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ABSTRACT
In this qualitativegthnographic casstudy, | examine two Thai NG&helteg/schoolsworking
with human trafficking survivors and-ask populations of childreages 518. The two NGOs
hada residential component, meaning that children live at the shelter, and an educational
component, meaning that children are taught academic andoradatkills Education is a key
interventionin the mission of both NGs, and education is treated as a me&pseventing
human trafficking angrotectinghuman trafficking survivors from returning to exploitative
situations. The controversial defimiti of human trafficking and the continuum of vulnerability
between atisk populations and human trafficking victims are discus$explored thessues of
statelessness and poverty through interviews with students, teachers and staff at thé NGOs.
corducted dservations in the NGO settings and in the broader Thai cdmteiding
ethnographic field noted.described banges at the NGOs over time through a detailed account
of specific aspects of the NGOkdiscussedNGO efforts to reduce the vulndilty of children,
andthebarriers that both children and NGOs face in vulnerability reduction effbimslings

reflecedthe complex and multifaceted natwfevulnerability to human trafficking and other



forms of exploitation for children iBoutheasAsia. Finally, | discussed the interconnectedness

of global issues of migration, statelessness, poverty within the local social context.
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CHAPTER 1
THE PROBLEM

The connection between education and human trafficking prevention has not been clearly
delineated in théterature, yet many common elements exist (Jantraka, 2@xholars argue
thatNon-Governmental Organizations (NG@orking on the prevention of human trafficking
and the protection of human trafficking victims need to be more closely examined foe a mo
complete understanding of the work they are doing, the issues that they face and the needs of the
organizationsas well as those served by the organizat(baszko, 2005) | conducted this
study in three consecutive summers from 2009 to 2011, sichted my study within the
context of research in the field of human trafficking. | atioe the need of more idepth
examination of the issues at work in N&h shelterschools in Thailand in order to more fully
understand theuman trafficking aneéducationssueswithin the Thai context
Introduction

Human trafficking isa global issu@nd isclaimed to behe second largesind the fastest
growing, criminal activity worlewide, in terms of money and the number of criminals involved,
behind illicitdrugs and ahead dlicit weapons (Bales, 2005)Human traffickings a
widespread global social problemhich entails force or coercigias well as transport of people
for the purposes of labor and exploitation, yet many people around the world evenaiwvare
of the issue. The number of actual victim&ioman traffickings highly contested because of
the hidden nature of human trafficking (Laczko, 20@%hough many scholars agree that the

problem is sgous and the number of victims wonldde is large (Bales, 20Q8atstone, 2007



Laczko, 2005Skinner, 2008tJnited States Department of State, 2010). Some estimates have
the number of human trafficking victims at over 20 million people wailte (Bales, 2005).
However, there is very littleefiable data to support these figures (Laczko, 2005).

Human trafficking is a social justice issatfecting marginalized people worside, and
human traffickinghas been addressed in varying degrees by international organizations and
national government by NGOs, as well as bydal authorities. Ahough the problerhas
continued to bevidespreadn Thailand(Asia Watch Report, 1993)nited States Department of
State, 2011jso are the attempts to address the practice. Both labdisextrafficking are
significant problems in ThailaridThailand is considered a destination, souacel transit
country for human traffickinghroughout the literatur@Biemann, 200pi particularly due to
Thail andds r el at i wvteer GadateriMekeny Bieegion (GNIS)aoustrees. t 0
In the 2010 Urted States Department of Stamfficking in Persons Report (TIP), Thailand was
moved to the Tier 2 Watch Lisanking Thailand remains at the Tier 2 Watch List level for the
2011 TIP report as wellThe StateDepartmen® IP ReporiTier system consists of three tiers.
Tier 2 ranking means that Thailand is not complying whth Trafficking Victims Protection
A c t(DV/PA)

minimum standards, baire making significant efforts to bring themseligs

compliancewith those standards AND) the absolute number of victimssd#vere forms

of trafficking is very significanbr is significantly increasind)) there is a failure to
provide evidencef increasing efforts to combat sevéoems of trafficking in persam

from the previougear, including increased investigatiopspsecution, and convictions

of trafficking crimes, increased assistance to victims, @exteasing evidence of

complicity in severe forms of trafficking by governmeoficials; or, c) the



determination that a country is makisggnificant efforts to bring themselves into

compliance with minimum standards wassed on commitments by the courttryake

additional steps ovehe next year. (United States Department of State, 2010, p. 23)

As a result, a variety oNGOsoperate inThailand and the surrounding aredth a
variety of purposes including, but not limited to, educataame, protectioand rehabilitation of
rescued victims of traffickingUnlike many of the macrtevel actors in théght against human
trafficking such as the United Nations and national governméretse tNGOs are of particular
interest to me becausetbiir grassrootsmicro-levelwork. The NGOs examined in this study
work with disadvantaged and exploited peoptetae mpt i ng t o i mprove t hese
chances, looking after their social and emotionalwveihg and helping them to integrate back
into society to live asafe,normal and productive a life as possible. In this study, | expltre
issues facingtadents, teachers and staff, and the educational practices being used, in two NGOs
in Thailand that work to educate and rehabilitate victims of human trafficking, and children
considered atisk of trafficking and exploitation, as described by Jantrak@{r(How human
trafficking victims and atisk populations are defined by these organizations varies, but are
generally described on their websites and in
Development Center, n.d. BEPDC, n.d.k Exploring the issues thalheseNGOs and the
individuals facehelped mdo understand the complexity of the work conducted at these NGOs.
Examining what educational practices are used, and hasprovided informationthat may be
of relevanceo other NGOs oeducators that work with the samesanilar populations.
Overall,l explorad the work of individuals and groups who work to educate and rehabilitate

children from traumatic circumstances, particularly victims of human traffickiagatrisk



populationsof childrenas defined by these organizatipaad the issues facing thkildren
themselves.

During the process of completing my dissertation study, the initial goals of the study
shifted. At the bequest of my dissertation committee, | undertoobktaspuidy for the project in
the summer of 2010 (see AppendixRlot Study Repor) at two NGOs in Thailand,
Development and Education Programme for Daughters and Communities (DEPDC), and Child
Protection and Development Center (CPDOEPDC is located itNorthern Thailand and
serves human trafficking victims andragk populations of children, as defined by their
organization. CPDC is located near the southeastern coast of Thailand and serves human
trafficking victims, street children and-ask children from area slums.

| initially wantedto understand hostudent/teacheelationship buildingvas
incorpoited into the education programf these two NGOsl set out to describe, through
observations, field notes, interviews, and document analysighese NG@un shelters and
schools take up the everyday task of educating students who are former victims of human
trafficking or from populations considet@atrisk of human trafficking as described by Jantraka
(2001). 1 began the pilot study with aperating assumption thatcial capital andelationship
building with students at the shelteasecrucial to the successful education and rehabilitation of
trafficking victims and prevention of their returning to vulnerable circumstances or trafficking
situations. However, the pilot study allowed na@opportunity to gain a broader perspective on
the issues at work in these NG@sovingto be immensely important to my understanding of the
human trafficking issueThe pilot study informed my outlook mvariety d ways (see
Appendix A Pilot Study Repor). It helped to change the focusrf dissertation research from

relationship building as the key element necessary in the success of vulnerable students, to a



more refined and complex view of the ut@nd output factors pushing children into trafficking,
and preventing them from returning to trafficking situations. s€fectors include
student/teacheelationship building, yet other elemetitatemerged duringhe pilot study
became much more sigicant andtheyweremore closelyexamined in thelissertation study.

| initially wanted to understand how these shelters function, and examine whether
relationship building is a factor in the N@efforts by teachers, staff, and students (see
AppendixA: Pilot Study Repor). | wasinterested in how teachserstaff and students
determined NG@ducational prograrsuccess | wasalso interested in whether successful
student/teacheelationship building, in concert with educational strategies and peacis
importantin educating students from trafficking situations, and how this effectiveness is defined
by teachers, stafand students. In order to determine effectiveness, | initially intended to
combine evidence from interviews, observatj@ms cocument analysis in my pilot studyd
again on a larger scale in tdissertation study. Based preliminary findingsrom the pilot
study, | updated the study goals and featuiid® pilot studyhelped me to begin to understand
the issueslifferently. Thereforethe dissertation studstarified the importance athe complex
set of issues impacting both the NGOs and the childeamgserved Understandingdw the
NGOs and children woddwithin complex societal pressurgavemea more comprehensive
understanding of thpolitical, economic and sociabntext within which human trafficking
prevention must function in Thailand.

The pilot studyproducedsix key findings that were important in addition to the issue of
studeniteacher relationships. Firghe issue of student access to and opportunity for education
emergedas an important theme. Second, the issues of poverty and vulnerability were also

prevalent themes. Trd, in terms of educatiorstudentcentered and holistic appro&sto



educatiorused by thgersonnel of th&lGOs was an important element to student success.
Fourth,although social capital buildingn terms of establishing connections with other

individuals and groupsyas taking place in various ways, | found a lack of evidefhceal

capital building on behalf of the students. Fifth, one unanticipated finding was the importance of
the issues of statelessness, citizensdnp documentation of children in the region, and the
connection of these issues to human traffickingthGione of the most important issues was the
issue of student retention at the NGOs, in terms of keeping older students in the education
program, rather than those students leaving the program prior to completion.

As | approached the pilot study, | contiegdized social capitabs described biyortes
(1998)as the central factor on which the success or failure of these students, in my terms, the
teachersodo terms and the studentsodo terms, depe
some elements of saticapital building taking place in the educational programs of these NGOs
during the pilot study, statelessness, poverty, vulnerability, access to education, and the
educational approach tiie NGOs appeared to be margortant. Along withalack of
evidence of social capital building within the NGO, | also had difficulty finding evidence that the
NGO shelters were attempting to foster relationships outside the shelter for the children. This
community networking aspect of social capital building wdikiely havebenefitedthe students
afterleavingthe shelters. Although the credentials of the NGOs educational prograymot
be accepted by formal educational instituti¢ens issue thawill be exploredn Chapter 4)
studentave opportunities fdurther educational or career choicegdo the connectiomeade
in the community through the NGOs. Looking at how other schools or educators increase
student social capital by encouraging and developing connections between students and the

larger commuity was certainly an aim of the pilot study, but | was also alerted to an alarming



trend of older students dropping out of the NGOs educational programs prior to graduation. As
the pilot study progressed, my understanding of the issues changed andagwizibshifted to
become just one of severahkiactorsrather than the central factor. Inet dissertation stugly
approackdthe research setting with these additional key issues in mind.

Statement of the Problem

The problem related to ¢hdissertionstudy centeredn examining th@atureof
educational interventi@of human trafficking ictims and atisk populations o reducing
vulnerability to trafficking. Research on human trdding has grown in recent yeaasd debate
over what elementsf human trafficking need to be studied is growiGfpéng & Kim, 2009;

Laczko, 200%. This research is largely concentrated by type and location in specific fields of
study Research into human trafficking focuses largely on mdewe| studies sponsatdyy
international entities such as the United Nations, national governments and othecédege

actors (DeStephano, 2008czko, 2005Minorities at Risk Project, 2004nited States
Department of State, 200@/orld Bank, 2009 Another vein of humatrafficking research

focuses on individual case studies of the experiences of victims of human trafficking during the
time of their exploitation and victimization (Batstone, 20B@we, 2008.

Relatively little is known about how NGOs and other miared mesel evel actor so
work to rehabilitate and educate victims after their removal from exploitative and traumatic
circumstancesArnold and Bertone, 20QBrackin, 1999D 6 A g n e sQh &¥/@nM®ér;

Stouwe, 20087 zvetkova,200). Scholars argue that s&tical data on human traffickiraye
unreliable and incomplet the national and international levels (Lawz2005). Laczko (2005)
argued or more fisystematic studies of the role o

suchasserviceprvi ders, | aw enforcement agencies and



comparative and longitudinal studies in the human trafficking fi€lterefore, exploratory and
descriptive work on micrtevel actors in the field is necessary in order to begin to statet
the complexities of their workFurthermore, clear understanding of the connections between
human tafficking and education iseededparticularly because education is seen by many as a
means of prevention and protection for vulnerable peopler@kant20Q). My study aimedor
a more comprehensive understanding of the connections between human trafficking and
education through exploring the processes, interactions, issues and features of two NGOs shelter
schools in ThailandMy study also aimedt exploring the impact of issues such as statelessness,
access to education, poverty and vulnerability, social capital on the work of NGO shelter schools
in Thailand, specifically the issue of retention of older students through the completion of these
education programs.
Background to the Problem

Human trafficking involves force or coerciaas well as transpqrof people for the
purposes of labor and various forms of exploitation., et issue does not get the public
attention necessato combat te problem from local tglobal leves despite the many
individuals and organizations working to address human trafficking, and despite the growth in
the field of human trafficking research (Laczko, 200Bpth (2004) illustratethe importance of
the meda in bringing attention to this social issue. In Thailand, a varieGiDsoperate with
a variety of purposes including, but not limited to, education and rehabilitation of rescued
victims of trafficking as well as work to prevent exploitation efigk populations (Arnold &
Bertone, 2007Asia Watch, 1993Beyrer & Stachowiak, 200PDelaney, 2006). Human
trafficking, as a field of research, is in its early stages, and connections to other disciplines have

only begun to be established in the literafiu@czko, 2005 However attention to the subject



has rapidly grown in recent years garnering an increase in research, policy and practice.
Estimates of the size and scope of the issue are unreliable, in part due to the hidden nature of
human traffickig . Human trafficking has numerous dimensions, including historical, political,
economi¢and social aspects that need to be explored in depth in order to more fully understand
this complex topic. These dimensions appear in my review of the literatsggaral fields of
research, policyand practicen Chapter Two

Rationale

The study of human trafficking and the associated exploitation and oppression of people
world-wide is a growing and important research field. d adive-fold rationale fomy
dissertation study. First, | have an important personal reason for further study of the issue on
moral grounds. | cannot sit idly by with extensive knowledge of the suffering of others without
working to learn and to help.

Second, more scholarly researsimeeded to understand this phenomenon. Human
trafficking, also referred to as modern sl ave
globalized world, occurring in every country around the globe despite national and international
laws prdnibiting slavery (Chapkis, 200&yle & Koslowski, 2001). Whether its existence is due
to the growth of capitalism, globalization, the legacy of colonialism or a myriad of other
phenomena is unclear, but human trafficking scholars agree that forms of skweryoh
disappeared, and if anything, have become more prevalent in recent years (Bales, 2005).

Third, | conducted research on human trafficking for political reasons. Policies are in
place worldwide that outlaw slavery andnhman trafficking (Chapkis,@3; DeStephano, 2008).

Y et, enforcement and prevention are far from realized around the world. Lawmakers, law

enforcementand numerous other stakeholders can reduce human trafficking through refining
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policy, improving enforcement, reducing the finantiahefits of human trafficking, increasing
effective prosecution of traffickers, and increasing awareness and dialogue ublibe p
discourse Bales, 2005Batstone, 2007 Therefore | recognized important polipyactice
dimensions in my study.

Fourth | explored connections between human trafficking prevention and education.
Based on my experience as educator, | consider education one of the most important factors to
reducing vulnerability and marginalization of individuals. Agreementonedunad s | mpor t an
in development by largscale actors is illustrated through the educational comp®oent
development projects arnd the globe\(ergas, 2009World Bank, 2009 Education can take
various forms depending on context, and how educatioaatipes manifest and practitioners
implement strategies in various settings can be as important as the content of the curriculum,
knowledge and skills taught. More work is needed to understamdiéw education in the
prevention of human traffickinggnd how education can be used to assist human trafficking
victims and atisk populations.

Fifth, Thailand is a notorious location for trafficking and the sex indy$tty ai | andds s
trade, 1998see Appendix Bplates49-51), and it is particularly imptant as a location for study
of human traficking (Asia Watch Report, 19986 A g n e s ,Sont 8chdlajs claim that
there are large numbers of child victims of trafficking in Thailand (Jantraka, 2001), some of
which are Thai and some of which are frolsegrhere (McCaskill, Leepreech&a Shaoying,

2008). Other scholars argue that current estimates of trafficking victims in the region are
unreliable, oveused and easily manipulated (Huijsmans & Baker, n.€Gpvernment agencies
charged with assistingatims are overwhelmed, and a large number of NGOs operate in

Thailand attempting to address the issue (United States Department of State, 2009). How these
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NGOs operate is varied, yet a close examination of the daily operations, educational practices
andreintegration work of a small number of these can illuminate the complexities related to
human trafficking, victims, poverty, marginalization, immigration, education, rehabilifatnah
social capital building that may be insightful to others workindpwictims of exploitation in
various forms, atisk groups (Jantraka, 2001), and may be generalizable to other settings,
agencies, actors or scenarios. | alsoegito show that despite the work of these NGOs, the
complex issues that these organizati@tefare powerful and difficult to overcome.
Goals for the Study

The general goal of this stughyasto create a qualitativievo-site case study using

ethnographic methods. The studlgsintended to bexploratory,descriptive and explanatory

As Yin (2009)stated Aficase study i s an empirical inquiry

phenomenonindeptand wi thin its real | ife context,
phenomenon and contextaeh ¢ | e ar p.{8) 8Atwoskite masastudycoverstwo
cases and draws cresase conclusioids p. 0.

Thespecificgoals for this study shifted as the process continued from the pilot study (see
Appendix A) to the development of the more comprehensive dissertation study. Within the
overallpraoblem on which this study centeréske p. 1), mgpecificgoak for the dissertation
studywereto: 1) understand how NGOs in Thailand work to meet the needs of victims of human
trafficking, 2) understand how NGQmrevent exploitation of aisk populdions, and3)
understand the issues that NGO teachers, astatthe childrenthey serve, faceUsing
interviews, observations, field notes and photogralpésplored the processes, interactions,

issuesand features of these NGOs to better understazidwork.

es
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After my learning experiences and findings in the pilot stughifted my focus tdhe
issues of statelessness, poverty and vulnerability, access to education, lack of social capital,
immigration and marginalizatiofNoguera, 2004) | exdored how these issues can converge
into pressures that impact students during the educational intervention of NGOs. Jantraka (2001)
explored these issues, which force children into vulnerability to trafficking, particularly
prostitution, despite educatial intervention efforts of NGOsSpecifically, the two NGOs in
Thailand that | examirtewerethe Development and Education Programme for Daughters and
Communities (DEPDC(see Appendix Bplatesl-23, pp. 23234)and the Pattaya School for
Street Childra, which has recently changed its name to the Child Protection and Development
Center (CPDC) (Human Help Network Thailand, 204€e Appendix Bplates30-38). These
two NGOswere the sites in mivo-site case study
Objectives for the Sudy

The objectves for meeting the general goal and specific goals of the dissertation study
wereas follows:

1. Establish a scholarly context for the human trafficking fteldugh literature.

2. Explore the processes, interactions, issues and features of two NGOs amd maokking
with human trafficking stvivors and afrisk populations through data collection and data
analysis.

3. Examine the connections among the processes, interactions, issues and features of these
NGOs and the reteion of students in the programs byilding thetwo-site case.

Objective ewasmet through the literature review (S€bhapterTwo). Objective o
wasmetthroughdata collectiordescribed in Chapter Three and data anabdisessingny

research question®©bjective threavasmet in Chaptr Fourin the development of the case.
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Research Questions

The research questions for the pilot study are included in Appendix A, and the

dissertation study research questions are inclhdeel The research questions for the

dissertation studwereintended to be exploratory in nature (Creswell, 2007). Following the

research questions, | inclutlaresearch matrixo delineate the rationale, data types and analysis

methods for each of the research questions

1.

2.

4.

5.

What are the basic characteristics or featafetwo NGOs in Thailarid

What are the processes, interactions and issues of two NGOs in Thailand?

How do these processes, interactions, issues and features impact students, teachers and
staff?

What contextual factors impact students?

How do these contexal factors impact students?

Tablel present a research matrithatdelineates each research question, alongavigtionale

for the selected questions, data ty@esl methods of analysis.
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Research Question Rationale Sources/Data Types Analysis for all
5 questions
1. What are the  Gaining teachers, staff and -Interviews of students, dta Constant
basic students perspectives on teachers, including transcripts ant Comparative
characteristics processes, interactions, issues a relatedmemos Method
and features of features may give a broader - Observations of students, staff, (Glaser and
two NGOs in  perspective. teachers, including field notes anc St 1967
Thailand? memos trauss, )
-Photos - informal
-Documents content
2. What are the  Strategies that staff and teacher: -Interviews of students, af, analysis and
processes, use to keep students in school  teachers, including transcripts anc coding using
interactions may shed light on the issues tha relatedmemos themesand
and issues of  the students, teachers and staff - Observations of students, staff, patterns
two NGOs in  face. teachers, including field notes anc throughout the
Thailand? memos research
-Photos process.
-Documents
3. Howdothese Large numbers of kindergartener: -Interviews ofstudents, staff, .
processes, attend the DEPDC school and th teachers, including transcripts ant CO”V?rg'”Q
interactions,  number of students decrease as relatedmemos and diverging
issues and the grade level increases leaving - Observations of students, staff, themes
features impact few in grade six to complete the teachers, including field notes anc¢ (Patton, 2002)
students, program. CPDC also has memos
teachers and  difficulty retaining children, -Photos Qualitative
staff? particularly older children. -Documents visual analysis
4. What Issues at work in the broader -Interviews of students, staff, of photos and
contextual community may inflence teachers, including transcripts anc documents for
factorsimpact st udent 6 s e duc ¢ relatedmemos id f
students? - Observations of students, staff, evidence o
teachers, including field notes an¢ thematic
memos findings,
-Photos contentand
-Documents contextual
-Literature review details
5. Howdothese Issues at work in the broader -Interviews of students, staff, (Knoblauch,
contextua community may influence teachers, including transcripts anc Baer, Laurier,
factorsimpact st udent 6s educce relatedmer_nos Petschke, &
students? - Observagons Qf stqdents, staff, Schnettler,
teachers, including fieldotes and 2008)
memos
-Photos
-Documents
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Study Methods

| usedqualitative methods as employed in the pilot study, specifically utilizing
observations with extensive field notes, and conducting-seogtured interviews wh NGO
teachers, stafind studentsBasedon my pilot study experiences, | tSlBEPDC, in Mae Sai
Thailand, as a primary location for observations and interviews. | also include CPDC in Pattaya
Thailand, as a site for interviews and observations. tBtieelocation of the organization, the
population of children servednd communication issues with the organizatamtess to CPDC
was notas reliableor predictableas DEPDC.In Chapter Three, | explain the research
methodology in all respects.

Study Significance

The dissdation study addressedany important issues discussed in the literature on
human trafficking andt provides insight into the specific experiencedN&O staff and the
childrenthey serve. This study takesracrelevel discussin of human trafficking and through
the lens of the local case explores the realities of human trafficking prevention on the ground.
Laczko (2005) argued thatore information is needed on midevel actors in order to
understand how oftestudied nationlzand international dimensions of human trafficking play
out at the localevel.

This study addressithe paucity otheliterature on localevel human trafficking
prevention efforts. The study also illusedtspecific examples of the maelevel isses at work
in the local context. Thstudy findingson grassroots, small scalend local efforts at human
trafficking preventiormay alsooffer insight into many of the issues that act as barriers to

successful human trafficking prevention and protecpicograms.
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As the TIP ReportUnited States Department of State, P9land scholarsuch as
Laczko (2005) illustra® much work is needed to curb the practice of human trafficking world
wi de. Much attention i s plsefloresdoaddresshuman nat i on
trafficking butsocial and politicabbstaclesan overpower prevention and protection efforts.
Though case study research is not generalizable, insights gained can apply to other cases and
other contextsHuman trafficking isaccepted as a global human rights and social justice issue
(United States Department of Sta2@11), yet the &brts of grassroots actors hetpilluminate
the global elements within the local conte@rassroots actors can benefit from understanding
the work of other grassroots actors by learning about the issues that these actors face, and the
ways that they overcome obstacles to their work.

However, the local context of this study is also higiique, and many elemenisique
to Thailand and theelected NGOs maye difficult to apply to other settings. Therefore, this
two-site case study has dimensions with are universally applicable to other human trafficking
prevention organizationbut alsocontainsdimensionghatare not universally apmlable. The
data in this studgreunique, in that the perspectives of both the NGO staff and theehildr
being served by the NGOs were includethi& personal interviews that | conducté&lich
insights ardypically not available in largscale studiesonducted by national and international
entities (Laczko, 2005). Thaicesof childrenin settings such as the orlestudiedare rarely
heard in the literaturer in the outside world This study also offers a unique perspective
because | was able tiserve the study locations for three consecutive summers, giving me an
understanding of the changes that the NGOs and the children face over longer periods of time.
The studyis limited, however, in the sense that my time in the field was limited tonameh in

the field each summer for three consecutive summers. Without the ability to see a complete
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annual cycle at the organizationsydsunable toobserve shorteierm changes at the
organizations. Despite the limitations, this study offers a dista perspective on spialized
organizations and th@opulations of children previously unavailable in the literature.

In summary, | presented thesearctproblem centering on theeedthatexists to
understand the role of NGOs in fighting human tckihg (Laczko, 2005), and how education
relates to the prevention of human trafficking needs to be explbdsented my goals,
objectives and research questions that guided the study and | considered elements of rationale
and significance Because biman trafficking is connected to a variety of academic disciplines,

an examination of literature from several fields folaw ChapterTwo.
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CHAPTER 2
REVIEW OF LITERATURE

In thischaptey | examine the literature in the field of human traffickiegearctand
literature on globalization and educatijeertinent to my study. The literature helped me to
frame my study (and the pilot study that preceded it) and to interpret my findings
The State of Human Trafficking Research

Human trafficking as a fld of research has rapidly grown rapidly since the-&r880s
and research in the field has increased as the subject has become a high profile topic in the media
and on naonal and international agendalsbegin with the human trafficking field by discuss
the types and quality of current research, the major issues and dimensions in the field, and
ingredients needed for further researchhmfield (Laczko, 2005). | religdeavily on Laczko
(2005), and Laczko and Gozdziak (2008ho provided a compreimsive review of research on
human trafficking for the decade 199804. In a special issue of International Migration by the
International Organization for MigratiohdM), Laczko and Gozdziagresented an overview of
the literature on human traffickirduring the stated period, and provided a concise collection of
work that exemplified the research issues involved in the field.

After a decade of growth in the number of publications in the field of human trafficking,
commonalities have developed in thpdg and quality of research, as well as the difficulties
associated withesearch irthis field. Such difficulties include a lack of reliable data, sampling
issues, and definitional issues. Organizations such as the International Organization for

Migration (IOM) have organized conferences and sponsored reseahehfieldin order to
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address the difficulties of conducting research in the field, yet several issues continue (Laczko,
2005). Also, international organizations such as the IOM are stakelsaliéne field and
compete with other organizations for funding and other interests.

It is important for my study to incorporate a broad overview of the kind of research done
in specific regions of the world, and on specific$ojics and issues within ¢nhhuman
trafficking field. AsTyldum andBrunovskis (2005) arguediuch of the research on human
trafficking describes the elements of human trafficking, in general, using poorly suited
methodologies and limited data. Many counttgd regiorspecific stidies have been conducted
in recent years, with substantial focus on North Amel@wlétt & Gozdziak, 2005
DeStephano, 2008Europe Prevention of and Fight against Crime Programme, 2008in,
2005 Goodey, 2004Helga, 2005 and Asia (Emmers, Greer-Barcham, & Thomas, 2006
Lee, 2005Piper, 2005). Much researchfezused on policyssues (DeStephano, 2008)
particularly on the American governmentos inf
perpetuates a skewed importance placed on Anmepckcies on human traffickingResearch
on the trafficking experiences of victirhas becomenore common (Batstone, 2QMcGill,
2004 Doek, 2000 Delaney, 2006Skinner, 2008Bales, 2004).These accounts are easily
sensationalized, taken out of cexi, and selectively included to color public perception of the
human trafficking issue.

Historical context. National governments and international institutions have created
policy to address trafficking, and a variety of conferences have been heldwideldin 2002at
a European Union (EU) confereniceBrussels, policy recommendations for the member
countrieswere maddLaczko, 2005). In 2000, tHgnited Nations Convention against

Transnational Organized Crime created policy that greatly shapedhihtedn trafficking and



20

how to addresthe focus of traffickingdBales, 2005).In the United States, where trafficking has
become a high profile issue, Department of State created the Office to Monitor and Combat
Trafficking in Persons and the Trafficijnn Person&eport (TIP)in 2001 (2010). Research on
these recent human trafficking developments typically focused on the events leading up to the
creation of these policies atitk agencie®verseeing their implementatioather than
implementation itdé (Laczko, 2005).

In order to situate the current state of human trafficking pal®historical contexts
important As Bales(2005)st at ed, fi(e)very country, after
human being and exercise totahtrol ove t h a t ppp45), wetahe pracfice still occurs
around the world. Throughout this discussion, | use the terms slavery and human trafficking
interchangeablyneedinga workable definition for my research. The distinction that lenak
between the towterms is that human trafficking refers to slavery that involves some sort of
movement or migration of people, whereas, slavery does not necessarily include movement of
peoplein keeping with the recommendations of Bg2805) and thé&Jnited States Depament
of State 2010). | found it difficult to narrow a definition for my research because both NGOs
used fairly general terms in describing trafficking victims, and particularly in terms of prevention
and protection regarding a definition ofregk children (Jantraka, 2001).

Some researchers argue that the numbgevsctims involved in slavery and human
trafficking have actually increased since the outlawinthefpractice (Bales, 200Batstone,

2007 Doek, 2000 Skinner, 2008). Slavery can takeny forms, including debt bondage,
forcedor coercegrostitution, domestic servitude and others. In some cultures, practices of debt
bondage are condoned socially, despite national and international laws (Bale$\20@b

Koslowski, 2001 Lainez, 20D; MariousGnanou, 2008)However, it is important to keep in

a l
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mind the issue of vague definitian&lso, the continuum of severityf actual cases likely varies
greatly, and available data may not be representative of human trafficking or generalizable t
other contexts As explored by th&nited Nations Educational, Scientific and Cultural
Organization (UNESCO, 2011), a variety of primary and secondary sources are regularly used
by governments and organizations, often with little clarification on metheed to estimate the
number of trafficking victims.
Il n Southeast Asia, for instance, a practic
pp. 1) haexiskd since at least the 18704 the Gulf of Tonkin region of Southeast Asia,
colonial records shw theprevalence of forced migration aedrvitude and exploitative labor
practices throughout the regiofRather than combat these practices, there is evidence that
colonial policies did little more than mask the practieegleven encouragfthem(Lainez,
2010). Historical records reveal a significant industry of young Asian women and children sold
as servants, fAwives, concubines andhelpte ost i tut
1800s. Women from all over Asand even Europe were bight in to service Asian men as
well as European colonial military and businessmen (Lainez, 20103. historical evidence
shows the connection between colonial influence and the exploitation of vulnerable women and
children.
Debt bondage has been outtd since thébolition of Bonded Labour Acf 1975 in
India, yet the practe continues MariusGnanou(2008) arguedhat though traditional forms of
debt bondageelated to the caste system hawminished; new forms of debt bondage have
replaced tradional forms through the use of labor brokand seasonal migrant workers.
Definitional issues. One of the biggest hindrances to the effectiveness of policies

forbidding slavery is the issue of definition (Laczko, 20@Rper, 2005 Steinfatt,Baker &
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Beesey 2002 Tzvetkova, 2002). The development of the definitions of slavery and human
trafficking used in current international lasanbe traced back over a century. The 1815
Declaration Relative to the Universal Abolition of the Slave Tiade firdt iatermational
instrument to condemn (slavery)o (Bales, 2005
to outlaw slavery. In 1863, Abraham Lincoln issued the Ematioip Proclamation, and in
1865 wherthe American Civil War endethe African $ave radeeffectively endean the scale
that it had beepreviously but the practice of forcing people to work continued (Bales, 2005).

After World War |, the League of Nations prohibited slavery inSlavery, Servitude,
Forced Labor and Similar Btitutions and Practices Conventioh1926 by mandating the
el imination of -rfedlaawear yramrcd i sclesswer(yBal es, 2005
of fered what is widely accepted as the first
condition of a person over whom any or all of the powers attaching to the right of ownership are
exercisedo and the slave trade as dall acts i
person with intent to reduce him to slavery; all acts invoiagtie acquisition of a slave with a
view to selling or exchanging him; all acts of disposal by sale or exchange of a slave acquired
with a view to being sold or exchanged, and,
(Bales, 2005, p. 43-44). After World War Il and the establishment of the United Nations (UN),
theUniversal Declaration of Human Rightsf 1948 was drafted, stating
slavery or servitude; slavery and the slave trade shall be prohibited in all theibforms Then i n
1956, theSupplementary Convention on the Abolition of Slavery, the Slave Trade, and
Institutions and Practices Similar to Slavduyther defined slavery by including specifics on
AServile Statuso, debt b o nhidegpmitatios (Balek, @®3n, f or c

pp. 47-48). In 1966, the members of the UN adoptedkernational Covenant on Economic,
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social and Cultural Rightevhich was combined with other bills to create limernational Bill of
Human Right¢Bales, 2005). Thiternational Criminal Court was established in Rwne
Final Actof 1998. It wagyiven jurisdiction over cases of enslavement, using essentially the
same definitions for slavery as the League of Nations and the UN (Bales, 2005). Though little
changedn terms of definitions, the current definitions wbeeng put to use by governing bodies
responsible for implementing the new policies

The Palermo Protocol. TheProtocol to Prevent, Suppress and Punish Trafficking in
Persons, Especially Women and Ctelg was created in 2000 duritige United Nations
Convention againsiransnational Organized Crime.n&wn as the Palermo Protocil,
attempted to establish terminology, practices and policies that are standardized across the glob
(Bales 2005p. 50). The definition that the Palermo Protocol uses shifts from the terminology of
slavery tousingthe terminology of trafficked persans

Trafficking in persons is the action of: recruitment, transportation, transfer,

harbouring or receipt of persons; by meahghe threat or use of force, coercion,

abduction, fraud, deception, abuse of power or vulnerability, or giving payments

or benefits to a person in control of the victim; for the purposes of: exploitation,

which includes exploiting the prostitution ahers, sexual exploitation, forced

labor, slavery or similar practices, and the removal of organs. Consent of the

victim is irrelevant where illicit means are established but criminal law defences

are preservedBales,2005, p. 50)

One significant issueelated to the Palermo Protocol is its extremely broad and vague
languaggHuijsmans & Bakemn.d; Bales, 2005) Although the Palermo Protocol was intended

to be encompassing of all exploitative practices that occur around the world in which people are
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forced to work, it leaves a substantial amount of decision makiaegto subjective
interpretation (Lainez, 2009). Thiseatesa disconnect between the international legislative
bodies charged with creating such laws and the actors on the ground, Rwelea®rcement,
government agencies and NGO practitioners, in regards to identification of victims, prosecution
of perpetrators, and many other aspects of this complex issue (LaczkpERQ@Brs, et al,
2009 . Huijsmans and Bakén.d) argued that ta number of child trafficking victims is very
small compared to the number of child migrants, spadly in Southeast Asia

The definitional issues created by the Palermo Protocol have enabled national and
international entities to misdirect the issa@gy from slavery and exploitation and to a
discourse on migration and security, with a focus on prohibiting and criminalizing transnational
migration for work (Huijsman& Baker, n.d.. Huijsmans and Bakén.d) arguel that in the
case of Thailand, whbh has large numbers of undocumented immigrants from Burma, Cambodia
and Lao PDR, officials interpret legislation to center more on control of undocumented
immigrants and borders tham support for current or gential victims of exploitationReal or
perceived corruption of officials by migranttsa influences the reduction ohdocumented
mi grantso6é6 status, the | ikelihood of wvictims
populations (Huijsmans and Bakard). In terms of those migrants underyiars old,
Huijsmans and Bakén.d) claimed that current human trafficking legislation and discourse has
had an even more pronounced negative effecause of differences betweaegionalchild
labor practices, increased vulnerability of trawagionaland unaccompanied minoysind
increased likelihood of exploitation of children in the wptlce. The purpose behind the
legislation becomes less important than the real effects of policies on the ground, and a

discrepancy exists between policy and pcac Political bodies are among the many
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stakeholders, including international organizations, NGOs, law enforcement, religious groups
and individuals, who adapt the broad definitions to their own interests.

Understanding the legislativiistorical andpolitical legacieghat led to the Palermo
Protocol is essential in understanding the future trajectory of human trafficking discourse, how
efforts to combat trafficking are conducted and funded, and the effectivenesshafraati
trafficking legislationand practice (United States Department of State, ;AZD&8tephano, 2008
Kyle and Koslowski2001 Lainez, 2009Arnold & Bertong 2007). Also in 2000, the United
States government issued Wietims of Trafficking and Violence Protection ATVPA), and
created the Interagency Task Force to Monitor and Combat Trafficking to increase the American
government 6s commitment to the human traffick
Trafficking in Persons (TIP) Report #2001 (Huijsmans and Baker, n.d.

Trafficking in Persons Report.The TIP Repor{United States Department of State,
2011b evaluates all of the countries in the world based on their efoasrmbat human
trafficking pladng countries on #ghreetieredsystem with Tier 1 countries lmgj successful at
combating human trafficking artdose orTier 3 beig unsuccessfullf a country is considered
Tier 3, it fAcould trigger t Hhemamwtariahdimolratle ng by
related forei gn as ssifesdeminiegsych statupanegbt trandparentme t h o
(Lainez, 2009, p. 10). If efforts by a country to fight human trafficking are not considered
effective, the United States withholdsn-humanitarian aidexertingpolitical and economic
influenceoneach o u n t r ytrafiicking afforts directly tied to the TIP Report. This report
has become controversial due to the lack of transparency involved in ranking countries, and the

data used to make such determinations. Lainez (2009) argued that Americaulpadis: the
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use of decontextualized and sensationalized statistics and stories, the reduction in agency for
victims, and the likelihood of corruption.

In sum,the TIP Report and the Palermo Protocol definition have congtiche human
trafficking debag. My study benefits from a better understanding of the impact of these
definitional issues on the human traffieg field. | also consider thaefinitional issusrelevant
to my studyandhow the definitions can become politicized and manipulated.Palermo
Protocol and the TIP Report are likely the most influential documents affecting the human
trafficking issue in the world today (Bales, 2003hese two documents will also impact the
effectiveness of any future policy or action intended to addn@ssn traffickng, as Western
economic and political influence, combined with the influence of international governing bodies,
have created a power differential in the debate on human traffickinderstanding the impact
of these policies is importandif framingmy study, because it is this international, national and
local political context within which the reseam@bcurs Human trafficking is influenced by
micro factors such as local culture (Brackin, 1;99Bang, 2001, Jantraka, 200f)esefactors
such as regional economic push and pull factéligée & Sot, 2009Finkenauer & Chin, 2004
and macro factors such as national immigration laws, and international migration patterns
(Beyrer & Stachowiak, 200Emmerset al, 2006), and policy needs teflect this complexity in
order to be effective.

Country and region specific research.Goodey (2004) explored sex trafficking of
women in Europe anund that althouglpolicy insistson treatingdentified victims of
trafficking as victims, often the adity in the European Union is that these women are
criminalized. Religious and political groups demonizing prostitution created circumstances in

which sex workers are pressured further underground and into more vulnerable situations.
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Goodey6s KksRoledthajthe discrepancies that can exist between policy at the macro
level and reality at the mictlevel, had unintended consequences for the most vulnerable
members of society. Rather than benefit marginalized groups, national and internatiopal po
has given some stakeholders opportunities to manipulate policies for their own intétests
little benefit for target populationsTzvetkova (2010) argued for the increased role of NGOs in
combating trafficking, and the effectiveness of NGOs, paldily in Eastern Europe, at assisting
female victims of sex trafficking. Her work supports my own argument for further study of the
work of NGOs, and the importance for understanding how and why NGOs address human
trafficking through education

Wadley(2007)argued that trafficked prostitutes have become a visible group considered
to be thel o t MyeBurdopeans, and categorizing foreign prostitutes as trafficking victims has
perpetuated a myth that has helped to create a new national identity in nnapgdfucountries.
Foreign sex workers embrace the trafficking victim label adapting their identities in order to
access public and private services and other bené&f@siberton (2006) examined the growth of
faith-based NGOs in Europe working to combafficking in recent yearsSheargued for more
spiritual rehabilitation for trafficking victims, but also highlights the issues encountered when
religious organizations, particularly Christian, work with international victims from different
language, culiral and religious backgrounds Thailand, Christian ministry groups are
prevalent, and missionary efforts to assist human trafficking victims through NGOs may mask
efforts to convert people to Christianity. Impoverished people adopt labels suatiicsng
victim in order to access NGO assistance, which is often tied to religious indoctrinMienus
andBertone (2007) argued that attafficking efforts in the Balkans region of Europe have been

unsuccessful because of their repressive nagnce|ack of empowerment for victims. One issue
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that they examined is that the governments in these countries criminalize foreign victims, yet
foreign traffickersoperate with impunity MertusandBertone (2007) also argued that a lack of
cooperation be&teen government agencies and NGOs will continue to undermingrafitking
efforts, and reduce the reliability of data on traffickinglso argue for more cooperation
betweergovernmental bodies and NGOs in order to improve the effectiveness amneheffiof
both groupsd efforts.

South Asia, specifically the Indian Subcontinerknewn forhaving one of the largest
number of human trafficking victims (Bales, 200But the lack of reliable statistical dabn
these numbers has creatgfliculty in understanding the issugsthe region(Ali, 2005).

Because human trafficking deals with what scholars call invisible popdationh exists
outsidemainstream society, it is difficult to know the extent of the human trafficking problem
world-wide (Lacko, 2005 Lainez, 2010pnd even scholars who claim large numbers of victims
must admit that these claims are difficult to substantiate (Bales,.2088)(2005) cited many
knowledge gaps in the literature, and pointed out that East Asian human trgffgckin

particularly difficult to research due to the large numberbaintarymigrants throughout the

region The ease with which various identities, such as victim, can be adopted and adapted by all
stakeholders, further complicates the issue wexide.

Emmers, GreendBarchamandThomas (2006) examidehe issues between national
governments in Southeast Asia and regional institutions such as the Association of Southeast
Asian Nations (ASEAN). Though national governments have joined others tohesen
regional entitieswhich Emmerst al (2006) sawas necessary to combat trafficking, these
national governments seem to prefer addressing human trafficking at the national level rather

than the regional level. nemerset al (2006) also argukthatmany of these nations do not
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dedicate enough resources to the issue in order to effectively address the problems. Rafferty
(2007) examined the causes of vulnerability to trafficking in Southeast Asia and the variety of
ways human trafficking manifests tinat region. This work exemplifies the complexity of the

issue in the regiowheremy dissertation study takes plabelpingme to understand the overlap

of influences on trafficking in Thailand, from issues of globalization to the reality of poverty and
the subsequent migration of the impoverishBdker (2000) found that the numbers of child
prostitutes in Northern Thailand had decreased through the 1990s. He argued that this decrease
is connected to the decrease in the fertility rate during thesg, yiea fear of HIV/AIDS in the

region, and the implementation of compulsory education laws. Baker (2000) also found a strong
connection between ethnic minority membership, poverty, and risk of trafficking.

A report for the National Institute of Justibg Finckenauer and Chin (2004) examined
human trafficking and its relation to organized crime, but interestingly, found that human
trafficking is largely being undertaken by opportunistic individuals or small groups of criminals,
not large transnationatime syndicates or cartels. This finding points to an interesting
economic dimension of human trafficking. Large numbers of people living in poverty are
vulnerable to other desperate people, sometimes in their own communities, who are looking to
make moey no matter what the methodhe issue of vague definitioadso applies, as people
in impoverished areas may also slip in and out of various roles and labels depending on what
resources, including NGOs, are available.

Skinner (2010) examined human trelting in South Africa during the 2010 World Cup
games. His poignant accounts of young female victims ofraéficking during the sporting
event connected elements of globalization and the African HIV/AIDS epidemic to the human

trafficking issue. Fayen{R009) argued for a feminist stance against prostitution in order to curb
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trafficking of women in Africa, partly because of the lower status of women in many African
countries. In Latin America, Beyer (1996) argued that there were large numbers of child
prostitutes in Brazil and Peru, yet little government involvement in the issue. The issue of
accurate estimations of the numbers of child prostitutes, as well as other trafficking victims, is a
centr al l ssue in Beyero6s (1996) wor k.

Methodological challenges in the field. Much of the research in recent yefrsuses on
methodological issues in doing research on hunadficking. Laczko (2005) argudtiat the
nature of the fAhidden populationodo (p. td) whic
observe and sample accurately, therefore the ability to collect data and the reliability ovdata ha
been criticizedKinckenaue& Chin, 2004;Steinfattet al, 2002).

Brennan (2005) discussed other challenges to conducting human traffickinghmedear
to the sensationalization of the topic by the mégBiassom, 2010) Brennan(2005) argued that
trafficking varies greatly based on context, and generalizations are difficult, implying the
importance of understanding a variety of contextual dimoess Further, sh€2005) discussed
the issues related to interviewing victims, including issues of trust with the researcher, which
complicate smalkcale micrelevel case studiesand has implications for my research

Labor trafficking issues Andreesandvan der Lindin (2005) argued for a labor market
approach to research on human trafficking. They claimed that the majority of research on human
trafficking centers around sexual exploitation of women and children, particularly due to media
sensationatation, and trafficking for labor is often overlooked as a form of human trafficking in
policy and practice. International organizations such as the IOM and International Labor
Organization (ILO) have sponsored research on human trafficking from tipegigrss of

migration (Lazko, 2005), and labor (Andre&svan der Lindin, 2005), respectivelythe line



31

between labor exploitation and labor trafficking is also blurred by varied interpretations of
trafficking by stake holders. The issue is further clicaped by the situational identities
adopted by migrantsBoth migration and labor perspectives infechmy understanding of the
issues.

Trafficking as a global high profile issuand the need for more researchluman
trafficking scholardargely agree o several issuesFirst, more research is needed in this
burgeoning field (Laczko, 2005, Bales, 2005). Second, there is a need for: more uniformity
among national and international bodies in regards to policy implementation, and bilateral and
multilaterd, responses to human trafficking. Third, human trafficking has become a high profile
issue, worldwide (Laczko2005) All three of these aspects of human trafficking research
impact my own interpretation of the issues related to human traffigearécularly because as a
high-profile issue, human trafficking is susceptible to sensationalization

Laczko (2005) argued that since the fhP0s, there has been a growth in sreadlle,
actionoriented national studies in the field of traffickinge (2005) considered this as strength
of traffi cki mgughtteexanme tbehwhaoletpioaeds of fauman trafficking,
investigating the causes and describing the process of recruitment, transport, and exploitation of
the victi ms/ s uscussedpdicy and maderdconnfendatians fricounter
trafficking efforts athe national or regional levels. K005, p. 8furtherargued that the
fiactual ratio of assisted survivors to total n
guestion theepresentative and authentic sampling done in many studies.

In Europe, Tyldum an8runovskis (2005) discussed developing new data gathering
techniques and methodologies, and the difficulties of making estimates about human trafficking

victim populations. TePrevention of and Fight against Crime Programraport (2008)
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focused on policy issues in the EU member states,-cmag#ry coordination of counter

trafficking efforts, changing the identification process of victims in the EU, improving the
prosecutia of traffickers and increasing awareness of the issue amongst the populations of the
member states. Corrin (2005) argued that the feminization of poverty in Central and Eastern
Europe is a key factor in the rise of trafficking in Europe, and that podiegs a more human

rights component which is less influenced by-getitical economics.

In Asia, similar studies are also available. Derks (2000) gave an overview of the
responses to human trafficking policy in Southeast Asian countries, and siteatesebponses
to historical context in the region. The World Ban#&/orld Development Repq2010)
includedtrafficking prevention into their overall development program goeiiéch has
important implications for all stakeholder¥ital Voices Global Brtnership (2007)a world
wide human rights NG(has connected the issue of statelessness to human traffickin
Southeast Asia. Steinfat al (2002) discussed thssues related toollecting data on the
number of victims in Cambodia. Rafferty (ZQGocused on the issue thfe size othild
trafficking in Southeast Asiand the difficulties associated with estimating the number of
victims. Ali (2005) examined the research on trafficking in South Asia, citing the difficulty of
finding reliable numbrs on human trafficking victims, which may be complicated by the
existence of myths in the region, and the perpetuation of unfounded data by the media an
international organizations, and aeyuel for a comprehensive framework to be developed in
order toassist future research in human trafficking in conceptualizing the isBueser,Ali
(2005) also discussed the difficulty in differentiating between migrand trafficking victims,
anissue that applies wordide. He emphasized the need for moesearch on the trafficking of

men, and the need for more clarification and uniformity regarding human trafficking definitions



33

and law enforcement. Lee (2005) also cited the need for more research on the trafficking of men
in East Asia, and the difficultyf identifying trafficking cases due to a lack of uniformity in
understanding international trafficking definitions, and corruption among law enforcement and
politicians throughout the region. Lee also argued that media reports remain the most commonly
cited sources on human trafficking, which may exacerbate unreliable information. Piper (2005)
argued that despite the growth in attention that trafficking in Southeast Asia gained, precise data
does not exist, and research in the region has not estaldisio@aprehensive pigte of the
issue. Pipealso argued that the association between trafficking and prostitution has polarized
the issue adding ideological and moralistic elements to the debate in the @2ggpite the
growth in research in the regiomeliable data remains an issue impacting my work and
influencing my choices in sites, subjects and questions.

Van Impe (2000) argued for a comprehensive, multidisciplinary approach to human
trafficking based on the findings of his pilot study in Belgiand thePhilippines He argued
that because of the complex set of factors in both push and pull countries, efforts need to address
both ends of the trafficking procesde considered human trafficking to be an epiphenomenon
within the larger irregular rgration context, and cannot be addressed without comprehensive
analysis of the root causes of thegular migratiorand coordinated efforts by all stakeholders,
including governments, NGOs, and international entitieggular migration proved to be an
important dimension in my work, as welkregular migration coupled with the differential
interpretations of human trafficking creates a situation where international policies on human
trafficking can be used as tools to manipulate and control irregudgation, influence public
opinion on undocumented migrants and procure funttiagisintended for victims of

exploitation buthat is sometimessed for other purposes.
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Laczko (2005) argued that the actionented, smalkcale research making upiaable
portion of the contemporary research on human trafficking, is often lacking comparative
dimensions, and is often shaerm in scope, lacking a longitudinal perspective. He also
expressed a need for research on survivor experiences, and thiit@lbdintegrate into the
community. He argued that there is more research on sajl@yssues in trafficking, and a
need for dematside issues, but as Anderson @alzidson (2002) illustrated, demasitle
issues are complex and situated in socially politically constructed context The demand
side issues are particularly important in Southeast Asia, and Thailand, specifically, where the sex
industry and sex tourism has become big business. Markets for sexual services and cheap
unskilled labor coverge in this region of great wealth disparity and massive irregular migration
(Regional Thematic Working Group on International Migration including Human Trafficking,
2008). Van Impe (2000) argued for more research on the connection between humeartgaffi
and organized crime, as little reliable data is available on illicit trade because of &s hidd
nature. Van Impargued for a proceeds oriented appraacdhuman traffickinghat
international law enforcement takes toward other types of orgamireé, @nd is considered
highly effective. However, due to the definitional issues discussed previously, the approach is
also susceptible to manipulation bglsholders.

