon a sharp in singing at sight: Again and again classes

of 4-2 grades and more advitared grades sang. wrong names or
Wrong tones when so confronted; but they could all give It definition

of the sharp. In 4-1 grades the question is askee" What effect has
slot on cnotit " Doubtless the pupils could all answer correetly;
y7 the surveyor hadobserved that the dotted-note rhythms in " The
Old Oaken Bucket," and " The Star-Spangled Banner," sting in
room after room; were invariably sung wrongly, becatie the pupils
were nniamilia rwith the muskati. effect of. the dotted notes..
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THE DEPARTMENTAL PLAN OF ORGANIZATION.

.

.

_.

Instruction in music in Memphis is very largely on the depart. mental plan. A. supervisor of music is scheduled to visit each elementary schoolroom once in each 17 days of school. While in the
schoolroom she gives a model lesson, which the regular teacher.
should observe and profit from. The remaining sixteen-seventeenth
of instruction is given by. a regular teacher in the buildi . In the
first four grades each room teacher is likely to give her
n. music
lessons, -though this is not invariable. In the upper f ur grades
some one teacher is likely to be detailed to give the instruction in
music to several classes, or even to all classes of those grades in the
building. In either,case the bulk of instruction rests with a teacher
who is not primarily prepared to teach music, but who takes it ex
officio, as room teacher, or who is assigned it, presumably because .
she is better qualified forit than the other room teachers, or, to put
it hegatively, is not so deficient in music as they are.
.
This situation is n4IT peculiar to Memphis, but is common all over
the United States. The value, even the necessity, of having a super- .
visor'or director of music, as of other special subjects, is generally
recognized. The only question is whether the work directed by 'the
supervisor may best be carried on by room teachers Working in their
own rooms or by one or more special teachers drawn from their ranks
and working in several rooms. There are advantages and disadvan-

tages in eitr plan, and often the choice must be determined by
purely local and specific ,conditions. In general, though, the best

results in music are unquestionably in cities and in States where it
is the traditional practice to have each room teacher teach her own
music. Unless this is done, teachers will not study music as part of
their professional prepara
and standards will be kept down by
the prevailing igince.
haps; also, the belief that music is a
special gift vouch Wd but a few care individuals, will infect the
minds of teachers, parents, and pupils. Further,4there will not
be a large group of musically instructed teachers to draw the special
teachers frOmy and the special teachers will be the product of studio
teachers of music, which means that they will be interested in voice,violin, piano, organ, or some Such spedial line, but will not be in
touch with instruction in music
in general and will not have a tech.
nique of schoolrooM" practice in music.

. Finally, when. music is assigned some one teacher in a building,
it forces a division on other subjects also. A. frequent result is that a
school principal selects his best Weber to take the reading, another
excellent one to take the arithmetic, and so on,until all the "regular " subjects, and -all, the good teachers, are exhausted.. Wheever is
left .takes pima& %Every- system in which- the epecial-teacheripla
-

1-
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prevails will be found to contain some school; in which the most
competent music teacher is found teaching reading or arithmetic,
while a teacher with no musical ability whatever teaches the music.
Often the: principal of the school is no solely responsible for these
distributions. The good teacher is likely to be able to teach every'thing well, music included, and may most enjoy teaching some subject other than music. At timos teachers will bO found Who do
excellent work in .nuisic, but who eirest themselves to such an;
extent that they can not be prevailed upon to teach it.
These disadvantages quite offset the one advantage hoped for from
the special-teacher plan, of having expert instruction for all lesson;
in music. In Memphis many of the special' teachers are doing very
good work, in comparison witliovhat may be conceived as the norm
of accomplishment possible to the system in its present state; but
how their work compares with tvhat would be accomplished under
the room-teacher plan, and to what extent the present norm of accomp4shment is aim to the very fact that the special-teacher plan is
mSinefiined, are subjects.for conjecture only.
INADEQUATE PREPARATION 01' TEACHERS.

Flue fact remains quite clear, that present standards of accomplishof the teachers genthat the musical
erally and their preparation for teaching music are extremely weak.
No reform cries more for immediate inauguration than this. Again

and again the surveyor heard teachers make mistakes in syllable
names, in the pitch of tones, and in rhythm. But these bits of false
'instruction were not so numerous or so grave as other shortcomings
arising from lack of musical training m the part, of Aeachers. Like
the children, their scientific knowledge was far in advance of their
musical power. The serious consequenCe of this' Is that their ears do
not.adv0e them when mistake's, even of the most egregious kind, are
made by the children.' Here werfind the sxplanation of countless ills.
Nothing else accounts for the unconsciousness toward wide departures from the tune on songs previously learned;for the toleration

of false rhythms until these are established; for the indifference
.

-toward monotones and bad tone quality; for the acceptancoof inaccuracies in kitath on songs sung by note, with the books open before
all;, for the neglect to reestablish the pupils on parts, when these

have all 'broken down into unison singing; for the inattention.
to correct cIassificattigi of voices and assigementd of parts among,
the treblei and ba.sees in upper grades. The fact is either that the
;leachers -do not know, that these things are happening, or else their
:dardsi of musical education are so low that they assume that-auch
ate: quits :normal and unavoidable: Possibly both ele-

'in*nbination..A third, explanation that might

ittustc.
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be advanced is certainly not true; namely, that the teachers are swam

of the faults, know 'that they may be corrected, but have not professional spirit enough to undertake to make corrections. Such a
charge would be grossly wrong and unjust, for if ever there was a
body of teachers with a finer spirit toward their work and toward
the boys and girls under their care,-the surveyor has yet to see it.
The spirit in the schoolrooms was, in consequence. beautiful. And
yet, because it is out of this very spirit that beauty and fineness of
feeling spring, the contrast between it and sonic of the music heard

seemed the more strange and difficult of acceptance;
The teachers are not sufficiently educated iu music; or rather the
small fundament of knowledge and culture that is necessary is not
possessed by all the teachers. So inuch'-is sure; but where does the
responsibility lie?
Primarily, it rests upon those who issue certificates to teachers
authorizing them to teach in the Memphis schools. Since the schools .
of Memphis operate under a. special charter issued by the State, and
cansand clo exit
e and certificate their own teachers. this responsibility rests upon t school authorities of Memphis.
Evidently the req irements have not been made sofficiently rigorous, if .Memphis really wishes to have music competently taught in
its schools. Certainly in the last two years, dttring which there has
been.a great shortage of good teachers, many new teachers have be&
taken into the schools of MeniphiS who have small knowledge of
music and insufficient preparation for teaching at all.
.
The State of Tennessee, as the result of vigorous promotive effort
.

on the part off a small group of progressive workers in the cause
of music, has now placed upon its statute Baks a law making the
teaching of inkisic mandatory in all the public schools of the State.
.

The enactment is too recent to have produced notable results at

pm-.

ent, especiplly since the past two years have, been so disturbed.

Within a year ar two, however, a favorable reaction should be manifest in Memphis.. One consequence will be to encourage greater
study of music in normal schools in Tennessee, and in normal schools
that send. their Students into. the State of Tennessee, with the result'
that teachers who enter Memphis will be better prepared to teach
music. Another consequence will be that pupils who enter the Mini-'
phis schools from the county schools will be nearer up to grade.%
music than they lave been in 'the past.
MUSIC IN TFIE WEST TENNESSEE NORMAL

scrtoon.

As bearnig upon the -question of the preparation orteaoiters to
tetichmusie, p...inquiry was made into the work 'of the depattme0:
of music inyesi finnessee NOnnal SchoOl.
is not necOstary to
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adeseribe in detail the courses in music there, butt a sueimary of
courses and conditions connected with their operation will not be
without value. Five courses are offered, each of 12 weeks' duration.
Of these the first twocourses 30 and 31are theoretically required

of every student before graduation. Inquiry developed that the
.requirement is not enforced, and that. probably only 30 per cent of
those graduating fulfill its conditions. The great majority of the re-

maining 70 per cent take no music, but a few of them take 12 weeks of
it, or half the requirement. These two courses cover elementary musical theory, sight singing, and material and methods of instruction
in public schools to the sixth year, inclusive. They are well planned
to cover this range thoroughly and efficiently, and if well administered would safeguard the future musical practice of the teacher who
had taken them.
.

-With music a State requirement, omission of it on the initiative
either of the normal school or any pupil in a normal schOol seems
a strange derelie4ion. Nor is the omission made in recognition of
musica.knowle0 or ability already possessed by the student. On

the contrary, and.here is a fact that casts light on the ability of

gni& teachers in Tennessee to teach music, the statement was made
that between none and .5 per cent only of the pupils knew the barest
more
they came to
rudiments of music
graduate,
if
information
than 50-per cent 'know no more when they
received is accurate. However, some musical values must lie gathered by the students in West Tennessee Normal who do not enter'
the prescribed courses, as a result of musical activities that come
before the entire school. In a general as4embly aanded by the surveyor the student body sang one br two familiar songs, of folk song
and hymn type. The singing was largely in unison, no general attempt at part siRging being audible, but the students sang with very
good tone and of least average musical effect, as this is found in routine chapel singing. In the music rooms afterward, a number of
orchestral instruments were seen. These, it. was learned, belonged
to the director of music, and were used in an orchestra that at the
time had 17 memhers, hilt prior to the inauguration of Student Army,
Training Corps work had 351nembers. Oboe, bassoon, and 'ce lo only
were missing from the instrumentation. A brass band is 'al main-

tainedt numring
be 80 members before the Student Army T ining
Corps work began, but only about 15 members since. From ad-

vanced courses in sight singing and chorus practice, quartettes, glee
'clubs, and male choruses are developed. The contribution of these organizations and of private music students to the life of..the school
can not but have a stimulating effect at least upon musical interest.
But the specific normal instruction in music in the West Tennessee
(Mimi- ,..$01100iieliot deieloped as it should he and doubtless will be.
.

.
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A practice school of some 500 pupils is maintained in connection

witfi thlipaormal school. Each practice teacher works in this school,
which is 11 mileS away, twice a week. But no series of music books
whatever is used in this schoo. I, and the work in music is certainly_

wit such as a grads fite teacher who had practiced in it would be
called upon to do in a school s31-stem that made any pretentions to
..serions work in music. It is unjust to criticize tke music department
foe *these shortcofilifigs, for the instructor in music is engaged for
only 9 to 12 hours per week of service. He doubtkess gives more,
but thejtill:crevelomektoof departmental work would certainly require th'e'Itill_time of oire-man.

One change seems desiraliTNn courses 30 and 31, which are the
courses designkl to prepare teachers for-,music work in the first six
grades oft elementary schools. The books on which these courses
are basd are in use. it the other normal schools in Tennessee and
are unobjectionable in themselves. But 'West Tennessee Normal
School probably articulates more closely with Memphis than with
other cities in the State; or, if it does not do so now, it seems inevitable that it will do so in the future; and the music books used in
courses 30 and 31 are not useil in Memphis.- It would not be difficult to add to the courses named a study 'of the books used in Memphis and,perliaps, other books that may be Itsed in Tennessee, and

this should be done.
Returning now to the question of responsibility for the poor preparation of teachers in Memphis to teach music andthe resultant low
standards of musical accomplishment in the grades, we can see that
these conditions are not wholly of local origin, but represent stand-

ards of a day that is passing in. the Static of Tennessee and in great
sections of our country at large. Here is a quotation from an article
by ilkfitiSchoon, whose work in -eastern Tennessee is widely known.
It appeared in," The Musician" for November, 1917. The entire
article could be quoted appropriately in this report, .but length forbids. It should be read, however, by those interested in the investigation with which this report is concerned:
Four-fifths of the total population of Tennessee live I
sections. Timis
means that four-fifths of the men, women, and children o
ate are practically totally deprived of coming-Ai contact with any musical experiences outside of the occasional singing of a lugubrious hymn at 'church or'nt the "sing-

.

ing school."

.

The scholastic pppulation of the State in 1916 mks 778;063. Of this number, 606,510, or 76 per cent, *ere in rural schools. In other words, 76 out of
every 100 children now being educated not only do not receive any definite or
'systematic training in music but do not even have ahopPortunity to ,hear any
music, either In the school, at home, or in the ehur6h.

The surveyor is ,unable to verify a: statement tisade to hiju
Memphis, tharthere are Only four cities In the State empioying
.

4.

.

.
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supervisors of music. At any rate, the number is not large.' The
results are painted by Mr, Schoen in thu article quoted, and in another article by him published in "The Metronome," March,0119,
in. more positive terms than the surveyor mould have used.

The conclusion is. that music in the sehools in Tentiessee is 'not
" in the air," is not abundant, easily accessible, a matter of course
in the experience and-education of all. Standards suffer in consequence. Musical circles, in the cities may and do carry on -advanced musical activities, but the schools, drawing pupils from a
virgin field, send to the normal schools to 'be made into teachers
individuals with small musical background; and the normal sclun
sends these teachers back to perpetuate the system from which they
came. Somewhere a powerful and energetic spirit must arise to
break the vicious circle, but tie ritical ntOst not rail if a musical

Messiahat the

paid, teachersdoes not appear at the

moment. .Rather there
there is danger thlf any but the most robust spirit
that enthusiastically undertakes reforms; will gradually have his
own standards lowered in' the face of the wall of indifference and
bad practice which he encounters: But it is within the pcobabilities
that many voices at once, from outside or inside school circles, will
sound a call for better things until a general awakening will result.
Such a simultaneous awakening on the part of all who take part in

musical education will have, all the force of the advent of a reformer., The question is largely the old or of She 'responsibility
individuals must bear for The perpetuation of a'system filled with
inertia versus. the respqnsibilities the system must betti for the
creation of those individtals who are born of it and are a part of it.
Memphis is seeking a way to break the deadlock. She will find it.
The fact that a school survey was undertaken and supported in the
finest, fullest way by all concerned is proof that consciousness of
some need and general desire for some improvenlevis is felt by
many.
LACK OF PROPER EQUIPMENT.
-

-

'When the quickening of a new impulse does begin to operate in
the Memphis schools two features not yet spoken of will receive
attention. 'There are not 'enough pianos In the schools. There
uld be one on each floor pf each .building, and one on each floor
of ach annex to a building. In substitution for some of .these
pianos, it necessary, or better,. in. addition to these pianos there

number of portable reed organs in the elementary,
For voice work with ettildren., for purposes of easy and
frequent. use, anti, for supplying a necessary instrumental element
at.a reasonable cost, the portable reed organ. is better than the piano.
should :be
schools.