Progress has been made in the field on dev
traffick i ngo (Laczko, 2005, p. -fedn)researgheusingmwoariety c o mp r
of perspectives is neededlthough progress has been made in many important areas,
particularly in international policy, implementation of policy is still varied tigtwout the world.
Continued movement toward standardization of law enforcement practices and identification of

victims and perpetrators is essential. Though growth in human trafficking research in all regions
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of the world continues, inconsistency of datsioss contexts makes integration of research
findings difficult. Often discrepancies between how particular researchers define trafficking
result in skewed findings that do not include large populations of victims.

Large scale efforts to assemblealtbm various sources have improved the usefulness
of available data, but even these efforts by national and international entities are fraught with
issues. Standardization and systematic collection of data is important foamdentranational
compmrison. Common guidelines for data collection are needed throughout the field. Clarity and
consistency of data collection methodology is important for local actors, national governments
and international entities. Consistency in the use of a defirafitnafficking is necessary for
researchers as well as poligyakers and lavenforcement. Explicit descriptions of target
populations are important to contextualize findings of research. Inclusion of research from a
variety of disciplines is important f@ontextualizing the dimensions of human trafficking, but
often data such as development and migration statistics are limited in their applicability to anti
trafficking efforts. Al so, many studies exis
trafficking victims, often little is generalizable to the larger population of human trafficking
victims, particularly in estimating the size and scope of that population.

Along with improvements in data collection, and standardization of policy
implement ati on, more research is needed fAabout th
survivors but also their families and communi
14). The complexity of the human trafficking issue calls for more irgeiflinary research on
the other stakeholders involved, including NGOs and other service providers. More
understanding is also necessary of the experiences of trafficking victims after their trafficking

experiences and-aisk populations prior to expla@tion. Combining findings from a variety
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disciplines and perspectivesll not only help us to understand human trafficking as a social
problem, but also evaluating how actors involved in combating and preventing trafficking are
addressing the issué&or this reason, we need evidetiiased approachesgaidefuture policy,
and evidencdased support of effective efforts in the field.

Limitations of current researchCurrent research on human trafficking has several key
limitations each with relevace for my study.l examinethe followingmajor limitations of the
available scholarly work: the lack of independent evaluation of current edfudttsonsensus
among scholars in the fielébcus of current research on international versus internfackiag,
international and intraational governmental and policy issues, consistecmyparability and
reliability issueof available datagender considerationand new efforts to improve data
collectionand global estimates of traffickindg addresshese limitationsn subsequent
paragraphs

Lack of independent evaluatianmd consensus in the fiellaczko (2005) pointed to a
lack of independent evaluation of trafficking prevention and coudrdaéicking policies and
initiatives, so there is relaely little known about the impact and effectiveness of these laws and
programs. In 2003 alone, the United States government spent over $70 million on 190 programs
to fight human trafficking, yet unbiased evaluation of these programs is lacking (ptti)is
known about who is working to help victims and how they are working to help them (Laczko,
2005). Much work is being done on the ground by NGOs and other actors, but it has largely no
been documented (Arnold & Bertqriz007). My study documesithe work of NGOs who are
addressing the human traffiok) issue. Laczko (2005) arguech at i retidiesthadonly f A

focus on one type of exploitation, we need lorigem research, using more comprehensive

approaches, and involving both countrie®eaf i gi n and countries of desH
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Asystematic studies of the role of actors inv
providers, | aw enforcement agencies, and NGOs
being addessed (p. 14). In my dissertation studgxaminethe impact of direct interventions by
two NGOs in Thailand in order to assess the effectiveness of their traffigtengntion
programs, as argued for by Laczko (2005).

Despite efforts to come to carssus on human trafficking research needs waitke by
theInternational Organization on Migratioh994, 2008), th&uropean UnioriPrevention of
and Fight against Crime Programme, 2008), the United States Department of State (2010), the
International L&or Organizatior{international Programme on the Elimination of Child Labor,
2001), the wited NationgDe Heredia, 2007), and many other organizations and individuals,
agreement has not been reached (Laczko, 2005). The lack of agreement on the eégeasabf r
needed in the human trafficking is partly due to definitional issues mentioned previously.
Without consensus on the meaning of trafficking at the ground level, and what human trafficking
looks like in various contexts, it is difficult to determimaw to approach the subject, what
aspects need more data, and where and how to collect such data. | also encountered this issue in
determining how to approach the subject in my own research stindydisagreement within the
field of human trafficking bs led to a lack of cohesion in the field among research and
researchers.

One particular disagreement among researchers deals with prostitution and the issue of
choice. Some researchers group all sex workers as trafficking victims, whether voluniat;y or
while others exclude willing prostitutes. Some organizations focus only on forced migration
across national boundaries, while others consider any illegal entry into a country to be trafficking

(Laczko, 2005). This discrepancy between the underisiguod human smuggling and human
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trafficking, as well as the issue of undocumented migrants, creates confusion across the field
(Laczko, 2005).

Internatioral versus internal traffickingThere is a substantial amount of research on
international traffi&ing, yet little on internal trafficking (Laczko, 2005), which may relate to the
definitional issues within countries (HuijsmataBaker, n.d.). The Asia Watch Report (1993)
focused on Mae Sai, the border crossing in the north part of Thailand thatistbad¢op
crossing points for illegal immigrants and a hotbed for traffickers and other criminals (Chang,
2001 Jantraka, 2001yicCaskill et al, 2008 Oh & Van Der Stouwe20098. This isone of the
sites for my study. The report cites a makét canp for homeless displaced persons from
Myanmar (Burma) under the Mae Sai Bridge (Asia Watch Report, 1993). Push factors from
Burma have likely increased, though, as armed conflict has certainly worsened since 1993.
Instability on the border of Burma aftscmne of my research sites significantly, because of
location and the population of students it sern&idents and teachers were impacted by
military violence in Burma and political instability across the border impacted the work of my
research site.

Oh and Van Der Stouwe (2008) foupdlitical turmoil to be a significant issure their
study of Burmese refugee camps in Thailand, in which almost 150,000 refugees of mostly Karen
ethnic minorities live. Children in these camps have limited access tatestu¢schools do not
teach in their native tongue) and adults have limited job opportunities, making them vulnerable
to exploitation (2008). Refugees in these camps are displaced persons and are largely
undocumented immigrants, but even native hill tpkeple have limited opportunities because
they are restricted to travel outside of their home provinces legally, and do not have full

citizenship rights (Zixin, 2005). Many still take the risk and travel outside the province looking
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for work, making thenvulnerable to trafficking and other forms of exploitation (Minorities at
Risk Project, 2004). Pothisan, Nantajak, Rittidet, and Saenyabud (2008) offered an interesting
study of the Kuy People in Northeastern Isaan, a rural agricultural region of Théllsstchting

how modernization and economic pressures have forced ethnic minorities to migrate from
traditional villages to cities as laborers. Their traditional form of subsistence farming
particularly garden farming for home consumption shifted tb casp farming which was more
vulnerableto economic downturns (Pothisanal., 2008). Walker and Farrelly (2008) described
the precarious position that ethnic minorities occupy in rural Thailand, often not acknowledged
as citizens with land rightsTheissue of internal migration and its connection to human
trafficking also has relevance for my research.

Changés (2001) study of the Kuomintang (KM
group of anticommunist militia forced out of China during the commuresblution under Mao
Tsetung, showed the complex historical and political legacies that ethnic minorities in Southeast
Asia have. The KMT signed agreements with the Thai government in the 1960s and 1970s for
land and resources in exchange for fightitngiTcommunist groups. When the militias
dismantled in the late 1980s, the villages of former KMT remained intact, maintaining Chinese
traditions, language and culture (Chang, 2001). As of 2001, 90% of the young KMT villagers
left the villages for the bigities in search of work and the modern lifestyle, yet are limited in
their opportunities due to their refugee status (Chang, 2001). The historical d¢gaays
border and internal migratiasf these and other ethnic minorities giwesight into thecurrent
situation in my study.

Battersby (1998.999) clarified the difficulties that countries in Southeast Asia face in

establishing distinct national boundaries in the contemporary era. During the period of colonial
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control in the regin, Battersbyarguedthat state boundaries were unclear and peripheral areas
within the various countries largely controlled and discerned by ethnicity rather than state. In
recent years, as countries like Thailand have attempted to solidify their control over terdtory an
establish trade relations with neighboring states, the ambiguity between citizenship and
immigrant status, for certain ethnicities, has become an iangagsue My study benefits from
this historical and political insight into the current immigratstation.

Inter- and intranational issuesDefinitional issues exist throught the human
trafficking field due to differences in language in international, and ndtiewel policies
(Laczko, 2005).Thisalso complicates research on the topic. Res&e her 6 s def i ni ti or
from national and international definitions. For instance, in the United States, any minor being
harbored for prostitution is considered a trafficking victim (Culripont, 2009). This
complicates research on minors asdficking victims, as many of these minors may not consider
themselveso bevictims, or be considered trafficking victims by researchers. Also, despite gains
in policy, few convictions of traffickers have occurred in United States courts. dulipont
(2009) cited United States Ambassadbélarge John Miller, who pointed out that thestims of
Trafficking Protection Ac{United States Department of Ste2600) definition, which must
include force or fraud, is difficult to prove in court. In contr&bzdziakandCollett (2005)
argued that the Palermo Protocol focuses too much on traffickers, and not enough on trafficking
victims.

Particular cases of trafficking in the United States give insighti@@omplexity of
these issues. DeStephano (20@8hlighted cases of trafficking in the United States that were
influential in urging the United States government to prioritize-@atiicking policy and law

enforcement. Operation Gilded Cage, a coordinated federal state and local law enforcement sting
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in San Francisco where 50 brothels and other sex related businesses were raided, 27 suspects
were arrested, over 100 women were taken tedetantion shelters, and more than two million
dollars was seized. Operation Gilded Cage uncovered complex ngtivatlcrisscrossed the
United States, and the world, smuggling people from Asia and trafficking women for-forced
prostitution. Perpetrators used connections in Asia, Canada and across America, combining the
cooperation of travel agents, limousine sersiaad taxi drivers in a sophisticated anddtiee
business (DeStephano, 2008 his case illustrated the importance of cooperation between
various levels of law enforcement and government in order to combat human trafficking.

The Caden&gosa prostitubn ring is also a key case that helped to lead the American
federal government to more powerful legislation on trafficking. The case involved the Cadena
family who ran what DeStephano terms fAsexual
duplexee (p. 4) owned by the family. Members of
rural towns and villages in Mexico to recruit young girls from impoverished families, smuggling
them into the United States through a network of-Baieses into makeghbrothels
(DeStephano, 2005 The Caden&osa case illustrated the complexity of the human trafficking
issue and its connections to immigration issues and poverty. Finally, the Golden Venture, filled
with almost 300 undocumented Chinese immigranipwsiecked near New York Harbor,
killing several passengers, and a large portion of the migrants were deported back togChina (p
5, 22, 26). This case highlighted the unpreparedness of the American government to deal with
such diplomatic immigrationissse and coi nci ded with the Clintol
policy (protection, prevention and prosecution) toward immigration and trafficking (p. 22). Bill
Clintonds stance was thus taken up and reinfo

thecreation of a task force dedicated to combating and preventing traffickiognat énd
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abroad (Destephano, 2008The Golden Venture case showed the inability of current policies to
control the human trafficking, and the need for more comprehensivg,pdifomatic efforts
and immigration reform. The case also illustrated tlifficulty that governments encounter
when dealing with human trafficking situations after they occur, despite the existence of policy.
In addition to policy, the American gowenent created a new category of visa, the T
Visa, for trafficking victims. In order to qualify, victims must testify against traffickers. In
2007, federal agencies won 295 convictions of traffickers in federal court, but because the
number of actual viams in the United States is unknown, it is unclear whether this number is
significant (CullerDupont, 2009). GozdziakndCollett (2005) argued that there is not enough
effort given to the issue, citing that only 717 victims have been identified inrtited States
from 20002004. It is particularly concerning that there is such a vast discrepancy between the
estimated number of human trafficking victims in the United States and the number of actual
identified and assisted victims. The issuefifurther concermue to the impact of the TIP
Report on théauman traffickinge f f or t s of ot her ¢ o appdrentilaecksob gov e
effort on the part of the United States government on the human trafficking issue domestically.
In Europe, similaissues exist. CulleBupont (2009) pointed out that until 2005, human
trafficking referred only to trafficking for sexual exploitation in the Netherlands. Kelly (2005)
argued that most of the research on human trafficking in Europe only focuses gpétus t
trafficking. Despite the rise in international organizatsponsored research in Europe, Kelly
(2005) pointed to the lack of reliable data, and discrepancy between data compiled by various
organizations and agencies, and the difficulty in detangiwhether reports are under over
reporting the number of victim®eStephano (2008) argued theimportance of the role that

particular NGOs played in the development of policy, citing lana Matei, who runs an NGO in
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Pitesti, Romania that works \mitvomen who were forced into prostitution in Eastern Europe.
DeStephanodés recounting of Matei s work remin
met in Thailand, and will be focusing on in my own study. She was key in several major
internationaknti-trafficking cases, collaborating with the International Organization for

Migration (IOM), the United Nations (UN), law enforcement in the Balkans, and the Southeast
Europe Cooperative Initiative (SEGDeStephanopp.52-59), and points to the effeeeness of

those working with trafficking victims at the mictevel, and the assistance that they can

provide at the macktevel.

In many European countries, snapshot studies of individual victims are the only available
research.Batstone (2007) examiddormer Soviet countries, where many of the girls have heard
horror stories about others who were lured into trafficking situations, yet they still take the risk
for the chance of better opportunities than those available in their villages or towns. Once
separated by national boundary, language and legal documentation from their homes and
families, they feel powerless to escape their situatitwsigh some doThese individual cases
help to illuminate the economic issues creating push factors fockiaffi but do not give the
scope of the problem in these countries.

In India, CullerDupont (2009 cited figures from thousands of victims within particular
Indian states, to 65 million if including bonded laborers as trafficking victims. This vast
disaepancy shows how difficult research in India can be to conceptualize. The United States
government stated that the number of traffick
Dupont, 2009) in the 2008 TIP Report, though the report also claimetuthber of trafficking
victims worldwide was 800,00000,000 (Laczko, 2005, p. 14Ratstone (2007) chronicled a

case of enslavement in India involving twelve



44

This case illustrated the connection betweerepty and vulnerability in human trafficking, and
the power that traffickers have over marginalized victims (Batstone, 2007).

Consistencyreliability, andcomparabilityissues In Asia, data on migration are
particularly difficultto trackdue to tradional migration patternand informal border crossing,
but the lack ofconsistent data is a worslide issue, particularly when discussing regions with
unstable government$Skinner (2008) examined connections between historical and economic
dimensionselated to trafficking in Haiti as he negotiated withavsl broker who eventually
agreedo provide him with a young girl or boy aged 10 to 12 years old for a mere $50 U.S.
Uncovering the number of trafficking victims in the Caribbean is complicateddbyissues as
natural disasters, and reliable dastdifficult to attain in countries where the government is
struggling to cope with crisesNVe must rely on individual accounts such as Skinner (2008) in
order to begin to understand the problem there.

The lack of reliable data is an issue that is prevalent throughout research on human

trafficking. Laczko (2005) argued that the lack of confirmable tiasedata means that figures

used by governments, internatibna or gani z at i o russtinsineds oON Qd.s 1a3r)e.

with improved efforts to standardize data collection, definitional issues continue. -Oulbamt
(2009) pointed to the inconsistency of data in Nigeria as an example of this issue. The
International Labor Organization included chiddborersage 28 4 i n i ts figures
human trafficking victims which numbered over fifteen millidhowever, NGOs and Nigerian
police indicated 1,126 victims repatriatedm abroad (Cullefbupont, 200%.

Calandruccio (2005) argued that thekdaf infrastructure, and the large amount of
irregular migrants in the Middle East, makes human trafficking particularly difficult to research

in the region. The difficulty of differentiating smuggling and trafficking of persons is a major

=]
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issue in theegion. As Calandruccidescribed, much of the research in the region focuses on
trafficking for domestic work and sex work. In the United Arab Emirates, the visa system
known as the Kafala system, allows guest workers into the country for various typas.o
The individual who sponsors the guest worker is known as the Kafeel, and has significant control
over the guest waer. This government sanctionpdacticeis highly problematic in terms of
human trafficking, particularly in gathaeg the numbeof victims in the region.

Consistency of definition within countries is difficult, and across countries and regions is
a significant hindrance to the human trafficking field. Without comparable data within and
among countries, understanding of the gcopthe problem cannot be accomplished. As Laczko
(2005) argued, more governments need to be collecting data, and standardizing their data
collection methods. International organizations need to be more forthcoming about the methods
used to gather cumédata. Relying on some governments to provide reliable data can be
problematic. Kyle and Koslowski (2001) found that the government of Myanmar (Burma)
actually promoted the sale of virgin girls to male tourists in hotel brochures in the late 1990s.
Many of thegirls from Burma that are forced into prostitution end up in Thailand, and are
sometimes trafficked on to other destinations. Unfortunately, some Asiaoulukes consider
defl owering a virgin to fibestodv hpahnt hthel peemp
45). Kyleand Koslowsk{2001) also found a significant amount of corruption among the Thai
law enforcement who get financially compensated by human smugglers for providing protection,
getting out of arrests or turning a blingeg(2001, p. 228).

Trafficking data are widely considered to be unreliable, and that unreliability may be due
to the potential number of cases that remain unreported (Laczko, 2005). Often, researchers

combine demographic data such asrM/@ank (2010) dvelopment statisticslata collected by
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international organizations, and data provided by government agencies {Culemt, 2009) to
develop estimates of trafficking. Many countries cannot provide data due to a lack of
infrastructure (Calandruccio, 28)) while others rely on NGOs for their data (Cui@aPont,

2009). For the TIP Report, most of the data is provided to the United States Department of State
by American embassies and diplomats in the respective countries. This data is difficult to trace
and methodologies used to collect such data is not provided (Laczko, 2005).

Few countries can provide data on human trafficking over time, either (Laczko, 2005). In
Europe, Germany and the Netherlands have major issues in the categorization of ibems
Regional Clearing Point, created in 2002 by the Stability Pact Task Force on Trafficking in
Human Beings, has collected regional data over time, yet only includes identified and assisted
victims (Laczko, 2005). Estimates of unidentified victimshia region are still guestimates
(Laczko, 2005).

Genderconsiderations Gender is a central issue to human trafficking, which may
explain the focus on the sexual exploitation of women and children in the human trafficking
literature. According toLerdgisuntad (n.d,)the status of women many countries iisia is
still relatively low, though this varies by country, region, social class and other fadibrs low
statusfor many womercreates a likelihood of abuse and exploitation by parents andeso
and makes women in impoverished rural Thailand susceptible to trafficking, forced labor, debt
bondage and forcedgstitution

Undocumented immigrants, particularly girls and women, are likely to be exploited as
forced prostitutes by trafficker€sven though they are victims, they are often arrested for
prostitution, even if undeage (Arnold & Bertong2002). Behrer and Stachowiak (2003)

described the extensive physical and mental health issues that occur with the large numbers of
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women and girlsrafficked into prostitution. Since many are undocumented immigrants, and
when arrested are deported, often these women and girls return to their home countries with
HIV/AIDS, other undetected sexually transmitted diseases and serious mental headth issue
which ranain unaddressed (Behrer & Stachowi2B03).

Women are disproportionately victimized and vulnerable to human trafficking (Beyrer &
Stachowiak, 2003; Asia Watch Report, 1993; Goodey, 2004; Lerdsrisuntad, n.d). Batstone
(2007) offered severalhii cases, one in which he describes a Thai woman recruited to work in a
restaurant across the border in Malaysia, where she is forced to work in a brothel to pay off a
recruiting fee, and then ransomed back to her family. Batstone (2007) illustrae=deheer
issues in the story of Noi, who was sold to a karaoke bar by her family from the rural North
eastern region of ThailandBoth of these cases illustrate the economic drives that push people
into vulnerability, in the first case the woman chosmtive across borders in search of better
paying work and was duped into prostitution, whereas the second, partly due to the lower social
status of females in Thailand, that decision was made by her impoverished family. The gender
dimension gives my studpsight into the issues that women and girls face at my research sites,
and how these may differ from men and boys.

The language of policy can have different outcomes for victims dependent on gender.
Chapkis (2003) argued that the Trafficking Victims Botibn Act (2000) includes language that
creates a division between poor immigrant women and men, with the effect being harsher
punishment for illegal immigrants to the United States and protection for female trafficking
victims specifically because of tipeiblic moral outrage against sex fiefing. Chapkis
claimed that this dichotomy between male and female immigrants has more negative effects than

positive, specifially by distinguishing between innocent victims and guitigrants. My study
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benefitsfrom this understanding of the differential outcomes for males and females in regards to
human trafficking policy, which also has implications for the students at my research sites.

Research on human trafficking is also susceptible to the infligmoeralistic and
ideologicalpressure. Kelly (2005) argued that the influence of feminist and religious interests
on the priorities placed on prostitution, whether willing or not, as a form of trafficking skews the
types of research that are funded, #redresuls of such research. Huijsmans &aker (n.d.)
argued that defining all undocumented migrants as trafficking victims moves the debate from a
guestion of human rights for the migrant to security of national borders. Therefore, even
national dea provided by governmentsaybe unreliable due to political influence and pressure
from political interests.

New effots to improve data collectionNew efforts to improve data collection have
begun by several organizations. Laczko (2005) argued thadtr#ificking Statistics Project
created by UNESCO, is moving this process forward, but the project relies on data from member
countries, and NGOs. The Counfaafficking Module Database created by the IOM is also a
useful tool for the field, but is n@abmprehensive in terms of region or scope (Laczko, 2005).
Also, the Global Programme Against Trafficking in Human Beings created by UNODC relies on
data provided by member governments, which often rely on unreliable stasistdesscribed
above (Laczko2005. The key to the success of these and future efforts is that data collection
methodology be transparent and clear, that independent evaluation of programs and data be
included, and that improvement in terms of standardization of definition, andemient of
policy, continue.These new efforts to improve data collection suggest the need for research on

NGOs such as the organizations | focused on in this study.
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Global estimates of traffickingResearch on human trafficking has grown, yet is still
unable to give reliable estimates of human trafficking at the global scale. Bales (2005) estimated
the number to be approximately 20 million weviide, and the Department of State estimates
less than one million victims annually (Laczko, 2005). Sorsearchers base global estimates
on the number of human trafficking victims in
money laundering by traffickers to extrapolate the number of victims (Kelly, 2005). Kelly
(2005) and Laczko (2005) both arghat the short term nature of most research conducted on
human trafficking is partly to blame for the lack of reliable estimates. Withouttérng
studies, and without studies that examine actual victims, estimates will remain unréfiable.
work is leing done on the ground by NGOs and other actors, but it has largely not been
documentedArnold and Bertong2007). Bowe (2008) illustrated the complexity of gathering
data from local and national governments in his examination of Saipan, mg¢schboming sex
industry and recruits women from all over Asia, often by trickery or coercion, to work as
prostitutes in various entertainment establishments. The work examined a network of corrupt
politicians, law enforcement, industrialists and traffickers, itaminates the difficulties of
combating human trafficking, in terms of the significant demand for cheap labor, the supply of
impoverished and vulnerable people wenlitle and the opportunists who capitalize on the
circumstances (Bowe, 2008). Therefaedying on data provided by local law enforcement and
national agencies creates a situation highly susceptible to corru@taruption within the
government is an issue mentioned by people that | encountered during my trips to Thailand, as
well. OneThai acquaintance explained in detail the method bgddcal Thaido avoid
receiving traffic citations for a traffic violatn, which involved casually paying thelige officer

a cash bribe As anywhere, law enforcement corruption further complicdteseliability of
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data, the interpretation of trafficking laws and the work of NGRlg.research benefits from
understanding the many issues related to data in human trafficking research. Each of these issues
reinforcesthe need for systematic reseavahich illuminates perspectives that are lacking in the
available data.

Gaps in the literature.

Gaps in the literature exist in several areas, including research in underrepresented
regions, and the lack of connections between human trafficking anddotiersions such as
statelessness and educatidizvetkova (200Rargued for the increased role of NGOs in
combating trafficking, and the effectiveness of NGOs, particularly in Eastern Europe, at assisting
female victims of sex trafficking. Her work sugms my own argument for further study of the
work of NGOs, and the importance for understanding how and why NGOs address human
trafficking.

In Africa, continemwide migration makes human trafficking research difficult. Several
key cases illustrate thenexplored issues in Africa. Batstone (2007) described the stories of
three children in Uganda who were kidnapped and forced to be child soldiers for a rebel army
called the Lorddés Resistance Army (LRA). The
prisoners of the LRA, and forced to be sex slaves to the older rebel commanders. Even when
children were rescued and sent to refugee camps or rehabilitation centers, these locations were
often raided and the children were captured again (Batstone, 200¥)sstie of child soldiers
and the difficulty in quantifying the number of victims exemplifies the human trafficking
research issues in Africa. Bales (2005) spotlighted the situation at Lake Volta in Ghana, where
children are forced to labor on fishing lbgaften with the consent of their parerdad dive into

the cold water with weights tied to their ledgsuntangle fishing netsThese practices which are
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condoned by the community are also difficult to quantify. Despite these interesting case studies
Africa remains underrepresented in the literature on human trafficking.

Literature on human trafficking in Thailand is directly useful for my study cantes
from a variety of fields.Sorajjakal (2003) combinezhse studies of people who were child
prostitutes, either through voluntary choice or coercion, interviews with key informants and
examination of policies and reports from governments and NGOs. His study revealed that
poverty is a prominent factor contributing to child prostitution, andit¢kaffg in general.
Sorajjakal (2003) also offered an important policy context for my study examining Thailand
following two key pieces of legislation, the Suppression of Prostitution Act, (BE 2503) in 1960
and the Prevention and Suppression of Prostittirof 1996 (p. 19). The first policy
criminalized prostitution and had more serious consequences for prostitutes than for clients. A
second policy imposed serious consesgng,ences on
pimps, customers, and parentsvehe | | t heir childrendo (p. 20).
prostitution, and the resulting child prostitution, violatbeeame more covennasking the
practice in karaoke bars, restaurants and other legitimate establishments. Sorajjakal noted that
A | tstill absut sex, but the form has changed. Owners of these various types of sex business are
also circumventing the law, becoming quite creative in supplying sex for cash without getting
caughto (p. 21) . thehéirsan aghts NGaEnkGhHld Rrosstution, Childl r
Pornography and Trafficking of Children for Sexual Purpdsésrnational(ECPAT) stated,
Afafter 1996 you canodot find these girls by the
bars or karaokes o (lystrate2tie)dynamichdiuresof hdneam teaffickipgme n t

and howillicit practices adapto changingsocial, political and economic influences.
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Jantraka (2001illustrated the ethnic diversity of children and women working in the sex
industry in Northern Thailad. His study on the age and ethnicity of sex workers in the region
showedthe variety of ethnic backgrounds that are vulnerable to sex trafficking, and the variety of
locations that these individuals migrate from. Park, Tanagho, & Gaudette (2@08jirasized
this issue showing the connection between marginalized populations and human trafficking.
estimated?00,000 hilttribe childrenare stateless in ThailariBark, et al, 2009), and this number
does notncludeundocumented immigrants from otheuatries. The issue of statelessness is a
key issue in my study and understanding the magnitude of the issue through these works is
helpful in conceptualizing the issues that NGOs fdftatelessness and vulnerability are issues
that need further explatian in the literature.

Laczko (2005) and Calandruccio (2005) ayter more research on human trafficking
in the Middle East. This undeepresented region has large amounts of irregular migration, and
social conditions that likely encourage the piccof human trafficking (Calandruccio, 2005),
yet relatively few studies on the region, and its member countries, exist (Laczko, 2005).

My study addressed several gaps within the overall literature on human trafficking.
Human trafficking research isulgeoning as a field of study, and my work on ung@@resented
locations, populations and actors will improve and increase availableFiatdly, my research
benefitst r om ot her dipaticularly globadizatidn andeslucagidnt | willmo
explore the literature on these topar®l their relevance to my work.

Globalization and Education

The scholarly work on globalizatiaand educatiohasvarious facets of relevanéer my

dissertation study. Arnove (2007) argued that processes withihgl| i zat i on fApose

probl ems for educational systems around t he

c

W
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interconnectedness of the global economy also implies an interconnectedness of educational
systems worl dwi de. Ch a n g @sal systen(Rejing, 200 st ern co
influence Thailand, as modernization and development projects bring western ideas into an
amal gamation with Asian contexts. Thail andos
influenced by Japan and the West (Arnove,7J0@Current reforms focus on Southern Thailand,
improving funding, increasing compulsory education age, and increasing the number of teachers.
Southern Thailand borders Malaysia and armed insurgent conflict occurs frequently in this area.
Human traffickng is also a serious issue in Southern Thailand, and the difference between the
education system inighregion and the education system in Bangkok, for instance, is drastic
(The Ministry of Education in Thailand, n.d.n my study, itwasimportant toconsiderthe
issue of regional resource discrepanaiesducation, asthisas i mpl i cati ons f or
particul ar | y acteasttceahdeoppsrtutyfor ediicat@Sehdvatz, 2009)

Globalizationhelpedme to put the issues in Thailandn a gl obal context.
work (2005) is highly effective in providing a global context for modern slavery and human
trafficking. The Trafficking In Persons (TIP) Report (United States Department of State, 2011b)
produced yearly by the Uniteded¢s Department of State has greatly influenced efforts by
governments workavide.

Critical theory and literature on globalization offer insight to help explain the growth of
human trafficking in Southeast Asia, the connection to the growth of capitaksrhberalism
and tourism (Dirlik, 2006, Doek, 2000, Delaney, 2004), how local cultures adapt to global
economic pressures (Jungck & Kajornsin, 2003) which effects minority groups (McCaskill, et

al., 2008, Pothisan, et al., 2008), and causing childréetome more vulnerable to exploitation.
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Comparative and International Education. Baker and Wiseman (2005) argitbat
globaltrendsin education have created an internationalization of education with a focus on
guantified outcomes of achievement onderaic assessmenthey also noted the borrowing of
macrclevel educational practices across the international community. Standardization of
educational systems and the influence of western educational norms have profound implications
for educatiorand saiety in Southeast AsiaGlobalized capitalism has created an international,
in addition to anational, division of labor. Specific regions of the world specialize in particular
types of labor (Arnove, 2007, p.2). Areas with large numbers of unskithgbverished,
uneducated and disenfranchised people are also likely to have high numbers of human trafficking
victims (Bales, 2009). Rural Thailand, and the region surrounding Thailand, has such a
population (Battersby, 1998999). My study focuses on shpopulation, and understanding
their vulnerabilities to gl obal economic chan
choicesegar di ng e duc a teducatonadfocds. t he NGOG s

In order to situate my study within the context of globalization alutation, the field of
Comparative and International Education is useful, to understand the relationship between
gl obalization and educati on. Arnove (2007) a
Aexcell enced of a s c h omwlstaslardizedeexaminagicns, andthes ur e d
economic success of a country in global competition, has revived the interest in the relationship
bet ween education systems and national produc
me to situate the edational issueat my research sites anglobal perspective. As Arnove
(2007) pointed out, ASchools do matter, but p
countries. Crossational data over time indicate that as societies industrializecanal class

formation solidifies, socioeconomic status becomes increasingly important in determining access
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to the highest levels of an education system and the most prestigious institutions of learning and
to better jobs (p. adcéof@ucatibmattmeyatienal and wmternationad i mp
level has financial and social implications for education at the local level. At my research sites,
access to education is limited for many stateless and undocumented students, which has far
reaching impcations for the future opportunities of students, their communities and the region.
Low income countries have few resources to dedicate to education systems and this lack of
resources translates into less access to betterment foatigenalized segmeiof thepopulation.
The effect of the lack of educational resources has more pronounced outcomes for
undocumented children. Limited educational access leads to limited job access, and trafficking
victims often become victims during the procesm@raing to access better opportunities.
International financial aid has focused on important inputs to the education systems of
developing countries (World Bank, 2010).

Arnove and Torres (2007) argued foglobal understanding of the local context in
educad i on. They argue that a nAndialectic is at w
2007, pp. 1), in which common global issues i
(Arnove, 2001, pp. 1), where local influences modify or transiglohal ecmomic and
economic agendas. This study benefited from incorporating the global to local dialectic as a
theoretical lens to understand how global issues played out at the two NGOs.

Arnove (2007) argued that primary education was the best investment for New
Industrialized Countries (NICS), a categavighin which Thaland falls(p. 5). Certainly, if such
an investment is good for a country, it is also good for the most vulnerable and marginalized of a
society. This supports my own argument that educ#ikay to preventing human trafficking,

and that more attention is needed to understand the issues related to human trafficking victim
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education.He also argued that research in education must always situate itself into an
international or global contextOne issue thdte pointed out, which is also applicable to my
own study, is the Asian financial crisis in the late 1990s, when international investment was
withdrawn from Thailand and others in the region, and economic decisions in the West greatly
affected realities in the Easthe current financial crisis, starting in the United States and
Europe, has also affected the East in similar ways. Reduced productivity and the dncrease
unemployment rate the United Statelsave very real impacts on thesEa . Thail ando6s
on tourism revenues from the West shows how p
situation is. Global consumer fluctuations have powerful effects on the impoverished sectors of
Asian populations. The most vulnerable, vhicclude human trafficking victims and-iask
populations, within Asian societieselikely susceptible to economic crises. In my own study,
economic opportunities may be an important push or pull factor to students choosing to complete
educational prgrams or enter the labor pool.

Friedman(2005)made the term globalization a household word wishblook The World
is Flatin which he discusses the leveling of certain aspects of the global social world in terms of
technology, migration, and interactibetween people the world over. Globalization has put a
strong emphasis wora@ide on science and technology as well as knowledge societies equipped
to address the rapid changes in the global economy. Education systems are experiencing the
influence of prvatization, and competition into education. Competition in education advantages
certain groups with power in society and helps to solidify inequality, and create new inequities
(Stromquist, 2002). Technological advances worldwide have a powerful irdlo@neducation,
considering the current emphasis placed on science and math. Though global migration has

weakened national i nfl uence on i mpoverished p
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to education (Stromquist, 2002). Advances in commutioicéechnology has reduced

geographic barriers to education, and increased the importance of high level knowledge on a

global scale, but large wealth disparities have grown between populations without access to

education and populations with access (Styoist, 2002).Tourists from all over the world

come to Thailand each year, which certainly has an impact on the supply and demand of human

trafficking. Thailand is known worlavide as a sexourist hotspot, and though not all sex

workers in the indstry are trafficked, certainlg sizeable portiors (Steinfatt, et al, 2002).
Outsourcing labor from western countries to the developing world is a reality of the

global economy, and the push for cheaper labor in manufacturing helps to drive g&ploita

workers. AsBalesnoted isl avery emerges when economi

\'

u

sufficient population and a | ack of regulatio

insinuating that conditions that allow for exploitation of workas/ea societyalong the
trajectory toward slavery. The increasing influencglobal organizations including the United
Nations,international governmental act@sch a2JNICEF, and other humanitarian
organization@nd NGOshaschanged the scope of therhan trafficking discourse to a global
discourse, in which there are now actors at the maerese and micre levels working to
combat human traffickingMy own study explorgthe work being done to address human
trafficking at the micrelevel, but within these global contexts and activities.

McCaskill, et al(2008) explained that Thailand was the first country in the Greater
Mekong Subregion (GMS) to modernize, having never been colonized by European powers
which has caused a unique integration of tradal GMS culture and Western modernization.
As Thuninart, Thammawat, Rittidet, & Saenyabud, (2009) examined in their study in

Northeastern Thailand, Thailand was and still is graatjyacted by global economic trends.
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Because of T h sonomia addadtage over btlzet GMS eourdries, migration from

less developed countries is inevitabMcCaskill, et al, (2008dffered insight into the issues of
globalization in Thailand as they described five common definitions of globalization,

incorporatng aspects of increased interconnectedness and interaeiéd® to my studgs

follows. Al nternationalizationo (p. 22) refers t

ALi beralizationo (p. 22) refers tatonaltedttoct i on

create a world economy. AUni versalismo refer
gl obe. AModernizationo (p. 22) refers to the
wi de. Fteantl yor n@efiaatéomnnf i gwoatvieen of geogr
transformation of speci al organi zation of soc

less important (p. 22). McCaskill, et al, (20@8pvidedevidence that the Hmong ethnic

minority in Thailandhave adapttheir culture and identity to the changes brought on by all of
thes five aspects of globalization order to maintain group cohesion while accessing new
economic opportunities. Howevéine Karen and Akka tribes have been less successful at
maintainirg aspects of their traditional culture, specifically religion, partly due to resistance to
conversion to Christianity or Buddhism. The Hmong have adopted aspects of modernization to
help keep their group identity intact specifically media representadimhsvritten publications
which attempt to foster a AHmong transnationa
and nodernization havead different effects on different minority groups in the region

surrounding my research sites. How theseoniiy1groups have dealt with social changes

related to globalization also has implications for the issues | am examining, including
statelessness, vulnerability, and access to education. The students at DEPDC come from all of

the tribes mentioned abova,addition to several other hill tribes, as illustrated by Jantraka
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(2001), and understanding how these groups have navigated in the modern world also helps me
to understand how each of the ethnic subgroups of students differ in terms of background
(Pothsan, Nantajak, Rittidet & Saenyabud, 2008).

In addition to the difficulties that ethnic minorities have faced in Thailand, it is also
important totakeinto account issues of nationalism and nationalistic sentiment within Thailand.
Taking a postmodernapproach, Klimg2007 i | | ust r at sfa@mehRyinve Minsteri | and 6
Thaksinand his political party incorporated irinational economics and religious ceremonial
grandeur to manipulate and reform a ndational
campaign. This campaign stirred nationalistic emotions that were tied to modernization and
economic development. These nationalistic emotions also have implications for the children at
my research sites, and their status as stateless or undocurpéates them outside the
mainstream Thai culture and identity. Social marginalization for these children in the wake of
rising nationalism likely increases their vulnerability to human trafficking.

In conjunction with issues of nationalism, languagedssn Thai education are also
important in my study. The growth in the popularity of the English language in both academic
and business usage also has a powerful impact on educational projects around the world. In
Thailand, English is a significant paftthe curriculum, and other countries in the region, who
do not or cannot implement extensive English curriculum to their educational model, do suffer
consequences (Arnove, 2007, p. 10). In Thailand, even using the national language, Thai, in
educationakettings has important implications, as minority hill tribes speak regional dialects and
indigenous languages and have varying familiarity with Thai. Language barriers for the many
undocumented migrants from Chi na,Camhbadia, Peopl ed

Vietnam, Malaysia and Burma, complicates the educational context even more. Along with
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language issues, issues of religious differences among children can impact marginalization of
minority groups. Many schools in Thailand have Buddhist compisnor connections with local
temples for support, resources, and even teachers. Religious dimensions within the Thai
educational context are also important, as Thai Buddhism varies greatly from other forms of
Buddhism. Also, the large numbers of indigas religions preticed in Thailand, the influxfo
Islam from Southern Thailand, and Christian missionaries from the West, illustrate the
complexity of the religious dimension. These language and religion issues may have
implications for the students @ty research sites, in terms of how effective education programs
are, and how culturally relevant they are to students of varying backgroimnisailand, the
increasing influence of English as a language of business and higher education is not unique in
the gl obal context as countries struggle fAto
competitivedo (Brook Napier, 2011, pp. 59).
struggle to educate linguistic minorities in their own nationadjleages, while coping with
English dominance. Further, she posited the connection between linguistic, regional, ethnic and
economic inequalities in South Africa, a dimension that also has relevance in Thailand. My
work accounted for linguistic and ethmgnority groups in Thailand and my interpretation of
the data benefits from understanding the connections between linguistic issues in education and
economic outcomes for minority children.

Postcolonial studies. The colonial legacy in Asia has impligatis for understanding
human traffickingand educatioim the region and for my own research on stateless populations.
Alongside the discourse on globalization, postonial studies also offer insight into the
contexts, particularly economic contexts, @lhencourage human trafficking in Thailand. One

key argument of postolonial thought is that colonial power has not disappeared but has shifted
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from territorial control to economic control. Such an argument makes sense when one looks at
policy such ashte TIP Report and its impact on human trafficking in Thailand. Ashcroft,
Griffiths, and Tiffin (2006) argued that

the importance of globalization to pasilonial studies comes first from its

demonstration of the structure of world power relations, wsigahds firm in the

twentieth century as a legacy of Western imperialism. Second, the ways in which

local communities engage the forces of globalization bear some resemblance to

the ways in which colonized societies have historically engaged and apdpria

the forces of imperial dominanag@p. 461462)
This theoretical stance toward globalization does have a hopeful dimension insisting on the
importance of individual agency, and the importance of the logdbbalization. But a Dirlik
(2006) pointed ut , t he same processes that have encou
consumption and production allow for an ease of exploitation of the local, engulfing and
assimilating local culture and homogmng identities AmongS a i ([A9Y%argumengin
Orientalismwasthe notionthat the commodification of Eastern cultures serves Western
imperialisticeconomic desires and&8tern sexual fantasie$hisidea can be applied tmuman
trafficking in Thailand, when one thinks about the supply and denmardahild prostitutes, sex
workers, domestic servants and slave labor, especially when one looks at the large number of
Western sex tourists in Thailan@he same Western influence can be seen in the American
dominance on global human trafficking policyhieh are given more credence due to the
economic implications associated with the TIP Report and other policies.

Hybridity. One component of poesblonial studies that is of particular usefulness to my

study is the concept of hybridity. Ashcroft, et(@006) also delineated hybridity as a key



62

element of globalization and dimension of postonial studies. They argued that hybridity is a
two way process, both imposed on individuals, and manipulated and exploited by individuals to
theiradvantage (Ashoft, et al, 2005 Homi Bhabhgd2006)argwedthat culture and identity are

always in flux, situationally relative, and continually renegotiated through a déallegtocess

Bhabhads i deas are hel pf tlitking vitctime seldidentifty,thavn d i n g :

culture and identity can be helpful in the education of victims in NGO schools, and how to help
to build educational connections for learning and social connections for the students outside the
NGO setting.

Postcolonial educationspecificissues. Hawkins (2007) argued that in Asi@&ducation
for allo continues to banimportant issue, with many countries instituting tracking systems (p.
295-296). Most Asian countries have mixes of socialist and market economies, and colonial
legacies hve left infrastructures that make modernization difficult for some (p. 296). Religious
influence and traditional moral and value (e.g. Confucianism) based education is important in
Asia as each country mixes the modern and the traditional within theicomext (p. 296).
The gender gap in education is still a significant issue in Asia. Member countries of the
Association of Southeast Asian Nations (ASEAN) have a combined population of over 500
million people, all of which were colonized by Westernroies except Thailand (p. 302).
Even though many countries have mandatory primary education, some have difficulty in
enforcing the policy (p. 302). Secondary education participation varies, with Thailand having
the largest percentage (30%) and Cambtdidowest (3%) (p. 302). To complicate this issue,
the two countries share a border.

United Nations International Chil drenos

found after «compl eeversargey df thawelbany df ovemerfidndickig e 3 to
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(pp. 34) thaB00,000 schoehge children 11 years old or below were not in school, and 37% of
the children over 11 were not in school. Almost one million children in Thailand do not have
birth registration documents, and 10% of Thai childreni®l®w the national poverty level.
According t o tMilenniumDbetelmmment@oals Repost 007), Southeast Asia
has made improvements in the reduction of poverty and remains high in its primary school
enrollment when compared to other deypahg regions.

How do the comparative educational differences between Thailand and its neighbors
impact human trafficking? Hawkins (2007) pointed out that even though Thailand is a higher
income country compared to its neighhors st i | | uheassd A eqg u i3t0y3 )i,s ses p e
regards to resources and human capital. The influence dibbeealism from trade partners and
foreign investment has a significant impact on the importance government funding sources put
on education in rural areas, and whaspects of education are emphasidegck& Kajornsin
2003). This issue magfluencethe particular educational foatthe two NGOs | studied
Hawkins (2007) also targeted thecialfi d y n a mi. 3™ Adia@s being an important
characteristicwhich implies further complexity in the future as gldegtion intensifies
(McCaskillet al, 2008).

Fry (2002 p. 5 argued that Thailand, formerly Siam, has historically been progressive in
terms of educatigrtracing public education innovations baoki871 to royal decrees on
education made by King Chulalongkorn. Early education reforms in Siam were focused on
modernizing the country, with a push toward offering language and religious education to a
larger portion of Siamese people, and even onkeofirst schools in Bangkok offering halay
instruction in English.Unfortunately, the political upheaval in the decades after World War Two

made education a less prment issue in Thai politicp(16). By the miel990sthe Thai
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governmentcreatddh e Commi ssi on o ninthdEdof Glabalizatomp(E) uc at i o
the focus on education in Thai politics resumed with a renewed spotlight on international
competitiveness and a holistic approach to education. Fry argued that despite recerisadva
educational policy in Thailand, oveentralization othe education system and regional

disparities have reduced the effectiveness of new initiatives. Further, he found that orphans,

street children, children of migrant labor and child laboresszvamong the groups of children

most educationally disadvantaged in Thailand. These groups of children are groups that the

NGOs serve in my study.

Trakulphadetkrai (2011) argued that Thailand has made great strides in improving
education toward theEduat i on f or Al |l goals for 2015 set b
education system has made improvements isppreary and primary education participatjon
improved youth and adult literacy, and reduced gender disparity in educational achievement and
acces. However, regional educational disparity still exists, and despite increases in funding for
education, and policies to reduce barriers and improve access, most of the improvements have
resulted in urban Thai schools. Rural Thailand continues to strugigil gender and ethnic
educational disparity. Teachers in Thai government schools continue to leeepey, and
teachergontinue to prefeaurban over ruragchools as well as private schools over government
schools. These apects of the rural Thaducatiorcontext remain unaccounted for in national
level education policy.

Education research in the global and pasionial context Pring (2004) made a strong
argument for the use of qualitative research in education, particularly when resehighing
emotional, subjective topics such as those in this study. Writers such as Arnove (2007) in the

comparative and international education field and Dirlik (2006) in thequdshial studies field
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have highly applicable ideas that transfer usefallyny study, specifically using a global
perspective to interpret local educational realities. Writers as diverse as Hawkins (2007),
deMarrais and Lapan (2003), and Friere (1972) argued for research on the education of
marginalized groups. Internatior@iganizations such as ECPAT have a significant focus on
education in their models of action (Crispin, Rich&Davey-Burns, 2008). The connection
between social capital theory and educational attainment has beebyradel, Beaulieu, and
Hartles5(2001). Also, the importance of teackstudent relationships in educational research
has been posited (Johnson, 2008). Finally, the connection between the gap in educational access
and opportunity for marginalized grou@dcClenaghan, 2000particularlyin Thailand, has
been explored (OB Van Der Stouwe2008), and the connection between vulnerability and
exploitation, has been ebteshed (Stantoibalazar & DornbusgH 995), as well.

Robertson (1992) argued fnGI| thbammpreasohafon as
the world and the intensification of consciou
also pointed out that Marx was using a concept of global universalism, and saw the proletariat as
a global class (p. 17). We arenow livimyi a filgdmdmlcondi ti on (p. 26)
individual is coming to terms with how global processes affect individual lives. Part of the issue
with globalization is the widely accepted understanding of the West, and of the Third World, the
periphey and the core, as concepts, and better understandings of how closely linked capitalism,
the spread of democracy, the fall of communism and the impact imperial powers have had on
eachof these concept$iow these issues impact the most marginalized amckrable of a
society is of particular interest to me and my study. As Robertson (1992) argued,

more precisely, | argue that systematic comprehension of the structuration of

world order is essential to the viability of any form of contemporary theory and
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that such comprehension must involve analytical separation of the factors that

have facilitated the shift towards a single weftok example the spread of

capitalism, Western imperialism, and the development of a global media system:

from the general anglobalagencas t r uct ur e (and/ or cul ture) t
Robertsonds argument bolsters my own study re
factors impacting globalization, one characteristic being human trafficking, and how human
trafficking asa characteristic of globalization transcends the local in its implications.
Understanding any social concept, process or phenomenon must now be situated in a global
context, not only because of the impact that these global forces have, but also bietteuse o
increasing awareness of these processes throughout the world (Robertson, 1992). My ewn work
and the work in the field of human trafficking reviewed in this chaemonstratéhat more
comprehensive understanding of human trafficking,randeexploration of the ways
individuals and organizations are addressing human trafficking, has implications for human
trafficking in the broader context.

Anothercharacteristiof globalizationin educatioris thestrong emphasis wordide on
science and thnology as well as knowledge societies equipped to address the rapid changes in
the global economy. Education systems are largely responsible for preparing the populations of
each nation for these changes. This responsibility has brought in the iefhfgmivatization,
profit and loss into the education process, and introduced competition into education within and
among ducation systems. Competitiana key feature of educatiavhich advantages certain
groups with power in society, helps to soljdimequality, and creasaew inequities

(Stromquist, 2002). Human trafficking is one of the manifestations of these inequities. My
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studybenefitted from examininglobal contextual issueand theiimpacton effortsto address
human traffickingat the bcal level (Arnove, 2007)

Migration in the global context also has implications for my study, particularly in terms
of the movement of vulnerable groups. Stromquist (2002) argued that global migration has
weakened national influence on impoverishedytajons, and reduced many migrardscess
to education. Advances in communication technology has reduced geographic barriers to
educatiorfor some and increased the importance of high level knowledge on a global scale
Wealth disparity and access tueation effect how much and what types of international aid are
available to a country (United States Department of State, 2010), which also has implications for
human trafficking. The NGOs in my study are highly impacted by the amount of international
aid available. The importance placed on the issue of human trafficking at the national and
international levels is associated with how much funding the NGOs receive. Funding levels at
these NGOs determines how many children can be supported at thesshaliethe educatnal
resources available giudents.

International aid International aid to developing countries is assumed to have either a
direct impact on reducing poverty or an indirect relationship by facilitating economic growth,
which inturn reduces poverty. The combination of economic growth and reduction in poverty is
what is typically thought of as development (World Bank, 2010). Riddell (1997) argued that
foreign aid has largely left out certain preconditions necessary for deveibfmmiee substantial
and effective. More recently, goals for development have shifted from a market focus to a
human resources or human capital focus, which insinuates education as a priority (p. 466). The
ability of foreign aid to truly facilitate devgbment is being increasingly doubted (p. 469). The

large number of NGOs working in Thailand on issues of development, including human
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trafficking, may be making a similar mistake that foreign aid donors have made by missing the
important preconditions tlat exist which perpetuate poverty and marginalization (Riddell,
1997).