No teacher of music other than a public-school Music teacher would

mum.
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attempt to instruct a child in music theough half a dozen lessons, to

say nothing of attempting his entire musical education for eight
years, in a room destitute of any musical instrument __whatever.
Vet that is exactly what a teacher of music )n public schooisoftek.
and frequently without protest, undertakes.
For a thousand,purposes of illustration, 'exemplification; instruction in theory on such points as the composition of major and minor
smiles. chromatic tones, etc., for giving -Ali, for sustaining some

part in part singing, for giving hari,nonic groundvork to unison
songs, for Provision of essential 'features of adlinpaniment, especially where the accompaniment is rhythmically independent of
the melodyfor all these mad many -other uses the s.udio teacher
would feel that a keyboard instrument, any keyboard, instrbment,
was indispensable. Four-octave portable reed or4ans titat fill this
need perfectly are made by one of the greatest firms of organ builders

in this country and are largely bought bY boards of etIltitation.
They can be ,voiced to, an extremely beautiful qualitcof tone, they

are inexpensive, and they are easily kept in repair. Work in a
schoolroom in wthielt it lesson is never given without using a piano
or one of these organs is so manifestly superior to that in which. no

guch instrument is used, that no argument is needed to convince
those who have heard the contrast.
There is an effort in Memphis to put Victrolas and records in
schools. The object is worthy but not imminent. People, and especially children, should know music and make music before they
listen passively to elaborate musical selections, pfrhaps from some
opera that is of interest only dramatic:01y, and, to an adult. And
the Victrola serves little ones in primary grades very poorly. An
.

organ would cost less and would serve.the.entire school in connection

with the musie appropriate to the. experience and study of pupils
ineach and every grade. Then, after the children sting well, learned
tone and* technic and luyd acenmpaniments to Cheir songs from the
organ, a carefully selected list of .records that .Would be within the
comprehension of the .grades for which' they were designed .might '
well be installed.;
Finally, in the day of renewed endeavor, there will be more att2111tion paid by the schools to the study of orchestral instruments bp'
pupils. Small combinations of orchestral instruments may be developed and maintained 1n4nost elementary schools that have large

enrollment. IftAhe elemental? white mhools in Memphis this past
year there were three
sush groups.. Two were of only.five members
.
each, but one group had 'about 20 members. It would be well worth
while to:foster carefully such gtoups,the board -of education providing them with music and instruction. Class instruction in violin,
as given in dozens of cities in -the United Stities, would be a later'
.

.

-
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development. chat might be undertaken. That thew would be good
response to"the plan for developing orchestras seems certain when

the significance of a table on music study, included later in this
.report. is fully realized.
2. MUSIC IN THE ELEMENTARY COLORED SCHOOLS.

Ten of the eleven elementary schools for colored pupils were visited for purposes of this report, and some 40 classes in these schools
were heard.

.

The course of study and a large number of features of practice
are substantially the same for the colored schools as for the white
schools. On the other hand, there are some differences that are important, and some problems in relation to the colored schools that
certainly need separate discussion. If this section of the report is
brief, it is not because the subject is unimpoitant, but because much
that was said in the preceding section carries over in application to
the schools now under discussion. Only points of difference need
to be specially mentioned and described.

We have said that the course of study in these schools is substantially the same as in the white schools. To be more explicit,
the course of study in general, the distribution of its content among
the grade's, and the theory and practice of teaching it are all much
as in the white schools. The salient differences are not in the form
of study, but in the quality of resp&ise to the message of music,
as this is influenced, by racial mid temperamental qualities.
CONTRAST BETWEEN NEGROES AND WHITES.

The Negro undoubtedly has a better ear for pitch and rhythm than

has the white, and certainly has an Atraordinary harmonic sense.
His-tendency to_ini,Provise an, attendant harmonic part, even at an
early lige,
his.desire and ability later to sing in parts, is a salint characteristic. But perhaps more ;nfluential, in point of its
bearing on the Negro's practice in music, is his tendency to vocalize,
and his almost complete freedom 'from such inhibitions to the im-

pulse to Bing as interfere with spontaneous singing in the case of
most white races. This capacity to release himself to vocal expression, without self-consciousness' or restraint of any kind, giVes
rise to extraordinary qualities in his singing; and it also gives rise
to some doubtful, if not false, conceptions of his and
capabilities.
We forget that this unrestrained impulsiveness results hi giving
to the hearer a 100 pea cent expression of the Negro's musical ability,
'while in the case of the whites, inhibitions.decresse this percentage
enormously; Nor shoUld
regret too 'greatly these inhibitions.
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In large part they arise from the restraint, the 'reserved and reflec-

tive type of mind, that characterize what Sir Hubert Parry calls
the "responsible" races._ Even self-consciousness is quite likely to
be the product of h sensitiveness that indicates an adtanced type
of organism and an enlightened regard for high standards; and at
its worst it betrays a self-centered quality that may be objectionable
on many grounds, but that does not represent lack of ability. In
music the playing of an instrument is a less 5rect expression than
singing: a player may, so to speak, hide behind his instrument. Here,
where inhibitions conflict less, the white races reveal their enormous
aptitude for music and musical attainment.
The extraordinary talent for pitch, the love for melody and the
ability to remember it, the keen sense of rhythm and the enjoyment
especially of marked rhythms of irregular type, a fine harmonic
sense, and, above all, a quite wonderful verve and abandon in sing-

ing were all noticeable features of the music in the elementary
colored schools in Memphis. Some factors, however, worked against
developments that might be expected as the result of these capacities.

First was a lack pf attention to'musical structure, to form in its
balanced relations., Attainment of such balance implies restraint, a
natural coordinating power. The singing was often %verenthusiastic
or capricious. Mention was made, in connection with the white
schools, of infidelity to the faqts of songs. previously learned. The
tendency to depart quickly from the notation, to 'improvise, to add
variations was more marked in the colored schools. Spontaneity
reached a point where expression was more important than preliminary acquisition. This is not written as altogether adverse comment.
It is true; and it is given 'because it may be helpful in planning a
wise course for the future musical development of the pupils.
FAU..TS OF INSTRUCTION.

Some pleasant singing was heard in a few rooms, but in almost all
rooms the songs were pitched too low, and the tone was therefore
chesty and bit a, unless the singing was restrained to.a very -soft degree of power. 'Almost no pitchpipes were seen, the teachers pitching songs by grdss, with the usual result of pshing the voices too
low. A large amount of singing heard was simply unbearably loud
and strident. Nothing observed in the colored schools was so completely disappointing to the surveyor as this. The children have
good ears and voices that are wonderful in their power, range, flexibility, and early development. Te train. their ears to the bad quality
of tone so often heard, and to establish wrong methods of singing
and warp the voices downward froth their most beautiful register,
seemed 'a great misfortune.

1488216-20-3
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Because of this persistent misdirection and the great range and:}
early maturity. of the voices, excessively low singing, that would:
have been impossible to thog voices of white children, was often heard./

in primary grades; and yet these pupils have also all the beautiful
high-head tones of white children. Also an extraordinary ainotmt
of singing of melodies, an octave lower, by boys in grades as low as
the fifth and even the fourth, was observed.

Nbtwithstanding that thigiNegro,has a natural ear for harmonic
effects, but little competent part singing in the elementary schools
was heard, and less effort toward its development seemed to be made
than was made in the white schools. Perhaps several causes con' tribute to this condition. Too much. impulse toward spontaneous
singing does not lend itself well to the careful working out of parts;
and although parts might rather easily bq extemporized by groups

so talented in that direction, or might almost be taught by rote,

.

the use of graded books and the praiseworthy determination to develop a technic of sight singing by work in these books makes such
attempts undesirable. Further, and this is a condition that should receive immediate consideration, a great many pupils in some coloed
schools visited were not provided with books. The fortunate possessors of books often had to share them with others not so fortunate.
Such a condition is certain to work against the attainment of good
"results along almost all lines. Finally, there was a most evident
lack of good preparation on the part of many teachers. A. number
of positive errors wee made by teachers who conducted lessons observed; and much more frequently the children were permitted to
make errors repeatedly without correction because the teacher did
not detect the errors; or else the children floundered hopelessly with.

out receiving, instruction that would have righted them because
the teacher did not know enough about music to know what their
difficulty was. This condition is manifest in the white schools also,
as we have seen; but it is manifest in considerably greater degree in
the colored schools. Its relation to part singing is simply this, that
a teacher who knows little about music may make some progress with
the simple music in one part used in the lower grades, but wt'll be
unable, to hear and guide several parts at once, and give the requisite

instruction in. connection with the more advanced music of the
higher. grades.
VOICE CLASSIFICATION BAD.

The practice with respect to the classification of voices and assignment of parts in rooms that contain changing voices is, until eighth
grades are reached, bad. The tendency to assign all boys to,,the
lower or lowest part is still manifest, though possibly it is not quite
so persistent as in white schools, owing to the fact that maw colored

,-^

.

MUSIC.

girls wish to sing alto. Trebles and basses are also, as in the white
schools, constantly joined on the saline part ; but there is now this ink.portant differencein the white schools, they were most frequently
joined on bass parts, and in the colored schools they are much more
frequently joined on treble parts. The reason is found partly in the
different grading of the musical material used and partly in a natural
difference between the voices. In the colored schools treble-voice
material is carried throughout the seventh and into the eighth year,
but the voices mature early and large numbers of bass voices were
therefore found singing the lower treble part. In white schools, on

the contrary. bass clef material is carried down into the seventh
year, but voices mature later, and treble voices in large numbers were
conseqUeutly found singing on the bass toast. Both plans are faulty
in not providing for the pupils music notated in truthful accordance

with what they really sing; but of the two, the assignment of bass
voices to treble clef leads to less distortion of musical effect and does
less damage to the understanding of the learner.
FEW MONOTONES AMONG COLORED .CHILDREN.

In spite of the vagaries of teachers in fixing the pitch of songs,
there are coniparatively few monotones in lower grades in the col-

cred schools of Memphis. A minimum of attention to pitch and
quality of tone, as exemplified by the teachers, would quite clear the
colored school's of monotones.. Higher in the grades there were oc-

casional classes that at times sang badly out of tune. A combination of causes ted to such defeats of the naturally 'good ear of the,
race. The pupils are not at all proficient in sight singing. Asked
to sing at sight, they depended on their weak and untrustworthy
-knowledge and reckoning instead of on musical instinct, and sang
cut of tune by intention, so to speak. The pitching of songs in keys
that placed some voices on parts in uncomfortable or impossible
registers, and the assignment of parts to voices which were not suited
to them, helped to create dissonance at times. Persistently heavy,
energetic, overenthusiastic singing, as contrasted with pure; beauti-

ful singing thatis touched also with the attitude of listening, may
be relied upon to create furtheAnsensibility to tttral facts and consequ'tnt dissonance.
a

LACK OF 13IGHT-BINVING ABILITY.

The forms of instruction in the elementary colored schools are, so
far as general plan is concerned, not quite so academic as those in the
whites uchcols.

The genius of thence is for expression, hot for

academie iliscnssi6n ; and oonsequently the work sin theory bears quite

directly upon the musical practice. Thus, the first examination for
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3-1 pupils in white schools was. ' What is a staff V' The first clues+
Lion for the same grade in colored schools was: " Draw a staff. Place
on it a single bar; a double bar; the G clef." Such difference is typ
ical throughout the entire lists of questions. But the success of the
colored schools in mastering theory and sight 'singing is not cor- respondingly greater. Whether the cause is the poor preparation of
teachers, the occasional lack of books, insufficient time, or all of these
causes and more combined, the fact remains that in the majority of

rooms there is very little sight-singing ability. Results are very
utinven, and an occasional room was heard which was distinctly above

the average; But a school system must be judged . by the general
standard of practice rather than by the occasional room, and so judged
the sight singing is poor. Nor are methods by any means free from a
prevailing academic taint. The practice of first Baying syllable names
throughout a song about to be attempted is very general, and a formal
quiz as to the key, measure, kinds of notes, and rests, etc., seems to

be the usual routine, though dispensed with at the request of the
surveyor. Blackboards frequently bore various symbols of Musical
notation, such as the staff, the scale in various keys,.the letters on the
degrees of the staff, and other symbols. Doubtless the pupils could
recite well on these, but their.books were full of music containing the
same notational elements, and if they knew the signs abstractly it did

them little good when they were confronted with thtig in the concrete, for they could not read well,. Once or twice when pupils mead
tones there was further illustration of a misplaced, reliance on scientific thought rather than upon musical training. The failure was due
to lack of association of tones with syllable names; the cure would
have been found in immediate exemplification and practice. Instead,
the pupils were asked to think how the tone should sound. They°
might as well have been asked to think how X sounds. It does not
sound at all, unless it has been persistently associated with some
sound. And one either knows it or does not; and if he does not, the
one recourse is to give it to him.
MINOR DETAILS.

Ifondness for motion songs was quite manifest in the rote singing of lower grade classes. In the surveyor's experience this is,
always a sign of a corresponding inattentiveness to the facts of tone
in their appeal to the ear.
In lower grade rooms, a bad' practice was noted, at the point
where practice on the scale is begun, of teacher and pupils liftirig.,
their hands little by little as an ascending scale was sung, and leeririg them correspondingly on the descent No surer way can be
lound to gives the pupils; the sense of increasing vocal - effort. as head

'
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tones are entered; and yet it is true that these tones are easier of pro-'
duction than the lower tones, and should be sung as on a high level,
and not as at the peak of a tonal mass broadly based fat below.