In regards to my study, in order to address a serious development issue such as human
trafficking, these preonditionsareaddressedAs Brook Napier (2005) argued, education
reformand development programs are so complex that categorizing them as successes or failures
is shortsighted and risks oversimplification of complicated phenomedwersimplifying the
human trafficking issue as solely an education issue means overlookiogantglobalsocial
factors that impact the NGn my research Rather than categorizing them as successes or
failures Brook Napier, 2005), | examine tis®cial factors that the students, teachers and staff
are taking into account-or instance ,lte NGOs in my studexisted within the broaddihai
educatioal system context. The NGOs are not currently officially associated with the Thai Non
Formal Education System (Ministry of Education, n.dfthey wereunder the NosFormal
Education Systeradmiristrativeumbrella, theNGOsl studiedwould be subject teestrictive
mandates of th€haieducation systemYet, as part of the NeRormal Education System,
additional and more consistdonding would be availabl® the organizations to be used for
staff. This studyfocused orsmaltscale, customizable and localized educational practibesh
are impacted by broader national and global pressures. Therefore this study benefitted from
understanding the global education context.

| included the prewus literature on globalization andueation in order to establisimd
reinforceconnections between these fields and research on human traffitkilsg. included
work in education which illustrates the increasingly international character of education

programs and educational reform. No longer can we discuss education policy without
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accounting for the global contexEven at the locdlevel where schoetlistrict leaders, school
administrator and teachers go about their work, global cohtextbecomentegrated with local
educational decisiongzinally, as the field of human trafficking continues to grow and develop,
we need to recognize the importance of contextual factors in the ways that human trafficking
manifest in various localities.

As | cansideededucation as a means of human trafficking prevention, | incorpbrate
local and global context into my considerati¢Asnove, 2007) Insights gained from
understanding human trafficking from different perspectives, including migration and educati
will continue to improve efforts to combat traffickingn the next chapter, | discuess$the

research methodology | employed in my study.
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CHAPTER 3
METHOD

In this chaptet describe mycasestudy design and methodolggycluding my shiftfrom
the pilot study talissertatiorresearch Changes in methoaiddressdthe changes tmy research
guestions. | outline thgualitative methodologgrocedures | used in conducting the
comparativewo-site case studyl explicate how sought tomaintainconsistency and quality
throughout theesearch
Introduction

This stuly was degelopedin two stages: pilot study and dissertation studgonducted
data collection fothe pilot sudy overthreeweeks in the summer of 2010 at two NGOs in
Thailand (see ppendix A). Prior to beginning the pilotsdy, | conducted a reconnaissance trip
to Thailand in 2009 duringfallowship with Washington D.Gbased NGO Preveituman
Trafficking. During the firstrip, | made contact with several NGOs and actors irfigjme
against humactrafficking. | selectetvo NGOsas research sites for my stuolycause of their
distinctivework andfocus | gained verbal permission from the directors of gadould come
back and do research the following yeBmploying the pot studyas paronein atwo-stage
approach allowetbr exploration of several issues related to human trafficking and NGO
shelter/schools during the pilot stage and a more refined focus during the dissertation research
(Golafshani, 2003Mlorse, BarrettMayan, Olson& Spiers, 2002) The idea for the pilot study
came out of discussions with my committee and was suggested by my major professor, Dr.

DianeBrook Napier. The pilot studwasintended to address the concemith conducting
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international feld work with a vulnerable population, the need for exploration of the topics
involved, and a need to reé the methodologyBoth stages of the study were designed to be
gualitative in nature, incorporating interview, observatmtographi@and documet data. The
pilot study allowed me to work through many technical issuagekto international research,
such asnterviewing vulnerable populatiorf$isdale, 2004)foreign language translatigimsai,
Choe, Lim, Acorda, Chan, Tayla%, Tu, 2004) andtransportation and logistics (see Appendix
A: Pilot Study epor). Analysis of the pilot study data wharghly valuable in identifing
important issues related to thetection,educationand rehabilitation of human trafficking
victims and populationatrisk of human trafficking in Thailand. The pilot study brought to the
fore the issues of Thaitizenship and statelessnekat | had previously consideredly
secondary issudsased on the literature (Bales, 2Q0R)allowed me to begin to see the
difficulties that thes@nd otheissues preseadlin pressuringhildreninto trafficking situations
The general line of questioning in the pilot study interviews assisted me in crafting more targeted
and specific querins for theactual dissertatioresearchThe combination of the pilot and
dissertation studiegenerated a better understandofigvhat occurs at these two NGOs.
conducted the pilot study asvao-site case study as described by Creswell 722009 and
continued that strategy of ingy in the dissertation studyPrior to the Pilot 8udy, my outlook
was quite broad and aincompassing, and | considered the two sites (DEPDC and CPDC) to be
of equdimportance in the research.

At the pilot studystage in my thinking | considerecetipilot study to bessentially a
mini-study, andhedissertation study which is a bigger version of the pilot, with more
interviews, observations and document analysis. However, my learning experience in the pilot

study demanded that | reconsider dstafl the larger studyThe dissertation study transformed
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in light of the pilot study, changes at both organizations and new findirtscribe these
issues next.
Design of the Study

After completing the pilot study and analyzing the data, | recaord@my purpose witha
narronedfocus on problemthat push the students from the shelter/schoolsapécts of the
N GOs 0 , iwtermkof benefitghatpull the students to continue their educatiamg
additional issues that emerged. The themesatioagefrom the pilot study illuminated several
key unexpected issues that both organizations face, namely retention of students through the
sixth grade (see Appendix A).

As the themes emerged from the pilot, | reconfigured my dissertation study deethat t
study would target these key push and pull factors for the older students at the shelter/schools.
collected nterview, observation and document data for the dissertation in a similar fashion to the
pilot study to maintain consistencyhis consistecy allowed for a more thick descriptiahthe
settings and the issues, and the ability to examine changes oveFtguee1 showsa revised

methodologyof the study.



Pilot Study
General observations at sites
Exploratory interview guestions
Work out logistical issues
Translator
NRCT and IRB compatability
Transportation
Lodging
Permission forms
Translations of interview
questions and forms
Feasibility of interview
numbers, lengths, locations,
Explore types of documentation
available at NGOs
Maintain connection with
organizations
Explore other connections to
organizations anectors
Gain more familiarity with country,
culture,
Establish rapport with students, staff
and teachers.
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Dissertation Study
More speific purposes for observations
Observe &, 5" 6" grade classes and
BYLTP youth program.
Look for commonalities between older
students who stay in school.
Targeted interview questions
Focus on why they stay in
school, Thai ID, statelessness, other
factors that push them from school and
factors that pull them to school
Targeted interviewees
Observe & 5" 6" grade classes and
Border Youth Leadership Training
Program
Look for commonalities between older
students who stay in school.
Strengthen camection with NGOs
Perspective over time
Change to policy
Change to NGOs
Change to issues

Figurel. The revised methodological ingrediefdsthe disertation studypased on the pilot

study experience

Figure 1lillustrates several changes to the dissertation stlitlg. population of students

to be interviewed and observed narrowed. Interview questions targeted the push and pull factors
that pressuretgdents rather than all of the general issues that the NGOs, teachers, staff and

students face. However, due to the open nature of my interviews, general issues did surface in

the data. The study in total spanned over three summers from my reconndigsamtee

summer of 2009 to the pilot study trip in July of 2010, and finally the dissertation study trip in

2011. A longetterm perspective is beneficial to the study in both establishing context and in

monitoring changes within the organizations.
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| madean important change to tlagssertation studiy shifting to &ocus on oneentral
site (DEPDC) with the second site (CPDC) as a secondary or supplementary site. dlinclude
both sites in the study, however, DEPDC was the central research siteead tvhich emerge
at this sitevassupplemented with findings from CPDC. This alémme to incorporate CPDC
in the study despite logistical issues whacbseduringthe pilot study(see Appendix A).This
shift also supported the choice to usetthe-site case study design as described by Yin (2004)
and Creswell (2007)My study is a case study in which | develop one case, however the case
includes two sites, one central site and one secondary site. | also found it useful to continue
incorporating avariety of theoretical perspectives into the study to account for the amount and
diversity of data that was generated the shift in methodological choicésvill explain my
choices for the inclusion of multiple theoretical perspectives.
Theoretical Perspective

The theoretical perspectiveimployedn the study shifted as a result of my pilot study
learning experiencel undertook the pilostudy with an adherence to social capital theory as the
primary lens through which to epret the issues. DOug the pilot sudy, | found that social
capital theory wasadequatedo assist me in understandinguch of what | saw in the data. |
began to expand my thinking to include human capital and other elements related to the literature
on social capitabutthis too seemed insufficient for understanding sefeements in the data
(Lareau & Weininger, 2003)Next, | began to gather literature on critical theory that lends itself
to understanding exploited and underprivileged grou@stical theory offered seful ways of
understanding aspects of my data, however, did not appear comprehensive enough to incorporate
all that | was uncovering in both stages of datthection | explored the literature on

globalization and postolonial studies, and still felsghough | was unable to explain gmtire
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case. As | entered the dissertatitudy, | decided teemployaneclectic theoretical perspective,
yet as | completthe analysis of the data for this case studyasleft without a fully
comprehensive theetical perspective through which to interpret my data. | will discuss below
the elements of each of these theoretical perspectives that apply to the issuestudythis
however my perspective is without a singd@erarching theory that helps me to urstend the
casen its entirety

Social capital theory. Social capital theory (Putnam, 2001, Coleman, 19efites,

1998, which focuses on social connections, lends a useful lens to understand many aspects of
human trafficking. Thailand has a largenmber of undocumented immigrants (Asia Watch
Report, 1993) who have few social connections in the country, and little legal recourse if
exploited. Building and strengthening social ties for human trafficking victims ammskatouth

are likely to improvdife chances.

During the pilot study period, | did see some aspects of social tie building that was
incorporated into the programs at both sites. Both DEPDC and CPDC work with other
organizations to provide vocational and technical skills for oldelesiis. Teachers and staff
worked to build trust and connections with students (Johnson, 2008). Older students, particularly
in the Border Youth Leadership Training Programme (BYLTP) regularly did presentations on
human rights and social justice topicdcal schools and evenfsee AppendiB: plates21-

22),. The teachers and staff worked to build and strengthen ties to community leaders, even
providing programs and trainings for the community. Teachers and staff also visit the families of
every studet. These practices can be seen as social capital building activities (Israel, et al.,
2001). During the dissertation studywvas particularly interested in exploritige push and pull

factors affecting the older students at DEPDC with an eye for eleraksbcial capitabuilding
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(World Bank,nd.)Soci al capi t al helpfll m ondeystasding soreeaofsthew e r e
vulnerabilities experienced by the children in my study, however, as | discoveregilothe

study, there are varying social conneas that the children at theB&5Os have, and despite the
NGOs6 attempts to build social capital for
potentially back to trafficking situations (Appendix AJhis brings me to a discussion on human
capital and the connection between social capital and human capital.

Human capital (e.g. education, skills, knowledge) has been a focus of groups that work to
prevent human trafficking victimization, with attention to job training, but often, victims
continueto be vulnerable to exploitation, even after victims receive vocational training or basic
education (Batstone, 2007). Improving the social capitdlhuman capitaf the students at
NGO shelter schools can act as a social safety net for these vulrariszdien. Social capital
and human capitdheory wee inadequat® help me interpret data dhe ovefrepresentation of
minority hill-tribe children and undocumented immigrants at the N@®svell as other issues
that arose in the data

Critical Theory. Critical theory focusesnrace, class and gendeach of which offers
potentially useful lenses for understanding the nature of the work of my research sites. Both
critical theory and social capital theory contain elemensooial justiceand dlow for
education to act as a conduit to improve social mobiNtyich point toward the worik which
the NGOs engageCritical theory implies @otentiallydynamic nature anchangeabilityof
individuals or communities, as well as social lfiegenera(Prasad, 2005, 136)nd in terms of
education Friere, 1972) Both lenses focus on power differentials within society, and the
population of students that these NGOs work with would certainly be seen as marginalized based

on ethnicity, gender and legstatus (Kao, 2004). There is also a history of discrimination and

t
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exploitation in Thailand of these groups (WalKeFarrelly, 2008, which helpaneto
understand the issues of vulnerability that the students at the research sit€®&alkecapital
theory and critical theory, however, do riolly assist me in explaininghy children continue to
opt for the more dangerous yet lucrative possibilities offered by trafBdgeeAppendix A)

Postcolonial theory. Postcolonial theoryAshcroft, et al.200§ lendsinsight to the
interpretation and understanding of human trafficking as a global phenom®&tmomaquist
(2002) arguedor education to be at the forefront of the debate on globalization and economic
imperialism. Dirlik (2006) mad#he connet i on bet ween A1 Gl obal Capita
of groups such as those at my research sites. Understanding how power is differentially
distributed helps to explain why education is such an important component, and why withholding
citizenship from partular groups also prevents their access to education and power (Zixin,
2005).

The research questions | developed (se&3) allowed me to approach the data with an
eclectic theoretical perspective yet | remained open to data that could not be actmunted
theoretically for instance, issues of migratiohfound this eclectic perspective useful because it
allowed me to incorporate elements from several perspectives. These elements assisted me in
understanding the variety of data that | generateldisnstudy.

Data Types

The dissertation study includednilar data types, subjects and participants to that of the
pilot study. These data typesereinterview transcriptsfield noteson observations and memos
on interview transcripts and field notgtotographs andGO documentsall of which are

described below.
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Field notes on dservations. Observations were conducted first at DEPDC, then at
CPDC. | collected dservation data through field notes and photogrégdes Appendix B)with
particularattention to evidence that suggebivays of keeping students at the shelter/schools, or
elements that may push students away from the shelter/schoalscohsmendetdy Creswell
(2007),I usedfield notesof observation$o sketch ideas, identifyatterrs and themes in
interviews as thewerebeing conducted, not®ntextual details fim the research sites, reflect
throughouthe research process and niaigal impressions during the observation and interview
periods. | noted evidence of the issuesttigere surfacing in the interviews and that | observed
outside the N@s during my time in Thailand in other settings. During my tssaedund the
country and during informal meetings with stakeholders, | was able to see evidence of the issues
discussedn the interviews and | reflected on these observations in my field notes as well
(Tedlock, 2001)

Being that thenature of the organizatiombianged over the course of this project,
observations focesionthe DEPDCprogram and its contextvith data fron CPDCandits
contextassupplementary tthe DEPDC data.l began observatioren the first day at a siteith
additional field noteemployedthroughout the study as eviderar®se In addition to giving me
a chance to catch up on changestthe orgaizations implemented since the pilot study, the
observation periodayeme a chance to see students and stathd out of the classroom setting
as well as be seen by them, prior to beginning interviews (Patton, 2002, Denzin & Lincoln,
2005).

Interview transcripts. Interview transcripts from interviews with teachers, staff and
studentsare the next data type used in the studge-arranging of some intervievscured

through email and telephone communication with staff at the g#é&sther intenews were
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scheduled after my arrivaMy interview questiongseeAppendixD) weredesigned to elicit

data for the research questionsluded in the research matrikconducted all interviews with a
translator and interview questions were translatemTinai and provided to interviewees in print.
Interview protocols consistenf semistandardized open ended questions which allowed for
consistency across interviews yet allowed for further detail from participants and-tgilow
guestions. | provided pmission forms and interview protocols to the organizations prior to my
arrival, and | also gained verbal consent from each interview participant prior to the interviews.
Interviews were conducted as follows: | asked each question in English, the drainatatlated

the question into Thai, the participant answered the question in Thai, and the translator translated
the answer into English.

Teachers and staff interviewd. divided the interviews into two categories: teachers and
staff, and students. interviewed nine teachers and staff during the field research in July, 2011,
eight at DEPDC and one at CPDC. I did not differentiate between teachers and staff in the
interviews because of the numerous roles each person had at the organizations aSmrede
DEPDC also had administrative duties and some office staff filled in as teachers on occasion.
Some staff at CPDC also taught classes on the weekend.

Student interviews.l interviewed 32 students during my field research in July, 2031
stucents at DEPDC and nine students at CPDC. Interviews lasted approximately 30 minutes, but
due to the open ended questions in the interviews, some lasted longer.

Documents. | usedavailable schoallocumers offered by the organizatioas the next
data ype in the study The dbcuments includ&background records of students, brochures and
handouts provided by the staff at the organizatidhgting theJuly, 2011 interviews of students

a staff member providdoackground information after interviewt both DEPDC and CPDC
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using NGO recordsl gathered bsic information about the number and role of teachers and staff
through printed brochuresadde s cr i pti ve i nfor mati.oThetwon t he t w
NGOs also provided me access to teaching maténiaisvere used for community presentation,
and curriculum materials used by teachers in class. | will provide further details from these
documents in Chapter Four.

Photographs. | also usegbhotographss sources of dafar the study and as sources of
visual context to provide the readekt DEPDC, their policy on photograpksasthat pictures
can be taken of groups of students and teachers, however, individual Gtpadmteswerenot
allowed. | include photos of the facilities at each N& grops of children at the NGOQs
particularly thosevhich illustrate the changes over time at each locgea Appendix B: plates
33-44). | also included photos as a data source because they add further detail to the description
of the NGOs, adding furtheegth to the thick description of the research sltasalyzed the
photographs using qualitative visual analysis technigessribed byKnoblauch, Baer, Laurier,
PetschkeandSchnettle(2008) These photographs offer contextual information for theaead
and situate the study in its real world settjKgoblauch.et al 2008)

Memos. Finally, | usednemosas a data type. | made memos to myself on
methodological issues that arose and to note connections that | made across data during analysis.
Thesememos were made directly on interview transcripts and in a notebook that | maintained
throughout the data analysis proce$hey allowed me to process my thoughts in written form,
and to keep a record of my progress.
ResearchSettings Sampling, Access

Research subjectsr this studyincluded students, teachers, staff and key informants at

thetwo research siteOEPDC and CPDCThese two sites were selected for the study during
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my 2009 visit to Thailand. At that time, | requested permission from Ni@€tors to return
and conduct research. These NGOs were among the organizations that | visited and | found
them interesting sites for further studydescribel important aspects of each site below in the
Settings section.

Settings This comparativéwo-site case study includédio Thai NGOs in very
different areas of Thailand, serving different subgroups of children, with different objectives and
missions for their workHere, Iprovide basic descriptions of the two sites as | understood them
prior to beginning theilot studyin 2010. More specific detailed descriptions of the sites follow
in Chapter Fouas details of the cas®etailed discussion of the changes that occurred at both
sites will also follow inChapter Four, covering my initialsit during thereconnaissandgip,
through the Pilot Studyand ending with théull study.

DEPDC. DEPDC is located in Northeffhailand near the northernmogtdi city of
Mae Sai on the border with Burnfgee Appendix B:2£26), in a small village callé Patak.In
July of 2009, during my first trip to the region, | visited DEPDC and learnednbaentral
| ocation f or Diaitaél&lidhe Patak lalf Ratly Schootisistingof a large
main school building with offices and classrooms orfitisetwo floors, and the third floor has
residential rooms for childreiving at the sheltefsee Appendix B:5). Beside the main school
building, wasan open air vocational training buildiggee Appendix B:20Q)a covered picnic
table area, an operraooking building, a bathroom building, and a separate residential building
behind the vocational buildingOther features of the site includedraall administrative
building,aCommunity Learning Center (CLC) buildingjth severaklassroomsanda weaving
room with several loomsWithin the Patak HaiDay School, DEPDC also operates the Child

Voice Radio, a studemhdio station that broadcasts information in Thai, Burmese and
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indigenous languagesto Burma and the surrounding Chiang Rai provincEhailand(see p.
116) In addition to the buildings at this facility, DEPDC alseaperatel the Mekong Region
Indigenous Child Rights Home (MRICRH) with the Thai Governngiseé Appendix B:&).
Finally, DEPDCemploysMekong Youth Network (MYN) workerg/ho are all former students
of DEPDC, working at NGOs in all six Greater Mekong $egion (GMS) countrie@epdc.org,
2009).

CPDC. CPDC is located in the eastern coastal city of Pattaya and | had the opportunity
to see this organization transform diealy, in terms of facilities, fundingand goalspver a
short period of time. When | first visited the site in July of 2009, it consisted of only a few
makeshift shelters made of wood and bamboo and located on a barren piece of rural land which
had ben recently purchased for them by a chasge Appendix Bplates30-36). The shelter,
at the time was called the Pattaya School for Street Children and consisted of two dirt floor
living quarters, one for boys and one for girls, an open air, dirt dlassroom and an offiqsee
Appendix B:plate30). At the time, they had three teachers that worked with the children full
time, and a volunteer teacher that taught English. They also had an outreach location near the
Walking Street area of Pattafgese Appendix Bplates49-51), but | was not able to visit this
locationin 2002 The Pattaya School for Street Children had begun construction on several new
structures which they hoped would both house children and offer a better educational
environmen{see Appendix Bplate31).

Sampling. | chose the two NGOs because of my 2009wien | visited the locationd.
chose research subjects for thtisdybased ot h e st ud e n angl ageas thealder | e v e |
childrenat DEPDCwerefewer in number andt higher risk of dropping out of the program prior

to sixth-grade, based amy findings in the pilot study. I@er children at CPD@erealso few in
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number and more likely to leatiee shelter at the time of the pilaudy. At CPDC,I
interviewedavailable students ages 10 and older to be of comparable ages to the students at
DEPDC. Some of the students interviewed duringitesertation tidy did not participatén the

pilot study. No linking information on research subjects in the pilot stubgavried over to

this study. | used a combination of opportunity sampling and purposeful sampling as described
by Patton (2002, pp. 450pportunity sampling allowed me flexibility to incorporate new
research subjects as they arose in the setting, andsefsg in allowing me to adapt to changes
that had occurred at the organizations since my pilot study in 2010. | used purposeful sampling
in my selection of older students at both organizations as the subjects of the dissertation study.
As Patton (2002pp. 4546) argued, these two sampling strategies are useful in information

case studies such as this study.

Access The research sites this studyweredifficult locations to access, in terms of
geography, language and culture. | imedssignificant financial cost in order to get to the sites
andhire a translator.During both the pilot study and dissertatidndy field research seasons, |
travelled to the sites hyotorcycle. Not being a Thai speaker, | was often hindered in my
mobility due totransportation and communication issues. Thanks to the welcoming and
compassionate friends that | made in Thailand, the obstacles that | faced in the field were
overshadowed by the graciousness of my hosts. | foundhtdrat of the issues | encountered
were resolved by a friendgmile and a positive attitude, aspects rarely discussed in research
manuals, but equally as helpfuh the discussion to follow, | describe the key aspects of access
that featured in the study.

Navigating the culture.In addtion to the logistical obstacles that complicated my access

to the research sites, | had to navigate the culture of two very different areas of Thailand. In
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Northern Thailand, where DEPDC is located, the atmosphere is much more casual and less
hectic tharplaces like Bangkok. Thiggion isvisitedlessby tourists, however, and fewer
people speak English. Going to mark@stse Appendix Bplate27) and restaurants in Northern
Thailand meant more reliance on my Englidhai phrasebook and dictionary. @eise of my
relationship with the people at DEPDC, | had a much more rich experience than | anticipated
During the pilot sudy, | went on an all day hike through the Patak village with students, teachers
and volunteers, shared meals or food with martybfe chi | drends I mmedi at e
families. We also hiked together to the Buddhist temple at the top of the mountain between
Patak village and the Burma border, which had Buddhist shrines placed deep within a mountain
cave.

During the dissertatiortigdy, | also spent the day with the entire school, teachers, staff
and students, hiking to the local Buddhist ten{ptee Appendix Bplate23). The school was
closed on a Friday for a Buddhist holiday, so the end of the school day on Thursday, the schools
customarily bring offerings to the temple. Buddhist Monks conducted a service for the students
and teachers, which was a wonderful experience, and then everyone had to hike back to the
school in a sudden rainstorriithe combination of my time spent at BBC, travel to the Chiang
Khong shelter, ashnavigating Northern Thailand on a motorcycle gave me a lssitese of the
people and culter Mae Sai is situated across the river and border from its sister city, Taichelek,
Burma. The border and customs seun Mae Sai is a very busy border crossing, and there are
many people streaming into Thailand from the Burma side of the b@eAppendix Bplates
24-26).

My time in Pattaya was quite different howevétattaya is a notorious sex tourist

destinaion, filled with gogo bars, hotels, and tourists. Far from the bustle of Pattaya, GPDC
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situatedon a rural piece of land several kilometers from the desast Appendix Bplate30).

CPDCo6s fairly remote | ocat i omseediérside offPattayaford e s s
the children who live therecCPDCG6s director, Supago,madNoj a, al s
encountered violence from traffickers and ped
described in the pilot studgee Appendix A)

Navigating intenational research formalities.My first step inobtainingpermission to
conduct research on human subjects was to gai
Review Board (IRB). | provided IRB appral for my pilot study and thassertatiorstudy in
Appendix | and J, respectivelyn order toconductresearch in Thailand, | completed the
application process through the National Research Council of Th&N&dT), who reviews
and approves any and all legitimate research propwstile country. Particularly because my
research interests invold@ulnerable populations and sensitive topasse scrutiny was paid to
my pilot and dissertatiortwdies. Upon arrival in Thailand, | was required to appear at the
NRCT in order to ged researcher identificatiocard and to pay minor fees. Rdugh it was
difficult to navigate through Bangkok to get to the office, | found the people at the NRCT to be
very helpful and supportive. Interestingly, | also found that they responded wellfgositive
attitude and commented on the other foreignareseers who they encoungeibeing rude and
disrespectful toward the NRCT staff. | also found that | was the first researcher that has
approached my research sites who had gone through thd fRGA process, yet many
researchers had approached thé&®sto do research. One staff member noted that my
approach to the human traffickingpic through an educational perspective was what caused the
organization to decide to allow me to isearclat their site. The staff member also noted that

theotherresearchersvho had approached the N@@ly want to focus on sex trafficking.
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Another staff member noted that researshgurnalists and T.V. crewsmveapproachedhe
organization however norad them ever provide official NRCT approv@ee Appendix G)
Thislack offormally registeredegitimate researchers in the field of human traffickiesearch
in Thailand calldor more skepticisnof theavailablehuman traffickingresearchn Thailand
(Laczko, 200%.

Roles of the Researcher, Subjectivity and Bias

As an American researeh | remained awartghroughout therocess thatny rolewasas
an outsider, who haelstablishedomerelationship with the organizationé&s described by
Creswell0O0O9 , qualitative researchers fAexplicitly
interests about their research topic and process. Gaining entry to a research site and the ethical
i ssues that might ari se ar,ep @BH#)Havingdorapetedh t s o f
the pilot study, and having been welcomed back foftutestudy by theeorganizations, |
illustrated my prior ability to access these sites successfullyparavigate the researcher role
competently.l also remained award the opportunity being provided to me by these
organizationghatwelcomed me into their lives and work, and gawegenerously of their time.

This speaks to the emotional aspect of resear
their research.

The roles of the researcher in qualitative research are very important, because as Patton
(2002) explained, Athe researcher i s the inst
researcher have an important impact on how credible this study isveekcéior this reason it is
important for me to expound on my own subjectivity and bias.

Emotional connecton to research site One significant issue that | encountered as a

researcher was the emotioimapact of conducting the researcihhroughout myime in the
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field and extended contact over time with the peoptheste two organizationsgdeveloped an
emotional connection to these people and their difficulties, much-seadttean beforéentered
the field. When | left the fieldn July, 2011 | felt the pain ofvithdrawal(Wolcott, 2005)as|
pondered the future of these organizations and the children that they served.

Subjectivity and bias. | attempted to ensuray credibility as a researcher and scholar
by being explicit in my biaseslthoudn bias and subjectivity cannot be entirely eliminated in a
gualitative studyasdiscussedby Berg 009). | made notes of my own interpretations of events
in my field notes, in order to be explicit about my own thinkihgccounédfor my own
individual biases and subjectivities in order to understand how my background influences
interpretations of datia the research.Being a westerner, a scholar, a teacher, a father and a
husband, my own perceptions of what | obsdmey be colored. This coloriregin be
accounted for by remaining systematic and consistent in my data gathering pracétiyioegn
bias cannot be completely eliminatédwever | attemptedo control for bias through specific
gualitative research techniques to be discussed latesiottapter.

My role asan outsider in thiglissertatiorhadimportantimplications for my analysis of
data. My interpretations are influenced by my gender and ethnastya white male researching
in Southeast AsiaBeing an American, | am aware of, aswhsciously workedb prevent,
projecting American ideals on the Asian context. Also, western sensibilities inftlieryce
interpretation of the needs of students and teachers, as well as the organizations as a whole. As
an American public school teachehave a particular frame of reference for understanding the
data that | gather from teachers and stadfticularly in terms of standartiased education,
standardized testing and data driven instrucigmted Sates Department of Educatiand.)

As a public school teacher, | am forthcoming in ngdsposition toward considering the
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teachesstudent relationship one of the most important aspects of student success and schooling.
From my own experience as a middle school teacher, | have foundudhents can make
incredible strides academically and socially if they have a teacher with whom they have built a
strong teachestudent relationshipHowever, my findings in the pilotdy (see Appendix A)
show that I did not allow my own predispositidogvard social capital theotg blur my
findings by only concentrating on the social capital elements in the ahgbiignoring other
elements for which social capital theory contit account To control for bias, and to ensure
dependability and trustwthiness of my data and findings, | employgekcific qualitative
techniques that | discuss later in this chapter.
Logistical Issues

Several logistical issues arose throughout my time in the fidiése includetime
issues, translator issudmancialissuesand ethical issues

Time issues Although my research stugyasethnographic in nature waslimited
financially in regards to time in the fieldly studywasconducted in approximatesix weeks
of field work, which is not considered by ethnaghers to be sufficient time in the field to true
ethnographyGeertz, 19730Ison, 2005 The time limitation may have impacmy
observations, as subjects nfevebehave differently with me preserior a few weeks versus
several months or a yearexpecedthat interviewsveremore guarded in terms of the honesty
of responses, and thigould likely haveimproved with extended time in the field. keptthis
drawback in mind as | analyd@terviews and observations. HoweVieaftempted to improve
my status with the organizations imaintaining communication with both organizations by
telephone, email and mail betwemsearch seasan®&ather than being brand new to the

locations, my limited prior knowledge of the layouts of the facilities, and sipent on the
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campusesaveme sane credibility with the NGOsand thus with the research subjedtfound
thatNRCT approval of my research project had unanticipated benefitsyforedibility with
both NGOs as | discussed earlier (see pp. 82 Apendix G.

Translator issues. Translator issueweresignificantin this studyandunanticipated
benefits were gained during the pilot study (see Appendid Ajas able to prarrange a
translator through my c¢ommunmivalant2010and20ili t h DEP
usedthe same translator, wheas againn Thailand during the summer of 2011, the period of
time | completd thedata gatheringpr this study However this translator was only available
for my time at DEPDGn 2011. Therefee, | had to rely on a staff member aPBC, with whom
| worked in the pilot gidy, to translateny interviews at CPD@ 2011 Issues relatdto
translators in research halveen explored in several fields (Tsai, et al, 2004) and much evidence
shows themportance of the translator as a collaborator with the researcher (Larkin, de Casterle
& Schotsmans, 2007)While conducting the interviews, the translator and | held several
discussions about the issues that | saw emerging in theAlatarding to Terple and Young,
(2004), the translator is oftes@en as a pivotal pieaea study The operended questions and
follow-up questions that | employed in the interviews were fruitful, in part because of the
transl atorods cl ose rtéée @aganizations and iper frendly demeama ¢ hi |
during interviews.The translator | employed proved to beigdispensabl@art of the study.
She gave me a unique insider pedive on the issues that the children at DEPDC fated
included the xact translation in the quotesasthat often the translation left much interpretation
up to me, and by including the exact translation, | also allow the seafithis studyo form
their own interpretationof the translations afterview response The following background

on the translator providaletails about her perspective and how her insight benefitted the study.
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The translator was from a small hill tribe village, attended DEPDC through the sixth
gradeparti ci pated i n DEPDCNMYN)pkgranofor gevevyabyaafsee Net wo r
pp. 110for description of the MYN prograjn Sheattended public school and néoermal
education programs after her time at DEPDC. Tstenand another DEPDC student were
selected by a program called the Thailand Pt¢@@11) to attend the University of Wisconsin at
Stephens Point onstholarship prograrfor stateless student&he and the other student
participatel in theremedial English as a Second Language (ESL) program and theree@mroll
college credit classewith all of the tuition, fees and living expenses prodidg the Thailand
Project. The translator was granted a temporary special student visa with the understanding that
she return during the summer bredfom colleggo work on and complete her ajmaition
process for her official Thai ID, passport and official student visa. Therefore, not only was she
available to translate for my studshe gave me the chanwesee firsthand, how difficult the
process was for heéo gain Thai citizenship

It was difficult for the translator to commit to specific times and dates to translate
because she neadito leave with little notice to go to the local or provincial government office
to complete paperworland needetb relay messages back and forth betwbergovernment
office and the village leader, a key person in the process. Since mamgtiharalminority
peoplewereborn in their village, they do not have official birth record$ie government
officials reliedon the local village leader to vouabrfa person who is going through the
citizenship proces® prove that they were born in Thailandnfortunately for the translator, the
village leader was a farmer, and could not readily travel to the government office approximately
20-30 km from the viage. In order to encourage him, $taelto pay for or provide

transportation for him to and from the government offi§everal times during my pilotugly
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and dissertationtgdy, the translatdnad to travel to the provincial office in Chiang Ra,
approximately one hour bus ridey; to the government office in Chiang Mamn approximately

five hour bus ride, with little notice. Just prior to my arrival in July 2011, she received her
official Thai ID, granting her Thai citizenship. This began theglacated passport and student
visa processDespite the schedulingjfficulties thatthis issue presented, we were able to work
handin-hand with the staff at both organizations to set up interviews in a timely mamhe

the process botthe translair and | haduseful experienced. gained her insider perspectived)e
gained translator experienaad shesarned monefor her university studiesThe translator

served as an important intermediary between me and the interviewees. | would not have bee
able to conduct thpilot study or dissertatiostudy without her, since the interview data were
central to the study. Our discussions before and after conducting the interviews were crucial in
my understanding of the contextual issues and culturalesltsmvithin the interview data.

Financial issues. The amount of time between the pilot study anddibsertation study
also createthoth drawbacks and benefit€ostwasa significant logistical issue in this study.

My entire studywas selffinanced,including travel, accommodations, fees for translators and
related costsForeign area field research also created communication issues between data
gathering seasons, however, | was ableotomunicate through emawritten mail and
telephonewith staff membes at each organization on a regular basis.

Ethical issuesand reciprocity. Both organizations included in this case study are
continually struggling with funding issues
trust, respect, and coojpion are dependent on the emergence of an exchange relationship, or
reci pr oci anglavill opr descBide \ny attempts at reciprocity as part of my study

noticed on my previous trips to Thailatitht both organizations were in need of booksh fin
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Thai and English. At DEPDC, | made a trip with staff members to a local book store and bought
books valued approximately 50 dollars U.¥ contribute to the Patak Half Day Schools small
library. One staff member commented that the library tmlim size in just one day. At CPDC,
because of time issues, | went to a local bookstore in Pattaya and bought books on topics that a
staff member conveyed to me via email. Patto
provide us with something ofeat value, their stories and their perspectives on their world. We
show that we value what they gi2002p.44S).lrby of f er
Chapters Four and Fiyediscusghe issues of funding that limits how NGOs spend funding. At
DEPDC, | also did not offer the contributions until interviews were complete, thereby
eliminating influence of the contribution on the interviews. At CPDC, | had to bring the
contributions on the same day as interviews took place because of limitattoanrsstdtor and
time. However, | was able to identify an area of need and by contributing to the organization in
thismanner, and felt that | was able to help the organization without skewing the results of my
interviews.
Data Collection

| collectedandanalyzeddata for the dissertation studgcording to the method used in
the pilot studyin order to maintain consistency across time, setting and subjecfselddsotes,
| wrote observational notes during my time at both resesteb. | began agrvational notes
during my observatioperiod at both organizations. | maintained observation field notes in
secure locations throughout the dissertation stlidyso took observational notes during and
between interviews, noting similaritiesd diffeencedetween interview answers and important
statements made by interviewees. | took observational notes throughout my time in Thailand,

even when away from the research sites, noting contextual issues within Thailand, and elements
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of the ideas being sicussed in interviews. | also wrote memos to myself on my observation
notes, commenting atonnections across datnd evidence of issues in the interviews and
observations This allowed me to keep a running commentary on the important issues and
themeghat began to arise during my time in the fiekinally, | wrote memos in my field notes
regarding interviews, commenting on elements that were appearing in the interviews throughout
my time at the organizatiorssich as evidence of benefits being gaibgadhildren

| conductednterviewsin various locations at the research sites. At DEPDC, | conducted
most of the interviews in the room known as the teacher (eemAppendix Bplates17-18). |
placed forms andanslated interview questions on ggatableor interviewees to reaith this
room, which was largely vacant during class@s other times, we relocated interviews to
various shelters around the compound that had a table and seating under a covehed area.
Northern Thailand during thainy season it rains oftemd thus the need for a covered aras.
CPDC,I conductednterviews in the office building and on the open air veranda outside the
dining building(see Appendix Bplates4l, 44) Both areas had ample seating and were
removedirom the area where most children were located. We took a break during the lunch
time, as the dining building began to draw children and resumed after all of the chadrbsit
the dining building.l conducted interviews after consent forms were tBahterviewees or
read to them by the translator. Verbal assent was gained on the digital audio recorder prior to
interviews. | recorded Hinterviews onto a hantield digital audio recorded. transferred adio
to mypassworeprotected laptogompuer each dayn my hotel room | transcribed all
interviews on my word processor program using the audio recorders transcribing software
computer. | transcribed all interviews after returning home following my field resebaath.

not transcribe laof the interviews woregor-word. However]| transcribed key poidns of the
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interviews verbatim.l destroyed the audio files after completion of the analysis phase of the
study. During ths study, | acquired 41 teacher, staff and student intervidwenducted 32
student interviews,2at DEPDC andhineat CPDC. | also conducted nine teacher and staff
interviews, eight at DEPDC and one at CPO@lso had several informal discussions with staff
members and people in the community, which | notedyrobservation field notes notebook.
See Appndix A for information on the pilotsdy interviews.

| used several types of NGO documents as data, some of which was provided by staff at
the organizations, and some of which were available on the orgammizats 6 wAestaf§ i t e s .
member at DEPDC recounted the backgrounds ofhiiidrenthat | interviewedising the
organi zat i qalaving fpra mae contextdal understanding of their intervidws.
wrote down this information in my field notes,cansed the field notes to analyze the interview
transcripts. At CPDC, a staff member discussed the ch
interview without the use of paperwork, and was able to explain the situation behind many of the
children, everchildren that | did not interview. | was able to understand many of the hardships
that the children had encounterdd. us ed br ochures and reports av
websites, which | use in Chapter Four to develop the case.

Finally, l usedphotogaphsas data, particularly to provide contexttook photographs of
both organizations, children at these organizations, teachers and staff at these orgaaizdtions
Thailand in general. Following the guidelines set forth by each organization regardi
photographing children, | was able to capture images that contextUatidmgs from the study

and providd a visual accompaniment to the data and associated implicémm#ppendix B)
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Analysis of Data

| employedthe Constant Comparative Methaoas describedby Glaser and Strauss
(1967),using open codintp identifymajor themes and patternghis method required me to
compare and categorize data throughout the research process. | continually identified key
elements in the data during and afteollected the data. | noted important elements in my field

notes while in the field and in memos during the coding phase after transcribing the interviews.

Rat her than focusing on one key or fAcoreodo phe

issues discussed in Chapter One (see pp. 10), however | remained open to new themes and
categories beyond the pilot study findingsusedConstant Comparative &hod as my overall
approach to data analysis, which allowed me to begin analyzing dataatifpthroughfield

notes and memos.fdund Constant Comparativedthod particularly useful in analyzing a large
amount of complex qualitative data (Patton, 2002). | did not use deductive reasoning, which
begins with a general understanding and applaa to this understanding, preferring inductive
reasoning to develop general understanding from the data without a predetermined set of
understandings or rules (Patton, 2002).

Creswell discussed comparing data to emerging categories throughout théhresearc
process in order to establish fisaturationo,
resear che A9Berg {2008) @éxplairedjdokedfor three to four instances of a theme
or pattern in order to consider a theratusated. My stuglincorporatedsome elements of
Strauss and Corbir2Q008, who argued for categorizing data into causal conditions, strategies,
contextual conditions, intervening conditions, and consequences. | was not looking to establish
causal relationships within amenong issues and factors in the study. | did, however, categorize

data using informal content analysis, which allowed me to incorporate these categories, by

m
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examining and exploring the nature of the NGO
categoy typesrecommendetly Strauss and Corbi2@08 in mind, while reserving the ability
to break outside of these prescribed groupings of themes and patterns in the data.

| began the analysis of my data with my field notésst, | compiled and typed
electranic versions obbservation field notes. Then, using the Track Changes feature in
Microsoft Word, | examingthe field notes for overarching themes, particularly related to push
and pull factors for student&Vith this word processor feature, | was alolereate memos and
comments on each of the highlighted elements in field notes and transcripts to begin compiling
and distilling important information. Howey;, | did apply ideas from thalot study to findings
from thedissertation studywhich had akady begun to develop prior to the final research
season.

With observation field notesind findings from the pilotigdy, as the startingoints |
transcribé theinterviews. As | progressed through various phases of coding, | found it useful to
continue condensing or distilling information to fewer categories and subcategafies.
transcribing the dissertation study interview transcripts, | exahieetranscripts for repeated or
emphasized phrases and concepts both during and after my timdiaidthie order to establish
overarching themes (Glas& Strauss1967). | alsocomparedhesethemedo the pilot study
findings throughout the process of analyzing transctipiisg Constant Comparative Methad
utilize componentsf dataanalysismethodsrecommended b@€harmaz2006), particularly in
terms of coding, and Patton (2002), in terms of convergent and divergent themes. | will discuss
specifics on the phases of coding that | employed below in the section on cAttery.
completed theoding phase, | used the Inspiration mmédpping software to condense and

collapse the datato visual webs. | constructed the findings in a variety of visual ways as well
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as in outline form using this software. | built the hierarchical thematic fygsdmChapter Four
and Figures 11 and 1B with this software, as well.

| structured the analysgtageof the dissertation study with an appchasimilar to the
case studwpproach argued for by CreswelD@). |aimed to develogthe caseof two NGO
research sites, and desdriphd tohetwuort @t t hpr €
(Creswell, 2007, p. 157This studytargetedhe issue oflropouts, particularly at DEPD&s
students progress toward sixth grade graduation, or in thet@8DC, leaving the
shelter/school to work or live on the streets. This dropout issue arose from the findings of the
pilot study,and from those findings appeared liksssues of poverty, statelessness and
marginalization. Continuing the analyticaéthod used in the pilot study also improves
reliability (Patton, 2002) in the study.

Coding procedures | analyzed my interview and field note data through several phases
of coding as described by Creswell (2008)d Patton (2002) began the analysiof
dissertation study intervieswvith an initial reading of the completed interview transcriptiand
typed field noteshighlighting important words and phrasesich is calledn vivoor open
coding. Using the participants own words as the firstt§etodes are what Creswell (2006)
termedin vivocodes. f ol | owed Cr eswel | dismethodbogainpnr et i ve ¢
overall understanding of the data asteolg. Next, as Patton describédonducted a lindy-
line reading of the data wheredpied and pasted important highlighted items into the comment
feature of Microsoft Wordh the right margin of the pageThis created a running list of items
from intervi ewegablsetoocondensemioerdatasinto important items from the
interviews without placing my own interpretatiooisthese items at this phaseéhis initial sta@

of coding, called open coding by Greell (2003)allowed me to look back at interview and field
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note data in a more condensed format to begin developingdae@atton, 2002)A sample

of my open codin@f interview transcriptss provided inFigure 2

‘Students have a difficult time behaving, following rules

Some students don’t finish depde because they ‘on’t have the money’ |

T jEDmMEIIt [b209]: Problems: maney

TTD help depdc give ‘framning’ and ‘new kmwledge"

Tchuld like fo be a teacher at depde “1f T have the opportumty’

~1 Comment [b208]: Froblems: behavior,
following rules

— | Comment [bZ10]: Training, new knowledge

o help *depde 15 too small, too many students, they need bigger _ R
Depdc 15 non-profit, we can learn whatever, 1t 15 like free-style” and LEree| school

| Comment [b211];: ‘depd is too small, too many
| students, they need bigger'

Comment [b212]: free
| Comment [b213]: opportunity

“This center helps children who comes from broken families pr children who

have been hbused, and also, the obhmgd children’
‘each staff have their own duty, for example, she 15 the kitchen mother, so they

. Comment [b229]: problems: broken families

" Comment [b230]: abused

- “| Comment [b231]: crphan

cook every meal for our children, so she shows how she cares for our children.

“This is a center that helps children whose families don’t have enough time to
take care of theni and |abandon cluld’ |:thelp them eet education, because come
from famuly, not broken fanuly, but parents don’t have time to take care of
them’| ‘Jeave them at the rented house together with older brother’ !

Cpde helps them to ‘hake care and earn for themselves’| \ | Eﬂ:::mt LTl e

-~ Comment [b235]: * children whose families
don't have enough time to take care of them

.' | Comment [b236]: Parents “abandon child’

\ Comment [b238]: “leave them at the rented
%, | house together with older brother”

Comment [b239]: Take care and eam for
..ﬂwemselves
Figure 2 Sample open coding of interview transcripgsng Microsoft Word
Next, | began categorizing the open codes in the interview transcripts aad
categories, such as problems, benefits and goals, in the second phase okoodingas
focused coding (CreswelR006) This allowed me to then group all of the open codes into these
broad categories for closer analysis. | also categorizetetienotes into categories, some of

which matched interview categories, and some of which did not, such as logistics and access.

See Figure ®Below for a sample of how | categorized the field notes.
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I’l‘ranslator’s motorcycele 15 not working, has to get a ride from a dEPDC staff.

Village 1s a long distance from the shelter (at police checkpomt/monkey

cave) . Another staff 15 also suggested as a backup translator, as main

translator will need to go to Chiang Mai for Thai ID and Passport. Backug | comment [b1]: iogistcs
translator 15 a youth leader for older students, a teacher at CLC evening

classes, teaches Burmese and thai. Also speaks Kachmn.

I’l‘ranslator had prior engagements, unpredicdtable schedule, unreliable

appointments, day by day, patient and flexible, nothing can be

arranged/planned more than 1 day i advance, even then 1t 15 subject to

change, difficult to establish clear expectations because of inconsistency. | | Comment [b2]: logistics
Question of burden on organization, babysitting, imposing, in the way. | comment [b3]: access
tN’RCT letters give legitimacy, also with letters of support from university and

Jll‘CT.| | Comment [b4]: access
t[ am the first researcher at DePDC and CPDC to go through NRCT and get a

research visa. Makes me wonder about orgamizations’ experience with

‘researchers’ in the past, legit or not. NGOs are skeptical, for a good reasod____ , | Comment [b5]: ethics

Figure 3 Sample of field notes categorigsing Miciosoft Word

Figure 3also illustrates my thinking about methodological issues throughout tlaalese
process. nl Figure 4| provided a sample of my memeas | reflected on some of the issues that
were arisingwhich were developing into themes by thisnt in the analysis phasé based my
decisions about major themes and-gudmes using a combination of the number of instances
that a themarose irthe interview data (see Tablg&hd the prevalence of a theme in the other

data sources.
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Big question: Postponement vs Prevention
What 1s happening as real end result of children’s time here

Issues at play:
e Statelessness
e Social stigma

* Poverty
¢ Lanpuage
e Ngo funding

e School access
e Border politics
¢ Government policy

Figure 4 Sample of memoeflecting oninterview data, from July 13, 2011

The five categories that | began withthe interviewsvere:Problems Benefits, Needs,
Goals,andMostImportantAspects As | reexamined the data with thesdegories in mind, |
found thatNeedsandProblemscould be combinginto the categoriroblems. The Most
Important Aspectscategorycould becombined withBenefits Also, Goalscould be integrated
with both ProblemsandBenefits depending orhie connotation of the commertius leaving
two main categorie®®>roblemsandBenefits Within these two categories, | began sub
categorizing the dataJsing Inspiratiorconceptmappingsoftware(Inspiration Software, Inc.,
2011) | mapped each of these categories into diagrams gdnnsukcategories into
hierarchies.For instance, below the broad categoryPosblems | used the two subcategories
NeedsandObstacles Within each of these two subcategories, I-disided theNeedsand
Obstaclesnto Individud andOrganization(See Figure h Finally, because of the uniqueness of
the Goalsdata, | decided tee-consider th&oalsfindings as a categoreparatérom Problems

andBenefits
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| mdividual I
| organization I

| mdividual I
| organization I

Within the broadProblemscategoy, | grouped all instances where an interviewee

— P obstacles

| Problems I—

- needs

Figure 5 Initial sub-categorizing thé’roblemscategory

mentioned statelessness, ID, ID card, or Thai papers togéitmther subgrouping allowed me

to begin developing themes, and to see the number of times that a particular issue was mentioned
in the datadegite variance in wordingThis grouping also allowed particular interview wording

to remain intact for quoting purposeisigure 6shows a sample of how this phase of coding was
conducted.

Children who are fvery poor and jno parents. People in Burma, some parents __—{ Comment [b92]: proem: poor
don’t want them to study because they want, the children to work. 1 Comment [b93]: problem: no parents

| Comment [b94]: problem: ‘some parents don't
want them to study, because they want the children

’Want to graduate 6" grade at DEPDC and study non-formal education and B
work. Want to be a doctor. To help other people to live without suffermng. ‘

SlngETY | | Comment [b95]: zoal: graduate T grade,
noenformal education, work, doctor, help people

Figure 6 Initial sub-grouping of transcripts farategories usig Microsoft Word
It was at this point that | began to transform the previously mentioned categories into
themes.As described  Creswell (2006), | then colaroded the sugroupings which began to

form the basis for my themes. Colooding also gave me visualrepresentation of the
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magnitude of eacbode. For example, th@nk color assigned to statelessness was very
prominentthroughout the transcripte/hereas, the color assigned to student confidence building
was much less promine(gee Figure). Figure7 shows that out of the 10 problems included in

the sample, five of them are colooded for statelessness and marked with an asterisk (*). The
color-coding system allowed me to easily identify the important items based on the prevalence of
their color in the codesl included the specific number of instances of thematic findings for each
category in Chapter Four.

Problem: stateless «

iroblem: stateless *

problem: opportunities

iiroblem: sad. deiiressini

problem: law %
Problem: ID
problem: law *

Figure7. Sample of colecodingusing Microsoft Word

Finally, after seeing the prevalenokeach of the codes within the catdger |
developed my major theme$he superordinate themes that developed wreblems
Benefits andGoals | subdivided the Problems theme inktatelessnesBovertyandOther
Problems | found that thé&enefitssheme couldnly be characterizeds@enefits for Children
Finally, theGoalstheme could be sutlivided intoWork Goals Education GoalsandAltruistic
Goals These themes ashown in Figureé3 anddescribed in detail in Chapter Fourhis overall
categorization of the data is howutline my findings in Chapter Four, following a detailed

description of theesearch sites
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— P | statelessness

- problems I——.l- poverty

other problems

Findings I—+| benefits for children |

—P|  work goals

Je goals I——h educational goals

—P»| altruistic goals

T

Figure8. Overall categorizatioof the Thematic Findings
The coding procedures that | used allowed me to condense and collapse the large amount of data
that | generated. This coding procedures section illustrated my thinking from the initial phase of
open coding, to the basic categorization of the data, and finally to the development of themes
from the categories of data.
Demonstrating Quality

Qualitative resarch has advantages and disadvantages that are important to this study
including data issues, time issues, issues of fieldwork, accessibility issues, and generalizability
issuegMason, 2002) The quality of this study depended systematically addressgithese

issues.
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Issues of eliability, validity and verification of dissertation studydata. | worked
toward reliability, validity and verification of my data in a number of ways. | employed
triangulation of data sources, data types, and theoreticeéptsa | conducted field research
over an extended period of time. | used member checking throughout my time in the field and
after the field during the writing process via email, in order to gain insider perspective on my
findingsfrom a resident of Thiand familiar with human trafficking related issuelsemployed
anexpert audit review to verify my interpretation of the data. | also provided a sample of audio
recordings of the translated interviews to verify accurate translations of intervieweesespo

| now disciss the concepts of credibiljityrustworthiness, and dependabilifihese
concepts are the qualitative equivalenthe concepts of reliability and validity in quantitative
research (Golafshani, 2003).