"In learning part-songs there is failure to take advantage of the
opportunity for general practice. The parts are practiced separately, each by the pupils only who are assigned that part. So long
as the parts are all for treble voices there is no doubt but that there

is great advantage in having all pupils practice all the parts in
succession. A gain in power of sight singing, a much better con ception of the rhythm of the song and of other elements in it that
are common to all parts, and a strong unification of the class are
resultant values of such general practice.
A difference in the grading of text material, wrong in itself, leads

to some good results as well as a number of bad ones. We have
already noted the use of treble-voice material in the seventh year
work, notwithstandinfpaillW fact that many bass voices are always
present. The book used is designed for sixth year,classes, and is not
only ill-adapted to the voices found in seventh grades in colored
schools, but is generally under grade for seventh year assignment.
This same book is continued in thi,eighth grades in colored schools
in Memphis, where it is still more under grade.
The book designed for seventh and eighth grades is omitted entirely, and in Kortrecht High School, in ninth year, the pupils take
up a book designed for eighth and ninth years, and which introduces
the bass clef. This retardation and final leap over one book does
not work out badly, as we shall see when the high-school work is
discussed. The saving factor seems to be that the prolonged experience with easy, and simple music in the higher grades enables the
pupils to establish themselves firmly in knowledge and ability in

music up to that point. In all the years before they have been
floundering more or less: In the period of undergrade work they
gain control of all the general musical practices that have been
essayed earlier but not mastered. Placed at last in music appropriate

'

to their voices and years, -rand with no essential new feature intros
duced except the bass clef; they step at once into a sort of musical
maturity. Other factors mry contribute to the surprising advance
made in the upper grades and high school, but Nfithout doubt this
gathering up of forces is one factor. It would be better yet if the
school system worked efficieptly at every point along the line of
grades and gave to pupils in Advanced grades music suited to their
voices and not too difficult for their musical abilities as well; but
failing in this, a late redemption, even though incomplete., is grafifyillg: In the white schools, where books are assigned in advance of
grade rather than below grade, redemption does not take place, and
the worliof lower grades is, an the whole, better than that of higher.
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AN EIGHTH-GRADE REHEARSAL.

.

In one elementary, school an exceptional and extremely good musical rehearsal-was attended. It is notable as showing the extraordi-

narily good results that are obviously possible but that are attained
so .seldom. The pupils participating were all of eighth grade and
were preparing an operetta for production. The work is quite long
and ambitious and very good musically. It is written for four-part
mi ;ed chorus, with solos for various voices, choruses for treble voices,
and other concerted numbers, and pupils were doing the entire 'work,
solos as well .as choruses. As an advanced musical endeavor that

brought the pupils into direct connection with a range of musical
composition far in advance of anything touched in their dailipractice, it w.as of great value. Moreover, it was costly and required, no
small amount of effort to produce it, and only a school in which there

was an admirable school spirit and a fine 'attitude toward music
could have undertaken it. But, better still, The pupils were doing
It very well indeed. Much fine musical feeling was displayed in the
sensitive inflections of tempo and in the graces of phrasing. Good
dramatic delivery also characterized the work of soloists and chorus.
Two features only were open to criticism: The tone was too little
shaded, was excessively loud, and at times was even violently strident; and there was a tendency toward a sophisticated and highly
conventional style of singing which would have seemed appropriate
to the light-opera stage-but, was certainly out of place in connection
with. eighth-grade pupils in a colored school. The same tendency

toward sophistication, toward imitation of a musical staile often
flambuoyant and tawdry, had been occasionally observed to a slight
extent in the work of classes in other schools. It is hoped tluit it
will be discouraged. It will be far better for the Negro to be sincere
and develop his own racial expression in an earnest and profound
way than 0 become a poor ,imitator of possibly-the less desirable
aspects of the tut of other races. However, in spite of the shortcomings mentioned, the performance of these boys and girls of immature years in a work so ambitious was highly commendable. It was
quitathe best school singing heard in upper grades in Memphis, and
in qualities of spontaneity, precision of attack, volume of tone in
-dramatic climaxes, and attention to the.main demands of dramatic
delivery was quite eryonal for eighth-grade students anywhere.
S. MUSIC 1141 THE HIGH SCH0613.
A. CENTRAL HIGH SCHOOL.

itittle of systematic instruction in music is attempted in Central
High,Sehool, and the attempts that are made are dubious and meet
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wit'? meager success. An incalculable loss to music in Memphis is
the result.
-High schools stand between a oity's children and its adult citizenship. It is possible in a large city high school, such as this one in
Memphis, to obtain musical results of commanding value. If these
are attained, the .effect upon the whole elementary school system is
immediate and far-reaching.. No elementary school teacher can remain in an indifferent attitude toward music and toward her own
accomplishments in it if the high-school is filled with students who,
as a matter of course and not as a special dispensation. are given, a
musical education far in advance of that required of her.
Inadequate preparation in music .of elementary school teachers
will be overcome because every prospective teacher is required to
to have at least a high-school education, and this will naturally include, or should be made to include, music: A high-school orchestra
will always strike the imagination of a city, gain its hearty approval

and good will, and citizens will begin to prepare their children
early to play some orchestral instrument in order that they may
'become members of it. Younger brothels and sisters of high- school

students will gather something of musical outlook and ambition
from 'hearing of the advanced musical activities that characterize
the high-school stage. Graduates from high school will enter the
,orchestra or glee. club of their college, or enter music professionally,
and give testimony to the value of their high school preparation in
social and professional walk of life.N..In countless ways, overt and
subtle, music will be given a power ant prestige that raises it above

the rank of an infant subject, and liftsstandards in the elementary
schools with the quickness and cower of an electric shock.

In,its effect upon the adult community, the installation of good
high-school music is hardly less powerful. Private teachers will have
more pupils, and pupils musically more intelligent'and advanced, and
standards of teaching 'and of normal musical attainment in, the city
will. rise, High-school students who do not aim at practical or performing musicianship will study harmony or musical appreciation in.
high schnol and; become sympathetic and helpful,members of audiences, and palliens of all good musical endeavors. The entire high-

school stpdenebody, whether in music classes or not, 'will gather
incidentally a valuable fund of musical understanding. from frequent
hearing of 'the high-school orchestra (which soon will contain all instruments of the symphonic orchestim), the high-school Chorus, and
chorus, orchestra, and soloistS tqgether, in TachoOl concerts. This
general student body will inconsequence be that much more interested in thelmusicalsktivities in the city at large.
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CHORUS AND ORCHESTRAL REHEARSALS.

Some regular work is undertaken in Central High School in chorus
practice, in orchestral ensemble, and in music appreciation. All the
work heard by the surveyor was, because of the approach of the end

of the school year, in preparation for the graduatie exercises. Musical appreciation was not. included, but chorus and orchestral rehearsals were heard.
Music selected for -the chorus was good in quality :IQ adapted to
the voices of the pupils, but rehearsals were bad in the extreme. The
tone quality and soice management of the pupils were commendable,

but their musical power was not at all adequate.

Blunder after

blunder was made and repeated until confirmed. In the second period of the Soldiers' Chorus from Faust, which was one.of the pieces
rehearsed, the syncopation caused by the tie over every alternate bar
threw the pupils quite off, and resulted in their making up a 'rhythm
of their own for the second and fourth measures. Repeated trials'
brought no improvement, and tlye rehearsals, in that particular, ended
HS they began. The pupils came in to these choral rehearsals in small

groups, when examinations and recitations in other subjects-left
them free. All groups heard made the mistake described and invented the same solution. The spirit of the pupils wa.s pleasant, but
their accomplishment. in rehearsal was negligible. It was all exti

depressing.

The orchestra, while amazingly small for a school enrolling almost
1,200 pupils, was composed of quite 'competent players 'who played
with good. tone, correct inton n, fine-spirit, and lunch accuracy.
Evidently The players were a glWup whohave had much orchestral

One member, who plays also in the Philharmonic
Orchestra in Memphis, told the surveyor that. there were many
more players on various instruments in .the school, but that they
(lid not care to join the orchestra. A table given later this report
shows the amount and distribution of such instrumental study. Of
course, if all playeq in, the high school were admitted' into the
Orchestra, the playing would suffer. On the tither hand, there is
experience.

the question whether such a group in a high school should beAreated
as an orchestra or as an orchestral school. In practice both ends

may be attained, either by dividing the players into' two or more
groups, or by having less advanced players attend rehearsals and
play only on such passages as are designated by the conductor or
some good players with whom they are seated.
USOLSDHLDITS SHOULD BE INOVIDfD BY THE .110EDD.

1/1:

The instrumentation of the group consists of six first violins, a
Butt, a first cornet, a second cornet, drums, and piano. There is
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considerable value lost by reason of the violinists all concentrating
on first violin. The absence of ft bass and other instruments neees
sary to orchestral richness and variety of tone is regrettable, but as
the school owns none of these instruments, their presence is hardly
to be expected. Experience has proven that players of any needed
instruments can be developed if the school owns the instruments
and arranges to lend them to students. Left to themselves, parents
and pupils will never provide, in sufficient measure to insure a full
instrumenemion, the lower strings, most of the wood wind, and
at least the French horns of the brass section. Only instruments

that have a large and attractive literature, and that are good in
solo and numerous small ensemble capacities, will be favored. But
parents Who do not care to risk the purchase of a bass viol en the
chance that their boy may learn to play, it, and who would object
to having the,unwiehly instrument, with its unattractive 'solo. tone,

about the house, will gladly ,encourage their boy to take lessons,
practice diligently, and attend orchestra rehearsals faithfully if
the instrument is provided gratis'. If this is true of the bass, it is
certainly' true of the horn, trombone, oboe, clarinet, and bassoon.
At least the horn and the oboe are not generally studied merely
because the, small "business" orchestras commonly heard do not
make itse of them

familiarize the people with them.
DIVSICAL SELECTIONS FOR APPRECIATION.

While the surveyor had no opportunity to hear a recitation in
musical appreciation, he made a complete catalogue of the music
used in this work. He was first struck by the fact that no playerpiano rolls were used, and no player-piano was provided or even
sought. Similarly surprising was the fact that no part-songs or
solo songs sung in unison were used. With respect to the latter,
Mendelssohn, for instance, offers a wide range of thoroughly representative and beautiful pieces that wouldrichly.
richly repay study. From
God of AbraAll Your Hearts,"
" Elijah " there is "If
ham," and "0 Rest In the Lord," all of which may advantageously
be studied as unison-songs, and which are all included in that form
in various books of high-school music. Alsir from "Elijah" there
is the trio, "Lift Thine Eyes," and some of the .easier choruses.
From "St.. Paul " there is "But the Lord is Mindful of His Own,"
"0 God Have Mercy," and several eltoralsif not some choruses,
such as 46 Wow Lovely Are the Messengers." From the Ninetyfifth Psalm, " Come, Let Us Sing," is the beautiful and very easY.
canon, "For the Lord Is a Mighty God." Turning Wile sane com
-poser's part - songs, few pieces of the kind, are Inoileautiful thaii
his "0 Wert Thou hi the Cauld Blast," or " I Would:That My Love,"
J

.
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both for two treble-voice parts, and very easy] or his little cycle,
1' 0 Fly with Me," "The Hoar Frost Fell," and "Over the Grave,"
for four parts, mixed voices. By means of these pieces Mendelssohn
could be studied in his most chieracteristic and elevated moods; and
in relation to music gs.erally,*the'students could study the oratcrio

and its musical forms,the choral, the canon, the song-forms, and
many. phases bf thematic development. And how much better to
trace the story of "Elijah," read its noble text and thrilling narrative, and hear some of its'music, than to trace the story of "Aida"
or some worse opera, am:near illustrations from it. Nor is there any
reason, even without a player-piano,, for limiting the illustrations,
from this Composer at, last, to choral numbers. His " Songs Without

Words" furnish a rich mine of musical material that no student of
music and its development can afford to ignore, through which the
rise of the romantic in music may be traced, and which 'can' always
be played by some pupil in the high school.
The list of records used in Central High School reveals that. there

is-an intentir i to instill patriotism through their itte, 'or at }east
to acquaint the students with currat and popular expressions of
war-time feelings, and a desire to familiarize them with the tonal
qualities of various orchestral instruments. With reference to this
last aim, it may be said that the violin, cornet, and flute are all
familiar to the students through the playing of the liigh-school
orchestra. Further, the phonograph modifies so gseatly the real
tone of many of the instruments that it is doubtful whether the
pupils will ever recognize the.reality by reason of having heard the
phonographic imitation. It would be far batter to develop the high- school orchestra until all the instruments could be heard, and handled'and examined there in the high school.
The intention underlying -the use of many of the,Tecords is ob-

There are many records that are absolutely supetiluous,
because no person could possibly have escaped hearing them in
original production during the last four years. Other titles are
scure.

trivial or otdinarY. "Poor Butterfly," "1 H You Calling Me,"
" My. Rosary for You," "Pen* Amoureuse:' by . Herbert; " Slidils
TioAlbenus," "Birdie's 'Favorite," etc., are found. Few of the
really'great masterOeces of music are included. The lovely Welsh
Rosary," the
folk song, " All Through the Night," Nevin's ,"

Attvil Chorus from "11 Trovatore" (for brass band), selections
a Staccato Caprice
from "iftigoletto," "Lucia," "Aida," "
by Vogrich, a fantasia on Mendelssohn's a Spring Song" are representatives of a better type; and finally in the Pier Grit suite, Meditation from " Thais," Mendelssohn's violin OdoncirtO. in E
the hallelujah Chorus from-0 The Messiah," "0.Rest in the Lord"
from "Elijah," "One Fine Day" 'frottiMadathe.Butterfly, and the

/
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lovely Beethoven Trio in C, for woodwinds, the higher regions of
musical expressions are entered. But this last grout is not represented sufficiently in the .catalogue to. characterize it, and the ma-'
jzity of the- selections re of the -first and second types described
abov ".
T

'EU) OF AS 011ClitSTRA.