Credibility. Credibility as a reearcher is highly important in qualitativesearch
because, as Patton argudte researcher is considered the instrument (2002), in addition to the
interview protocols and observatignides. As Patton (2002) argugdQu al i t ati ve ri go
withthe qual ity of observations of the evaluator
enhanced by a combination of theoretical insight, informative contextual background, subjective
awareness, systematic data collection and systematic data analysis

| worked to build credibility in several ways. | employed an eclectic theoretical
perspective to provide insight. | gathered contextual background from a variety of sources
including literature, interviews and observations. | broadened my subjectiverass through
inclusion of an expert audit reviewmember checkingnd multiple trips to Thailand where | met
many different actors involved in afituman trafficking work.Next, | explain how credibility

was established through tbhencepts otlependattity, trustworthiness and triangulation.
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Dependability. | usal the dependability concept (Patton, 2082an alternative
criterion similar to reliability in quantitative research that accurately applies to this project.
Dependability is akin to consestcy in data and methods across research settings and various
contexts (Golafshani, 200Batton, 200R Dependability, credibility, triangulation and
transferability combine to give the overall trustworthiness and quality (Patton, 2002).
maintained cosistency in data by incorporating teacher, staff and student interviews from both
NGO sites. | also used multiple data sources and types at both sites. | employed the same
interview protocols in interviews at both locations, which also maintained tamsysicross the
data. | was also explicit in my descriptions of data gathering methods and data analysis
techniques, which were employed at the two sites, as well.

Trustworthiness. | establisledtrustworthiness imy study in several ways. First,
dependability is insured through consistency in observation and interview protocols across
settings. Patton (2002) arguidit dependability addresses the trustworthiness issue by
conducting resear cleswi tslysd efimay@ déamdtyi ¢ oprd @wed
Trustworthiness andredibility as a researchererealso established through my long term
commitment to the work of these and oth€3Osand the use of a pilot study to strengthen the
study. During the pilot study period, | spent some time teachm@EPDC teacheend staff
English. As a middle school teacher, | used some of my teaching techniques to help the teachers,
who were moderately fluent in English, improve pronunciation and grantanaally, | also
spent several evenings sharing meath weachers and staff, as well as went on a weekend
excursion with teachers, staff and students. All of these things helped build trust with the
organization and participants in the stulhyaddition to trustworthiness, triangulation also helps

establishguality (Patton, 2002)Next, | discussedriangulation as it applies to my study.
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Triangulation. | used tiangulation in several ways in order to establish trustworthy
findings. | utilized triangulation afesearch sites and data sources, triangulatialata types,
and theoretical triangulation.

Triangulation of research sites and data sourcdsselected théwo-site case study
methodology in order to triangulate data sourcBise selection of sitesr triangulation by site,
is important in thathe organizations under examination are located in vastly different contexts
with drastically different social issues; therefore, site selection also demonstrated data source
triangulationwhich can be used for compariso8imilarities across these segfinshovedthe
significance of particular issues and themes. Patton (2002) argued that qualitative research
findings need to be confirmable from multiple angles, data types, participants, and over time. In
addition to using two research sites, | intenaevteachers, staff and children, all of which have
different perspectives on the issues at hand. Common themes across research sites and research
subjects are more trustworthy, more reliable and more powerful findings, and therefore a high
level of validty is established according to Guion, Deihl, and MacDonald (2002).

Triangulation of data types.I incorporatel multiple data types, in terms of interviews,
observations and field notes, photographs and document analysis, not only to provide a thicker
description of the settings and issues, but also to allow for verification of findings from various
sources. | used observation notes and thematic memos to look for evidence of the themes arising
in the interviews in the broader Thai context and at thera#search site. Items that are
verifiable across data sources and tygeesalso reduce the subjectivity likely in interviews. As
Guion, et al(2002)argued triangulation of data types can generate both diversity and quantity of

data, which are desioke in an exjoratory and descriptive studyn interviews of teachers, staff
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and studentswas able to targetimilar issues through common questions and allowed for a
variety of perspectives on the same topics, and demonstrated triangulaticeaatiresibjects.

Theoretical triangulation. Theoretical triangulation is important in establishing validity
of findings because the interpretation of data is using ideas from varyimpggierses and
disciplines (Guioret al, 2002), thus, my use of aclectic theoretical perspectivéincluded
theoretical triangulation through incorporatisgme aspects andeas ofpostcolonial studies,
critical theory andsocial capital theoryl approachedhe subject from eclectic multiple
perspectives (Prin@004) givingmy study a more comprehensive elemértte use of multiple
disciplines and concepts helpme to better understand and describe the complex issues
involved Penzin & Lincoln 2005;Golafshani, 2003Patton, 2002 Using theoretical
triangulaton wasessentiafor meto understan@ventsn these NGOs while adding economic,
social, political, cultural and educational context to create more depth and richness in the study.
Although the data | gatheregerefi s oci al | 'y, pol i &liy add nys tarnudc tpesdycc |
2002,p. 546), in the interpretivist tradition, finding commonalities among individual
subjectivities is what is desired in such a stubyas able to use elements of these theoretical
perspectives to help me understand thegsshat | encountered in the research settings and data
that arose in the study.

Expert audit review.One important way to addregessibleskepticism is through
furthertriangulation (Pattorp. 556) of various types. | trianguldtanalysis througlwvha
Patton termednfi e X p e rrte va uedw @. 5622 GofiePed myown analysis of the data for
review by Dr. Simon Bakesee Appendix | a preeminent figure in combating human
trafficking in Thailand, and an important colleague of mine througtmisistudy. Dr. Baker has

worked at Save the Children, UNESCO, UNICEF, Mahidol University and the World Health
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Organization in various capacities including lecturer and reseiaynhissues such as human
trafficking, child prostitution and HIV/AIDS (Makol University, 2019 Agreement or
disagreement on the conclusions of my analiysesportant in supporting my argument. This
collaboratowashelpful in corroborating information gathered in intervieasd inassessing the
accuracy of translations ofterviews. Expert audit revievenhancd the quality of my analysis
and improvs external credibility as well as the confirmatyilof findings (Patton, 200%y. 562).
Dr. Baker was gracious enough to meet with me on several occasions, while | wasandlh
and discuss my preliminary thoughts on the issues | encountered. He also verified my
interpretations of key issues and themes in my data. Finally, he helped me to clarify my
discussion of contextual issu@san early draft of the study

MemberChecking. | incorporated member checking in several ways to improve quality
in my study. | discussed my thoughts informally with teachers and staff during my time in the
field. | noted important ideas from these informal discussions in my field niopesvided the
report for the pilot study (see Appendix A) to both NGOs and gathered feedhittkthis
feedback, | was able to determine that my initial findings in the pilot study and in an early draft
of the dissertation study were accurate.
Gaps n the Data

Although | established a connection to the teachers, staff and stud@etsedbcations,
studentsnay nothave feltcomfortable discussing issues of trafficking, or discussing their
personal lives. Also, feeling as though they are critigzheir teachers or school may inhibit
some studentsodé openness during interhave ews.
overlooledissues only dealt with by younger students, though during the pilot study, findings,

such as the importance o&ttlessness in educational access, were consistent across age groups.



109

In thischaptey | discussed the desigimd methodologgf the study, including the shift in
desgn from the pilot study to theissertation study. | explained raglectic theoretida
perspectiveand my use of multipltheoretical perspectigdo illuminate elements of the study
| described the data types and sources, sampling choices and methods of analysie of data
generate my findingsFinally, | explained how | demonstrdtquality inmy study. In the next

chapter, discuss the findings of this comparative-site case study.
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CHAPTER 4
HUMAN TRAFFICKING AN D EDUCATION: THE CAS E OF DEPDC AND CPDC

In this comparativéwo-site case study five broad research quesgoredmy research
| describe the case according to the themes that emerged, and within each theme, | discuss how
these themes apply to the research questidhe research questions for the stwre 1) What
are the basic characteristics or featufelsvo NGOs in Thailand?, 2) What are the processes,
interactions and issues of two NGOs in Thailand?, 3) How do these processes, interactions,
issues and features impact students, teachers and staff?, 4) What contextual factors impact
students?, 5) How divese corextual factors impact student$addressdresearch question
oneby developing a descriptive profile of the two research sgesy cita from the pilot and
dissertation studiesMy findings on changes at the organizatiadsiress research ai®ns two
andthreeregarding processesteractions, angssuesusing data fronmy initial visit in 2009,
the pilot studyn 2010, dissertation study in 2Q1Einally, | developed thematic findings to
address research quessdour and fivausingthe data from the disertation studyCollectively,
my findings enabled me to construct the case containing two sites based on my series of site
Visits.
DEPDCOs Basic Cheaatueest eri stics and F

DEPDC has several programs, althoug ¢entral location dDEPDCfor this study was
the Patak HalDay School in the small village of Patak on the outskirts of the city of Mae Sai
(seeFigure 9. This village is inhabited primarily by Burmese immigrants from various ethnic

groups. | alsanadea trip to one offlieir other shelters located several hundred kilometers east
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of Mae Sai in the town of Chiang Khong on the border of Laos. The Patak Half Day School
serves kindergarten through sixgtade yet it is not age graded. Students vary in age from
approximatelys-18 years old (see Appendix B: platedB). Some children live at the DEPDC
shelter and some live in the community. Many children live in the village of Patak; however
there are children who travel from Burma, and various other hill tribe villaghs iréa. The

Patak Half Day School has a small school bus that picks up and drops off children at the Burma
border, and also serves children in several hill tribe villages. During my 2010 season of
fieldwork, | rode on thidous with the children and thenslator. Figure 9shows the location of

this organization.
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DEPDCOs mi ss i etimeaccomnmodation arétlecatiorftaichildren and
women who are human trafficking victims and thosaskt of becoming human trafficking
victims. According to the DEPD®011)website, education, protection and development are
t he or g ainpirzeavtei not.nN@BHDC wasauhdeddn 198%vith a grant through the
Asian Childrends Fund and si nrelgedprégams. has deve

D E P D C togramg. The Patak HalDay School offers free educatifnom
kindergarterthrough grade six to local underpriviegjchildren. The Daughters Education
Program, originally targeting girls bobw includingboys, provides full time accommodations
including meals, shelter, and clothittghuman trafficking victim, orphans and-aisk children
These children attendePatak HaHDay School, local noformal education programs, or local
government schools, the cost of which is provided by DEPDC. The Mekong Youth Net (MYN)
was an education pr ogr-2iidepdo.org, ZDY1pwho receivearaining r s 0O
atDEPDC andvho are placed at regional NGOs working on hurrarfficking related issues.
This program was enddzetween my 2010 and 2011 research sesasbhe Border Youth
Leadership Training Program (BYLTP) was then developed as a one yeatesimoiitaning
program to take the place of the MYN program due to limited funding. The Community
Learning Center (CLC) provided evening classes for any member of the community, children
and adults, interested in free Thai, Burmese and English language courgastercskills
training, and human rights education. The Chiang Khong Center isgirihelter for human
trafficking victims and atisk girls from the area around the city of Chiang Khong. The Mekong
Regional Indigenous Child Rights Home (MRICRHi crisis shelter eoperated by DEPDC
and the Thai Government for severe cases of human trafficking. The Child Help Line4s a toll

free hotline that receives referrals for cases of human trafficking. The Child Voice Radio is a
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studentrun radio stationwhich gives information to people in the region about human rights
issues. | provided a schedule foe @Ghild Voice Radio in Figure 1@elow to illustrate the

various languages and ethnic groups targeted by the radio station.

05.30-06.00 Morning Sunshine Songs
06.00-07.00 Good Morning Children
07.30-08.00 MNews

08.00-09.00 The Morning Show (English)
09.00-10.00 Song=s of Hope
10.00-11.00 Good Morning Mae Sai
11.00-12.00 The Children's Show
12.00-13.00 Women's News
13.00-14.00 The Health Show
14.00-15.00 The Akha Show
15.00-16.00 'Sabaai dii’ (Lao/Vietnamese )
16.00-17.30 Voice of the Children
17.30-18.30 Friends of Myanmar
18.30-19.30 The Chinese Show
19.30-20.00  Easy English

20.00-21.00 Child Helpline

| 21.00-22.00 Before Bedtime Songs

Figure 10 The £heduleof the Child Voice Radio taken frompalf file of an NGObrochure
using the Adobe Acrobat Reader snapshot{@&PDC, 2011)

For this study, | focused on the Patak Ha#y School which included children from the local
area and chi | drEducatian Programevholiwed af thetslkeete®RDC
In 2003, DEPDC employed 43 staff, including teachers, in its various programs. From
20012004, the organization raised over 18 million Thai Baht in funding from over 20
international organizations apdivate funders (DEPDC in Detail, 2004).
Patak Half-Day School. The Patak HalDay School provides free ndarmal
el ementary education in fiThai | anr2§08aepch, mat h,

morning and vocational skills training eackeafoon. The students are taught these three
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academic subjects from kindergarten through grade six. Afternoon vocational training is offered
in seven general areas: weaving, handicrafts, voaodng, local and Thai desserts, chemistry in
the kitchen, agculture and computer skills. The students take one afternoon vocational course
per semester, two semesters per yeane of these areas
| grouped DEPD@mployeesnto two main categories, teachers and staff, though | refer
to these categories thughout this study, some reseaparticipantdilled both categories, and
somec hanged roles throughout my time in the fie
DEPDC (20062008b) had one director, three assistant directors, eight administrativansta
16 teachergwww.depdc.org) The number of teachers and staff fluctuated throughout my time
in the field, however. In 2009, the Patak HaHy School had nine teachers. By 2010, the
number of teachers had dropped to seven. Finally, in 201authkerof teachers had risen to
11. The change in the teaching staff numbers illustrates the issue of teacher turnover, and the
di fficulty this organization has with maintai
Il interviewed dhataklHafbay Schanltcampus.PIoiGeHos my
interviewees were students in the Daughters Education Program, which means they attended the
Patak HakKDay School and livéon the premises yeaound. Some of my interviewees were
students at the Patak Hddy School who lived in local villages and attended the Patak Half
Day School 6s education program five days per
groups of students in the data, choosing to group these two types of students together, but furthe
differentiation of the children at NGOs suggests directions for possible further study.
According to NGO documents (DEPDC in Detail, 2004), the PatakBafSchool
served 217 children at the Mae Sai campus in 2003. 78 students lived at theaia@éty of the

Daughters Education Program. 139 students lived in the community. The student population was
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made up of 12 ethnic groups, with the largest groups being Akha, Tai Lue andiishable 2
| providethe number of students for the years 2010 and 2011, adapted from the data
provided by DEPDCdsmubicatioakebruany 6, 20da.r son al
Table 2

The number of students in the Patak Hadfy School for 2002011 by grade

Year: 2009
Grade Number of boys Number of girls Total nunber of students
Kindergarten 15 39 54 (3 kindergarten classes)
First 19 18 37
Second 5 8 13
Third 11 8 19
Fourth 2 9 11
Fifth 2 3 5
Sixth 1 2 3
Total 55 87 142
Year: 2010
Kindergarten 25 47 72 (2 kindergarten classes)
First 7 19 26
Second 5 8 13
Third 3 5 8
Fourth 3 7 10
Fifth 1 2 3
Sixth 1 2 3
Total 45 90 135
Year: 2011
Kindergarten 38 38 76 (3 kindergarten classes)
First 7 22 29
Second 4 17 21
Third 5 8 13
Fourth 2 3 5
Fifth 3 6 9
Sixth 1 3 4
Total 60 97 157

Information in Tale 2was obtained after my time in the field and was provided by DEPDC staff
to a follow-up inquiry. Table 2showsfluctuationsin thetotal number of students across the

year period The large number of kindergarteners each year and the steadilgsiegneumber



116

of students in each grade were also consistent characteristics of the student population data. The
number of girls was consistently higher than the number ofinag/gery grade and every year
except first and third grade in 2009. The readon this are unclear. elxploredthe number of
students in each grade longitudinally using this dakach offered insights into the issues faced
by DEPDC Starting in 200, kindergarten, first gradegcond gradand third grad&éad52, 37,
13, and 9 students respectively. | found that tracking this group through the next two school
years revealed that the cohort became 26, 13, 8 and 10 students in first grade, second grade, third
grade and fourth grade, respectively in 2010. Finally in 2011 othercbecame 21, 13, 5 and 9
students in second grade, third grade, fourth grade and fifth grade respectively. @nty &
kindergarteners moved on to the first grade from 2009 to 2010. OHlypBthe first graders
moved to the second grade in thime period, yet better than 80 of the second graders and
third graders moved up a grade from 2009 to 20E6om 2010 to 2011, a larger number of
students moved up a grade, with 81% moving to second grade, 100% moving to third grade, 63%
moving to fouth grade and 90% moving to fifth grade.

| also found it usefuhereto compare the educational attainment of students at Thai
government schools in the Mae Sai area. Trakulphadé#dai)found that the Net Enrollment
Ratio (NER) for the North regioof Thailand which includes Mae Sai was 88.76% for the
primary level and 75.3% for the secondary level. These levels show a drastic difference between
educational attainment in mainstream Thai society and the retenties tbsuti DEPDC is facing.
Basedon the insight from my studyhat disparity alsspeakdo the drastic and immediate need

that this NGO and others have in terms of support from the government and community.
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Curriculum.

The Patak HatDay School offers three academic classes eachinggThai language,
mathematicsand social skillsfor kindergarten through sixth grad&he school day lasts from
8:30 am to 3:30 pm with @ehour lunch break from 12:00 pm to 1:00 pm. The three morning
academic periodsachlast for approximately® minutes each from 8:30 am to 12:00 pime
teachers used curriculum materials catalogued in the gshteacher room arttieyinclude
purchased and donated materials. The teachers at the school typically teach one subject to
several grades each da@ne staff member, the education director, organizes the schedule of the
teachers and also assists teachers in organizing and creating classroom materials. Due to the
high turnover of teachers, the education director also teaches on occasion if a ésaesathie
job, or reorganizes the groups by combining grade levels to match the number of teachers. The
school is organized by grade, kindergarten through grade six, not age, which means that students
proceed to the next grade after mastering the mbsgribe current level. Students begin
kindergarten at various ages at the Patak-Balf School.

When students graduate grdijeéhey are given a certificate of graduation from the Patak
Half-Day School. This certificate is not accredited by the 8igiof Education and is not
considered equivalent to gra@@t a Thai government school. However, teachers and staff
pointed out the importance of the certificate for employment opportunities, and for accessing
nonformal education programs elsewherdéjat can be facilitated by DEPDC staff. Students
who graduated grade six are also offered access to other DEPDC programs such as MYN and
BYLTP, which will be discussed later in the findings. Students can also attend CLC classes after

grade six.
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One eément of the Patak Habay School 6s cskilstraining. IThisn was | i
broad categorywasncor por ated into each teachers work
philosophy (DEPDC in Detail, 2004; DEPDC, 2010). All nine teachers tharviatved
mentioned lifeskills as an important aspect of their work. Three students stated thekillde
were important to them. Lifskills were defined in several ways in my interviews. Some
teachers described l#kills as vocational and hamdef t s ki | | s such as Akni't
DEPDC, 7/11/2011a nd al so descri bed more moralistic sk
wrongo (Teacher 1OQnetedeieiDdEscribedlfe KL i/ 1210 1§gs Ahow to
right thingo C(7g/20tlh and als® ustlbgEeDer al descr i pti on
themselveso (Teacher 3, DEPDC, 7/12/2011). A
knowing Ahow to protect yourSeméos({lddanhed 5,
descriptionsofife-s ki | | s mat:éha#et eackensdyoursel fo (St
7/12/2011) fAsewo (Student 3, DEDPC, 7/12/2011), @dap
7/ 12/ 2011), #fAkeep yourself healthyo (Student
descriptionoflife-s ki I | s di ffered from the teacherso: fi
Ahow to survive outdoorso (Student 13, DEDPC,
(Student 15, DEDPC, 7/15/2011TheT h ai  Mi ni st r @ffice df thdNdnFermal i on 6 s
and InFormal Education also uses the-dkills terminology in its nofiormal education
curriculum (Siltragool, 2008), which | discuss to contextui ze DEPDCOG6s educati o
its incorporation of lifeskills in the curriculum.

Thal a n d &Bormil &ducation System is designed for adults and youth 15ofears
ageand older(Sitragool, 2008) The system includes vocational and technical training as well as

basic skills educationThe NorFormal Education Equivalency Programniters life-skills as
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part of is basic education curriculum. The aim of the $ikdls trainingist o i ncr ease
knowledge, attitudes, skills and abilities of individuals to solve problems they are facing and
prepare them with readinessttch e f u t wol, 2@08,p( 1B). Tthis l@aad aim is very
similar to the broad set of descriptions forgiells used by the teachers and students at
DEPDC. Of the 2.9 million people enrolled in Ndformal Education in Thailand, 1.9 million
are enrolled in the Equivehcy Program which includes the ig&ills training, however, the
dropout rate for this program aver 36%. Al t h o u drdpouis&lP iBbi@gersthis
shows that retention is an issue in government programs@EBDCh as f aci | i t at ed s
paticipation ingovernmenhonformal education programs in the past, howgstering my trips
to the site, no students were enrolled.
Despite the opportunities provided beyond grademany students who begschool at
the Patak HalDay School do notomplete he education prograntudentotal numbers did
diminish from the 2003 student count (DEPDC in Detail, 2004)adatial numbers of students
in Table 2 In the DEPDC in Detail report (2004), the organization noted an increase in funding
andpr vate donations between 2001 and 2003 becau
Time Hero Award, which drew international media attention to the organiz&tamn, 2005
Meet the New Heroes: Sompop Jantraka, 2066gures in Table #luctuatedacross the three
year period, and the decrease in the number of students seaya@flectthe decrease in
funding experienced by DEPDCThe decrease in the number of kindergarten classes in 2010
despite the increase in the number of kindergarten studlestsates the fundingnd staffing

issue (see Table)2
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CPDCbOGs Basic Chaentarest eri sti cs and F

| gatheedless basic information about the CPDC program than for DEPDC. | was able
to gather some information from organization documents, brogtamdseports (Child
Protection and Development Center, n.d.a,b,c),laadnbined this information with observation

and interview dataFigure 11shows the location of CPDC and its relation to DEPDC.

.--; 2 Mae Sai, location of DEPDC
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+ | Pattaya, location of CPDC

Figure 11 Map of Thailand showing Pattaya, tflbeation of CPDC, in relation to DEPDC.
Original map fromhttp://www.martinstrong.com/Thailand.htm

I will now outline the basic characteristics and features of the organiz&iéhD C f ai ms
to provide street children with protection, educatiod anf ut ur e per specti vesao

and Devel opment Center, n.d.c), according to
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provides a home, education, health carel recreational activities for children who are living on

the streets, abandaheexploited, abusedr come from extreme poverty. The categories of

children served by the organization are also considered at high risk for human trafficking, and

some children are prior victims of human trafficking, however are rearitbed as sucim the

organi zationdés official l'iterature. The numb
children with the goal of the organization being to house and care for up to 60 children. CPDC
serves children ages 6 to 18.

In addition to attending fulic schoos, children at CPDC are provided with educational
support with homework and tutoring. CPDC offered remedial courses, vocational tréihing,
training (basic computer skillsEnglish lessons, life skills lessons, and courses on drug abuse
prevention and sexual abuse prevention on weekends, during school breaks and in the evenings
after school (Child Protection and Development Center, n.d.c). Curriculum materials for these
educational programs were not available during my time in the fielediddl treatment is
provided by an oistaff nurse who also serves children from local slums. Gardening and
agricultural training are provided by staff, and the children learn to grow vegetables, mushrooms,
raise chickens, raise pigs and raise catfish.

The Human Hel p Network Thail anedsteppaosessor gani z
model 6 (Child Protection and Devel opment Cent
in center, the CPDC permanent sheléda prevention and daycare program. My warkhis
study focused on the CPDC permanent shelter, where my observations and interviews took
place.

According to the Ministry of Education Thailand (2008) and Trakulphadetkrai (2011), the

Thail anddés For mal Educat i o:sixyearsof Reathom o pricharyw i d e d
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(grades P#P6), three years of Mattayom Ton or lower secondary (gradeli8)land three

years of Mattayom Plai or upper secondary (gradesv@i Three years of early childhood
education were added in 2009 for ages ttheaugh five. Compulsory education was increased

in 2003 to nine total years, or through the completion of Mattayom Ton. Thai National
Curriculum has the following core subjects: Thai language, Mathematics, Science, Social
Studies, Religion and Culturdrts, Health and Physical Education, Careers andicdogy,

and Foreign Languages. I n 2007, Thail andos
children ages41, 78% in Mattayom Ton for childrenegy1214, and 34% in Mattayom &l

for children ages 187. CPDC has its children enrolled in this formal education systEms
important feature of CPDC proved to be an important difference between the two organizations.
Changes Over Tme at DEPDC and CPDC

Next, | discuss changes over timeta two organizations in order to address research
guestions two and four. Changes in funding and policy had important implications for both
organizations, and the children that they serve.

Change atDEPDC. The central site in the studyasDEPDC. Beause of my
relationship with the organization, the accessibility of the organization and more established
nature of the organizatioa,majority of my dataveregathered at DEPDC aradmajority of my
time was spent at this NGO.

| obtained data on DERDIin 2009, 2010 and 2011, and | found teeveral featuresf
the organizatiochangedver this time periodl describel the changingfeatures of DEPDC
using the following characteristics: groups of children served, programs provided, funding
issuesgeneralgoals of the organizatiospmefacilities, and accreditation abmeeducation

prograns. Across all thregears the Patak Half Day School served approximatély ¢hildren
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per year(see Table  with the majority of children in Kindergarten andst grade, and the
numbers decreasing with eaatnsecutiveggrade. The children arrive at DEPDC through referral
from other NGOs, partners, and community members in Thailand and in other countries, as well
as arriving at the NGO after hearing of the oigation on their Child Voice Radio.

DEPDCin 2009 My Initial Visit. DEPDC served three categories of cleluat the
Patak Half Day Schooktateless childreriuman trafficking victimsand an additionalgroup the
organization described asra&k chidrenfrom the surrounding communitie€hildren and
adults lived at the shelter for a period of weeks up to several years as part of the Daughters
Education Program (DEP) and attend the Patak-Blajf School, according to Sompop Jantraka,
DEPDCO s r. DEPDE offered several programs for children graduating frorstbeh o ol 6 s
grade six. One program was called the Mekong Youth Network (MYN) and included students
from approximately agifteen up to men and women in their early twersege Appendix B:
plate16). The MYN students lived at the shelter during the training phase, and then were placed
at an NGO in one of the GMS countries with their segpaid for by DEPDC. DEPDC has an
evening school prograis called the Community Learning Center (CLthatwelcomes anyone
in the community to continue their education through Thai, English or Burmese language study
andin other subjects such as math and science. Some of the students who participate in the CLC
program are students from government sthy@mme are students from the Patak Half Day
School, some are working adylésxd some are monks and novices from the local Buddhist
temples All classes are providddee of chargeandthey areaught by Patak Half Day School
teachers.

In 2009,DEPDChad a jointly managed program at another location called the Mekong

Region Indigenous Child Rights Home (MRICRH}aperatively run by DEPDC arsiaff from
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the Thai governmer{see AppendiB: plates 6,7). This program was a crisis centieattook
only human trafficking victims immediately removed from trafficking situations. At the center,
the childrerreceived psychologica&lounseling, and after a team of staff deemed the child to be
out of crisis, the childvasplaced at the Patak Half Day Schodhé child was emotionally
stableor in aspecialneedsNGO in the region if the child had severe special needs.

During myinitial 2009visit, fundingsources for DEPDC were unclearurihg my Pilot
Study | was able to find ¢efomseveRBSAURESIcludh@tBed f und
embassies of Sweden and Japan, ASEAN, and World Bank, in addition to several small donors
(DEPDC in Detail, 2004) In 2009, theyeneralgoals of the organization were to expand all of
their programs: Patak Half Day I8mwl, MYN, MRICRH and CLC, serve more children and
expand their network of NGOs and international organizations. Fih&lynd thatthe
education program at the Patak Half Day School was not officially accredited by the Thai
Gover nment 0 s ucMionnpbutdhe organization viiad working with the governnment
an attempt to gain neiormal education accreditah. Like the Patak Half Day Schodhe
education prograrat MRICRHwas not accredited officiallisee Appendix Bplatel0).
Finally, duing my 2009 visit, | did not see any international volunteers.

DEPDC in 201Q The Pilot Study.

In 2010, DEPDC was still servirgpproximately thesamegroupsof children at the Patak
Half Day School;however major changes occurred with other progsammn by the organization.
The MYN program had ended due to a lostuofling replaced by a shorter term program called
the Border Youth Leadership Training ProgréBlYLTP) (see Appendix B:2R2). Similar to
the MYN program in some ways, participam®BYLTP lived at the DEPDC shelter, with all

living expenses provided. Unlike MYN, which included three years of education and training,
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BYLTP was a one year program. MYN participants were given paid posasostaffand
placed at other NGOstocarrytou i ndi vi dually funded projects,
terminated after one yeaBy my 2010field season, MRICRHhad beertaken over by the Thai
government and ties to DEPDresevered. | had difficultgbtainingspecific details about
the split,as thestaffwerereluctant to discuss the loss of funding and positions.

The general gals for DEPDC shifted in regards to the loss of two significant programs,
MYN and MRICRH. In 2010the organization strengthened its focus on gainingfoonal
education acreditation, and was actively planning a natwade conference with other
unaccredited educational grouphich took place in October of 201@EPDC expanded other
programs, opening a new shelter in Chiang Khong run by a former staff of the PatakyHalf Da
School, and expanded the CLC program to offer more clagsegsg my 2010 pilot study, |
found thaDEPDChadfive long-terminternational volunteers who were teaching Engdist
doing enrichment activitiest thePatak Half Day School and CLC. Thegdunteers committed
to stays of several month#lso, agroup of ten shotterm volunteers from an organization
called International Student Volunte¢nsd.)spent one week installing tile on the floors of
several classrooms.

DEPDC in 2011: My Disseation Fieldwork. During my dissertatiorfieldwork in July,
2011, the organization had experienced even more changes. A full year without the MYN or
BYLTP programs had made the overall organization less comprehensive in terms of providing
opportunitiedor graduating sixth gradera/hich will bediscussed belowSeveral funding
sources had discontinued funding, and the Patak Half Day School had raceepjed 40 new
students anturned awaypproximatelyl50 morechildren who arrived at the shelterlg in

the yeaibecause dthe limitednumber of teachers (see pp. 114he organizatiostill served
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the same groups of children, iMEPDCwas now reduced to the Patak Half Day School, the
CLC and the Chiang Khong shelter. TR€O had lost severakachers anddministrativestaff,
particularly becausthe organization wasetween one and two monthehind on payinghese
employees | witnessed two teachers telling the studatthe end of one school dthat they
would no longer be working at DERC. Although small grants had recently been acquired by
the organization, the biggest being framinternational organization call&dian International
(n.d.) they were not enough to cover graployegpay, on which the organization was behjnd
plus curent overhead costs.

DEPDC was still actively pursuing the official ndormal education credential for the
Patak Half Day School,ub its biggesgeneralgoal duringmy 2011field season was to gain
more funding and hire more staff. The Patak Half Balgoolhadshat-term international
volunteerghroughout the yeaincluding ten volunteers from International Student Volunteers
(n.d.) The international volunteers taught English ditdgames and other activities with the
children, but the loss darhaispeaking teachers meant that remaining teachers had to combine
age groups and grades into one classroom. The CLC program continued to function despite
funding losses, though with a reduction in the number of classes.

During the2011 fieldseason| was able to visit the DEPDC center in Chiang Khong.
The Chiang Khong center housaide girls, all of which are defined as human trafficking
victims, and servedeveral other girls living with family or friends in the Chiang Khong area.
The girlswereall enrolled at local government schools. Ttgang Khong school district was
much more open to allowing stateless children into the schools, according to the director of the
shelter. Whereas, the Mae Sai school distvadresistant to allowing stateleskildren to

enroll, according tehe DEPDC director The Chiang Khong shelter conductestational and
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life skills training for the girls at the shelter, in addition to providing them with food and shelter,
uniforms and fees for school, and helping witair government school studies
(Trakulphadetkrai, 2011)

At the Chiang Khong shelten 2011, | was able to observe a mushroom farming
vocationalprojectthat theshelterhad instituted.This project taught vocational skills and
provided both fundingrad food for the shelter, whicoffset their funding issues. Later, | learned
that mushroom farming had become a common practice among NGOs in Thailand (Simon
Baker, personal communication, February 8, 2012).

Change atCPDC. Although the majority of mgata werelerived from interviews and
observations conducted at DEPDC, | felt it important to include CPDC in the study. SRDC
younger and less established organization in comparison with DEAMAE offers perspective
on the drastic differencestien organizations combining education and-lanthan trafficking
work. Here, | providaletails from my first visit in 2009, my pilot study in 2010 and my
dissertation fieldwork in 2011l usedthe same characteristics of CPDC that | usediescribe
DEPDC: groups of children served, programs provided, funding sources, goals of the
organization, facilities, and accreditation of education program. | also consider it useful to
compare the changes in these categories over timiéigure 13, | show Pattaythe location of
CPDC, on the map of Thailand provide comparisons of the two sites based on these changes
in Chapter Five.

CPDC in2002 My Initial Visit. When I first visited CPDC in July, 2009, it was called
the Pattaya School for Street Childeerdit served approximatel®0 boys and20 girls at its
shelter(see Appendix Bplates30-36). Located in a rural area near the city of Pat{age

Figure 13) the Pattaya School for Street Children was serving three groups of children: street
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childrenwho lived on the streets of Pattaya, human trafficking victims who had been rescued
from trafficking situations and referred to the NGO by local police and other NE@Eaya
Daily News, 2009)and children living in the local slums. The NGO had recgnitghased
land and begun building on the property but at the time had a temporary wood an@ bambo
shelter that housespproximately20 boys, and a similar structure that housed approximately
girls. The children living at the shelter were receivingoadion from the three teachers who
conducted class in an open air wood and bamboo classhaddoubled as a covered dining
area(see Appendix Bplate33). These teachers taught basic Thai literacgt mathand one
temporary internanal volunteer taght English. Behind the temporary sheltesras a catfish
pond(see Appendix B:36) pig pen and a chicken cotbyatwere to be used to provide food
and incone for the children.

In addition to the shelter, the NGO also ad other programs: asutreachcenter in a
storefront in the heart of the Pattaya Walking Street district, and an investigations department
headed by NGO director Supagon Noja (Khun Ja) who gathered information on pedophiles and
sex tourists for local police, ameho cooperated with pale on investigationgsee Appendix B:
plates49-51). The organization was actively building new permanent structures to house the
children at the sheltésee Appendix Bplate31). The NGO wanted to expand all three branches
of the organization: shelteoutreachandinvestigations, all of which were dependent on
increased funding. Thgeneralgoal of theorganizatiorwas to develop the newly acquired
property to serve more children and to hire morestefh e or gani zati onds prog
unclea during my initial visit, beyond increasing the number of staff to teach and take care of

the children.
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CPDC in201Q The Pilot Sudy. In 2010, the organization had changed its name to
CPDC, had solidified its relationship under the administrativeretia of the largemulti-
national NGO Huma Help Networkhad completed construction on several new structures for
the children(see Appendix Bplates37 and41), andhadbegun construction on other structures
(see Appendix Bplates40, 42, 43. CPDChad recently established relationships with local
public schools and many of the children that they served were enrofietnal education
programs at government schofIsakulphadetkrai, 2011)Only children who were recently
removed from crisis sitt@ns and new to the shelter were not enrolled in the public schools.
The outreach center had relocated to a new facility called thelBrGpnter and offered short
term safety for street children who were not ready or willing to come to the sheitas. ablego
visit this site during the pilottsdyin 2010,as well as visit the nearby slums from which many of
the local street children canigee Appendix A)

The organization continued serving the same three groups of children, street children,
humantrafficking victims and children living in local slums. By 2010, the organization was
housing approximatel§0 children a threefold increase since 200€. P D Ce@ligation program
had changed dramatically since 2009. Instead of educating all of ttheentat the shelter, most
of the children were now enrolled in local government schools. Only a few children, recently
arrived at the shelter from crisis situations, remained at the shelter alFearthan ten
children were receiving basic educatidhai language, cooking, gardenirfigpm thestaff at the
shelter, in addition to counseling, and were given minor chores and duties throughout the day,
typically under the supervision of a staff member. One of the teachers from 2009 had changed
jobs andshenow worked at the outreach center, now called the Irdpenter. The outreach

center had relocated since 2009, and now provided food, showers and beds for street children
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who did not want to come to the CPDC shelter, and leave their life on this.stféés Dropln
Center allowed staff to establish rapport with the children, check in on them periodically, and
begin trying to convince the children to leave sthiéetandget an educatiom government
schools and at CPDC

CPDC had greatly increag¢he amount of funding and number of sources simgegisit
in 2009. A large wooden sign now stood at the entrance of the property with the names of
several European embassies, international organizations and local groups who had become
funding partnersvith CPDC. Three permanent shelter structures for the children had been
completed, along with a new office building and health services building. Three more shelters
had begun construction, in addition to a large dining and kitchen building, and atieduca
building. A large garden had been established at the back of the property, and a large area for
soccer had been cleared and level&d:overed, opesair sports area was also under
construction. A large stone wall topped with broken glass had lzegally completed around
the entire property. The pig pens, catfish pond and chicken coop weresi#;inowever, the
director told me that they are not used for food or money, but rather as teaching tools for students
learning agricultural skills.

Now, instead of three teachers at the shglere were several staff members who were
referred to as hougmarents. These houparents lived in the shelter buildings with the children,
though they had their own personal quarters in each buildimidne morning, buse parents
were responsible for getting the children up, dressed, fed and off to stlooa of the six
government schoalsin the afternoon, the houparents walked the children back from school,
and were responsible for: feeding,esupvi si ng chil drends nightly <ch

getting ready for bed. The hougarents rotated supervision of the children who stayed at the
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shelter all day. A patime nurse and patime psychologist had been hired, who worked in the
newmedrcal building. Another staff member was hired to cook meals for children andeastdff
to tend the garden. This staff membtso supervised the children who stayed at the shelter all
day, teaching them cooking and gardening skills.

The accreditationfo CPDCO0s educati on pissikepyzaldah ad becc
most children were attendjraccredited government schooldowever, there was no official
accreditation of thenformal educationsuch as cooking and gardenibgjng provided for the
children who were new to the shelter and getenrolled ingovernmenschoos.

CPDC in2011 My Dissertation Reldwork. By July of 2011, CPDC had completed the
construction of all of their facilities, ich now included three sheltbuildingsfor boys(see
Appendix B:plate48), three sheltebuildingsfor girls (see Appendix Bplate45), a dining hall
(see Appendix Bplate44), a medical buildingsee Appendix Bplate47), an office(see
Appendix B:plate47), amultiple-room education buildingsee Appadix B: plate46), a soccer
field, a covered basketball court and surrounded by a stone wall. All of the children at the shelter
were now enrolled in over six different public schools, includ@inast two children attendirag
school for special needsitdren. CPDC transformed its educational efforts from housing and
educating children strictly at the shelter, to enrolling all of their childreménof sixpublic Thai
schoolgTrakulphadetkrai, 2011)The change from employing full time teachers hodse
parents at CPDC to the reliance on public schools for the education of the children mehat that
CPDC staff changed tmles ashouseparens and caregivesrather tharasteachers.

Instead of providindpasic, informakducationin literacy andvocational skillsor the
children, CPDC now had an education building that was used on the weekends to provide both

enrichment activities for childreisuch as sports, arts and crafts, and a libeang,norformal
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educationn basic literacyor childrenliving in the slums. The building had Eassroom with

several computers, and another rooitihw& small collection of books, as welltables and

seatingfor children to read. Another room in the building was used as an arts and crafts
classroom.By 2011, the sign with the names of partners had many more names than the
previous year. Placed around the property on various buildings were posters for upcoming
fundraising activities, and signs for events that had been conducted with local community groups
and charities. The dining hall and kitchen building was completed between my 2010 and 2011
trips (Appendix B: plate 44)and an open air covered basketball court was also completed. The
stone wall now completely surrounded the property, and both tneetoavers were growing
throughout the formerly barren prope(ppendix B: plate 46)

General gals for CPDC were now focused on hiring more staff, as facilities were now
completedThe organizationd6s program goaldssesiwer e to
basic academic skills and vocational training in their education building for children from the
slums and adults in the communityhe aim of CPDC did not change from its original threefold
aim of providing protection, education and a futweudlnerable childrepnbut the manner that
they approached this aim had improved between 2009 and Rtk#asing the funding for staff
was another goal of the organization, despite the growth in funding. Funding for staff is more
difficult to attain canpared to funding for facilities and other tangible items. Also, finding staff
that are both committed to the organization for thei@mm, and willing to do the difficult work
for little pay, proved to be a major obstacle for the NGO.

Thedifferences at the organizatioacross timallowed for an unanticipated set of
findings and comparisons. Similarities also exetiN®een the two organizations, for example,

both organizations serve human trafficking victims, stateless children -aistt populatios.
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Many of the street children at CPDC are stateless, and both organizations target vulnerable
children. The differences between how these groups are defined at each organization are minor,
and unlike the definition of human trafficking often usedasearch ohuman trafficking
(Laczko, 200% both organizations use broad terms to determine the vulnerability that many
different groups of children face in Southeast A€d=PDC focuses on stateless children
undocumented migrants and kilibe minoriies as atrisk to human traffickingwhereasCPDC
focuses on street childremdchildren lving in the slums as aisk to human trafficking.

Through theidistinctprograms, both NGOs are working on the difficult task of
protecton by providingvictims of trafficking and exploitatioa safe place to live and using
formal, nonrformal and informal education programs to reduce the likelihood of returning to
exploitation. Both organizations focus morepsaventing new victims of human trafficking and
other forms of exploitation of children based on thesesk groups described abov€PDC and
DEPDC see educatiors he most important element of preventionatrisk children, though
each organization approaches education and conceptualizes the mingsptects of education in
different ways. The previous descriptions of the basic features and characteristics of both
organizations addressed reseayubstion one. Next, | providemportant changes over time to
both organizations to address reseansdstjons two and fouo illustrate the processes, issues
and contextual factors impacting childre@ollectively, these findings constitute the case
Thematic Findings

The previous descriptive sections gave concrete details to the complex work of these
NGOs. The thematic findings were developed from data gathered in the 2010 dissertation study
research seasorl.he thematic findings are better understood through the lenses provided by this

background information, and the contextualization provided bigrstanding theyshamic
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nature of their work and the issué5s illustrated inTable 2below,the overall organization of

the data is categorized into three supelinate themes: problems, benefits for childesrd

goals. These themes and their stiiemes were derivefiom interview transcripts, field notes,

and photographs using qualitative data analysis methods as described in Chapter Three. The
themes relate teesearch questions three and fioyeillustrating how the processes, interactions,
issues contextual factors and organization features impact students, teachers and staff.
Additionally, interview data assisted in provided clarification on research questions one, two and
four regarding further details on issues and contextual factors imgpatiidents, teachers and

staff.

Table 3shows the number of occurrences of particular themes and subthemes in the
interview data. The importance of particular subthemes over other subthemes was determined in
part by the number of instances a subtheppeared in the datd.verified the importance of
subthemes using field notes, photographic and documentféattner, my use of member
checks and an expert audit review allowed me to confirm and verify these findings and their
presentation according the themes and subthemd&sable 3 shows the thematic findings for the

dissertation study.
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Table 3

Number of instances of themes and-sutmes by teachers and staff, and by students

Theme SubTheme Number of Number of instances in
instances in the dat the data
Teachers and staff Students

Problems 99 (total) 91 (total)
Statelessness 21 6
Poverty 6 25
Other Problems 72 (total) 62 (total)
Family problems 7 14

Family pressure to work 9 11
Border issues 4 8
Language issues 7 8
Funding issues 2 5

Community/social presse 2 0 (2 from translator)
for children to earrmoney

Staff retention issues 8 8
Mental healthpehavior, 17 4
learningissues of students
Government accreditation 13 0
of program
Cultural barriers 3 2
Benefits 83 (total) 142 (total)
Literacy 11 14
Learn life skills 22 20
Protection 9 10
Opportunity and access 13 57 (17 specifically used
theword opportunity)
Care 3 13
Confidence 3 1
Free 22 29
Build relationships 11 12
Goals 32 (total) 45 (total)
Education goals 7 29
Work goals 9 11
Altruistic goals 16 5
Problems

An anticipated but unfortunate finding was the size and sgwdrihe problems faced by

the children and theeachers and staff at theganizatios. In my intervievs, | asked questions
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that were intended to elucidate this broad catedomhlems(see Appendix D: interview
guides) | asked interviewees about thebstacles, their needs and their biggest problérhs
largest and most powerful of these gbhbmes were statdsness and povelisee Table B8 The
number of instances was not the only way that | determined the importaatieenfie or sub
theme. lalso discerned the quality of evidence for a particular theme in the interview data and in
my field notes. For example, if interviewees use the o when talking about themselves
or other children, this was considered an instance of the povertgthéa student gave a
detailed description of problems related to money when talking about themselves or other
children, this was also an instanddte poverty theme. &ailed descriptions added to the
quality of evidence for the poverty theme, anasthconsidered themes with more quality
evidenceao have more importance.

| asked thestudents and teachers about the biggest problems for the students and for
DEPDC Onestudentespondedi DEPDC needs a schoaoMdffdilite t o go
crossthebordér ( St udent 16, ThiER{pPase cohfaihetements afl ) .
statelessness that effected individwals the organizationl subkdivided the statelessness
problems into individual problems and organization problems becausemqfd¢bgonsand
subsequent response#&/hen asked about problems for students at DERDEe st udent 0s
answer was fAPoor, and their tpreeddherhtogobaandt hav
workdb ( Student 16, . |kd§dered thishéthlcBild podetylissue and a
family poverty issue so | accounted for two ssttegoriesvithin the povertyissue child issues
and famiy issues.| grouped the othdProblemssubthemes in Thle 3into one category |
termedOther Problemgsee Figure 14 Within the Other Problemsheme, | founden

subcategoriesBelow, Figure 2 illustrates thd’roblemstheme and its subcategories.
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Figure 12 Problems theme with subcategories
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Statelessness

Statelessness a theme thadrosevery powerfully inthe data(see Table B | did not
subdivide theStatelessnesheme in Table 3 Rather, | chose to use the Inspiration software to
visually subdivide the themgnspiration Software2011) Statelessnessan bebroken into two
main categories: individuagdsues and organization issuésdividual level issues related to
statelessness are those experienced by the individual students, teachers and staff, and
organizatiorievel isses related to statelessness are those experienced by the organization as a
whole or impede the overall work of the organizatidime theme is furtheubdivided

according to Figured

government accreditation of
ngo educational programs

Human trafficking

organization level definitional issues
> 1ssues
Thai and mternational
—- funding
Statelessness I—

children

— P | individual level issues

teachers and staff

G

Figure B. Subcategories of tretatelessnesheme
Organizationlevel issues
Statelessness of the children being served at these two NG@gphafound effect on the

work of these organizations. I n terms of

ac

c
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funding from Thai sources, and funding from international sources, the lack of official
immigration or citizenship documentation for rhos all of the children at theGOscreates
important problems for their woifEuropean Commissio2004)

First, for DEPDC, the lack of government accreditation of their education programs
created a significant obstacle to the effectiveness of tleek.wI'he Thai ducation system is a
well-developed system with an extensive vocational anefownal education sectg6pires,

2009) However, not all private educational programs in Thailand are officially accredited by the
g o v e r s Nierigtry od Edwcation Spires, 2009), including private Thai language schools and
NGOs. Thailand has also adopted a new Education Hgodlicy in the Thai constitutiofChild

Rights International Network, 20113llowing all children regardless of nationality free

edwcational access for a compulsory period of nine years and optional free educational access for
twelve years of basic education. Alslee number of years was increased wiheriil5-year free
education programme forlalvas adopted by the Thai governman2009(Child Rights

International Network, 2011)However, according to NGO staff and children, not eVecyl

school district enforces these new policies, leaving an educational gap to be filled by NGOs.
One teacher stated,efiWpohametaahkw dawitbuf(Te
7/12/2011).This dejure versus defacto discrepancy is important to the context within which the
NGO operates.

Therefore, ¢ ongrideKtéiprogyamddePrigioidethe student
officially sanctioned pyof of program completion, diploma or credit. This becomes a new
barrier to DEPDC studer@further education at government schools. Several children at
DEPDC stated that they wished DEPDC offered high school courses so that they could continue

their studies beyond grade six. DEPDC does offer students a certificate for completing grade
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six, and though this certificate does not grant the students access to governmen{safools
Appendix B:plates54-56), does give a tangible credentitile certificateto offer to employers
or other uraccredited nofiormal education programs.

Next, the climate of current asttuman trafficking efforts within the Thai government
allows for varied interpretation of the problematic definitiomoman trafficking (Lacko,
2005. Funding earmarked for combating human trafficking may not be available to prevention
programs, particularly those who dotreerveonly rescuechuman trafficking victims.
Especiallyin the Mae Sai district, large numbers of Burmese and ethimiarity migrantscross
the border daily. Along with the formal border crossing in Mae Sai, there are also many
informal border crossingsee Appendix Bplates28-29). Local prejudices may also impact the
interpretation of the stipulations attachedunoding for programs that benefit stateless or
undocumented migrant children. Also, the difference between those who define themselves as
hill-tribe peoples, rather than undocumented migrémt$ercomplicates the issue. Some Hill
tribes, such as th&kha, live along both sides of the THawrma bordefsee Appendix Bplate
52). The border in this mountainous region is often indistinguishable aside from checkpoints on
roads, and transient hillibe people may traverse the bordany times per yeabeyond the
view of Thai immigration officials. As | discussed in Chapter Three, provingdrei
citizenship as a hill tribe person is a cumbersome -tiomsuming, and expensipeocess. As
Baker (2000) arguedhe definition of human trafficking caasily become manipulated by
governments and other stakelders to push the responsibility of taking care of and protecting
exploited and victimized people off on other governmentsle attempting to control child
labor and undocumented migrationlow human trafficking is defined then becomes impacted

by issues such @ammigration, prejudiceand government corruption.urhan trafficking victims
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can be radefined as illegal immigrantsy various stakeholderas well as atisk groups re
defined asindocumented aliens, andrfdingfor NGOscan beeffectedby changes in donor
prioritiesregardinghuman rightsrersushuman security issueM{chael, 2002 Spires, 200b

Finally, internationalind Thaifunding sourcefor NGOsare often shorterm(Green,
King, & Miller-Dawkins, 2010)influenced by media and public percept{@mtrobus, 1987)
and have decreased due to global economic crises (Malhotra, Ziff)at both NGOs
discussed the difficulty that funding stipulations have caused the organsza@ioe staff
member noted, Aémany changes in funding, tsun
countrieso (Teac he Ofted, granis Eadp Ih&€percentage 6f mankd tha) can
be used for staff, often requiring the majority of fundbecspent on facilities and other tangible
items. Both DEPDC and CPD@ad staffing issues, while at the same tirhadavailable
fundingstrictly earmarkedor other purposesuch as building constructior\ staff member
pointed out, 0§ odyuseddld pemattet daodm staffo (Tea
7/20/2011). International funding follows media and public opinion on hot topics, rarely
committing to long term support of less sensationalizable issues, according to administrators at
both NGOs. Onstaff membediscussed with me the difficulty of getting financial partners to
promote the positive results of their work, preferring to remortheir websites and in their
publicationson sensationalized amyenoutdated problems that some of théddrien
experienced prior tarrival at the NG{Brennan, 2005) Even withinThailand, with recent
natural disasters such as tlaetequake in Northern Thailand (CNN Wire Staff, 2011), border
disputes with Cambodi&IA.gov, 2011) and fooding in Centrallhailand Sattha, &
Wipatayotin, 2011), funding for NGOs has been diverted to other cidss, many national

and international NGO funding sources have shifted in recent years from supporting an
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ARal ternative system of systamgtanandsoone aimaddaebpirgn d e n t
compl ementary to the state system, with the i
toastatgpr ovi ded Rodeu20@/YX iThismowerallshift for funding sources has a

powerful impact on NGOs like DEFC, who operate outside the state education system.