A school such us Central High School should have a large and well-

equipped oftehestra. A military band would alsp be of great vkie
and would fit in admirably with the Reserve Officers' Training Coq*
plans of instruction. Chorus singing should be thoroughly organized
and supported. It might;Pe ,elective. or required, or both. A -good
plan would be to have one period per week of required chorus for *11
pupils, divided into some six or eight large groups, and. two periods
per week fOr an elective chorus, or perhaps for a selected chorus -4*.instead. The study of music applied under outside teachers should
be credited, and the work of pupils applying for. such credit should be,
carefully examined and evaluated. Courses in barmony and in musical .
appreciation might be offered immediately, but as the subjects must
be elective, can be carried only by pupils who have fairly good prepa
ration, and will be elected only by those who have a. large interest in
ninSicgrowing out of sound experience and training, it is doubtful
how large a following for them would be developed immediately.
A. report of the committee on music of the Commission for the
-Reorganization of Secondary Education of the National Education
Association was publishecl.by the Buretp of Education as Bulletin,
1917, No. 49. As one of the g.uthors of that report, the present write
takes the liberty of quoting some of its analyses .of the' values o
various courses in music and its general plan for music ,courses foz4
four-year high schools, with reference to hours and credits:
cnottus smottc.
This course should be offerc(1 to plis of all years., Although in the smaller
high schools it is not practicable to divide the chorus according to years in the
school, in the larger Schools -Such 21visionis preferable. ,
In interest and articulation wit he earlier experience of the pupils, Chords
%practice appeals especially id'students in the earlier years of high-school life:.
'but in, respect to voices ths.e years are unfortunate- for, many pupils, and a.
wise selection of music mate* within a limited rouge Is therefor* necessary.
-A careful and frequently reneated examination should he made of each Wenviilual voice, and each pupil should, be judiciously assigned to the appropriatevocal part.

In the upper classes, the voices being more mature, the pupils are able to
Undertake a higher type of music, involving not tally a greater degree of ex-

* *re id chorus' singing but also heavier requfretnenta for the voices. By
Separating the choral classei as Suggested,: it is possible to develop. chertis
practice from

type of music easily nnderstood and enjoyed by the 'immature
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singers to=a type of artistic music renniring a considerable grasp of structure,
thematic tlevelopmefft, and musical content.
ORCHESTRA.

This study should be offered in all the years of the high school, both id the
four-year plan and in thesix-year plan. In the latter case it would be wise to
plan two orchestras, a junior and a senior orchestra, the one serving as a feeder
to the other. When the high-school course Is four years in length, a grammarschool orchestra is desirable for the purpose of developing the younger umtirialkr the advanced orchestra of the high school.
The musiciahship that results naturally 'from ensemble playing is more.ativaticed than that which arises naturally from ensemble singing. More hours of
practice and preparation are necessary before successful participation Is possible; the expression of the musical thought or impulse is less direct than in
singing and becomes a matter, therefore, of greater reflection; the mechanical
nature of the medium of expression makes sight rending and a knowledge of
staff notation more exact ; the number and diversity of the-orchestral parts
diversity in pitch, tonal quality, and rhythmic procedure wake the whole a
richr complex than chorus work presents; and this complexit4 and variety
have attracted composers to orchestral expression for their greatest works.
Nevertheless the course in orchestra must be thorough and well organized to atfain its best ends. The following recommendations are therefore urged:
First. The instruments should be pitiSed in the manner of their solo capacities, the ideals of chamber music, and the refined treatment of each taut in a
.symphony orchestra being ever kept in mind.
Second. Music should be selected that, hqwever easy, still recognizes these
particular values for each and every instrument.
Third. The orchestra should be considered an orchestral class or orchestral
study club primarily, and a factor for the diversion of the school only inci.

dentally.

Fourth. Each student should be provided with an orchestra part for home
study, and should he expected to prepare hit; music between the dotes of the
orchestral rehearsals.- This requirement is especially important where school
credit is given to members of the orchestra.
Fifth. Instruments should be bought by or for the school, to' remain school
property, and should be loaned, under proper restrictions, to students who
will learn to play' them. Instruments such as the double bass, timpani, French
horn, oboe, and bassoon should be bought. Only by such means can orchestral
richness and ii:inTrity be secured, the real Idiom of the orchestra be exemplified,

and advanced. orchestral literature be made practicable to the students.
LISIC APPRECIATION.

Music appreciation as a thorough intensive study of musical form, history,
biography of musicians, and esthetics of music is particularly appropriate for
the last two years of high 'School, as prfor to these years the mature quality of
thought'and feeling in great music is largely incomprehensible to any but the
exceptional boy or girl. A music experience and a technical foundation that
can be gained only. in the ninth and tenth years are-also necessary. Two years
of choral practitlesuch as was outlined, or two years of harmony or of orchestra are therefore recommended prior to undertaking a thorough course snick
as is here implied.
.
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Math and tenth year pupils, and more infrequently seventh andeighth year
pupils, have nevertheless made excellent progress in music appreciation. The

cohtqnt of such courses, however, should be different from the content of
courses for older pupils. In explanation of the difference, it may be helpful
to distinguish between xnuslcal experience for the pupil and analysis of that
experience and the making of generalizations from it. The course for eleventh
and twelfth year pupils should he rich in musical experience. These pupils
should hear a vast amount of classical music, end a broad and searching study
of musical art from various illuminating viewpoltrts should be based upon that
experience. Younger 'pupils should unquestionably be offered a similar rich
musical experience; and this sbould he adapted to their years, in part by the
selections of music, but more especially with regard to the amount and nature
of the analysis and contributory `,study conducted upon the basis of time musical
experience gained.

There Is, therefore, need for different grades of work designated as music
These grades may extend from time mere bearing of music,
with little or no comment or study;,to a form of lesson in which the discussion
atud\study range over the further Ileitis of musical knowledge and criticism.
dppreciation.

\
Inasmttch as this, subject demands primarily quick and sensitive perception
itAamoNy.

mot retentive memorv. it is especially n mpropqate to the ninth and tenth years,
though It caul(' well be substituted roan usic appreciation in the Ink tWo years.
The requisit: talent for its study is not . o great nor so rare as commonly supit should he made an elective study.
posed; but as tere4 in music is necessa
An academic resentation of the subject such as that found in almost
The, following features should be
to be heartily condemns
older textbooks,
invariable:
(i). Ear trainin4 carried throughout an ntohcppropriate stages involving

.

recognition of any interval, any trim ns major, minor, diminished on
h chord (as to its intervnls), of any tone and of any

augmented, any seve

lotions, of any chord \progression. or any modulation
chord as to its scale
lure and the keys in olved, of organ points, suspenas to its harmonic pr
ognition of all the harmonic
sions, anticipation; In sh rt, involving aural
material learned and used ihrough the eye and s, mbols of notation.
Ring; tendencies of melodic
(il) Instruction inethe pr iciples of melody
tones, melodic contour.' motiv tion, the phrase, the process of coherent musical
thought, the period.

(III) turnionizatimt of melon s (original or giv ) rather than hormonizatiou of figured bttssk. (Thoroug baSs should be to ght, but shoap constitute 4
only a small part .ot the practice.) '
(iv) Harmonic analysts as reveniing accepted must 1 usage by composers of
the chord mateAt presented.
(v) Freedoni and musical proficiency in tht use of ha 'tonic material. Every
harmonic factor is like a new word in the student's v bulary and is to be

until he is familiar
with all of Its merits, powers, and special. qualities.
(vi) Free composition for the development of self-expre ion through music,
the criticisms of these efforts being directed rather to their success in fulfilling
the student's Intentions than to the, details of technical emu cy except in those
- whits which have already been studied In the class work.

used byflim In constructing numerous 'musics?, senten

I
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APPLIED 111.761C, OR SCHOOL CREDIT FOR OUTSIDE WORE.

Although a number of high schools are now offering courses in applied
musicthat is, voice, piano, violin, and sometimes even other instrumentson
the same basis as' the other subjects, the general adoption of this plan can not
reasonably 1w expected for some time to come, if it ever becomes feasible.

.11 Isf therefore, recommended that study of voice, piano, organ, violin, or
any orchestral instrument, under special teachers outside of school, when
seriously undertaken and properly examined and certified, shall receive regular
credit toward graduation This recommendation Is based upon the following
considerations:

(I) The proficiency gained in singing or playing by ninny boys and girls

during the high-school period proves to he of great value to them in later lifts.
(fi) Notwithstanding that mo'-t adults believe it desirable for young people
to learn to sing or to play an instrument, a severe :lambent) is put upon theta
by the necessity of attending, at the same time, to the demands of their school
work ;,and many pupils, including even a number who- expect to be musicians,
abandon or neglectMusi during their high-school years. when the greatest progress can and should be made, rather than jeopardize their prospect of a diploma.
(ill) We regard as ail-tenable the assumption, expressed or implied, that .any
Individual. would 1w uneducated if he pursued three or four regular studies
per year and added music to these, but would be educated if he pursued four
or five studies each year and dropped Taste.

(iv) nee believe that this untenable assumption Is due not to any active
consideration of the question ns to the plaice of music in an educational plan,
but rather to a passive acceptance of traditional academic standards that are
now outgrown and should be abandoned.

The plans by which such credits may be offered must be based upon the
following considerations: The work of a pupil in applied mosie must be of a quality and standard that the school can conscientiously accept as equal to
the standards maintained in the other studies pursued in the school. To this
end it Is necessary to be sure-that the private teacher Is qualified to do his
work acceptably, and' that the student is faithfully carrying out.the lessons
of his Instiuctor. It must he ascertained further that the pupil has sufficient
musical ability to warmish's spendinjethe energy and time Involved, anti that
and .11111gently. The course pursued by the private
he practices
outlined with sufficient clearness to enable the school officials
teacher must
to recognize It as having definite plan and purpose.
TIME ALLOTMENTs AND CREDIT BASED THEREON.

MINIMUM RECOMMENDED FOR FOUR-YEAR RI II SCHOOLS.
Freshman
Maio courses.

Periods pa week.

Periods per week.

IfIlPre
pared.

Prepared. Capra-

Ptepared

of made aiormoay sad °amber-

ppdatisitude, et sehool (soda tot outside

a.

2

a

Cott

115

2/5-

2

2

2

Vnits.

WO.

1/5

Chows singlet,

=nit
saszsalstioa.

Sophomore.

Ps_
2/.5 to I

1/.12
11

'ID

2
1 or 2

215 to 1

47

MUSIC.
foam ALLOTMENTS aN b Vaasa B SHED THEREON--(201Itinued.
MINIM:CM RECOMMENI)F.D FOR FOUR-YEAR HIGH SPHOOLS--Continued.
Senior

Junior.

l'eriods per week.

Music erurses

' Prepared.
.

Chorus singing
Orchestra
Gies club
Music appreciation
Theory of music (harmony and

Periods per week.
plepared. I Cnprepared.

("nits.

1'5
I

215

2

2

2

23

.....

1.'5

1/5

2)5

ales
215

2)5

7/3

2(3 to 1

S;3 t 0 I

2
2

Total
units.

1110

2

1,10

o

counterpoint ),....... .......

Applied musicoor school credit
for outside work

(*awepared.

i

Unit

a's

1

I

'

I or 2

2'3 to I

I or 2

Remarks
( I) Orchestra: One period of (inutile length Is preferable to t wo single periods. It should generally be
conducted after regular school hours.
(2) Glee clubs: The desirabilit y of granting credit for glee-club work is discussed on page 23.
(3) Theory of music: This subject ordinarily should not be offered until the ninth grade.
( 1) Applied music: The amount of credit recommended Is based on the fact that preparation Involves
more time proportionately than for any other subject.

The committee recommends that the time allotment for music appreciation and theory of music le

ncrcased whenever feasible to five prepared periods per week with corresponding credit.

Detailed discussions of methods and plans for carryingon alL
these courses are given in the report. but space does not permit a
ri.stint( of these discussions here.
Especial attention is called to the final lines of the " Remarks" under

the table, and to the use of the word "Minimum" in the heading to
the table. As showing that the word isusedadvisedly in application
to the table, quotation is next made of a description of music. courses
in operation in one city, and of a plan for making the :nurse's still
more useful:
;

A COURSE OF MUSIC STUDY SUGGESTED.

Chorrla singing.Elective chorus Is offered in all high sehools. The course of
study also prescribes requireet chorus, and in high schools where physical condithls permit thberequirement
Most of the elective choruses rehearse one two-hour period per week; credit
one-fourth credit a semester. Required chorus work is conducted usually one
period per week ; the credit for this would be the same, except that credit for
required chorus is in excess of the 32 credits required for graduation, while
credit for elective chorus is accepted as part of the 32.
Oreltetet .--Eaelt high school nuitntaltis au orchestra which reheames as a
rule one two-hour period per .1eFeek, though some orchestras are rehearsing
more than this amount of time. In some schools rehearsals are necessarily
held after school hours, by reason of physical conditions. In two !tailor high
schools the orchestra pupils are In a vocationni music course, and their time
for rehearsal be a double period (one and # half hours) per day, five days per
week.

In the vocational music course the orchestra practice trescribethis credited as
one full or rekular course. In ?lint mullet! it Is not expected that preparation
outside of school will he required, and the 10 hours therefore receive the saute'

credit as a. 5-hour subject reqntring preparation. In the schools running
'orchestra two hoare.per mreek,.extra'plaitegAteeet$ the orchestra le assusielt
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to equal a half-hour more, and tile course, is therefore credited as a halfsubject, with outside preparation necessarythat is, it carries one-half credit
a semester.
harmony. A two-years' course, five hours petweek, requiring outside prepa-

ration, and, therefore, carrying one credit a semester as a full subject. The
work is based upon the theories of Dr. Goetschlus, and his "Theory and Practice of Tone Relations" is placed in the hands of the pupils for reference and
,

as a textboek. Only enough figured basses are used, lioweve;, to give the
student a good grasp of thorough bass. Almost from the start the course
assumes,the nature of elementary composition, anti the student is led to compose melodies and little compositions in which the chord material is used to
effect as attractive a musical result as possible. The purpose is to develop
musical appreciation and cause the student to enter upon a quest for beauty,
as well as to give him an intellectual grasp of chord material.' In short, the
course has back of it the alms, applied to music, that Ile buck of a course in
English composition, as related to literature.

Musical appreciation.A two-years' course, five hours per week, requirtng
outside preparation, and, therefore given one credit a semester. The method is
to work outward frcim musical material, which Is played or sung until it Is
made familiar to the student, to a knowledge of form, biography, and history,
and an anderstanding of the principles of musical !esthetics, in order to give
the student sympathetic understanding in place of what would otherwise be
vague musical preferences.
The study of music applied under outside teachens.The teacher of music
in each high school supervises the records, and, therefore, the faithfulness of
each student's work..

In addition to the foregoing courses the course following is now
submitted for adoption in the same city:
INTENSIVE MUSIC COURSE WITH VOCATIONAL OUTLOOK.

(1) StUdents may major in music.
(2) Work to center around practical (performing) musicianship, with a complement of general musical knowledge; the technical work to consist of individual practice alone (under outside instructinb, and in the case of instruments
not,nsed in ensemble work), or of individual and ensemble practice, as appro-

priate and necessary fettThres in case of all' ensemble instruments.
(8) Work, to carry 1} Akins a semester, or 10 credits to graduate. Time,
about 121 hours per week.

The plan is to offer this balancedwourse for all studying solo or
ensemble instruments, and at the same- time enable students who do
not wish this course entire, because of prior accomplishment of some
of its features, or because of no vocational interest in music, to em-

phasize greatly one or another of its factors at the expense of the
others; as herniony alone, 5 hours per week (as now offered) ; or 10
hours of individual practice and study alone, outside of school; or
ensemble practice 10 hours in school; or mlical appreciation alone,
khours in school (as now offered), etc.
It is, therefore, proposed;
To .offer 10 houraper week, under, careful supervisior. and instruction, in enseniblepractice within schools, This to meet the needs

4

MUSIC.

of the avocationally interested, or the advanced students vocatio.lally
interested.
2. To permit various degrees of participation in this ensemble practice, as one double period, three double periods. etc., for those who
take it as a feature of the balanced major course.
(Credit: Laboratory hour credit ; 10 hours, a credit a semester;
other numbers of hours, as part of balanced course, in proportion.)
3. To offer Harmony (ninth and tenth years. in Intensive Course),
as at present, Appreciation (eleventh and twelfth years in Intensive
Course), as at present, 5 hours, with preparation, per week.
4. To pempitthose who take Harmony or Appreciation as part of ,
the bi&nced major course to enter three of the five periods per week,
with a smaller amount of written work or research work. (This can
be clone without minimizing the values of five-hour work and without
creating serious division in the classes.)
Examples of various possible courses, all major, under the plan.
Harmony
or Appro.
elation.
61

6

6
0

,,.,
''''"' 7

Technic
with

(outside).

Technic
Technic
Individual
,_
encenible
outside
(In
school).
teachers).

0

7

0

0

7

0
6 to 1.0

5

2

0

6 to 2

Total.

13
13
13
12

I Three hours, prepared.

From all the foregoing recommendations and outlines a course
should be shaped for Central High School. It is not so important
that the plans be large at first as that they be of right quality and
tendency. Growth and intensification will come in full measure and
in due time, if courses are begun that really begin to develop the
wonderful, latent musical -possibilities of the high-school boys and
girls of Memphis.
B. VOCATIONAL HIGH SCHOOL.

ithile no formal instruction in music is offered in the Vocational
High School, the musical activities incidentally carried on and the
active attitude of the school toward these activities proved most
interesting. Music is certainly a real factor in the life of this
school. The only question is as tolhe extent and form of the superstructure flak should be built upon the very reliable foundations
now laid.
MUSIC AT THE GENERAL ASSEMBLY.

general assembly, 45 minutes in length, is held once a week
An the school. Two or three songs by the whole school are sung on
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every regular assembly program. In case of extra assembliqf the
nature of the program for which the school is assembled 'determine;
the amount 'of music. It may be a lecture which leaves no time at

all for music; but there is a strong inclination to break into song,
and whenever a program can be made to provide an opening, sour^
time is given to singing. Such a special assembly was called at
the time of the music surveyor's visit'and the school sang several
songs. They were all done in unison, without any effort at part,Sing-

ing, and, from the standpoint of a conductor of advanced choral
music, the results were rough; but everybody sang with spirit and
earnestness, and the live; energetic spirit of the school was expres-sed in the singing. A teacher of English and expression conducted the songs with real enthusiasm and skill and with the manifest approval of the group. This same teacher directs all the
musical activities of the school, and brings to the task musical capa-

bilities, personal qualities of leadership, and an earnest devotion
that ale of -inestimable value to the development of music in the
one of the work-that is here described would be developed
except for such leadership.'
school.

In addition to general singing on assembly programs, much attention is given to the presentation of special musical numbers by
proficient pupils. The influence upon the musical interest of the
entire student body of having individuals thus .present slos for
voice, or for piano, violin, or some other. musical instrument, can
not fail to be good.
WAYS OF DETELOPFNO

INTERUST.

In several other ways the musical interest that is in the school
.finds expression and is revealed to the investigator. :quell special
music is prepared .for commencements, class' plays, general entertainments, and other school occasions, The Dramatic Club (under
thestee teacher) presents a play every semester, and music in con-

nection'ivitish4ese plays is given a prominent place. A phonograph and records belonging in the school are used in connection
not only with Spanish and French classes, but to provide music
tor special luncheons' in the school lunch room and for general
Uercises. There is alio the nucleus of an orchestra in the school.

First assembled in November, 1917, it was formally organized in
March, 1919; and ,was preparing, during the period of the school
survey, to play for the school'scouinieacenvnt exercises in June.
The instrumentation consists of four first violins, four second violins, cornet, drums, and piano. It was surprising to leain that the
'school system made no contribution to the support of the orchestra,
but that the organization was maintained by the dues of its mem-
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hers .and by contributions from the graduating class.
Work so
earnestly done and of such value to the participants and to the
whole school system deserves more encouragement.

The curriculum in a vocational school IS likely to leave but
scant
time for cultitral subjects, so called, and it might be
necessary in
Vocational High School to sacrifice some of the recommetYded music
courses included in the table given under Central High School.
But the very great strength of music as a vocational study has
lately
come to be recognized with startling suddenness. The table in a
later section of this report which shows the vocational .interest in
music in Memphis high schools, where music has not been emphasized at all strongly, should be studied careful17. To supplement
that table, it may be stated that in Pittsburgh. Pa., in 1916..after
systematic instruction in music had been offered in high schools
for only about four years,'aii inquiry into the vocational
interest
iu music in the high schools similar to the one made in Memphis
developed the fact that over 61 per cent of all high-school students
reported sonic degree of vocational interest. Nor should it be feared
that the vt cational interest will rob music of any of its cultural
value or vocational study of it taint the spirit of musical study.
There is it vitality in art that can not be destroyed by a secondary
vocational aim: and when the idealism of young people is joined
with this artistic appeal of the subject the atmosphere of vocational
music classes becomes precisely that of so-called cultural classes.
With experiences and observations in mind that confirm these
judgments, recommendation can confidently be made of a type of
music work suitable for Vocational High School. It is recommended
that combinntions of outside specialized technical study, with ensemble practice martheoretical study within the school, be organized
and offered. The draft, of intensive courses in music given on a foregoing page of this report in the section devoted to Central High
School gives detailed 'suggestions for such courses.

C. KORTRECIIT H IOU SCHOOL I COLORED).

The aspects of music in Kortrecht High School can not be better
described in brief than. by saying that they exemplify further the
qualities of singing by -certain eighth-grade pupils described at the
conclusion of the report on elementary colored schools. Nothing but
chorus singing, with the attendant instruction in theory, is done;
but this chorus singing is marked by great interest and earnestness,
a quick response to a number of qualities a musical feeling, consicierable proficiency in. part singing, and a rhythmic energy and
volume of tone that lead to quite effective reSults. There are iinper7
factions of technic and tone, it is. true, but wherrthera is such
spirit

.62

THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, TENNESSEE.

there is certain to be continued development ,that will in time eliminate these imperfections. To discuss them in detail should not create
an impression that they are felt to be basic and formidable.
The practice Of continuing treble voice music through the eighth
grades has been mentioned in the discussion of music in the elementary colored schools. The first singing heard in Kortrecht High
SChool was by a large group of eighth grade pupils, who did a twopart song for treble voices. All boysand there were 19 of them

were assigned the alto part, all girls took the soprano part. Most
of the 19 boys were basses with .well-developed bass voices, but a few

of them still had treble voices. The surveyor's field notebook has
this memorandum: " Remarkably fine parrying of parts, of contrapuntal independence, froth, memory."

The words " from, memory " were heavily underscored. It is
because the "ear "or discrimination and memory for tonesthat
such -a performance implies is surprising, as contrasted with what
we would expect of the white race. The expression "what we would
expect" is used advisedly. There is dome dofibt in the surveyor's
mind as to whether the white race lacks the musical intuition that
would enable them to perform such a feat, or whether their.babit
of mind is such as to restrain them from the impulse and the reliance
upon intuition that would lead them to attempt it. .
The writer has conducted a chorus of 1,200 white boys and girls
through a very elaborate cantata, Keurvel's " A Festal Day," written
variously for two, three, or even four treble parts, and with a symphony orchestra accompanying, which gm pupils sang, throughout
its 45' minutes of length, absolutely from memory. There was no
faltering on entries of parts or in melodic accuracy. These pupils
were from sixth, seventh, and eighth grades. Whether a chorus of
cplored children could have learned to do this more quickly cannot

be stated. 'The significant fact is. that white children and their
teachers are not generally disposed to make such an attempt at all.
Probably the disinclination arises from an intuition that it is hazardous and unwise; and probably the inclination ofthe colored race to
do this very thing arises from an intuition that it is not at all hazardoils for them. It is impossible to be certain. Only a -protracted

series of the ear and musical memory tests devised by Dr. Carl

.

Seashore, of the University of Iowa, would lead to certain knowledge. It would be a most interesting and valuable work to give
these tests in the most careful way to large groups of colored and
white pupils, and publish the results.
The tone in this chorus was too heavy, and the head tone, potenthing so beautiful at this age, was little developed. Some humming
was dona by the group, and Ahe surveyor hoped this humming would

4aveliip in the next: Song a bettor voice placement, but it failed to
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There is no dopbt, moreover, that the practice of. having
basses persistently restricted to the treble clef, in
combination withboys with treble voices, who sing an octave higher, is pernicious.
do -so.

These boys with treble voices

perhaps suffer most, for they are continually 'trying to sing the parts in the way their deeper-voiced

associates sing them. It is certain that they
believe these parts
belong down in the octave that they hear.
In this school, as in the elementary school in
which the cantata
was in prtparation, some supplementary octavo music was noticed
lying on the pupils' desks. It was pl'asant to learn
that this music
was purchased If the board of education, in preparation for
mencement, and that the board made similar contributionscomfor
earlier commencements, so that a. library of supplementary
music
is gradually being acquired.
Tho pupils of the tenth and eleventh years combined gave another
most, interesting chorus rehearsal. The first song was arranged for
three treble parts and bass, but although bass voices
were present
in great numbers the bass part was omitted. All boys were assigned to the third of the treble phrts. Almost all
so assigned were
basses, but one or two who did not ljave such depth of
voice sang
as low as they could, which was somewhere. between the two
octaves.
The dissonance was not noticeable in the ensemble,,
for naturally
these scattered voices had little power when pushed
down to their
lowest limits. The injury is -not to the
musical ensemble, but to
the musical understanding and the voices of those
pils.- A long piece of supplementary filmic, in individual pupreparation for
commencement, was next sung. Here at last, the only time in the
colOred schools, the basses were' heard on music written on the bass
clef. The song was for four parts, mixed
voices, but the tenor part
was omitted. The upper two parts were well carried, but
the bass
was not well established. A little listening tour- among the
rows
of basses revealed, as might be expected, thatmany
of the basics'
were still aiming an octave lower than the notes they
bass notes were high, they succeeded in getting the saw. If the
tone in a low

.

'
-.

octavc; if, they were low, they sang as low as they could,
and
landed' between octaves. Having amazingly good
ears,
these
boys
usually veered into a chord tone, whether they struck
the tone
of the chord'or not. nut it admiti of little doubt that thiancezu
tainty arises from -protracted association with a clef which does
not indicate the tones that their voices produce..
This gtoup, by request of the surveyor, tried
It was arranged for 'four parts, mixed voices, a new song at sight.
but only the soprano,
alto, and bass, parts were attempted, The pupils
sang by syllibles,
after displaying,
through answers to qUestions, good knowledge
.,
of

,
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technical facts. The parts were very well read and very well carried. e
The voices of the basses here and, indebd, of the students gewally,
were of extraordinary richpess and pOwer. The surveyor's notebook
contains this comment,. "Wonderful voices and wonderful ear for
pants.. No inhibitions in singing; but the tone is much too strong, is
quite strident."
THE NORTBECHT BAND.