Funding for antitrafficking NGOs has also changed in recent years with a focus of funding

agencies such as USAID on measures to improve government mechanisms

(HumanTrafficking.org, 2007).

Individual level issues.

Many of the instances of the Statelessness theme in Table 2 were individual level issues.
Individual level issues related to statelessnessvitiin two subcategories, childkn 6 s i ssues,
andteacheiand staffissueqsee Figure 16)I first focuson the bigger issuef the two,
chil dr enChhs lidsrsennedss. st at el essness i ssues corres
documentation, border issues, and membership in an ethnic minority.

Childremds i.ssues

Most often individual legl issues of statelessness experienced by the children surfaced in
interviews i ®dmphma sThes \Dé8iudemt 5aDEPDE, 7/12/201D),ré i &
we dondét have an | D card t o o0(tudestd5 DEFPRC, bor der ,
7/15/201). The United Nations Childrendés Fund (2011
children born in Thailand each year are not registered at [8rihof thestudentd interviewed
usedtheir lack of IDto describe statelessned3espite the new law disciexs above, | found that
several of the children at DEPDC had actually attempted to go to the government school prior to
attending DPP D C. One student r emar,k etdh e yildiadonpdti eadc ct

because 1 d6m t oo sl ow011).SInef@rencettotielovermer® DC, 7/ 1
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schools in the Mae Sai district, a student sa
accept other children anymore, but here, they already open and start school for a while, and | go
totalktotheteadhr , and t he 1 e@Ks,hejrusstaicdo,med Gakn,d st udy
16, DEPDC, 7/13/2011)Anot her student stated Aébefore, |
did not accept me. That i s why | tadenh®& her e,
DEPDC, 7/13/2011)However, unlike in the school issues faced by DERDMai Sai, the girls
at the Chiang Khong center all attended government school, as did the children at CPDC.
Despite many of the chil dhoagicénterandab@PBOC,thea s st at
organizations were able to gain access to government schools, insinuating potential inconsistency
in the implementation of education policies by district.

Several issues maxkplainwhy Mae Sai district has created a barteestateless children
in their schools. One issue is the continued military conflict between government and rebel
forces in BurmgAsia Watch Report, 1993) With each major militarglashcomes an increased
number of refugeesrossingthe border. Somef these refugees go through official immigration
channels, and some do nparticularly those who do not have citizenship in their home country
aready One student pointed out, fAiSometi mes the ir
Thailandand el | us 6Go back to Burmadéo (Student 21,
half-hour motorcycleide from his home in Burma to the border every day, to geherdDEPDC
bus. This student haw choice but to return home on days when the officiaietichildren
away. Local Thai perceptions of th migrantpopulation vay andhave an impadtow local
school officialsview statelesand undocumented migracttildren. Although Thailand spends
over 20% of its national budget on education (Office o2Etlecation Council, 2007)ufther

financialpressure has also been placed on schawie ghe global economic crisis, which like in
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the United States, ay impact how taxpayers feel about undocumented students in the schools
(The Thailand Project, 2011 Pne student said that DEPDC was i
have the opportunity to go outsi deowewwrmsit hey ¢
observedthere are children crossing tBermaborder in Thai government school uniforms, and
whether these are wealthy or poor childfiemm Burmais unclear.The Office of the National
Education Commission Thailand (2002) has been tasked with overall Thai education reform
which includes decentralization of the education system.r a | a+idz efids nsaclhlo ol s O
(Office of the Education Council, 2007, pp. 68) continue to struggle for resources despite new
education reform. One important aspect of current reform initiatives is decentralizing and
improving rural school funding and infrastructure whiaH likely alter the current situation in
government schools in Northern Thailand.

The children at the Mae Sai shelter also discussed their limits on travel because of
statelessnesdHill tribe people in Thailand are not allowed to travel outside tbeal province
without a Thai ID(Minorities at Risk Project, 2004and ofterthe tribes are split across borders
(Williams, 2008). There are no specific hittibe government schoo{see Appendix Bplate
53), and in many cases, because of the disttamgovernment schools and the lack of school
busses to hill tribe villages, government schaoéssimply inaccessible to masghool age hill
tribe children. Even those hill tribe children that can access government schools drop out at a
disproportiongely high rate. Migration is a historical legacy of the hill tribes in Southeast Asia
yet under current travel restrictions, once a hill tribe person moves outside their local province
for work, they become highly vulnerable to trafficking and explatgtand limited to low

paying jobs (Minorities at Risk Project, 20@xen, 2005).
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Temporary work visas are available to hill tribes that choose to access this option, but
fear of government officials and lack of both resources and awareness ospgpftien prevent
hill tribe people fromaccesingthese.Instead labor traffickers who travel to hill tribe villages
recruiting workers become the most accessible and readily available option faiHyook
2002) The issues regarding work access implaetchildren at DEPDC greatly, and the
accreditation issue for DEPDCO6s education pro
foritschildren.As one student stated, fgadenteygotditear s wh c
thistheygotowork,ah we dondét know what they are doingbo
Anot her student said, AParents, they are real
out to work and theypy (8haGtdekhkbhowdwh®E®DChey/ 8
of future work prospects is evident in these quotes.

Border issues constitute a significant dimensuathin thestatelessess issuér
children Border officialsin Mae Saicharge a 40 baht (Thai currency) fee for adults to cross the
border from Burmao Thailand, however children can cross without a fee. However, without an
official ID from Burma, most children cross the border for free until they begin to look like an
adult, which for some may be many years prior to adulthood. One way that weBilthieese
resolve this issue is through an ID card from Burma or a school uniform. However, DEPDC
does not have uniforms for its students, which also creates an obstacle for students who live in
Burma but attend Patak Half Day School.

The final signifcant dimension of statelessnésischildrenis membership in an ethnic
minority. Racism and discrimination toward ethnic minorities in Southeast Asia has been
documented (Minorities At Risk, 20Pdnd in Thailand there are pronounced economic

disparitiesbetween Thais and hill tribe people (Brown, 199y translator, who attended
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DEPDC, and government ndarmal and formal education, acknowledged that she had negative
experiences in Thai government school due to her stateless status. Below is @rfrexcerur
discussion on this issue:
Translator: You know if you dondét have a T
even though you are really smart or good at whatever, really talkative. But, if you go
out side, i f you shpoyauonil fedl,becaese Yo are notaccontident e n
anymore, because if like other Thai people say something or whatever, you are not going
tod dondt know, I f eel treadus, and you willdhe . You
afraid that they are going t@bmean to you. Lik& @, you are not Thai, why did you
say it like thad.
Researcher: Did you ever get anybody doing that?
T: What do you mean?
R: Thai people give you a hard time?
T: Yeah.
R: Yeah?
T: When | go to school, they are really mean. Theyavest | i ke, AOh, you
(discussion with Translator following the interview of Student 19, DEPDC, 7/14/2011)
|l interpret this discussion andthdphessuréesr ans |
that stateless and undacented childen face in schoplin additon to the official pressures
associated witlpolicy. Ethnic minorities in Thailand face many barriers to their access to
education. For example, Al can come to study
drivebak homeo (Student 5, DEPDC, 7/12/2011), il

children havewith accessing school due to distance and transportation. Another student noted
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the distance issue as wel Nl <sdnappakifhaiad |y f a

communicate, and | will have a good futureo (

student c ovante studyeudti] | graduateniversity, but my parents live in Burma, so

it is really diffi culll,DERDG, 7/6420614)s t he border o (
Access to education is an important element to statelessness theme, particularly in how it

i mpacts ethnic minority childrends opportunit

barriers to educational access for st@®kend ethnic minority children. One student pointed out,

you fican work wherever you want if you know T

education in stateless ethnic minority children acts as a barrier to further education, for example,

i S o stdents are really old, really big, but they are still in kinderggrtérhey come to

school really | ate, when they are already rea

1, DEPDC, 7/12/2011)Language, in particular, impedes the educatfomany of the students

atDEPDC.One teacher acknowledged that many stude

when | tell them something, they not really u

Another teacher discussed the difficulties in teaglstudents from different linguistic

backgrounds, AThai |l anguageodo is the most diff

Bur mese, we have too many nationalities, so t

7/14/2011). At DEPDC, students repnatsmany linguistically distinct ethnic minorities,

includingBurmese, Shan, Akha, Karen, Lisou, Tai Yai, Tai Lou, Kachin, amdrtgj(see

Appendix B:plate13). Even though hill tribe people born in Thailand can attain an official Thai

ID, the process isamplex. Often, hill tribe people are illiterate in their native language and

Thai, even if they speak Thai, and many do not. Thus, navigating the difficult citizenship
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process with Thai officials and Thai forms is made even more diffidiiis issuealso

il lTustrates the i1 mportance of Thapp.1l13anguage I
DEPDC provided the bulk of my data statelessnesipwever, statelessnesiso

emergedn my datafrom CPDC. Although none of the children | interviewed spdkectly of

statelessness in the manner that the DEPDC children did, four children from CPDC mentioned

that learning Thai was difficult for themWhen describing CPDC, one student said the

organi zation hel ps fAéspeci acthildgenandgbandohedc hi | dr e

childreno (Student 27, CPDC, 7/23/2011), whil

children whose families dondét have enough tim

(Student 26, CPDC, 7/23/2011). Toclardy, st af f member stated fnésom

statelesso, (CPDC staff, 7/23/2011) the Of the

organization did not provide exact numbers of stateless children being.séwegame staff

member pointedut at the end of one of my student interviews that the child, approximately 10

years old, was trafficked from Cambodia to Pattaydahe sex industry, rescued by another

NGO and referred to CPDC (during Student 32 interview, CPDC, 7/23/2011). Onelidiésk

t hat CPDC faces is investigating each chil dos

street or in local slums, often unaccompanied, or living with other street children. The number

of children born in Thailand versus other GMS coiestrs difficult to determine, particularly if

they were abandoned at an early age or have lived on the streets for an extended amount of time.

After | returned from my 2011 field season, staff at CPDC was able to provide me with further

information on sateless children in their care. As of February, 2012, CPDC has served 101

children without formal documentation of birth or housing registration. Of these 101 children,

CPDC has obtained official documentation for 95 of these children through offiaiahels. Of
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the remaining six children, four are currently being processed through official channels and two
children are currently being investigated. Despite the significant difficulties associated with
investigating the backgrounds of these childredPDC has been highly successful. The NGO
has been able to navigate the current system to the benefit of the children in their care. In light
of their success, it is important to understand the difficulties involved in this i$ge.
following passage &mthe interview transcriptf one ofCPD® s  Blusteatedthe connection
betweerstatelessness, poverbyuman trafficking, and otheocial problems
ébecause now out si de ommnytchildrenunwarged thildrey, o u h a
they are unwaed pregnant. When they get pregnant, and they have like new babies,
and she doesnd6t have the ability to take ¢
So same again as her mom. So this kind of children increase more and more and more in
the future, so getting worse and worse and \
or one organization but all together, whole world, OK or if we talk about Thailand,
Thailand. Thailand have to have a big revolution, for this problem, you have to inform
teenagers about how to be a good mother an
ready for you to have a babyéeven though w
of children, but actually in mind they still feel they were abandoned, so dhessttheir
life like,likenoone care about myself so 1061l do any
for their own |ifeéso difficult, we donot
In sum, satelessness is a major issue affecting the children includbisistudy. In
addition to not having official citizenship records in either Thailand or another GMS country,
many children also face barriers related to border issues and membership in ethnic minorities.

Vulnerability and atisk statusare importantonnections tstatelessnedsr childrenat these
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NGOs,consideringhe converging impacts of linguistic differences, literacy, official
documentation, racism, discrimination, inconsistency in law enforcement and government
corruption, as well as othebsacles to accessing educatiddtatelessness impacts the
childrends education in many ways and also i m
and preventuture human trafficking victimization.Taking into account the difficulties that the
staelessness issue presents, there is a major discrepancy between how children at both NGOs are
accessing the gover nmdocuménstion progessy Whetherthiend mi gr
discrepancy is due to NGO differences or local and regional governmen¢nitiés is unclear
and warrants further investigation.

Teacherand daff issues

The theme oftatelessness arose in the daito forteachers and staféeeFigure 16.
Although DEPDC does give a certificate to students who complete the sixth gesldektbf
official accreditatiorthat is transferable to government schools causes many children to leave the
program prior to completion. Teachers discussed children being apathetic towards school as they
got older and moved up in grades, expressingfrusat i on toward chil dren i
careédondét dasswodkmewor ka,t(Teachet 2, DEPBQG) 7/11/2011), which
made teaching the older children more difficult. Teachers and staff encouraged children to stay
in school, despite the lack of aeditation, and the uncertainty of the utilityaDEPDC
certificate. Ot her teachers pointed to the childrenods
causing students to be fAénot really confident
rightandwhat s wr ongéo ( Teacher InadditioDth fedaftingclassd 11/ 2011

content, the teachers struggled wbthilding student confidence.
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Lack of funding also has implications for the work of teachers and staff on a personal
level, as the organizatiocannot house all of the children it serves aPatkHalf Day School.
Many children from Burmavhom the organization cannot house or livefar from the border
to travel each daynove in with extended family or acquaintances in Thailand, but@&s o
teacher discussefi,| f t hey candét find a place to stay in
DEPDC, 7/11/2011). A teacher pointed out that many of the students have a difficult time
understanding what they are supposed to do in each classe &hether c i dlaeldof Afcul t ur
experience in schook wh etrlreey ar e fr om,0 é nfeeyabceh elra n2gas aDgeeP D C |
possible causes afgrowingdisengagement afiderstudentsat the Patak Halbay Schooks
they progressed through the grade levdlsachers also discussed frustration about retention
issues Other teachers pointed docombination of statelessness aadreditation of the program
as a major frustration because fiéafter you gr

becausegu dondédt have an | Do (Teacher 3, 7/12/ 201

expressed the futility that many of the stude
werestatelessa | | moved back to Bur ma, .iogheddixtm ot have
grade, seventh grade or ninth grade and moved

Teachers at DEPDC are also aware of the practical importance of literacy in the Thai
language for their students, as most of the children will end yimgtan Thailand for work.
Several teachers cited Thai | iteracy as i mper
is the most i mportant thing for the students
6, DEPDC, 7/13/2011)ii T h @dreo that want to study here, they want to study Thai, at least
they can get a job in Thailidndd a(yTeaealhdry &§,arD

whenever | go to work, | can speak Thai to co
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17, DEPDC, 7/14/2011)Theimportance of Thai for work is an important reasontifigr focus
on Thai | anguage | iteracy in DEPDCG6s curricul
courses in Thai.
Teachers andaff at DEPDC were also discouraged bg thck of trust between the
parents or relatives who the children are living with, and the organization. Stgtededgns
are not always forthcoming with the organization about students who drop out of the DEPDC
program. Teachers and staff visit eveamily or guardian of the students two times per year
after each semester ends. If a student drops out of the school, the teacher will conduct another
home visit, which is sometimes problematic as
some &milies live Burma, and then they take the children to the aunt who lives in Thailand.
Later, when the children grow up, the aunt wa
DEPDC, 7/14/2011)One student, when askecdhi#wanted to continue schoolirzdter the sixth
grade, responded, fAlt depends S0omesocgesnsonmed ( St u
did arise from the pareé¢acher relationship:
Actually, I will not be able to come to sc
buttheteachr go t o my home and talked with my p
So next year, | dondét know i f I will be ab
still goes and talks to my parents, | might come to study again. (Student 17, DEPDC,
7/14/2011)
Finally, teachers and staff expressed difficulty related to the care of the children at DEBDC.

one teacher described,
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Here, it is not like if you are a teacher, you will be only alhea. You actually do
everything. Like for me, | take care of tbleildren, the health. You have to make sure
that they are healthy enough, and they are clean. (Teacher 3, DEPDC, 7/13/2011)
The understanding thatudents are currently in, or will return to, vulnerable situations
arose irmy interviews withboth studets and teacher The importance of teaching life skills,
particularly awareness of community social probleonsh as human traffickingvas a
prominent thread throughanyof thes t u d e nttesadbc haenrds 0 For imstaree, whierel w s
asked aboutthemot | mportant thing that DEPDC teaches,
care of myself, and protect myselfo (Student
human traffickingodo (StiedventexpechDERPDE@mM T/o01&Xhdv
from human traffickingo (Teacher 3, DEPDC, 7/
stay away from human traffickingébadihenvironm
addition to learning about social problems, students also gave presentatiorthedmtapics to
the public using varioupresentation andurriculum material¢see Appendix Bplates21-22).
These materials included large colorful game boards to be used when teaching small children
about human rights, informative brochures whichuded important services available in the
community, and displays used at community events such as fairs and local celebfedions.
these ideas arose in the data, | began to pohdejuestion oivhether the work of these NGOs
could be seen as postponem@revention or protection of the chdren being servedI will
return to this question in depth in Chapter Fiscussindhow NGOs such as DEPDC will be
able to truly make an impact on the human trafficking issue in Thailand without more

comprehensie and consistent assistance from the Thai government
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In sum, gatelessness proved to be a substantial theme in relation to the work of NGOs.
Statelessness as a social problem is difficult to separate from another significant social justice
issue:povety. Although poverty and statelessnegseoften intertwined in the datapbw
report my findings ompoverty, particularly where distinct from statelessness, as a powerful force
which pushes children into vulnerable situatiolbe stark realities oftsldren living in poverty
in Southeast Asiand in the context of my research can be seen in the follexiceypt from my
interview with a teacher at CPDC.

Poverty.

The next major sukheme under the problems theme is povésée Table 2 | sub
divided this theme according to two main categories: child issues and family is&egsn this
section with a quote from a teacher in order to illustrate the complexity of the poverty issue.

(From Teacher 9, CPDC, 7/23/2011)

(during i nt e ellphomewingsExceise méteach@rsteps away to talk on

the cell phone)

Translator the person who called f¢feacher 9}he child is the one who is now HIV

infected and is now living at the hospital, in coma.

Me- How did she get the disease?

Translaor- Before she come here, uh huh.

Me- Was she living on the street?

TranslatorNo s he | ived with her family, but it

what is going on between that family, but she used to tell me many times that she sleep

with many many guys.

Me- For money?
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TranslatorFormoneybut | 6m not d$wrehfeor flaen Right f | odor
now we found after she lived here for almost 6 months that she is HIV infected. Frankly,
now she is leaving, so her famibften callus to talk about her case. What to do with this
case. Actually, they want to let her go.

Me- And she is in a coma?

Translator She cannot talk, anything, not say even a word.

(teacher comes back to table and talks to translator)

Translator She die

Me- We can stop, it is no problem.

Teacherlt 6 s oKk

Translator OK.

Me-What is the biggest challenge for you with working with these children?

(cell phone ring again, teacher steps away again

Me- Does it make you sad?

Translator A little bit, a little bit, not very, just a little bit, sometimes we feel like regret
for her | ife or for some other childrenos
family are really, really, really want to gain benefit from that child, without thinking of

any prollem, or any social problem, or anything. Just money sometimes, that too.
(teacher and translator talk again)

Translator She has to go to talk to the director

Me- Yeah yeah yeah

(stop the tape)
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To clarify, the child discussad this interviewwas 2 years old when she arrived at
CPDC after having contracted HIV/AIDS, askdewas14 years oldt the time of the interview.
| interpreted this interview to mean that the issues related to poverty were not cleareut
interwoven among issues of expédion and abuse, as well as health and seelhg. This
interview illustrates the difficult lives that some children have in extreme poverty, and the impact
that the poor decisions made by the adults in their lives can havesechiidren The passge
showed the emotional impact that this work has on staff, and the futility felt by staff in these
situations. The passage also highlighted the problem of labeling human rights abuses as human
trafficking, or modern slavery, rather than exploitationisTdnild was not a victim of human
trafficking, and poverty is not solely to blame for her death. Discerning the blame between
family and customens difficult, and the complex issues involved mean that NGOs must
broaden, not narrow, their definitionsatfrisk children in order to encompass the innumerable
variations of abuse and exploitation experienced by vulnerable children. Finally, this passage
solidified my thinking about the human trafficking debael how global human trafficking
discourse hadiverted attention away from the real issues of abuse and exploitation, and toward
politically manipulated definitions, designations and categories.

The issue of poverty is broad in its applicability to human trafficking prevention,
particularly in howthesetwo Thai NGOs conduct their work. In my data, poverty arose as a
two-pronged theme, specifically how poverty manifesteelf as an issuér the children
themselvesand how poverty manifestéidelf as an issue for families of ticdildren. This data
came from both teacher/staff interviews atudent interviews (see Table 3

Child Poverty Issues
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The strong influence of poverty on the children being served at the two research sites
became apparent early in the data analysis, and a findimgcipated Figure 14 shows the sub
themes of th&@overtytheme. Child Poverty Issuewere made up of several key sisbues:
pressure to work from family, community and friends, abuse and exploitation, abandonment,
homelessness, and drug and alcohel URather thadelineate these stibsues separately,
chose to discuss them in conjunction with other relatedssufes, in part to illustrate the

complexity of these issues and their interconnectedness to one another.

pressure from famby,
Lol comrminity, and
frends to work
abuse and

{-‘ child poverty 1ssues ]~

g drugs and alechel I

| abandoned’orphaned I

= | homelessness

Poverty

| dmgs and alcohol ]

o ‘ family poverty _
issues = siolence

=)

| education/life-skills I

Figure 14 Poverty theme withuf-themes.
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Childrenat the two NGOs face pressure to work from family and the comynuliany
experience abuse, includidgmestic violence, sexual abuse, and exploitation by pafanigy,
traffickers, and sex touristfAbandonment of children, patlarly in regards to CPDCChild
Protection and Development Center, n.d@jcestheminto vulnerable situationsncluding
homelessness and prostitutioAccording to Jitsuchon and Richter (2007), poverty rates in
Northern Thailand have actually imgved since 1988 to between 14% and 24% in 2a0d

remained below 8% for Pattaya. This economic growth is likely the attraction of undocumented

migrants and immigrants to these aredlo wever , t he United Nations C
thatin Thailandh er e wer e over 1 million children in 0
or phans, échildren who I|Iive and wor KtTheon t he s

Millenium Development Goals Report found that extreme poverty had fallen in Southeast Asia
from 24% in 1994 to 6% in 2004 (United Nations, 200Mpwever, he United Nations (2007,

pp. 26) found that 37% of children in Thailand live without both parents, an issue that is even
more likely among noiThai speaking households, poor householdsrarad households.

According to the United Nations Office on Drugs and Crime (2008), methamphetamyabgaor

use has grown in Thailand-he United Nations Development Programme (2010) found that
reports of domestic abuse are on the rise in Thailandnang of theseases involve alcohol

and druguse. The increase in reports, however, may be linked to new progressive laws making
domestic violence a crime and allowing abused women to take abusers to court. Drug abuse and
domestic violence are prevalembrld-wide, but in how they manifest in Thailand may relate to

the issues of poverty that these two NGOs work to addisshol and drug abuse by children

and their familiesand domestic abusarean issuen Pattya (McCamish, 2002as well as

Northen Thailand, andedence of these issuessapparentn the data, asdiscuss next



159

During five teacher interviews and ten student interviem®)11 the interviewegtalked
about parents forcing their children to woiix students said that the stomportant thing
about the Patak Half Day School was that it was free. Twelve students said that the Patak Half
Day School was for poor childrefhe pressure to work from parents or extended family is a
prominent aspect dhe child poverty issyavhich | found out firsthand As one student stated,
Afsome parents donodét want them to study, becau
2011) . Anot her student said, AParents, they
childrengooutandwer, and they dondt know where they go
trafficking, and some people use drugso (Stud
biggest problem that studeritad at the Patak Half Day School, sm¢ udent sandd, HfAépo
their parents dondét have money, and the paren
DEPDC, 7/13/2011))When di scussing his goals, a student
enoughéafter | graduate, | will e2p/200y aunt
This aunt bakes and sells bread as a street vendor. Even after graduating sixth grade, students
are aware of the difficulties that may | ie ah
they go, after this they go to work,andweddn know what they are doi ng¢
DEPDC, 7/20/2011)Many students were forthright about their goal to begin work soon, for
example, ANow I dm in third grade, next year |
f i xi ng(Swudent§ ®BPDC]/12/2011).

Community and social pressure for children to earn money arose in the data as a problem
pushing the students out of the Patak Hzdfy Schoal The lure of money does not always come

solelyfrom parental pressure, howeyas theollowing interview excerptllustrates



160

Some students leave and work in prostitution willfullizey segheir neighbors making
money, wite and call from Bangkok or other cities to say they are doing great, but
teachers know they are in prostitution. Some garerll tell their own daughters and
sons, fAsee, other people go out and they c
house, why donét you go and do thato, |I|ike
hopes, like really high, big house, car, a lotrminey. (Teacher 3, DEPDC, 7/12/2011).
Other children are lured by friends from the NGO, often through unexpected channels such as
Facebook and email. #&acher pointed out the issue, asxistedin theMae Saicommunity,
AWe wil | s e etofdhe thydren silihstayiretown.eMost of thefare)gone. This is
the real storyo (TeaTlhérmextexérprobdidedWthastaff 20/ 201 1)
member who speaks Thai and English without the use of the trandkgoribeghe issue in
more detail.
Because now when the children drop out from the-tiaf school they go to Bangkok,
Chiang Mai or somewhere. They send some p
before they go, they are, not beautiful, not smart, but when they gatt@tound 3 or 4
months, they change many things, very beautiful, makeup, change some, their nose, take
some pictures in that place, where they stay in Bangkok, where everything is very nice.
And they talk with their friends on Facebook or on Skypeoarething. Or send
somet hing back home. They dondot talk abou
now | am really healthy, | do great work, | do great job, | get money. Sometimes, if you
send the pictures, chai mai (yes), and we talk many thingghan | want to do the work
same as you, | will ask you. How | can do that, how | can do. Now we have that

problem, too. Sometime they leave and go back to go back home, their mother or father,
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or some neighbor to tal k ttfweknhdwewacan é Somet

fighting for the student. € We talk with

el se. But someti mes we donodot know, until

DEPDC, 7/20/2011
After this teacher interviewhetranshtor also added an additional dimension to the issue
include her commentis thefollowing excerpt:

In my village, |ike al/ of, many people in

at them, they have a lot of daughters but they are ndi nébu know what | mean, but

we are not | i ke that. So, (dsassidwiththe car e,

translatorafter Teacher interview, DEPDC, 7/20/2011)

As these excerpts illustrate, the pressure for the children tocaogestudersto drop out of
the Patak HalDay School. This pressure comes from friends, family, the community and
society atlarge.

When asked to describe CPDC, one child sai
from broken families or childrenwhohasbeeb used, and al so the orpha
(Student 25, CPDC, 7/23/2011). Abuse, though not solely a poverty issue, is a theme that arose
in both student and staff interviews, and needse addressed. Even prior to being trafficked,
at-risk children mayhave experienced sexual or physical abuse at the hands of family or
acquaintances. Abuse is ingated in many of my interviews.hileestaff and fouistudents use
the wordprotectt o descr i be t WwhilesiX&dafam eighustugentsdescdilee
NGOO6s purpose as tWhéniasked toadascribe the taffatthe NE@Qs,enmany
students used similar | anguage to this studen

they would not stay here foraus ( St UDERDC) 7/12011). Other descriptors surfaced that
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pointed to a history aibusepne student said the NGDh etl Ipsm out of that pl a
(Student 28, CPDC, 7/23/2011). Another stated that the teattblsNGOi é nev er bl ame
compl ain or hident4, bDEPDG T/12/@0.1Whenddes¢riBingthe children at
the NGO, one student said that they were Aého
to sleepod (Student 3 1gmestidvdléncanddrug 8nt @ddHblluse. Abu
are issesimpacting studentthat relate to broader family poverty issuéext, | discuss poverty
issues in terms of how they relate to the family circumstances.

Family Poverty Issues

The families of the children being served at the research sites havevthgarticular
povertyrelated issues that increase the vulnerability of the children and exacerbate the problems
that the children face before, during and after their time at the NG@gserational poverty was
a significant element in the lives of thieildren. For instance when describing the children at the
NGO, one student said, fAéhave family probl ems
(Student 13, DEPDC, 7/13/2011). Another student talked about their parents getting old, saying
Aéso It oweretl p t hemod ( St ud eFfteenthidren de&cRoPdC, 7/ 13/ 2
themselves and their families as poor, and eight teachers noted that being from poor families was
one of the biggest problems that the children faced. Six of the children at DEERDiGag the
most important aspect of the NGO is thatitisfr@ene t eacher pointed out t
in DEPDC, they come from family problems, so
(Teacher 8, DEPDC, 7/20/2011).

Substance abusean issue in Thailandas it is in the United Stategarticularly
methamphetamines, callgdba(United Natons Office of Drugs and Crim@008) as one

student mentioned while talking about fireblemschildren at the NGGaced fnésome peopl
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takedruga | ot 0 14, BEPDQ #18/R011)Teachers also discussgabawith me during

informal conversations which | included in my field notes, explaining that many teenagers in

Mae Sai and Pattaya have begun toy@®in groups and peer pressure to ke tirug with

friends has become more prevalemrug use by the children and their families were a concern

of teachersas theyteachabout the dangers of drugs while discussingpes f or t he stu

futures. Br examplepne teacher wanted childrem fnébe good people in thi

drugso (teacher @anPat@kEhiDikage sutrrbuhdng REPDA, feachers

di scussed the drastic growth of devel opment i

has many new uhroeu swehse,réen otthe money is coming fro

f or ei g n e sel dugsamgalgbe otherthings. ( Teacher 7, DEPDC, 7/ 20
Many of the childre and their families experienpelitical violence in their home

countries a push factor causirtgem to migrate to Thailandethnic minorities in China and

Burma facemilitary persecution. Some of the childranDEPDC and CPD@ave already

worked as prostitutes, beggars, street vendors and drug daat®sling to teachers and staff

Asonech |l d stated, fAkids steal i n Madeanoheri 6 ( Stud

student said that they anottodrguenroni n @Stuidentydtt ot ¢

29, CPDC, 7/ 23/ 2011) . Cri me andlvesjwhitlhence ar e

becomes an important part of the work of the NGOs; not only to teach academic and vocational

skills, butalso to teacimoral and ethial concepts as part of what DEPDC describes asHifis

(DEPDC in Detail, 2004Siltragool, 2008) Onestudent stated that her favorite things to learn at

the Patak Halbay School were fAlife skills, workshop,

(Student 22, DEPDC, 7/20/2011Another student said that learning {8kills were his favorite

thing at the PataHalF-Day Sc hool because they teach him to
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familyo (Student 3, DEPDC, 7/ 12/ 20 1-4Ki)ls. One s
teacher so that she could Ateach studgnts to
Finally, another student said thatigek i | | s wer e the most i mportant
care of myself, and pr ot ec The NGOs bavefudderfakan u d e nt
challenging endeavor, indeed

Other problems.In additionto the broad themes of statelessness and poverty, | also
uncovered several other problemghe interview and observation datet| described a®ther
Problems | will discussthese other problenad how theyleserve differentiation from the
statelessess and poverty themeBven houghthere is some overlapith other issues, it is
useful to view these other probleseparately as some aspetdsiot directly relate to
statelessness and poversigure billustrates theOther Roblemssuperordinae theme and its

subthemes.
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government accredidation
of the program

Figure B. Other problemgheme with suihemes
The ten suithemes wer organized according to Table 3
Family problemsvere an important issue particularly in student intervie@ien these
family problems connecttolote r | ssues as Student 13 noted, A
problems, families are poor, want children to

stated, Athey might have their own family pro
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wantthent o go to work and send money to themod (St
described CPDC in the following way: Athis ce
familieso (Student 25, CPDC, 7/ 23/ 20atl) . Ano
helps childrewh ose families dondét have enough ti me t
(Student 26, CPDC, 7/23/2011). Finally, when asked about problems of children at CPDC,
Student 31 stated, Ahomeless,tmosheoape, ( @PDQ|
7/23/2011). Twice as many instances of family problems arose in the student data than the
teacher and staff data (see Table Riker re-examining all of the instances of Problems in the
student interview data, the largest problemsahbtestudents were economicaihfluenced
issues Poverty, family problems, and fampyessure to worksee Table 2).Thefamily
problemscategoryillustrated here combimkelements of poverty, homelessness and
abandonment. These issues allude to¢lcersd issue in th@ther Problemgheme family
pressure to worksee Table 2)

According to Table 2family pressure to worlas one issue that teachers and staff, and
students both had a relatively high number of instanSes.u d ent 7 sBuimd,somépeop | «
parents dondot want them to study because they
Anot her student clarified this point, fAParent
children go out to wotkheyagodot K&S&yudendt L1knoWE
Al so, Student 16 noted, Atheir parents donot
wor ko (DEPDC, 7/13/2011). A staff at CPDC ga
really, really wanto gain benefit from that child, without thinking of any problem, or any social
problem or anything. Just money someti mes, t

Teacher 9 interview, 7/23/2011). Tggestc her 9 a
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family problems that the children faan issue | included in the previous sectiorPonerty
These family problems, such fasnily pressure to work, domestic violence and homelessness
are further exacerbated byprder issuegsee Table 2)

Border issueslso arose in the data in ways other than those discussed in the section on
StatelessnessThe | i mitations on movement and migrat:i
educational aspiratiorend access to workMany students that | interviewegedt he phr ase i
high as | cano (Student 8, DEPDC, 7/ 13/2011),
Students were aware that their futures dependedmimaed access to the NGOsher
decisiongo migrate for work, oto live with a familymember in Thailand wermgftenout of the
chil dr e n®he pressume towark combined with living with extended family across the
border in Thailand created other issuefound that many of the children that lived in Patak, the
village where DEPD is located, were living with extended family members, and their parents
remained in BurmaQOne student said he helps his aunt, who he lives with, to bake bread to sell
in the market (Student 20, DEPDC, 7/20/201A)student at CPDC moved to Pattayanfro
Bangkok to live with his aunt (Student 30, CPDC, 7/23/2011). When she got a job in Ayuthaya,
she was unable to take care of him and chose for him to move to CPDC. The aunt visits him on
weekends at the shelter.

Migration and cross border families ated certaircultural barriersfor students in their
new communitieand push students into exploitative working situatize® Table). Many
students | interviewed wemne of many siblings, arttieir families expeadthe child to bea
providerfor the household.This expectation to help the parents provide for the family can also
be explainedhrough the cultural framewoi the people in and around Thailam¢ho hold the

beliefthat the child must repay the parents for raising them and provicnguwhth sustenance
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(Simon Baker, personal communication, 2/9/20Qne st udent sai d, Al wan

and dad wor ko ( St ud e mhe cdnbinatiob & Bubu€al and7etohaddnic2 0 1 1) .

factors pressures the children into exploitative worlasitms. Cultural and economic pressures

make teaching vocational skills important to the two NGOs education programstudast

illustrated this when discussirige importance of vocational skild the Patak Halbay Schoq|

i é we | u satfdagadhalfyaykhop, hantaking, cooking, or make something really

hel pful, really useful, éél can use it, élearn i

(Student 14, DEPDC, 7/13/2011). Migrating for work is an expectation of many of the

chidenés families, fAéso the family want them to

(Student 19, DEPDC, 7/14/2011), sometimes unaware of the type of work their child is doing

and as this studentslgibed A éwe ar e h el plgoingintophanwap tefickingh o ar e

and prostitution, o (Student 19, DEPDC, 7/ 14/ 2
Language issuegre also connected to theltural barriersthat the students face (see

Table 2). Teacher 2 stated, fAstudents donot

culturemay be where they are from, maybe the | angu

(DEPDC, 7/11/2011)Language barrierarose in the dat®r both students and teachers at

DEPDC (see Table 2). Seven teachers and staff, and eight students cited |e&syesges an

obstacle. A student at the Patak FAly S c h o o | remar ked, AThali is

i mportant, we stay in Thailando (Student 20,

surfaced at CPDC. As one student noted regarding difica es i n school, @At he

| anguage, no one makes me understand Thai, bu

7/ 23/ 2011) . Anot her student said that their

me practiceenmteadIi ngOPRPGSt uaddol1l). A student fr«
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di fficult, staff help a little bit, I practic
CPDC, 7/23/2011). Teachers at DEPDC deliver lessons in Thai, and government schools
utilized byCPDC in Pattaya use Thai as the language of instruction. Thus, children from Burma
and hill tribe children must first learn Thai in order to learn the other subjects. One teacher said
that the | anguage probl em walsachen?, DEBDXCue but Af
7/11/2011). Another teacher illustrated the difficulties that language barriers present in the
classroom, as follows.
language is difficult, whenever they have a problem, they are not all Thai, speak Thai, so
when | tell them somethg) they not really understand. | tell them something, they not
really understand. | have to try many, many ways. Give examples, tell their friends to
hel p each other. Vocabul ary, some for mal
we have to @y something easy or simple. (Teacher 5, DEPDC, 7/13/2011)
At DEPDC, teachers do not receive any special training, and are not required to be certified
teachers. Training in Burmese and/or hill tribe languages for staff and teachers would likely
improvecommunication and reduce language barriers for children, which lead to the obstacles
that the organizations face. Particularly DEPDC, the need for-hmgjtial staff and language
training to communicate with ethnic minority students is highly importamdure the success
of their educational program.
Healthcare mental healthbehavior and learning issues of studemés another sub
category of thé@ther Problemsheme thatmpacted the students, teachers and staff and
organizations as a wholé&his subcategory was noted the mdstquently in the teachers and
staff data, which explains how prevalent the teachers and staff considered thig\sess to

healthcare for the children is also a significalpstaclethat teachermentioned Accordingto
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Baker, Holumyong and Thianlai (2048p. 2% fAr egi st ered migrants are
Compulsory Migrant Health Insurance Scheme, while unregistered migrants are denied this
r i g If & chif is sick at DEPD(because they are statelassl unregistet the NGO cannot
take them to a Thai medical clinic, and rely on volunteer nurses for health care assistance for
chiidren.As Baker, et al (2BLAA 0BpA HLERA PdiweoundOBseHO
registration process, some migrants have beeable to legally work and access health care,
though the majority have remained undocumented and thus have not enjoyed the same
1 ACAT nildeei & bt BIGOs have been affected by HIV/AIBS]typically the two
organizations refanfected childrae to other NGOsvith specialization in HIV/AIDS casebut
as the casthat begins the section &overtyshows, the NGO may not be awareatifinfected
childrenunder their careAlso, both NGOs senachildren whose parents died from HIV/AIDS,
exemplifying the need for these children to access grief counseling students and three
teachers mentioned heal th asWhidehwasimiaeSdi,ant par
was able to visit an NGO called Baan Doi with a staff member. This organizaives
children affected by HIV/AIDS, and DEPDC refers children to this organization if they know of
an affected child. Baan Doi serves mostly HIV positive children who contracted the disease
utero. However, they did have one teenage girl who WAs positive, and two children who
were not HIV positive, but whose parents died from HIV/AlIDEan Doihelped me to
understandhe difficulties facedrulnerable children affected by or infected with HIVhe
compounding effect of statelessness aeath-related issuesncluding mental healttgn
vulnerable children added another dimension to my thinking on the human trafficking issue

Mental health is an important aspect of education at the NB@an important problem

arising in the datésee Take 2). Students at both NGOs exhibitedtb learning and behavior
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issueswhich is an important obstacle for teachers and students One t eacher noted

difficulty memorizing and paying attention during class (Teacher 1, DEPDC, 7/11/2011), while

anot her discussed having many fAnaugisctissedhest uden

struggle taeach students correct behayiaside from academic curriculum,school (Teacher

2, DEPDC, 7/11/2011)A DEPDC teacher who teaches for the CLi@gvam described a recent

conflict between novice monk students and Patak Half Day School students, and also noted that

many students have poor listening skills, possibly as an effect of their lack of experience in

formal educational settingand that théeachers delivdessonsn Thai(Teacher 4, DEPDC,

7/12/2011).Mental health issuesffer potentialexplanations for some of these behaviors.

Baker, etal (2010,p26) f ound that due to experi ¢haces of

migration procAOO EO 1 EEAIT U O1 1 AAA O 1 AT OAl EAAI OE
Funding issuesvere noted by teachers and staff, as well as students, in theStiike,

reliable,andconsistent funding is an important need, however, funding is a significant issue with

many orgaizations, and not particular to these organizations. What | found to be the most

considerable need at both NGOs was the need for staff, and those needs are immense. As one

teacher noted, fAénobody gonna do ahdmaotser wor k 0 (

teacher explained, nfnéstaff, we cannot find ma

work 24 hours and | oCPEC, ¢/28R011.r Sexchéldiean{l Sixe ac her 9,

teachersaid that the NGOs needed more teachers and staff duringntieeviews(see Table 2)

Teacher retention and staff development are significant issues impacting the NGOs. Both a

teacher and a student at DEPDC mentioned that they need a teacher who knows how to teach

computer skills. Teacher 7 noted the needifonor e st af f wi th more trair

7/20/2011).
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Both students and staff discussed the need for life skills training in the education
programs of the NGOsNine students and five teachers mentioned life skills as the most
i mportant pawdr ko,f a@rhde iINGOsxbempl i fied in both ¢
teaching vocational skills, including gardening, cooking, and weaving. One teacher used the
example of a student -yehr®8YLIPprogranedfter gradiaing @&ié s o n
six, and becama kindergarten teacher at the Patak Half Day School, stating
éher family did not have anything, no refr
it. Now her house has everything, all money she made weaving and selling products.
Yeah, s hgeod, sve areereallylprpud of her, and her parents, too (Teacher 7,
DEPDC, 7/20/2011).
The children at these NGOs have an overwhelming need for opportunity, which the
NGOs provide. Four teachers and thirteen students used thepgodunityto describehe
NGOs (see Table 2). These NGOs represent the only access point to, and opportunity for, a
better life.
Beyond academic training, other, more complex needs that the teachers lack training for,
also exist at the NGOS. Students and teachers at both BI&@isave a great need for
counseling, particularly grief and traumatic experience counseling for the children, and
counseling on coping with stress for the staf
depressingo (Teacher cussihdgfdreCstudents whd lefetliel 1) whe
school and are working in prostitution willingly.
(The students) write or call from Bangkok or other cities, to say they are doing great, but
the teachers know they are in prostitution. Some parents will tellaweidaughters and

sons, fAsee, other people go out and they c
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house, why donét you go do thato, l i ke pus

like really high, big house, car, a lot of money. (Teacher 7,MEMR/20/2011),
Teacher 9 also pointed out student emotional issues that staff struggle to cope with.

Even though we take care of street children or these kind of children, but actually in mind

they still feel they were abandoned, so she still uselifeelike no-one care about

myself so 10611 do anything, what | want, a

depends on what they think they are, what they think they want to be in the future.

(CPDC, 7/23/2011)

Staff retentionssuescreated aothermajor obstacle to both NGOs for several reasons,
including inconsistent funding, and the stress of such challenging work (see Table 2). Low pay
for NGO staff and teachers is often limited by funding stipulations (Teacher 7, DEPDC,
7/20/2011). Bdt students and teachers noted the problem in interviews, and though no staff
retention rate was available, | did witness two teachers announce their resignation during my
2011 visit.

During my first trip in 2009pne feature that really stood out to méaith orgnizations
was the strong personal relationship that seemed to exist between the teachers and students.
Hence, | began to search the literature on social capital and stadehér relationship building
because | thought that this relationshigge may be a guiding factor in the success of the
NGOs 06 (@uaankGarip, Chung & Tangchonlatip, 2Q@%eld, 2008. | did find evidence in
the data of relationship building between students and teachers at both NGOs (see Table 2).
However, mow examning the problem typethatarosen the data, and the obstacles and needs
present, it appears thiatthe strong relationship between teachers and students at these NGOs

also has a negative impact. During my time at these organizations, | eitrieasbrs on more
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than one occasion telling the children that they will no lohgeworking at the NGO, and
children of all ages cryingl sawmultiple groups of foreign volunteers on shtatm visits,
playing games with the children, hugging and smiling launging them presents. After
di scussions with the o rcgreitoquestohwhethestide childremorh er s
the volunteersvereactually receiving the benefits of these short term visits. Teachers told me
that when a shotterm volunter leaves, particularly one who is teaching English, the Thai staff
have a difficult time ficontinuing with studen
come to teach English for a short period, then leave, and the next volunteer starts ovs from t
beginning. In addition to the inconsistency that the children experience from volunteer teachers,
teachers were also concerned because fAchil dre
leave (Teacher 1, DEPDC, 7/11/2011r).addition to the neefibr long term staff committed to
the organization, teachers are also in great need of training.

Finally, these issues of funding and staff retention lead to the final Other Problems sub
categorygovernment accreditation of the prograWithin the datal3 instances of this issue
arose in teacher and staff intervie{@se Table 3 However, none of the student interviews had
mention of this issue. Thdiscrepancyoints to the awareness that the teachers and staff had
regarding this issue for the sigss of the organization.

In sum, a variety gproblemssurfaced in my data as subsetsh&fOther Rroblems
themeboth at DEPDC and CPDC. Next, | discuss elements in the data wduoBitlered
benefitan Table 2.

Benefits.

What | found particuldy interesting and inspiringespite so mucbverwhelmingly

negative data, were the positive aspects of the NGOstiarlarose in the datevhich |
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categorize aBenefits(see Table B | did not rank these benefits in order of importance because

the mportance of these was not clear in the data solely based on the number of instances.

According to teacher and staff intervielata the benefits most often mentioned were learning

life skills and free education (séable 3 . Accor di nygiew data, the hemeitsn t 6 s

most often mentioned were appunity and access (see Tab)e 3Vhen combining interview

data with field notes, | found that the benefits were ireéated and difficult to isolate. | found

many instances ddenefitsfor the chidren but none for the staff, teachers or the organizations

themselvesThis discrepancy supports previously discussed findings of staff retention issues.
Benefits for children. Khun Toy, director of the Pattaya Orphan&gel.)and Human

Help NetworkThailand, discussed with me her frustration about the focus of the media on the

negative aspects of the lives of the children living at NGOs, and the virtual omission of the

positive work that the NGOs do. She noted that some of their partners onlgtniginé

sensationalized lives of a few of the most extreme cases of children at their organization, and

ignore the happy, smiling, resilient children that one encounters on any given day at the NGO.

She pointed out that this ois@&led presentation of theork of NGOs on human trafficking

creates many of the difficulties in funding that NGOs encounter. Rathettt@anew facilities,

it is the commitment of the people at the NGO that makes their work successful. As we

discussed, commitments of time anct@m-one relationships with the children are what drive

the success of human trafficking prevention, and it is the human element that is essential to the

success of these two NGC&iccess for these NGOs is difficult to quantiygt data on the

benefits hat children gain help to qualify NGO succe&me teacher at DEPDC described

success for her students as, itake care of

t

h

(Teacher 1, DEPDC, 7/11/2011). Anot her teach
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(Teacher 2, DEPDC, 7/11/2011), a more traditional concept of educational success and

achievement. A third teacher had differenk pect ati ons for his student

know and stay away from human trafficking, and know how to read and wdtepaak Thai,

protect themselves when they are IHealsa si tuat.

described a successful student as Aknows how
The children at these two NGOs receiveany benefits fronthe NGO programs, partly

duetotheNGOs 6 e ¢rograansandpartly due to the commitment of the teachers and

staff at these organization$hese bends aresummarizedn Figure B.

— P literacy ]

— life skills

EE— protection

= opportunity and access

Benefits for mdividual
children

——P» | emotional and physical care

g

e - build confidence ]

L.

— free education I
= build relationships I

Figure B. Benefits for individual children provided by the NGOs
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Literacy is an important benefit that surfaced in the (ke Table 2) As one student
said, ADEPDC is a school that gives wus skills
writeo (Student StudeitsaPOECDC learh tb eeavidedahdispeak Thai,

which allows them to find highgraidjobsin Thailand, as compared to Burma or La®Gne

student stated, Al stay really far away, Sso0 w
communi cat e, and | wi | 17, DERDCe7/14/2001p dVbenbsked ur e 0 (
about job preferences, a student said he Aéwi

and write Thai o ( St ud@eteacherldescribe &4fudentwhdwas® / 2011

born i n Thail and hdcanspeak Thaevehen shpe@ame to DEPDC, ndd she

can writeo (Teacher 4, DEPDC, 7/ 12/ 2011). Th
thing for students at the Patak HBifay School to | earn was to fAspe
(Teacher 4, DEDPC, 7212011). Anot her teacher stated, fAThali (I
thing for the students to | earn, most of the
7/13/2011).

Students, teachers and staff ndtezlskillsas a significant benefit for childrex the
NGOs (see Table 2)The termlife skillsis a broad concept aglascriptor fomonformal
curriculum,andthe term has garnered public and professional use in Thai educational literature
(Trakulphadetkrai, 2011)DEPDC considerkfe skillsto include vocational training (see
Appendix B:plates 1114, 20), in addition to moral and ethical education (DEPDC in Detall,
2004) As one student noted, ALife skills are i mp
myselfo (Studentl)s, DAENPD Qe r7 /st 20/d2ent st ated, i
that is really useful, you can use that that

(Student 14, DEPDC, 7/13/2011Qpne teacher said thifie skilswer e A knowi ng how t
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yourself and stay away from human trafficking
7/13/2011).

Protection surfaceds a benefiin a variety of ways in the dafaee Table 2) The NGOs
provide protection for the childn, whether shoror longterm At DEPDC,thest udent s 0
references to protectionwerague such as fdAwe | earn about human
DEPDC, 7/13/2011) fAiwe ar e hel pi-nmskof) pwnamptrafeickingbnd ar e ( at
prostitutiono (Student 06, pbaP®dCt mhysdl 2O61(Ppt
7/12/2011). Some comments from childrenatCRDE€r e si mi | ar: ACPDC prot
(Sudent 24, CPDC, 7/ 22/2011), and Athe staff h
7/23/2011). Other children at CPDCwerengor ex pl i ci t: A Thi s center h
from broken families, or children who have be
(Student 25, CPDC, 2011), and Adondt | et them
7/23/2011).

Opportunityand access were important benefits to children at both N&@sTable 2)
One student said, Al am proud of myself to ha
(Student 5, DEPDC, 7/12/2011Another student described the Patak Hzdfy School as a
Aschool for children who have not opportunity
CPDCO6s staff said, fAat | east we give them a c
The opportunity and access category contained the largest number méesdiar students
within the benefits theme (see Table B).addition to the 57 instances of this theme in student
interviews, | notedn Table 2that he termopportunitywas specifically used 17 times during the

student interviewsOpportunity and a@ss constituted 40% of tivestances of Benefits noted in
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student interviewsl interpreted liis sizeable portioto imply the importanceand significance
that the students place on the opportunity provided by the NGO.
Care was a concept that alsos® in the data regarding benefits for childigee Table
2). Students and teachers referred to care in two wayisig for and caring about children.
Physical care of childrehy teachers and staud as providing clothing and food, was noted as
important by children at both NGQ@see Table 2) One student stated, il
take care of me in DEPD®@achers and everybody here, they are really good at taking care of
uso (Student 19).DERDG:t hér 14t dofteadhersttamtilode he wa
us, take care of (Stanmdente@ch DEPD&Ly er7y 1RdYyd 11
emphasized both facets of the care concept. The second notion -@msati®nal caresuch as
teachers caring abostudentswasnale i n anot her studentds intervi
teaching childreno (Student 29, CPDC, 7/ 22/ 20
The childre, teachers and staffentified confidencéuilding as an important benefit
gained by the childreat both NGOgsee Table 2) Studets gained experiences through the
NGOs that would be otherwise unavailable to them, such as fielddepsAppendix Bplate
23), camps, and visiting other NGOs, broadening their horizons and raising their awareness of
social issuesExposure to foreigrmolunteers, though potentially problematic, also gives the
children exposure to other languages and cultures, and potential future connégtierstudent
recognized the i mpact DEPDCOs programs had on
BYLTP,after it | feel Ilike 60hd | am an adult ar
can organize my mindo ( SAteadherrattDEADZ noteD thePeeCt, 7/ 1
that foreign volunteers had on student confidence, stating that volunteerse f hel pf ul i n

improving English skills, building confidence in speaking and communicating with foreigners
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out in the communityo ( Teacheralsdrecodhiied Di€ , 71 12
when he said the Patak H&lfay Sc h ool walseryanicditgachershang ¢ h o o
volunteers to teach Engl i sAsbdis¢uSsedindie sectionlod , DEP
Other Problemsthe issue of volunteers was also problematic.

The children attend theatak HaliDay Schoofor free,and CPDC payslieof the fees at
the government schools for its children. In the case of DEPDC where many students still live
with family members, thifghtens the financial burden on their families, and eliminates a
significant barrier to their educatiofNine of thechildren from the Patak Habay School used
the wordfreein their description of DEPDC and the theme was one of the most significant
benefits found in the data terms of the number of instandsge Table 2). One student
confirmed the financial benebf the Patak Hatbay School when he sai d, f
haveu n i f o rcamscon bnd studhere for free, and they also have a bus for me, to drive
back homeo (StudentA 5di fDFEePrDeCnt 79 tl2d e2r0tl 1s)t.at ed,
alotof money, you can come and study hereo (Stu

Finally, the relationshibuilding aspect of the work of these NGOs arose in the data as a
benefit for the childreiisee Table 2) Though the studerieacher relationship issue is
problematic, these NGOs allayd children the opportunity to build positive relationships with
adults and other childreh,or i nstance, fAteachers talk to stu
soccer with the studentso (St ualegrbupsioBlife DEPDC,
skill so (Student I childeBriakeCgonnedliong & otie0olgdnjzations
for example, fAwe went to an organization that
how to do Braille. They are smart,theypree st t he same as other peopl

7/14/2011) For those children with little or no experience in formal schooling, the NGOs
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provide socialization opportunities with children their own age, particularly for those from small

isolated villaes For example, one student said fAmy f a
DEPDC, 7/20/2011))When asked how she feels |iving at C
feels good, | have a | ot of Ifoundevidedestitathéaht udent

and hygienemprovedfor studentsnot only through learningealth in the school curriculum,
but having caring adults attending to the children heal t h anAsTabkegdi ene neec
illustrates, both teachers and si@fth 11 instances)and studentéwith 12 instancesijpund the
relationship element importanEinally, the children who are without parents, or living far from
family, get the benefit of having a surrogate daieer, a positive role model, and a friend.

In this study| refrained from making definitive statements about the sugrsseof the
two NGOs. My purpose was not to formally evaluate the educational programs of these
organizations, but to understand what was taking place at the NGOs and how students, teachers
and staff were impacted by the issues at stake. It is clear that the children being served at these
two NGOs receive important benefits from the organizations, and that the NGOs are working to
address sociddarriers for vulnerable and marginalized p@pwins. |included the next and final
themeto add further depth to the context, and to illustrate the normalcy and resilience exhibited
by the children at these organizations.

Goalsof the Children The third of three major themes that emerged filoendata were
thegoalsof the children at the two NG(see Table 2) These anticipated findings from
interviews show that the children at these organizations have aspirations now made more real
and feasible due to the help of NG&&h as DEPDC and CPD@ my 2011 interviews, |
asked the students what their goals for the future were, and | asked them to describe their perfect

job. These interview questions were exploratory, intended to elicit the perceptions of the
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children regarding their educatior@altlook, future prospects and wondew. The goals are
divided into hreesub-categories, educational goalork goals and altruistic goals, as illustrated

in Figure 1.

- educational

| Goals |7 P work

- altruistic

oy

Figure I7. Goals of the children

Educational goals.Studentsat both organiza&ins hadvery specific and interesting goals
for their educational futuse(see Table)3 These goals surfaced in the interviews during my
2011 field seasonEducational goals contained the largest number of inst§@8gsom the
student interview¢see Table 3. Five student$23%)at DEPDC intended to graduate fPatak
Half-Day School 66fthed2 studéntagDERDCE#at | interviewed in 2011ix
studentg27%)wanted to graduate from high scha@®@tudent 5, DEPDC, 7/12/2011; Student 5
12, DEPDC, 7/13/2011; Student 20, 21, 22, DEPDC, 7/20/2&idiwo studens expressed
ther interestin high school ifDEPDC createa high school prograrfStudent 11, DEPDC,
7/13/2011) These goals raised the questas to where th&tudentsrom DEFDC wouldbe
able to access high school education, and if they desired a high school education,\wdsPDC
not activelyfacilitating this for the children.

Of the 32 total students | intervieweduf children(12.5%)considered university study

a goal,with two being from CPDC and two being from DEPDtThis goal not only seemed
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attainablefor the children at CPD(but the organization was actively facilitating this process for
them. However, at DEPDC, the program was not prepared to move the chtdrarhigh
school or university educatiolwo student$6%) said that they wanted to get a ma&er
degreeone from each NGO, which showed that despite the setting and organization, children at
both locations had high educational goalsvo students wated to study music, and one student
wanted to study art. Another student aspired to learn to build robots, while one student wanted
ftostudymore ( Student 13, . [Ddaibh€se edidcatibrizl/g@ald tb be
insightful, particularly into thegrsonal dreams of the children at the NG@Bese goals also
illustrated the needs that DEPDC had, particularly in terms of transitioning students to further
educationabpportunities.Many of the educational goalsat thesehildrendescribed were
similar to the goals | hear from my owAmerican public school students

Work goals.Work goals of these children weraportant because they illustrate the
normalcy of these children despite their traumatic experiences and difficult backgroaisis
found it interesting that of the three categories of goals, teachers and staff (9), and students (11)
had the closest number of instances in thekwoals categories (see Table & is important br
me as an educator to conviyat thegoals of thechildren at these organizations are not very
different than the typical child anywhere else, at least in the fundamental sense. These children
play with their friends, laugh and run just like my middle school students in the United States. |
interpret these gdmastestamergto the work of the teachers and staff at these NGOS that these
children feel safe and comfortable enough at these organizations to voice these goals to an
outsider. Of the 32 students intervieweayd student$6%) wanted to be docto(Student 7,
DEPDC, 7/12/2011, Student 9, DEPDC, 7/13/2(drig two student&%) wanted to be nurses

(Student 25, CPDC, 7/23/2013tudent 3, DEPDC, 7/12/2011PDne student wanted to own



184

their own busines&Student 17, DEPDC, 7/14/2014nd two students wéed to work at a big
company(Student 23, CPDC, 7/23/2011, Student 30, CPDC, 7/23/20M} student$6%)
wanted to be automobile mechani&sudent 29, CPDC, 7/23/201%tudent 31, CPDC,
7/23/201), one student wanted to be the captain of a(Stiden 28, CPDC, 7/23/201}1)
another wanted to be a ch{8tudent 14, DEPDC, 7/13/2014nd another dreamed of being a
professional soccer play&tudent 31, CPDC, 7/23/2011Another student stated that their
ultimate job was t o BRDCK/202011}Kfaundthatbe nfo8§t udent
interesting of the work goals of the children that | interviewed wasthahildren(18.75%)
more than any other group, wanted to be teachergerpretthis findingto imply the
importance of theelationshig andeducatiorthat the teachers and staftla¢ NGOs provide for
these childrepand the role models that the teachers and staff have become for the children.
Altruistic goals. Next, | consider category bgoals | term altruistic goat® bethe mat
heartening and inspiring, particularly in the sense that they were highly unselfish for children of
their age and backgroundOne student at DEPDC had the general goal of helping people
(Student 2, 7/12/2011and one student at CPDC wanted to heifmoen (Student 32,
7/23/2011) A student wanted to take care of their par¢8tadent 3, DEPDC, 7/12/2018nd
another wanted to help their parents w@kudent 11, DEPDC, 7/13/2011As Dr. Simon
Baker (personal communication, February 9, 2012)tpdiout, the cultural framework of people
in and around Thailand influenced the final two altruistic go@lkildren in the region are
expected to provide for their pareimigpart due to cultural beliefsalso found that the teachers
and staff (16) haéfar more instances of this goal than did the students (5) in interviews (see
Table 2). The discrepancy between teacher and staff, and stud¢ances for this goal help to

explain the difficulties that teachers and staff face in their work. Frustratier unrealized

2
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altruistic goals may impact the staff retention issues discussed previdbh&goal findings
point towards areas of further research and will be discussed in Chapter Five. Finally, | included
three interwoven threads that | foundte data.

Interwoven threads.Beyond the thematic findings of thgsialitativetwo-site case study,
threesets ofinterwoven threademerged acrodbe findings: change, fear and vulnerability.
These thread®urther interconnedhe major issueandthey shed light on the challenges facing
the NGOsdn addresmg the issues related to human trafficking.

Change.Changewas a consistent threftaroughouthe dateandan evespresent thread
in the work of NGOs and the lives of the children they seflee findings in this study daot
represent a static system. Th® organizations react and interact with the esfeanging
realities of politics, economics, culture, and public perception of human trafficking and its
related issuesMy study data helpd me to realize the pervasiveness of change in the case.

Fear. Fear isasecond interwoven thredldat emerged in the data abtlue NGOs
accrediation and funding. Elements of fear were prevaletiténinterviews of the children
largelyassociated ith their lives outside the NGO.

Vulnerability. Finally, vulnerabilitywas athread in thedata pertaining to thieves of
stateless childreand human trafficking victimsThe work of the two NGOs attensgb remove
vulnerability from the lives of #achildren. Some vulnerabilities cha addressed amdsolved
by the NGOs, and others are simply baydhe scope and ability 8f(GOssuch as DEPDC and
CPDC
Gaps in the data

Using a translator, which became such an asset to me in this stuahyy dauck of Thai

language skills, meant that | was unable to join as many casual conversations between teachers,
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staff and students that may have been informative in their own tightognize that there might
be gaps in my datiatwere lost in translatianLuckily, the translator for this study had such an
extensive background connection WREPDC thechildren and the issudisat | also gained
insight that | might otherwise have missed had | worked with another translator. | feel that my
understandin@f the issues was improved through the use of this translator
Conclusion

In summary, in this chapter | presented the case | constructed using my data. | provided a
profile of the two sites in the case, DEPDC and CP& | described my findings as they
emerged according to my research questions and in a series of thWities.thefirst major or
superordinate theme dProblems the subordinate themes aftatelessnesandpovertyproved
to be the most significant issues, with a third-sategory obther problemsncluding additional
significant problems for students, teachers and staff and the organizations (see.Tahke 2)
secondmajor or supeprdinate themehenefits centered on the children at the NGOs, with the
subordinate themes of life dls, literacy, protection, confidence, socialization, positive
relationships, new experiences and health and hygiene being important elements that arose in the
data(see Table 2) The finalmajor orsuperordinate theme, goals, provided further contelxtua
subjective and personal insight into the lives of the children at the NGOs vaéhsihbordinate
themes: educational goals, work goals and altruistic geeésTable 2) Within and across all of
my data | discovered three interwoven threatisngefear, and vulnerability. These threads
helped meto understanaf the complex issues at plain the final chapter, | discuss
implications in my findings; | reflect on the study and the research undertaking in all of its

phases, and | consider directsofor further research.
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CHAPTER 5
DISCUSSION AND CONCLUSION

Human trafficking and exploitation of peogee hidden activities arekist on a
continuumof severity Often, this complex issue is misrepresented and sensationalized in the
media. Human trafficking is difficult to define and observegmplicaing effective actions for
prevention, discovery and protection of victimie role of educatiom preventing human
trafficking is important, yet effective implementation of NGO programs targetinsk children
and human trafficking victims is just beginning to be explored. In this chapter, | discuss the
implications ofmy findingsthat weredescribed in Chapter Four terms of the themes that
emerged. | considgrotentially generalizable druniversal ideas in the findings, the limitations
of the findings andpossible directions for further studyalso reflect on my research in terms of
approach and ingredients.
Themes that Emerged

In the thematic findings of the case study, | leathed students, teachers, staff and the
organizations as a whole faced many problems, yet the children received many benefits from the
NGOs . Understanding the compl exi tpsovidedmet he pr
insighssinto their difficult wok. The fact that was able to visit th sites across three yearas
beneficial to my studpy giving me a perspective of the NGOs over timevas first introduced
to theNGOsin 2009 then gathered preliminary information on tirganizations and theissues
in the pilot studyn 201Q and finallyin 2011, Ireturnedto completehe dissertation study.

DEPDC and CPDC each serveetativelysmall number of children in comparison to the
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Areports and aArgentinbesehdman teafickg viairhs estimated fahe
region (UnitedStates Department of State, 2011b, pp.)32€& the problems these few children
face areenormous In light of this discrepandyetween estimates of victims and the number of
victims being assisted seems tht the Thai government agencies responsibladdressing
human trafficking ould be more practive in engaging the work of these NGOs, assisting the
NGOs to serve more children, and facilitating the transition of children to government schools or
accredtation of NGO programs as ndarmal education sites.

Statelessness as a famtial, not absolute, barrier. The statelessness issue goes far
beyond the scope of the NGQet current policies allowing stateless children into government
schools in Thailad are not used to the benefit of the children equally by both organizafibies
ability of CPDC to navigate within the changing political circumstances and adapt its educational
focus has showto be beneficial to the children that they seri#®wever,in the case of
DEPDC, stateles®ss is a more pronounced issue within a different lpoétjcal and economic
context.

My review of literature showed that there are international, regional and national
mechanisms in place to improve the plight ofedests individuals Real progress has been made
according to Min (2006), who showed that 50% of the hill tribe minoiitidhailandhave been
granted citizenshipHowever, ike estimates of trafficking, estimates of hilbe populations are
unreliableandunclear(Min, 2006). The United States Department of State (2006) estimated that
Aroughly 60% of potentially eligible candidat
based on data provided by t hednministaation Bureaultst ry o
wasal so noted that corruption fiamong highland \

contributed to a backlog of pending citizensh
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States, 2006). All of these elements convergedate a process thatdemplicated anda
discrepancyemainsbetween broad policies and goals and the realities at the local levbe
case of DEPDC, the statelessness issue is more complex becasipeoaimity to the border
and the nmber of immigrants in the area, which maisohelp to explain the differencestine
long-term outcomes for the children at ea¢GO.

In 201Q one ofthemajorgoals of DEPDC wa® gain accreditatioas a norformal
educationsiteTal ki ng t o S o napsoatic andispribgdirectorcl Felt sure that
the organization would be granted accreditation, and that funding would continue to the
organization, particularly because of the media attention human trafficking was garnering at the
time. Unfortunatelyl was wrongbecause during my 2011 seasblearned thaeven further
funding cuts had occurregrograms had been eliminatedid DEPDC was no closer to
government accreditation.ln 2010, CPDC had just begun to enroll children in government
schoolsand by 2011, the organization was flourishing. CPDC had the advahgteeir
organization was connectedth the larger Human Help Network whose broader network helped
the NGO to facilitate the transition of children to government schools.

The maner in which thewo NGOs have changed over timsates to the degree to
whichthe organizations have navigated within the changing political landscape. When
i mpl emented effectively, new policies can gre
However,when new policies are ignored, NGO efforts are easily nullified (Child Rights
International Network, 2011). The-flecto versus dgure gap betweepolicy and
implementations an important barrier to hill tribe people engaging the citizenship and
naturaization process provided by recent policies (Brown, 1994, McCaskill, et al, 2008,

Minorities at Risk Project, 2004). Despite the opportunity provided to hill tribes according to the
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law, the process of hill tribe people becoming Thai citizensains diffcult to access
DEPDCGOGs accreditation issues and the barriers
combine to create a difficult situation for the children at the PatakDaffSchool. However,
the examples of Chiang Khong and CPDC shuat &ffective implementation of laws intended
to improve the lives of statelepsople in Thailand can and dappen.

| also see a connection between the issues that the hill tribes and other stateless groups
encounter in Thailand and the issues thabanthented immigrants face in the United States
(Spires, 2005) With new aggressive laws in several American states targeting undocumented
i mmi grants, fear of deportation is a very rea
Varsanyi, 2010). A¥arsanyi (2010) arguk the local context can be the most decisive element
in terms of antiversus prammigrant policy implementation. Having only experiencedTthai
system indirectly through the translator, | continupdaaderhow the local situabin may vary
throughout Thailand. Northern Thailand is the region with the majorityedfill tribes, and an
interesting avenue for future research would be to compare the process of hill tribe people
gaining citizenship across various areas of NortAdailand. It would also be informative to
conduct future research on multiple NGOs within the same region or locale, to compare the ways
that NGOs navigate the political landscape within the gagienor similar contextbased on a
common set of contexal constraints

Poverty. The extremities of poverty experienced by the children at DEPDC and CPDC
are more exaggerated than poverty in the United States (see Appeiliat/Study repoit
Also, despite the economic growth that | withessed in mg in Mae Sai, the influx of migrants
continues t@rovide human traffickers with a largelnerable populationChildren are

pressured to work, causing the | ow retention
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accreditation offesno longterm eduational alternative to the children and their famili@ased
on my findingson CPDC(see discussion under CPDC in 2011: My Dissertation Fieldywork)
improving the transition of children froB E P D ®atak HakDay School to further
educational opportunés, including government schoolayimprove the retentioonf students
in the program The influence of poverty on the children is difficult to combat without concrete
credentials to offer the children for their educational efforts. Even though theHdtdkay
School teachers and staff created a loving environment for the students, and provided practical
skills-training for the childrenbased on my findings | believe tithe organization cannot
overcome the immediate economic needs of the childrémhair families.| also believe that
the benefits gainefilom attending the Patak Halfay School are too intangible to compete with
the concrete realities of povertyased on my experience at the organizatlarcontrast &
CPDC, children have a comteand officialcredential to work toward at the government school.
The children at CPDC also obtain the intangible benefits of love and care, like those at DEPDC,
but with the added, and immediate, benefia gbvernment school educatioecognized irthe
wider society

Other Issues. Issues of migration and freedom of movement are also responsible for the
vulnerability of children in and around Thailanbhformal migration is a facet of globalization
that has implications for human triaiing and exploitation of vulnerable migrants. Immigration
policy has important, and often unintended implications for the children at these NGOs, pushing
them to more vulnerable positions (Goodey, 200¥9.Emmers et al (2006) described, national
level policy overlooks the interconnectedness of regional neighbors in terms of migration.
Rafferty (2007) also discussed the complex nature of human trafficking in Southeast Asia, and

nationatlevel immigration policy in Thailand overlooks the intertwinedald@actors such as the
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historical legacy of migration for hill tribes and the economic interdependence in border regions
across national boundaries. Often, for the children at DEPDC, migration may be one of the few
available options for accessing opportyn Lazcko (2005) argued for more research on internal
migration, also an issue that emerged in this study. CPDC served many children who were
undocumented, many of which were from Thailand yet were abandoned by families or trafficked
into exploitation. Policies created to address informal immigration does not address the
vulnerability of these children. These and other facets of migration and immigration as they
relate to human trafficking need more attention and further investigation.

The lack of halth care access isipactingthe vulnerability of the children being served
at these organizations and may influence xenophobia and discrimination toward stateless
minorities as it does in the United States (Cosman, 20%.NGOs must also cope with
mental hedh issues of the childrethey serve, as well as the teachers and &e# Table B
Engagement and cooperation between these NGOs and governmental actors may help to address
these healtlelated issues, which often expand beyond the scope®ft NGOs 6 r esour ce s
expertise.

Language of instruction seemed to be a significant barrier to student academic success for
ethnic minority children, especially at DEPD&:cording to my findingsWithout further data
collection, | cannot expre ths issue withmore depth | acknowledge the difficulty that both
DEPDC andCPDC have with findingtaff, but multilingual skills would be beneficial to NGO
teachers and staff, particularly at the Patak &y School. The language of instruction issue
at these NGOs is also likely an issue at Thai government schools who have undocumented and/or

stateless children as students.
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Benefitsas Bvidence of Protection and Postponement of Humanrafficking .
Temporary, or shoiterm,benefitssurfaced in the datandwereimportant for children at
DEPDC. These benefitjdicatethe immediate protection and temporary postponement of
human trafficking and exploitation of the students that were se®@bildren may benefit from
temporary removal from volatile honemvironments, and the families may experience a
financial reprieve with the child living at the shelter or with relatives. Their health and hygiene
areimproved, which may have lortigrm effects. Going on educational field trips and attending
camps aramong theositive educational experiences for the childesnoted in Chapter Four
The benefitshow the importancef having positive relationships with adults and children,
particularly the street children, abandoned children, and the victims ¢ alnd exploitation.

Also both organizations showed evidence of building confidence for the children. All of the
temporary, or shotterm, benefits cited by children, teachers and staff reflected the generally
positive, caring environments that the two Q€created for children.

Onequestion that arose as | reflected on my research was whether these NGOs provided
temporary protectiofrom exploitation postponemerdf exploitationor preventiorof
exploitationfor the children. This question is diffi¢ub answer but | found that both
organizations have hadementf these at various times. At DEPD@Gose children who
continued on to the MYN, and to a lesser extent the BYLTP, appeared during my early
observations in 2009 and 2010, to be removed ftain previous atisk status (see Appendix
A: Pilot Study repoit Based on my preliminary findingsvould have qualifiedhese programs
as prevention of human traffickireg that time However, by 2011,nless future graduates of
DEPDCOGs e cgramnanere given agpasition at the NGO as a teacher or other istiaff,

unclear whethevulnerabilty to human trafficking isignificantly reducedDEPDCG6s Pat ak



194

Half-Day School acts as an intervention to the vulneralwfitye students, and as deshouse
to the students who live at the campus. However, it is unclear based on my findings whether
prevention of human trafficking and exploitation of these children can be predicted.

CPDC also provides an important intervention program in the livegloerable
children. They have shown that they were able to provide access to government education for
marginalized children. The NGO has also been able to navigate the complex government
documentation process for the children that they serve. Ddspiteportant positive changes at
CPDC, and the organizationb6és success at gai
access to government school education, it is also unclear, based on my findings, whether
CPDCOs e fpredictite waliditygas prevention program for its children.

DEPDC and CPDC represent access to education and opportunity for a better life for the
children that they serve. Both organizations provide something to disenfranchised ctatdren
readily available to them elseette. The datecollected showhat the work of these NGOs
benefit the children bgcing as temporary protection from exploitation, posipgrexploitation
and ultimately workag towards prevention of exploitation. The outcomes for children vary
greatly ketween DEPDC and CPDC, as I illustrated in Chapter Fopart because of how
differently the two organizations implement and utilize education in their overall program.

Both NGOs address human rights within a landscape of complex social esdekey
must cope wittadversity and limited resources. Unfortunately, these aiéwr@ actors in the
fight against human trafficking get less recognitama media attentiothanthework of law
enforcement, trafficker prosecution and international mberel organizations.This case study
illustrates the discrepancy between the ideal and the real in human trafficking preaadtion

globaleducation reform As Brook Napier (2005) argued, implementing broad policies in

ni
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micro-level practice is difficultbecause oftepolicy implementatiorfails to account for the
micro-level realities

GoalsasSnapshots at the Ncro-level. Goals in my findings gave snapshots into the
minds of the teachers and staihd the students at these two NGOs. These gtsdelp to
illustrate the personal and individual elements of the r&rel work done by these two
organizations. These elements constitute perspectives that are often absent from the literature on
human trafficking and its prevention (Laczko, 200Sjudents at both organizations had the
goals of graduating high school and going on to college. One notionpiiatiéredegarding
goals was how important thveork of the NGOswas to introducing the children to the idea that
high school and collegeducation were possible, and attainabkurther investigation of this
issue may provide useful insighi the impact NGOs have on broadening the educational
outlook of vulnerable populationd am encouraged by these goals because they show that the
children have begun to think about their futures and see the connection between education and
success. | was discouraged by the somewhat v
that many of the childrensed, especially at DEPD( his goal insinud the very real social
limitations that these children faced, and their awareness of these limitations may contribute to
the high number of children at DEPDC who do not complete grade six. Fewer students at CPDC
used thisor an equivalenphrase to desibe their educational goal, which may be a result of
theirmore feasibleccess to government high school educativough CPDC. Thgoals
childrenvoiceddiffered somewhat from the goals that teachers and staff mentioned in
interviews. Teachers at DB saw basic literacy as a major educational goal for the children,

buttheywere far less optimistic in terms of further education beyond Patak Half Day &chool
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grade six. Unfortunatelypased on my data regardipgor studentretention at the scho(dee
Table 1) the teachers were likely more accurate in their goals for the children.
Wor k goals of the children il | wnbtudeattadd asp
DEPDC were aware of their need to support their families financially. Fanmigatbn was an
element that ran through all of the DEPDC interviews, even the students who lived at the shelter,
and those who had experienced human trafficking (see p. 149). At CPDC, this was not the case,
as these children were either abandoned bylyaorphaned by parental death or trafficked at a
young age, and had been living as street children. Their family connection was virtually non
existent, though did exist in certain casBespite this differencehework goals of the children
at CPDC wee consistent with the work goals tife children at DEPDC.
Altruistic goals were the most evident of the influence of the NGO as a positive example
in the childrendés | ives. Student s adlkeyot h or
influenced bythe work of these NGOsThis goal is not specifally stated in either of the
organi zationso6 official I|iterature, though ac
staff data (see Table 2), | would qualify this goal as an integdald Creating a new generation
of activists and advocates forragk children is a noble goal. It is whgbérceived asccurring
at DEPDC in 2009 when | first arrived at the organization and decided to study the group. Both
organizations create arsse of community among their children, teachers and atgaffeen in
Chapter Four Both organizations have established a culture of caring about others and working
for the collective goodas illustrated in Chapter FouThese and other positive asjseat the
two NGOs exemplify the importance of mielevel actors in human trafficking preventioAs
Laczko (2005)iscussegdthis case addressed some of the importantsipods in human

trafficking research, particularly the realities of mibewel adors and the difficulties that they
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have inmeeting international development goals (Siltragool, 2007)raptmenting broad

human trafficking policyUnited Nations High Commission on Refugees, 20 1he local

context within the Thai context (Fry, B@; Ministry of Education Thailand, 2008), and within
the educational reform context (Office of the National Education Commission Thailand, 2002;
Office of the Education Council Thailand, 2007)

Interwoven Threadsin the Data. The three interwoven thaes Change, Fear and
Vulnerability- are overarching concepts in this stahdthatmust be kept in mind when
interpreting the findings ahy study | saw howDEPDC and CPDC are continually in flux,
adapting to local cultural influences, political circstiamces and economic pressur8sme
parts of thisstudyarmk i n t o a seri es ofover thieacaypasstteamptm® ( Lac:
to take into account multiple research seasongtenthajor changes that occurred such as
facilities, staff retentiomnd enrollment of studentsOther aspects of this study, particularly the
thematic findings, trietb understand the work that these organizations do, and the way that the
teachers, staff and childrelescribe that work| tried to account fodifferert perspectives
within the organizationgndalthough perspectives change over titteés study incorporated a
broad collection of perspectives on the important issues

In my findings, fear wa.an important thread in the lives of children outside oNG©s:
fear of government officials because of their stateless or ethnic minority status, fear of
exploitation by adults, fear of violence from family members or others in the community. The
real reasons behind the fear of the children are reinforcduklstdne walls surrounding the two
NGOs and the guard gate manned 24 hours per day at DEBDEr writers have pointed out
the prevalence of fear in accounts of human traffickBegjes, 2004; Batstone, 2007; Bowe,

2008)
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While both NGOs in my study enaeored to reducewnerability to exploitation and
human traffickingfor the children that they servéis difficult to determinghe extentto which
vulnerability is reducedndwhat thelong-term impactsare for the childrenA multitude of
pressurepush the children into more vulnerable positions (see Chapter Four) and the NGOs are
working to undo several of those kpsessures, namely statelessnesspamwerty, through
educatiorand other programs. Mesand nacrclevel assistance is needed to &ddrpressures
beyond the scope of the NG(®ales, 2008; BeaulLieu, 2008). As Chap@6803) and Derks
(2000)pointed out, whout further assistance and support, some of these efforts may be in vain.
Similarly, my case illuminatedvork that is being donat NGOsusing the voices of the teachers,
staff and students within these organizatjoather than relying on information from the media
focused on other aspects of amiman trafficking work as discussed by Laczko (2005)
Universal Issues

Thailand s working on many significanmiversalsocial issues as a nation, including
poverty reduction, universal education, gender disparity and healthcare (World Bank, 2010), as
well as human trafficking (United States Department of State, 2010). In additlemwmrk that
the Thai government is doing, NGOs such as DEPDC and CPDisare/orking on these
issuesand collaboration would likely be mutually benefici@lthough improvements in
Thailand have been made in many areas of the Millenium Developroeaig, Gne area in need
of i mprovement that i s il | umigiolalpartherdhigsfor hi s st
devel oMior Bank, 2010) Collaboration between DEPD&d the Ministry of
Education ould at once address international policyg anactice goals for government agencies
andcouldreduce barriers to success for the NGO. Further collaboration with NGExgairds

toeducationcul d al so address Thailandbds education r
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Education Commission Thailan2002). As the situatioat CPDC showed, cooperation between
NGOs and pubdi education in Thailand can worldowever, without flexibility and compromise
in the structure of DEPDCO6s education program
The ThaiMinistry of Education has also taken up the provision of formal aneforomal
education for all chil dr e nfor2@l5throeigh its Officeedf i Ed u c a
Basic Education Commission and its Office of the N@mmal Education Commission
(Siltragool, 2007,) Therefore common governmental and NGO interests suggests that
collaboration with these and other similar NG@ight improvethe ability of Thailand to reach
its goal of education for every child by 2015. The issues relatedtothesadci t at i on of Dl
education programmight be alleviated through a partnership with one of the alposetioned
offices within the Ministry of Educationl argue, based on my findings, tmabre action is
needed to engage NGOs with formal education élaneither to create paths of transition, to
address local inconsistencies, or to actively and formally accredit NGO education programs.
Based on my findings and experience, | argue for mutually benedftiae engagement
between NGOs and governmeniisich can acas a measure of positive progress in the eyes of
the TIP Report, the UNHCR evaluations, and national government assessments of local and
regional antitrafficking efforts The Solidarity Center, 20QUnited States Department of State,
2006) and education goa($iltragool, 2007)
The findings ofmy study have implications for other NGOs who have educational
elementsand programs The changing political landscape in Thailand and the international arena
can greatly impact NGOs, and how aBG® navigates policy changes can have a major impact
onthe success of ik GOG s ef for tNMGOs Tchen whoerke foift t he Thai

efforts and development goals if coordination, collaboration and compromise can take place.
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However, more undersiding of the work of NGOs in Thailand is needed, as well as a clearer
understanding of how these organizations fit within the work already being done by the
government.These potential mutually beneficial relationships are possible in other nations as
well. Government agencies tasked with meeting global educgd@als (Siltragool, 2007),
development goaldNorld Bank, 2010), or addressing human trafficking issues (United States
Department of State, 2010), would likely benefit from establisiiogecoopeative
relationships with NGOs operating in their countries.

My study shed light on universal human trafficking and education issues within the
specific local Thai context (Arnove, 2007). Many of the issues that the NQOg studyface
are common amongther NGOs around the world (Tzvetkova, 2002; Rose, 2007) illustrating
Arnoveds global to | ocal continuum (2007). N
must adapt to changes in funding models described by Riddell (1997), changes in education
policy as described by Rose (2007), international policy on human trafficking (Prevention of and
Fight against Crime Programme, 2008), and national and regional immigration policy (Park, et
al, 2009).

Immigration and migration are universal elements/plent in this study. Global actors
such as the International Organization for Migration (IOM) consider the human trafficking issue
an importanelement in the debate on migrati@xhibited in their sponsorshgé human
trafficking research (Laczko & 6€zdziak 2005).Immigration policy intended to strengthen
national borderand reduce informal migration often configti t h a nati onds need
immigrants in thedbor pool. A global paradigm shift toward national and international
immigration policy isoccurring and the international community is currently struggling to

reconcile nationalistic desires with economic realities (Renshon, 2010). Informal migration of
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stateless and undocumented immigrants continues despite immigration policy. Education For

All goals illustrate the presence of significant undocumented populations-wiolécind
government sd attempts to address these realit
goals represent a conflicting paradigm to that of nationalisticimraig i on pol i cy. Th
efforts to provide education to marginalized groups are met with resource barriers, and NGOs

often fill in the gaps that formal education cannot address (Trakulphadetkrai, 2011).

The immigration policies of individual natiestates are also often contradictory to
international development goals representing which represent important economic and social
changes to the increasingly globalized world (United Nations, 2007). The NGOs in my study
function within these conflicting padigms Nationalistic immigration policies restricting
informal migration are not able to stop informal migration, but create circumstances where
undocumented immigrants and stateless people are further marginalized and vulnerable to
exploitation. Intemational education and development policies assume the presence of
marginalized, vulnerable, undocumented, and stateless throughout the world, yet often ignore the
need for protection from exploitation that these disadvantaged groups have. DEPDC and CPDC
address this important need for these groups.

Overall, thecontributionof my study that emerged in my findings wasit these two
organizations provide protection to vulnerable children living in Thailand. The fundamental
contribution provided by bbtNGOs is protection, particularly immediate protection for the
children while they are served at the NGO sites. Both NGOs are also working to diminish
vulnerability of marginalized children in a variety of ways which include education and care.

My study also highlightedtte shiftthatoccurred at CPDC from education providers to education
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facilitators through government schocoSPDCG6s educati onal shift il]
NGO/government collaboration that other NGOs may find useful.
Limitation s of the Study
The limitations ofa case study are many, and so are the ber{€lieswell, 2007) The
features and characteristics of NGOs working to combat human trafficking are little known and
likely vary across organization$saining an insider persptve through interviews, combined
with an outsiderds observations all owed for a
in my study The limited number of NGOs studied reduced the universal applicability of
findings. Because of the limitatiorsf time for this study, | was not able to investigate the
interactions between the NGO and authorities in more depth. Maintaining strict confidentiality
in the design stage of my study prohibited my ability to trace the data of individual respondents
acrecss time. Longerm follow-up of participants was notfacet of this study, which would do
more to illustrate success of NGO programs. Due to constraints of language, time and
availability, thorough examination of NGO documentation was not an optianduhave
provided a better understanding of the NG@&sach of these limitations point toward future
research ideas whicthbpeto pursue.
In my research, what interestett washe way that the participants in the study
perceivel and describ@ the sefing, the work being done at the NGO, the problems, the benefits
and goals for the futureAs Pring argued
Development of our thinking (e.g. about educational problems and their solutions) lies in
the constant negotiation of meanings between peoppewb nl y partly share
ideas but who, either in order to get on practically or in order to accommodate new ideas,

create new agreemertsiew ways of conceiving reality. Since there is no sense in
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talking of reality independently of our cagiting it, therefore there are as many realities

as there are conceptions of inultiple realities (2004pp. 51).

Many of the concepts tharose in intenaws were broad anmebulous These ideawere highly
inter-twined with other conceptand dificult to discernindependently However, despite my
difficulties conceptually encapsulating my body of data and condensing this data into usable
chunks, | was continually s@vigorated by the powerful insights | discovered at each phase of
my researchMy knowledge of scholarly work in international and comparative education was
useful in this endeavor.

My use of a translator risked a loss of meaning in translation. However, my use of the
translator with a history at DEPDC, an understanding ofg¢beds and a familiarity with the
teachers, staff and children was an important asset and a crucial element of tHisestudy
Chapter Three). The insider insight | gained from her assistance helped me immensely in my
research, and | consiarher help hghly valuable in its own right as a source of data and a
means for understanding contextual nuandég.study had limitations on the generalizability of
my findings, with some findings generalizable only to similar contexts.

Challenges in the field

My status as an outsider created a steep learning curve for me as | compiled the
background information necessary to develop my case stuigerstanding the Thai context
meant that between my trips to Thailand, | worked to find literature that shed litre arany
blind spots that | have on Southeast ASiae Economist, 2010)My review of tie scholarly
literature did not fully prepare me for the settings, and much of my learning about Thailand and
the local contexts of Mae Sai and Pattaya came frommeg/din the ground and in the field.

Similarly, the scholarly work on qualitative reseanséthodologyalso did not prepare me fully
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for the issues | encountered during my research. Much of what | learned about doing field
researchl learnedwhile in thefield. Interviewingwas one such area that | improved during my
time in the field. | adjusted the order of questions, and added less formaléglquestions to
make interviews more casual. | found that the more general and more open ended questions
provided chances for interviewees to give opinions and tell personal stbaiss. learned a
significant amount about the methodology as | engaged in the writing and editing process.
One major area of learning came in terms of logistics for the stuslycountered issues
in travel and scheduling that could not be preparedifoould nothaveanticipatedsome
challengesvithout being at the location. For instance, interviewing locations for both sites
changed during certain days because of the 8i@#lly schedule. At times, | interviewed
students outside at the Patak HaHy School and when class transition time occurred, children
surrounded our table, curious about what we were doing. | had to ask the translator to politely
ask them to leave ¢htable until our interview was finishe&ome highly informative
opportunities could ndieanticipated, such as the day | spent walking through Patak with
students and staff, meeting families and visiting a mountain cave, a school field trip to the
temgde, my trip to the Chiang Khong shelter, my visit to the Dioenterand local slums in
Pattayaand sharing meals with teachers and stafhese experiences informed my
understanding of the contexts and the issues involved in the fDadyal convesationswith
teachers and stafferehighly informative and enlightening on Thai cultuyesd many times |
gained insight from unexpected sources such as taxi drivers, hotel staff and storeAdlerks
these experiences could ro@prepared for in th research proposal stage, but they helped to
inform myunderstanding of the issues in the Thai contetere, the pilot study was of great

value to me to learn and to prepare for the larger study.
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The pilot study allowed me to make mistakes and uséetrning to improve my
dissertation study. | also found that going to the locations in 2009, 2010 and 2011 allowed me
time to gather more contextual information on the issues and to understand the work that had
been done by other scholarsthink tha having only one field season would have severely
limited my interpretation of the data. The pilot study also helped me to resolve several logistical
issuegelated taravel and theneed for theranslator. Most importantly, the pilot study helped
me b improve my skills as a field reseber, interviewer and scholar.

| found it to be immensely helpfhlaving the insight of Dr. Simon Baker as an expert
auditor. | gained useful feedback from an early draft of the dissertation that helped migyto clar
several important issues.

Theoretical perspective is another elemerthis study that was a challenfpe me
Initially, 1 intended to have a single theoretical framework, social capital thgetrgs my data
grew, | found this theory lackinghd began to search for more theoretical insiglatoking back
over the entire proceseoretical notions from posblonial studies and critical theory were not
very useful eitherbut rather theoretical pieces and conceytisin various theoretical nmns
helped me to understand and formulate my findinQserall, themost useful theoretical notion
were that of the dialectic of the global and the Ipaab calledthe global to local continuunas
described by Arnove and Torres (2007). These thieatelements helped me to understand
broad global processes as they manifested in the specific local contexts of the researchlisettings.
came to recognizthatthe value of any theoretical perspective lies only in its service as a lens
through wvhich tounderstand and interpret my data.

My decision to use a variety of data sources was a good choice in terms of helping me to

establish context and fill in gaps in the interviews. However, this choice meant that the already
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large amount of student,aeher and staff interview data was combined with field notes,
photographs and documents to make an immense collection of data. In hindsight, using many
data sources allowed me to be more comprehensive irewgyapmendf the findings. | found
it difficult to condense and+@ndense throughout the analysis phasé to verify my findings
though the work of Creswell (2007) was helpful during this prockakso found the Inspiration
mind-mapping software useful in helping me to organize, categonagjae and develop
hierarchical grouping of concepts, ideas, elements and dimensions in thi@sj@tation
Software, 2011) This software allowed me to visually represent the data in a variety of ways as
my thinking developed throughout the proceBmally, colorcoding my interview transcripts
was a productive exercise, as it offered me another visual representation of the data which could
then be further grouped and condenskealso came to realize that my findings emerged as
entwined and as prerto speculation. | have learned to be cautious in making inferences beyond
my data.
Suggestions for Future Researcfor Myself and Others

Scholars have argued for more research on human traffikartgko, 2005; see Chapter
Two). This study addresseaah area of human trafficking research that hayetdieen
thoroughly examined. More research is needeldca level NGO programs such as DEPDC
and CPDdn order to gain a more comprehensive understanding of the types of work NGOs do
to address humamafficking. More understanding of the types of work done by NGOs will also
improve our understanding of the issues that NGOs, and the people they serve, face.
Organizations like the Thailand Project (n.d.) argue that educatuitaliso addressing
staelesness and human trafficking, particularly in their Higher EducatsoHumanitarian Aid

campaign. Alough this study set out to address this questiihmore research is needed in
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ways to implement education programs for human trafficking sorsj\stateless people and
other vulnerable groupd.would like to pursue this research endeavor in the future.

More comprehensive sty of the historyDEPDC and CPD@vith attention to
interactions between NGO staff and authoritresy illuminate issueBetween NGOs and
governments. Examining theffdirence between CPDC and DEPDCterms of their
relationships with authoritiegnay also aid other organizations as they traverse official channels.
Barriers for NGOsnd individuals weremportantfindings of this study, and more research on
these barriers is needed if major changes are to otwwguld also be interested in further
studying these two NGOs in the future.

Long term research on the individual children at these organizations is alssargcen
order to determine the effectiveness of NGOs, and investigate other pbtdntidén barriers
for vulnerabl e peoplDedpitetha gxstancedf peliocies interidedtoo b i | i t
reduce human trafficking and statelessness, the prstd@linexist on a global sca{€rench
Institute of Pondicherry, n.d.)NGO staff inmy study felt that these problems are worsemmng
recent years (Teacher 9, CPDC, 7/23/2011), even though evidence shows that improvements
have been made in many are@sakulphadetkrai, 2011)nited Nations2007; United Nations
Chi | dr e n 6 s Weakmeskes inddlidy implementation are exploited in Thailand
(Rafferty, 2007 Vital Voices Global Partnership, 200&)d the United Stat€®eStefano, 2008)
perpetuatig the oppression of vulnerable people. In order for us to understand the breakdown
between macrtevel policy and micrelevelimplementation, micrdevel research on the
grassroots actors is necessaMjicro-levelresearch in many settings, with manyfeliént
contextuainfluenceand varied locgbressuresnust take place if we are to resolve the

macro/micro disconne¢bLaczko, 2005) National and internatiohafforts will continue to be



208

lesseffective without a better understanding of thetlogground realities. | want to pursue
research of these ghe-ground realities imy future work.

The ways in which NGOs and authorities collaborate need to be examined to promote
positive relations between ngmofits and governmentg Thailand and elsewhe(Laczko,
2005) Studying these relationships at many different NGOs would be a useful research
endeavor . Al so, researching various | ocal
stateless children in government schaasoss Thailand/ould likely provideuseful, yet
difficult to obtain, information. Statistical data on the number of stateless people in an area
versus the number of stateless children attending that areas government schools would be
valuablebut likely unreliable andlifficult to attain (Laczko, 2005) Perspectives from the
government schools and the Ministry of Education may be helpful in broadening the point of
view on educatiomand its impact on human trafficking prevention

One important result of this study is myntimuedconcern for the NGOs and the children

that they serve. Often, the human element is absent in the discussion of human trafficking in the

public forum. Victims are often presented in sensationalized terms, -&sdeler faceless
victims with detaidlesspasts and futurg$aid, 1979) An importantoutcomeof my studywas
gaininginsight and detail into thperceptions and tHeves of the children, staff and teachers
engaged in the daily struggle to improve lives. | want my own future work to helgkingna
that struggle more rewarding and effective.

Specifically, field work is mucial in my own future researchlo understand the local
context, | need to spemdoretime in the fieldto see firsthand how organizations operatedto
learnhow peoplenteract. During this study] found several other NGOs in Thailand doing

interesting workBaker, 2010)andI will likely visit these in the futurebut | hope to continue

go
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working with DEPDC and CPDCLongterm studies of the students and staff areaofigular
interest to me. | also would like to visit NGOs outside of Thailand. | have talked with several
NGOs in the United States which | want to visit, and also want to do field work elsewhere in
Asia, particularly Burma, Lao PDR and Cambadialsowant to bring my own skills as an
educator to assist NGQgarticularly in terms of teacher training and potentially in creating a
new organization for this purpas&/orking with these groups on this study has made me more
than a researcher. |intenddontinue to advocate for these and other NGOs anlll use this
study and future research to highlight the needs as well as the innovative and inspiring work of
grassroots actors addressing human trafficking.

One of the unanticipated findings thdound profoundly interestingnd disturbingvas
the link between Facebook and recruiting for human trafficksegChild Poverty Issugs This
topic needs further investigation and provides a fascinating link between modern global culture
and exploitatia of the vulnerable. | am interested in how modern technology and way of life are
inevitably connected to and impacted by the social ills of the time.
Conclusion

Human trafficking is a complex, subjective social issue. NGOs working to improve
conditiors for children vulnerable to exploitation face many contextual pressures that have a
profound effect on the success of NGO programs. Educational program success at NGOs
depends on resources and cooperation from a variety of sources. Local, regiara] aad
international policies greatly impact the work of NGOs, yet policy implementation is
inconsistently enforced, particularly at the local level. Global economic trends impact the
number of vulnerable peaphffected by human traffickirend theseame trends impact the

available funding for NGOs to address the problé&ffith collaboration between NGOs and
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authorities, positive impacts of NGO programs are likely. However, without financial support,
collaboration in terms of creating accredited ediocgprograms, or cooperatiomthe utilization
of existing accredited education programs, NGO program effectiveéskely be reduced.
My research findings suggest to me thataboration and cooperation between NGOs and
national governmentneedo be encouraged by the international community, with real benefits
provided for both parties, such as those associated with the TIP Répibed States
Department of State, 2010 ollaboration and cooperation between NGOs and local
governments needs be encourageoly national governmentsiith real beefits for both parties
contingent on evidence of effort from both parties.

In sum, | learned a great deal about teachers, staff and students at these two NGOs in
Thailand. | learned that much of myderstanding ofesearch in the field took place in the
field, as unanticipated factors arose and my flexibility was tested. | discovered a passion for
understanding the work of grassots actors in human trafficking prevention efforts. | also
developedan admiration of the Thai culture and the Thai people. Finally, | found through my
research that the most challenging and difficult moments during the research process were also

the momentsvhere | learned the most.
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APPENDIX A

Pilot Study report

Social Capital and Education:
A pilot study report of two Thai NGO shelter/schools
for human trafficking survivors

The issue of human trafficking, and how it relates to education, is such a vast set of topics and
issueghat it is difficult to decide how to approach it, and riding around rural Northern Thailand

on a motorcycle was one way | decided to approach the topics as | set out on a pilot study for my
doctoral dissertation. By the end of my pilot study, | had ctantiee realization that | had

learned so much more than | could have anticipated. The following is the report from this pilot
study according to the National Research Council of Thailand (NRCT) guidelines (see Appendix
A.2).

Background and rationale

In the summer of 2010, on the advice of the Advisory Committee for my dissertation
research, | completed a pilot study which focused on two@Glavernmental Organizations
(NGOs), the intended sites for my dissertation research, both of which operatedssineltés
for victims of human trafficking and children who were at risk of exploitation. Tnislat
population of both organizations included stateless andrité children, street children,
orphans, and others groups to be described below. | prdpatbeé endeavor with qualitative
research methodology literature (Denzin and Lincoln, 2005, Mason, 2002, Patton, 2002) and
literature on fieldwork (Berg, 2008, deMarrais and Lappan, 2003, Patton, 2002, Wolcott, 2005),
yet | felt naive at having never damternational fieldwork. | had done field work for my

Masterds Thesis on Mexican i mmigrants in the
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included interviewing and observations, but | knew that to truly improve my research skills, |
needed tepend an extended amount of time the field and immerse myself in the work.

| was able to access the two NGOs during my 2009 summer study fellowship through the
Washington D.C. NGO, Prevent Human Trafficking, and | selected these two sites out of the
manylocations | visited partly due to the inspirational work | saw going on during my stay, but
also because these NGOs were working with highly vulnerable populations of students, those
who were either recovering victims of human trafficking situationshivdren who belong to
the many at risk groups in the regions surrounding the NGOs.

Both locations are difficult sites to access for several reasons. Geographically, one site is
located in the far northern region of Thailand on the border of Burmaharsgtond site is in
the south eastern coastal region. These NGOs are also highly protective of the confidential
identities and welbeing of the children in their care. However, due to my previous visit in
2009, and my continued contact throughout tharyexpressing my interest in studying the
locations, both welcomed me graciously during my stay and were helpful and cooperative with
technical aspects of the study. Having spent two summers in Thailand, studying human
trafficking issues, meeting pradtiners and advocates working to address these issues, and
enjoying the culture of this beautiful country, | have emerged with a more realistic understanding
of the issues related to human trafficking, and the factors that influence human trafficking and
the exploitation of children in Southeast Asia.

A key operating assumption that my pilot study began with is that effective education,
rehabilitation and reintegration of victims into thriving lives after their stays at NGO shelters
partly relies on the tationships that are built between students living in these shelters and the

teachers and staff at the shelters. In addition to the role ofsinélger relationship building, |
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also considered relationship building by the NGOs with others outsidegheizaition on behalf
of students as a key element. Working to build a variety of relationships for students outside the
organization is central to my use of social capital theory as an analytical framework to be
employed in this study. Prior researchtba relationship between social ties and social mobility
(Coleman, 1998) suggests that in order to reduce vulnerability to future human trafficking
victimization for students living in NGO shelters, building ties for students for life beyond the
shelter iscritical (Kao, 2004). How the NGO teachers, staff and students perceive the
importance of relationship building is also a crucial component of the pilot study interviews (see
Appendix A.1).