It was learned-that for a long period of years prior to February,
1919, Kortrecht High School had maintained a brass band of some
20 members. It was evident from the accounts given of this band
that it was held 1-n great favor and was of inestimable value in the
schobl and to large sections of the community 'as well. Nothing better could be done for Kortrecht High School than to reorganize this
band at the earlieVessible moment after the disturbance of conditirs caused by the war has been overcome. Here is a vehicle of -expression for whiclf these students would have extraordinary aptitude,
and which would cause valuable reactions upon the participants and
the entire student body.- The tone of band instruments. because of
its fullness and power,,is not only attractive to a race of their temperament, btlt it calls forth the more virile and well 'controlled phases of
their musical responsiveness. The idiom of band instruments, separately and in ensemble, is characterized by weightiness of progress
and by firm, incisive rhytheis that similarly appeal ta what is best
in their types of feeling. The discipline of. band practice, with its
number of parts to be fitted together in fine coordination, is as great
as that of orchestral practice, and is felt by the listener as well as by
the performers.
Again, the band is connected with patriotic and military use in
the thought oflall people, and it acquires something.ofvheroic chat::meter from those associations, as well as from its natural idiom of
expression. Best of f,11, its uses' are along avenues that are much
more frequently open to the elbred people than are those is which
the orchestra, the piano, or tlui. pipe (iron finds use. Vocationally.
therefore, there is a reasonably good htlook for the colored band
musician. Many of the orchestral instruments, such as the oboe and
bassoon, are rarely used except in the symphony orchestra; and their
for, purposes of orchestra werk, would
mastery by a 'colored
have but small vocational outlook. But these same instruments are
used in large concert bands, and there the outlook would be brighter;
and for all the other instruments used in band there is every promise

Sniall 'orchestras offer a field for the colored musician, and cornets,

clarinets, trombones, and drums, used in band, carry extensively
over into the 'orchestral field. The flute 'also, while not used in

.
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small bands, is.useul in large bands and in any small combination
of orchestral instruments. The saxoplanie, unwillingly
admitted
by most band leaders into the military-band
family, and not tolerated-at all in the large orchestra, is yet gaining a firm foothold in
band work; and in small combinations of instruments played for
dances, dinners, and in cafes and similar places, it offers

more lucrative possibilities than almost any instrument,
notwithstanding
its
small claims to such a position. In short, if to the band
instru- ,
meats we add violin and bass, we have a large group of the Installents that promise best returns to the colored player. Many
instruments are common to both band and orchestra, with of thee
left over for orchestra, and some- of the larger horns the strings
baid. Such being the balance, and in view of the abtoveleft over for
arguments. ^
the band seems to be the best point of attack in Kortrecht
High
School. To develop an orchestra subsequently from the
hand
would
seem to be a wiser endeavor than to begin with orchestra and
develop a band from orchestra. Because of both its idiom oflater
expression and the -vocational prospects it opens, the band
seems most
approprilite.

Courses in harmony and in musical appreciation are not . recommencied for kortrecht High School. At present they lie outside
both the range of needs and the range of interests
of the students in
general. They lead where the students are not going.
Exceptional
individual talent should be given every opportunity and all assist-

ance toward development, but such cases should be treated specially.
Our schools can make expensive provision only for the
development
of the majority.."

Credit for .ontsie study, duly examined and approved
light of inflexibly high standards, should unquestionably in the

be given.
To stimulate such individual .musical endeavors is certainly
right
and
imperatively right. Because of both avocational
promise and,possible vocational outlook. individual musical study
in the life of the person studying; and .success alongmay mean '7116..
either line will
.

be a bendt to 'society at large..

CHORUS SINGING S'FIOULD 'GE DEVELOPED.

Chorus singing such

as is now done, improved gradually by better
assignments of parts and better tone production, should be developed to the uttermost. The Negro loves
to sing, and he can sing, it)
wonderfully that he gives untold pleasure to himself and
to .the
whole .world. In his hours of relaxation
is there anything better
that he might do? Here he must find his soul, the soul of his raw,
and learn to express it; and by expressing it develOR it,
t

.
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THE BEST IN NEGRO MUSIC SHOULD BB (70NRERVED AND DEVELOPED.

There is but one untoward outcome to guard against; ho should
be true to the development of his own nature by holding to that
which attracts and exalts him and not-yield to the human tendenby
to try to advance along lines of development appropriate to different
natures. To this end the musical leaders of the race should hold fast
to the best in. Negro music and develop it In accordance with its
germinal tendencies until a racial art is grown. Burleigli'Arsongs
even now point the way. Meanwhile portions of the traditioqal

orms of the musical culture of other races that amalgamate
caddy with the quality of expression of the Negro need not be
sunned; in fact, can not be avoided. Just as the Negro has taken
4
the musical scales of our modern white races and molded theM to
his uses, so will he take other features of our mu-sic. The prime
need is for him to cling meanwhile to his own traditional songs and
his Awn paths of development of them. Happy will that day be
when some musician and eddator of the colored race produces school.
music books filled with music true toincial qualities upon which the
children of his race may come into full iviliiat ion of all that is best
in the normal potentialities of their not s.
4. GENERAL ASPECTS OF MUSIC IN THE COMMUNITY AND IN THE
SCHOOLS AND THE RELATIONS BETWEEN THEM.

4

The first hasty and, it must be confessed. somewhat hazy generalization that came to the surveyor in Memphis was that the southern

people do not so much have art as,they live art. In other words,
many of the qualities of life that art hopes to bettow on humanity
are there without the ary'that tends to produce them. As typical of
these qualities we may mention the quick response to all that appeals
to the feeling and imagination, the prevalence of a large humanita.-

Han sympathy, a love of human living rather than it predilection
for mechanizing life toward material production, .and an abundant
love of beauty, whether it be the beauty of nature, beauty in the rnishing of the home or the shop window, or taste in dress. Thor) is
a comparatively unhurried, acceptance of life; and the spirit of art
is largely that of appreciation of the graces and beauties and fine
qualities of life as it is (if we live it right), while the'spirit of indus-.
trialiam is largely that of hectic remaking of the world according
to gome man-born plan which man fancies will make it yield to him
satisfaction.
Is the old tradition of the South, this tradition of refinement, cultUre,'hospitality, to be overborne by the pressure of n methaniitic
system of industrial. life? John. Collier warns us tha 'a culture
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(meaning by a culture the sum of the moral, esthetic, and social
creeds
of a race) does not perpetuate itself automatically.
The culture of

Athens perished until for ages it vies not even a memory in the

human stock that deScended from its period; the culture of Florence
perished likewise. So, he gays, may the culture of our forgathers
perish if none seek to conserve it. Is the South seeking to c
serve
that wl) ich has given it its place in story, its charm and value in the;
eyes of the world? It is probably on the verge of ceasing to live ert
will if further fail to halm art that will work toward preservation
of its old spirit?

Out of art and high traditions that migrated
across the Atlantic -with..the first Virginians did the old culture
spring. In the wilderness art as some4ing objectified
was forgotten, but the spirit of it 'Arvived. Will the spirit now perish?
And if it dog, must not the art bebrevived that first gave it birth in
order that a new birth may come?
In the adult ,commiinity strong forces are working
to p1eserve
rnuAcal art, develop it more richly, and make it function in Th,e

of the people. It will be a lasting pity if it don not take deep lives
root
in the lives of a ,people so predisposed toward it.
There is danger,
instead, that it will be put op a shelf as something remedial,
to be
applied-at night to heal the ills which the day has generated. Art
so conditioneP art that is not an expression of the full life of a
people but is instead antidotal
their real life, is a dead thing, a
*shallow hypocrisy..

p

FACTORS 7N CON SI I NO AN

DEV EIAWI N 0 MUSICAL ART.

Where can art be put into the lives of the peolle in a basic way
be put, so too speak, into their cellular tissue, To become
a part of
them, and not something too objective, which they
possess or seek
to obtain possession of? In the schoolroom.
There the basic development must 'oegin. In the adult community
the tendencies developed should merely be finding natural expression. The question
to which we are addressed, therefore, is whetfittr the,
schools in
Memphis. are doing their part, and whether the music in the ciL
outside is an expression of that.which the schools have
created, or,
instead, whether the musical forces in the city are
performing
la
dual role of developing the musical tendencies of the
community
and expressing them at the same. time. It should be said'that
there
is, of course, no sharp lino 'ef division. In any city there
will always
be large developmental forces at work outside of the
schools, and
always the schools, to some extent, will be a field for'the
of developMent thus originating outside. Ina normal expression
situation,
however, there will be an almost perfect balance between
the two,
0*.
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with respect to the extent to whieh theyexchang duties, and with
respect to the power with which each discharges its own characteristic responsibilities. Normally. each will contribute to and
stimulate the other.
We have seen what the schools of Memphis are doing; we are
forced to acknosfledge that the city is doing better. These ,nre'the
,

facts that force the conclusion.

The schools have done little' or nothing to develop orchestras
Yet since 1906 there has been almOst constantly in the
an orchestra of almost symphonic proportions containing a

playing.

large numher"of players who were, at the time of their membership.

either students in high school, or who had been students iu high
school while getting the musical training that enabled them to attain to membership. Moreover, the musical life of the tits is more
nearly up to standard than is-the mnsical life of the schools.
A brief survey of musical activities may serve to confirm-this:
MirSIcAL ORGANLVTIONS OF THE CITY.

The Philharmonic Orchestra Association we'have already referred
to. It was succeeded by the Beethoven Orchestra, which, in turn,.

developed into the Memphis Symphony Orchestra. It is trite that
this, the most ambitious attempt, was not long continued; but the
fact that Memphis, some nine years ngo. developed even for a time
a symphony orchestra; issignifieant. Though it was broken up,
the impulse survived, as represented again 'bj- the Beethoven Or-

Finally came the Soldiers' Aid Choral Society and Orehestra, the instrimWal part of which is now in process of development again iNtr the Philharmonic Orchestra Association..
chestra.

Neverhas this light quite gone out.
111,1918 Memphis paid approximately $4-?,700 for band niusic in her

parks. This,provided a band of 25 men and conductor, playing seven
concerts per week for it period of 10 weeks. The blind was constant

in personnel during that period, and therefor6 had the one indispensable condition for a good ensemble. Cities of equal size ,can be
found that appropriate more than this amount for the sa e purpose,
but taking all cities of agproximntely equal population i the United
States, the amount Memphis paid is probably far aboVe. he average.

In Detroit, a much larger .city, the appropriatibn in 1917 for the
Same purpose was $11,000; for 1.919 it was $17,500. Iti a report on
this feature of community life very lately received from. a number
of cities Detroit stales The difference is accounted for by the fact
that there was an increase in the wage scale and because the number
from. 82 to 40. Their season is

'of men in the band, was in
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frotri June 22
September 1, inclusive." This quotation is made
as giving evi nee that other cities have encountered
increase in
wage
le t t threitened to 4piive Memphis of herthe
park concerts
at the me he surveyor made his inquiries. As in almost all cities,
commu it singing was a feature of the Memphis programs during
the war t is to be hoped that such singing will not be thought of
as appr, riate only to war time.
An organization that has performed a large service for Memphis
generally, as well as for its owu membership, is the Beethoven
Club.
The practice which this organization follows of giving Saturday
afternoon concerts free .to the public, though the club defrays the
Cost of the auditorium for the purpose, is most praiseworthy.
In 1916-17. and again in 1917-18, the club maintained a public
school music committee, and for a time this committee
undeitcook a
series of programs given in the schools few the pupils. The move-

ment,ihet with hearty appreciation from the schools, but
was gradually
discontinued. largely -because of the difficulty, always encountered
in
such endeavor's, of obtaining throughout .a loug period the'services
of a comparatively small group cif members to sing and play
at the
hour lfs during which the schools are in' ses§ion.
Several persons connected with the schools commented regretfully to the surveyor
upon
the abandonment of the movement. The BeethovenClub also
gives
three artists' concerts each season and maintains a study class for
its
members' which meets twice each month. Its connection with the
orchestral developments discussed above was exceedinglyearnest'
and helpful.
Besi
this large Organization, Memphis has the Rennaissanoe
Club,e W Morning_ Musical Club, and the Repertoire Club,
all of
which confine their activities to their own membership, and
represent those earnest groups which in every city carry, by indirect means,
aa, large stimulation to the better thought of the coinmunity. fn the
Piano Teachers' Association, however, another type of
organization.,
is encountered. There is always opportunity 'for progress and promise of it when prOfessional people gather together. Moved
by -unity
of purpose, affiliated by like experiences and similarity of ideals, and

hang definite and Rractical connection with thy affairs to which-:
they turn their a entton and efforts, they are capable of effecting

lastin improve ents. The Piano Teachers' ASsociatiott
of .Memphis
ved to
no exception. Though an .organization of cem"cpsrativel late birth, and by the iMplication of their title devoted

r. to a Hittite& interest, they are scanning the whole Memphis field
earnostly, wi the single desires in the surveyor's
giving a better usital life to the people of the city. judgment, oe.

'
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THE INTEREST OF THE CHAMBER OF COMMERCE IN MUSIC.

The chamber of commerce of Memphis has a music committee.
Ordinarily if a chamber of commerce has a music committee at all,
it restricts its functions to providing incidental music for occasions in
which the organization is interested fer other than musical reasons.
The music committee of the Memphis Chamber of Commerce did
better. It turned impresario and brougla to Memphis the Scotti
Opera Company for two nights of opera. The appearance of the
opera company in Memphis was its first. Evidently the committee
retained some of its business acumen in the venture, for it cleared
$1,500. Now it is suggested that this beheld as a fund to finance the

development of high-school orchestras, and that the chamber of
commerce repeat the undertaking from year to year for the continued
benefit of such a fund. The plan is* ideal. If it were carried out,
Memphis would not only accomplish local results that would appear
to be little short of miraculous, but it would gather a reputation over
the United States that would exceed the reputation it has as a lumber
center. This is not said idly ; it is a prediction. The plan continued
vigorously would challenge the attention of leaders of thought along
social lines all over tivokAtIted States; and these form a large and
commanding group.
It. is perhaps needless to say, after giving an account of such a
brilliant achievement, that the chamber of commerce supports all

endeavors looking toward, the development of community music.
Memphis supports two series of concerts annually, one of which
aims chiefly to present in clue season. all of the greatest pianists of

our day, as well as some of our great orchestras; and the other of
which brings to Memphis brilliant assemblages of leading operatic
singers,and attractions not less noted from other musical fields. The
only limitation, indeed, to the provision of all that is best ,in music
seems to be the lack of a large, comfortable, and acceptably located
auditorium. This is a misfortune common to many cities; but in
Memphis even this handicap will probably be soon removed.
A STUDY OF THE EXTENT \OF PRIVATE mstaucrios A MONO SCHOOL
CHILDREN.