In addition to examining relationships, | also did observatemd interviews which
target perceptions about particular skills and knowledge taught in the NGO shelter/schools, and
occupational and educational aspirations of students, many of which are former human
trafficking victims. pefaptionsofrfutuse waerk opportuhites st uden
i mportant, but also the teachers and other st
what skills and knowledge are the focus of schooling in the shelters. Finally, | intended to look
for linkages betwen the success of students at the NGOs, however defined by the actors, and the
social pressures that continue to influence children during and after their time at the NGOs, in
both the pilot study and the dissertation study.

As described in the pilotwtly proposal, the pilot study was designed in twowaek
portions, one week per NGO (see Appendix A.2). The pilot study was an introductory study
which will be included in the final dissertation study, to be completed in June and July of 2011
(see Appedix A.2). | arrived in Thailand on July 10, 2010 at Suvarnabhumi International

Airport in Bangkok, and flew on July 11, the following morning, to Chiang Rai, the nearest
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airport to Mae Sai in Northern Thailand. From Chiang Rai, | took a one hour tetorMae
Sai, and when | arrived at my room, | contacted the first site, the Development and Education
Programme for Daughters and Communities (DEPDC). | arranged a meeting for 9:30 am the
morning of July 12 with the director and the international voleer who would serve as my
contact for interview scheduling, arranging a translator and other miscellaneous assistance. In
that meeting we scheduled all of the teacher and student interviews, times and places for
observations. They gave me a basic ownof DEPDC in general and updated me on changes
that have occurred since my 2009 visit. We also arranged a meeting that evening with the
translator. We scheduled five teacher meetings for the following day, with student interviews to
follow the rest othe week.

DEPDC

DEPDC is located only a few miles from the border of Burma/Myanmar in the small

village called Patak which is essentially within the city of Mae Sai (Jantraka, 2001) (see Figure

1).

Mae Sai

Bangko

Figure 1. Map of Mae Sai, Thailand. From
http://lwww.martinstrong.com/Thailand.h
tm
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The village population consists of hill triln@inorities such as Akha, Lisou, Karen, Tai Yai and
Shan, mostly from the Shan State in Burma, who moved to Patak because of political and
military persecution and who are in search of economic opportunities. According to Sompop
Jantraka, D ETh& avo adlows refugeed ® live within five kilometers of the Thai
border for an indefinite or unspecified amount of time, and some villagers have built well
established homes and businesses, despite not having legal citizenship in Thailand. This lack o
citizenship, a topic which is emerging as a significant focus my research, has become one of the
key characteristics that make children in this and similar villages vulnerable to human traffickers.
DEPDC has several components but my research focusbe &atak HalDay School. The
school program consists of kindergarten through sixth grade, and provides living quarters to
some of the students, based on the individual students needs. However, the majority of the
students at the school live with fagnir friends in Patak, in nearby villages, or even across the
border in Burma. Each day, the school bus picks up students who live outside of Patak. A large
portion of the students leave the bus at the Mae Sai Customs Hihesefficial border crossing
pointi cross the border, and walk home. Some students walk one to two hours to their homes in
Burma.

After graduating the sixth grade, students can choose to continue their studies in the one
year leadership program called the Border Youth Leadershipifig Programme (BYLTP)
during which the students continue academic classes, learn leadership skills in seminars with
founder, Sompop, and learn technology skills in the Mekong Union Youth Training Center,
which is a room at the hatfay school that haskn outfitted with computers and video

equipment given by various donors (www.depdc.org, 2010). The BYLTP students all live at the
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shelter, and they must commit to one year of volunteering for DEPDC after the one year training
program.

Keeping up with dlof the changes to the organization proved to be a challenge, even
though it had only been one year since my last visit. In 2009, graduates of tHayhst¢hool
could continue their studies by joining the Mekong Youth Network (MYN) program where
studets were trained in research techniques, wrote a proposal for a project to address a particular
problem related to human trafficking in the Greater Mekongr8glon (GMS), then were given
funding to implement the program or project. Since 2009, fundiadp@eome a bigger issue,
according to the staff, and the MYN has been discontinued, shifting to the BYLTP program,
which exemplifies the challenges NGOs face while working to address the issue of human
trafficking at the local level. The staff mention&et graduates of the hatfly school do,
however, have the option of continuing their studies at a nearbfonmal education center that
partners with DEPDC, or at one of the vocational training organizations with which DEPDC is
associated. Unfortunagelthe majority of the students who enter the Patak Day School in
kindergarten complete the sixth grade, and this issue of retaining students through the end of the
educational program and on to further educational opportunities became a much more importan
finding than I had originally anticipated. It is important to note that DEPDC works with students
who have been victims of human trafficking, forced labor, exploitation, abuse, and armed
conflict, but DEPDC also works with students who are at risklifigavictim to such problems
due to poverty, their lack of citizenship, or other environmental factors (Jantraka, 2001).

CPDC
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The second site for the pilot study is located in the Southeastern coastal city of Pattaya
(see Figure R a center notorious fahe sex trade and sex tourisAséociated Press, 2007

Korosec, 2008
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In 2009, the site was called the Pattaya School for Street Children, and it has since changed its
name to Children Protection and Development Center (CPDC) and has ofticialé/under the
administrative umbrella of the European NGO Human Help Network Thailand (HHN)
(www.hhnthailand.org, 2010). In 2009, the organization had received a donation from a Hong

Kong corporation ADM Capital (www.hhnthailand.org, 2010) and had psechiand on which

it had constructed several wooden and bamboo
one girl 6és sl eeping quarters, an open air cl a
barren and the organization had construetedhall pig pen and garden in the hopes of selling

produce or pigs at the market. The organization has received grants from several European

embassies, as well as other donors, and it has constructed six concrete, brick and tile buildings as
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living quartes for children, two structures to be used as offices and working areas for staff, and
construction of a dining hall and a building for classrooms were in progress.

Since my 2009 visit, CPDC has formalized a partnership with the nearby elementary
schooland children from the shelter can attend if the organization considers them ready to attend
school. Children who are new arrivals to CPDC remain at the shelter for several weeks prior to
attending school in order to accustom the children to the strucoxenment of living at the
shelter. CPDC has also established relationships with secondary schodanmalreducation
centers and vocational training centers for older students to attend. The transformation within
that one year period was phenomneara it required me to engage in a substantial amount of
catchup information gathering in order to understand how the NGO was functioning. CPDC
houses approximately 50 children, most of which attend local schools, and a few of which
remain at the sheltall day with staff. Children come to CPDC in a variety of ways, including
referrals from local police and agencies due to trafficking situations, through other partner
organizations, and from the outreach dinogenter in Pattaya that works to encoaratreet
children to live at the shelter. (www.hhnthailand.org, 2010).

Prior to arriving in Pattaya, ongoing communications with CPDC and their umbrella
organization were sporadic, due to the organizations limited email access and my own limited
Thai language skills on the telephone. | had difficulty communicating my requests for letters of
support for the National Research Council Thailand (NRCT), but once | arrived in Pattaya, the
administrators and staff were gracious and helpful during my stayinmportant to note that
CPDC works with children who are living on the streets of Pattaya. These children were forced

into child prostitution, were abandoned by their parents, were forced into child labor, or were
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victimized in other ways. Therefora) anderstandable distrust of outsiders makes this site even
more challenging for me to access.

When | arrived in Thailand, | made contact and made tentative plans to arrive at CPDC
on Sunday, July 25. Due to scheduling issues, | was not able totigetstoelter until the
following day, Monday, July 26. | received a tour of the new facilities and an overview of the
changes in the past year. We scheduled interviews of staff for the following morning, but the
director was hesitant about me interviegvthe children. The director suggested that | interview
the children that stayed at the shelter all day with staff, but interviewing the other children in the
evening after school concerned the director, as it would break those children out of their stric
routine, and it was suggested that | interview those students on the following weekend.
Unfortunately, my time in Thailand was limited and that option was not available, so | had to be
satisfied with staff interviews, a few student interviews, and sayservations of the transition
that the organization had gone through, and was currently going through. Timénlatst
change of plans did allow me some time for opportunities such as visits to the Pattaya
Orphanage, the outreach center, and the slumsdvhich many of the children at the shelter
came.

Conceptual framework: social capital theory

My initial approach to the pilot study was to use social capital theory (Putnam, 2002,
Coleman, 1998, Field, 2008) as the theoretical lens through whicewaive success of the
education process occurring at these research sgesAppendix AL However, it became
clear that, though social capital building was taking place between the school and the students, a
much more powerful factor was at work. Téfere, my initial conceptual framework came to
lend only partial insight into the issues at play. These issues will be discussed further below.

Objective of Research
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The objective with this pilot study was to closely examine the educational practices of
two NGOs in Thailand who work to educate and rehabilitate victims of human trafficking: the
Development and Education Programme for Daughters and Communities (DEPDC in detail,
2004) and the Pattaya School for Street Children, which has recently changedetso the
Child Protection and Development Center (CPDC) (Human Help Network Thailand, 2010). As |
intended (see Appendix A.1), | gained insight into the ways that these grassroots actors in
Thailand are helping to educate, rehabilitate and reintegcbas of human trafficking. |
wanted to show that despite a lack of resources, training, funding, public acknowledgement, and
so many other elements that American educators may take for granted, there are people around
the world who are making a difiemce in the lives of children from devastatingly disadvantaged
backgrounds, and doing so with far fewer resources than is found in the typical American public
school. Educators need inspiration from such innovators, even if the specific circumstances do
not resemble their own. My goals, in the most general terms, were to share the inspiration | felt
from witnessing these organizations at wor k,
practices, to examine the major issues that the organizatiothestudents face, to raise
awareness of the issue of human trafficking, and to increase the notoriety of the organizations
being studied (see Appendix A.1
Goals of Research

In order to meet my objective, | established four gé@ishe study (see Agendix A.D.

1 I conducted observations, interviews and document analysis to describe the
specific educational strategies and techniques, as well as relationship building and
rapport building during dowtime (noreducation focused time) that were used in
two NGO run shelter/schools (DEPDC and CPDC) in Thailand who work with
victims of human trafficking.

1 lanalyzed interview transcripts, field notes and documents for signs of

relationship building between students, teachers and staff and related themes.
1 I employed social capital theory, specifically the elements of building, bridging,
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linking, horizontal, vertical, weak and strong ties within the research setting
(Coleman, 1998, Field, 2008, Portes, 1998).

1 I employed the above mentioned social capitabty elements to analyze the
manner in which teachers, staff and students attempt to build such ties outside
research setting with various community actors.

Scope of Research

The study focused on two NGOs that work to educate human trafficking etsriiv
Thailand. By focusing on the work of these NGOs, | saw how individual teachers, staff and
students take up the work of education, and the impact of individual relationships on the success
of students. The study examined the types of social capitding strategies that are
incorporated into the education program of these NGOs and what the perceived connection
between relationship building, social connections and education are to teachers, staff and
students. Because of the highly specific coinded qualitative nature of the research,
dimensions of the findings are transferable to settings that deal with educating marginalized
populations both in the Thai context and elsewhere. The findings of this study can be
generalized to a variety of edatonal settings and used to inform educational policy, social
justice and human trafficking policy, and NGOs worldwide.
Research Methodology

| designed this pilot study to be a combination of standardized;steumtured
conversational interviews with ep-ended questions of teachers, staff and students, and
observations at two NGOs in Thailand. | provided the interview protocols, permission forms and
explanatory information were provided to both NGOs prior to my arrival at the locations (see
Appendix A2). All interviews were done with the assistance of a translator, and they were

conducted using a digital audio recorder. In interviews withEglish speaking participants, |

asked a guestion, the translator translated the question into Thai, thiewde answered the
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translated question in Thai, and the translator translated the answer into English immediately. |
used this method to ask follemp questions tailored to the interviewees responses.

Research Questions

The research questions usedtide the pilot study were as follows.

1 What educational strategies and practices do NGOs in Thailand working with
victims of human trafficking use?

1 How do teachers in these NGOs perceive their efforts, educational practices and
strategies, in terms of scesses and failures?

1 How important do teachers and staff perceive relationship building with students
to be?

1 How do teachers and staff characterize their relationships with students? How do
teachers and staff attempt to engage students and estapisint?

1 What limitations do NGO teachers and staff perceive and characterize in their
work?

1 What skills and knowledge do students at N@®@ shelters and schools perceive

as important?

What aspirations do teachers at NGOs have for their students?

How does work of NGO shelters attempt to build social capital in students? How

do NGOs perceive building social connections for students?

1 How do NGOs perceive the importance of relationship building with students?
What aspirations do students at NG@se after leaving the NGO?

1 What educational practices do students considers successful?

1 How do students at NGO shelters describe and characterize their relationship with
NGO teachers and staff?

1 How do students perceive building social connectautside the NGO?

= =

DEPDC

At the first location, DEPDC, interviews were scheduled by the director of DEPDC and
the director of the Patak Helliay School. Prior to beginning the interviews, | provided the
above mentioned staff with copies of the permis$ams for each of the staff, teachers and
students to be interviewed. | had all permission forms and interview protocols translated into
Thai. The permission forms were signed by the director of the school for students who lived at
the shelter, as therganization was considered the guardian for these students. For the students

who lived with parents, extended family or others, the permission form was sent home, signed at
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home, and returned prior to the interview. Prior to each interview, | alstv&atktf, teachers
and students read the verbal assent script, which was translated into Thai, and verbally asked
them if they understood and if they would like to participate. For students who could not read in
Thai, the translator translated the scamlly, and then | asked, through the translator, if they
understood and would like to participate.

The translator that | hired was actually a graduate of DEPDC and one of the first cohorts
of the postsixth grade education program called the Mekong Ndigt (MYN). After
completing the MYN program, the translator was offered a scholarship at the University of
Wisconsin at Stephens Point. The translator was stateless, had no Thai citizenship, but through
the assistance of an NGO, was granted a spasalhvat would allow her to travel outside her
district and to travel internationally. The translator had to return to Thailand each summer to
complete the Thai citizenship application process, through the aid of the NGO, and she was
therefore was goingptbe in Thailand during the period of time | planned to conduct my pilot
study. DEPDC was able to arrange for the translator to work with me, and the translator was
also able to travel to Pattaya for my second week of the pilot study at CPDC. Rathesiriigan
a translator hired from an agency, this translator had intimate knowledge of the issues that the
school, the organizations and the children faced. Though, this may introduce an element of bias,
in the sense that the translator might not be confil@@iscussing negative aspects or
shortcomings of the organizations, the potent
with teachers, staff and students, which is often a major challenge in qualitative research (Berg,
2008, Patton, 2002).

An unexpected consequence of this connection with the translator was that | was able to

see firsthand the process that a stateless person went through in order to gain Thai citizenship.
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Before and after interviews, the translator was busy traveling bactoeh from their home

village, the local government office, the district office and the provincial office, providing
documentation of various kinds that proved that they were born (in the village in the home and
without hospital birth records) and thhey lived their entire life in Thailand. In addition to
documentation, which included letters from villagers, business owners, teachers and NGO
workers, the translator had to ask the village leader to go to the government offices in person.
He was happyo do this for a sizable fee each time. The process of gaining citizenship was
clearly wrought with corruption. Nevertheless, the translator was extremely helpful, not only
during interviews by helping me clarify questions and responses, but also alsgryations,

where | needed for cultural, as well as verbal, translation.

At DEPDC, | conducted five teacher interviews and seventeen student interviews. At
CPDC, | conducted four staff interviews, two student interviews and one interview with Suddarat
Sareewat, the founder of End Child Prostitution, Child Pornography and Trafficking of Children
for Sexual Purposes (ECPAT International) and Fight Against Child Exploitation (FACE), both
NGOs that work to address human trafficking in Thailand. | usedthe sranslator during this
period, and in addition, the NGO also assigned an administrator who-4uaguail (in English
and Thai), who also acted as a translator. Though the previously mentioned forms and
information were provided, due to the transitibat the NGO was undergoing, interviewing
students at the same level of consistency as at DEPDC was not possible. | was able to interview
two students that lived at the CPDC shelter, had only been at the shelter a short time, and
therefore had little irdrmation to give on the operation of the NGO, how it functioned, and what
the NGO did to help them.

CPDC
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| planned the interviews and observations of CPDC based on my experience the previous
summer when the organization was called the Pattaya Sch@&trémt Children. At that time,
children lived at the shelter and most children did basic education at the shelter with the three
full-time teachers. Since then, the organization has arranged for the majority of the children to
enroll in public elementargchools, secondary schools, vocational programs andonwoal
education programs. | gained access to other locations because of this issue. | spent an
afternoon at the Pattaya Orphanage, informally interviewed several staff, and observed numerous
class ooms, including the Pattaya Orphanageds Sc
Orphanage. The visit to the Pattaya Orphanage gave me more understanding of the issues that
impoverished children in the region faced. Being the only orphanage in tbe, relgarned that
children from many neighboring cities, towns and villages came to the orphanage. Some orphan
children were referred by other agencies or NGOs, while others were abandoned at the
orphanage by parents or family members. According tsttfé often times these parents were
drug addicts or prostitutes, while other times the parents were poor and could not support their
children.

| also spent the day with the director of the outreach-araenter located near Walking
Street, which is notorious red light district in Pattaya. The shelter has very inconsistent
participation from the local street children, at some times having no children at the center and
then other times having numerous children. Because there were no childreceaténavhen |
visited, the director of the center took me and the translator on a guided walking tour through a
local slum. This particular slum housed over one hundred people, living in-$bamtyike
conditions in houses made of corrugated metaly@bd, plastic or other materials that were

scavenged. Over twenty of the one hundred residents of the slum were HIV positive. The slum
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had no running water, and both human and animal feces were on the ground. Swarms of
mosquitoes were hovering over timeid puddles throughout. This excursion was certainly a
shocking experience, and gave me a more realistic anthdingt understanding of the social
issues that CPDC is working to address.

| was introduced to the leader of the slum, an elderly womanhéafovernment put in
charge of registering all of the residents in exchange for a small amount of money. She
explained some of the issues that those in the slums faced, which included HIV/AIDS, drug
addiction, adult and child prostitution, violence anidne of various sorts. She introduced me to
her mentally and physically handicapped sister, whose home was a blue plastic tarp held up by
four different sized wooden posts. She lay on a piece of plywood raised by cinder blocks and
watched a televisionashated to her by a local charity, which was powered by hand wired and
exposed electrical cables coming from a nearby pole. It was hot and humid in her shelter and |
kept my legs and arms moving to keep the mosquitoes off of me. | kept thinking abaia mala
and HIV, and whether these mosquitoes were carrying either. This experience was important for
me to understand the extreme poverty that the students at CPDC experience prior to coming to
the shelter.
Analysis

To analyze the interview data | gatherkding this study, | transcribed all of the adult
and child interviews, and noted any comments within each individual interview that | considered
powerful or important. Then | compared all of the interviews looking for common themes,
comments, phrases@mords. | compiled these common themes using a spreadsheet in order to
track the students, staff and teachers who made these highlighted comments. | gave particular

attention to comments that multiple interviewees made, though | would like to stretbetha
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importance of themes may not correlate to the number of times a particular interviewee made a
particular comment, or the number of interviewees that corroborated a particular theme. Rather,
| focused on the consistency or inconsistency of themergargen general, and whether the

themes were overarching and intersecting with the broader social issues of poverty and

vulnerability, in general terms, or idiosyncr

personal circumstances. This approdtiwsed me to connect interviews, observations and
personal experiences throughout the pilot study and across locations. Given that the two NGOs
were not easily comparable as a result of the recent changes at both organizations, and contrary
to my originalintentionsfor the study (see Appendix A,1 modified the direction of the

analysis of data from a sid®/-side comparison, to an approach that largely focuses on the first
site, DEPDC, from which themes emerged for the pilot study, and supportingatasacluded

from the second site, CPDC, as a complementary data source. Therefore, data from CPDC was
used to add detail to themes which emerged from the DEPDC data. | employed constant
comparative method (Glasser and Strauss, 1967) to analyze daghtiubthe study, as themes
dur i and after the al so u

emer ged study. I

ng

themes when comparing interviews across subjects and NGOs (2007).

Research Matrix

Research Questions

Rationale

Sources/Data
Types

1 How do (two) NGOs in
Thailand that work with
victims of Human
Trafficking educate these
victims?

A What vocational skills
are taught, and how are the
taught?

B What academic skl
are taught and how are they
taught?

C How do students,

teachers and staff perceive

The manner in which
DEPDC and The Pattaya
Home for Street Children
go about their work needs
to be closely examined, sc
that their importantvork
can be viewed by the
world, so that NGOs
elsewhere can learn from
their practice, and so that
any needs that these NGC
have can be assessed.

Interviews of
NGO workers
and teachers
Lesson Plans of
teachers

NGO
documentation
and paperwork
Observations
with a translator,

Analysis

Constant comparative method
(Glasser and Strauss, 1967) using
open and axial coding for commo
themes, convergent and divergen
patterns and themes (Patton, 200
| will analyze interview transcripts
field notes and documents for sig
of relationshipbuilding between
students, teachers and staff and
related themes.

Comparison between teacher
interview data, staff interview data




253

relationships in NGO work

2 How important is
relationship and social
capital building in the work
of the NGO? (perceived vs.
observed)

The way in which these
NGOs deal with the
emotional and
psychological welbeing

of the people that live in
their shelters isf high
interest. Not only are thes
NGOs trying to provide
safe haven for these
people, but they are trying
to help them become
reintegrated back into
society, which cannot be
done without rehabilitation|
and education. Of
particular interest is the
Crisis Intervention
program at DEPDC
between Chiang Rai and
Mae Sai Thailand, near thi
Burma border. Their
tactics are particularly
innovative and need to be
documented.

Interviews of
NGO teachers,
staff and
students with a
translator.

Available NGO
documetation
and paperwork

Observations
with a translator

3 What educational and
career aspirations do victim
of human trafficking,
currently residing in said
NGO shelters, have?

Understandin
personal aspirations is
important to see if these
are n-line or opposed to
the efforts of the NGOs.

Interviews of
Students,
teachers and
staff in
structured open
ended interview

4 How effective do NGO
practitioners perceive their
educational and
rehabilitation efforts to be?

A Are there some
practiceghat can be
considered successful

B Are there some practice
that are less than successft
and/or have been
discontinued?

C What resources would
be most helpful?

D How important is
relationship building
perceived to be in the
success of studenasd
success of the NGO?

It is important to
understand how these
practitioners perceive their
own efforts, what they
view as successes and
failures, and what they see
as their organizations
needs to improve
educational work and how
connected relationship
building is to the process.

Structured open
ended
Interviews with
teachers, staff
and students

Observations

Document
analysis

student interview data and across
research sites using cresase
analysis will be used to establish
broad, general theradrom
similarities, and nuanced details
from differences.

| will employ social capital theory,
specifically the elements of
building, bridging, linking,
horizontal, vertical, weak and
strong ties within the research
setting (Coleman, 1998, Field,
2008, Prtes, 1998).

Informal content analysis and
constant comparative method will
be used to analyze observations
which are done with the intent of
establishing context and setting tq
the study, as argued by Patton
(2002, pp. 25266).

Observations will belone from a
combination of an emic and etic
perspective (Patton, 2002, pp. 27
as | will not be a complete insider
or outsider, but closer to the
outsider end of the continuum.

Interview transcripts will be
analyzed for themes and patterns
using infornal content analysis an
constant comparative method.
Particular attention in transcript
analysis will be paid to responses
containing evidence of career and
educational aspirations that involy
the use of social connections
attained durimag
in the NGO

Interview transcripts will be
analyzed for themes and patterns
using informal content analysis an
constant comparative method.
Particular attention in transcript
analysis will be paid to responses
containing evidence of educationd
and rénabilitation practices that
build social capital in students.
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Long Term tentative research plan schedule
July 2010 Augusti December 2010| April T June JuneAugust | Augusti December
November T April 2011 2011 2011 November 2011
2010 2011
Pilot Study | Pilot Study Dissertation Full Dissertation | Dissertation | Graduation
in Mae Sai data analysis | research design| dissertation data data analysis,| from the
and Pattaya | and report completion and | study collection in | dissertation | University
Thailand write up prospectus preparation the field completion of Georgia
submission, Thailand and
PhD candidacy submission
and ABD status
Findings

One of the most important and overarching themesitiirout the data was that of access
to and opportunity for education. Fourteen of the seventeen students interviewed at DEPDC
mentioned wanting to go to school, which they could not do without DEPDC. Either due to their
status as a member of a hill trjlleing migrants from within Thailand without identification, or
illegal immigrants from Burma, Laos, or elsewhere, they did not have access to education. Five
of these students had the goal of finishing sixth grade, while nine had goals of educatiwh beyo
DEPDCO6s sixth grade, including finishing high
university and even one student whose educational goal was to learn how to build a robot. Three
of the five teachers mentioned college for students, and all medhtmgie school and vocational
school. Six students mentioned DEPDC as an opportunity, with three citing free education at
DEPDC as being connected to that opportunity. Students cited having: a poor family,
community problems, no parents, parent educatimorce, language, and citizenship, as
obstacles to education. Rather than one particular obstacle or social issue being prominent, the
overarching issues of poverty and vulnerability are the links across the data, some of which

compound upon each other.
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My initial approach to the pilot study was to focus on the social capital building that
anticipated (see Appendix A.1l did find some elements of social capital building, for example
eight students cited field trips to other organizations and $&hmovocational training as
accomplishments that they were proud of. The focus of these field trips, according to both the
student and staff data, appeared to be more on gaining experience and building confidence in
students, which is a human capitatds, rather than building social connections and networks
for the student. Interestingly, at the organization level, networking and social capital building
are a prominent focus. The directors, teachers and staff were highly aware of the importance of
networking with other individuals and organizations on the success of their own organization.

For example, the founder Sompop Jantraka stated that he was currently working on a collective
effort between DEPDC and other nfarmal education organizations ighlight each of their

efforts in an education conference in Bangkok in 2011, in order to establish more connections for
DEPDC and to increase their notoriety. Therefore the social networking and social capital
concepts, which are understood well by tesas and staff, would not be difficult to introduce

into the curriculum for students. One potential area for further study beyond my dissertation
study would be to introduce more focused and intentional social capital and network building for
the individwal students into the curriculum and practices of the NGO.

Instead of social capital building specifically, what | found was a truly student centered
and holistic approach to education with elements of social capital building woven throughout.
Studentdocus on academic subjects in the mornings and vocational training and enrichment in
the afternoons. Seven students referred to t
that they Atrusto their teachefronstheiracherstA o men

of the staff consi dered affection toward stud
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giving hugs as examples given. One student s
that the teacheresachose anldefouheattudteats calle
students said they talk to teachers outside of class, five students said they come to teachers with
personal problems and to get personal advice. Six students mentioned teachers payorg attenti
to students, and three commented that students and teachers are equal at DEPDC, whereas alll
five staff commented that students and teachers are equal. Four students and all of the staff refer
to DEPDC as a fAfamilyo. 8Shers cominguodtheinHomes ®o mme n t
visit their families, and considered these home visits important. Interestingly, all of the staff also
mentioned visiting studentsdo families as i mpo
joke with them, and onlgne mentioned that the teachers do not yell at them, whereas, all of the
staff | interviewed mentioned not yelling at students as being important.

These findings are significant for my dissertation research as they show that DEPDC uses
a holistic or farrial approach to education where studeantered learning is emphasized.
Teachers go beyond the classroom to engage th
personal relationship with the students. Teachers talk to students before and afteasdhool,
during break times, and the students acknowledged the importance of this unstructured time for
building personal connections. Whether the organization or the teachers were building social
capital in this process, or not, is still unclear. My disgen study will help me to clarify my
thinking on this topic. The overarching idea behind how students perceived the positive aspects
of the education program was that the teachers and staff cared about the students, they knew the
students on a persorakel, they understood their individual problems and issues, and they

showed genuine concern for the students as if the shelter were a surrogate family and
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communi ty. These holistic and familial aspec
American edcation, | argue, should import.

The lack of evidence of social capital building is one finding that is more helpful than |
initially considered, particularly when thinking about the retention issue of older students. A
more focused concentration on sbcapital building on the part of the staff and teachers may
improve retention of students up to and through the sixth grade. Also, importing some ideas
from the American education system, which is highly standardized, may be useful. Some
aspects of tils standardization, particularly in terms of academic curriculum, may be applicable
to DEPDCO6s program in order to build | egitima
Thail and. Currently, diplomas giveanot o stude
acknowledged by the formal education system in Thailand. Students can go beyond sixth grade
into nonformal education programs or vocational training with organizations that have a strong
relationship with DEPDC, but outside of DEPDCs network ofrjgas, these credentials hold no
legitimacy. Official validation of credentials for students who graduate from the sixth grade at
DEPDC could build studentodés social <capital
sanctioned credential to further theducation in either formal or nédormal avenues. One
major issue with bringing DEPDC under the administrative umbrella of the Ministry of
Education would also mean DEPDCO6s curriculum
oversight by the ministry,raissue brought up by several teachers and staff. Unfortunately, it is
often standardization of American education that causes the greatest disconnection between
students and teachers, in my own experience. Therefore, picking and choosing elements of the
Thai or American education system to import to these NGOs in Thailand is beyond the scope of

this study. Rather, my efforts work to give credibility to the quality elements already
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incorporated into the educational programs at these NGO shelter semabtaeir potential
usefulness in other settings. Il Il ustrating D
according to the formal education system.

Sever al unexpected themes emerged in staff
keepingstudents in school was a major difficulty, and three out of five specifically mentioned
the lack of Thai ID as being a major obstacle to students. Interestingly, three staff mentioned
community problems as a major obstacle, and all five staff statechéimgt of their students
have fino parentso, which they considered i mpo
Students who live with extended family or friends may be encouraged to leave school and begin
work. Though this also happens with studentaigwvith their parents, several staff considered
students without parents to be more susceptible to leaving school before sixth grade. The staff
findings in the pilot study show that an educational program that addresses these students needs
should be compghensive, in terms of mental health and emotional support, in addition to
cooperation with governmental agencies in order to provide documentation and a path to
citizenship or some other officially accepted status such as guest worker or Thai resident.
Without a official Thai identification or other form of official documentation, these students face
the same issues after they leave DEPDC as they did when they entered the program. | will
further examine this issue of documentation in the dissertatidg, stad | will further explore
ways that the organizations are addressing the issue.

Examining the CPDC data helped embellish the findings from DEPDC, although the
populations that the NGOs targeted were different. CPDC staff focused on stadient
relaionships rather than building social capital, networks or social connections for students

outside of the organization. Staff at both organizations discussed opportunity, citizenship,
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community problems, family problems and poverty. These issues weri@ated in the study
(see Appendix B), but what rose to the surface more than expected was the issue of citizenship.
Poverty is certainly an issue throughout the world, yet in Thailand, poverty and lack of
citizenship go hand in hand. Both organizatisess/ed students without Thai citizenship, even
though many of the students at these NGOs were born in Thailand. Poverty in and around
Thailand affects access to: proper channels of gaining citizenship, education, healthcare and
other social safety netdVithout these securities, vulnerable populations are exposed to
exploitation, for example, human trafficking, and have little recourse. This pilot study has
implications for the unaddressed issue of citizenship, and further study for my dissertation will
potentially illuminate ways to improve the documentation issue and how it affects the students at
these NGO shelter schools. Therefore, my preliminary conclusions from the pilot study are that
the holistic nature of the educational practices at these §i&@er schools in Thailand has
much to offer international education, in terms of building personal relationships and creating
surrogate families and communities at schools. However, without addressing the issue of
citizenship and documentation for tkasarginalized children, these efforts will not reach their
full potential. | also intend on using the findings from the pilot study and the dissertation study
to improve the educational practices of American schools as discussed below.

Significance of the findings

The findings of this study have important implications for my dissertation study,
educators, NGOs, and policyakers worldwide. Human trafficking and global migration are
significant issues on the world stage. Policies dealing with undocutniemggrants have
powerful influence on the vulnerability of marginalized people to exploitation. In the United

States, as well as Thailand, the debate continues regarding access to education and resources for
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the undocumented. Many actors, includinght@&Os in this study, are working hard to assist
the vulnerable and marginalized, yet social pressures are largely overpowering. The ability of
these NGOs to make a significant change in t
dependent on assaice from and collaboration with larger entities. Otherwise, these and other
well intentioned NGOs will continue to work on the issue of human trafficking ex post facto,
rather than as a true means of prevention.

The NGOs targeted in this study are dpinnovative and inspiring work with students
who have experienced trauma, abuse, marginalization and disadvantage. Their work illustrates
the importance of relationship building in education, particularly with students from difficult
backgrounds. The histic approach to education taken by DEPDC is transferable to other
organizations, in Thailand, or otherwise, working with students with similar issues. Other
organi zations will be able to use threads of
can still make a difference in the lives of the most marginalized of society, if done in a way that
makes strong individual connections between teachers, staff and students, inside the schools and
outside in the community-dérge. The familial approadb education taken by DEPDC can
improve the lives and futures of these disadvantaged students, but not without the continued
attention of governmental agencies on legitimizing the credentials provided by theeemain
educators (Arnold & Bertone, 2007).

Impact on Thailand

Thailand, like the United States, has a large immigrant population, many of which are
undocumented (Asia Watch Report, 1993). The vulnerability of this population to exploitation,
particularly human trafficking, is an issue that kaserged in the public forum (Zixin, 2005),

and internationally (United States Department of State, 2008). Understanding the issues that
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grassroots actors face in attempting to address human trafficking will benefit both the Thai
governmental agencies chgad with social issues, as well as improve future grassroots efforts
(Bales, 2005, Batstone, 2007).
Conclusion

In closing, both CPDC and DEPDC are doing important work: preventing human
trafficking and the worst forms of child labor, protecting vulnergolgulations of children
which include human trafficking victims, and improving the life chances of these children. The
unique, holistic, and familial form of education that DEPDC offers its students has many
elements that would be beneficial for the Aman education system to adopt. Imagine an
American public school where teachers and students considered each other equals, trusted each
other, talked outside of class, and appropriately expressed affection toward each other.
Unfortunately, much of the9¢GOs work is overpowered by the crushing social issues facing
their students, a reality that was brought into stark relief when | stood in front of the children
lining up in the morning before school at DEPDC. The long line of kindergarten students
dwindled in length and number as the grade level increased. This experiential evidence proves to
me that these and other similar NGOs need more attention and support from individuals, the
media, the government, the local community, the international commumityther
organizations. They have much to offer us and we have much to offer them. As | discussed
above, without addressing the citizenship issue for these children, the comprehensive and
inspiring work being done by these NGOs will not realize itsgatential. Regarding
implications for my dissertation study, | will need to more closely examine the ways that the
NGOs are attempting to address the documentation issue, what obstacles they face, and what are

the most important factors that are eitheslpng students out of the school prior to the
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completion of the sixth grade or retaining them through graduation. | have already established
that personal relationships between teachers and students are highly valued, yet these
relationships are unable éwercome the social pressures that encourage students to leave the
school for work. For the dissertation study, | will explore what these NGOs have done to
address the documentation issue, what was considered successful and unsuccessful, and what
elemens could be improved or introduced to address this issue. After completion of the
dissertation research, | will be able to make recommendations for: the NGOs as to how to
improve their practices, the government agencies responsible for preventing egploitat
marginalized people and improving education, NGOs elsewhere dealing with similar issues, and
worthwhile practices being done by these NGOs that should be adopted by educaters world

wide.
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Pilot Study Timeline

Date Location Events/activies
7/10/10 Bangkok 9 Arrive in Thailand
1 Stay in a hotel near Suvarnabhumi airport
7/11/10 Bangkok 1 Fly from Bangkok to Chiang Rai
Chiang Rai § Travel by taxi from Chiang Rai airport to Khum Chao in Ma:
Mae Sai Sai
1 Contact DEPDC
7/12/10 DEPDC, Mae Sai 1 First meeting at DEPDC,
1 Schedule interviews
1 Conduct initial observations
7/13/10 DEPDC, Mae Sai 1 Teacher interviews
1 Observations
7/14/10 DEPDC, Mae Sai 9 Student Interviews
1 Sompop Interview
1 Observations
7/15/10 DEPDC, Mae Sai 1 Student Interviews
Thailand f Obsevations
7/16/10 DEPDC, Mae Sai 1 Final day of student interviews
Thailand 1 Buy books at book store for DEPDC library
7/17/10 DEPDC, Mae Sai 1 Bring book donation to DEPDC
1 Walking with student group to student homes in Patak and
cave and temple
7/18/10 Mae Sai 1 Travel by taxi from Mae Sai to Chiang Rai airport, Fly to
Chiang Rai Bangkok Suvarnabhumi International Airport, travel by taxi
Bangkok from airport to Pattaya
Pattaya
7/19/10 Pattaya 1 Contact HHN by phone and email, arrange to go with Khun
Toy the following morning
7/20/10 Pattaya 1 Picked up by Khun Toy
I Guided around CPDC,
1 Interview Khun Toy
7/21/10 Pattaya 1 Interview staff and students at CPDC
7/22/10 Pattaya 9 Visit Day Outreach Center
M Visit slums
7/23/10 Pattaya 1 Visit Pattaya Orphanage
1 Travel by taxi to Bangkok
7/24/10 Bangkok 1 Interview Paul Salvette at PDA
1 Meeting with Khun Varaporn at IOM
7/25/10 Bangkok 1 Meet with Khun Mam from ECPAT
7/26/10 Bangkok 1 Fly home
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APPENDIX A.1

Pilot Study Proposal

Social Capital and Education:
A pilot study of two Thai NGO shelter/schools for human trafficking survivors

Background and Rationale

Human trafficking is a widespread global problem which entails force or coercion as well
as transport of people for thanposes of labor and exploitation, yet many people are not even
aware of the issue. The number of victims of this practice is highly contested though many
scholars agree that the problem is serious and the number of victimswidelds large. Some
edimates have the number of human trafficking victims are over 20 million people worldwide
(Bales, 2005). Human trafficking is a social justice issue that has been taken up in varying
degrees by international and national governments as well as locaiiteeghand in Thailand,
though the problem is widespread, so are the attempts to address and curb the practice. Both
labor and sextrafficking are problems in Thailand, as with other Southeast Asian countries, and
a variety of NorGovernment Organizatis (NGOs) operate in the region, with a variety of
purposes including, but not limited to, education and rehabilitation of rescued victims of
trafficking. These NGOs are of particular interest to me because of the powerfully important
work that they do wiking with disadvantaged and exploited people, attempting to improve these
peoplebs |ife chances, | ook-bemgandhelpirgthemtth ei r s o
integrate back into society to live as normal and productive a life as possibleuafidraumatic
experiences. My study will be to closely examine the educational practices of two NGOs in
Thailand that work to educate and rehabilitate victims of human trafficking. Understanding how
and why these NGOs use particular educational pradsdenportant because the selection of

various strategies and practices in educating children who were victims of trafficking may lend
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insight into program effectiveness. Examining what practices are used and why may provide
information that is transfesible to other NGOs or educators that work with the same or similar
populations of students. Also, information may be gained from other educators who work with
similar populations that may be transferrable to the two particular NGOs in Thailand that | will
be researching. Therefore the ultimate goal of this study is to understand and improve the
educational practices of individuals and groups who work to educate and rehabilitate children
from traumatic circumstances, particularly victims of human trafigka goal that may extend
beyond the particularities and scope of this study.

Research into human trafficking is limited and focuses largely on mlavel studies
sponsored by entities such as the United Nations, national Governments and otfsealarge
actors(European Commissio2004) Another vein of research focuses on individual case
studies of the experiences of victims of human trafficking during the time of their exploitation
and victimization. Little is known about how NGOs and otheroriand mesel evel act or s
work to rehabilitate and educate victims after their removal from exploitative and traumatic
circumstances

A key operating assumption that this research project begins with is that successful
education, rehabilitation and reintagon of victims into successful lives after their stays at
NGO shelters partly relies on the relationships that are built between students living in these
shelters and the teachers and staff at the shelters. In addition to the role sifetiea
relaionship building, the researcher also considers relationship building by the NGOs with
others outside the organization on behalf of students as a key element. Working to build a
variety of relationships for students outside the organizationis centrdhte r es ear cher 6s

social capital theory as an analytical framework to be employed in this study. Prior research on
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the relationship between social ties and social mobility (Coleman, 1998) suggests that in order to
reduce vulnerability to future huan trafficking victimization for students living in NGO

shelters, building ties for students for life beyond the shelter is important (Kao, 2004). How the
NGO teachers, staff and students perceive the importance of relationship building is also a
crucialcomponent of the study.

In addition to examining relationships, | will also do observations and interviews which
target perceptions about particular skills and knowledge taught in the NGO shelter/schools, and
occupational aspirations of former humanftrafc ki ng vi ct i ms. Not only
perceptions of future work opportunities, but
these perceptions likely guide what skills and knowledge are the focus of schooling in the
shelters.

HumanTrafficking is a widespread global problem which entails force or coercion as
well as transport of people for the purposes of labor and exploitation, yet this issue does not get
the public attention that is necessary to combat the problem from theddcaldlobal level.

The number of victims of this practice is highly contested though scholars largely agree that the
problem is serious and the number of victims wavlde is large. Some estimates are over 20

million people are trafficking victims watlvide (Bales, 2005). Human Trafficking is a social

issue that has been taken up in varying degrees by national governments, and in Thailand, though
the problem is widespread, so are the attempts to address and curb the practice. Batidabor
sextrafficking are problems in Thailand, as with other Southeast Asian countries, and a variety

of Non-Governmental Organizations (NGOs) also operate in the region, with a variety of

purposes including, but not limited to, education and rehabilitation of resaigdsvof

trafficking (Asia Watch, 1993).
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The exploitation and oppression of people wavide is a highly important research field
for a variety of reasons. | personally cannot sit idly by, with extensive knowledge of the
suffering of others without wking toward helping. Human trafficking is a disturbing reality in
todayods globalized world, occurring in every
this practicebs existence i s becauseoraf capit
myriad of other phenomena is unclear, but most human trafficking scholars agree that slavery
has not improved, and if anything, has worsened in recent years. Policies are in place worldwide
that outlaw slavery, yet enforcement and prevention arfediar realized around the world. As
an educator, | consider education one of the most important variables to reducing vulnerability
and marginalization of individuals, and this is illustrated through the educational component of
development projects arodithe globe.

Relationships and rapport between teachers and students can be as important as the
content of curriculum, knowledge or skills taught. Thailand is known weidié for trafficking
issues, which makes Thailand particularly important as d@i¢ocor a study on educating
human trafficking survivors (Asia Watch Repor
are high numbers of child victims of trafficking in Thailand (Jantraka, 2001), some of which are
Thai and some of which are from abdoaGovernment agencies charged with assisting victims
are overwhelmed, and a large number of NGOs operate in Thailand attempting to address the
issue (United States Department of State, 2009). How these NGOs operate is varied, yet a close
examination othe daily operations, educational practices and reintegration work of a small
number of these can illuminate the complexities related to human trafficking, victims, poverty,
marginalization, immigration, education, rehabilitation and social capital bgitdat may be

insightful to others working with victims of exploitation in various forms, and may be
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generalizable to other settings, agencies, actors or scenarios.

Prevention of human trafficking would be a beasescenario, but once victims exist,
what are people doing to help them, what could those concerned do to get involved, what role do
educators play in the process of reintegration, and what can we learn from those already at work
on this difficult task?

Conceptual Framework: Social Capital Theaoy

In order to understand how relationship building is incorporated into the education
program | will describe, through observations, field notes, interviews and document analysis how
these NG@run shelters and schools take up the everyday task of auyeaidents who are
former victims of human trafficking. | will begin this study with the operating assumption that
relationship building with the students at the shelters is crucial to the successful education and
rehabilitation of trafficking victims ahprevention of their returning to vulnerable circumstances
or trafficking situations.

| would like to understand how these shelters function, and examine whether relationship
building is considered a factor in the NGOs efforts by those involved. ntanested in how
teachers, staff and students determine the success of the NGOs educational program. | am also
interested in whether successful relationship building, in concert with educational strategies and
practices, is effective in educating studdntsn traumatic trafficking situations. In order to
determine effectiveness, | will combine evidence from interviews, observations and document
analysis. Documents will be selected on site and are dependent on what documents are provided
by NGO staff. Rrticularly, documents illustrating effectiveness of the programs, and documents
illustrating success of students who have completed the NGO program will be requested from

staff.
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Elements of social capital theory likely prove important in relation tsticeessful
education and rehabilitation of victims of human trafficking in interviews and observations. Are
there ways that the NGO shelters attempt to foster relationships outside the shelter for the
children, or potential ways to develop connectiorntside the NGO shelters for students so that
after the students leave the shelters they have opportunities for further educational or career
choices? Looking at how other schools or educators increase student social capital by
encouraging and developingreections between students and the larger community, may also
be informative and wusef ul i n suggesting strat
capital, as well as educational, career and life chances.

Human Trafficking research is an atbat could benefit from the application of social
capital theory. Close examination of social ties, or the breakdown of these ties, among
vulnerable groups and individuals, could be a key aspect of human trafficking prevention. Weak
ties, such as accessjobs and education outside of the village, are minimal, if notexastent
to illegal immigrants and hifribes in Thailand. Hence, these individuals are susceptible to
exploitation by those who take advantage of their precarious legal and eca@iromicstances,
and their ignorance of rights and of potential job opportunities.

Human capital, for example, education, skills, knowledge, has been a focus of groups that
work to prevent human trafficking victimization, with a focus on job trainingpfiet, victims
continue to be vulnerable to exploitation, even after victims receive vocational training or basic
education (Batstone, 2007). It is conceivable that the lack of social capital in the villages that
victims often return to is a key componémthe continued vulnerability of rehabilitated and
educated former victims of human trafficking. Incorporating a social capital component into a

program of rehabilitation and education for such victims would be a valuable addition.
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The micre or persmal relationship element that social capital encompasses is highly
interesting to me and my research interests, faorénan the macr@nd mesedimensions of
social capital. A close examination of strong and weak ties between NGO workers and children,
in shelters for victims of human trafficking, may reveal important elements of the education and
rehabilitation process, and its success or failure. It is unclear whether social capital can be
increased for an individual through education and rehabilitatét the village level, where
social cohesion and empowerment are the goals, the results are more tangible than for the
individual.

Social capital theory helps to explain the life chances of various members of a particular
society. The social capitabncept helps to bridge the individual level, the local community
level and the larger societal and structural levels in ways that are useful, operationalizable and
have practical applications in many academic fields. Incorporating the-mmieese and nacro
levels of analysis makes social capital theory attractive, as does its acceptance by large
institutional actors such as the World Bank.

Social capital theory also accounts for context. Though many of the theorists in the field
(i.e. Putnam, Colean, and Bourdieu) may be thought of as Eurocentric, or biased toward
western society, the theoryds basic tenets ar
Thailand, the manifestations of social capital are certain to be different than that of the
contemporary West. It will be necessary to look at local and personal opinions about the types of
ties that are considered important in Thai culture. | need to account for the types of civic
engagement common in Thailand, and the types of networks tmmsisboth rural and urban
Thai communities. Further investigation of the types of networks, bridging, bonding and linking

ties, strong and weak ties, as well as horizontal and vertical ties that are found throughout
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Thailand, both in the North and tB®uth of the country, where my proposed data collection

sites are located, as well as in the larger metropolitan areas of the country. It may also be useful
to examine the types of social capital common throughout the Mekong Delta region of Southeast
Asia

In thinking about my own data collection, social capital theory will be used to interpret
the relationships that students and teachers develop at my chosen field sites. Rather than looking
at the relationship building that takes place as purely emdtioslao intend to tease out the
importance of building ties with others on the successful reintegration back into society for the
students at the schools | will be researching. Social capital theory will help to explain how
NGOs attempt to facilitate omections between students and outside institutions and actors, and
the role that these relationships play on the success of the students after leaving the shelters.
Using a social capital lens, | will be able to bring into relief the importance ofetyafities
that students form while living in the shelters.

Social capital theory offers meaningful ways to categorize the types of relationships that
these victims had prior to victimization, and helps in suggesting ways to facilitate relationship
building and the development of important social ties for these individuals that will help improve
the life-chances of these students. Social capital theory offers a lens through which to view the
ties that currently exist, as well as those that are missimjtherefore may be useful or even
necessary to ensure the success of students who have experienced traumatic experiences, as well
as act as prevention of potential future exploitation and oppression.

Objective of Research

My goal with this study is talosely examine the educational practices of two NGOs in
Thailand who work to educate and rehabilitate victims of human trafficking: the Development

and Education Programme for Daughters and Communities (DEPDC in detail, 2004) and the
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Pattaya School fort&et Children, which has recently changed its name to the Child Protection
and Development Center (CPDC) (Human Help Network Thailand, 2010). Understanding how
and why these NGOs use particular educational practices is important because the selection of
various strategies and practices in educating children who were victims of trafficking may lend
insight into the effectiveness of the efforts of these NGOs.

| want to gain insight into the ways that current grassroots actors on the ground in
Thailand are &lping to educate, rehabilitate and reintegrate victims of human trafficking. | want
to show that despite a lack of resources, training, funding, public acknowledgement, and so many
other elements that American educators complain about, there are people the world who
are making a difference in the lives of children from devastatingly disadvantaged backgrounds,
and doing so with far fewer resources than is found in the typical American public school.
Educators need inspiration from such innovateven if the specific circumstances do not
resemble their own. My goals, in the most general terms, are to share the inspiration | felt from
witnessing these organizations at work, to il
to raise awamess of the issue of human trafficking, and to increase the notoriety of the
organizations being studied.

The objectives for meeting the goals of the study areftddr 1) I will conduct
observations, interviews and document analysis to describe ttiBcspducational strategies
and techniques, as well as relationship building and rapport building duringtolog/(non
education focused time) that are used in two NGO run shelter/schools (DEPDC and CPDC) in
Thailand who work with victims of human trafking. 2) | will analyze interview transcripts,
field notes and documents for signs of relationship building between students, teachers and staff

and related themes. 3) | will employ social capital theory, specifically the elements of building,
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bridging, linking, horizontal, vertical, weak and strong ties within the research setting (Coleman,
1998, Field, 2008, Portes, 1998). 4) | will employ the above mentioned social capital theory
elements to analyze the manner in which teachers, staff and studemist att build such ties
outside research setting with various community actors.

Observations will be done with the aid of a translator to assist with clarification.
Observations with be done with the intent of establishing context and setting tadheastu
argued by Patton (2002, pp. 2866). After preliminary observations, | will interview teachers
and staff at each NGO. After interviewing teachers and staff, | will interview students.
Il nterviewing will be ceendddotedviewad Aast adedard
(2002, pp. 344) followed by probes and folloy questions. Interview transcripts and
observation fielehotes will be analyzed using informal content analysis for pattern and theme
(Patton, 2002, pp. 452), particularly fmonvergent and divergent themes (pp. 465). All
interviews will be done with the assistance of a Thai translator, though some of the teachers, staff
and students have varying levels of English proficiency. Additional relevant documentation
from the NGG to which | am granted access, will be examined and analyzed, in particular for
evidence of relationship building for students in and out of the NGO, as well as evidence of the
successful réentegration of students following their time in the program.sé@ations will be
done to create a descriptive background, al so
437-440, Geertz, 1973, Olson, 2006), whereas interviews are intended to show individual
perceptions of the work done at the NGOs and to destitédocharacteristics of relationship
building that occurs at the NGOs. Particular focus will be given to interview questions about
perceptions, and observations of, relationship building taking place at the NGOs.

Scope of Research
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The study will foas on two NGOs that work to educate human trafficking survivors in
Thailand. By focusing on the work of these NGOs, the researcher can see how individual
teachers, staff and students take up the work of education, and the impact of individual
relationship on the success of students. The study will examine the types of social capital
building strategies that are incorporated into the education program of these NGOs and what the
perceived connection between relationship building, social connections araliedare to
teachers, staff and students. Because of the highly specific context and qualitative research,
dimensions of the findings will be transferable to settings that deal with educating marginalized
populations both in the Thai context and elsawhdncorporation of social capital elements into
a variety of educational settings and used to inform educational policy, social justice and human
trafficking policy, and NGOs worldwide.

Research Methodology

This study is qualitative in nature, specifigaitilizing observations with extensive field
notes, and senstructured interviews with NGO teachers, staff and students. Documentation
provided by the NGOs during the study will be included as data for analysis. The nature and
amount of documentaticavailable to the researcher is difficult to determine prior to fieldwork
and is dependent on availability and provision by NGO, but requests will be made of
documentation such as school records and fellpwecords that show evidence of success of
studerts after their time in the NGO.

Site Selection

The study will take place in three locations. Development and Education Programme for

Daughters and Communities (DEPDC) is located in Northern Thailand near the city of Mae Sai,

and has two separate camputbed will be included in the studied. The interviews and
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observations regarding DEPDC will take place at the two DEPDC campuses. The first is the
Mekong Regional Indigenous Child Rights Home (MRICRH), and the second is the Patak Half
Day School both of Wich | spent time at during my stay in Thailand. The MRICRH is a crisis
center and shelter for women and children who are rescued from trafficking situations, abused,
abandoned or exploited in other ways. The project coordinator in charge of the MRI®RH is
Dusadee Jantraka, Sompopob6s wife. MRI CRH acce
countries in the MSR, whether or not they have documentation or identification. MRICRH also
has a repatriation program where they work in conjunction with officiadéher Mekong Sub
Region (MSR) countries to get victims repatriated back to their home countries (DEPDC in
detail, 2004). Observations of both locations will be done first, with an observation guide of
things to look for to be used to focus observatiddsxt, interviews will be conducted with
teachers and staff using loose interview guides for-s¢énuctured interviews with standardized
openended questions as argued by Patton, (2004, pp. 344). A translator will be used for these
interviews. Next, iterviews of students will be conducted. A translator will be used for these
interviews, as well. All interviews will use standardized epaded questions for use in
comparing themes, yet allowing for probes and follggwquestions.

The last locations Child Protection and Development Center (CPDC), located in
Southeastern Thailand near the city of Pattaya. CPDC recently changed its name from The
Pattaya Home for Street Children in 2009 and is now under the organizational umbrella of the
more establised Human Help Network Thailand (2010). CPDC has one campus with several
structures, or buildings, on the land (Child Protection and Development Center, 2010). First, as
with DEPDC, observations will be done with a loose observation guide; next, intemwieh

teachers and staff, and last, interviews with students. Again, all interviews will incorporate
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standardized open ended questions for comparability across interviews, interviewees and
research sites, yet allows for probe and foliggvquestioning.

The regional contexts within which the two organizations operate differ greatly. DEPDC,
being in the northernmost area of Thailand, is only a few miles from the Myanmar (Burma)
border. Large numbers of immigrants cross this border area from Burmaatugetb conflict
and persecution (Jantraka, 2001). Mae Sai is also near the border of Laos PDR and historically
many Laotians cross into Thailand in this area as well (Thuninart, Thammawat, Rittidet, &
Saenyabud, 2009). Within Thailand, several hill trilbesin this area and are economically,
culturally and | inguistically marginalized (0
Project, 2004, Zixin, 2004). Mae Sai is a well known border crossing to other nationalities,
including Chinese and em North Koreans (McCaskKill, et al., 2008, Oh, et al., 2008).

CPDC is in a culturally and geographically very different region of Thailand, near the
coastal town of Pattaya in the Southeast. Pattaya is home to a Thai naval base, and-was a hot
spot durig the Vietnam War era for American Gls on Rest and Relaxation (R and R). The area
developed a large sex industry to service the military, and that legacy has continued and now,
Pattaya is a weknown stop for sexourists because of its notorious #leght district (Arnold &
Bertone, 2002). Pattaya draws Thai migrants from all over Thailand, but especially from the
poor agricultural region known as Isaan in the Northeast of the country. Pattaya is also relatively
near the border of Cambodia, attractmgny immigrants also (Arnold, et al, 2002).

Research questions.

What educational strategies and practices do NGOs in Thailand working with victims of

human trafficking use? How do teachers in these NGOs perceive their efforts, in terms of

successes andifures? How do teachers and staff perceive the success of educational practices,
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strategies? How important do teachers and staff perceive relationship building with students to
be? How do teachers and staff characterize their relationships withtsfudéow do teachers
and staff attempt to engage students and establish rapport? What limitations do NGO teachers
and staff perceive and characterize in their work? What skills and knowledge do students at
NGO-run shelters and schools perceive as impt?PtaNhat aspirations do teachers at NGOs
have for their students? What practices have been discontinued, and Why? How does work of
NGO shelters attempt to build social capital in students? How do NGOs perceive building social
connections for students?ow do NGOs perceive the importance of relationship building with
students? What aspirations do students at NGOs have after leaving the NGO? What educational
practices do students considers successful? How do students at NGO shelters describe and
charaterize their relationship with NGO teachers and staff? How do students perceive building
social connections outside the NGO?
Analysis

Observations with be done with the intent of establishing context and setting to the study,
as argued by Patton (ZBQpp. 259266). Observations will be done from a combination of an
emic and etic perspective (Patton, 2002, pp. 277), as | will not be a complete insider or outsider,
but likely closer to the outsider end of the continuum. Field notes from obsenatithns
interview transcripts will be analyzed using informal content analysis through coding for themes
and patterns, and examined for convergent and divergent themes, particularly for themes relating
to building, bridging, linking, horizontal, vertical, weakd strong ties within the research
setting (Coleman, 1998, Field, 2008, Portes, 1998). Field notes and interview transcripts will be
anal yzed using Aconstant comparative met hodo

throughout the researchqmess. Comparison among teachers, among staff and among students,
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as well as across sites, will add depth to the facets of relationship building that takes place in
these educational settings (Wolcott, 1994). The study is less concerned with establishing
Asystematic relationshipso (Wolcott, 1994, pp
studied, as much as it is concerned with illustrating with depth the stories of the individuals in
the setting, how they make sense of their work or educatiorwlaaidrole relationship and

social capital building play in the education of human trafficking survivors. Documents will be
analyzed for evidence of the successes of students after their time at the NGO, corroboration of
interview and observation data,damiangulation of sources (Patton, 2002). This study is less
concerned with establishing causal relationships between social capital building and student
success, as much as it is concerned with illuminating the kinds of social capital building
strategis that are used in these settings. Thorough description through observatiomaités|d
analysis of themes and patterns, comparison between interview subjects and field sites, and
analysis of documents will all be combined in order to offer interpoetaf the research

findings.

Research matrix.

Research Rationale Sources/Data Analysis
Questions Types
1 How do (two) | The mannein Interviews of NGO| Constant comparative method
NGOs in which DEPDC and workers and (Glasser and Strauss, 1967) usil
Thailand that The Pattaya Home teachers open and axial coding for
work with for Street Children| Lesson Plans of | common themes, convergent an
victims of go about their teachers divergent patterns and themes
Human work needs to be | NGO (Patton, 2007). | will analyze
Trafficking closely examined,| documentation an¢ interview transcripts, field notes
educate these | so that their paperwork and documents for signs of
victims? important work Observations with| relationship building between

A What can be viewed by | a translator students, teachers and staff and
vocational skills | the world, so that related themes.
are taught, and | NGOs elsewhere
how are they can learn from Comparison between teacher
taught? their practice, and interview data, staff interview
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B What
academic skills

so that any needs
that these NGOs

are taught and | have can be

how are they assessed.

taught?

C How do

students, teachel

and staff

perceive

relationships in

NGO work

2 How The way in which | Interviews of NGO
important is these NGOs deal | teachers, staff and
relationship and | with the emotional| students with a
social capital and psychological| translator.
building in the | well-being of the

work of the people that live in | Available NGO
NGO? their shelters is of | documentation anc
(perceived vs. high interest. Not | paperwork
observed) only are these

NGOs trying to
provide safe havel
for these people,
but they are trying
to help tlem
become
reintegrated back
into society, which
cannot be done
without
rehabilitation and
education. Of
particular interest
is the Crisis
Intervention
program at
DEPDC between
Chiang Rai and
Mae Sai Thailand,
near the Burma
border. Their
tactics are
paricularly
innovative and
need to be

documented.

Observations with
a translator

data, student interviedata and
across research sites using cfos
case analysis will be used to
establish broad, general themes
from similarities, and nuanced
details from differences.

| will employ social capital
theory, specifically the elements
of building, brdging, linking,
horizontal, vertical, weak and
strong ties within the research
setting (Coleman, 1998, Field,
2008, Portes, 1998).

Informal content analysis and
constant comparative method w
be used to analyze observations
which are done with the inté of
establishing context and setting
the study, as argued by Patton
(2002, pp. 25266).

Observations will be done from ¢
combination of an emic and etic
perspective (Patton, 2002, pp.
277), as | will not be a complete
insider or outsider, but clesto
the outsider end of the continuur
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3 What
educational and

career aspiration

do victims of
human
trafficking,
currently
residing in said

Understanding
victimso
aspirations is
important to see if
these are Hline or
opposed to the
efforts of the
NGOs.

NGO shelters,
have?

Interviews of
Students, teachers
and staff in
structured open
ended interiew

4 How effective do
NGO practitioners
perceive their
educational and
rehabilitational
efforts to be?

A Are there some
practices that can be
considered
successful

B Are there some
practices that are leg
than successful
and/or have been
discontinued

C What resources
would be most
helpful?

D How important
is relationship
building perceived tg
be in the success of
students and succes
of the NGO

It is important
to understand
how these
practitioners
perceive their
own efforts,
what trey view
as successes
and failures,
and what they
see as their
organizations
needs to
improve
educational
work and how
connected
relationship
building is to
the process.

Structured open
ended Interviews
with teachers, staff
and students

Observations

Docurnent analysis

Interview transcripts will be
analyzed for themes and pattern
using informal content analysis
and constant comparative methg
Particular attention in transcript
analysis will be paid to response
contaning evidence of career an
educational aspirations that
involve the use of social
connections attained during the
studentos ti me

Interview transcripts will be
analyzed for themes and pattern
using informal content analysis
and constant congpative method
Particular attention in transcript
analysis will be paid to response
containing evidence of
educational and rehabilitation
practices that build social capita
in students.

Research Plan

Long Term tentative research plan schedule

July August | September | January 1 June-July August i December
2010 2010 i December | May 2011 | 2010 November | 2011

2010 2011
Pilot Pilot Dissertation | Full Dissertation | Dissertation | Graduation
Study in | Study research dissertation | data data from the
Mae Sai | data design study collection in | analysis, University
and analysis | completion | preparation | the field dissertation | of Georgia
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Pattaya | and and Thailand completion
Thailand | report prospectus and

write up | submission, submission
PhD
candidacy
and ABD
status

The pilot study will take place over a two to three week period in July of 2010. Each site
study will begin with observations for the first three to four days. Observations and interviews
will be done with the assistance of a paid translator. Observations will be done with a focus on
the way that students and teachers interact, and what kinds of examples can be seen of teachers
and staff building relationships with students. Particukanébn will be paid to down time or
non-classroom time where teachers, staff and students interact. The observation period will also
be a time when decisions about times and places of interviews will take place. During the
observation period, the reseler will also request documentation from the NGO, such as school
records for students showing academic success and job attainment after their time at the
shelter/school. Next, the researcher will begin by interviewing teachers, staff and students using
standardized open ended questions. The questions for teachers, staff and students are very
similar, looking for examples of studetgacher relationship in learning and social capital
building for students. All interviews will be audiecorded and traregions will be cross
referenced with other Thai speaking colleagues. Data analysis will be ongoing throughout the
research process in the field and after returning to the home institution.

Needs to Conduct Research in Thailand

A translator will be hied for assistance with observations and interviews. | will be
staying at a guest house through the assistance of staff at the NGOs. Funding for the project will
be provided by the researcher; however applications for funding through my home instrition a

submitted and pending.
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Anticipated Output

Through observational field notes, interview transcripts and document analysis, |
anticipate showing evidence of strong relationship building between teachers, staff and students
and evidence that the NG@ge working to build social capital for their students. The building
of key social connections will illustrate the importance of social ties to the success of human
trafficking survivors. Prior to exploitation, the survivors likely were economicallysacally
marginalized and building social ties and strong relationships will likely help to prevent future
exploitation and insure future success, educationally and vocationally. | specifically anticipate
finding evidence of unique, innovative and indivad ways that specific teachers and staff
attempt to build rapport with students. | also anticipate uncovering specific examples of students
valuing personal connections with teachers and staff, and understanding the importance of
making social connecti@with others.

Expected Significance of the Results

| expect to show that these NGOs are doing innovative and inspiring work with students
who have experienced trauma and disadvantage. |intend for the results to illustrate the
importance of relatiorsp building in education, particularly with students from difficult
backgrounds. | expect that the important details of the work done at these organizations will be
transferable to other organizations, in Thailand, or otherwise, working with studdmtsmiiar
i ssues, and be able to use threads of these
show how education can still make a difference in the lives of the most marginalized of society,
if done in a way that makes strong individual conloest between teachers, staff and students,
inside the schools and outside in the communigrae. | anticipate a variety of educators and
practitioners finding much of value in a descriptive study of the innovations of these NGOs.

Particularly in théJnited States, whose education system is mired in bureaucracy and ineffective
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policy, concrete examples of effective educational practices in NGOs in Thailand is inspirational
to educators looking for ways to connect with students, and informative towbdsgag with

marginalized populations of students.

Impact to Thailand

Human trafficking is a global issue, but in Thailand, the issue is highly pronounced.
Though large international organizations are working to combat and prevent human trafficking
little attention is paid to the practitioners on the ground, who work daily to help victims of this
terrible practice recover from their traumatic experiences and move on to productive lives in
society, free from exploitation. Thailand has, in oppasitmits many difficulties with human
trafficking, many innovative actors working to prevent these injustices and, despite the
magnitude of the problem, are making a difference in the lives of human trafficking survivors.
The work of these people and angaations needs to be highlighted and described thoroughly to
show others how to help with the problem, or augment the work they are already doing.
Developments in the field of human trafficking prevention, such as the Trafficking in Persons
Report (TIP)created by the United States, which looks at theteafficking efforts of the
countries of the world, has a powerful impact on countries like Thailand. The more research on
the innovative efforts being done to protect and reintegrate survivors afkiradgf and to
prevent traffickingin-p er sons, stands to benefit Thail and?d:
researcher whose mission is to have my work contribute to combating and preventing human
trafficking, | also offer to present the findings of theopstudy and the future fuficale study to
Mahidol University, Dr. Simon Baker, and provide copies of the final reports to all appropriate

Thai institutions and government agencies.
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APPENDIX A.2
Pilot Study Forms
A.2.1Interview Guides

Interview guide s for teachers
1 Standardized open ended questions, further probing and follow up questions will be
used depending on answers.

AC6AUR UCoeC'"
o 7 A

1 How would you describe your work at (NGO name)?

A A o, AN -

e s A A

Ap e

~ . -

UdedeOiammimad . Eoci 1) EA°Ad6ayi AEU

1 What is the best part about teaching your students?

S P AR s ra

e CEEAB O EAONGET LLB;ﬁﬁ%J

1 Can you descrlbe a student that you are particularly prad of?

s~ N

1 How would you describe success for your students?

@) s adas eV o Ay avavlaneUAescaeCoyacE

1 How do you bUI|d reIatlonsh|ps with your students?

1 Can you describe a time when you used your personal connection with the student to
teach them in the classroom?

T What academlc skills and knowledge are the most important for your students?

A~ o s~ N

RERTEEBADEERE DUz R A

o0 How do you deal with this?

- ~ N,

1 What is your biggest obstacle as a teacher?

/I\NU-u!.lu’ r'[.....gm"’ ’I‘ ﬁ = EE'\-’IN]' 8"’
o0 How do you work to overcome this obstacle?
m’ghﬁ.\ﬁ H 'ﬁl{'!.....al'@ﬁ..

1 What is the biggest obstacle that (NGO name) faces?

T e Ueaaia 1 ey A0 &
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1 What relationships are important for your students?

TP v I lmﬁ e& IAI'E..E uq% |
o Family, teachers, other students, businesses, people outside the NGO

Ad Ulea A AT Big Ui BReeT A ERG AU

A Inwhat ways does (NGO name) try to build these for the student?

(Eg ¢ seteBh ol &A0UAE T e i
A WhICh relatlonsh|ps are the strongest?

se3es 5 OF Uz imsi

A Wh|ch relatlonshlps ae the weakest?

“& l'@‘ ’E vj"I ~@ EN

1 What k|nd of somal connectlons do you think are important for your students?

2y "nlcl'g" ..a'rq %‘ E EE E
‘ﬂ What are the most important community ccmnectlons for (NGO name)? Students? )

@0 Eo€ci 1) EAA6EGGT AdDOUVUOAy a64aU

1 What kinds of social connections are most important for (NGO name)? Students?

ye-UédadoEeoEAaRAE R BAIyEE @GN dE oCld LADA Y2 & & W
1 What are the most important national connections for (NGO name)? Students?
ThaagocylUCUyée- UESERAVERPDRAVEG DA®OIG & Lp AdA @
1 What are the most important international connectionsfor (NGO name)? Students?
yée-Ueo6aAUanOoUU0EsED VDERARBRARy DEXNOGE LY RDA
1 What are your goals for your students?

s~ N

UBza K EA Bigehh adii red ke

1 What skills and knowledge are the most important for preventingtudents from
returnlng to epr0|t|ve S|tuat|ons’>

7EAOQO AOET 1 OEEDPO Al Ui O OEETE AOA 11060 EIE
kmﬁw&mumw%@ﬁmm%ﬁ@ﬁﬂwﬁ@m """
91 During education at (NGO name)? After time at (NGO name)?
ARG Eo ¢l 1) BH0MI AEWCT T EA° Aoayi AEU

i How do you transmon your students |nto jObS after helr education?

o Doyoutryto teach job skills? What skills?

-~ ra

o~ ~~ -
@ EmN,N,Aq N A ~, WJ A A @/\N\ NV; |£

onsdoyou@OOAAl o)}

—A A~ FR N~ s s

Al o)
UBA FaGeae )8 . E g

i What klnds of somal connect|

s~ N

o Family, community, other
Aai UAaoe EUWAEU Aeil gt

(-
QD



[PNPN - A - A A~

q 7EAO EEIAO I/E O|AEAi ATTTAAQEIT 1
L BGH Egc¢i

o] FamlLy, community, job education, other 5 A A )
Aai UAaoe EUAEU E6OU@GOCEOBCO Aocaé+-Aéeo Aex

Interview guide for staff

Standardized open ended questions, further probingrad follow up questions will be used

depending on answers.

ACoAURAUCoéC
BT SN (0

1 How would you describe your work at (NGO name)?

AR . . Eg¢iT I)EA{AGAayT AEU

1 What IS the best part about your job?

- AORLAVEN
1 Can you_plescrlbe work that you are particularly proud of?

E m lrn@ EE”/\MN

1 How WC‘)l'JLCi you ples,c_r'l,bq success for the students?
A e 6 aEBBEREANE B
1

eo
How do you bUI|d relatlonsh|ps Wlth the students?

o Can you describe a time when you used your personal connection with the
student to help them?

A~ >

oA ey i Omn B0 el e EORR A B A Bz UAGEeny seRohfo
1 What academic skills and knowledge are the ast important for the students at (NGO
name)?

plasdrsd BB OlEaAAl . . EacT.T)EA° Adayl

o Whatis the most challenging part of your job?

o0 How do you dealwith this?
A RERRGEONGH S8R 6

1 What is your biggest obstacle in this job?

SN NN s A

T rearCT Uesaiai | @B0N S
o How do you work to overcome this obstacle?

L NSE fe e [P \,E ~

1 What is the biggest obstacle that (NGO napfaces?

TR e A | BORE.  E o CT(T)EA° Adayi AEU
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1 What relationships are important for the students at (NGO name)?
aoAeocaeoanRoUU° A0UAaI UU-6E@O6CceCO6A0T @oce
o Family, teachers, other students, businesses, people outsidetNGO
A Uksd Aideerat Bz T g WBA 1T A EAGy A

A In what ways does (NGO name) try to build these for the student?

A Which relationships are the strongest?

AeoaerUVEW UBocaoYeadoAgoceuo

A Which relationships are the weakest?

AedaeoanoUU° AUUAT U@ocaodoYaeU-1a006¢Ceéc
1 What kind of social connections do you think are important for the students at (NGO

c
)

UBdspedo OB REBEA 06 ¢ 6 U O

‘ﬂ What are the most important community connectlons for (NGO name)’) Students? )
@BeC Eo€ciT 1 EAN®EGgT AdOUOAy a6 aU

1 What kinds of social connections are most important for (NGO name)? Students?

Ve 0 A PO0ECOEAAAVU BB C UV EARAEy CAADDUIAgan BY
1 What are the most important national connections for (NGO name)’> Students?
TRaa@oécyuUCUyVeée- UESEAVBERBROIEGP ODABOIVEe LY RADIE G
1 What are the most important international connections for (NGO name)? Students?
ye-Ueo6aAUaANOOUUOBHGED DERARBRAR DEXFOGE LY RAdA
1 What are your goals for the students at (NGO name)?

1 What skills and knowledge are the most important for preventing students from
returning to exploitive S|tuat|ons’?

AP AR\ A e A g S
| /

f What relationships do you think are most importat® £ O UT OO0 OOOAAT O

Ao A ULaesi FeadbaaaiAapaeGaR B B K 80
‘lll__D‘urihg etjucat!on at (NGO ha_tme)? After time at gNGO name)?A ~ )
ARFEBROEN Eo €1 1 )P B8H0M AEWECT AERN Ao ay

1 How do you transition your students into jobs after their education?

T s~ N i~ -

@A pEtBGEEOH Bz K B H ERS (i) sBONGIEGHR0 &5
o Do you try to teach job skills? What skills?
T 7TEAO EEIAO IE O1T AEAT AT 1T1TAAQEITO A
LB R BB B AR U FeGeee )l . EgcT1 T )EA° A6
o Family, community, other
Aai UAaoeée EUAEU A@iioé¢U g

O C

Qu
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1 WhatkindsofOT AEAT AT TTAAOEITO Al UT OO OOOAAT 680 1
Wb K E 0 R G URiAA . Egci TEA°A6ayit AEU
Family, community, job, education, other
Aai OUAaoeée EuU&AaEU EoU@6E@CO6 Aocaé+Aéo A

Interview guide for students
Standardized open ended questions, further probing and follow up questions will be used
depending on answers.

AC6AURU Co e C
AT S5 (I

1 How would you describe (NGO name)?

M"'Va@mﬁd““‘w EﬂéTT)Eﬁ(°AéayTAEU

1 What is the best part about (NGO name)?

- AORLAVEN
1 Canyou describe a time here at (NGO name) that you are partlcularly proud of?
26 aBepeami 1 380, . .E.o ¢.1 .1 ) BRAGE R

1 How would you describe success?

~ s~ N - Y -
q |8\ I mmﬁ\ ”\..@.m;\ A~

T What are your goals?
A EiH A FRa i
1 How |mportant are your relatlonshlps W|th the teachers at (NGO name)?

8 ..... AB|<I\1A|<\|8 e

o Canyou descrlbe a time when you made a personal connection with a person at
(NGO name)’7’?

. oA~ A
A

aeoaaoeole

TYA°Aoayi AEU

o What part of school is the most fun? Why?

s~ N

A5 U Bl I A0

0 What is the most chaIIenglng part of school? Why?
AR UR eyl i aaa
1 What relationships are most |mporta1t for you?

PRGN o~ >
/BG\,EGA Agdmﬁu}mm

o Family, teachers, other students, businesses, people outside the NGO
Ra U Aidesen Bz 1 g e AT A KRGy AU

1 What k|nd of connectlons with others do you think you need to beuscessful?

aRY0EE DRPEGE P
‘

1 What connections have you made in the community, or would like to make?
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Yo

@{HHA A e 55 34 20X A FED)

1 How far would you like to go in school?

AT SRz MR U

1 What do you like to study? What would you like to study in the future?

~NA A s -

@] aoNza HresfOn 6led resdT URO

1 What kind of job would you like to get after your education?

AN s —=AA N ¥ oA

@O A NI A U s GeR0

1 What relationships doyou think are most important for your education at (NGO name)?
After time at (NGO name)? ) )

RO R GO AGRR BRI . .E.o ¢.1 .1 )EAASNA GadJEIEAN AW®
Eo¢ciT11)EA°A6ayi AEU
1 What jOb Skl||S do you think are |mportant’? Wlat academic skills?

s o ~r A S s —
QS 2R ~, 7s T
-
\V,
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A.2.2 Permission Forms
Teacher and Staff Permission Form

| agreeto take part in a research study titléthe Education of Human Trafficking Survivors
in Thailand: An Eth nographic Study of Two NonrGovernmental Organizations in
Thailand which is being conducted Robert Spires, University of Georgia, Social
Foundations of Education Department, 706 542 168ider the direction dDr. Diane
Napier, University of Georgia, Séa Foundations of Education Department, 706 542 1682

N _r~r ~Ny s A

! e @wwmm@mwaumm
ai 6edwDa @&«M@awmd@mé@c&mx;\\o A6aAeUAu a
0. &0R UL Hay B & 6-B & e d

My participation is voluntary; kcan refuse to participate or stop taking part atydime without
giving any reason, and without penalty. | can ask to have information relatedreiun®ed to
me, removed from the research records, or destroyed.

N, s s A

E \EIEE’E,.\, IA§
A\ ~ =
v .i a
’, €LH. &
~ - ~ AQ s A -
Efg.ﬁ..”\ Zux q~fﬁ]ﬁ ws Zesis N

The purpose of the study is to understand how NGOs in Thailand educate survivors of human
trafficking and howrelationships are built between teachers, staff and students. This study will
include interviews of teachers, staff and students in order to understand which pieces of the
education process are the most important in this setting.

Py o~ A A~ - ¥ A~ N NA
m ARG . a 3

~

)
»
~

A A

RoGed i ¢ ,EIAxTU aﬂAQ@éﬁEﬁﬁmlﬁl@ﬂ&ﬂlm}

| will not benefit directly from this research. The study will potentially be used to help inform
readers of the important work being done at this organization, to raise awareness of the issues
that teachers, staff and stewts at this organization face, how they address these issues, and how
important teachers, staff and students find particular aspects of their lives and work in the
shelters.
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3--A :E'""!@vq aj'*l E_‘ ﬁ‘EA,..IAI AR ,\I-! m E g E SR ﬁAE%: Bl II EB q@:ﬁa E ab

r A,

If I volunteer to take part in this study, | will be asked to do the following things: | will be
interviewed by a researcher with thessstance of a Thai translator about my experience at the
organization. My participation will remain confidential, and | will be asked a series of questions
regarding the importance of particular aspects of the education process at the shelter/school and
the relationships that teachers, staff and students build during this process. The interviews will
last thirty minutes, and will be audiotaped. The interviews will begin with loosely structured
guestions. The interviews will end with me being able tbaay other ideas not addressed in

the interview.

The discomforts or stresses that may be faced during this research are: embarrassment about
discussing my expenees, but | understand that | do not have to answer any interview question
that | do not feel comfortable with. No risks are expected.

' s ,- Q - e
3 R S)Emﬁébmw ; UMMAM” B

All interviewees will remain confidential. The researcher will use a pseudonym for every
interview subject and the coding of pseudonyms will beajest after the study. | understand
that | have the right to review audio tapes after the interviews. | also understand that | have
access to transcripts of the audio tapes after audio tapes are destroyed. Other than the
researcher, the transcripts andidio tapes will be shared with bilingual scholars, Christina

Arnold and Dr . Si mon Baker, to check for t he
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C
8

AY U - eraEnaﬁ(ﬁaaneyEl&@\e@ﬁ Uo 1 6a

-~ .\ \/Amm&ﬁ Icl n"l ﬁEgIl

| understand that all audiotapes and transcripts will be kept in a secure location, and
confidentiality will be maintained through the utmost diligeimceecuring records and

transcripts. All master lists with any information to connect transcripts to interview subjects and
coding information will be destroyed within 1 year of the completion of the study.

The only people who will know that | am a research subject are members of the research team.
Any information that is obtained in connection with this study and that can be identified with me
will remain confidential unless required by law. The researcher will answer any further
guestions about the research, now or during the course of the project, abe caached by
telephone at: 706 354 0398.

~
\ A

»="a \ -aa .
sWw 21 COCKo
~, ALl

Rasegeh 6 7B
DTS & EF5 € Eé

My signature below indicates that the researchers have answered all of my questions to my
satisfaction and that | consent to volunteer for this study. | have been given a dupy@i.

Mame of Researcher Signature Daie
Telephone:

Email:

MName of Participant Signature Dae

s - ~ -

EB\eEE @

(@)
n
<
O
c
O:
)
-
o
c
Q
O
(@)




296

yUl a° agdaéoR@°

Email:

Please sign both copies, keep one and return one to the researcher.
Ay OO Feqib YWaEQUH (EAeiaR SU0A Y

Additional questions or problems regamdiyour rights as a research participant should be
addressed to The Chairperson, Institutional Review Board, University of Georgia, 612 Boyd
Graduate Studies Research Center, Athens, Georgia 30802, Telephone (706) 542199

PR Al ~ ror i~ s - S -

Rt ERRS = o5 O
Chairperson, Institutional Review Board, University of Georgia, 612 Boyd Graduate Studies
Research Center, Athens, Georgia 306d21; Telephone (706) 542199
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A.2.3 Child Assent Script/Form

We want to see if you would be willing to help us with a research project about how students and
teachers feel about education and how they build relationships. We'll ask you questions but it is
different from school because there are no right or wrong answergist want to know what

you really think.

Your participation in this project will not affect your grades in school. | will not use your name
on any papers that | write about this project. | hope to learn something about how (NGO name)
educates studé&nso that this information will help other children in the future.

If you decide to do the project with us, your answers will be kept just between you and me. You
can also decide to stop at any time or can choose not to answer questions that yeantiom't
answer.

Do you have any questions? Would you be willing to do the project with us?

~ ~ Ve ~ ~

AUasuat aAi Ey OCA

m nzj E m E é m E | O E w @Ei,ﬁ ﬁ\ '\%'"q N . (10-7e)
@ E, /g,\ ,E ﬁﬂ ﬂ\”\ ABI I} “ee

Aﬂ@&mwﬁwmﬁw
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APPENDIX B

Photo-reference Index

_ .
i = IR
= T L
C it ok oy

: : T"éri' ‘:_ii :?.'?v:
Pat ak

3

1 DEPDCOGSs Hal f Day School, approac
2 DEPDC6s Patak Half Day Scho®2009 front o
3 DEPDC6s Patak Half Day School, inside

floor of classrooms, first floor, third floor resident rooms, 2009

4 DEPDC6s Patak Half Day School, inside

5DEPDC6s Patak Half Day School, inside t

6 DEPDC6ls MRICRH crisis center, children
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OICRETY (LR T e |

o

PDC6s MRI CRH criéis centerﬁ children

7 DE

8 DEPDCO6 salf RwaSchoodl, stildents lining up for the end of the day release, 2010
9 DEPDCG6s Patak Half Day School, view fr
10 DEPDC6s Patak Half Day School, Thai I
11 DEPDCO6s Patak Half Day School, garden

12DERDC6s Patak Half Day Sc-tpp2010, gardeni n¢



Hal f Day School, garden

DEPDCOGs
DEPDCOGs
DEPDCOGs

Pat ak
Pat ak
Pat ak

DEPDCOGs
DEPDCOGs
DEPDOGOks HPaal f

Pat ak
Pat ak

Day School, garden
D afithe @anheducation bwiding aut td
Day School, pictur
Day School, teache

Day School, teacher room
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A

P w 60 0AOAE (Al £ $AU 3AEITTT1h OAAAERZ
¢m $%03$#860 O0AOAE (Al £ $AU 3AETT 1 h O1T AAOGE
¢cp $ %0 $ #AaldDay BohobIEBYLTP instructional materials, 2010

C¢ $%03$#860 O0AOAE (Al £ $AU 3AETTITh "9,40

¢co $%03$#80 O0AOAE (Al £ $AU 3AETT1h OAETTI
24 Mae Sai formal border crossing and custes house, view from the sidewalk, 2011



25 Mae Sai formal border crossing and customs house, view inside facing Burma, 2011
26 Mae Sai border, looking under the bridge facing Burma, 2011

27 Mae Sai market, 2011

28 Informal border crogsy near Mae Sai, standing on Thailand side, facing Burma side aci
rive, 2009

29 Informal border crossing, Burma side, 2009

30 Pattaya School for Street Children (later CPDC), entering property, 2009
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31 Pattaya School for Street @hen (later CPDC), new shelter buildings under construction
2009

32 Pattaya School for Street Children (later CPDC), outdoor restrooms, 2009

33 Pattaya School for Street Children (later CPDC), school building, 2009

34 Pattaya School for Street Childrégi¢r CPDC), outdoor cooking and dishwashing area, -
35 Pattaya School for Street Children (later CPDC), staff and teacher office area, 2009
36 Pattaya School for Street Children (later CPDC), view of back of property, catfish pond
and girls sheltes and new shelters under construction, 2009



-G

I
e, LY 1

1 4 N Y ;e S

/L I\

3 - e oD N e
37 CPDC, completed shelter buildings and two staff office buildings, 2010
38 CPDC, informal work area, 2010
39 CPDC, photos of programs and progress on the property, 2010
40 CPDC, educatiobuilding under construction, 2010
41 CPDC, newly constructed shelter buildings and office building, 2010
42 CPDC, three new shelter buildings under construction, 2010
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e

43 CPDC, new dining and kitchen building under construction) 201
44 CPDC, dining and kitchen building completed, 2011

45 CPDC, new shelter buildings completed, 2011

46 CPDC, education building completed, 2011

47 CPDC, view of clean water canisters between office buildings, 2011
48 CPDC, closaip of completed shelteubdings for children, 2011

<
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49 Pattaya, Walking Street area, 2009
50 Pattaya, Walking Street area 2, 2009

51 Pattaya, Walking Street area 3, 2009

52 Hill tribe village, northern Thailand, 2009

53 Church sponsored school in Hill Tritdlage, 2009
54 Government school, northern Thailand, 2010



55 Government school, northern Thailand, 2010
56 Government school, northern Thailand, 2010
all photographs taken by the author, all rights reserved
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APPENDIX C
Interview Guides for the dissertation study

Interview guides for teachers
i Standardized open ended questions, further probing and follow up questions will be used
dependlng on answers.

ACoAURU Co é Cnd AN A CUDHSEMHEBEOR EDAaANE D °
AT S5 (I

1 How would you describe your work at (NGO name)?

UledeCimR B . Eoci T)EA°Adayi AEU

1 What |s the best part about teachlng your students?

1 Canyou describa student that you are particularly proud of?

s~ N

A bei reaA B UBzA R AR e

1 How would you describe success for your students?
@A) aplaies A REs 'ﬁU(‘)AyéO’éldUéﬁéUAééééCéyaCE

1 How do you bUIld relatlonshlps with your students?

1 Can you describe a time when you used your personal connection with the studeitt to tea
them in the classroom?

~ pu~ s A 7 sl

o How do you dal with this?

iN\ AL A

1 What is your biggest obstacle as a teacher?
Tr,wrlgmv T m%‘ 'ﬁ'rﬂ'ﬁﬁ..,
o0 How do you work to overcome this obstacle?
m&:ﬁl{'!""'ﬁl'ﬁﬁﬁ"
1 What is the biggest obstacle that (NGO namegdac

A A g AR R e s < ~R R 7 ATy e g A~ s
! PR G 1 aCmRRGy AR el 6

1 What relationships are important for your students?
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N u..lf\lm ﬁeéicl'ﬁa'rq %‘ '|
o Family, teachers, other students, businesses, people outside the NGO

Aat Bdadp adgi@UAAA 20 UAT EA° A6ayi AEU

80 E'E'IATICI'E A1 5
A Which relationships are the strongest?
Rapeapea® 1T oU&ai U@oc¢caoEYa®ab- 0ogdocenl
A Which relationships are the weakest?

Aepeal30 B OF Ubas(t 50

1 What k|nd of somal connectlons do you think are |mportant for your students?

AR s s~ N

edOA B IREBEA @6 ¢ € u O
‘ﬂ What are the most important community connectlons for (NGO name)? Students? )
: @BeC Eo€ci 1 EAN®EGgT AdOUOAy a6 aU

1 What kinds of social connections are most important for (NGO name)? Students?
yke6a@0Eeo0EAAAVEBRaE VD ERARBOEGCALDUGAY G HY
1 What are the most important national connections for (NGO name)’? Students?
TARaa@6éyUCUyVe- UESEAVBERBROIEGP ODABOIGEe LY ADIE @
1 What ae the most important international connections for (NGO name)? Students?
ye-Ued6aAUlanOoUUO0BoEDDEARBRAD DEXIGE LY ADA
1 What are your goals for your students?

1 What skills and<nowledge are the most important for preventing students from returning to
exploitive situations?

aRerveaRapaired frearte ] ¥:1:2 201
1 What relationships do you think are most important forytiru dent 6 s success?
Ao A ULaesi FeadbaaaiAapaeqaR B B K 8

91 During education at (NGO name)? After time at (NGO name)?

ARG Eo ¢l 1) BH0MI AEWCT T EA° Aoayi AEU

1 How cb  you transmon your students |nto jObS after their education?

o Do you try to teach job skills? What skills?

-~ ra ~

A BRAEHA AxseaBenandd T GBAAA) @80 o Aéili- o E

T What kinds of soci al connections
UBza A F Bl EGaresfal R UaA FaGeee )l . Eog ¢ ]
o Family, community, other
Aai Bha&@ oc¢ U

1 What kinds of socialconget i ons do your studentds need bef

—
ﬁ/
To
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“Bo i R

o Family, community, job, education, other

A&l Béa & vpoacka@Edie o ¢ U

Interview guide for staff
Stardardized open ended questions, further probing and follow up questions will be used
depending on answers.

AC6AURUCG & Cna abAIb b A CHnmsi@oi e ®aao@ 0 °
BT SN (03
1 How would you describe your wodt (NGO name)?

PO\ BN BB . . Eg¢T 1I)EA{AG6aYyT AEU

1 What |s the best part about your job?

1 How would yas describe success for the students?

8\ I/ @-E’Nﬁ E\ ,Ié..-a,[vﬁ %\ ,!["D’ ~NT

1 How do you bwld relatlonshlps W|th the students?

o Can you describe a time when you used your personal connection with the student to
help them?

A 10s1 Importa
$IAse3 "mm&eﬁlmﬁ" A

o] What is the most challengmg part of your job?
|
0 How dp you d\eavl,wnh,tAhis?
1 What is your biggest obstacle in this job?
o0 How do you work to overcome this obstacle?
@ pERG LR 6% E 4 4
1 What is the biggest obstacle that (NGO name) faces?
7 re (et (s  BORE. . E g G 1(T)EA° Adayi AEU
1 What relationships are important for the students at (NGO name)?
aoAeocaeoanRoUU° A0UAaI UU-6E@oceCoA0T @oceund
o Family, teachersother students, businesses, people outside the NGO

Ea¢i.T)EA" Aoay|
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Aai BdaUeéEpaaBlligKiUEA° A6ayi AEU
A In what ways does (NGO name) try to build these for the student?

AN Al s

T G A REBGE red AT T sadety o4 B A By

A Which relationships are the strongest?

AeoaeoanBoUU° AUU&ai UQocaoYaeadAdoceul

A Which relationships are the weakest?

AeoaeoanoUuU° Al0Uail U@océ¢aoYaeU-Ta@docel
1 What k|nd of soual connectlons do you think are |mportant for the students at (NGO name)?

SEGOA B B KR BTG
‘ﬂ What are the most important community connectlons for (NGO name)’> Students?

: @BeC Eo€ci 1 EAN®EGgT AdDOUOAy a6 aU
1 What kinds of social connectioase most important for (NGO name)? Students?
ye-UedagdoEeoEAaBRpUBTBDAR B E@PDIC &EDADA y2E ¢ & U
1 What are the most important national connections for (NGO name)? Students?
ThHaagocylUCUye-WESEAVBERDRAVEG DA®OIY & Lp Adi @
1 What are the most important international connections for (NGO name)? Students?
ye-UeoaAlanOoUU0BsED VERARBRARy DEROCE LY ADA
1 What are your goals for the studentsNilGO name)?

1 What skills and knowledge are the most important for preventing students from returning to
exploitive situations?

o= e . . ..
m’wm@m” ses=1::031%77555 0] 1¥:7::20]

T What relatlonshlps do you think are most i mp

‘|L__D‘ur|hg eolucat!on at (NGQ hamg)? AA‘\fteAr tlmo at gNg_O name)? ‘ R L
AREBRGE0 E o € 1 1)Heleh sl AEE o cT TEA°AdayT AEU

1 Howdo you transition your students into jobs after their education?

ATl s~ N i~ - s A

@A BEOAGERON BzA K F H B (#q | cB0eQEGioRaq 880

o Do you try to teach job skills? What skills?

-~ ra

OB ERAEBA Aapberica T aBAABA ) a@ o AénT naal- 6 E
y

T What kinds of social connections do our stu
Bz o pip bareife A0 (A Freaeaie X . Eg ¢ T 1 )EA° A6ay it AE
o Family, community other
Aat DAAa&di gc¢ U

T What kinds of social connections do your stu
UBzE R B O i e UBRUTAA . Egci T)A°A6ayiT AEU

Family, community, job, education, other
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Interview guide for students

Standardized open ended questions, further probing and follow up questions will be used

depending on answers. e ) B n

AC6AURUCO & Cod aAIl b A CubrdaiEB 0B dAaNd@ W -°
BT SN (0

1 Ho‘v!wguld you c_l_escribe (NGQ name)A’? o

vy, . . Eaé¢i.T)EX° Aoayt AEU

i What |s the best part about (NGO name)?

- AR
1 Can you describe a time here at (NGO name) that L you arelpalrlly proud of?
PeA SBEeR 1 0. . E.o ¢ % =

1 How would you describe success?

i~

AfasyOiEBIAe 6 ae CoyaCEAgT T Aaa
1 What are your goals?
Bib A6 B
1 How |mportant are your reIatlonshlpstWthe teachers at (NGO name)’?

Eoc¢l 1) abedbaoai AEU

o Can you describe atime when you made a personal connection with a person at
(NGO name)’7’?

@zétt£A°AoayiAEU

0 What part of school is the most fun? Why?

o What is the most challenging part of school? Why?

s~ N

AR UR b i 0abC 6 & a

1 What relationships are most important for you?
Aepearoia A U EaBEb@B®E i8]
o Family, teachers, other students, businesses, people outside the NGO
Aai Bda0DéEBEpa@aWligKIUEA° Ad6ayi AEU
i What klnd of connetions with others do you think you need to be successful?

YR DRPEE P

1 What connectlons have you made in the communlty or would like to make?

D e

EUEUBCB’M gz 5 & A eA B

1 How far would you like to go in school?

AT s RN U
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1 What do you like to study? What would you like to study in the future?

~NA A -

TN BrEfBA sefi T naa AUl UG AO

1 What kind of job Would you I|ke to get after your educatlon’>

AN - - ~A A~

1 What relationships do you think are most important for your education at (NGO name)?
After time at (NGO name)'?

a ..... Am(l\ﬂ’\rﬁ L'b@
Eoci 1) EA°A6ayi AEU
1 What jOb skills do you th|nk are |mportant’) What academic skills?

8. N A ﬁu’;\ s —

E.g ¢.1.1 ) AARA G0 VETEAS AW 6

7

C
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APPENDIX D
Permission Forms for the dissertation study

Teacher and Staff Permission Form

| agreeto take part in a reseah study titledrhe Education of Human Trafficking Survivors

in Thailand: An Ethnographic Study of Two Non-Governmental Organizations in

Thailand which is being conducted BRobert Spires, University of Georgia, Social
Foundations of Education Department,706 542 1682inder the direction dDr. Diane

Napier, University of Georgia, Social Foundations of Education Department, 706 542 1682

My participation is voluntary; kcan refuse to participate or stop taking part at any time without
giving any reason, and without penalty. | can ask to have information relatedreiunged to
me, renoved from the research records, or destroyed.

Ad yBrCE)ZaeTéﬁEoAQny Uo

T Ak

The purpose of the study is to understand how NGOs in Thailand educate survivors of human
trafficking and how relationships are built between teachers, staff and students. This study will
include interviews of teachers, staffdestudents in order to understand which pieces of the
education process are the most important in this setting.

| will not benefit directly from this research. The study will potentially be uskédlpoinform
readers of the important work being done at this organization, to raise awareness of the issues
that teachers, staff and students at this organization face, how they address these issues, and how



315

important teachers, staff and students find jgatér aspects of their lives and work in the
shelters.

- ~ ~ ~
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If I volunteer to take part in this study, | will be asked to do the following things: | will be
interviewed by a researcher with the assistance of a Thai translator about my experience at the
organization. My participation will remain confidential, ahdill be asked a series of questions
regarding the importance of particular aspects of the education process at the shelter/school and
the relationships that teachers, staff and students build during this process. The interviews will
last thirty minutesand will be audiotaped. The interviews will begin with loosely structured
guestions. The interviews will end with me being able to add any other ideas not addressed in
the interview.
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The discomforts or stresses that may be faced during this research are: embarrassment about
discussing my experiences, but | understand that | do not have to answer any interview question
that | do not feel comfortable with. No rislire expected.

6ayAdBUBOEERARUOx+EUA
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All interviewees will remain confidential. The researcher will use a pseudonym for every

interview subject and the coding of pseudonyms will be destroyed after the study. | understand

that | have the right to review audio tapes after the interviews. | also undetstainl have

access to transcripts of the audio tapes after audio tapes are destroyed. Other than the

researcher, the transcripts and audio tapes will be shared with bilingual scholars, Christina

Arnold and Dr. Simon Baker, to check for the accuracha@dt t r ansl at or 6s trans|l
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| understand that all audiotapes and transcripts will be kept in a secure location, and
confidentiality will be maintainethrough the utmost diligence in securing records and
transcripts. All master lists with any information to connect transcripts to interview subjects and
coding information will be destroyed within 1 year of the completion of the study.

The only people who will know that | am a research subject are menflibesresearch team.

Any information that is obtained in connection with this study and that can be identified with me
will remain confidential unless required by law. The researcher will answer any further
guestions about the research, now or during tnrse of the project, and can be reached by
telephone at: 706 354 0398.

My signature below indicates that the researchers have answered all of my questions to my
satisfaction andhat | consent to volunteer for this study. | have been given a copy of this form.

A-06RYyE- 6aO0 Vel Aas ae CoyU6sAT EAUUE
Name of Researcher Signature Dae

Telephone:

Email:

Name of Participant Signature Dae
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Email:

Please sign both copies, keep one and return one to the researcher.
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Additional questions or problems regarding your rights as a research participant should be
addressed to The Chairperson, Institutional Review Board, University of Georgia, 612 Boyd
Graduate Studies Research Center, Atheresr@a 306027411; Telephone (706) 542199

ﬁi IAN Iiﬁs ."n.-\ "“(‘!.m‘ﬁ” . .,I\I"| ,,\uﬂ"’
Chairperson, Institutional Review Board, University of Georgia, 612 Boyd Graduate Studies
Research Center, Athens, Georgia 306d21; Telephone (706) 542199
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Child Assent Script/Form

We want to see if you would be willing to help us with a research project about how students and
teachers feel about education and how they bu
different from school because there are no right or wrong answers. We just want to know what

you really think.

Your participation in this project will not affect your grades in school. | will not use your name
on any papers that | write about this pobjel hope to learn something about how (NGO name)
educates students so that this information will help other children in the future.

If you decide to do the project with us, your answers will be kept just between you and me. You
canalsodecidetogio at any ti me or can choose not to an
answer.

Do you have any questions? Would you be willing to do the project with us?




APPENDIX E

Letter of consent from Mahidol University, Bangkok Thailand

MAHIDOL UNIVERSITY
Ghnor 1555

Ref. 0517.19/ 0195

Ms Diane Soroko,

Honorary Vice Consul,

Royal Thai Consulate in Atlanta,
USA

May 3, 2010

Subject: Supervision of the PhD student Robert Spires

Dear Ms Soroko,

With this letter, we wish to confirm that Mr. Robert Spires will be supervised during
his field work in Thailand by Dr. Simon Baker and that we support his research. We
look forward to his arrival in Thailand and his interactions with the staff here at the

Institute for Population and Social Research, Mahidol University.

If you have any questions please contact Dr Simon Baker e-mail address:
simonb_bkk@blumail.org , telephone number: (66) 81 485 3377

Yours sincerely,

NS
Sureeporn Punpuing. Ph.D
Director.

Institute for Population and Social Research, Mahidol University
999 Phuttamonthon 4 Rd. Salaya, Phuttamonthon, Nakhon Pathom 73170 THAILAND

Tel: +66(02) 441-0201 Fax: +66 (02) 441-9333 E-mail: directpr@mahidol.ac.th Website: http://www.ipsr.mahidol.ac.th
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APPENDIX F

Letter of permission from NRCT to conduct dissertation research

NATIONAL RESEARCH COUNCIL
196 PHAHOLYOTHIN RD., CHATUCHAK,
BANGKOK 10900, THAILAND
Insdwsi 0-2940-6369,0-2579-2690 Telephone 0-2940-6369, 0-2579-2690
sans 0-2561-3049 Fax (66) 2561-3049

Website : www.nrct-foreignresearcher.org Email: webmaster@nrct-foreignresearcher.org

AUNNUANZATTUNTISIVUNIYIR
196 auuWnalydY [WAIRINT
NgaMNWT 10900

No. 0002/4542
0 June ' ¢B.E. 2554 (2011)

Dear Mr. Spires,

We are pleased to inform you that the Office of the National
Research Council of Thailand (NRCT) has permitted you to conduct the research on
“Education of human trafficking Victims and at-risk Populations : A Study of Two
Thai NGO Shelter/Schools” from June — August 2011.

According to our regulations, you are advised to apply for non-
immigrant visa (RS) prior to your leaving for Thailand. Moreover, you are required
to report to the Office of International Affairs, NRCT within seven days after your

arrival in Thailand in order to obtain the concerned documents.
We look forward to welcoming you.
Yours sincerely,

]
7

~ Miss Jintanapa Sobhon
Advisor on Social Science Research
Acting Secretary - General

Mr. Robert Spires

175 Harold Drive Athens
Georgia 30606

United States
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APPENDIX G

Letter of permission to conduct research at DEPDC