The private teachers of music in Memphis have not by any means
been idle. One of the inqui4es prosecuted in Memphis in connection

with the music survey was the amount of private study of music
undertaken by pupils from the third year in school to the senior year
in high school, inclusive. The tabls following give the results of the

inquiry. It is unnecessary to repeat the questionnaire here, as the
table shows what questions were asked.

music.
white Rrhoolg, cletticntorygtadot 3 to 8, inclusive.
Number taking lessons
Number reporting cost _
Subject of specialized study:

Plano
Voice
Violin
Cornet

Harp

833
756

/

,735
_

4
6:1

4

Organ__

Bugle

Fife
Drum

Guitar
Ukelele

Banjo
General music
Cost reported:
Per month
Cost in 9 months

1

2
4
1
16
1

$4, 677
$42, 003

This table has been greatly condensed: Much additional
comment
and explanation are needed.
AU of the white ejementary schools are not represented,
and some
that are .represented are not fully accounted for.
The schools not
included at all are Church Home, Lauderdale, Leath Orphan,
Open
Air, Jefferson Street. Of these, Lauderdale is probably
the
only
one
that would have greatly Increased the totals. Schools
reporting,
but
probably incompletely, are Leath (third grade missing),
Madison
Heights (third grade missing), Pope (eighth grade
and
Smith (fifth, fourth and third grades missing). Themissing),
close of the
school term came too early after the omissions had been
discovered to
permit of renewed inquiry.
The results were reported and tabulated by schools
and grades. It
would be possible, therefore, to show the geographical
of study, and the distribution according to age, but it distribution
was thought
that this additional detail would not hate value
.commensurate
with
the space it would occupy and the difficulty of quick
interpretation
that it would cause.
t
The distribution by subjecti of study gives an aggregate of 8#7 pupils studying, which seems irreconcilable with the total
of 4,3
reporting any study. The discrepancy is explained by the fact
that
14 of the 838 pupils study two special musical subjects.
Piano
and .
violin, or piano and general music, are frequentcombinations.
The table is extraordinary in point of certain omissions.
It seems
inconceivable that not -a single pupil reported the study of
flute,
clarinet, trombone, 'violoncello, or has's. There is the utmost need
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for stimulating the study of these and other orchestral instruments
by organizing little groups of any Orchestral instruments whatever
in every school where a nucleus of two or three instruments can be
formed, and then making strenuous effort to supply the instruments
needed for richer effect, in the order of their value to the group. The

purchase of instruments to be owned by the school is imperative.
If the board of education can not purchase them or can not purchase
enough of them, private contributions from outside sources and proceeds from concerts and school entertainments should hsecured and
used. It is doubtful whether many cities of the size of Memphis
would show such a narrow outlook upon the field of orchestral instruments. Surely these missing instruments are known and loved
for their beautiful musical possibilities. On the other hand, the
presence of students of the. harp in elementary schools is almost as
extraordinary in a favorable way. Very few cities of even much
greater size would disclose a single such student.
The fife, bugle, and drum students are created through the activities of the Boy Scouts. No one wishes to restrain them in the
but, why not develop the drummers into tympani players, the bugler-,
ihto trumpet or cornet players, the fifers into flute players? They
would be all the more competent in their original capacities.
Oast;

.

The vogue of the ukelele must be accepted as gracefully as posYet parent niight be advised to spend money in
giving their children instruction on some instrument that has real
music written for it, that has, indeed, a. noble literature and broader
musical possibilities, and that the child will not be ashamed to play
after he is 20 years of age.
The number of lessons per week taken by each pupil was stated in
the reports and wao tabulated, though not included in the table.
Two lessons per week are taken by the great majority of pupils.
A number of additional facts could have been ascertained from
the reports, as, for instance, the average coot per lesson, and this cost
in different neighborhoods and for different instruments. A desible. it seems.

tailed analysis, howeVer,..would have extended quite beyond the proportions of space which this one inquiry deserves.
We pass to the nict tabie,,,
Colored sehools, elementary prudes, 3 to 8, inelusire.

Number taking lessons'
Number reporting cost
Subject of specialized study:
Plano
Violin
Voice

101
174

170
14
14

Hum.

63.

Colored *rho ols. elementary gra ON. 3 to 8. incl usi re--Continued.

Subject of specialized snidyCoutinued.
Cornet
I/rainq
t-kvIele

roAt reuorted:
Per 'numb
Coq In nine months_

1

$332.03
$3. 10$.2_7

Carnes and Charles Avenue schools are omitted. The omission of
Carnes probably diminished the totals greatly. One school is prob.ably incomplete, but not in such measure as seriously to affect the
total.
Two pupils are evidently pursuing two lines of study each.
The variety of so
is isreduced below that shown in the preceding tattle.
'1'lle average cost per lesson is only about one-third that disclosed
in the table of white schools.

As bearing on what was said regarding the probable liking for
band instruments o,n the part of the colored students, it should he
observed that.3 of 191 pupils are studying the cornet against 4 of
S33 pupils in the preceding table.
The percentage of study of the ukelele and banjo is..lower.
The questionnaires submitted to high-school students embodied
two inquiries not included in those submitted to the pupils in elementary schools. One of these inquiries was designed to bring forth
facts Mutt would disclose the amount of vocational interest among
high-school students; the other aimed to discover the amount -of
study undertaken and abandoned, and to ascertain the causes that
lead pupils to " quit taking music lessons." In pursuit of the second
inquiry these two questions were asked: "If you ate' not taking
lessons now, have you taken lessons in the past?". "What were your
reasons for quittin" Unfortunately, preceding questions had inquired whether pupils *ere at presentAitking lessons, and what
special study they. were pursuing. if they were taking. The result
was that pupili who had taken lessons but had quit conscientiously
reported the name of the instrument they studied when' they were
taking. This accounts for the great excess, of students of piano,
plus violin, plus voice, etc., over, the total number of students now
taking lessons, or over the number that have takbn-lessons. It. will
be observed in evidence of this fact that the total of all numbers
under the separate subject headings almost equals the sum of those

now taking and that have taken lessons. A little study of the
table, which follows; will make this clear.
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ay.
Central High School.
Number taking lessons
Number that have quit
Subject of specialized .study:
Piano

Voice
Violin

146
230

.289
10

-27

Cornet

7

Harp
Fife

1

Drums
Ukelele
General music

2

1

4
29

Cott reported

Per month
In 9 months
Reasons for quitting:

$930.15
SS, 371. 35

Moved

Igack of time
Not interested
Health
Finances
Would not practice
Vocational- experiences and aims:
Have earned money
Now earn money
Expect to earn
As critic
As performer
As teacher

SI
70
11

3
10

9
9
2
24
34

Fortunately the pupils who have quit taking music lessons did not
state the cost of their former lessons. If we assume that the $930.15
per month is the cost to the 146 pupils now taking, an average cost
of $6.37 per month per pupil is obtained. This is a reasonable general average, and the outcome is sufficient evidence that only cost of
current lessons was reported.
The remarks uniler the table for white schools.on the distribution
of subjects of,study and the startling omission of many instruments
apply here. The harp, it may be noted, again appears as a subject.
Among the reasons for quitting, which are the usual ones, lack of
time is prominent. This fact should give weight to the arguments
for crediting outside musical study. The total number giving reasons for quitting is 208; the number reporting is 230. Only 22 state
no reason.
The report of vocational interest is unexpectedly laige. The school
gives so little standing to music that one would expect even robust
interest and ambition to decline. Nevertheless, 34 students profess
a vocational interest or experience, or both. Of these, 25 have earned
or ;are earning money. The value to the student of these incidental

.
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earnings is very great; and in later life one ma:. observe anywhere
the number of persons who pursue some business
oi Profession other
than music, but who earn as much in music
as
in
suits. All of the 34 expect to teach, 24 of them their avowed purplay or sing professionally, and 2 expecting to expt eting also to
teach and
musical critics as well. Have these 34, and
others
would be developed by proper conditions, no claims upon, thewho
school system?
They are only 3 in every 100, it is true, but schools
in which music
is broadly and intensively developed give
a much larger percentage.
And how many pupils in every hundred
are going to follow any one
other line of activity?
The tables for Vocational and Kortrecht High
scanned largely in the light of these observations. Schools may be
Vorational II igh SOool.
Number. .taking lessons
6
13

Number that have quit
Subject of specialized study:
Piano
Voice

12
1

Cornet
Fife
Drum..
Ukelele

2
1

General music
Cost reported:

l'tr month
In 9 months_
Reasons for quitting:

$44. 00

$390.00

Moved

Lack of time
Not interestedit
Health
Vocational experience and aims:
Have earned money

Expect to earn
Expect to be musician

.5
4
1
1

For explanation of the discrepancy between the
number taking
lessons and those taking piano, etc., the ..reader
should
refer to the
comments made on the table for Central nigh School.
In addition to the analyses of preceding tables,
well here, it may be pointed out that in this school'which apply as
five of the .six
pupils who are now taking lessons expect to gain
at
least
a part of
their livelihood through music,.and four expect
to
become
musicians,
which probably means that they expect to gain
all their livelihood
thronglk music. There is such musical impetus in
this ehhool that it:
148132120---5.

;
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the practical musical advantages recommended for it herein were
offered the nwnbers of students interested would undoubtedly increase. Probably vocations now taught in the school are not thought
to be superior, but if music is equal to shipp work why not spend a
fraction of the sum necessary to install shop work in installing
courses in music. Much could be done with little expense except for
the salary of a teacher.
'cadre(' lit High
29

Number taking lesson'

Number that have quit
Subject of specialized study:
Piano
Voice

Corns

General music
Cost reported:
Per month
III 9 months
Beason for quitting:
Moved

Health
Finances
Vocational experiences and alms:
Have earned money_
Now earn money
Expect to earn money
As critic
As performers
As teacher_

27p
40
2
1

$ 56.
_

57

$509. 13

11.

7'
13

5
45
3
5
35

This table is full of interesting implications. The cost of in-

struction is exceedingly low, less than $2 -per month per pupil on
an average, and most of them take. two. lessons per week. In connection with this, the number that have earned, are earning, or
expect to earn money by means of their music should be noted.
Obviously, these students of music teach others at an early age and
at a, low price for the instruction: The percentage vocationally
interested is exceedingly high. Taking the number 45 as the total
so interested (since within this 45 it is possible that the others are
all grouped), we find that over _11 per cent of the pupils in the
school expect to earn money through music. Of these, 85 expect to
teach, 5 expect to be performers, and 8 expect to be critics. Of
course, these last students do not know what this Claim implies;
but there is little question buethat.the entire 45 intend to earn and
will earn money by means of music, largely through teac,hineothera
and 'playing The dodo to have at least some little instruction.
inuSio .18. practically universal with the colored people.. It is not
.
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important what relation their possible attainments may bear to the
development of the great music of the 'world. The important query
is what relation it bears to their contentment, pleasure, antrwell,
being in life. Do not these results in Kortrecht High School, give.
any suggestions as to the future racial life of the Negro and what
must be done to minister to it?
TILE MONEY''COST or PRIVATE INSTRUMGN.

These tables an not be left without a word on twO'inore of comment. In the aggregate they show that 1,05,.boys and girls in the
Memphis schools are sttftting music outside of school at a cost of
at least $:-/-1.000 annually. This figure is for lessons during nine
months only and is probably too low. One is impelled to ask why
citizens who have such regard for a subject, that they will spend
this sum annually for it will take such small' interest in advancing
much more economical instruction in the schools. True, public
schools do not, except in a few cases, teach pupils Until-Mit:illy to
play the piano, but they can and should give instruction that would
stimulate the child's interest in his outside musical study, give him
far greater intelligence and taste, and save many hours of instruction from his music teacher on rudiments that be should have
learned in school. In short, the schools can and should give the
special student everything musical except the specific technic of
his special branch, and they should awaken his desireAo undertake

that and become proficient in it.

TRE TRI-STATF. IIPSICAL EXAMINING GOARP.

In connection with the private teaching of music in Memphis full
value must be attached to the work of the Tri-State Musical Examining Board. No b%tter effort can be made in the cause of music than
to improve statahids of teaching by guarding against the operati4s
of poorly prepared and unprofessionally-minded teachers. Strong

efforts have been made in several States to have music teachers
certified by the State, but little has been accomplished. It was most
encouraging to find that Tennessee, Mississippi, and Arkansas are
banded together in a movement that, while it does not crush out the
incompetent teacher, yet does give high authority and recognition
to all competent teachers who wish to aid the cause of music and
the cause of the music teacher by coming within its operation. The
Tri-State Examining Board was founded in 1914 and was incorporated under State laws in 1917. A careful study of the handbook
issued by the organization gives indubitable evidence of its high
standards, wise regulations, and efficient administration.. The fnnetion of the board is to give examinations tti all applicants upon ,psy-
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ment of the examination fee, and to award to those who are successful certificates of. proficiency and ability to teach. These certificates may be accepted unquestionably by students and parents as,
giving full assurance of the entire capability of the instructor. The
board will undoubtedly do much to raise standards of teaching in
the three States in which it operates. It would be well for other
States to adopt like measures.
As has been admitted, music in the public schools of Memphis
does not have the quick forward look and the optimistic,energy that
characterize some of these features of musical life in the community
outside and in the State. But as we glance in review at these latter
we are struck by the fact that those features that are most prog-ressiVe are comparatively recent. The teaching of music in all the
schools stf the State has been required for two years. The activities
of Max Schoen in the eastern end of the State do not greatly ante-

.

date the State requirement; and Mr. Schoen tells us that the East
Tennessee Normal School only since that (late doubled its musical
regal-regents for prospective teachers, and that teachers and the law)
rural population alike are quite uneducated musically. His efforts
have been greatly in the direction of preparing teachers to teach at
least the crude beginnings of music. The West Tennessee Normal.
School is of late date and has not provided for an adequate program
of musical instruction. The Tri-State Musical Examining Board
dates only from 1914, and its charter only from 1917. The clamber
of commerce brought the Scotti Opera Company to Memphis only
last year, and the suggestion to use the fund acquired for the benefit
of a school orchestra movement is later yet. The_ private teachers
have performed a large service, but why are there not musical developments in Memphis that would give impetus to the study of the
flute,- clarinet, trombOne, violoncello, bass, and other. instruments?
The schools could not be expected to be first in creating interest in
these. Even the cornet, is but slightly studied.
The conclusion is irresistible that the State is undergoing a general musical awakening, is acquiring an ever more acute consciousness of itself musically, and of the needs and possibilities of those
outside the circle of 4 small group musically advanced. But it might
. be asked whether the public schools should not lend in all such progressive awakenings in the community. Perhaps they should ; but
they do not. Public schools deal with children, largely of tender
age, many of thew mere infants. The parents are the constituency
of the schools, and.the schools try to bring these children up to the
sort of an education that the majority of the parents hold in dim
conception as the right one. The public schools are, therefore, Axle
to.follow and not liad. If, music doesnot seem a vital, an urgent
to the twenty. of parents, then musk will not .be vigorously
A

I
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taught. It would be interesting to know just how
many parents
have helped to demote music in the esteem of grade teachers by
asking to have their children excused from it. It would be interesting to know how much interest, has been displayed by
parentsnot
groups of musicians, who will always be regarded as special pleaders, but just average parentsin the form of inquiries to teachors

as to how their children were doing in music, and would not the
teacher take especial care that their children learn music; etc.
But while the public schools in Memphis have not taken the
tiative, and while we can understand, in part at least, why. inithey
have lagged, it is their clear duty to meet the present advancing
demand by a response that will not only balance it, but that
will in
turn cause the demand to again advance. What must be done to so
meet it? We have indicated in great detail some changes that should
take place. A few words as to administrative plans remain to be

said.

THE SUPERVISION IN MEMPHIS SCHOOLS.

In the music department of the Memphis public schools there are
two supervisors for white schools and one for colored schools. In
white schools a supervisor visits each elementary schoolroom
once
ittseventeen school days, in colored schools the supervisor visits first
and second grades once a month (20 school days), grades
above
the first and second once in two weeks, the high school
once eyry
week.

The time prescribed for music by the school authorities 1 45 mine
utes per week, or an average of 15 minutes daily, to be distributed
as seems best. This is not enough, except for first grade classes. It is
difficult .to see how a supervisoi in, white schools
can stay even 15
minutes in a room on the occasion of her visits. As
one supervisor
teaches three days each week in Central High School and only two
days in the eleMentary schools, but seven days of supervisory
work
are possible in the week. In the 17 days during which all elementary
rooms are visited there are thus 23 days of actual supervisory work
from the two supervisors. But the schools-which they must visit
have a total of 369 rooms, which gives an average of 16 rooms per
day to visit and instruct. Geographical distribution of
schools alwayg affects the time element, and causes loss of time. Adequate
supervision inclUdes the giving of model lessons, observation 04 the
work of the grade teachers, conferences with individual
teachers,
conference.s with individual children, and perhaps consultation with
the principal of the schoOl and occasionalspecial rehearsals
for some
program. All of this can not possibly be done in the time allotted.
On the other hand, visits at greater-intervals than now held would
be altogether too infrequent. The situation needs close 'And strong

THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, TENNESSEE.

supervision, what a noted superintendent once alluded to as "short arm blows." ; The supervisor in colored schools visits first- and see,
and grades too infrequently, but stays 20 minutes in a room in all of
her visits to first, second, and third grade classes, 30 minutes in all

intermediate rooms, and 45 minutes with each group in the high
school,'which she visits once a week. Each high-school group has in
addition two 15- minute periods per week for music. The length of
lessons given by the supervisor is satisfactory, but such lessons are
too infrequent. More supervision, is needed.
In addition to visits to all schoolrooms, supervisors conCt- meetings of teachers in which they give instructions in the content and
methods of instruction for the outlimed course. These meetings are

held pnge a month each for two grciups, one group consisting of
teachers of first, Nicond, third, and fourth grades, the other of teachers of fifth, sixth, seventh, and eighth grades. Attendance on these
meetings is mandatory. A weekly meeting is held in addition, which
is open to teachers of all grades who wish to attend.
The total outlay in the school year 1917-18 for music in the public
schools in Memphis was $3,540. This was paid in salaries to the
three supervisors. Such other items of expense as were incurred-I
were so small as to be negligible. This is probably a low 'record for
expenditures for music.
e surveyor believes in the future of Memphis, the future of her
schools, and the future of music in her schools. There is native et*
ture there,
talent, sympathy, good impulses, and motives by
the score, and
and no bad ones. The time has come now when these must

work in practical ways to achieve the values that belong to them.
They have been idle or misapplied, not dead.
5. SUMMARY OF RECOMMENDATIONS.

1. Provide a copy of each of two or three good books of rote
songs for the desk of every fiAt and every second 'grade teacher.
-

(This would devolve upon the board of education.)
2. Provide every teacher With a pitch pipe and require and instruct
.teachers in its use. (Board of education and music department.)
8. Restrict compass of first-grade songs to middle -C as low tone,
second-grade songs to an occasional B flat as low tone. (Music
department.)
4. Issue a carefully selected list of rote songs for first and ,second.
grades and require teacher to stay within this list or to use no other
songs except on approval of the music department. (Music de
ioartment)
15. *commend specific songs that begin on C, third 'space, treble
clef, or, higher, to be used" in first grades at:the beginning of every
...aeraeSer. Alkittsic department)
.,

a
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6. Instruct all first and second grade teachers in methods of correcting monotones and proceed vigorously and systematically to put
the methods into practice. (Music department.4
.1. Discard most.of the motion songsat least, all that have any

large muscle movementsand songs that deal with rough narrative
subjects (Music department.)
8. Develop the light head voices of teachers and children and
secure a tone about one-half as loud as that now in use, but that
will be pure and flexible. (Music department:)

9. Teach rote songs by first .singing them entire two or three
times over, words and music, to the children, using a.small, pure
voice, pronunciation forward, at the lip,. Then sing a phrase 'at
a time, each phrase repeated several times; and do not let children
sing it back to the teacher till she feels they will do it successfully.
Continue so to the end, occasionally singing connectedly all phrases
from the first up to the point then reachecT. Have quiet, sensitive
attention, the children listening intently to the teacher. Do not say
words separately except in case a word is misunderstood by the
children and mispronounced. Then tell the children what the word
is, but do not ask them to recite the text. (Music department.)
10 tegin individual singing in first grade and continue it to sixth
ade,
usive, at least. Such singing is to be on music that the
class h sung acceptably- in concert. Have two childrenthe first
two in t rowstand. .The first sings a phrase; as he finishes and sits
down, t second child sings. the second phrase; and the third child
stands-as e second begins. The phrases should flow.smonthly. Do
not be afrai 0 supply a phrase or help if a child falters. Do not
stop and dri d a child mail the attention of the class wanders. It is
not a lesson; it is making each child individually responsible for hid
part and is informing the. teacher of the extent of her .problem and
the abilities of her class. Also, the practice supports attention
throughout a drill that 'entails many repetitions. (Music depart.
ment.)
11. In second grade begin ear training by having Pupils syllabize
short successions,'such as 1-3-5, hummed by the teacher, and then
write them: Take these fragments from . th6 music of t'ke current
lesson. Continue this practice into the advanced grades. Make it
involve recognition and writing of eitelt new rythmic and tonal
feature. (Music department.)
127 Do not permit ptipils to sing wrong tones to right syllables
or wrong syllables' to right tones. Be ready to supply the Me or
name they, are likely to miss or stop them and exemplify it and have.,,
them sing it .back individually if necessary. (Music department:)
18. Do not..begin two-part singing till fourth year. (Music department.).
.
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C
14. Have
some bdys aild some girls on each soca] part up to the

seventh year, but not necessarily including that year.

(Music

department.)
15. In seventh and eighth years find out what the register of the
various children's voices are and assign each to a part that conforms

to that register and is notated on the staff exactly within that
register.

(Music department.)

16. Provide much supplementary music for seventh and eighth
grades, some of it for treble voices alone. some including bass clef.
Use either kind in either seventh or eighth grade, according to the
yokes present at the time. (Board of education and music depart,ment.)

17. In practicing part songs for treble voices have all pupils sing
and learn each and every part successively by syllables, then words.
Then try the group on the parts' together. (Music department.)
18. See that teachers and boys understand the voices of boys in
seventh and eighth grades, the bass clef in relation to the treble clef,
and tie voices of the boys in relation to both of these clefs. (Music
department.)

19. Never permit both basses and trebles to sing the same part,
except in a unison song. (Music department.)
20. Abandon music examinations. If proper written work is
given and the teacher is as observant of the singing as she should be,

the status of every child will be known better by daily work than
it can be by an examination. At least examine only pupils whose
daily work is known to be well below average. (Music department
and superintendent.)
21. Discard stereotype-d definitions that afford only a memory test
and give no indication of musical power. (Music department.)
22. Restrict theoretical knowledge to knowledge of the music
.

being sung and belitve that the test of it is found in the musical
capability of the pupils. (Music department.)
28. Abandon so-called " music appreciation " study in eighth
gradetat least until eighth-grade pupils can make music themselves
that the hearer can appreciate. (Music department.) (N. &

This does not mean that the pupils may not advantageously hear
good music, be filled with a good musical experience.)

24. Ascertain in every school every semester what,nrchestral instruments are being studied by pupils in that school and how far
advanced each pupil is. (Music department, through teachers.)
12.5. Invite professional players of orchestral instruments, singly
and in groups, to come to the seventh and eighth grade classes in
as many schools as possible, and describe and illustrate the uses of
their instruments. (Music department.)
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26. Speak often of various orchestral instruments and school

orchestras. Encourage study of the 4istruments and the organization of school orchestras. (Music department.)
27. Provide music, equipment andoit times in.stnAents for school
orchestras. (Board of education, music department, citizens.)
28. Require every teacher, present and incoming, to give evidence
of a necessary minimum of musical knowledge, or acquire it within
a given time. (Board of education.)
29. Work as rapidly as possible toward abandonment of the
departmental plan of instruction. (Music department.)
30. Increase the time allotted to musk in second, third, fourth,
fifth and sixth grades to 100 minutes per week, in seventh and eighth
grades to 100 or 125 minutes per week. These are average allotments over'the United States. (Board of education.)
31. Supervisors should allow an average time per room in,each
school visited of at least 20 minutes. This should be done even:
if at present, as a result, n supervisory visit to each room could be
made only once a month: (Music department.)
32. Supervisors should give a model lesson in each room visited,
ascertain the status of the work undertaken by the teacher since
the supervisor's last visit, outline the work for the next similar
period. make a beginning on such new work as the teacher feels
will be difficult for her, and explain to the teacher the manner of
continuing the work begun. If time is too short for instruction of
the 'teacher appoint a time when the help may be given. (Music
department.)
33. Provide more pianos and at least one porthble'rgan for each
010°1 as rapidly as possible. (Board of education.)
,34. Increase supervision in the white elementtcyoschools by assigning two supervisors to that division alone. (Board of educetion.)
35. Employ an additional teacher of music, preferably a man,
who is a thorough musician and has had educational training
or
experience, or both, that render him capable of teaching the entire
range of musical subjects outlined herein in the table of courses
and credits given unaer "Central High School," and who knows
orchestral and band work efficiently well to develop and conduct
orchestras and bands. Ht need not play' any of these instruments
proficiently, but should be able to score well for them and guard
the students' form of playing. He should be assigned to Central
High School, but should be in direction of all high-school amine.
It should be his purpose and duty to develop, as'rapidly,as possible
the forms of work in each high school recommended.herein in con=
nation with our discussion of the music in each high school, find
.
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such other courses, or modifications of those coursesAts lie might
think desirable and wise. (Board of education.)
38. In Vocational High School the teacher who is now directing

the music there, and teaching other sftftts also, should be given
morb time to develop the music under thg. guidance, and with the

assistance of, the head teacher of high school music in Central High
School. In time a music teacher on full time will be needed for this
school. (Board of Education.)
37. In Kortreoht High School the present teacher and supervisor
of .music should continue to teach and develop the music there,'
under the direction of the head teacher of high-school music, and
according to the suggestions made earlier in this report, as these
may be modified by the head teacher of high-school music. (Board
of Education.)
38. Orchestral and band instruments should be provided in all
high schools as liberally as possible, to be the Property of the schools,
but to be loaned to serious and dependable students wiw make op-

plicatibn. for them. No instrument should be bought until some
such student makes application for it, unless for an'immediate proviaion of a set of band instruments. In loaning these instruments
the board of_ education should be protecte4 by some such form of
contract as the following, which is the one i'hise in Pittsburgh, Pa.:
MEMPHIS PUBLIC :SCHOOLS,

Memphis, Tenn.,

,

19__.

This Is to certify that I, John Doe, of Central High School. Memphis, Tenn.,
have received from Mr. Blank, teacher of music in the Central High School,
one double bass, one bow, one waterproof cover, one carrying strap, all In
good condition, the cost of which, in September, 1918, was $92.

s It is understood that.this Instrument with its appurtenances Is to remain
in my possession only during my membership in the Central High School
Orchestra; at the conclusion of my membership, the instrument, with its ap-.
purtenances, is to be returned to Central High School in us good condition
as is described above, AL9o, I am to bear All expenses for perishable adjuncts,

suck as strings, reeds, etc. I am to be financially responsible for loss of, or
damage to, the instrument or appurtenances, and I am not to lend, rent, or
sell the instrument to anyone without the written consent of air. plank. or
the authorized teacher of music in Central High School.
.er

fsv.m..1

39. It should be possible for a student to graduate from higli
school with one-fourth of his total quota of credits made in music.

